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PREFACE
Since one of the first responsibilities of the ele

mentary school was the tor ching of reading, the author 
thought it fitting to work out a special study in read
ing instruction. The main objective was the improve
ment of rending Instruction for the subjects of the study, 
through a differentiated program. Primary emphasis was 
placed upon developmental procedures according to sound 
principles of learning so that happy and effective adjust
ment to various situations ensued. Such adjustment has 
long been associated with reading progress and scholastic 
achievement.

The writer is indebted to Sr, Mary Mildred Hawn, 0,S,M,, 
now gone to her eternal home, for her care and diligence 
in placing before her students the art of teaching read
ing, Gratitude is offered to Sr, Agnes Clare, C.H.M,, for 
her excellent and Inspirational course in Diagnostic and 
Remedial Reading, to MIbs Tesslo Edwards for the use of 
her professional library, and to Dr* Leo Kennedy, Head of 
Education Department at Creighton University, for his 
most generous services in bringing this work to a success
ful issue.
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Chapter One.
Orientation

Great differences in reading ability existed 
among the seventh and eighth grade pupils of Saint 
Benedict’s School ana the author determined to meet 
the situation by a study of develoomental reading 
procedures, ana their application to Individual needs 
The constitutional, intellectual, environmental, and 
emotional backgrounds of these students differed 
greatly. In t is connection Darrell stated:

Children in the same grade will differ 
gr atly in their reading ability even though 
they have received a similar amount and type 
of reading instruction. These differences 
in development are due to variations 1 in
telligence, i sensory capacities and physical 
condition, in background of language development 
and in confusions and faulty h bits in the 
learning process.*
In the some vein of thought Betts wrote:

A "class'’ or "grade" in an abstraction; 
it exists in the teacher’s mind or nervous 
system. Actually a class is comprised of 
Bobby, Johnny, Mary, ¿tlico, ate,,—  a group

1, Donald D. Durrsll, Improvement of Basic 
Reading Abilities, oriti Book company, “Yoakers-On- 
Hudson, New York, c,, 1940, p.58.
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of individuals, These individuals vary widely 
in capacities, achievements, interests, etc*
In a sound eduoational program, the practices 
must square with the facts. Regimented in
struction (i.e., the use of the same materials 
for all the pupils of a "class” or "grade”, etc., 
must he justified on the basis of questional 
assumptions, wher -as the facts make differenti
ated instruction imperative. No one has ever seen a "first-grade class", or a "fifth-grade 
class." vshat a teacher should see" i3 a group of 
individuals unique unto themselves. Not until 
differences are "seen" is the teacher ready to 
teach, becausePlearning the child must precede 
teaching him.
In this stuay, the writer enaeuvored:

1} to discover the actual differences in reading achieve
ment among the seventh and eig ith grade students in the 
early part of the school term 1952-1953.
2) to examine these differences
3) to adapt instruction and reading activities to the 
level of the learner on the basis of these results
4) to evaluate the progress made during the school year 
above stated.

2. Emmet Albert Betts, Foundations of Reading In
struction, American Book Company, Chicago, c., 1946, 
p. 3.
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The subjects of this study were the seventh and 
eighth grade pupils in Saint Benedict’s School, Omaha, 
Nebraska during the school term 1952 and 1953. The 
group was composed of thirteen seventh grade pupils 
and twelve eighth grade students# There were four
teen boys, evenly distributed between seventh and 
eighth graces. The eleven girls were grouped six 
in seventh and five in eighth.

The materials used were thbefollowing:
Gates Basic Heading Test— Form 1 } Types a , B, c , and D
Gates Basic Reading Test— Form 2, Types A, B, c. and D
International I. Q,. Test
Catheciral Basic Heading Series 
Faith and Freedom Heading Series 
American Adventure Series 
American Heritage Series 
Comptons Encyclopedia 
Skill Texts
Kottmeyer's Circle Phonic Caros
Dolch’s Basic Word Caros
Current Events
The Little Mi slonary
The Catholic Boy
Holy Childhood Magazine



The Gates Basic Heading Tests were designed and se
lected for use as a team. Their purpose was not only 
to provide an accurate me sure of reading ability in 
general, but also to yield, in objective form, a diag
nosis of particular strengths ana weaknesses in read
ing skills. The team consisted of four tests, A, B, C, 
and D. Type A measured an individual's skill in read
ing to get an accurate general impression of the 
passage* Type B requirea the skill of Type A plus the 
added skill of predicting the outcome of given events. 
Type G measured the rigid, careful, exact reading abili
ties necessary in carrying out precise directions. Fur
ther it demanded the ability to select accurately rele
vant details, while subordinating other facts, however 
interesting, and finally, to retain, without distortion 
the precise directions to be executed. Type D required 
an independent of three different details or aspects of 
the passage. It measured ability to comprehend several 
points in a paragraph at once.

The pa; sages in Type A contained a fine sampling of
the various forms of literary material likely to be found 
in the type of reading tested. The matter consisted of 
seventeen percent fiction concerned with home life, ani
mals, humor, and miscellaneous. Eight percent referred 
to tales of adventure. Information on common everyday

• 4: •



facts made up fifteen percent , while information on 
social studies filled out eighteen percent. Twenty-
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four percent came from general science and nature.
A small six percent represented travel experiences and 
a like amount referred to descriptive materials.

In Type B— Reading to Predict the Outcome of Given 
Events— fiction and everyday informative narratives formed
a large proportion.

General Fiction 40#
Science a id Nature 25#
Description 15#
Miscellaneous Information 10#
Imaginative, Humorous, and 
Adventurous Fiction 10#
Type C— Reading to Understand Precise Directions—  

contained thirty percent on everyday infomation about games, 
holidays, household and community activities. Thirty-two 
percent referred to information from the physical sciences 
and nature; fourteen percent involved m  terial from the 
social studies; eight percent were description; ten 
percent were miscellaneous fiction, and the remaining 
sixteen percent concerned arithmetic, geometry, time 
charts, records, and graphs.
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In Type D— Heading to Note Details—  thirty-three 
percent embodied information about science and nature, 
while twenty-four percent concerned social studies.
Nine percent described places and events, a nd six per
cent imparted everyday information. The final twenty- 
eight percent were fiction.

For each of these types there were four equivalent 
forms. Each test measured a type of reading ability 
that was important and could be acquired. From the 
results of the tests, the teacher ascertained the pu
pils defects or deficiencies in each or all types of 
reading. The defects commonly found were a too hasty 
superficial reading or a too slow and laborious one.
The tests were construetedto serve the twofold purpose 
of yielding a general measure of silent re ding ability, 
and of providing and intelligible diagnosis of special 
needs for follow up work.

The Dolch Basic Sight Cards contained two-hundred 
twenty words which formed seventy-five percent of Pri
mers, sixty-five percent of first ana second readers, 
and fifty-percent of all other elementary school books. 
These words were pronouns, adjectives, adverbs, prepo
sitions, conjunctions, and common verbs. Since such
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words did not adapt themselves to the process of asso
ciation, they were taught by the sight method,

Kottraey>r*s blend wheels, prefix an. suffix sheels 
vitalized necessary drill In phonics. They acted as 
vocabulary builder» and helped in structural analysis 
as well.

The Cathedral Basic Series offered a fine selec
tion of interesting materials for steady growth In 
reading. This graded series carried separate units 
throughout each book. The wide coverage of units 
included almost every possible area of pupil interest. 
Unit me dealt with children’s own experiences end 
aimed to develop Christian attitudes. Unit Two fol
lowed the historical development of our country and 
urged to further reading about the lives and achieve
ments of the builders of our nation. Unit Three offeree 
stories on the modern machine ago and gave leads to 
reading about science and invention. Unit Four pre
sented colorful imaginative tales which made reading 
a recreational activity* Unit Five brought the pupils 
face to face with children of other lands. This type of 
reading developed broad acquaintanceship with people
of other lands and led to an ' wareness of the univer
sality of the Church nnc tho brotherhood of man.
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Unit Six provided a glimpse of the great outdoors, 
and a brief look et animal life* Man’s relationship 
to his natural environment, here, received excellent 
trentmant*

The seventh unit contributed to knowledge of men 
and womon who have contributed to science, art, music, 
social welfare, and national develooment. This material 
contributed effectively to the youth’s natural bent of 
hero worship.

The last unit carried famous works of literature 
to enable the student to appreciate and value his
literary heritage*

The guidebooks for this series were well prepared 
and most helpful to both teacher and pupil. They held 
a wealth of usable techniques adaptable to most any 
group*

Faith and Freedom, ft series compiled by committees
from dha Catholic University of America, contained
Valuable content to help children grow soot lly and
spiritually* The inspiration for these books came
from an apostolic letter of Pope Pius XI, in which he
asked t ist materialistic trends of 00 coun
teracted.



This sort :s offeree inspiring collections of 
stories end poems, designed to intro uco Catholic
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children to their rich literary heritage* Each 
hook contained enjoyable end significant reading 
from well-loved older «Insoles and from newer works 
of high literary merit. Much of the content reflected 
Catholic principles and were strictly in accord with 
"Guiding Growth in Christian Social Living"*

The American Adventure Series contained material 
with high interest level and low readability level*
Its low starting level and high success level, its 
book length stories, graded in re debility, its worth 
while content and carefully selected concepts proved 
most conducive to reading success.

The Handbook On Corrective dending* which accom
panies this set of readers gave brief, definite, and 
to the point cirootions on remedial r a lng* A true 
understanding of children *»ilh their love for action, 
suspense, and goodness permeate« the entire series of 
thirteen books*

The books appeared much alike, yet the content 
varied in difficulty. The pupil with lower reading 
achievement picked up the book suited to his level 
without damage to his self-esteem* Each book, regard-
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loss of reading level was interesting and appealing 
to every member of the class.

The American Heritage Series supplies excellent 
material for the students. The colorful, bright 
covers attracted the pupils ana invited them to read. 
The interesting material and the simple vocnbulery 
assured the completion of each book.

Comptons Encyclopedia was a favorite with the 
children. Its various volumes provided ample material 
for the development of location skills; the Fact Index 
enabled the children to locate needed information 
quickly. The interesting manner of pro entation and 
the re dability of its pages won the entire group, 

Likill Texts provided exercises in the various 
types of reading. Lessons on the sme general subject 
appeared on eaah level of the series; each pupil read 
at his own level of achievement and could contribute 
to general discussion.

The weekly and monthly publications hed their own 
specific place in the program. Current Events brought 
new zest each week with its news and activities. The 
Little Missionary, The Catholic Boy, and The Holy
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Childhood Magazine brought a fine selection of interest
ing and helpful material to vary and color the program.

The Omaha Public Library proved a great aid in 
the work. Fifty books, assorted both in subject matter 
and grade level, supplied needed free reading materials.

During the first week of the school year, the 
teacher screened each pupil to determine his physical 
readiness for reading, his interests, habits, and ambi
tions. She prepared three Nurse Referral Blanks— one 
for an eighth grade girl who appeared to need the atten
tion of an oculist; another for an eighth grade boy 
who needed dental care; and the third for a boy who 
seemed to have deficiencies of diet. The girl received 
glasses; the first mentioned boy received the services 
of a dentist; the other boy received a free ticket for 
use in the cafeteria throughout the year.

Monday, the second week of school, the subjects of 
this study completed the International I. Q. Tests and 
Form One of Gates Basic Reading Tests, Types A, B, C, and 
D. From the results of these tests four groups evolved. 
These groups were flexible ana students advanced as 
they merited.

The group of lowest achievement named themselves
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*Ooesns”; their reading achievement in the September 
tests ranged from grade 4 to 4.8; their I, <4,*s ranged 
from 59 to 96, The five pupils in this group used 
The American adventure Series for basic instruction.
"very book and every page of every book in the series 
sparked Interest and assured success. The teacher 
followed the teaching plans offered in the Teacher * s 
Guide for each book. In this procedure the students 
received first of all, the geographic 1 background of 
the story, the time setting and the related events.
Word Analysis for each section developed independence 
in word recognition. Each unit projected definite con
cepts, These, too, were listed in the guide book and 
proved invaluable to both teacher ana stu ent. The 
slogan of the group was, ’’On with the story .

The development of ability to make maximum use of 
context clues was facilitated by these activities: 
experience records, labels, bulletin board displays, 
unknown words given in context, guiding questions, com
ments, and suggestions, key sentences, multiple choice 
activities, prediction of events, selection of words to 
match pictures.

Dictionary or glossary drill became part of the 
daily scheduled activities, as these children progressed,
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this activity proved most helpful.
This group started with the Dolch Basic Sight Words 

and the Kottemeyer Phonic .heels. They used these every 
day for four weeks and thereafter once a week. For further 
skill building they used the Skill Texts from American 
Education Press; their first book was Uncle Ben. When 
they finished this, they progressed to Tom Trott and la
ter accomplished half of Pat the Pilot. One member of 
the group acted as corrector and each exercise was duly 
checked. The corrector showed the individual concerned 
his mistakes and showed him how to arrive at the proper 
conclusions. The answer keys for these books were a great 
asset in this venture. Each child’s progress record in 
this work acted as a motivating force.

The informal speed tests given every two weeks 
eliminated lip movement, head movements, and regressions. 
When pupils found out that these things were harmful to 
their progress, they were willing and eager to overcome 
them. The individual child kept his own record and 
worked toward improvement, not only during the reauing 
period, but throughout the day.

The second division, called the "Rivers" was composed 
of nine children who ranged in I.c. from 71 to 110. Their
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reading achievement was entirely within the fifth 
grade bracket, that is from 5*0 to 5.9. These chil
dren reviewed the seven methods of word recognition. 
They spent one period a week, during the first ten 
weeks on the Kottemeyer Blend, Prefix, ana Suffix 
¡heels* From that time on they used them once every 
two weeks.

Tom Trott, from the American Education dress 
was their skill building book*. Pat The Pilot from 
the same company followed it as the pupils progressed* 
Two days a week were devoted to these exercises; the 
students took their turns as correctors. They charted 
their achievement faithfully. In this way they knew 
their stat is and progress and accordingly tried more 
on their own to gain success.

They read the fifth and sixth grade readers of 
the Cathedral Basic Beading Program from Scott Foresman 
Company during the first semester. During the second 
semester, they read the seventh grade reader fluently 
and with delight. This group enjoyed free reading 
and were frequent visitors to the reading table. Books 
from the American Heritage Dories were among their
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favorites.
One of the chief defects of this group was a lack 

of ability in word recognition. They confused such 
simple words as went and want, pay and day, on and no. 
Teacher made exercises using these words proved a great 
help. After the group compared the form and meaning of 
the words which confused them, one pupil acted as the 
teacher and retaught the comparisons. In this way they 
became aware of the distinguishing differences between 
these forms. Then the teacher made work sheets were 
distributed, worked out and corrected. The pupils soon 
became proficient in these forms. Ten minutes from each 
reading period was used for word recognition development 
with this group during the first three months. Once a 
week thereafter, they did this type of work.

They also made practical use of the Kottemeyer 
Phonic Wheels five minutes each day during the first 
three months. During the fourth month these pupils 
used these wheels in teams in an assembly line method. 
One set of two pupils worked with the blends, the next 
set worked with the prefixes, and the third set spun the 
suffixes. The other members of the group read supplemoiL 
tary readers until time was colled to change tasks. In 
this way every child had an opportunity to use the
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wheels and benefit from easy suppl mentary material 
during the twenty minutes allotted to this activity.
This scheme worked well because the pupils knew that 
at the end of each five minutes there would be a change 
of tasks, and because each child had his opportunity to 
be the ’’teacher”*

During the remaining months the word analysis came 
from their reading lessons and was immediately utilized 
in t es© lessons.

Free reading became a special delight to these 
children especially after the fourth month of basic in
struction.

The third section of the class were on the sixth 
grade level of achievement. These seven children ranged 
from 6 .5 to 6*9 In reading ability! their I*Q.fs ranged 
from 81 to 120. These students reviewed methods of 
word attack; they used the phonic wheels twice a week 
for twenty minutes each time in an assembly line proce
dure. This procedure developed skill in ord recognition 
in the short space of four weeks. Some of these students 
took these wheels for individual study when they found 
time. Each pupil in this group received a typed word 
list according to the Durrell Sullivan list. Each day 
during the group instruction period, the pupils paired
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off ana hoipad each other learn those lists of worus. 
Each child kept his own vocabulary chart and placed a 
star after the name of oach set of words as he learned 
them. Steady progress in reading went hand in hand 
with this procedure. This group spent five weeks on the 
fifth grade reader of the Faith an . Freedom Series.
They enjoyed this book, These Are Our People, and 
they gathered many worth while concepts. During the 
next four weeks, they completed the sixth reader in 
this series, This la Our Heritage. The following 
fifteen weeks of basic rending instruction followed 
through the seventh reader, There ,re Our Fre dams.

Much free rearing helped these children to greater 
achievement. They worked diligently with the American 
Heritage Series; each child chose a different book, 
when a student completed a book, he exchanged it for 
another. The pupils delightes to see their list of 
’»Free Henning” grow.

These children enjoyed the exercises in Pat The 
Pilot. They took turn checking the work and then 
charted the progress on each lesson. With one period 
a week devoted to this work, they finished the book 
on April the first.
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This third group, "Gulfs”, took an informal speed 
tost every two weeks* They kept records of their pro
gress and made definite gains.

The fourth division, "Lakes", had but four pupils. 
Their I.Q,. *s were ??, 84, 114, and 120, Their reading 
achievement grades were 7,3, 7,8, 8*1 and 10, Although 
these children war not greatly In used of phonetic drill, 
they devoted ten minutes each day for three weeks to the 
Phonic Wheels, They used loaders and workers from the 
Cathedral Basic Series for regular elas instruction.

They worked out the skill building exercises in 
Modern Heading I during the first semester and com
pleted Modern Reading II by April of the second semester. 

The free reading which those pupils did seemed 
remarkable. They read The American Adventure Series,
The American Heritage Series, and a selection of biog
raphy and science from the Public Library, They carried 
out two complete projects, one on The Presidents of the 
United States, and one on Illinois,

Informal speed tests every month so ved as an in- 
c ntive to rid themselves of those faults which hampered 
their progress. The progress charts for each member of 
the group invited effort from each individual and from 
the class.
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All of the pupils read Current Events ©euh weok; 
it was a welcome visitor and the stuuents derived 
wholesome attitudes from it. The procedure for its 
use varied each week of the month. The first week of 
the month a child from each group gave a report on 
on© or two topics contained in the issue. The second 
week all of the pupils prepared twenty questions and 
answers on the current issue. They took turns asking 
each other their questions. This activity created 
much interest and enthusiasm among the students. The 
third week the pupils prepared detailed written reports 
on topics chosen from the issue of the week. The fourth 
week’s copy was entirely for oral reading practice.

Eaoh month the teacher chose one story from Holy- 
Childhood Magazine and read it to the class. The chil
dren read the rest of th© magazine silently.

The other periodicals were left on the reading 
table for free reading. The students were interested and 
happy in their pursuit of the various stories and poems 
found in them.

The magazine reeding seemed to weld the groups 
together and give a definite class spirit to the room. 
This union in rending things that nil liked built both 
security and self esteem in th© students.
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The classroom curried an atmosphere of interest in 
reading, A reading corner with shelves for books, read
ing tables, and chairs invited the children to seek the 
Joys of reading. One bulletin board was kept for read
ing motivation purposes. There the pupils found pictures 
illustrative of books and characters. Book titles and 
book Jaokets aroused the curiosity of the students.
The children*s progress charts held sway once each month 
on this display board. Wall charts carried the titles 
of the books the children read; this was an invaluable 
incentive for achievement.

The subjects of this study kept a "Self Examination 
Chart on Heading Skills". It carried three columns la
belled, ’’Never", 'Sometimes", "Always". They checked 
this chart once each week. The following items formed 
the examination.
A. Vocabulary

1. I try to get the meaning of unfamiliar words.
a. I reread the sentence in which the word

appears.
b. I get the mean! g from the parts of the 

word itself.
c. I use the dictionary,

2. I break unfamiliar wor s into syllables in
oruor to pronounce them
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B. Speed
1, I try to increase my speed of rending and 

still understand what I read.
2. I try to Increase my eye span*
3# I try to see phrases and sentences as wholes*
4. I skim an article to find only the Important

facts.
5# I adopt my rate of speed to the difficulty

of the material and the purpose of ay reading.
C* Organization

1* I select the main thought of the paragraph.
2* I make a mental or written outline of the ma

terial as I rend.
3# I underline key words in a story or an article. 

D. Comprehension and Interpretation
1* I try to see mental pictures for the words I 

read*
2* 1 give illustrations of my own.
3* I road behind the lines of print.
4. As I read, I try to anticipate what the author 

is going to say*
5. .hen I read, I try to recall previously learned 

materials which bear on the new content.
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6. I try to draw ay own conclusions and think 
critically.

7. I criticize ana evaluate opposite points of 
view.

8. I ask myself questions about what I am reading. 
Through the use of this analyi is chart, the students

came to know their strengths and weaknesses. Once each 
month the students presented their charts to the instruc
tor and together they discussed plans for improvement. 
Generous praise and commendation netted the best results.

Each member of the group received a copy of the 
"Recommended Attainments for the Seventh and ighth 
Grades” as set forth in Heading for Hebreaks lomentary 
School Children, issued by the Nebraska Department of 
Public Instruction, State apitol, Lincoln, Nebraska. 
These twenty eight goals served as incentives to pro
gress:

1. Acquaintance with special features of the 
dictionary, including rules of spelling, pronun
ciation of proper names, list of abbreviations.
2. Ability to evaluate statements in newspapers, 
books, and magazines according to whether they 
are expressions of fact or ooinion.
3. Understanding the nature of the material or 
types of information which can be found in addi
tional reference sources, inducing world alma
nacs, anthologies, and government bulletins.
4. The desire ana ability to read independent-
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ly a wide variety of materials ranging in 
level from (fifth grade to easy seventh grade: 
seventh grade! (sixth grade to easy eighth 
grade: eighth grade).
5. Ability, upon some study, to go both 
oral *nd silent rearing with comprehension 
in (seventh grade: seventh grade) (eighth 
grade: eighth grade) textual and reference 
materials.
6. Growing familiarity with good magazine», 
newspapers, and other publications for young 
girls and boys.
7. Ability to gain more information about 
words from the dictionary, including the 
finding of root words and the learning of 
comnon prefixes end suffixes.
Q, Unueratending synonyms and antonyms.
9. Further ability in sicimming.
10# Ability to read material accurately 
for detail.
11. Increased speed and ability in finding 
the spelling, pronunciation and meaning of 
a word in the dictionary.
12# Ability to organize material for the 
purpose of remembering it better.
13# Ability to use encyclopedias as reference 
material».
14. Unaorst nding the significance of foot
notes, graphs, maps, table and pictures in reading materials.
15. Discrimination in the selection of bet
ter or more worthwhile rending materials.
16. Increased speed in silent reading.
17. Increased reading vocabulary.
IB. Understanding of different parts of a 
book, including the title page, the copy
right page, the index and glossary.
19. Ability to read for a variety of pur
poses, including enjoyment, information, 
and meaningful understandings
20. Ability in attacking words through the use of phonios.
21* Good habits of Speech.22. Good work habits.
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23. Ability to read silently with no lip
movements.
24. Ability to read orally and silently 
with no finger pointing or head movements.25. Ability to read effectively to an 
audience.26. Ability to plan suitable dramatisations 
or demonstrations which simple poems and
3tories suggest.27. Awareness of the need for good lighting 
conditions when reading and the habit of making 
use of the best lighting conditions available.
28. Ability to follow written directions.*3 * 5
The pupils saw that some of these goals had been 

stressed in former grades, but that the time had come 
for them to do something about these matters.

3. Edith S, Greer, Reading for Nebraska Elemen
tary Sohool Children, Nebraska Department of Publio
Instruction, State Capitol, Lincoln, 1947, p. 64-65.



25

CHAPTER II
THE READING PROGRAM*

In order to accomplish the task of teaching hoys 
and girls to road, the Instructor first propsred an 
overview of the reading program* The first item was 
basic skill building which was carried on during the 
time allotted to Directed Basic heading Activités,
In this phare of instruction, vocabulary building played 
an essential part* The stuaents learned seven method® 
of word recognition— picture clues, context clues, 
language rhythm, configuration, phonetic analysis, 
structural analysis, and dictionary skills. The pu» 
pila saw th t the first four methods were inadequate 
without the assistance of the other throe, Phonetic 
analysis, structural analysis, and dictionary usage 
proved added helps for intelligent young people to 
build practical and Useful vocabularies*

To master these ways required systematic, vitalized 
drill— day by day. This systematic drill, in general, 
served to develop independence and vo satility in word 
recognition* Phonetic analysis activities examined 
words in terms of their sound elements. This work on-



tailed familiarity with speech sounds, auditory dis
crimination, visual-auditory perception of initial 
and final consonants, consonant blends, consonant di
graphs, short and long vowels and diphthongs. Fur
ther it required recognition of the facts that dif
ferent letters represented the same sound and that 
the some letter often represented different sounds.
The silent letters in words required definite instruc
tion, while word variants required only skill at word 
building. The ability to interpret diacritical marks 
required special development,

Structural analysis served to develop the ability 
to analyze words in terms of their structural elements. 
The abilities developed were: the identification of the 
syllabic units of words, the recognition of words with
in longer words, including compounds, the separation of 
basic words in compound words, derivatives, and variant 
word forma. Syllabification, prefix and suffix work led 
to the study of the proper division of syllables at the 
end of a line in writing activities.

Dictionary skills brought an effective aid for the 
pronunciation and meaning of words. Some outcomes of 
effective dictionary work were; recognition of alpha-



betleal sequence, Interpretation of dictionary sym
bols, accent marks, abbreviations for parts of speech, 
and diacritical markings* Interest in the information 
that a dictionary can give grew with its use* Preferred 
pronunciation.* , appropriate meanings, and correct spell
ing of words were fruits of dictionary practice*

Interpretation followed recognition} general com
prehension, organization, associational skills, and 
appreciations! powers developed through the reading 
program* General comprehension was the most commonly 
required product of reading* This, together with in
ferential thinking, the noting of detail, and the carry
ing out of specific directions were definite goals at
tained by the re ding program*

The Study Skills were stressed during the time 
allotted to the content subjects. The technical vocabu
lary of each subject become a matter for vitalized drill. 
The skills developed were: location of information, eval
uation and organization of it*

Instruction end practice in the location of informa
tion helped pupils to understand the parts of ordinary 
books which gave information on the contents of the book* 
It aided in the use of a library card file, an atlas, 
and a subject index*

27.
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Location of material in encyclopedias became a 
favorite pursuit* The study of maps, graphs, {¡nd 
charts developed the desire to rend about the illus
trated matter. Evaluation was the next step; students 
began to distinguish between rolavent and Irrelevant 
information, and between fact and opinion. Here the 
pupils develoood Judgment in order to determine whether 
or not the material read was pertinent to the problem 
at hand. Further the subjects came to realise that 
every printed statement may or may not be true; that 
every sentence or paragraph pertinent to a topic may 
or any not be important* They found out thnt authors 
differ on their reports of the some suibject, consequent
ly they discov red that all authors we e not competent 
on all points*

The third area of the reading program consisted 
in an apprrsciation of reading. This phaso fared well 
during literature periods and when the students selected 
their own books for free reading periods. The teacher’s 
reading to the class proved helpful on this point. Com
prehension of the author’s moods and purposes, visuali
zation of scones and events, as well as interpretations 
of the emotional tone of a story or a book guaranteed 
appreciation.



29.

The fourth and a very Important objective of the 
program was guidance In reaalng during daily contacts. 
Through these brief meetings, the pupils le mod to 
avoid specialization in one type of reading; they 
learned to seek various areas of interest. The teach
ing of these boys and girls, however, was not and could 
not bo Isolated efforts entirely distinct from one an
other. There was a wholeness about it according to
Burton’s Principle®.

The learning process is experiencing, 
reacting , doi ng undergoing. Scores of 
different learning activities are utilised.1
Proa the outset of this study, the subjects gained 

experience, used equipment, and carried out reading 
activities. They worked out the various phonetic prin
ciples from examples set before them. hen such prac
tices built facility in reading, the experiences of 
various authors on various subjects became their own.

The learning products are responses and 
controls of feeponse, values, under® endings, attitudes, appreciations, special abilities, 
skills.d

1. William H. Burton, The Quidonce of Learning 
Activities. D. Appleton Century Company, few York, 
c., 1944, p. 212.

U  Ibid.
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The attitudes of the subjects toward their school 
work became mo^e and more desirable. Reading was 
no longer n hazard; it became a delightful experi
ence which built both security and self esteem. Con
sequently, the personalities of the students developed 
in a positive direction. Special skills and abilities 
revealed themselves in activities in and out of school. 
Children who had not taken part in school plays or dra
matics became ready and willing to do so. Boys who had 
shown little or no interest in such things prepared 
materials to help in setting the stage with an unbound *d 
measure of zest and enthusiasm.

The learning process proceeds best when the 
numerous and varied activities are unified around 
a central core of purpose, when the learner*» in
terest is in the activities ana products, when 
the learner identifies himself with the purpose 
through originating or accepting it.3
The basic reason for the study was the improvement 

of the subjects* reading ability in order that they 
might enjoy books and be able to educate themselves 
through books. A& a ded aspiration of the writer was 
that students might be able to lose themselves in

3. Ibid



good, wholesome stories and books. Listening to brief 
anecdotes, choral reading, dramatization, preparation 
of charts end reports, as well as the developmental pro» 
cedures in vocabulary building, phonetic and structural 
analysis were instrumental in bringing about the desired 
ends#

The learning products accepted by the learner 
are those which satisfy a need, which ore useful 
and meaningful. Learning products which are ex« traneous to need and purpose are either rejected 
or learned only superficially, (Actually they are not truly learned at all)4
Even a modicum of success in school work required 

ability in.reading. The need was ever present to the
learners. Heading was so interwoven in the daily ac» 
tivlties of the learners as they searched for needed in» 
formation, prepared lessons and reports, end shared their 
findings that students came to regard reading as vital 
to communication and len ning. Heeding skill and use 
were positively related In arvaultitude of daily actions* 
The whole reading program was designed to aid the sub* 
Jects to meet their need.

Further, they were taught to acquire a habit of 
reacting to and supplementing the thought of the author. 
They learned to question, doubt, approve, disagree, modi»

31.

4. Ibid,
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fy, apply, and compere the material read. The sub
jects wore brought to realize that not all printed 
matter was to be accepted uncritically, or even to 
be accepted at all, but that merit and uemorit of 
printed matter should be considered.

These ends were best attained through units of 
work. One such unit which proved most helpful to 
the subjects was on Illinois,

The unifying idea was "a. Contracting World—
An Expanding Environment". The main goal of the 
nations today is to know and understand one another 
and thereby secure peace. Before this can be achieved, 
people must know and understood their own nation and 
the components of it. The forty-eight states which 
f o m  the United States of America were studied with 
a view to their location, history, development, natural 
resources, and opportunities. The subjects secured 
literature from the various state capitols pertinent to 
each state. They held an exhibit of this material and 
chose one state for specialized study. Illinois became 
the center of interest.

im Overview of the Unit
Illinois was prominent in the nation, historically 

and geographically. Over two-hundred years ago Indians
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inhabited t is state, but they were slowly driven out 
by the early settlers. French explorers first discov
ered and settled Illinois. They were followed by the 
British. In the very heart of Illinois history was the 
name of Abraham Lincoln who came as a pioneer to its 
prairies. His character and ideals formed a point of 
departure for individual reading.

Through the years of development and history four 
of America’s historic waterways, the Mississippi, the 
Illinois, the Ohio, and the Great Lakes became associa
ted with the name of Illinois. Another well known asso
ciation, which opened avenues for reading, was the city 
of Chicago. Its world v»lde fame as the greatest meat 
packing area offered vistas of interesting reading.

The subjects discovered that Illinois because of 
its agricultural products, its coal and mineral resources, 
as well as its accessibility by rail and water became 
a potent factor in the progress of the United States.

General Objectives
The knowledge of the nature and the historical de

velopment of the North Central States formed a goal in
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reading activities. Four other points for further 
reading to obtain genoral information were) the 
distribution of physical conditions and natural re
sources through the state of Illinois which explains 
why the people live, work, and play as they do, the 
pluc© of Illinois in the nation, the various kinds of 
transformation and communication, end how these affect 
the life of the family, the community, and the state 
and nation, the changes man has mad© on hie environ
ment*

The understandings developed through the unit 
were: how different groups of people developed their 
modes of living to fit their environment, why under
standing was always an ingredient of state and national 
stability, that an understanding of the past leads the 
way to a better understanding of the present, that geo
graphic environment exerted its influence upon the civi
lization, that co-operative action was ever a key note of 
achievement, that health and community welfare were prob
lems to be solved, that geographic and historic under
standings enabled people to give intelligent considera
tion to current problems.

The appreciations and attitudes which grew out of 
the work of the unit were: a wholesome outlook toward
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homo life and the relationship among members of the 
family, a feeling of satisfaction in working with 
others toward a com on end, the understanding that 
many others have contributes» and now contribute to 
our welfare, a sincere appreciation of the work of 
the early settlers.

The subject matter comprised the history of Illi
nois, the geography of Illinois, the literature and 
art of the state; natural oorrelnti n of arithmetic and 
writing developed from readings on these themes. Pur
suit of such material inspired initiative, and crea ,ive- 
ness together with an attitude of increased adoration 
and respect for the Creator of these important factors 
in man's life. The students developed logical thinking 
in the organisation of this work.

The social advantages which accrued from following 
through the unit were; responsibility, poise, a spirit 
of cooperation, mutual helpfulness and sharing.

The first problem attempted was to find out the 
names of the Indian tribe which the white mem found in 
Illinois, When the students read of the Sioux, the Iro
quois, and the Illinois, they learned of their appearance, 
their activities, their agricultural interests, their 
trades, and characteristics. Study of their famous
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chiefs, Bleckhawk and Pontiac gave the students an ap
preciation of the Xndian*s Intelligence and loyalty,

The initiatory activities consisted of informal 
discussion of what this territory must have looked like 
two-huadrec years ago, followed by a pro-teat on the 
outstanding Indian leaders, the various tribe®, and 
Indian lifo in general* The subjects listed any places 
where they gained knowledge of the Indian and his ways,

Developmental correlation with other school subjects 
followed into the Language Arts, Herding ¿.kills, Art 
Activities, Mathematics, Music, and Literature, The 
students wrote letters to the Superintendent of Parks, 
for Information on the porks of Illinois. They wrote 
these letters with definite purpose sines many of the 
parka were originally homes of the Indians or in some 
way significantly connected with them, Heports naturally 
followed the reception of answers to their inquiries. 
These led to the writing of original stories or poems 
about Indians,

Vocabulary development progressed through the use 
of this unit. The subjects needed new word* relative 
to the materials and consequently readily learned them. 
Location of information, evaluation and organisation of 
it progressed steadily through the unit, The subjects
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became proficient In map anu chart reading as they 
studied, the waterways travelled by the Indians, and 
the settlement of Illinois by the white man*

Some art activities consisted in the enjoyment of 
such paintings as "Indian Harvest"’ by Couse, "Penn’s 
Treaty” by West and "Coming of the White Man" by Reid*
The subjects illustrated Indian homes, tools, ana 
weapons. They even assigned garments worn by Indians 
on festive occasions.

Arithmetic problems sprang from the calculation of 
distances between various points in the state, the making 
and reading of scale of miles charts, and the setting up 
of graphs relative to production an* income of various 
crops*

Music correlation grew from the tapping out of In
dian rhythms, the singing of Indian songs, and the per
formance of Indian dances* The choral reading of Hiawa
tha with a background of Indian music proved an effective 
correlation of literature*

The second problem of the unit concerned itself 
with the coming of the white man and the pioneer days*
The subjects leorned of the missionaries and explorers 
who came to Illinois* They fofcnd good reading on 
Marquette and Joliet and learned that these good mission
aries brought both faith and friendliness to the Indians
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DeLe Sails ana Tonty become living personalities 
to the subjects as they read of their ability to enlist 
the interest and aid of King Louis of Prance, The 
Fronoh settlement in Illinois encountered stupendous 
difficulties; the students read of their perseverance 
in spite of difficulties and hardships.

The history of the state unravelled a tale of 
people who in a relatively short span of time lived 
under throe flags. The French wuvod their flag over 
Illinois when there were few schools, no printing presses, 
and no self government. The French endeavored to keep 
their colonists satisfied under the influence of the 
mother country. The colonists were for the most part 
Homan Catholicsj they were devout for every village 
boasted a priest and a piece of worship* Their occupation 
was trapping or farming, ¿aoh of these activities pro
vided materials for rending and oral reports.

The next part of the unit followed the British in 
their control of Illinois after the French and Indian 
War* Thay encouraged education, established schools, and 
sot up printing presses. The Protestant type of religion 
began to flourish. The French moved southward and the 
English carried on the soma occupations with greater 
achievement. They made bettor use of the soil and set
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up well organized farms. The British placed hei vy taxes 
on the colonists; these eventually became too much of a 
burden and resulted la a break with British rule* In 
the development of this particular phase of the story, 
the subjects learned to love and respect their own free 
count er .and to venerate the flag of these United States.

Next the subjects, through reading on pioneer life, 
developed an appreciation for the sturdy qualities of 
the makers of .userlea. They studied the types of pioneers, 
the explorers, the trappers and traders, os well as those 
interested in establishing homes and harvesting crops.
The educational system of those days intrigued them; the 
fair weather employment of teachers, the use of the birch 
rod, the crude facilities and the methods of study were 
so different from teaching procedures to-day.

However, regardless of the equipment, those who 
really desired to learn educated themselves through 
reading. This concept was reiterated throughout the 
entire unit. A well known exemplar of this idea was 
Abraham Lincoln. He came to Illinois as a boy and 
struggled with poverty and hardship; his formal school
ing was meager, but he read. He used the opportunities 
that cam® his way and kept his eyes and ears open for 
further progress.



40.

This poor boy worked on the railroad, then he helped 
run a general store in Hew Salem. Later he practiced law 
in Illinois and established his law office in Springfield, 
He became the senator for Illinois and the President of 
the United States. Biographies of Lincoln offered inter
esting, instructive materials for the subjects to pursue. 
Short stories of Lincoln served as inspirational and 
enjoyable reading.

The activities consisted of informal discussions 
about the changes the white man brought as well as the 
local happenings during the early settlement of Illinois. 
The developmental correlation with other school subjects 
Involved a dramatization of a day with Father Marquette 
as he went about among the Indians. Oral and written 
paragraphs on pioneer life fitted well in the language 
correlation. Reading skills grew through the location 
of information on Lincoln, John Deere, Colonel Davenport, 
and Cornelia Meigs. Evaluation, organization, and re
tention of this information was necessary in order to 
share the findings.

As an art activity the pupils prepared a bulletin 
board display of pictures dealing with this subject mat
ter: "portrait of Lincoln” by Volk, "Emigration of Boone”
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by Bingham, "The Boy Lincoln, by Johnson, "The Santa 
Fa Trail" by Young-Hunter, "Behind the Plow" by Kemp.
Some pupils prepared original sketches of Lincoln’s 
campaign as well as of hi» encounter with Douglas In 
debate.

The ranking of a map of Illinois to scale taught 
the subjects to rend maps with greeter efficiency. The 
population graph from 1B50 to 1950 gave the students an 
interesting and constructive experience, A third acti
vity correlated with Arithmetic was the solution of a 
problem In the comparison of prices of our present day 
with those of enrly times. The pupils were told that 
a store in Kaskasklo, Illinois issued the following 
price list in 1870: corn 50* a bushel, pork 12| * per 
pound, ham £3* a pound. The problem was to check to
day’s prices against these and to compute the difference.

The special activity of this portion of the unit 
was a dramatization of a pioneer home.

The third problem centered around the topic "Illinois 
Today". The subjects wore provided with an outline of 
content which included: size ant location, the people, 
religion an education, the topography, the climate, 
agriculture, stock raising, mining, mnufecturing, meat
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packing, transportation« railroads, waterways# : ooa, 
parks, and important dig cit.iaa# The subjects enjoyed 
informal discission on these topics ns well as assigned 
oral reports# The developmental correlation with lan
guage arts brought about a contest, "quiz Kid” fashion, 
based on the Information gained in this unit# The 
location, evaluation, organization end retention skills 
of reading grew as the subjects gathered materials and 
prepared these various tasks#

In art class the subjects drew pictures of the 
state bird, the state flowers, the state tree anti the 
principal Industries# The group made progress in both 
art an. reading through this activity.

The subjects made comparisons of the lengths of the 
four rivers which border Illinois and graphs of the 
production of various crops as an Arithmetic correlation# 
All this was done In accordance with Burton’s principle:

The learning experience, to be of max
imum value, must possess lifelikeness for the 
learner# They must satisfy a current purpose, 
be continuous with ongoing experience, and be*, 
interactive with a wide and rich environment.0

5. Ibid.
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Learning to read did not just happen among these 
childranj it developed when the reading materials »ere 
suited to their abilities ana gave them real help in 
the solution of their problems* Rapid and effective 
growth took place when the subjects were guided in the 
skills they needed as they engaged in their everyday 
activities*

In harmony with the fundamental ends of all edu
cation, the goals of the reading program went far be
yond mere word calling, or parroting the factual in
formation on a page. Reading activities enablei the 
children to deal thoughtfully end Independently with 
with increasingly difficult material of many types for 
a variety of purposes#

In giving assignments in the textbooks or in the 
supplementary books, the varying ability of the class 
members was kept in mind as well as the reading diffi
culty of the materials. The goals in such as. 1 gnments 
were to help students acquire knowledge, to build a 
vocabulary, and to aid in the Interpretation and evalu
ation of data* For this reason a limited number of 
topics for study and report wore assigned. Outlines 
prepared by the teochar were distributed to the subjects 
in order to direct and guide their reading* The fol
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lowing proved the most used among the third and fourth 
groups in the oourse of the study.

Modern Agriculture
I Agricultural Education

1. Agricultural Colleges
2. Agricultural Experiment stations
3. Earners’ Institutes
4. Boys and Girls Clubs
5. United States Department of Agriculture

(a) Bureaus within the department
(b) Work of the department
(c) Publications

II Agricultural Machinery
1. Progress in the Last Century
2, Most Important Machines

Harvester
Seeder
Thrashing machine 
Corn husker and shredder 
Modern plows and harrows

III Brancehes of Farming
1. General Farming
2. Cereal Farms
3 Stock Farms
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4. Dairy Farms
5. Fruit Farms
6. Truck or Garden Farms 

IV Scientific Farming
1. Soil Surveys
2. Send Selection and Testing
3. Use of Fertilizers

(a) Manure
(b) Commercial fertilizers
(c) Fertilizing bacteria

4. Plant Diseases
5. Destruction of Insects Injurious to Crops and 

Trees
Irrigation

I. In the East
1. Egypt
2. China and Japan 
3« India

II. In European Countries
III. In the United States
IV. Where Irrigation is Necessary
V. Size of Farms
VI. Methods of Distributing Water
VII. Limitations
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Outline on Corn
X. History

1, Where first known*
2, Native to whet country*

XX* Kinds*
1* Pod.
2* Dent*
¿5, Sweet corn 
4* Pop corn 
5* Flint 
6* Soft

III. Description
1. Names
2. Family 
<3* Stem*

A. Structure
B. Height.
C. Covering.

4. Leaves and silks.
5. Roots 
6* Ears*

IV* Testing.
1. Select fully ripened, well-doveldped ears. 
2* Full, straight rows of kernels*
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3. Plump, even grains
4. Plant in box in suitable soil.
5. Watch development of growth, stand and strength.
V. Planting

1. Soil— well drained rich, sandy loam.
2. Preparation of ground*r~Plowed, disced and harrowed.
3. Time of planting— May 1-20
4. How planted.

A. With corn planter.
B. Three or four stalks to a hill.
C. Hills three and one half feet apart each way,

VI. Cultivation.
1. Purpose— To sterilize the soil; to promote growth.
2. Machinery used— Cultivator and plow
3. Process begins— In June and lasts about six weeks

until plants are too large to 
escape injury from the machines.

VII. Enemies.
1. Larva beetles 4. Chinch bug
2. Root worm 5. Weevil
3. Cut worm

VIII, Harvesting.
1. Sweet corn

a. Use— Canning, drying, roasting ears.
b. Gathered when grains begin to glaze.
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2. Dent corn
a* Gathered for fouuer when grains glaze
b. Ripened corn gathered in Ootober and Novem

ber by husking, then cribbing.
c. Machines used— Corn harvester, shredder, 

roller.
IX. Uses

1. Food.
A, Animals.

a. Whole corn, ground, cracked, 
fodder.

B, Man.
a. Meal, hominy, roasting ears, canned
b. Manufactured products.

Starch Candy
Liquors Oil
Glucose Breakfast foods

2. Cobs
A. Fuel
B. Pipes
C. Syrup

3. Husks.
A. Mats
B. Paper
C. Stock
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1« Cribbed
2m Shelled
3# Hauled to elevators 
4* Sent to mills 
5, Markets

A. Local
B. General
C. Board of Trade 

Outline on Hay
I. Definition
IX. Plants furnishing hay 

lm Timothy
A m Description 
B, With what sown 
C* Why so named 

2, Clover
A* Description 
B, Varieties

a. Red clover
b. White clover
o. Swedish clover

C* Alfalfa
a. Description
b. Kind of soil needed
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c* How prepared
d. Number of crops yearly 
o. Uses 
d. History 

D# Blue dross
a. Description
b. Where grown 

III# Harvesting
1* Machinery used

A* Mowing machine 
B. Scythe 
G. Hay tedder 
D* Hny rake 
E. Hay fork

2. Process 
Am CUt
B. Cure
C. Stack
Dm Store in barn 
E, Bale for transportation

IV. Where drown
This material worked especially well into the 

program because it afforued special activity for the bet
ter groups on subject matter required for seventh and
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eighth grade pupils in Nebraska. The use of reference 
books became a habit; study skills were part of the 
daily pro grata.

Other outlines for pupil reading may be found In 
the appendix. All of these were used during the school 
terra, but they were not used as they stand by ell pupils. 
There was differentiation as the title of this study 
states«

The differentiated instruction was a way of living 
in the classroom so that broader objectives of education 
were achieved« Basic principles of learning were observe«^ 
learning was motivated; equal opportunity was given to 
each individual, and consequently desirable results
ensued



CHAPT R III
RELATED LIT-:'RATURE

Much literature concerning various areas of read
ing instruction has appeared during the past decade, 
George W. Bond, ^ in a recant report covered five areas: 
Grouping, Individualizing Reading Instruction, Experience 
Reading and the Basal Reader, Formal Heading Readiness 
and Experience Reading neadiness Programs, and Suggested 
Research,

His findings concerning grouping were:
a) grouping must bo flexible
b) grouping must bo done gradually
c) different types of groups must be used for 

the different phases of the reading program
d) three groups were used successfully by most 

teachers.
Tie visited many schools over a four year period 

end found that only in recreational re ding was there 
any evidence of individualized reading instruction.

Directly and simply, he stated that nil children

1, George ft, Bond, "Research ane Reading Instruc
tion, ’Childhood Education, XXLX, (November 1952) 
p, 134
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needed experience materials, basic readers and supple
mentary books.

He contrasted the fields of Formal Readiness and 
Experience Readiness. Actually, he showed that these 
should blend in order to obtain a true readiness for 
reading*

He suggested more research in the areas covered 
by the article, such as:
How to determine readiness for reading in the content 
area?
Are children with reading problems handicapped when 
taking group intelligence tests?
How do superior children read?
Is longer pre-first grade training helpful for boys? 
Should standardized test3 use different norms for 
boys and girls?
What influence does good spelling instruction have on 
reading achievement?
When should study skills he taught?

2Betts outlined various administrative plans 2

2. Emmett Albert Betts, "Approaches to Differ
entiated Guidance in Reading", Education LXX,(May 1950) 
p. 586
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which were used to adjust the reading program to indi
vidual needs* The basic note was to begin the in
struction on the child’s level. This involved effec
tive diagnosis as the first step in the plan. Then a 
developmental procedure insured the desired results.

The limitation of numbers in a class as well as 
unregimeated typos of programs were pertinent to pro
gress in reading* He considered homogeneous grouping 
almost an impossibility because of the wide variety of 
different needs and interests of children— even among 
those on the same general level of achievement.

This reeding specialist showed the importance of 
an in service plan for the instruction of teachers.
This aid to the teacher did much toward the achievement 
of desirable ends. He discussed prevalent plans for 
diagnosing difficulties. The use of standardized testa 
and informal inventories should be supplemented by other 
types of diagnosis. These ought to inolude both silent 
anu oral rending activities, as well as day to day ob- 
sovation of the child’s reading of graced materials.
When these checks were followed up by Independent read
ing and the use of library facilities, desirable read
ing achievement usually followed.
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william 0. Perry, Jr., and Charled P. Whitlock 3 
reported their Idea« on reading In a most interesting 
article, "The Right to Read Rapidly". They made the 
point that both rate and comprehension wore relative to 
person, purpose, and materials. Secondly, they showed 
that hooks were tools and that the gaining of knowledge 
was not something passive, but something very vital. 
Thirdly, they pointed out the necessity of passing over 
the trivial. This art demanded thinking, selecting and 
judging. Such vital avenues pointed the way in the 
teaching of reading today.

Yet, they did not approve of too many gadgets for 
the incre so of speed in reading because, as we all 
agree, reading goes on behind the eyeball. The eye is 
but an intermediary agent. The gadgets were pronounced 
possible helps. However, their true help was in build
ing up an attitude of success; this newly gained lib
erty would aid la the coordination of eye and brain.

They confessed their confusions regarding tests 
ani improvements. Throughout the article, they pointed 
to good developmental teaching.

3. William 0. Perry, Jr., and Charles P. Whitlock, 
"The Right to Read Rapidly”, The Atlsntlc Monthly,
Volume 190, (November 1952), p.ffe
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William S, Gray and. William J. Iwerson4 made a 
survey of several published stadias which dealt with 
the achievement of pupils in given school systems on 
two dates* This work was their answer to lay criti
cism of the schools, especially in regard to reading*

They summarized ten comparative studies of read
ing achievement* Elizabeth L* Woods compared pupils 
of Grade Six from thirty-three schools with the New 
Stanford Test* The first testing was In 1924, the 
second was in 1934* The 1934 group were superior to 
the 19S4 group to the extent of six months in grad© 
placement* Mabel E* Boss compared 5,110 cases of 
1916 grades one to eight with 635 cases of 1938 grades 
one to eight by means of the 1916 Survey Test, She 
found the 1916 group superior in both oral and silent 
reading* In the silent reading test the work of test
ing began with the second grade group in both tests.
Peroy R* Davis and M* Evan Morgan compared sixth grade 
pupils of 1927 and 1939* They reported the 1939 group 
superior by two months in grade placement* However, they 
did not report the tests they used nor the number of 
oases, Ernest w, 'flags compared pupil achievement in 
the basic skills before and after 1945. Twenty four
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William S« Gray and. William J. I arson4 made a 
survey of several published studies which dealt with 
the achievement of pupils in given school systems on 
two dates. One of these studies went back as far as 
1916. The latest date recorded wa3 1951; this study 
was made by Joseph Jackson with one thousand forty- 
four in his first testing in 19S6 and 496 in his 1951 
testing. He used the Stanford Achievement Test, Form 
A (1922) with pupils from grades four through six and 
found the 1951 group superior in Grades four, five, 
and six B, but the 1926 group superior in the sixth 
A.

Others whose findings in this field Gray and 
Iwerson tabulated were: Woods, Boss, Davis and Morgan, 
Tiegs, Krogman and Wrightstone, Worchester and Kline, 
Finch and Gillenwater, Gray, Traxler and Witty. The 
dates of investigation, the tests used and the number 
of cases varied as wall as the grades of the subjects 
used. Woods compared students of 1924 with those of 
1934; she used sixth grade pupils from thirty-three

4* William 8. Gray, William J. Iverson, "What 
Should Be The Profession’s Attitude Toward Lay Criticism 
Of The Skhoolcff1", The Element? rv Hchonl .Tmirna.1. LII, September, 19$2^ p. 1-44
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schools, bat she did not specify the number of pupils 
that participated. Her measuring rod was the New 
Stanford Tests; she pronounced the 1934 group superior 
to the 1924 group to the extent of six months in grade 
placement#

Mabel 1# Boss used the 1916 Survey Test for a com
parison of oral reading ability with five thousand-one 
hundred-eighteen pupils in grades one to eight in 1916 
and with six hundred thirty five pupils of the some 
grades in 1938# For the examination in silent reading 
she excluded the first grade and used four thousand-four 
hundred sixty three students of the 1916 enrollment and 
five hundred sixty three of the 1938 group* she found 
the 1916 group superior in both oral and silent reading*

Davis and Morgan compared the pupils of grade six 
in Santa Monica during 1927 ■with those of 1939* The 
number of oases and the tests used wore not reported* 
They stated that the 1939 group of sixth graders were 
superior by two months in grade placement.

Tiegs examined grades four to eleven "Before and 
After 1945" by means of the Stanford end Progressive 
hahlavement Tests. His fifty-seven thousand, eight 
hunnrod-sevonty two participants in the after 1945 
division were superior by a slight margin to the twenty



four thousand-eight hundred-seventy one students of the 
"’before 1945” group«

Krugnxrn end ftrightstone studied the results of the 
Stanford Heading Test os they came from twenty one thou- 
sond-savcm hundred-twenty-three pupils of the sixth, 
seventh ana eighth grade« in 1955 and from twenty nine 
thousand-nine hundred-fifty one students in 1946# They 
could find no evidence that the reading level has become 
better or worse«

Worcester and Kline pronounced the 1947 group sig
nificantly superior in grades three to eight as a result 
of their study in idiich they used the Monroe Silent Heed
ing Test, The subjects of this study in 1921 numbered 
five thousand-six hundred-eighty, and in 1947 the number 
examined were five thousand-one hundred-six,

The seventh study reviewed in this article was that 
of Finch and Olllenwntar« They compared one hundred- 
forty- four pupils of the sixth grade In 1931 with on© 
hundred-ninety eight pupils of the same grade in 1948, 
with the Thorndike McCall Test. Their results showed 
the 1948 group significantly superior*

Gray studied the upper «actions of fifteen grade 
groups in second, fourth, and sixth grades. He used the
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Gray Oral and Silent Reading Tests in 1916 and in 1949, 
He pronounced the 1916 group superior in oral reading 
and in speed of silent reading, and the 1949 group su
perior in silent-reading comprehension,

Traxler studied the ten year span 1941 to 1951 
among pupils in grades seven to twelve. He used the 
Co-operative Reading Test: Comprehension and found no 
significant difference. However, he did not state the 
number of oases under observation.

Joseph Jackson placed one thousand forty-four stu
dents of 1926 in grades four to six against four hun
dred ninety-six pupils of 1951 in the same grades. He 
made use of the 1922 Form A, Stanford Achievement Test 
and expressed hi3 opinion in vi'v* cf -she evidence. The 
1951 group in grades four, five, and six B were superior, 
and the 1926 six A division excelled the later group.

The foregoing summaries indicated that sufficient 
data were not available to reach definite conclusions 
on this important issue. However Gray and Iverson 
adopted a cautious attitude and crew up three statements 
on the subject. They consiuered these conclusions ten
tative and sujeet to further investigation.
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1. Achievement in silent reading is 
equal to, and appears, on the average, to 
be somewhat greater than, the achievement 
of several cascades ago. These results 
are commendable for three reasons. They 
have been achieved during a period when 
pupils who formerly failed ana dropped 
out of school have remained in school in 
increasing numbers. Furthermore, there 
has been a slight decrease in the average 
chronological age of the pupils at each grade
level as a result of changes in promotion 

policies. Finally, progress in silent read
ing is in harmony with the current needs 
of the child if he is to use reading effec
tively as an aid to school achievement and 
personal development.

2. The comparative achievement of 
pupils in different aspects of reading varies 
widely. The records indicate that pupils 
read more rapidly, on the average, and under
stand what they read somewhat better than they did formerly. On the other hand, aver
age achievement in oral reading is not so 
high today as it formerly was because of 
radical changes in emphasis from oral read
ing to silent reading.

3. Individual schools and school sys
tems vary widely when their present and 
former achievements in teaching reading 
are compared. The records show that some 
schools are achieving gar better results 
than they did earlier.w
Spaulding held a very common sense view on this 

matter:
We solace ourrelves too reauily with 

data showing that schools are as good as

William S. (Tray and William J. Iverson, op. cit., p.~24
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they ever were* These sane data show that 
they are but little bettor than they were 
twenty-five years ego# what other area of 
activity in this country Is satisfied with 
as little improvement? 5
Howevor, Gray and Iverson had an answer to this 

statement.
During the last four doosaea the 

total school population of this country 
from five to twenty years of age has In
creased almost 50 per cent. With respect 
to numbers alone» the task of teaching 
reading Is far greater today than it was formerly# Furthermore, as already men
tioned tens of thousands of pupils who 
formerly dropped out of school because 
they encountered difficulty In learning 
(chiefly to read) now continued in school#
To have maintained earlier grade norms 
under these conditions is, in a sense, 
a genuine achievement.7
Hester e made a report on the plan used in the

6# Willard B. Spaulding, MXn My Opinion the Great
est Need for 1952% Natlon*s Schools. XLIX, Janu
ary 1952, p#32.
7, William S# Gray, William J# Iverson, op. cit#, 
p# 25#
8# Kathleen B# Hester, "Dade County Meets the Bead
ing Problem%  The Elementary School Journal. XLVI. (ItoVGBbar 1946)' p. Hs-ISo.---------------



62.

Dado County, Florida Schools. The subjects of this 
project were grades three to six. The faculty gave 
tests to determine their rending status. Then they 
held faculty meetings to discuss moons to improve 
reading instruction. They reported on their observa
tions enu held panel discussions to help each other 
solve problems.

Mine week reading clinics were set up to give 
special aid to those most in need. The range of gain 
at the end of the study was from nothing to thirty maiths. 
The majority of pupils showed from throe to seven months 
gain. Judging from these gains, Hester felt that more 
thorough remedial reading programs be set up. She ad
vised that reading instruction be Individualized and 
that the readiness factor be considered for all chil
dren.

, Russell9 made a study of the achievement of chil
dren 'r* s«n Francisco who followed rer.dlng activities 
in inter-class groups in comparison with children who

9. David H. Russell, "Inter-Class Grouping for 
Reading Instruction in the Intermediate Grades",
Journal of ducational Research, XXXIX, February, 1946,
p.
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followed the conventional typo of classroom grouping 
for reading instruction.

Those who used the "circling'* plan were matched 
according to chronological age, mental ago, and read
ing age with pupils in throe other schools of the 
same socio-economic status* Group intelligence tests 
anti achievement tests were administered in the be sin
ning of the study to determine the abilities of the 
groups* At the end of two years, the pupils were com
pared by means of standardized tests. No reliability 
was placed in the slight differences found.

Those who favored "circling" felt that through it 
more homogeneous grouping was achieved and consequently 
more thorough and effective teaching was given* Those 
who favored the conventional typo felt that the chil
dren needed the association of every level and that 
each group received a challenge to greater achievement.

Edmiaton and Benfer*® tried to determine the de
gree to which the range of intelligence in a group af- 10

10. H* W, Kdmiston and J.G. Benfar, "The Relation
ship Between Group Achievement and Range of Abilities 
Within a Group". Journal of Educational Research. XL. 
(March, 1949) p. 5OT-4S;------------------------
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footed, the reading progress of the group as a whole«
A group of ibur hundred sixty-two were arranged in 
two sections which had a range of forty and thirty in 
X, Q, respectively* After six raonths of reading activ
ities, the children were again tested. More progress 
was mode in the group with the wider range of I,Q.
They used both the average rending progress in months 
and the critical ratio in evaluating their data*

Bluraenthall1*’ determined the correlation between 
ability in reading and chronological age of children 
in grades three through six. The testing program in
cluded two classes of each grade. The opinions of the 
various teachers regarding grouping were sought.

The result of the investigation showed that:
1) social adjustment was better in a hetero

geneous group;
2} ease of planning and eoadenic achievement 

were facilitated by homogeneous grouping. 11

11, Frances Bluraonthal, "A Study of the Correla
tion of Pupil Ability with Chronological Age", Educa
tional Administration and Supervision, XXXV, (May 1949) 
p, 279-94
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Roma Gans agreed with the majority of teachers 
that reading is a very involved and complex process* 
However, she showed that there aro more important 
avenues than just the learning to road process* She 
manifested a keen insight into the problems of chil
dren which, if cared for, might contribute to the so
lution of the roauing problem* She coined her own 
phrase to describe the positive side of feelings in 
the classroom:

personal quality
just right for the young reader
a sen’s of conquest.

She held that an examination of some of our em
phasis upon reading groups, routine sharing, and many 
other com.on practices would prove helpful. Further, 
she taught that reading made on affective contribution 
to a child*s satisfaction in living, hence to his inner 
serenity and peace.

12

12* homa Gans, "Reading and Personal Satisfaction", 
Childhood Education. Volume 29, (November 1952) p, 132.



66.

O’Connor presented a study of "Individualized 
Heading Instruction in Grade Five”. 3he noisod the 
problem of individual differences in reading ability# 
Then she sot about adjusting the clasoroora instruction 
to allow for individual differences; she diagnosed 
needs and organized the program to meet the needs of 
the clans# She reviewed ourrent literature on the prob
lem and then told of the procedures in her own class
room, Her four divisions worked according to their 
ability on materials suited to their status# All of 
them made use of the Kotteraoyer Phonic wheels in order 
to build word recognition ability# Plenty supplementary 
renders and library books were availnbe to the students.

Miss O'Connor offered the key to a fine rending 
program on the last page of her study, when she stated:

When they wore given materials of the cor
rect reading level most of them were eager to 
cooperate# Every child was also given the ex
perience of being a leader because each child 
had a turn to be in charge of his group# To 
some of these children it was their first oppor
tunity to assume some responsibility and the 
experience gavo them a foaling of importance 
which further increased their interest#**

13

13# Shirley O’Connor. Individualized Heading In
struction in Grade Five", (Unpublished M.A. Thesis, Department of Education, Creighton University, 1952)

14# Ibid, p. 90,
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Kathleen Hester*’0 offered hope for the solution 
of the reading problem in her article entitled, "Every 
Child Reads Successfully in a Multiple Level Program"
She stated the facts well regarding individual differ* 
ences and bade teachers to give serious consideration 
to these facts* She showed how multiple level programs 
operated in both urban and rural areas*

Pupils selected their own group for reading in
struction and they were allowed to join any class from 
which they could derive profit* This type of grouping 
was very flexible and students joined two or more groups 
in a single day* The basic psychological principle of 
success funotionsed in the pupil’s work; children partici
pated in and profited by that work in which they suc
ceeded, Each one was "given a place in the sun". They 
were hapny in their achievements and went on to ever 
greater success,

Jonea^6 reported on an experiment in adapting the 
classroom program to allow for individual needs. The 15 *

15, Kathleen Hester, "Every Child Reads Success
fully in a Multiple-Level Program", The Elementary School Journal. Volume LIII, (October 195;’} p. 86.

16* Daisy Marvel Jones, "An Experiment in Adapta
tion to Individual Differences", Journal of Educational 
Psychology. XXXIX, (May 1948} p,~8òìJ>,
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purpose of the study was to ascertain the difference in 
progress in the reading skills of intermediate grade 
children taught on individual levels and those taught 
on grade levels. Through testing and study, two com
parable groups of one hundred twenty-five fourth grade 
children were arranged*

Orad© level instruction or fourth grado materials 
were presented to the control group. In the experimen
tal group materials suited to individual needs war© 
pursued. The methods and rate of progress were carefully 
charted. At the end of the study, the tests indicated 
that the average and below average pupils in the experi
mental group showed superior progress which was signifi
cant at the 1% and 5$ levels of confidence. The growth 
of the superior group was not significant.

17In a review of thirty-two recent studies Johnson 
attempted to identify the main factors involved in read
ing. After her research, she concluded that: "Compre
hension is not a skill, but a complex function embracing 
many skills, abilities, and attitudes," She stressed 
the fact that many skills, interests, and wo k habits 17

17. Ilarjoriod Sedaon Johnson, "Factors in Heading Com
prehension", ^dacatlonal^Adminlstratlon and Supervision.



must bo developed before a pupil is capable of under
standing re ding arts, but that these skills and other 
acquisitions are only means and not ends in themselves*
The constitutional, mental, and emotional factors that 
influence a child’s life were considered the key to the 
progress or lack of it in each individual.

The relationship between words and ideas was the 
concluding note of the review. The analysis and evalua
tion of the rending material found an important place 
in the reading program,

Gray*® made a study of recent research in reading 
to determine the factors which contribute to reading 
ability. He concluded that:

1, rending is not a unique ability nor a complex
combination of activities that vary with the kind 
of material read,

2* attainment in reading is influenced by personal 
and environmental factors,

3, progress in reading J>amllels the total devel
opment of the learner. 18

59,

18, William S, Gray, "Implications of Research for 
the Improvement of Reading”, Education. LXZ, (May 1950) P* 539,
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Hatch and Sheldon*-9 analyzed both good and poor 
readers in Grade Four of four different school ays- 
terns in order to find out their strengths and weaknesses 
in word recognition, comprehension and i,otal read«* 
ing ability. Among the eighteen good readers and nine
teen poor readers, they found definite weakness in word 
recognition. The poor readers did word by word re ding, 
used poor phrasing, end showed little ability in word 
analysis. There was great divergence in all areas of 
the gi’oups measured,

Burkart19 20 made a survey of the literature on read
ing and then sent questionairas to forty specialists 
in the reading field in order to determine the factors 
of reading success* H© listed two hundred fourteen 
reading abilities and expected then specialists to 
mark them in order of importance. From the answer© 
of these authorities on the subject, he grouped the 
required factor© under eix headings:

19, Shirley Hatch and Wm, D. Sheldon, "Strengths and
Weaknesses in Heading of a Group of Fourth Grade Chil
dren, ’¿lemon.tary English. XXVII, (April 1950) p, 254-260,

20, Kathryn Harriet Burkhart, "An Analysis of Bead
ing Abilities, Journal of Educational heseeroh, XXXVIII, 
(February 1945) p.430**4ii$,
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I. Observation: ability to keep mind on 
reading material, ability to understand 
meaning of a group of words, ability to 
recognize words of a given range of dif
ficulty, ability to follow directions, 
ability to see an image clearly.

II. Research Abilities: ability to choose 
daia to answer questions, ability to get 
new ideas, ability to summarize, ability to 
understand the type of material needed and 
to recognize the material when met, ability 
to carry a problem In the mind when reading.
JXI. Vocabulary Abilities: ability to at

tach meaning to words, ability to fit a word 
into the context, ability to attach meaning to 
words by association to personal experience 
and observation.
IV. Aesthetic Abilities: ability to appre

ciate humor, ability to enter reading in a 
symprthotic mood, ability to read and be 
stirred emotionally.
V. Hygienic Abilities: ability to avoid 

body and eye fatigue.
VI. Oral Reading Abilities: ability to 

understand the meaning and purpose for read
ing, ability to give clear oral presentation 
of thought relationships, ability to pronoupca 
well and to be fluent, sympathetic regard for 
the listener.
The causes of reading failure proved a fertile

21field for Rolinson’s research. She made case studies 21

21. Helen Mansfield Robinson, "Causes of Reacting Fail
ure", Education, LXVTI, (March, 1947} p, 422-428.



of thirty seriously retarded readers whose I*o*s 
ranged from 85 to 137* Each child received the care 
of a social worker, a psychiatrist, a pediatrist, a 
neurologist, an ophtholraogist, a speech specialist, 
an otolaryngologist, an endoctrlnologlst, and a 
reading specialist. After the examinations of the 
students, the entire group met and discussed their find
ings* Together they identified causal factors of the 
failure in each case, and decided upon therapeutic meas
ures end remedial instruction*

They concluded that deviation from the norm in
creased as retardation increased; that certain anomalies 
bore little or no causal relationship to reading disa
bilities* However, social, visual, and emotional diffi
culties ranked high as ceases of reacting failure* The 
author, herself, recommended more research in the field* 

Personality difficulties end reading retardation 
have long been linkou as cause and effect relationships* 
Russell through review and study of recant works in 
reading Instruction attempted to determine the correla- *

22* David H* Russell, ’♦Research on Reading Diffi
culties and Personality Adjustment", Improving Education- 
al Research, 1948, pp. 10-13, 0 f f i cl til ïïsport, American 
Education Research Association, 1948.
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tion of personality difficult iso and reading retarda
tion. He concluded that no single personality pattern 
was identified with reading failure, but that malad
justment might be the cause, the concomitant or the 
result of such failure* H© stated that serious study 
and extreme care should be given in any diagnosis of 
reading retardation.

Witty23 * 2S reviewed thirty-eight studies in the read
ing area to ferret out the effects of emotional diffi
culties upon reading achievement* He found much pro 
and con on this particular point. Some experts claimed 
that the emotional trouble was the cause of the reading 
trouble; others insisted that the failure in reading 
was the cause of the emotional disorder.

Witty chose a middle course and called for the pre
vention of reading failure and the meeting of emotional 
problems* a cheerful, happy classroom, a sympathetic 
teacher-pupil relationship, a developmental plan of 
teaching and into rating and varied activities proved

23. Paul Witty, "Reading Success end 'motional
Adjustment”, Slecentery Pnrllsh. XXVII (May 1950) p. 281-
296,
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to bo the diet for successful reading* He  proscribed 

special care and planning for those with emotional pro« 

blons.

Fox''4 studied twenty-on® fourth and fifth grade 

children with the view of the possibility of improving 

their interests and tastes* H e  stressed reading skills 

and gave individualised special training wherever it 

was necessary* H e  mad© detailed tabulations on the 

deficiencies and needs of the children* Library excur

sions, free reading, and graded reading formed the 

class activities.

He concluded that children can b® led to develop 

an interest In free reading and thorc-aftcr take up 

voluntary reading.

Woodrow2^ endeavored to determine the relation be

tween 1,0.» and the ability to improve In six school 

skills— including reading* He correlated the gains

34. Maude 0r««ne Fox , ”An Experiment in Promot
ing Interest in Reading” , Elementary School Journal, 
XLVTI, (April 1947} pp. 451-460.

35* Herbert Woodrow, "Intelligence and Improve
ment in School Subjects," The Journal of Educational 
Psychology, XXXVI, (torch 1945) pp. 155-166.



In a ohlavement vdth the intolligsuco scores Tor three 

hundred pupils In grades four to ©even. II© stated 

that the I,Q* we© no aeteralnoat of progress in grades 

past the fifth* Further, he c o mmented, too m a n y  other 

factors complicate the picture so that future progress 

did not depend entirely upon the X*Q,*
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CHAPT 3  IV
SM&4ARY AND EVALUATION

♦»Learning to Head" and '♦Heading to Learn'* became 
slogans among the students* They followed a develop
mental program throughout the school term In order 
that systematic growth In reading ensue. Every child 
had the experience of being a loader as each one had 
a turn to act as director of his group* Further* each 
was aware of his status and progress and gained an 
assurance that he could read* The whole program of 
differentiated instruction helped each of the subjects 
to increase his individual realistic understanding of 
himself as a worth-while human being with certain 
assets and capabilities, as well as liabilities and 
limitations* Through the provision of successful ex
periences in an area in which previous experience was 
highly unsuccessful, the chHuron lost anxiety with re
gard to their capabilities and were able to find both 
security and self-esteem#

The first testing in : eptember revealed the actual 
differences In reading achievement among the seventh 
and eighth grade stuaents at Saint Benedict's in the
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early part of the 1952-1953 school term. The range ex
tended from fourth grade level to tenth grade level or 
more accurately, from 4.2 to 10.0 with a mean of 5.7.
The Individual scores ranged from 9 to 25 with a mean 
of 16.08 on the average of the four types of reading 
tested in September. The theta of this distribution 
was 4.3.

The actual difference in reading achievement at 
first seemed great, but upon careful study of these 
differences, the author found some pertinent statements.

In classes of average size, there is 
often a range in reading achievement of from 
three to four years in Grade I to.a range of 
seven or eight years in Grade VI.A
In June 1943 and again in January 1944, all gradu

ates from the eighth grade classes of the St. Louis 
schools were given the Traxler Silent Reading Tests.
Of the seven thousand three hundred eighty pupils tested, 
two thousand one hundred sixty nine read at or below 
the norms for Grade VI; nine hundred sixty eight of

1. Lester R. Wheeler, "The Retarded Reader", 
Improving Reading in All Curriculum Areas, University 
of Chicago Press, ’ dumber 76,' November 1952, p.100
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of those pupils were at or above the eleventh grade 
level«2

The fact that achievement was so diversified 
pointed up the need for differentiated instruction 
in reading* The seventh and eighth grade group at 
Saint Benedict’s resolved itself into four divisions 
as a result of the testing program in September*
Five pupils, four boys and one girl comprised the 
group of lowest achievement* They styled themselves 
*?he Oceana*. Their I*Q.Js ranged from 59 to 96 and 
their scores on Type a— -Heading for General Signifi
cance fell between 9 and 22 with a mean score of 14*2 
and a theta of 4*3« The April teat netted a score 
range of 16 to 24 with a mean score of 21*4 and a the
ta of 4,4. The ”t” score of this comparison was 1,9, 
significant at the 2% level of confluence.

In Type B— Reading to Predict the Outcome of 
Events this group’s scores ranged from 11 to 24 with 
a moan of 15*8 and a theta of 4.4. By April the score

2* William Kottmoycr, ’’Improving Reading Instruc
tion in the St* Louis Schools”, Elementary School Jour&
nal, XLV (September 1944) p. 33-3b7
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rang© had decreased by five points. It extended 

from 16 to 84 with a mean of 21,4 and a theta of 

4*4, The "V* ratio of this comparison was 2,7, sig

nificant at the 5> level of confidence.

This group scored from 5 to 20 on Type c— Read

ing to Understand Precise Direction»! the mean score 

was 9,6 and the theta was 6*3, In the spring testing 

the score© ranged from. 7 to 24 with a me- n of 15 and 

a theta of 6,09, The "t w ratio of tills comparative 

gain was 2.0, significant at the 1055 level*

The Type D— Konaing to Mots Details—  presented 
a range of thirteen points in the Fall Test; the scores 
fall between 2 and fifteen with a moan of 11,2 and a 
theta of 5,1b, After the intensive reading activities 
of the school tern, the scores ranged from 27 to 51 
with a theta of 8,7 and a mean of 42,6, The "t" ratio 
was 2,77, significant at the 54 level.

These five pupils advanced a total of 19,8 grades 

or 178 months, an average of 35,6 months. These chil

dren read a total of 105 books over and above their 

regular texts. Those books were suited to the particu

lar reading levels of the students and chosen according 

to their Interests, There were books of biography, 

adventure, anti science as well as supplementary texts*
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In the course of the year this group made earnest 
effort to increase speed in reading. The first month 
revealed the great need for this type of endeavor; the 
range for these five students extanded from 50 to 125. 
The mean was 95 words per minute. By the last month 
of the term the range lay between 225 and 475 with a 
mean of 367. The t" ratio of this comparison was 2,26 
significant beyond the 1Q$> level of confidence.

It appeared that these children profited from 
this type of reading instruction; they began with 
materials a little below the levels signified by the 
tests, followed a developmental program with interesting 
ana varied activities. They learned to read and enjoyed
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The second group in the ascending scale of achieve
ment, known as ’♦The Rivers”, was maoe up of nine pupils, 
six girls and three hoys. Their I. Q* range fell between 
78 and 110 while their reading achievement was entirely 
within the fifth grad© bracket*-5.0 -5.6. Their scores 
on the September tests averaged between 8 and 18 with a 
mean of 13*2 and a theta of 3. These students required 
many teacher made work sheets to provide adequate materi
als for their needs* Am was at- ted earlier in the work, 
this group lacked facility in the recognition of simple 
words. Knowledge of status ana progress proved very 
helpful to this group. They worked steadily toward 
achievement. They read a total of 252 books, an average 
of twenty eight books each* In the April test the score 
range fell between 17 and 24 with a mean of 20.7 and a 
theta of 2.5* The "t” ratio of this comparison was 6,04 
significant beyond the 1% level of confidence.

It was interesting to note the progress of each 
person in this group. This progress manifested itself 
not only during reading periods but also throughout the 
day. Their changed attitudes toward school work and
toward activities in general seemed to Indicate the 
happy culmination of this project.



82

’’The Rivera”

Reedlng— A SXONIFICAICT, SATISFYXMO

KXFK 1‘JFJCE.
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On the four types of reading "The Rivers" showed 
definite progress* Their range in the September test 
in Type a-*-Beading for Gonernl Significance ran from 
8 to 18 with a moan score of 13*2 and a theta of 3.
The spring tost on an equivalent form showed a range 
from 1? to 24, a mean of 20*7 and a theta of 2*5.
The "V* score of this comparison was 6*04 significant 
beyond the 1$ level of confidence. Heauing to Predict 
the Outcome of Events--Type B yielded a range from 12 
to 23 in the Fall test, a mean of 16*1 and a theta of 
2*0* The follow up test toward the end of the school 
term showed scores from 16 to 23, a mean of 20*4 and 
a theta of 2.7, The n n score of this comparison was 
28 beyond the Ifl level of confluence.

In Type C Heading this division obtained a score 
range from 5 to 21 in the first test, a mean of 10*7 
and a theta of 5,7. The test for comparison indicated 
achievement; the range was 10 to 24, the mean was 16.5 
and the theta was 5.3. The "t" ratio was 2,53 beyond 
the 5$ level of confidence.

Type D, for this group, presented a range from 9 
to 22 in September, a mean of 15.8, a theta of 5.7, 
and the Spring test showed a range of 24 to 53, a mean
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of 40,8 and a theta of 10. The "t" ratio of this com
parison was 7.59 significant beyond the 1 fo level of 
confidence.

The "Gulfs", the third group, had a range of scores 
from 16 to 19, a mean of 17.5 and a theta of 1.18 as 
an average of the four types of reading in the Septem
ber tests. The final tests had a range of 23 to 29, 
a mean of 25*7 and a theta of 2.5. The "t" ratio of 
the comparison was 10,1, significant beyond the 1% 
level of confidence.

In Type A Reading the "Gulfs" ranged in score from 
11 to 24 with a mean of 17.7 and a theta of 2.79 in 
the first tests. The April tests displayed a range 
from 20 to 24, a mean of 22,85 and a theta of 2.5.
The "t" ratio of the comparison was 4.35, significant 
beyond the 1% level. There was no significant gain 
in Type B Reading, The range in both the September 
and April tests was 16 to 23. The mean of the former 
test was 19.57 while the mean of the latter was 20.4 
The theta of the Fall test was 2.3 while the theta of 
the Spring test was 2,14, The "t" ratio of the com
parison was .59 which was not significant. The rea
son for this appenred to be that this group were al-
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ready doing well in this type of reading as measured 

by this test#

Type C— Reading to Understand Precise Directions 

offered a range of  7*13 in September, with a mean of 

16.71 and a theta of 6. The follow up test at the 

end of the year presented a range of 12 to 22 with a 

mean of 17*28 and a theta o f  2.14. The ”t H ratio of 

the comparison was 1.85 just one tenth below the 10$ 

level of confidence.

Type D— Reading to Note Details yielded a range 

from 13 to 18 with a me a n  of 15.85 an d  a theta of 

2.24 in the test at the beginning of the term. In 

April the picture had changed to a range of 33-52 

with a mean of 42.1 and a theta of 6.8. The wt" 

ratio of the comparison was 8.5, significant beyond 

the 1$ level of confidence.

A tabulation of the average gain In terms of 

grade proved helpful in appraising this group.

Pupil September April

1 6,9 7.8

2 6.9 10.4

3 6.5 10.8

4 6.8 10,7
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Pupil September April
5 6.7 9.9
6 6,5 8.7
7 6.6 9.3

This group reed e total of two hundred fifty-two 
books, an average of thirty-six books each# They 
made nine written book reports and took part in the 
discussion of other books. They participated in So
cial Studies Projects and learned to make good uso of 
Encyclopedias and other Reference Books, They learned 
to study from outlines and gained facility in reading 
for specific information.

These seven pupils read from 150 to 225 words a 
minute in September, By the end of the term, their 
range of speed per minute extended from 400 to 625 
words* The "t” ratio of this comparison was 14,3, sig
nificant beyond the 1% level of confluence. The work 
and exercises directed toward this end apparently were 
fruitful.

It seemed that growth in reading ability took 
place as these pupils engaged in reading materials rele
vant to their purposes, suited to their interests, and
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adapted to thoir level»*
The fourth group, called the "Lakes”, numbered 

four students, on© boy and thro© girls. Thoir rang© 
of X.Q, ran from 84 to 130 and their reading grade 
level from 7.3 to IQ, The average of the four types 
of reading scored from 19 to 35 with a moon of 21,75 
as of September# In April the average on the four 
types ranged from 25 to 31 with a m e a n  of 28,5. The 
theta of til© first testing was 3,2; the follow up 

tests lu April yielded a theta of 3,9, The ”t” ratio 
of the comparison was 4,2, significant at the 2$ level. 

In Typo A Heading, Worm, I, given in September, 
the scores of this group ranged from 17 to 24 with a 
mean of 19,5 and a theta of 3,31. In April, on an 
equivalent form, the scores ranged from 20 to 34 with 
a menu of 22.75 and a theta of .©4. The ,ft ” ratio of 
this comparison was 2,9, significant at the 5?? level.

The subjects in this group earned scores from 
15 to 24 on Type B, Form I in September, The mean of 
these scores was 21 and the theta was 3,53, On cr. 
equivalent tent, Type B, Fora II, the scores in April 
ranged from 21 to 24, with a mean of 22,5 and a theta
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of 1*1. The "t" ratio was #937, beyond the 50$ level.
This same section had arrange from 1© to 24 on 

the September Test, Type 0, Form I. The moan was 
21 and the theta 3.3* On Fora XI, Type c, given in 
April, the scores ranged from 22 to 24, with a mean 
of 23#5 and a theta of #86# The "t" ratio of the 
comparison was 1.32, significant boyon the 50$ level# 

Form I, Type D presented a range from 23 to 27 
with o mean of 24.5 and a theta of 1#5 as of Septem
ber# In April, on an equivalent form, the scores 
ranged from 33 to 54, with a moan of 45#7 and a theta 
of 8.8# The "t" ratio of the comparison was 4#7 
significant beyond the 1$ level

In the speed develop® 'at exercises these pupils 
seamed to achieve* In September their rate per minute 
ranged from 200 to 220 with a mean of 205# In April 
the range had ¿bunged; it extended from 426 to 600 
words per minute# The "t" ratio of this comparison 
was 7«08, significant beyond the 1$ level#

These students read one hundred sixty books on 
overage of forty books each. The. e included biogra
phy, adventure, science, and history as well as fic
tion# They enjoyed giving oral reports on topics
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related to Social Stuuies and Current Events. This 

type of work gave the students plenty of experience 

in Location, Evaluation, Organ!zatio, and Retention 

Skills. Other help to this end was the use of Study 

Outlines and assignments on units of work.

It seemed that this group gained facility in:

1) sxill in deciding whether a given printed state

ment was important for a given purpose.

2) skill in judging the validity of a given parted, 

statement.

3) skill in distinguishing between fact and opinion,

4) skill in determining the competency of the author 

to speak on a given subject.

These apparent gains as well as improved attitudes 

and habits of study pointed to a profitable year in 

reading inst notion.

To summarize the endeavor of the study the author 

looked to the objectives which she set down in Chapter

One. To discover the actual differences in reading 

achievement among the seventh and eighth grade students 

in the early part of the school term 1952-1953. The 

testing pro ram. pursued offered an array of various 

levels among the students. The next point was a serious
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and studied analysis of these differences in order to 
provide a developmental program of reading instruction 
which actually differentiated according to actual need. 
She provided materials of different levels of difficulty 
and adjusted the reading tasks to the abilities and 
achievement of the individuals. The purpose was to de
velop all the basic reading powers to the limit of the 
child’s capacity to learn, not to bring all pupils to 
read at the same level. The author believed it was 
far better that ohildren were able to read well on 
some level rather than that they experienced constant 
frustration and loss of security and self-esteem.

She attacked specifically weaknesses in the basic 
skills of word recognition. The first step was to be 
sure that the pupils realized that words held ideas and 
the letters of the alphabet he .d the v© rds. Beginning 
with the Doch Basic Sight Words did not preclude this 
basic notion. The author recognized seven methods of 
word attack and took definite steps to unfold them to 
the subjects. It appeared that this special treatment 
of word recognition skills was fruitful. The pupils 
apparently became independent readers as they pursued 
book after book.
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The subjects learn©« that they read In many dif
ferent ways, depending on the purpose and the material 
used. They read deliberately when they needed to un
derstand a series of directions or ideas in order to 
relate it to a problem or unit of work. They skimmed 
when they read for nn overall qulok impression or to 
locate a particular item. They browsed when they 
were building up a background before formulating a 
definite purpose, when they were making preliminary ex
plore tloa on a new unit, or choosing a special interest 
in a large area. They read rapidly ana intently when 
they read for the shear joy of it.

So the classroom shelves and tables were piled high 
with books of many kinds, dictionaries, encyclopedias, 
atlases, pamphlets, and magazines. The whole atmosphere 
of the classroom bespoke interest and satisfaction in 
reading. The development of basio concepts, word percep
tion skills, and semantic understandings opened the way 
for real achievement among the subjects of this study.

The author recommenced that iaore study and effort 
be directed toward this type of reading instruction in 
all gradesj that follow up work be advised for the sub«» 
jeots of the study, and that their performance be ap
praised frequently*
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APPENDIX

During the last fifty years theory and practice in 
teaching word recognition have swung from one extreme 
to another. In the early 1900*3 the Identificatin of 
word forms was thought to be all important, whether 
reading was taught by the "word method” or by the"phon
ic method”. In many schools there was an overemphasis 
on the learning of separate words and on their analysis 
by the phonic method that word perception became an end 
in itself rather than one of the factors in efficient 
readlng.

The "word method” was based on the recognition and 
pronunciation of word wholes, with little or no attempt 
to teach word-analysis skills. In most of the early 
"word-method" readers the word was emphasized as the in
itial teaching unit— and a sentence, designed largely to 
give further drill on words, was the reading unit.

The "phonic-method" readers were contemporary with 
the "word and sentence method" readers, but they sur
vived longer. However reaction against phonics set in 
to such an extent that, by 1920, emphasis on visual word 
perception, whether by sight or by phonetic analysis 
came to be considered disreputaDle among many school
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authorities. Contest clues, picture clues, language 
rhythm clues and configuration became the only reputa
ble ways of word recognition.

Gestalt Psychology became the background for the 
new procedures in teaching reading. Configuration be
came the basis for word recognition. The school of 
configuration began with Franz Brentano, a Catholic 
priest, who taught philosophy at Wurzburg, but who left 
the Church at the time of the Kulturkarapf and became 
famous as an interpreter of Aristotle, teaching at 
Vienna. lie carried his Aristotelian-scholastic concepts 
with him, and from him as a source, these ideas com
menced to filter into the sensationalism of his day. 
Among his students was Alexis Meinong, and Meinong's 
student, Christian Von Ehrenfels. In 1890 Ehrenfels 
wrote an article, Uber Gestaltqualitatem in which he 
called attention to many complex perceptions which 
men apprehended as wholes and not as sensory aggregates. 
He termed these sensory aggregates or wholes Gestalt- 
qualitatem.

Max Wertheimer in 1912 performed his experiment 
with two lights some distance apart. He, too, emerged 
with the idea of the whole. Figure and Ground were
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the sum and substance of the Gestalt Theory#
Pupils can and do learn by configuration, but the 

result of relying on it alone, shoved up in the thirties 
and early forties in certain towns and cities where 
young people were disinterested and inefficient in read
ing, The anomaly of intelligent illiterates in high 
schools and the need for remedial reading instruction 
brought about a change in the teaching of reading*

Integrated methods proved most satisfactory. Mean
ingful, developmental procedures with the use of struc
tural and phonetic analysis marked a path to successful 
reading.

Any school staff, even one working un
der adverse conditions, can provide the ele
ments of a sound reading program. The crucial 
factor is not whether it is organized on a de
partmentalized or a one-teacher-per-class pat
tern, whether it serves a privileged community 
or an underprivileged one, or whether it is 
housed in an old school building or a new one 
with the latest equipment. The factor indis
pensable to a sound program, ... is a staff 
deeply concerned with the welfare of children 
and at work in improving its philosophy of 
reading instruction and in making careful 
plans to insure that all the desirable iypss 
of reading experience will be incorporated 
into the program. *

1* Gertrude Whipple, ’'Characteristics of a Sound 
Reading Program”, Reading in the Elementary School, 
Forty-Eighth Yearbook,' Part II, The National Society 
for the Study of Education, Chicago, c. 1949, p.53.
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Salat Thomas Aquinas In De Maglat.ro stated that 
ther© ar© two methods by vihich a human being learns: 
"discovery", when man’s reason cornea to a knowledge 
of something previously unknown, by its own unaided 
innate powers; and "instruction" when some one gives 
extrinsic assistance. Saint Thomas then stated that 
in those things done "by nature and art"— and teaching 
is an art— "art works in th© same way and by the same 
means as nature does,2

A person who would learn to read in our English 
Language must discover that th© Individual letters 
that compose the code or th© alphabet hold simple 
sounds, and that when these sounds were pronounced in 
the sequence indicated by the letters, left to right, 
words ensue. These words contained ideas and proper 
corablnations of words formed phrases and sentences. 
as he learned to solve more words, he could put them 
together and read in the fuller sense. The teacher 
only directs the discovery.

2. Mary Helen Mayor, M.A., The ?milOsoT)hy of 
Teaching of >t. Thomas Aquinas. Bruce Publishing Com
pany," '¿nic'ogo, V.' 1929, p,52-53,
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In order that the teacher direct the discovery 
with optimum benefit to the children, she should 
thoroughly know her students* Besides the general 
observations and private interviews the teacher 
might make use of some of the representative re ding 
tests*

Representative Reading Tests. *
California Reading Test by I* W* Tiegs and W.W, Clark, 
Californio Test Bureau, 1950, Grades: Primary, 1-3, 
Elementary, 4-6, Intermediate, 7-9, Four forms, Time: 
35-50 minutes. Reading vocabulary; various kinds of 
comprehension.
Chicago Reading Teats by M.D. fngelhart and T*G. Thurs
ton© , I*M# Hale and Company, 320 South Boratow Street,
Eau Claire, Wisconsin, 1939-1940, Graces 2-4, Test Bj 
4-6, Test C¡6*8 Test D* Three forma; Time 42 to 45 mi
nutes. Comprehension of words, sentences, and para
graphs; rate of reading, comprehension of maps and 
graphs added In gradas 4-Q.
Durreil-Sulllvan Reading Capaolty and Achievement Teats, 
by D.D. Burrell and H*B. Sullivan, World Book Company, 
Yonkers, New York, 1937, Intermediate Grades 3-6, Two 
forms, Time: 30 to 40 minutes* Word and paragraph mean
ings, spelling, and written recall. Primary test, grades
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2-3 contains easier portions of the intermediate test. 
Gates Ba3io Reading Tests by A* I. Gates, Bureau of 
Publications, Teachers College, Columbia University,
New York, 1943, Grades 3 to 8, Four Equivalent Forms, 
Time: Approximately 35 minutes. Reading to appreci
ate general significance, to predict the outcome of
events, to understand precise directions, and to note

»details.
SRA Reading Record by G. T. Buswell, Science Research 
Associates, Inc., 57 West Grand Avenue, Chicago 10, 
Illinois, 1947, Grades 7 to 12. One form. Time: 40 
minutes. Rate of Reading, comprehension, sentence and 
paragraph meaning, general and technical vocabulary, 
map, table, graph, and other specialized reading.
Test of Study Skills by J.W. Edgar and H.T. Manuel,
Stech Company, Austin, Texas, 1940. Grades 4 to 9.
Two forms. Time: 60 minutes. Use of references, read
ing graphs, tables and maps, critical inference.
Traxler Silent Reading Test by A.E. Traxler, Public 
School Publishing Company, 50J-513 North East 
Bloomington, Illinois, 1934, Grades 7 to 10, Two forms. 
Time 50 minutes. Rate, comprehension, word and paragraph 
meaning.



98#

Silent Heading Comprehension: lows ¡vary Pupil Teats of 
Basic Skills, Test A— by E. Horn, M# McBroon, H.A. Greene, 
and E* F# Lindquist, Houghton Mifflin Company, 2 Park St., 
Boston 7, Massaohusettes, 1945# Grades: Elementary Bat-» 
tery, 3-5; Advance Battery, 5-9. Four Forms. Time 50 - 
88 minutes, Vocabulary, comprehension, noting details, 
organization of Ideas, grasping total meaning.

Many more of various typos were available, but these 
seemed suited to the selection of a maximum amount of in
formation from their use. The over all school reading 
program from grade to grade should be integrated and co
ordinated with a good testing program# Other information 
needed as a basis for tost selection included aspects of 
reading measured by a given test, grade range and ability 
range of the test, the cost, testing time and availability 
of norms# Careful appraisal was a worth *hile venture#

The study of tost results demanded much thought, 
consideration, and comparison. The uses made of these 
results and the action pointed out by them deserved time 
©nd intelligent effort.

In addition to the study of formal test results, 
teachers often made use of Classroom Analysis Sheets.
A form of this type has been an invaluable aid in help
ing the students#
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CLASSROOM ANALYSIS OF READING DIFFICULTIES 
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The use of such an analysis sheet proved very help
ful In the planning of work suitable for the individual. 
However, the suthor tried never to lose sight of some
ideas on the teaching of reading gathered from How to In-

3crease Heading Abili*:*. These thoughts follow.
Heading must be an enjoyable activity, and methods 

which conceive re* ding narrowly as a collection of word 
recognition and comprehension skills to be taught by 
drill methods often fail to achieve this important goal. 
If pupils are to develop a genuine liking for reading, 
provision must be made to encourage large a *ounts of 
rending in materials . hich are interesting and of suit
able difficulty, Every reading plan should try to 
build up the habit of reading for fun,

A good rending program has a definite balance and 
varied activities. The relative emphasis placed upon 
silent ani oral restiing was entirely dependent upon 
the pupils a m  their needs. A program which emphasized 
any one phase of reading to the virtual exclusion of all 
others would oertainly produce a corresponding lack of

3, Albert Harris, How to Increase Heading Ability, 
Longmans, Green and Co,, New York, o. 1947, p, 370-373
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balance In reeding abilities among the students*
Provision must be made for individual differences* 

Pupils differ widely in every significant trait that can 
be observed* An effective plan of teaching rending must 
take into aocoun the variations in intelligence, in 
maturity, in interest, and in the presence or absence of 
handicaps to learning* If a teaching method is to suc
ceed, it must be flexible enough to give different pupils 
the kinds of instruction that they need*

Special attention must be given to pupils whose 
reading is below normal* Every teacher should be alert 
to notice the difficulties of individual children, and 
should arrange his teaching so es to leave time for giv
ing these pupils the assistance they need* It aoeo not 
matter very much whether this assistance is given in 
regular class periods, or before or after school, indi
vidually or in smell groups, by the regular teacher, or 
by n special remedial te char, so long as it is based on 
an intelligent diagnosis of his needs and helps to over
come his difficulties*

There is a tendency on the part of some to think of 
diagnostic and remedial work as a mysterious specialty 
that can be carried on only by trained experts# The day
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is coming when every teacher will be expected to include 
remedial work as a normal part of his duties. As teachers 
become more proficient in providing for individual differ
ences, and in correcting difficulties when they first ap
pear, severe eases of reading disability will become pro
gressively rarer, and the general level of proficiency in 
reading will be raised.

Above the primary level attention should be given to 
the continued expansion of vocabulary and to the mastery 
of the many varied skills that are required in work-type 
reading and study. This consideration placed the author 
on path of thought about content subjects. Each content 
field had challenging reacting problems in vocabulary and 
concepts as well as in organization and presentation of 
the matter.

But the teacher must resort to definite 
methods in adjusting a class to a vocabulary 
building program.

1, Beginning in the fourth grade there 
should be definite use of the dictionary

2, Use of encyclopedia, glossary, index.
3, Visual aids pictures and models in 

various forms, film-strip motion pictures, 
and charts all give a chance for children 
to associate words with objects and activi
ties.

4, Opportunities for oral expression: 
discussions, storytelling, reporting, ex
plaining, listening to stories, and other 
language-arts activities,

5, Explanation by the teacher who can



103.

approach a new idea or concept in a vari
ety of ways.
6. Storytelling by the teacher.
7. Wide reading under the supervision 
of the teacher. This gives the ohildren 
meaningful settings for words which be
come part of their vocabulary.
8. Vocabulary workbook developed by 
the pupils.4
The subjects of this study achieved some success 

both in vocabulary and concepts through much and varied 
reading around certain units of work. Outlines for 
reading on definite subjects pertaining to the unit 
were mentioned in the body of the study. A few others 
that were used follow:

Coffee
I • The Plant

1. Species
(a) Arabian
(b) Liberian

2. Inscription
(a) Height of Tree 
lb) Shape

Sister M. Regina, P.B.V.M.,"Reading in the Con
tent Subjects", The Catholic School Journal, Volume 52, 
No. 2, February 1952, p.45.
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(c) Leaves
(d) Blossora
(e) Fruit 

IX. How Grown
1. Plantation®

(a) Planting
(b) Harvesting
ic) Preparation for Exporting

III. '.Vhoro Grown
1. Brazil
2. Arabia
3. West indies
4. Java
5. Mexico
6. Ceylon

IV. Experiments in the United States
V. Consumption

1. united States
(a) Pounds per person

2. Sweden
3 Holland
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William S# Gray5 In a summary of the 1952 Confer

ence on Heading pointed oat that up to the present 

time major emphasis in teaching reading has boen placed 

on the improvement of general ability to read. In the 

future, he believes that Increasing attention will be 

directed to the improvement o f  those aspects of read

ing of special importance in the respective curriculum 

areas#

la the study the author endeavored t o  accomplish 

along these avenues for the greater benefit of the sub

jects* This insured not only g r a  ter efficiency in 

rending but also greater independence, flexibility, and 

penetration in general reading activities.

5# William S,
flff-SgP11- ■iga-Ufis. .&>■ -UMarategA—.. w?o f  Chicago Press, Ho# 76, November 1952

Cray, "Summary of the conference",
Areas, University
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