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INTRODUCTION

De Catechizandis Rudibua, one of Augustine’ s minor 
works but one which subsequently exerted great and lasting 
influence, unfolds before the reader a masterful .plan for 
teaching re lig ion . The unique feature of his method is 
that the instruction should range from 9 In the beginning 
God created Heaven and earth'1 to the present period of the 
Church. Throughout the development of this treatise the 
central figure is God in the Person of Christ; the ever- 
recurring theme is love--love  of God and neighbor. To de
velop his narrative Augustine referred constantly to the 
Old and New Testaments—the B ible. Hence, the return to 
his idea that both Bible and Church h istory to the present 
period should be taught on the lev e l of the pupil and only 
to the degree that the material could be absorbed. From 
this plan of teaching re lig ion  on the basis of universal 
history Augustine produced in the De Catechizandis Rudibus 
the plan fo r  his De C ivitate D ei.

In the De Catechizandis Rudibus August me clearly  
stated his method fo r  catechizing and presented a model 
lesson which reflected  his suggestions. Both subject mat
ter  and method were import sin t to Augustine, but he did not
allow them to overshadow the needs of those being instructed.

Prom the De Catechizandis Rudibus it  becomes evident
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that Augustine advocated and employed such pedagogical 
principles which might amaze some modem educators. The 
amazement being that the principles are not of modern in
vention! This great teacher--Augustme—over f ifte e n  hun
dred years ago recognized that pupil, teacher, and subject 
matter mu3t be carefu lly  considered i f  studying is to cu l
minate in learning.

There has been expression1 from some Catholic edu
cators that the teaching procedures f o r  re lig ion  on the 
secondary level need to be reorganized. Augustine’ s plan 
of teaching presents a method which lends i t s e l f  to an in
tegrating and correlating relationship with relig ion  and 
certain of the soc ia l studies on the secondary lev e l. To 
make such a plan operative re lig ion  f ir s t  must be given a 
place of academic equality with other subjects in the cur
riculum. From that point there w ill folloY/ a period of re
education o f pupils, fa cu lty , pastors, pa rents, and espe
c ia lly  relig ion  teachers toviard this "new" method o f teach
ing re lig ion .

Although Augustine’ s plan has been widely discussed 
and recognized as being outstanding i t  has not been given 
wide usage.

-̂Kevin Cronin, C.M., "Modern Methods m Religious 
Instruction ," The T ablet, CLXXXIX (May 10, 1947), 229-30.



CHAPTER I

A BRIEF LIFE OF SAINT AUGUSTINE

The f i r s t  ch ild  of the Christian Monnica1 2 and the
pagan Patricius was horn at Tagaste in Numidia Proconsu-

plari3  , A frica , November 13, A.D. 354. The ch ild  was 
ca lled  Augustine3 and soon a fter  his birth was enrolled 

as a catechumen in the Catholic Church.4 5 Years la ter, 
Augustine, as the Bishop of Hippo, was requested by his 
friends to record the narrative of hi3 early l i f e .  Hence,
he wrote (A.D. 397-401)^ his Confessions which bear a\ -r " ’ " ~~

3o spelled in the ancient MSS. See: Confessiones 
3. August i n i ; EC, 13, 37; PL 32, 780; also in the~ed. of 
J?. Be Labriolle , I I ,  237. C f. Portalie , E . , "Augustine, 
sa in t," in D iet, de Ih eo l. Path. ,  ed. Vacant et a l , I,
2268; and the scholarly Vita 5. A ureln  August i n i , by the 
Benedictine of St. Maur, PL 32,"66, quoted in Vernon J. 
Bourke, Augustine’ s Cj.uest.of Wisdom (Milwaukee: The Bruce 
Publishing Co., 1945), p. 1.

2Vemon J. Bourke, Augustine’ s Q,ueat of Wisdom 
(Milwaukee: The Bruce Publishing’ Co., 1945),' "p...2.

3Ib id . , p. 3, footnote 6. As quoted: "Though tra 
d ition a lly  known as Aurelius, there is  no evidence that 
Augustine was given th is name, either in infancy or at his 
later baptism. It is not mentioned in the Confessions , or 
in the biography by Possidius , nor does i t  appear in the 
salutations of his extensive correspondence. The f i r s t  
association of Aurelius with Augustine *s name is in the 
t i t le  of the History by Paulus Orosius, which is inscribed: 
"Ad Aurelium Augustinum." PL 31, 66; Csel 5, 1. A ll other 
uses of the name postdate Augustine’ s life tim e . Of. the 
Ben. V ita , PL 32, 65-66.

4Ib id . , p. 3.
5Ib id . , p. 304.
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theologica l as well as autobiographical interest although 
Augustine’ s doctrinal and polemical treatises possess “ the 
main sources fo r  our knowledge o f his theology."

Possidius says that Patriciua was a man of moderate 
means, one of the Guriales ,7 which suggests that he held an 
administrative position in the town. Thus, to procure fo r  
their son the kind of education which they realized his 
mind required both Patricius and Monnica undoubtedly made 
many s a c r if ic e s . However, Romanianua,8 a leading citizen  
o f Tagaste, bore most o f the expense o f Augustine’ s educa
tion . Prom the Confessions we know that Augustine went to 
school in pagan Madaura9 (now Madaourouch). This meant 

that Augustine at age twelve^9 was removed from close pa

rental control and most particu larly  from Monmca’ s Catholic 
influence. Consequently, Augustine’ s period o f study at 
Madaura terminated in a fortunate and a far less than fo r 
tunate re su lt . The schools at Madaura did stress the

^The Confessions o f Augustine, ed. John Gibb and 
William Montgomery (Cambridge: The University Press, 1927), 
Introduction, p. x v i i .

7Hugh Pope, O.P., Saint Augustine of Hippo (West
minster, Md.: The Hewman Press, 1949), p. 79, footnote 2.

8Ib id . , p. 79, footnote 4. See also Bourke , p. 12.
9Augustine, Confessions, l i , 5.

I0Bourke, p. 6, footnote 17
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c la ss ic  models of Roman prose and poetry; therefore, 
Augustine acquired a fin e  knowledge o f  C icero, Varro, 
Sallust, Horace, Ovid, Peraiu3, Terence, and Catullus.11 * 
He also came to know well the works of V e r g i l .^  So it  

was that Augustine added the Latin language to the Punic13 

which he had learned before. He likewise studied Greek, 
but he developed a distaste fo r  i t . 14 However, the forms 

o f pagan worship here bore no checks, and it. was easy fo r  
the youthful Augustine to develop fa lse  standards and bask 
in erring conduct.

When Augustine became i l l  he returned to Tagaate .
It  was evident by now that he was d e fin ite ly  Monnica'3 
favorite ch ild  although there were another son and a daugh
t e r .15 Since Augustine was i l l  and the family financia l 
circumstances so required, he spent a year at Tagaste in 

idleness from his studies. This year (A.B. 369-370) be
came the proving ground fo r  this young man about town.16

11Ib id . , p. 8.
^ I b id . ,  p. 3.

13C. C. liartindale, S .J ., "a Sketch of the L ife  
and Character o f  St. Augustine," in A Monument to Saint 
Au gust me (London: Sheed and Ward, 1934), p. 87.

14Bourke, p. 8, footnote 23.
15Ib id . , pp. 8, 9.
16I b id . , p. 9.
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Then in A.D. 370 Augustine enrolled in school at 
Carthage. Patriciu3, who had become a C atholic, died this 
same year, but the death had no noticeable e f fe c t  on Augus
t in e .^  Here, a lso , Ade od at us , Augustine’ s son was born.

It was not until Augustine went to Milan years later, and 
the mother o f Adeodatus vowed herself to a l i f e  of chastity 
that th e ir  i l l i c i t  way o f l i f e  was broken o f f . '1'8 While 
pursuing his studies at Carthage Augustine read C icero ’ s 
Hortensius during his nineteenth year, and his mind then 
began to seek fo r  truth. He soon became an auditor in the 
Manichean relig ion  (A.D. 373), ̂  but he abandoned Maniche - 

anism when attracted by the Academic Skepticism prevalent 
at Rome (A.D. 383-384). Leaving Rome in the autumn of 
A.D. 384 he went to Milan as a public rhetorician. Mon- 
n ica ’ s prayers seemed to  bear fru it  now fo r  Augustine, 
"influenced by St. Ambrose’ s sermons, the advice o f 
Simplicianus , and the reading o f Heo-Platomc philosophy," 
retired "to Cassiciacum to prepare fo r  entry into the 
Catholic Church."17 8 * 20

17Ib id . , p. 12.

i8Auguatine, Confessions, v i , 25.

^-^Bourke, p. 17.

2QIb id . , pp. 309, 310.
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On April 25, 387,21 Augustine was baptized, by 
Ambrose.22 During that same spring Monnica died at Ostia, 
and Augustine was truly g r ie f-s tr ick e n .23 “Over and over 
again does Augustine return to the subject of his mother's 
virtues and of the debt he owed to  her l i f e ,  her example, 
and her prayers."24 25 Augustine was ordained to  the p riest
hood probably in 39123 and elevated to the episcopate a3 
Bi3hop of Hippo in 395 or 396.26 He was actively  engaged 
in argumentation against the Manicheans , the Donatista, 
and the Pelagians. Even non-Christ ians became fond of 
Augustine because he represented education and the Latin 
culture which they so d es ired .27 Augustine wrote much and 
"the words with which Possidiua closes his Indiculus Opus- 
culorum 3. August ini w ill 3erve"28 to verify  th is :

Whence i t  w ill  appear that the said Bishop Augustine, 
led by the Holy S p ir it , composed in the Holy Catholic 
Church fo r  the instruction of men's souls, books,

21Ib id . , p. 310.
22Augustme, Confessions, v i i i ,  5.
22Ib id . , lx, 21.

24p0pe, pp. 101, 102. See footnote 2, p. 102.

25Bourke, p. 125. See footnote 8.

26Ib id . , p. 137.
27Pope, p. 23.
^ I b id . , p. 383.
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treatises and le tters  to the number o f  1,030, and 
th is not including such as cannot he enumerated since 
he himself has nowhere given us th e ir  number.29

Yet Augustine’ s last years in Africa were sad ones.
As Roman rule in A frica  broke down, the condition o f  the
Catholic Church became troubled. With his close friend

30Pos3 idius at his bedside Augustine died in 430.’
Although the Vandals burned Hippo they le f t  un

harmed the Cathedral and Augustine’ s lib ra ry . "And though 
the Catholic Church was p ractica lly  wiped out, in A frica , 
by the events o f h istory in the follow ing century, his 
monastic rule has since flourished in a l l  parts o f the 
w orld."* 3-*-

S t. Augustine lives on because he was the c losest to 
the two greatest r e a lit ie s : God and man. He was close 
to God because he lived  in His presence; he was close 
to man because he had fe lt  his d e fects . There are two 
ways of knowing how good God is ;  one is never to lose 
Him, and the other is to lose Him and then to find 
Him. 3t. Augu3tine’ 3 way was the la t te r .32

29?atrolo^ia  Latina, Cur3ua Completus, ed. J. P. 
Migne, x lv i ,  22. Paris, 1842.

59Ib id . , p. 297. See footnote 54.
5I Ib id . , p. 298.
3% ulton J . Sheen (Bishop), Introduction to The 

Confessions o f St. Augustine, Tr. Ed. B. Pusey (Hew York: 
Random House fo r  the Modern Library, 1949), p. x i i .



CHAPTER I I

AUGUSTINE *3 METHOD OP TEACHING RELIGION AS 
POUND IN BE CA1ECHIZANDIS RUDIBUS

Augustine ha3 contributed in his Be Catechizandia 
Rudibus a practica l manual of catechetica l containing 
teaching methods* 2 which can be applied today as w ell a3 
they were in the f i f t h  century when Deogratiaa requested 
this advice. This book was the f ir s t  Christian production 
of its  k ind.3

As an analysis is made of tins treatise  i t  w il l  be
come evident that there were three w ell defined sections o f 
the tota l work. The f i r s t  section  comprised chapters one 
through f ifte e n  which the teacher can use as a manual for 
these chapters set forth  the theory of catechizing. Sec
tion two included chapters sixteen through twenty-five and 
contained a model lesson which depicted the mam truths of 
Christian teaching. In section three there were only two 
chapters, twenty-six and twenty-seven. A model b rie f

■4j. A. Rongione, 0 .3 .A ., "St. Augustine, the Cate
ch is t ,"  Journal of Religious Instruction, XV (Januarv, 
1945), 4 6 T : -------------------------

2J. H. Ostdiek, Rev., Simple methods in Religious 
Instruction (Milwaukee: Bruce Pub. C o., 1936), p. 5.

33. G. Messmer, Most Rev., Spirago's Method of 
Christian Doctrine (New York: Benziger Bros . ,  19*0'I J,' p'. 50.



discourse which was actually a condensed version of the 
points emphasized in section two concluded the he Cate- 
chizandis Rudihus .

10

The catechetica l principles o f the De Gatechizandis 
Rudihus involved the subject and the scope of the material 
to be used, the plans fo r  procedure in instructing concern
ing that matter, and invaluable advice fo r  both catechumen 
and ca tech ist.

Augustine did not terminate his endeavors in 
Deogratias* behalf by setting down a stereotyped formula 
fo r  teaching an equally well stereotyped group of people. 
Through his wisdom and understanding of men Augustine re 
flected  the pedagogy of the omniscient Teacher.4 * This 
treatise  showed Augustine expected the teacher to be sk illed  
in subject matter and the psychology of learning.6

McMahon6 has said , "The ch ild  does his thinking m 
his own way." St. Augustine7 said the ch ild  thinks qua 

ch ild  (puer p u e r ilite r ). As a result Augustine has shown

4Joseph B. C ollins, R ev., Teaching R eligion  (M il
waukee: Bruce Pub. Co., 1953), p. 109.

. A. Rongione, O .S.A., "The Teacher o f R elig ion ," 
Journal of Religious Instruction , XII (October, 1941), 132.

6J . T . McMahon, Some Methods of Teaching Religion 
(London: Bums, Oates & Waahboume, 19&8), p. 193.

7Ibid .
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Ohow instructions can be given to the rudes. The term 
rudes as Augustine used i t  here indicated one who was "un
taught" in the Christian re lig ion  which he wished to accept. 
These men might be of the uneducated, half-educated, or 
educated c la s s e s .9 I f  of the la tter  group10 they might be 
men "possessing some knowledge o f Holy Scripture and Chris
tian litera tu re" or "cultivated from the litera ry  viewpoint 
o f fa ith ."

To teach e ffe c t iv e ly  these varied groups Augustine 
used the narration, instruction , and application plan of 
development for the lesson. Always, though, there was one 
central theme11—namely, lov e—the love of God and the love 
o f neighbor. The central theme was developed thus to ac
centuate the Christocentric method rather than to produce 
a group o f  "immature theolog ians."12

®R. G. Bandas, Standard Methods of Teaching Re
lig ion  (Hew York: Wagner, 1929), p. 5.

J . P. Christopher^ R ev ., St. Augustine--The First 
Catechetical Instruction jDe Catechizandis Rudibujg ("An
cient Christian Writers S eries"; ’Westminster, Md.: Newman 
Press, 1946), Vol. I I ,  see note 95.

1°DCR, V III, 12.
1:LIb id ., IV, 7; XI, 16.

1~L. A. Rongione, 0.3 .A ., "S t. Augustine and the 
Modern Method o f  Teaching R e lig io n ," Catholic Educational 
Review, XL (December, 1942), 598. See also John B. Sheerm, 
C .S .P .,  "The More Excellent Way," Homiletic and Pastoral 
Review, XLVIII (November, 1947), 84.
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In his reply to the deacon of Carthage Augustine 
f ir s t  assured Deogratias that he undertook the fu lfillm ent 

o f hi3 request both through their relationship and the 
service he owed the Church and his brothers in that 
Church.13

From the text of the De Gatechizandis Rudibus the
questions which prompted Deogratias’ request were resolved
as the outline for  Augustinefs procedure:

Itaque prius de modo narrationis quod te velle 
cognovi, turn de praecipiendo atque cohortando, 
postea de hac h ila r ita te  comparanda, quae deus 
suggeserit, disse remus , 14

Augustine 3aid that he would discuss the method 
for giving the narration, the matter concerning responsi
b i l i t y  fo r  admonition and exhortation, and the means for 
in s t il l in g  the cheerfulness, which w ill  be as God w ill 
d icta te . The instruction should take the pupil through 
the history of the Christian r e lig io n .15 The story of the 
Old and Hew Testaments and the history o f the Church to 
the present period should be treated in proportion to the 
needs for pupil understanding, time allotment, and r e le 
vancy of the matter to the pertinent to p ic .15

15DCR, I ,  2.
14Ib id . , I I , 4.
15I b id . , I I I ,  5.
16Ibid., III, 5, 6.
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Augustine warned that the teacher in the beginning 
must not attempt to present the history of the Christian 
relig ion  in d e ta i l .17 Some parts o f the information can 
heat be given in summary form.18 * 20 * Too much material would 

serve only to confuse and exhaust the learner. The main 
ideas can be emphasized best through repetition  and by 
keeping lesser ideas in the background. Thus can instruc
tion  take root i f  the interest o f the pupil is kept 
a le r t .1® "Modern education could leam  much from Augus
t in e ’ s choice o f subject matter — its  arrangement and pre
sentation to secure the pupil’ s interest and at tent ion.

While instructing, Augustine e ffe c t iv e ly  used 
visual aids to achieve the end fo r  which his instruction 
was intended. His examples f i r s t  were v is ib le ; eventually 
he used as his example the In v is ib le—God Himself. At the 
outset he appealed to the »pupil’ s external senses" then 
to his " ’ internal senses’ (imagination, w il l ,  a ction )."^ 1

The teacher should lead the pupil to his goal, 
rather than have the pupil’ s desires dominate the teacher.

17 Ib id ., I l l ,  5.
lÔMessmer, p. 501.
19PCR, I I I ,  5.
20Hongione, Journal of Religious Instruction,

XII, 130. “
2 llb id .
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The teacher needs a tremendous amount of adaptability. 
Consequently, "a dejected and i l l  adjusted teacher cannot

ppmake Religion a thing of j o y .M<s*
The catechumen must learn also that which is neces

sary fo r  sa lva tion .22 23 24 Augustine’ s method advocated the 
order of procedure whereby Bible h istory study preceded 
catechism study that would have an h is to r ica l basis; "the 
course must proceed in concentric c i r c l e s . " 2  ̂ As in the 
process fo r  learning the h istory of the Christian re lig ion  
he should be instructed b r ie fly  at the s ta r t . Again mind 
and bodily comforts were recognized. The amount of the 
material taught, and the amount of time a llocated to  that 
teaching must be based on the group or  individual being 
taught. Time must be allowed for  maturation in the learn
ing process; otherwise, learning, i f  any does take place, 
w ill be considerably impeded and retention o f  b r ie f dura

tion .
The recurring theme of the Be Catechizandis Rudibus- -  

the love of God and neighbor--serves as the goal for teach
ing re lig ion . The eventual outcome of that teaching should 
result in pupils who not only know the relig ion  in f a c t ,

22Ib id . , p. 132.
23DCR, VI, 7.
24‘Mesamer, p. 501.
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Taut also know how to live  it  in a ction . Augustine him-
s e l f  was moved by love to write this work. He cautioned 
that the teacher’ s frame of mind has a potent influence in 
promoting this lo v e .25 * 27 28 * Further, Augustine c ited  examples 

which indicated how the teacher’ s disposition  of love a f-
QQfected both teacher and pupil. Besides love, humility 

and patience are virtues needed by the teacher. I f  an 
error, whether i t  was detected or not, crept into the in 
struction the manner in which i t  was endured or corrected 
reflected  likewise the attitude of the catechist toward 
this twofold lo v e .30 I f  the teacher desires to develop or 
strengthen that genuine love of God and neighbor in ilia 
pupil, the "superior" must radiate that same fe e lin g  to 
ward his " in fe r io r ." 31 Then, i f  this sp ir it  prevailed and 
i f  through the instruction the pupil has been properly d is 
posed toward understanding and believing the truths o f the

25

25Rongione, Catholic Educational Review, XL, 598.
26pCR, I , 2.
2?Ib id . ,  X, 14.
28Ib id . , XI, 16.
29l . a . Rongions, 0 .3 .A ., "S t. Augustine, the Cate

c h is t ,"  Journal o f Religious In struction , XV (February, 
1945), 526-33.

3qBCR, XI, 16.
31Ibid., IV, 7.



16

fa ith , this love w ill have served as the end f o r  the in 
stru ction .32 That love of God and neighbor is the end for 
which revelation was intended.33

Augustine said the narratio was completed when the 
catechist was instructed from the text, "In the beginning 
God created heaven and earth ," down to the present period 
of Church h is to ry .34 *

The style used in delivering  this instruction was 
adapted to the audience.33 An audience of listeners pre
sented problems which d iffered  considerably from those 
problems which might arise  i f  the audience were readers 
rather than listen ers . Augustine enumerated many sound 
pedagogical points worthy of modem educators’ considera
tion . Included are ideas concerning adjustments in the 
aim of the lesson according to the type of audience and 
situation ; the number present} whether learned or unlearned, 
or i f  a group composed of both; whether townsfolk or coun
try fo lk , or both; or even a group of a ll  sorts of people. 
Augustine wrote further that among other things he was a f 
fected by those he instructed according to their

32Ib id . ,  IV, 8.
33Ib id . , IV, 7.
34Ib id . , I I I ,  5.

' 35Ibid., XV, 23
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in te lle ctu a l capacity, c itizen ry , financia l status, family 
standing, sex, public standing, and school of philosophy. 
Thus he opened, proceeded, and closed the instruction hav
ing mingled his own feelings with those differences so 

evident in audiences.
When delivering his instruction August me uaed the 

lecture method. He also employed the questlon-and-answer 
method to determine whether or not the pupil was under
standing his instruction. This la tte r  method was also used 
when the prospective candidate was questioned concerning 
his reasons fo r  becoming a catechumen, the knowledge he 
had acquired concerning the Christian re lig ion , and the 
sources of that knowledge.36 A modem educator has written, 
"To question well is to teach w ell."  3^

Deogratia3 had written Augustine that he became 
weary while instructing. Augustine knew this condition 
was only a weariness of mind since the deacon was so ably 
prepared fo r  the work of ca tech izin g .38 Augustine fo rth 

with suggested means fo r  counteracting the causes of this 
weariness through the development of cheerfulness.

^^Christopher, The F irst Catechetical in stru ction, 
I I ,  116, note 125.

37George W. Reagan, Fundamentals o f Teaching (Hew
York: Scott, Foresman & Co. ,  1932}, p. 320.

38DCR , X , 14.



The ca tech ist ’ s antipathy toward his work might 

result ( l )  from hia speech having been in fer ior  to his 
thoughts, so that he f e l t  he did not adequately produce

18

them; (2) from the fee lin g  that others have expressed the 
truths better, so he preferred what had been read or w rit
ten by others; ( 3 ) from the disgust o f repeating so often 
the truths he knew so w ell; (4) from the hearer who was 
not stirred  by the instruction ; (5) from the irr ita t io n  
o f being ca lled  from other work more pleasing than that 
o f catechizing; and (6) from a g r ie f within -which did not 
lend it s e lf  favorably to mat rueting.39

The teacher can o ffs e t  his weariness by developing 
a cheerful attitude him self. Language might not always be 
adequate in expressing thought, but the catechist must do 
hia best to convey the truths, i f  error or misunderstand
ing entered the discourse i t  should be d iscreetly  co r 
rected.40 R epetition41 as a principle in the learning 
process was recognized by Augustine. He cautioned that 
boredom caused by repetition  would not be d istaste fu l i f  
the teacher sympathized with the learner fo r  then the 
material would seem new to both. The apathy of the

39Ib id .
4QIb id . ,  XI, 16.
41I b id . , XII, 17.
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learner42 * must likewise be coped with. What were the 
reasons fo r  the apathy? The lis ten sr  might be overawed; 
he might be too shy to express his opinion; he might not 
understand the instruction ; or, he might consider the in
struction of no value. The catechist hag the responsi
b i l i t y  fo r  providing instruction which maintains interest 
and provides a ctiv ity  fo r  the candidate. Further, i f  

the teacher has assumed the proper attitude toward in 
structing, the interruptions in other work for catechizing 
w ill not disturb the ca tech ist. Even though there might 
have been ju s tifica tio n  fo r  not giving instruction , the 
teacher should reca ll the motive f o r  his teaching and let 
that serve as consolation and encouragement fo r  him.44 * 
Teaching "which does not come from the heart rings h o l
low ."4  ̂ If instruction has been reduced to "cold sta te 

ment," it  might be compared to  giving the pupil an empty 
candy bar wrapper when he actually wanted the candy i t s e l f .

A fter Auguatine had stated the requisites f o r  good 
teaching, what obstacles might occur, and how to overcome 
these obstacles, he presented a model lesson beginning in

42Ib id . , XIII, 18.
45Ib id . , X III, 19.
44Ib id . , XIV, 20, 21, 22.
4^Sheerin, Homiletic and Pastoral Review, XLVIII,

82 .
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Chapter 16 of De Catechizandis Rudibus.
From the techniques used, in delivering  his lesson 

i t  was obviously Augustine’ s intention to appeal to and 
hold the interest of his pupils through d ifferen t devices. 
Augustine kept the pupil's  own l i f e  and environment before 
him. He to ld  stories apropos the instruction and i l lu s 
trated those stories with accounts of various types o f men. 
Through analogy and contrast Augustine showed that true 
rest was found in the love and service of God. There were 
also occasions of exhortation, particularly regarding the 
dogma of the resurrection .46

Throughout his model lesson which surveyed the 
Catholic re lig ion , Augustine's instruction pointed toward 
the summation of the Decalogue in the two great Command
ments. This section  of De Catechizandis Rudibus could be 
used as an outline fo r  this part of the re lig ion  course.

Augustine in Be Catechizandis Rudibus has stated 
very plainly that the course of procedure in teaching re 
lig ion  must include not only Bible History but also Church

47History to the present time. in so d irectin g  the extent 
of the study he has recommended that the material be pre
sented with interesting explanation and that there a lso be 46 47

46DCR, XVI, 26.
47See note 16.
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developed "a s c ie n t if ic  exploration into the causes o f 
h is to r ica l events or a philosophy of history.»*48

Thus i t  has been shown that the re was both method 
and content in the De Catechizandia Rudibus. Augustine 
himself did not give any particu lar t i t l e  to his system 
of teaching. Through the years d ifferent t i t l e s  have been 
attached to his procedures.

The "psychological method," the "narrative plan," 
and the '»historical approach" are often tagged as Augus
t in e ^  method of teaching re lig ion . No matte r what t i t l e  
is attached to his method there were sp e c ific  basic prin
cip les in his teaching which belong in any teaching plan 
that is geared toward the successfu l completion of its  
goal. The content of the De Catechizandis Rudibus has 
indicated that Augustine believed the teacher needed 
knowledge in both content area and m the psychology of 
learning. Material in relig ion  instruction muat be 
adapted to the pupil’ s manner o f learning. Bandas te lls  
us that "the ch ild  assim ilates a given sub ject, not in one 
act, but only gradually. The ch ild  f i r s t  apprehends, then 
it  understands, and fin a lly  begins to p ra ctice ."49

48Rongione, Journal of Religious instruction ,
XV, 465.

4%t. G. Bandas, Religion Teaching and Practice 
(New York: Y/agner, 1935), p. 36.
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In his "psychological method" Augustine fu l f i l le d  these 
aims by presenting the doctrines so they impressed the 
senses and imagination; he explained the truth by argumen
tation and reasoning; and then impressed the "doctrine on 
heart and mind and -will of the pupil to help him apply the 

doctrine 50
As a "narrative plan" Augustine’ s method proceeded 

as that used by the prophets and patriarchs, by Christ and 
His d isc ip les , and even by the Church fathers. This method 
has been c r it ic iz e d  fo r  its  s tu lt ify in g  e ffe c t  upon the pu
p i l ’ s a ctiv ity . However, through the knowledge of child 
psychology in learning and co-operative interest of both 
the listeners and the teacher, mutual planning can emerge. 
Pupils can and should actively  partic ipa te—even in re

lig ion  c la ss !
The "h is to r ica l approach" was attested to when 

Augustine said: "The narration is  complete when the be
ginner is f ir s t  instructed from the text ’ In the beginning 
God created heaven and earth* down to the present period 

o f Church h is to r y ."51
Whatever name is  attributed Augustine’ s method o f 

teaching is not the important consideration. It is

50Rongione, Catholic Educational Review, XL, 600.
51DCR, I I I ,  5.
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important though that Hof a l l  the methods o f Christian in
struction that have come down to us from antiquity that o f 
St. Augustine, . . .  is the most systematic so fa r  as 
methods are concerned, and i t  is the most famous.

K9 ̂ John K. Sharp, Aims and Methods in Teaching Re
lig ion  (New York; Benziger Bros. , 19^9), p. S3.



CHAPTER I I I

THE HEED FOR A HEW PLAH OF TEACHING 
RELIGION ON THE SECONDARY LEVEL

Augustine’ s plan of teaching re lig ion  as related
in the pe Catechizandia Rudihua has been highly praised
and recommended throughout most ages of the Church hut has
been infrequently used.1 His Excellency, the most Reverend
Amleto Cicognani praised the '»pedagogic and psychological

principles o f St. Augustine’ s De Catechizandia Rudibus. " 2

"For more than a generation past," wrote one authority,
"the opinion has prevailed among Catholic educationists
that education in relig ion  and especia lly  catechetica l m -

3struction , has fa iled  to achieve it3  purpose."
R eligion teaching must have a broader aim than just 

instruction. Those who study the re lig ion  must know the 
Faith so they can defend i t .  To answer the catechism ques
tions correctly  does not indicate in i t s e l f  re lig ion  has 
been well taught. The re lig ion  course, not the role of

C larence E. E lw ell, R ev., "Basic Principles o f the 
H istorica l Method: A Traditional Method in Religious in
stru ction ," Journal of Religious in stru ction , XVI (Novem
ber, 1945), 302-309.

^Address to the National Catechetical Congress.
St. Anthony Guild Press, 1936. Page 6.

%evin Cronin, C.M., "Modern Methods in Religious 
Instruction ," The Tablet, CLXXXIX (May 10, 1947), 229-30.
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the Catholic relig ion  in the Catholic high sch oo l,4 should 

be the foca l point fo r  this c r it ic ism . The relig ion  course 
in the curriculum is  actually often discriminated against. 
This discrim ination can be demonstrated on the part of 
parents, of pastors, o f  pupils, o f the principal, o f other 
teachers, and of the relig ion  teacher him self.^

Parents might fee l that since th e ir  ch ild  has 
studied the catechism fo r  eight years he should know his 
re lig ion  quite w ell. I f the high school course is just a 
repetition of this study that idea would be right in so 
fa r  as catechism study is concerned. Hence, it  might be 
demonstrated in practice rather than theory that the re 
lig ion  class on the high school level does have subject 
matter which was not mastered on the grade school lev e l.
I f  relig ion  is placed on the academic level of other sub
jects the pupil must be graded fo r  his mastery of the sub
ject matter. The la tter point might necessitate educating 
the parents toward understanding that a low grade earned 
in relig ion  class does not indicate eternal or "in fern a l” 
condemnation.

^Edwin J. Weber, S.M., I .  "Pity the Poor R eligion 
Course," Journal of Religious Instruction, XV,2 (October, 
1944), 199.

5Ib id ., pp. 199-202.
6Ib id . , pp. 199-200.

1 ,)
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Since pastors usually either prepare children fo r  
the sacraments or close ly  supervise the procedure, they 
might take a dim view of a low grade one of their parish
ioners received in high school re lig ion  class The point 
of misunderstanding here is  that rec itin g  memorized answers 
from the catechism and studying a re lig ion  course academi
ca lly  equivalent to other classes in the curriculum are 
not id en tica l.

Pupils themselves need to  know that the religion  
course is credited, that it counts toward graduation, and 
that it  is  not the same "s tu ff"  (as they say) presented in 
the same way as they studied i t  in grade school.®

The principal as the administrator must as wisely 
assign teachers fo r  the re lig ion  course as f o r  any other 
academically equivalent course. The relig ion  class must 
have a defin ite time assignment in the schedule, and it  
should be adhered to . Credit fo r  re lig ion  class should 
not be given more generously to  a poor student just be
cause he is a "good" c h i ld .9

father Weber has written that other teachers on 
the facu lty  may "look down" on the relig ion  teacher.

7Ib id ., p. 200.
8Ib id ., p. 201.
9Ibi&.
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Possibly the assumption is  that anyone can teach relig ion , 

that relig ion  is just ” trad ition a lly  present” in the Catho
l i c  high school curriculum, or that relig ion  is "just one 
of those things” we accept. Religion period must be re 
served fo r  teaching relig ion  and not fo r  the promotion of 
other p ro je c ts .10

The relig ion  teacher either a ffected  by attitudes 
o f others or fo r  personal reasons may not prefer the teach
ing o f this subject. Most certain ly  preparation of lessons 
is as necessary fo r  the relig ion  teacher as f o r  the teacher 
of any other su b je ct .1'1' Sermonizing and teaching relig ion  
are not synonymous.

The re lig ion  course should be relegated to the 
same level as the secular courses. There d e fin ite ly  is 
content to be mastered and grades can be applied to knowl
edge learned here as w ell ‘as in other courses.

B asically , the entire solution  resolves i t s e l f  into 
a matter o f a ttitude. There must be a conviction 
on the part of everyone dealing with the Catholic 
high school that relig ion  is the academic equality 
of any subject in the curriculum. Prom here one 
has only to accept the log ica l im plications.1-*

The implications resolve to th is--th a t the "program of
religious instruction must be an integrated program for

I Qlbid. , pp. 201-202.
H lb id . , p. 202.
121bid., p. 204.
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the four years ."* 14 15 I f  this statement is viewed in its  
various aspects the f ir s t  consideration might well be the 
organization of procedure fo r  the entire four years. The 
high school relig ion  course should he geared to  the level 
of high school work and should possess a freshness which 
distinguishes it  from the grade school classes. Father 
Weber further stated that teachers need to be prepared 
"academically and professionally '1; teachers of re lig ion  
need to continue "review and tra in ing"; as "high regard 
fo r  the course, assignments, and grades" needs to be main
tained as fo r  the other su b jects .14 Further, to establish  
academic equality fo r  the re lig ion  course the principal 
needs to assign the best qua lified  teachers to teach re 
lig io n , to prevent the time a llo tted  the relig ion  class 
from being infringed upon, and to assign fu l l  academic 
credit to this course. This subject must be regarded 
"as a course not just as r e lig io n ."15

The re lig ion  course needs to meet the wants and 
interests of the adolescent. As Father Loftus has said,

15Edwin J. Weber, S.M., I I .  "Implications of Re
lig ion  as an Academic Course o f Equality Footing," Journal 
of Religious Instruction , XV, 3 (Uovember, 1944), 312-18.

14Ib id .
15Edwin J. Weber, S.M., I I I .  "Academic Equality 

fo r  the Religion Course," Journal of Religious Instruction, 
XV, 4 (December, 1944), 37^-82.
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'•Our students do not live  to learn re lig ion  but they learn 
to live re lig io n .” -̂® The factors on which such a conclu
sion was based are «increased in te lle ctu a l power, broadened 
soc ia l outlook, the need f o r  enlightenment and encourage-

17ment, the need fo r  guidance in . . . moral c o n flic ts . . . . ** 

When attempts to improve methods in teaching relig ion  are 
rebuffed it  might be assumed the c r it ic s  fear the catechism 
w il l  be removed from the relig ion  class which is not true, 
or that the quality o f instruction could not be improved 
upon which is likewise incorrect.^®

Since d issa tis fa ction  existed among many regarding 
methods of teaching re lig ion , reforms were in stitu ted .
Notably in Prance, Belgium, America, and England such re 
v ita liza tion  occurred. As a result of this movement for 
new methods there emerged in the "new” a difference of 
focus , a d ifference of approach, and a difference of em- 
phasis. The ’’ old” focus was on the catechism while the 

«new« focus is  on the person of C h r is t .^  The catechism

■*-®John Loftus , O.M.C., I I . «Secondary S chools"-- 
Syraposium of Religious Instruction. The Franciscan Educa
tional Conference Report, XV, 19 (December, 1937), 47-48.

17Ib id .
■L8Cronin, p. 229.
19Ib id .
^James M. Thompson, C.M., ’’Modem Developments in 

Teaching R eligion ," Irish E ccles ia stica l Record, February. 
!942.
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is centered about ’’words, ideas, abstract doctrine, C hns-
21tian theory and Christian p ra ctice ,” which are a l l  e x ce l

lent in themselves. In this fast moving age youth need a 
real ob je ct--a  liv ing example o f a friend and leader--who
can win th eir  devotion. In other words, ’’ the religious

22teaching should be C hristocentric." I f  the catechism 

question and answer method o f teaching relig ion  is used 
exclusively , the process of teaching involves the "unknown 
to known" which violates a good teaching technique o f pro
ceeding from the known to the unknown. Learning an answer
before the pupil has an understanding of the question doe3

\

not improve the learning situation  fo r  the immature mind.
The catechism can be used as a reference book, a d iction 
ary, a summary. Religion can be taught with references from 
Scripture or episodes in C hristfs l i f e . 23 The illu stra tion s 

should be concrete, then one can proceed as Augustine to 
the doctrine. There is ample opportunity here to use 
visual aids of other means than the catechism to teach re 
lig ion  i f  one employs the "new" approach. The "new" em
phasis d iffe rs  from the "old" in that the former depended 
upon what the teacher did, whereas, the la tter rested in * 22

2^Cronin, see note 18.
22lb id . , p. 229. See note 4.
23Ibid., p. 230
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the main on pupil a c t iv ity . These differences between the
''o ld '1 and "new” focus, approach, and emphasis in teaching
religion  would seem to indicate a return to methods so
aptly applied hy Christ Himself and later by Augustine.

Knowledge may be s te r ile  or it may be germi
nating. . . .  It needs probably no argument here 
that the catechism should be known—and i t  is in 
dispensable that a ll children know i t .  But the 
repetition  o f its  words is only the f i r s t  step, 
too frequently an abortive step in the kind of 
" l iv e ” knowledge needed where education is "tak
in g .” 24

The catechism can serve as a summarizing agent fo r  the 
re lig ion  instruction received rather than as the sole 
means fo r  that education. The truths of re lig ion  need 
to be put into context which the pupil understands. Repe
t it io n  is  just one o f  the many available means fo r  stirrin g  
a ch ild ’ s in terest. Bible h istory , Church h istory , and the 
liturgy provide the teacher other sources which can be in
corporated in the study o f Christian D octrine.25 26 And again 
an idea from Augustine’ s theory is brought to the fo re 
ground in the writing o f Father Montague who suggested that 
the material of the catechism be developed by co lla tin g  it  
with Church history and the litu rg y .26 The pupil needs to

24jj. F itzpatrick , Rev., "Curriculum in R e lig ion ,” 
The Catholic School Journal, L, 1 (Januaiy, 1950), 2.

25Ib id . , pp. 2-3.

26James P. Montague, O.C., "The Teaching o f Cate
chism,” The Catholic School Journal, (March, 1930),
92-93.
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be involved in more a ct iv ity  than just s it t in g , listen in g , 
and answering memorized responses in a re lig ion  c la ss . Do 
the other subjects in the curriculum survive under such 
staid conditions? Active participation  as preparation for  
the present and future should be the goal of the instruc
tion  .2^

In the f ie ld  of the socia l studies there ex ists a 
profound relationship with r e lig io n .* 28 To have proper re

gard fo r  the peoples of the earth proper attitudes must 
f ir s t  be developed. Prom this an understanding and re 
gard fo r  other peoples might reduce the moral fa ilures of 
our world today and tomorrow. Educators do not fe e l  that 
"more class material towards this end but d ifferent class 
material" is needed.29 "To teach properly the ideals of 

World C hristianity, relig ion  should frankly and unashamedly 
claim its  place in the soc ia l studies c la ss . The idea that 
re lig ion  goes out the window when we put aside the cate
chism and take up the geography or history book is wrong. "30

^ E d ito r ia l , "Thoughts on Teaching R e lig ion ," The 
Catholic School Journal, XXXII (March, 1932), 101.

28John J. Considme, M.M., "World Christianity in 
Social Studies," Journal of Religious Instruction , XIV 
(February, 1944), 516.

29Ib id . See also Social Education, February, 1943,
p . 62.

5QIbid., p. 517.
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The principles which should govern men’ s associations with 
others should "be taught while studying fellowmen. This is 
not a suggestion for more class material hut rather a sug
gestion for a change of method in emphasis and interpreta
tion . »‘Method is the procedure of the human mind in the 
discovery and demonstration of truth. "^1 Religion class 
should exert an influence which extends outside the class 
it s e l f  and in ever-widening and far-reaching realms o f in
fluence .

I f  the religion  class has been acknowledged as an 
academic equal to other subjects and a l l  the implications 
o f  that acknowledgment accepted, then a plan of procedure 
can be formulated. Father Weber^ has suggested that the 
centralized Catholic high school and the diocesan high 
school “are more favorably situated" fo r  e ffe c t iv e ly  work
ing out the above plan. This is possible since the student 
body is larger, thereby meaning that the more parishes rep
resented in turn indicated a more wide-spread influence. 
This program must be both developed and enforced. I t  does 
indicate how the relig ion  class can in a practica l manneri

^Brother B asil, F .S .C ., "A Survey of Catechetical 
Methods,'» The Catholic School Journal, XLV (A pril, 1945), 
98-99.

3%dwin J. Weber, S.M., IY. "Needed: A Uniform 
Program f o r  High School R elig ion ," Journal of Religious 
Instruction , XV (January, 1945), 447-53.
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assume its place on an equal basis with the other sub
jects  in the curriculum. “But long-standing prejudices 
are only with d if f ic u lty  replaced by other ideas.

33Ibid., p. 453.



CHAPTER IV

A PRACTICAL APPROACH POR THE APPLICATION 
OP AUGUST MB * S METHOD IN AN 

INTEGRATED CURRICULUM

’’ God. has not le f t  Himself without witness."^
Through the length and depth of the soc ia l studies, in 
particular when the study is "regulated by the Christian

Os p ir i t ,"  the evidence of the Divine is too obvious to be 

disputed or disregarded in te llig e n tly . Yet such condi
tions occur when the mate r ia l  is t ic  viewpoint dominates.
That relationship  between R eligion  and the soc ia l studies 
can be shown through an integrating and correlating process. 
Individually, re lig ion  and the soc ia l studies, i f  the la t 

ter uses the proper approach, contribute much toward man’ s 
so c ia l liv in g , and the combined forces organized from the 
Christocentric viewpoint o ffe r  possible sa tis fa ctory  solu 
tions for the problems of so c ia l liv in g . Reference here 
to the socia l studies is narrowed to "sociology" and "h is
to ry ,"  world h istory  s p e c if ic a lly . lan*3 so c ia l l i f e ,  past 
and contemporary, embodies that aspect o f  these soc ia l 
studies as considered herein.

XActs 14:17. (St. Paul)

2Pius XI, "Bivm i I l l iu s  M agistri," Catholic Truth
Society.
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An e ffe c t  of the integration of these soc ia l 
studies and re lig ion , which should be an obvious fa c t , is 
that the relig ion  teacher would no longer need to add the 
"relig iou s point of view ," or spend time "removing the 
misconceptions fo r  which another teacher is responsible" 
because the socia l studies had been taught as the modern 

educational practice demanded.
"There is no true c iv iliz a t io n  without moral c iv i 

liza t io n , and there is no true moral c iv iliz a t io n  without 
the true re lig ion ."^  The content of sociology and history 
must contain those principles "which are to our students
both the means of saving th e ir  souls, and the challenge of

5Christian soc ia l reconstruction."
Augustine’ s procedure o f teaching which began with 

Genesis and continued to the "present time" of the Church 
was bu ilt on a foundation of the B ib le . "Saint Augustine’ s 
detailed knowledge of the Holy Scripture is  overwhelming."^

^Paul Hanly Furfey, The Mystery o f  in iquity (M il
waukee: The Bruce Publishing Company, 1944}, pp. 75-76.

4B1. Pius X, Apost. L etter, "Hotre Charge,"
August 25, 1910, Actes De Pie X (Paris: La Bonne Presse, 
n .d . ) ,  V, 134.

%ugene Kevane , R t. Rev., "The Relation o f Religion 
and the Social Sciences to the Integrated Curriculum," The 
Integrated Curriculum at Work (Washington, L .C .: Catholic 
University of America Press, 1954), p. 53.

%hitney J. Oates (e d .}, Basic Writings of Saint 
Augustine (Hew York: Random House Publishers, 1948), I , xx i.
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Regardless of the situation there always seemed to he a 
scriptural quotation to win the argument or solve the 
problem or advance his theory.

This process of integration d iffe r s  from a process 
o f  fusion. Through integration each subject retains it s  
individual identity  while fusion merges the sub jects, thus 
causing the identity  of those 3ame subjects to become as 
one. I f  the relig ion  and soc ia l atudies courses are in te 
grated, the integrated plan would then become one in which 
the study o f universal h istory had its  basis in the study 
o f  the B ible. Neither re lig ion  nor the s o c ia l studies 
would dominate but rather the so c ia l studies would be 
viewed in th eir proper setting . The integration o f re
lig ion  and the soc ia l studies on the secondary level in 
corporates th is method of Augustine^ plan i f ,  for exam
ple, during the Sophomore'and Junior years a World History 
course is  developed^ sans textbooks and sy lla b i which are 
not "regulated by the Christian s p i r i t . " 7 8 This plan f o l 
lows the method o f St. Augustine and when brought to the 
period o f our times presents this "general ou tlin e":

"1: The Old Testament:
"(a ) Genesis and Prehistory: the orig in  and dispersion

7'Eugene Kevane, Rt. Rev., "Sacred Scripture in the 
Catholic High School," reprint from The Catholic B ib lica l 
Quarterly, XVII, 141-42. “

83ee footnote 2 o f th is chapter.
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of man.
"(b ) A People Chosen to Bear Bivine Revelation:

Abraham and. Moses.
" (c )  Prophets and Empires: The Messianic Expectation. 
‘•(d) Bivine Wisdom (The Sapiential Books and Machahees) 

and the Kuman Wisdom of the Greeks.
” 2: The Hew Testament:

"(a ) The "Fulness of Time" (Gal. 4, 4 ): Jews and 
Gentiles under the Rule o f Rome.

"(b ) The Incarnation and Redemption: The L ife  and Work 
o f  Jesus Christ, studied in the Four Gospels.

" ( c )  The Acts o f the A postles, E pistles and Apocalypse: 
The Hature, Structure, Mission L ife  of the Catho
l i c  Church. This study o f the liv in g  body of 
Christ, carrying out its  universal mission and 
Apostolate, extends to  the present times of the 
Church. I t  includes a l l  that creative work which 
the Catholic Church accomplished on earth in the 
formation and sustenance o f that Western c i v i l i 
zation which is  our own, ana which in our times 
is  becoming the World C iv iliz a t io n ."9

Using the Bible as the ch ie f reference but keeping 
the instruction on the level of the pupils provides a

%e vane, reprint from The Catholic B ib lica l Q.u&r- 
t e r ly , XVII , 142. ~ “
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method o f teaching universal hiatory according to Catholic 
Tradition. Through this plan of teaching, the student can 
experience study which shows the relationship between the 
development of c iv iliza tion s  with the center of th is study, 
the Bible i t s e l f . 10

In the Sophomore year, with the Bible as the 
’•source,'* the Old Testament and the Pour Gospels comprise 
the main body of study. "The doctrinal tracts emphasized 
d irectly  w ill be those on Creation, the Elevation and Pall 
of Man, the Incarnation, the Redemption, the Holy Eucharist, 
and the Church in its  ea rliest sta g e ."11 Christ can be re 
alized moat certain ly now as the "central figure of World 
H istory." This year of work extends from prehistoric man 
to the period of the Roman Empire: from primitive revela
tion to the revelation of God in the Old Testament to the 
Gospels and the l i fe  and work of Christ and the imitation 
and follow ing of Him.12

The Junior year course or World History II  would 
cover the Acts of the Apostles through the times o f the 
Church, the Christian era, the rise of the Western

1QIb id . , p. 143.
11Eugene Kevane, R t. Rev., "Outline o f the Content 

of the Pour Years of High School R elig ion ." Prepared for  
The Commission on Citizenship, The Catholic University o f 
America, 1954, p. 7.

12Ib id . , p. 6.
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C iv iliza tion , and its  movement toward the World C iv iliza 
t ion . A broad outline of the line o f history during the 
ensuing periods using the ’’ integrated with r e lig io n ” ap
proach suggests this coverage:

"1: The Hew Testament: the Acts of the Apostles and the 
E p istle s .

n2: The Church of the Martyrs.
"3: The Church of the la thers.
"4: Christendom.
M5: The Loss o f the Spiritual Unity among Western Men 

(e .g . ,  The Renaissance) and,
“ 6: The Church in Contemporary Times .* -̂3 

Hence, this course becomes an extension of the Sophomore 
work. Besides learning defin ite  items of Catholic doc
trine and l i f e ,  the student also receives instruction 
about heresies and s o c ia l ev ils  which have contemporary 
importance. The impression created by studying s ig n i f i 
cant material of apologetics in its  h is to r ica l setting is 
likewise of great lasting value.

To present a complete picture of th is plan of 
teaching relig ion  integrated and correlated with so c ia l 
studies the f ir s t  and fourth years need to  be viewed. The * 14

13Ib id . , pp. 8, 9, 10.
14Ib id ., p. 10.
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proposed Freshman course would encompass »God and His 
Law.» The principles o f citizensh ip  form the basis of the 
secularized soc ia l studies program which could be corre
lated with the body of Doctrine.'1"5 The procedure of study 
might follow  this suggested plan:

»1: Orientation: the soc ia l scene of personal Christian 
liv in g :

»2: God: »He Who is ,»  Creator and Lawgiver: 
w3; The Law of God:

»4: Active Membership or »Citizenship» in the Kingdom 
of God, the world -wide Catholic Church:

\

«5: The Virtues of Patriotism and Social J u stice . God 
and American C itizensh ip .«15 16 

»Democracy is primarily s o c ia l, moral and sp ir itu a l, 
and secondarily p o l i t i c a l .» 17

During the Senior year the Modem Problems course 
becomes «Christian Social Living in the Modern World: Per
sonal Holiness and the Social A postolate. "18 (The Ifaited 
States History course is  a separate unit from this plan of 
teaching.) The major d ivisions are proposed in outline

15Ib id . , pp. 4, 5.
16lb id .
17Ib id . , see 5, c.
ISIbid., p. 11.
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formation:
Ml :  Introduction: The Panorama and Contours of the Con

temporary Environment:
"2: The Person and Society; Fundamental P rincip les;
M3: Psychology—Natural and Supernatural: The stru c

ture of the supernaturalized human person;
"4: God’ s Law; The Measure o f Man’ s Conduct;
'*5: Law as Constitutive o f  Society: Fundamental Prin

cip les of Society and Social Living:
«6: The Family: Origin, Nature, Purpose, Ideals:
"7: The Church, which is the Body o f  Christ:
"8: Goals;*'19

Thus the Senior w il l  study «the Catholic Faith as 
the fu lly  human way o f l i f e  in the modern world, amid the 
opportunities presented and the problems posed by the world- 
h is to r ica l background whence th is modern environment grew." 
In studying the Church as the Mystical Body o f Christ the 
student is led to the principle "that soc ie ty  depends fo r  
its welfare upon the san ctifica tion  of the individual per
sons whose interrelated a c t iv it ie s  compose s o c ie ty ."  This/
is the "deepest root o f the Socia l S cien ces ."20

A textbook developed on the secondary lev e l,

19Ib id . , pp. 11, 12.
20Ibid., p. 12.
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containing the material presented in the broad outlines 
mentioned, that is , re lig ion  correlated and integrated 
■with the socia l studies, would be a moat valuable too l in 
this learning process. However, since such a text does 
not e x is t , a unit method plan can be developed -with the 
materials and information supplied by the fa cu lty . The 
Bible is  used as the basic reference fo r  the Sophomore 
and Junior years. The visual aids can be used as e f fe c 
tiv e ly  with this plan as with any other plan. Neither 
geographical nor h is to r ica l placements are sligh ted . Each 
student should keep a notebook in which ’’ he records his 
own discovery . . .  o f the substance of the sacred te x t."  
The teacher should use the question and answer method as 
well as the discussion and lecture methods.21

"Due attention should be paid in the higher grades 
to a thorough setting  forth  of the whole history o f Reve
lation centering in C h ri3 t,"22 * and lesson as a unit o f 
work should be so presented that the pupils can "apprehend 
clearly  and d is t in c t ly ."23 The plan just discussed covers 

the subject matter f ie ld  proposed and the method o f

2%evane, reprint from The Catholic B ib lica l ^uar- 
t e r ly . XVII, 143. “  ~ ~

2% . Gatterer, 3 .J . ,  and F. 3. Krus, S .J ., The 
Theory and Practice o f the Catechism, trans. Rev. J. B. 
Culemans'(New York: r'uatet & Co.”, 1914), p. 348.

25Ib id . , p. 394.
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presentation. The outline likewise suggested the doc
trines in an h is to r ica l order from Genesis to eternal rest 
as Augustine stated in He Catechizandia Rudibus. This h is 
to r ica l approach does more than just aid in narrating a 
s to r y -- it  supplies a concreteness which c la r i f ie s  concepts 
and assists the atudent in remembering important main ideas 
and even d e ta ils . It i3 not necessary to teach the pupils 
everything there is to know in re lig ion  and/or history 
"for  truth can be borne only by those souls who have been 
gradually prepared fo r  i t . " 24

24Charles Jou m et ,  M sgr . , The Wisdom of  F a i th , 
t r a n s . H. B. Smith, 3 . J .  (Westminster, Md.: The ifewman 
Press ,  1952), p. 103.



CHAPTER V

SUMMARY AND CONCLUSIONS

Augustine spent the early years o f his l i f e  until 
his conversion in the classroom either as a student or as 
a teacher. After his conversion Augustine was certain  he 
had found the truth he sought. "0 Truth, Trutht" he ex
claimed, "how deeply even then did the marrow of my soul 
search fo r  Thee, as Thy name kept ever echoing in my ears, 
though only from their lips and in many huge books."1-

Augustine pointed out that a d ifferen tia tion  must 
be made between the truth and error found in h istory . He 
wrote:

We do not think i t  necessary to believe everything 
in the history of the pagans, since even the h is to 
rians, as Varro w rites, d i f fe r  among themselves on 
many points, apparently by studied e ffo r t  and inten
tion . But i f  we wish we may believe those things 
which do not contradict the books which we certainly 
must b e lie v e .2

But the statements o f historians must now be tested 
by a new standard of truth, namely th e ir  agreement 
or disagreement with the B ible . The Bible there
fore became the basic text for learning the events 
o f the past, a l l  other documents being regarded as 
in fer ior  and unreliable supplements.3

fConf. ,  3, 6, 10.
SCiv., 21, 6.
^William M. Green, "Augustine on the Teaching of 

H istory," University o f C alifornia Publications m C lassi
cal P h ilology , XII (May 4, 1944), 319.
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Augustine had studied the writings o f the authors 

and historians while attending secular schools . He knew 
them w ell, and because he did know them well he himself 
was able la ter  to o ffe r  worth-while advice to Christiana 
who might follow  the secular teachings. Augustine’ s 
thoughts on education changed when he placed the empha
sis on liv in g  in the "City o f God" rather than in the 
"City of the World."

When Deogratia3 sought Augustine’ s advice on teach
ing methods and subject matter there was produced a trea-
t is e - -De Catechizandis Rudibua- -which has survived from
\

Christian antiquity as "the mo3t important work o f its  
k in d ."4 This plan often bears d ifferent t i t l e s  as the 

"psychological method," the "narrative," or the "h is to r i
cal method." As the content of De Catechizandi3 Rudibus 
is examined i t  becomes evident that Augustine has aptly 
used the three t i t le s  in one document fo r  his narrative 
has been developed on an h is to r ica l basi3 and with a sound 
psychology of learning.

Deogratias was concerned because he fe lt  his own*
method of instruction was becoming s t u lt i f ie d . He as the 
teacher needed encouragement and reassurance that his pro
cedures might accomplish their goals just as pupils need

4Ibid., p. 320.



auch encouragement and reassurance. He was not certain 
that the subject matter was su itab le , nor was he certain 
about the scope of the m aterial. It is important to re
member that Deogratias was not a beginner m this f ie ld  
o f instruction and that Augustine himself had said that 
he considered Deogratias well qua lified  f o r  this teach
ing.

I f  Deogratias had been sa tis fied  with his own 
methods this plan, perhaps, would not have been recorded. 
This wholesome, common sense teaching method oi the f i f t h  
century is so practica l and usable that it seems modern. 
Augustine not only suggested means whereby the teacher 

and pupil can gain from the sa tis fa ction  of knowing a le s 
son has been w ell taught and learning has resulted, but 
also he presented a model lesson in which he illu stra ted  
his method in actual practice .

The instruction should lead the pupil through the 
history of the Christian relig ion --from  Genesis to the 
present period o f the Church. Since he was 30 keenly 
aware of the individual differences among his listeners 
Augustine provided instruction on their levels of learning. 
He admitted that he was likewise a ffected  by the various 
strata  o f society  represented before him. However, always 
the instruction was woven about one central them e--love-- 
as depicted in the two great commandments. One has only

47



to read the model lesson to realize how important the 
Bible as the source was to Augustine.

48

Beogratias had complained about the weariness 
which overcame him at times while catechizing. Augustine 
was not greatly disturbed by this condition but considered 
the weariness a mental rather than physical fa tigu e . Q,uite 
simply he suggested an antidote f o r  weariness--develop a 
cheerful attitude toward the instruction . The attitude of 
the teacher can be contagious!

Augustine’ s advice to Beogratias serves as a prac
t ic a l  reference fo r  those who seek a ‘’new" approach for  
teaching relig ion  on the secondary le v e l. Assuming that 
the religious instruction on the elementary level has been 
the usual catechetica l question and answer variety, there 
is  need fo r  a d ifferent mode of presentation. A new type 
of emphasis is  no indication that the catechetica l method 
is not good. The point is simply that on the secondary 
level the pupils mu3t be so instructed m re lig ion  that 
the instruction contributes in a meaningful way toward 
Christian liv in g  and eventually salvation . The memoriza-t
tion and recitation  of the catechism does not su ffic e  fo r  
this method of study. Even though the answers might be 
understood the high school student needs a re lig ion  course 
which radiates a "freshness" that creates a new zest fo r  

learning. This plan could be developed from St. Augustine's
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master plan in Be Catechizandis Rudibus and Be C ivitate Bex . 
"Augustine taught the Catholic re lig ion  as the f i r s t  ser
mons in the Act3 of the Apostles preached i t ,  on the frame

work of universal h istory."^
I f the socia l studies were "Catholicized" on the 

high school le v e l, and the Bible was used as the basic 
tex t, "we should find these two components of our curricu 
lum most c lose ly  related to each other and even brought 
into fu l l  pedagogical syn th esis."* 6

World history lends i t s e l f  as the best example for  
the re lig ion -3 ocia l studies integrating process. It has 
been suggested that a two year course in world history be 
given on the Sophomore and Junior le v e ls . On the Freshman 
level the c iv ics  course and in the Senior year the s o c i 
ology or modem problems class can be integrated with re 
l ig io n .7 These plans which were discussed in Chapter V o f 

this thesi3 serve only as outlines and do not constitute a 
syllabus fo r  the courses. R eligion in this integrating 
process does not accept a second place to the soc ia l 
studies, rather relig ion  is  the center f o r  the profane 
stud ies.

K̂e vane, The Integrated Curriculum at Work, p. 58.
6Ib id . , p. 59.
7I b id . , pp. 61-67.
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The pupil w ill consider the relig ion  claS3 with a 
d ifferen t attitude when he finds i t  has academic equality 
with the other subjects he studies.

In thi3 integrating process relig ion  is  linked 
with history so that the relationship between re lig ion  and 
l i f e  is  obvious. The usual teaching procedure separates 
them which is incongruent when one considers that this 
study involves the society  in which the student must live  
and attain his salvation . The soc ia l sciences would gain 
"so lid ity  and truth" in an integrated curriculum.®

In a re lig io n -so c ia l studies integration "the great
est advantage lie s  in the opportunity to remove the d ichot
omy which cramps so much of our e ffo r t  to teach r e lig io n ."9 

Those outside the Church often relegate re lig ion  to the 
confines of the Church building, and sadly enough the high 
school students often commit the 3ame error. However, " i f  
the socia l sciences, _in themselves , are but the facts and 
data of l i f e  as it has been and is ,  are they not what we 
need to make the teaching o f relig ion  liv in g  and real and 
s ig n ifica n t?"10

The u3e of the Bible in teaching this suggested

®Ibid. , pp. 68, 69.
9Ib id . ,  pp. 72, 73.

1QIbid., p. 73.



51

course keeps Christ as the central figure of study. Hence, 
the Chri3tocentric approach is kept before the pupils 
while they study their Faith, the h istor ica l setting  of 

the past to date, and s o c ia l doctrine.
Augustine wrote such a plan fo r  his instruction to 

Deogratias on teaching the subject matter of religion  
evolved from a framework of h istory —past to the present 
period. In such a plan of teaching there can be developed 
that relationship between re lig ion  and the soc ia l studies 
which reaches a «pedagogical synthesis" in the curriculum.



APPBNDIX A

OCCASION, DAT®, AND SOURCE OP 
m  CATECHIZANDIS RUDIBUS

Deogratias,1 a deacon of Carthage, asked Augustine 
to write concerning methods he (Deogratias) might use to 
instruct candidates for the catechumenate.2 Deogratias 
was not a newcomer in this field of instruction.3 He was 
highly regarded both for his own training and for his 
method of presentation. However, he sought advice since 
he often became weary himself from his delivery ana felt 
those being instructed and those listening must be like
wise affected. Deogratias desired also that Augustine 
instruct him concerning the selection of subject matter 
so that he might present the truths in the most effective
manner.

Questions such as these disturbed the deacon:
With what period of Bible history should the narration 
begin? And end? Should an exhortation be used at the

■̂J. P. Christopher, S. Aureli Augustini; Hipponi- 
flnsis BDisco d ì: De Catechizandis Rudibus ("The Catholic 
University0 o f N erica  lab r is i  ic Stu'd T e^ ; Baltimore, *d .i 
J. H. Purst Company, 19 26) , V I I I ,  2 .

.—0_____ . De Catechizandis Rudibus (Paria:
J. P. Migne , *1841), Ï ,  i ,  P . L . ,  XL.

23t. Augustine

3Ibid., I, i.
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conclusion of the narration? Or, should precepts be used
4to express the principles o f Christian liv ing? Appar

ently in A frica  at this time "the matter and method o f 
catechetical instruction had been neither formulated nor

Ksystematized.

There is evidence o f disagreement regarding the 
date of De Catechizandis Rudibua. The Benedictine editors 
have dated the composition c irca  400 A.D.; whereas, Wundt 
sets the date at 405 A.D. 6 In the Retractationea''' Augus
tine mentions this work. The Retractationes give the 
chronological arrangement for  the works c ite d . Monceaux^ 
and Wundt9 agree with Augustine’ s Preface19 testimony of 

this order.
Although there is no mention in De Cat echizandis 

Rudibus of previously written material on catechetics,
"the general matter of catechesis could have been acquired 
from the Didache, the works of Origen, and from Tertullian

4Ib id .
5Chri3topher, S. Aureli Augustini . . . , p. 2.
6I b id . , p. 3, footnote 3.
7St. Augustine, R etractationes, Liber I I , Caput XIY.
®Chri3topher, S. Aureli Augustini . . . ,  p. 2,

footnote 3.
9lb id . ,  p. 3, footnote 3a.

1 0Ib id ., p. 3, f  oo tnote 4.
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and Ambrose.” However, the Gonatitutiones Apoatolorum 
and the Demonstratio Praeaicat ignis appstolicae of 
St. Irenaeus (circa  A.D. 190) bear most resemblance to 
De Catechizandis Rudibus. These three treatises are them
selves “derived from an orig in a l, w ell-defined, ca techeti
ca l Kunatform, " but Be Catechizandis Rudibus "represents 
the fin a l development of ca techesis.

11Ibid., p. 8.
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