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'Return to St. Ignatius'
I am writing to you as a graduate of 
Creighton University. It was a privi
lege to receive an education in a Jesuit 
university, as they were known for their 
excellence in that field. Parents could 
be assured that their son or daughter 
would be well instructed in the doc
trines of their faith and, through the 
study of St. Thomas Aquinas, be able 
to explain and defend it.

After reading your article ("The Goal 
of Jesuit Education") in the Summer 
publication of the WINDOW, I am con
fused about just what a Jesuit insti
tution tries to accomplish in this day 
and age.

Sacramental awareness is a catchy 
phrase, but what does it mean? It 
sounds like something out of the writ
ings of Tielhard de Chardin. What is 
this poetic nonsense about Coke bot
tles and old shoes? Couldn't you more 
clearly state that you will be teaching 
your students about the Divinity of 
Jesus Christ, the Virgin Birth, Christ 
truly present, body and blood, in the 
Eucharist, the infallibility of the Holy 
Father in faith and morals as Christ's 
representative on this earth, and the 
inerrancy of Holy Scripture? You would 
also be explaining and teaching the 
encyclical of Pope Paul VI, Humanae 
Vitae. If you once again taught in such 
a manner, our young people would be 
returning to the faith of their fathers 
and attending Mass on a regular basis.

At least the past three Popes have 
been begging you Jesuits to return to 
the goals of your beloved founder, St. 
Ignatius. Those goals consisted of 
absolute obedience to the Holy Father 
while defending and propagating the 
faith. That can't be done through Lib
eration Theology and Peace and Jus
tice movements which seek to build 
the City of Man instead of the City of 
God. Men are finally not made happy
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Letters

except by what lifts them above the 
material conditions of human exist
ence. Teach your students how to live 
in an imperfect world while preparing 
them for their eternal destiny of per
fect happiness with the loving God who 
created all things.

I will close by asking a few ques
tions. Could it be intellectual pride 
which manifests itself in an attitude of 
"I will not serve the Holy Father or 
teach according to the Magisterium of 
the Church" that is the cause of a severe 
drop in vocations? Have you given 
young students any reason to commit 
themselves to Catholicism or the reli
gious life?

Despite the emphasis on a man-cen
tered theology today, nothing has really 
changed. God is still the Supreme Being 
who showed His love for us through 
His Son, Jesus Christ, and demands 
that we learn to know Him, love Him, 
and serve Him in return, and in the 
end He will sit in judgment of all man
kind according to their merits.

Eugene C. Rose 
Senior Vice President, 

Midwestern United Life 
Insurance Company, 

Fort Wayne, Ind.

'Plagiarism'
I could not be favorably impressed by 
Rev. David Schultenover's "The Goal 
of Jesuit Education" (W in d o w , Sum
mer 1987) when so much was taken, 
without acknowledgement, from John 
Shea's "Stories of God" (Thomas More 
Press, 1978).

Please spare us such blatant plagi
arism. Thank you.

Sr. Elizabeth Frenzel, OSB, MMin'86 
Immaculata Convent 

Norfolk, Neb.

Rectifying the omission
Lest I suffer a fate similar to that of 
Sen. Joseph Biden for plagiarism, I hope 
you will let W indow  readers know that 
I had indeed credited my sources with 
footnotes in the original copy of my 
article, "The Goal of Jesuit Education," 
published in your summer issue.
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Summer schedules being what they 
are, I was unable to see the edited ver
sion of my article prior to publication.
I wish to rectify the omission by draw
ing readers' attention to the excellent 
work of Fr. John Shea, "Stories of God: 
An Unauthorized Biography" (Chi
cago: Thomas More Press, 1978), to fill 
out what I could only suggest in the 
first part of my article.

By the way, your consistently attrac
tive and creative layouts do great rever
ence to your contributing authors. I am 
most grateful.

David G. Schultenover, S.J., 
Associate Professor of Theology

(Editor's Note: Fr. Schultenover's origi
nal version of the article credited John 
Shea for the ideas expressed. W in do w  
regrets the editing error that removed 
this attribution and we apologize to Fr. 
Schultenover and reader Sr. Frenzel.)

Hitting home
While I have become accustomed to 
enjoying the quality of the publication, 
I found your Summer 1987 issue espe
cially good. The article "The Consti
tution Nobody Knows" by Professor 
(Richard) Shugrue and the article on 
life in an Israeli kibbutz touched me in 
areas that I am especially sensitive to. 
Just keep up the good work.

Philip M. Klutznick 
Chicago, III.

(Editor's Note: Professor Shugrue's arti
cle will reach even more people. The 
University of Texas at Austin and 
Wheeling Jesuit College both have 
requested and received permission to 
reprint the article in their publications.)

'Diverse, first class'
I thoroughly enjoyed the Summer 1987 
edition of the WINDOW. As usual, it 
was diverse and first class.

I especially enjoyed Dr. Richard E. 
Shugrue's insightful and well-written 
article on the U.S. Constitution. I look 
forward to receiving future editions of 
this fine publication.

Michael J. Murphy, JD'85, 
Chicago, III.

WINDOW for auto workers
I am interested in keeping abreast of 
developments at Creighton.

I would appreciate it very much and 
it would be most useful to me in my 
work if you would be able to have my 
name placed on your mailing list to 
receive your publication as it is issued, 
as well as to receive available back 
issues.

Norman Lederer 
Director of Education, District 65, 

United Auto Workers, 
Woodbridge, N.J.

'Haller said it best'
Your Creighton University WINDOW is 
the most interesting magazine I receive. 
My good friend Ben Haller Jr. (Haller's 
letter appeared in the Summer Issue 
of W in d o w ) said it better than I can.

Aloysius Riley 
Brevard, N.C.

Impressed
We had an opportunity to read your 
June, 1986 WINDOW publication and 
were very impressed.

We would like to furnish a copy to 
our corporate office employees. Please 
inform us of the subscription cost.

Kenneth J. McQueen 
Vice President, Administration 

Ag Processing, Inc.
Omaha

(Editor's Note: Reader McQueen was 
informed that WINDOW is sent free to 
all Creighton alumni and friends. A 
Voluntary Subscription Fund has been 
set up to defray the costs of W in d o w  
and to maintain its quality concept.)

A bigger audience
Editor's Note: Dr. Allen Schlesinger's 
article "How Do I Teach You?" in the 
Winter 1986-87 WINDOW has gained a 
wider audience for the professor's 
teaching philosophy, according to word 
received in Creighton's Department of 
Public Relations and Information.

The Pennsylvania-based periodical 
The Teaching Professor in August pub
lished an article on Dr. Schlesinger, 
based on the WINDOW story. It was 
distributed to 100,000 prospective 
subscribers.
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W orld class Creightonian 'started' on W est Dodge

P hilip M. Klutznick, JD'30, was 
born in Kansas City, Mo., in 1907. 

His life since has taken at least two 
distinct, simultaneous paths: one marked 
by a devotion to public service and the 
other by a stunning business acumen.

In the last six decades, he has been 
adviser to seven presidents, capping his 
service with the title of secretary of 
commerce during the administration of 
Jimmy Carter.

He has been involved first-hand in the 
workings of the United Nations.

His advice is sought internationally on

such issues as developing nations, the 
Middle East, the economy and the reset
tlement of refugee peoples.

He is honorary president of B'nai 
B'rith International and president emeri
tus of the World Jewish Congress. In 
the spirit of understanding between 
Christians and Jews, he and his wife 
established at Creighton the Philip and 
Ethel Klutznick Chair in Jewish Civiliza
tion, to which Dr. Menachem Mor, a 
lecturer at the University of Haifa, 
Israel, has recently been appointed.

An urban developer, his creations are

masterful and imaginative, and include 
Chicago's 74-story, $195-million Water 
Tower Place; the Chicago suburb, Park 
Forest; and the industrial center and 
deep water port of Ashdod, Israel.

Looking back now, which side of his 
life captured his heart?

"If I had to choose a career for the 
whole of my life," Klutznick reflects, "I 
would rather work in government than 
anything I have ever worked in . .  .
You have a sense of doing something that 
is important . . . You are not wasting 
your life."
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By Pamela A. Vaughn
Associate Editor, WINDOW Magazine

chromium elevator silently 
whisks you away from the 
sophisticated hustle of 
Chicago's Michigan Avenue 
and deposits you in the quiet 

of Phil Klutznick's office.
He greets you cordially Behind 

him, framed in a large window, 
is Water Tower Place, already misting 
over with rain. From floor to ceiling, 
there are books — on Einstein, on 
Truman, on Israel, on Eleanor Roose
velt, on world hunger. Photographs 
of presidents, of children and grand
children smile here and there from 
a shelf, a credenza.

We begin to talk. What got you 
interested in this world of politics? 
Tell me about your early days in 
business. What is your prognosis for 
the survival of the human species? 
Tell me about your life . . .

When Klutznick was graduated 
from Creighton's School of Law in 
1930, life looked none too promising. 
Bread lines crawled around whole 
city blocks in Omaha. The most 
menial job opening drew hundreds 
of applicants. Life savings vanished 
in hours. It was the beginning of 
the Great Depression . . . and of a 
great government experiment, an 
emergency repair job to keep the 
fabric of society from unraveling into 
revolution.

For the young attorney of modest 
means, recently married to Ethel 
Riekes of Omaha and "lucky enough 
to have a part-time job in a law 
office," it was that great experiment 
which first piqued his interest in 
urban development as a profession 
and provided him an entry into 
government life.

By 1933, the City of Omaha had 
collapsed in bankruptcy; Creighton's 
law dean, Louis TePoel, was 
recruited by the reformed city gov
ernment to serve as its attorney; and 
the dean asked bright, young Klutz
nick to be his assistant.

"I was the young fellow you had 
around to do all the dirty work," 
Klutznick recalls with a smile. "But 
that is where my interest in political 
life began."

ON SEEING BOTH SIDES

"One evening after a hard and diffi
cult day, Dean (Louis Te Poel) asked 
me if I knew why he had selected me 
to be his assistant. He said that in 
his experience as a teacher of the law, 
too few students understood the 
most important principle in being a 
practitioner. He said to me, 'You were 
among the few when you recited a 
case in my class, who were very 
careful to state both sides of any issue 
before you stated the conclusion as 
it was enunciated by the court and 
expressed your views.'

"I learned in my experiences in 
representing our government in inter
national affairs as well as in national 
affairs that no matter what your 
political views were or your prejudices 
were, it was well to try to understand 
your opponent's position. Under
standing it, you could serve your 
country or your client more 
adequately.

"So when I approach the problems 
of the Middle East, I do so with that 
same search for an appreciation of 
what might be the other nation's 
concern or position. Inevitably, that 
has brought me to the conclusion that 
a fair settlement is better than a 
good lawsuit and in international life, 
peace is better than war."

For his first assignment with the 
city, Klutznick was told to study 
all the New Deal legislation and find 

| out how Omaha might benefit from 
it. An ambitious first task.

Also assigned to help Omaha's 
public works and finance depart
ments find new ways of generating 

i  revenue, Klutznick says his first 
S actual urban development project 

was widening Dodge Street, then 
"just a two-way road" through the 
middle of town. It was a project that 
would mean jobs.

Getting matching money was 
becoming the perennial challenge for 

L bankrupt Omaha. "We couldn't 
float any bond issues," he remem
bers. "We had no way to repay 
them." So, Klutznick delved into the 
law, found a precedent and wound 
up persuading the city to pledge 
its future revenues from the state's 
recently-enacted gas tax in order 
to get matching federal funds for the 
Dodge Street venture.

In those days, if you didn't have 
money but hoped to have it, you had 
to pledge that hope. "People who 
didn't live through (the Great 
Depression) don't realize how close 
we were to the brink of disaster," 
Klutznick says when asked about 
receptivity then to the New Deal 
programs. "There was no resistance 
in those days to anything that could 
help alleviate the very serious condi
tion that prevailed."

In his work with TePoel, Klutznick 
was especially intrigued by one 
part of the New Deal legislation: the 
slum clearance and public housing 
provision, which did not require 
matching funds from the bankrupt 
city. Building on New Deal money, 
he was to help organize what ulti
mately became the Omaha Housing 
Authority, securing 600 apartment 
units for Omaha's needy.

Although he eventually had to 
resign from the city staff "so I could 
pay my bills," Klutznick continued 
some work for the city without pay. 
Later, he adds, "I had become suffi
ciently interested in what I had 
learned to try to put it to work." He 
became counsel to the Omaha Hous
ing Authority, writing the law and 
defending it in the Supreme Court. 

His success at the local level
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caught the official eye of Washing
ton, where he was often called for 
consultation. "I became one of the 
overnight experts in public hous
ing. . . You have to be in the wrong 
place — or the right place — at 
the right time," he adds with a wry 
smile.

Prior to the entry of the United 
States into World War II, Klutznick 
was again summoned to Washington 
"for 60 days that stretched to six 
years." Here, President Franklin 
Delano Roosevelt eventually put him 
in charge of all war-time housing.

One of his early projects under 
FDR was especially memorable:
"One day I was sitting in my office 
and my secretary says, 'There is 
a Colonel Jones to see you and it 
looks very important.' So he comes 
in and he says, 'Mr. Klutznick, I 
would like to have 2,500 expandable 
trailers delivered to a place called 
Oak Ridge and I need them now.'

"And I said, 'Colonel, that is very 
interesting, but we have certain 
regulations here and certain condi
tions. The first thing we have to 
know is what is being produced . . . 
what is its urgency.'

"He said he couldn't tell me. But 
he told me I could talk to the Presi
dent's office . . .  I told him that I 
needed to see my chief. So, I went 
upstairs . . . and my boss told me to 
tell the colonel to leave. I said, 'Wait 
a minute. He wants me to call the 
White House.' So, my chief got 
on the phone and he listened to the 
President for about five minutes 
and then he told me to go down and 
prepare the program for the colonel."

Klutznick complied but refused 
to put his signature on a project he 
knew nothing about. "(My boss) 
told me (not signing the order) was 
insubordination but that I was 
right. . . And, as it turned out, those 
trailers were used for the building 
of the atomic bomb."

Later, FDR named Klutznick com
missioner of the Federal Public 
Housing Authority.

During the war years, Klutznick 
resumed old acquaintances; among 
them was Eleanor Roosevelt. "I really 
doubt if there are many people in 
my life I respected more," he says of 
the former first lady.

Klutznick recalls meeting Mrs.

"(During the mid-1970s when my 
wife and I were in Australia) I 
received a message that Ambassador 
Sullivan felt I might be able to be 
helpful (in the hostage situation in 
Iran) if I could fly to Teheran and talk 
to a then high official of the Iranian 
government with whom I had become 
quite friendly from the days I served 
in the United Nations with him.

"We cancelled our commitments 
and flew by way of Singapore to 
Teheran. We were met in Singapore 
by our Consul General with the mes
sage that the high official I was to 
see had been arrested and there was 
some doubt as to whether he would 
be available for discussion, but I 
was to go on.

"We arrived the next day in Teheran 
in a city that was at war. The Ambas
sador sent a bulletproof car to pick 
us up. We were taken to the Embassy, 
where we stayed until our next plane 
got us out later that day. We were 
able to see no one except certain Isra
elis who were able to brief us on 
what had been taking place.

"Teheran was not the same city of 
our visits there in the 1960's. The 
smoke and fire of revolution were all 
over the place."

Roosevelt as part of his work with 
the B'nai B'rith youth program: "She 
was very involved with helping 
young people," and Klutznick was 
on one of her committees.

"We were sitting down to lunch at 
the White House one day, and I 
looked at the silverware and one 
piece said 'The President's House.' 
Others said, 'The White House,' and 
another piece said 'The YMCA.' I 
turned to a priest sitting next to me 
and said, 'Look at this!' And he said, 
'You don't know her well enough. If 
you go into one of those restrooms, 
you would probably find some Pull
man towels. She is as common as an 
old shoe, and doesn't worry about 
this sort of thing'. . ."

Later, Klutznick says, "one of my 
proudest moments came when I 
went to the U.N. with Adlai Steven
son in the Kennedy days and we 
would see Mrs. Roosevelt often. . . 
She would sit in on the delegation 
meetings. She was always the first 
one there. She was interested in 
everything that was taking place.

"In her last days, the U.N. was 
her life. She was a wonderful 
woman."

When FDR died in 1945, President 
Harry S. Truman insisted Klutznick 
stay on as commissioner of federal 
publicly financed and built housing.

Under Truman, Klutznick became 
involved in housing for the 13 mil
lion veterans returning to civilian 
life. "Working day and night" with 
U.S. Sen. Robert Taft on the Post War 
Housing Act and the resulting con
struction of veterans' housing 
afforded a learning experience for 
the emerging developer. Struck by 
the need to build permanent homes 
for veterans, "rather than wasting 
money on temporary housing," 
he was to evolve his own award
winning Park Forest, the innovative 
Chicago suburb, in 1946 when he 
left the housing authority.

Later, Klutznick would found the 
Chicago-based Urban Investment 
and Development Company. His 
innovations made him a 
multimillionaire.

Klutznick's memories of the Tru
man presidency are warm: "I knew 
(Truman) as one knows a friend. . . "  
— they had grown up together in 
Kansas City — "And he was as forth-
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right a man as I have ever known.
. .Of all the presidents, (he was) 

the easiest to work for . . . He had 
a respect for the people who worked 
for him; he was extraordinary. . . If 
you made an appointment to see 
him and it was for 9 o'clock, you saw 
him at 9 o'clock. . . He was consider
ate. . . and he was an honest man.

"The minute he became president, 
he invited to a meeting at the White 
House all of those people in Wash
ington (Roosevelt) had appointed.
He said, 'I want to tell you about 
how I feel about what you people 
have to do.' He went on to explain 
how he couldn't do it all alone, a 
typical modest approach."

Sometimes Truman stretched his 
authority a bit, however. Klutznick 
tells of a veterans' housing project

that Truman wanted completed fast. 
Klutznick told him he could speed 
up the project if he could do cost- 
plus contracting, instead of going 
out for bids. Truman said to go 
ahead and do it.

Klutznick stopped him: "Look,
Mr. President," he said, "when this 
job is finished, I want to go home 
and start making a living again, and 
I don't want to go to jail." After all, 
the housing contracts amounted 
to $400 million or $500 million then, 
which would be the equivalent of 
$5 billion today, Klutznick explains.

Truman laughed, but he got the 
point. He picked up the phone and 
called the comptroller general, over 
whom he had "no real authority," 
Klutznick says. "But that didn't 
bother Truman: The President

wanted it done."
As a result, Truman got his hous

ing, the contractors were paid and 
Klutznick was never threatened with 
jail!

Klutznick left public service in 
1946 but returned to Washington a 
decade later when President Dwight 
D. Eisenhower appointed him a 
member of the U.S. delegation to the 
United Nations, a position to which 
he was again assigned by President 
John F. Kennedy in 1961.

Kennedy promptly appointed him 
U.S. representative to the Economic 
and Social Council of the United 
Nations with the rank of ambassador. 
His tenure with the council came as 
the United Nations forces were 
involved in peace-keeping efforts in 
the Congo and the solvency of the
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ON RELIGION

"In my pre-legal education, I wanted 
to know more about other religions so 
I took a course in comparative religion 
at the University of Kansas and when 
I came to Creighton I took a course 
in scholastic philosophy. When I 
plead that we try to understand that 
not all of us in this great world that 
the Almighty has created have grown 
up alike, live alike or can be expected 
to agree, it is a hope of all established 
religion that we will recognize that 
we are all one under God.

", . .Let me turn to a statement 
found in the Talmud of my people: 
'Who is wise? He who learns from all 
men.' And let me turn to Saint Fran
cis of Assisi with his plea: 'Lord, 
make me an instrument of Thy peace. 
Where there is hate, let me bring 
love. Where there is offense, let me 
bring pardon. Where there is discord, 
let me bring union. Where there is 
error, let me bring truth. Where there 
is doubt, let me bring faith. Where 
there is darkness, let me bring light. 
Where there is sadness, let me bring 
joy.'"

U.N. was threatened. Joining his old 
friend, Adlai Stevenson, who was 
U.S. ambassador to the United 
Nations, Klutznick became an advo
cate of increased assistance to devel
oping nations.

And he almost single-handedly 
pushed through the sale of $200 
million in bonds to keep the United 
Nations open, going from country to 
country, selling bonds on the U.N.'s 
behalf. "I was the representative 
to the Economic and Social Council," 
he laughs, "but I wasn't supposed 
to be a fund raiser." All the same, his 
efforts paid off and the U.N. 
remained temporarily solvent.

Later, Klutznick accepted several 
special foreign and U.N. assignments 
from President Lyndon B. Johnson, 
including representing the United 
States on a committee to improve 
operations.

It is clear in talking with Klutznick 
that the hope of the United Nations 
for mutual understanding among 
all peoples inspires him to this day, 
just as it moved Mrs. Roosevelt.
"One of my greatest disappoint
ments," he recalls, when the United 
Nations was formed "was to be 
stuck in Washington during the 
opening ceremonies for the U.N. in 
San Francisco."

In the United Nations, as in the 
courtroom, Klutznick saw that what 
he had learned long ago at Creighton 
from his dean still applied: "You 
must sit down and talk with people, 
face to face. Look at both sides of 
the question. . .And don't be so 
impressed with your own side that 
you don't try to find out what the 
other side is like, too."

Today, he is often shocked at 
Americans' attitudes toward the 
United Nations, although he admits 
to its imperfections. But, he adds, 
we aren't surprised when our own 
Congress — "with its diversity of 
human beings who come from all 
over the United States, with a few 
not respectable characters among 
them" — works less than smoothly. 
"Why, then, are we surprised when 
we experience difficulties with repre
sentatives of 160 nations coming 
together?"

Closer to home, Klutznick firmly 
believes that Americans must take 
time to understand their own gov-

ON CONFRONTATION

". . .Some 70 years ago in 1917, when 
I was a fat little boy in the third grade 
(and I) adored my teacher, she asked 
me one day to be her monitor.
Naively, I asked what that implied. 
She responded: 'I would expect you 
to help me in my duties during the 
class and to keep a general eye on 
what is happening among your fellow 
students and keep me informed.'

"A few days later we were on the 
playground. It was the day when the 
United States had decided to enter 
World War I. An older boy and some
what of a bully was holding forth 
among some of my classmates, pro
claiming what a great day this was for 
the world (in) that the United States 
had entered the war.

"I felt it my duty to keep an eye on 
what was going on and when he 
proclaimed this doctrine of war being 
great, 1 interrupted and asked him 
what was so great about going to war. 
This angered him and he started 
calling me a German lover. This 
angered me, and with my little fist I 
went after him. With his big fist 
he laid me low with one blow.

"It has been my experience that 
keeping your eye on a subject or topic 
or a people sometimes gets you into 
a similar predicament."

Creighton University WINDOW



ernment, as well, especially today, 
when cynicism in America abounds:

"People expect miracles from gov
ernment people when they them
selves don't perform them. In this 
sort of atmosphere, people blame 
everything on the government." The 
government, he admits, should 
accept some blame. "But in a free 
country, where people are entitled to 
speak freely and act freely within 
limitations, the absence of govern
ment would destroy (us). . . My 
hope is that we teach people to 
understand how important govern
ment is."

In order to remain free, he 
believes, Americans must insist on 
good government. "We must start 
with the proposition that, if we want 
to be a free people, the only hope 
for freedom — where people can 
agree or disagree with one another 
— is to have good government. And 
we should pray for our government.

"It is important for people to have 
a respect for their government . . . 
both those who are served by it and 
those who are working in it."

Over the years, Klutznick has seen

countries making war and struggling 
for peace, the emergence of new 
nations and the building of The 
Bomb. He has dealt with refugee 
peoples and the blight of poverty. 
Through all of this, what has become 
his prognosis for the human species?

"There was a very famous 
exchange of letters years ago 
between Freud and Einstein," he 
recalls. "It was part of a United 
Nations project to engage the scien
tific community in correspondence 
with respect to the future of the 
world.

"Einstein put the question to 
Freud: What could be done to avoid 
the tragedy of man's destroying 
the world? The answer was: If two 
nations are going to go to war, you 
get a third nation to stop them from 
fighting.

"The only way to avert a universal 
tragedy is for people to realize that 
the instruments of destruction are 
such that no one can win such a 
war. Everyone will lose.

"The only thing that will stop us 
from destroying ourselves is realizing 
that we can."

Ethel and Phil Klutznick married 57 years ago.

ON MAKING PEACE

"It was here in Omaha in the 1930's 
that I first broke with my cautious 
attitude toward the Middle East and 
assumed the presidency of the Omaha 
District of the Zionist Organization 
of America. Since then, from various 
vantage points in and out of our 
government and in the leadership of 
international Jewish organizations, my 
relationship has been far more 
intimate

"I remember when I was invited 
back to Omaha to help celebrate the 
10th anniversary of the beginning of a 
cultural program and to make a 
speech. By sheer coincidence, not 
long before that I had been to the 
Middle East (I had been going there 
frequently). I issued a statement 
which suggested that we should listen 
to the Saudi plan to make peace, 
which, while it was not perfect, was 
at least a beginning. I uttered my 
favorite expression on conflict: Only 
enemies can make peace —  you don't 
have to make peace with friends. In 
various ways I had committed myself 
to the proposition that it was in the 
interest of both parties that they find 
a means toward that end.

"I confess I was somewhat cha
grined when I came to Omaha to find 
that those statements had raised the 
hackles of a few people who felt that I 
should not be speaking to a public 
audience since I harbored and 
expressed such 'treasonous' 
thoughts. "E2
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Author Bob McQuillan (standing, far 
left in top photo on opposite page) is 
shown with other ILAC participants, 
most of whom have some connection 
with Creighton. Standing (from left) 
McQuillan, Michael Ryan, DDS'84, 
Grand Junction Colo.; Susan Broski, 
Arts and Sciences senior; Michael 
Perez, BA'87, campo coordinator; 
Nancy Mockelstrom, assistant profes- 
sor of nursing, School of Nursing; Brian 
Dedinsky, BSPha'86, Omaha; Andres 
Cruz, a seminarian from the University

of Santo Domingo; Mary Noble, Uni
versity of Iowa; (foreground) Kenneth 
Johnson, S.J., M.D., Creighton Depart
ment of Surgery; Walter Turner, 
Creighton senior dental student, and 
Karole Ryan, R.N., Grand Junction.

A Dominican child is comforted 
(above) at the ILAC treatment area in 
his campo, or village.

At right, a dental facility is set up to 
treat other Dominicans outdoors.
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E X P E R I E N C E
By Robert J. McQuillan 

Fourth Year Medical Student,
Past President of Medical Student Government, 

Participant in 1987 ILAC

W e are not always sure where 
our next step will take us.

This is especially true when 
we are walking on new ground. It 
was certainly uncharted territory 
for me.

My entire life had been lived in the 
comfortable and sheltered United 
States. I realized I was lucky. I was 
aware that a lot of people in this 
world led lives that were very differ
ent from mine. They were far away, 
out of sight. But I felt some sort of 
relationship with them. For a long 
time I knew I would have to go some
where and discover something differ
ent. It did not matter where, it just 
had to be different.

When the opportunity to partici
pate in ILAC (Institute for Latin 
American Concern) in the Dominican 
Republic arose, I took the step. I 
had no idea what to expect, and that's 
the way I wanted it.

As a physician-in-training I had the 
opportunity at ILAC to see diseases 
that occur only rarely in the United 
States. In addition, I was constantly 
wrestling with the lack of technology, 
the language barrier, and the culture 
difference.

I was forced to see patients in a 
new and exciting way. Innovation was 
the key and I learned that I did not 
have to rely on multimillion-dollar 
machines and high technology to pro
vide decent health care. Don't get 
me wrong. There were times when I 
wished I could have ordered some lab 
tests, gotten an X-ray, or referred 
the patient to an expert. But I was 
forced to do without these, and two 
important things happened: 1) I rec
ognized the value of the technology 
that was at my fingertips in the 
United States and gained a new 
appreciation for it, and 2) I began to 
see the importance of clinical judg
ment, intuition, and the ability to 
make the best of what you have in 
order at least to do no harm and 
at most to provide someone with 
comfort, whatever the form.

My first impression when we 
arrived in Agua de Juan (a poor 
campo located an hour's hike into the 
mountains near the Haitian border) 
was amazement at what I thought 
was extreme poverty. I soon learned 
that the people of this remote village 
were instead very rich — in spirit, 
love, joy, and peace. They were so
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"free" to be kind, generous, and 
thoughtful.

I felt the personal freedom they 
expressed was greater than the free
dom we claim to have in the United 
States. We may be free in one sense, 
but we also choose to be imprisoned 
by the never-ending rat race, becom
ing slaves to schedules, clocks, 
monthly payments, and the need for 
success. It is not that I think these 
things are all bad. But I wonder if we 
Americans are aware of the high 
price we pay for affluence.

As a Christian, my faith in God 
and in humanity has been strength
ened. The people of the Dominican 
Republic shared with me a most pre
cious gift — their raw humanity.
And in this raw humanity I saw the 
peace of God in their eyes, the joy of 
God in their smiles and laughter, 
and the spirit of God in their commu
nity. But in their humanity were also 
the pain of poverty, the tears of injus
tice, and the fear of what is to come.

Across miles of ocean and barriers 
of language and culture I found a 
people in Christian community. In a 
short time I was taken into this com
munity and felt the warmth and secu
rity of God's presence. I had heard 
others talk of "the ILAC experience," 
and I now know what they meant.

It is real, it is spiritual, and it is 
powerful.

I'm sure this experience is not 
unique to the Dominican Republic. In 
fact it can be found even in Omaha. 
The barriers here are different, how
ever. They are individualism, success, 
money, etc. They are difficult barriers 
to bring down and their greatest 
strength lies in their ability to camou
flage themselves. We have become 
so familiar with them that they are not 
seen as barriers at all. And barriers 
unchallenged will never fall.

That may be the secret to the "ILAC 
experience."

When we go to new places, seek 
new challenges, and contact new 
people, we can take off the rose-col
ored glasses and see with a new clar
ity. Barriers that are hidden in our 
familiar surroundings suddenly 
become apparent. With this new 
insight we can begin to chip away at 
these barriers and hopefully overcome 
them in time.

I am still very close to the experi
ence and it is difficult to sort out 
all my feelings. If I had to sum it all 
up I would say that I have been "soft
ened" where I had been too much 
of a "hard-liner."

I am living for great moments rather 
than great years, and I look for sim
pler and more meaningful experiences 
in my life. I feel indebted to the Medi
cal School and the university as a 
whole for making this opportunity 
available to me.

M CsHth
he summer of 1987 was 
the 11th consecutive year 
for the Institute for Latin 

American Concern to provide 
medical and dental care to resi
dents of the Dominican Republic.

Headquartered at the Creighton 
University Medical Center, ILAC 
brought together some 85 health 
care professionals, students and 
other Creighton staff in July and 
August who set up health care 
camps in six isolated spots in the 
Latin American country. This 
year, ILAC teams saw approxi
mately 5,000 patients.

ILAC summer volunteers pay 
their own traveling costs to partic
ipate in the program, which is 
funded by Creighton University 
and private donations.

In addition to the summer pro
gram, ILAC sponsors circuit
riding teams composed of a 
physician, a nurse, a pharmacist 
and a dentist, who provide health 
care services to the Dominicans 
in January, April and October.

Creighton's ILAC effort is 
headed by Fr. Ernesto Fernandez- 
Travieso, S.J., the program's foun
der and director. Q
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Far left, opposite page: An elderly 
Dominican woman has company on her 
lap while she knits.

Right, opposite page: A Dominican 
farmer sows rice in a paddy at one of 
the campos.

Above: Brian Dedinsky prepares the 
pharmacy early in the morning using 
the sunrise as light at the campo Agua 
de Juan.

At left: Fr. Travieso comforts an ailing 
Dominican child.
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Theresa S. Foley, PhD, R.N., C.S. (Certified Specialist in Psychi
atric - Mental Health Nursing), received her bachelor of science 
in nursing from Creighton University. She is an assistant professor 
of nursing at the University of Michigan and she is nationally 
recognized as an expert in the field of abuse and violence. She serves 
as an expert witness, evaluating damage to victims, families and 
associates. Dr. Foley has provided training and conducted workshops 
for the U.S. Department of Justice and the National Organization 
of Victims' Assistance and she also maintains a private practice.
Her publications are used nationally and internationally. Her 
current research with rape victims, their families and associates is 
funded by the National Institute of Mental Health.

i
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By Theresa S. Foley, R.N.,C.S.,6 5 ^ 6 5 , PhD.

"Dallas drew in 
light-colored pen
cil... (showing) her 
own vulnerability 

and transparency. 
Dallas showed the 
offender physically 
entrapping her and 
psychologically abus
ing her. She stated:
'He messed with my 
mind so he could 
mess with my body.'"

t oday, we are living in a society, and 
often in families, where abuse and 
violence are practiced in epidemic 
proportions.

These crimes, known to have long 
term adverse effects on the victims, their 
families and society as a whole, are often 
perpetuated through generations.

Despite federal task forces convened to 
address the problem, one of the greatest factors 
professionals who study victims continue to 
face is the high level of denial about abuse and 
violence in our society. Family abuse and 
violence is pervasive, both subtle and overt. If 
we are to adequately address the problem, I 
believe we must first confront our denial, and 
admit to the severity of these offenses, for 
we are discussing the destruction of lives.

We must work through our own repulsion 
and sadness when we hear victims speak of 
their trauma, and understand their plight with 
more than our intellect. U.S. Assistant Attorney 
General Lois Harrington eloquently spoke 
to the need for us to listen and to understand: 

"You cannot appreciate the victim's problem if 
you approach it solely with your intellect. The 
intellect rebels . . . You must know what it is to 
have your life wrenched and broken, to realize 
that you will never really be the same. Then 
you must experience what it means to survive, 
only to be blamed and used and ignored by 
those you thought were there to help you.
Only when you are willing to confront all these 
things will you understand what victimization 
means."

Once denial is overcome, we can then work 
through a variety of feelings, our anxiety ("It 
could happen to me or someone I love") and 
our anger ("She/he doesn't deserve to live") 
to constructively engage in preventive 
measures and remedial action.

Both the incidence and the reporting of abuse 
and violence are increasing. In 1982, attorney 
Harrington said:

"Every 23 minutes (in the United States) 
someone is murdered. Every six minutes a 
woman is raped. While you read this statement, 
two people will be robbed. . .and two more 
will be shot, stabbed or seriously beaten. . .The 
criminal knows that his risk of punishment is 
minuscule. A study of four major states 
revealed that only nine percent of violent 
crimes were resolved with the perpetrator 
being incarcerated. . ."

Violence is increasing among the young.
Since 1983, the number of juvenile delinquency 
cases in the nation (including assault, murder, 
sex crimes and other felonies) has more than 
doubled.



"(Dallas) was only 
able to complete (the 
drawing) after mak
ing four attempts 
and then only with 
the assistance of 
rulers and folding 
the paper to anchor 
the task ... She 
would tremble and 
shake.. .  Her heart 
drawing goes along 
with her comment 
that she was 'bleed
ing all over' and that 
(the offender) had 
'destroyed her.'"

4 #  ™ “ " M

Crime statistics generally should be doubled, 
according to the U.S. Department of Justice, 
since statistics indicate that half of all crimes go 
unreported. It is estimated that 40 to 50 percent 
of forcible sexual assaults are not reported.

In fact, at some time in their lives, 44 percent 
of all women will have been the victims of 
completed or attempted rape; of these, half will 
have been victims of more than one such crime. 
Females from 14-18 have an age-related risk 
of rape that is four times greater than the rate 
for all women.

Victims of abuse and violence often have 
experienced more than one form of violation — 
for example, physical as well as sexual abuse 
as children. The offender usually is not a 
stranger.

These crimes cross all socioeconomic bound
aries. Sometimes, despite mandatory reporting

hospital administrators, health care providers, 
and clergy — are able to escape detection.

Offenders who are in such positions of trust 
and power often tell their victims that no one 
will believe them, and, in my experience, they 
are often right. The offender is perceived to 
be a "nice guy" or of such reputation that the 
victim is believed to be lying or distorting 
reality. To believe otherwise requires us to 
recognize that the problem is "too close to 
home" or within our realm of personal 
experience, and that we have a responsibility to 
act in the victim's behalf.

I have also known professionals who were 
threatened with dismissal for trying to report 
abuse by residents within an institution. The 
institution showed characteristics of an abuse/ 
violence family — complete with its own 
internal reality, abuse of power and 
impermeable boundary to the outside world. 
Only outside intervention can touch the 
problem. Frequently, too, abusive therapists 
will jump from job to job and state to state to 
avoid detection and to continue their patterns of 
behavior.

Abuse and violence are the expression of a 
dysfunctional system, be it a family or a client- 
therapist relationship. They are also a response

to predisposing and precipitating stressors, 
which include family-of-origin factors, cultural 
and socialization processes, attitudes, values 
and beliefs.

As suggested above, abuse and violence are 
commonly expressed in several forms: physical, 
sexual, psychological, social (restricting 
friendships and outside support networks, for 
example), and/or material (such as theft of or 
abuse of the victim's money or property).

In multiple abuses, an offender usually takes 
advantage of a child's cognitive and emotional 
level of development (the child is too young 
to recognize that a behavior is wrong or out-of- 
step with reality) by convincing him or her 
that:

1) The "sex education" provided is "normal" 
in all families, and affection and nurturing 
will be withdrawn if the child does not comply;

2) The victim is obliged to meet the emotional 
and/or physical needs of the offender, resulting 
in an adult-child role reversal;

3) The victim is "bad" and deserves the 
physical punishment and/or psychological 
degradation rendered, and

4) Harm will come if the victim does not 
comply (e.g., threatening loved ones, including 
even pets).

The victim's experience usually is not a one
time episode. Repeated occurrences over a 
period of years may be reported only when the 
victim feels safe — for example, when a time 
comes that he or she feels believed, can escape 
the situation, or is in therapy.

How can the offender's behavior be 
explained?

Classification of offender types is currently 
under study and revision, with some theories 
holding that offenders engage in abuse and 
violence as an episodic regression under stress. 
However, this explanation is only one of many 
theories, and I find it weak. Many people 
experience severe stress — such as 
unemployment, administrative reorganization, 
and so on — and, yet, they do not engage in 
abusive or violent behavior.

More often, the behavior is the result of 
fixation at early developmental levels and it is 
considered an addiction. Behavior is repeated, 
supported by its dysfunctional system, until 
detected and treated.

The addictive quality of the behavior arises 
partly because the offender experiences 
psychological relief following the event.
Feelings of power and dominance during the 
event contribute to relief in the same way that a 
substance abuser experiences relief following 
use of an addictive substance. The offender 
also convinces himself or herself by denial and 
rationalization that the offense did not occur 
("I was high or drunk"), was justified ("He/She

16 Creighton University WINDOW



provoked me"), was harmless ("I am a 
respected Christian in our parish" or "I didn't 
harm him or her"), and/or was within the 
offender's entitlement ("This is my family or 
place of business and I can do as I please").

Following the event, the offender usually 
tries to undo or make up for the violation — 
through contrite or care-giving behavior, 
apologies, or gifts that result in a sense of 
obligation on the part of the victim. The 
offender usually pressures the victim for 
secrecy, using threats, offering something in 
exchange for silence, convincing the victim that 
he or she is worthless, responsible for the 
event, or is mentally ill. As one victim told me, 
"I feel like 'Pass the butter,'" thereby expressing 
her sense of worthlessness.

The "relief phase" in the offender is short
lived. A cycle of tension builds again, ultimately 
ending in a repeat violation. The process 
continues until the offender is detected and 
treated. The problem is compounded by a 
society that fails to seriously acknowledge and 
sanction such crimes against children. Attorney 
Flarrington noted:

"Children who are molested suffer 
incalculable harm. . . It is my belief that the 
values of society and the seriousness with 
which they're held can be measured by the 
penalty imposed when they're violated. What 
then does a 10-day sentence for the rape of a 
child say about the youngster's place in our 
society?. . . And what can be said about a 
society that runs criminal history checks on 
those who handle its money in banks, but does 
virtually nothing to check the background of 
those who work with its children?"

The victim's symptoms of trauma may be 
expressed in many ways, but often, even today, 
they are not identified or diagnosed. In our 
culture we do not like to discuss abuse nor to 
acknowledge the existence of violence in 
families and other systems designed to nurture.

If you were to ask someone if he/she had 
ever been raped or sexually abused, the answer 
would most likely be "no" — for a variety of 
reasons. Aside from the blatant nature of your 
question, the person may not know what 
constitutes non-consent and what behaviors fall 
within your definition of the crime.

However, if you were to ask if one has been 
pressured or coerced (through the use of guilt, 
obligation, intimidation, intoxication, privilege 
restriction or barter exchange) or forced into 
a specific behavior, you will more often find 
people admitting to such victimization.

Trauma symptoms fall into a variety of 
diagnostic categories. In all cases of abuse and 
violence, the diagnosis of post-traumatic stress 
disorder, acute or chronic, must be considered. 
The disorder is characterized by nightmares

of a symbolic event or the actual event, by 
flashbacks to the event, by intrusive memories, 
by guarded behavior, by detachment, by 
avoidance, by re-experiencing the symptoms in 
a similar environment, and by a diminished 
interest in activities.

Victims of multiple and severe abuse must 
also be evaluated for the presence of multiple 
personalities. Often, these victims have been 
misdiagnosed for years as depressives, 
borderline personalities, schizophrenics, or 
explosive personalities. Victimization may not 
have been considered at all.

"Dawn depicted a 
love scene when 
called upon to draw 
the event She shows 
the offender giving 
her a gold chain 'in 
exchange' for sexual 
abuse. Dawn said 
she was feeling 
'happy/ even though 
her drawing showed 
her sad, withdrawn 
and pensive/'

Victims may react to the trauma by 
compounded reactions, including substance 
abuse, promiscuity, truancy and running away 
from home, prostitution (often commenced 
as a survival strategy), delinquency, impaired 
school or work performance, eating disorders, 
multiple and/or serial relationships, separations 
and divorce, and repeated experiences of 
victimization of self and/or others.

One technique of diagnosing the presence 
and impact of a traumatic event is through 
children's drawings. The procedure consists of 
guiding the child through a series of drawings 
of innocuous subjects (Draw your favorite 
weather, a house and a tree, your family doing 
something together, yourself younger, yourself 
older), to the traumatic event itself (Draw what 
happened to you). Then, the victim is asked 
to redraw the house and tree in order for the
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"In (Dawn's) free 
drawing she drew a 
frizzy-haired friend 
'Lisa waking up in 
the morning.' She 
used humor as a 
means of avoiding 
pain and protecting 
herself, restricting 
the clinician's 
attempts to under
stand Dawn's inner 
self."

therapist to assess the impact of reintroducing 
the trauma in the previous drawing. The 
session closes with a "free drawing" (Draw 
whatever you like). All behaviors and 
statements of the victim are recorded 
throughout the procedure.

The drawings require analysis by an expert. 
For example, one key factor to observe is that 
victims may have difficulty and may even resist 
drawing the traumatic event, and following 
this drawing may show disorganization and 
residual stress in subsequent drawings.

Accompanying this article are drawings from 
two female adolescents called Dallas and Dawn.

They are two of 14 teenagers who were sexually 
abused and raped in a private psychiatric facility 
in the Southeast by a mental health 
professional.

Dallas drew in light-colored pencil. Her 
choice of medium and her handling of the 
materials showed her own vulnerability and 
transparency. Dallas showed the offender 
physically entrapping her and psychologically 
abusing her. She stated: "He messed with 
my mind so he could mess with my body." Her 
post-trauma "free drawing" shows residual 
stress and disorganization; she was only able to 
complete a drawing of a heart pierced by a 
sword after making four attempts and then 
only with the assistance of rulers and folding 
the paper to anchor the task. She responded: 
"My world is crumbling and falling apart all 
around me."

She was very fragile and while drawing she 
would tremble and shake. She had put all 
her trust with the professional who had abused

her and the heart drawing goes along with 
her comment that she was "bleeding all over" 
and that he had "destroyed her."

In contrast, Dawn's drawings show that she 
has encapsulated the trauma and identifies 
with the abuser. Dawn is now a ward of the 
state in a facility for delinquents and her 
encapsulated sexual abuse trauma is untreated. 
Some would say treating her sexual abuse 
trauma first would be "putting the cart before 
the horse," but I disagree. Her delinquent 
behavior is a symptom of her trauma and will 
only be changed as the trauma is healed.

Dawn depicted a love scene when called 
upon to draw the event. She shows the offender 
giving her a gold chain "in exchange" for sex
ual abuse. Dawn said she was feeling "happy," 
even though her drawing showed her sad, 
withdrawn and pensive. Her post-trauma 
drawing showed a tree and a horse, with no 
disorganization. In her free drawing she drew a 
frizzy-haired friend, "Lisa, waking up in the 
morning." She used humor as a means of 
avoiding pain and protecting herself, restricting 
the clinician's attempts to understand Dawn's 
inner self.

Healing begins when the abusive event is 
disclosed. This may not occur for years, and 
some victims, in fact, die without disclosing 
their trauma. One of my private therapy clients 
waited 40 years before disclosing her physical 
and sexual victimization. Disclosure as an adult 
is common, particularly when childhood's 
helplessness has passed and years of a non
productive, unsatisfying, and intolerable life 
"eat away" at one's soul ("There's more to life 
than this and I'm entitled to it before I die,"
I've often heard).

Most often, abuse of children is detected as 
the result of case identification by professionals 
or concerned others. One must only suspect 
abuse to report it to authorities; the authorities 
then conduct an investigation. However, even 
today, case identification is inadequate owing to 
the fact that many professionals have had little 
training in the multiple types and subtleties 
of abuse/violence identification and treatment. 
Curricula in many professional schools today 
do not include such course work.

At the undergraduate level, the helping 
professions need to stress prevention, 
identification, and referral of abuse/violence 
cases, while graduate curricula should 
emphasize therapy and specialization. If we 
can prepare nursing, medicine, law, social 
work, and psychology to deal with the 
problem, we will have a cadre of experts 
available in each community.

The responsibility is ours to prevent and 
treat this illness in our society. As attorney 
Harrington noted:

(Continued on Page 20)
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THE OFFENDERS: They
profile of the offender reveals a 
person who tends to be rigid, moral
istic, dominant, and aggressive 
through the use of multiple strategies. 
Offenders may be males or females.

Offenders are immature and insecure, con
stantly searching for and competing with oth
ers for nurturing and affection. They report 
their interpersonal relationships to be lacking 
in intimacy and satisfaction.

Offenders expect all of their needs to be met 
without delay, and report little or no guilt and 
remorse over their abusive or violent behavior. 
They use defense mechanisms of denial, pro
jection and rationalization, and operate from a 
position of entitlement.

The majority have been victims and/or have 
observed abusive behavior as children, and, 
without adequate treatment, their "encapsu
lated trauma" is subsequently "acted out" upon 
others. This pattern of response has been 
termed "identification with the abuser."

Offenders usually know their victims and

select vulnerable victims
have access to them as nuclear and extended 
family members, babysitters, neighbors, clergy, 
health care providers, teachers, or camp coun
selors, for example. I was appalled to find 
one of my research subjects had been assaulted 
by a psychologist who evaluates criminals, 
including rapists, for competency to stand trial. 
I was discouraged to find professionals unwill
ing to help, no doubt intimidated by prosecut
ing and licensure removal measures directed 
toward this assailant.

In this case, the victim sought therapy with a 
psychologist who employed hypnosis for 
smoking cessation and induced compliance 
under suggestion. She came to him with a fam
ily history that included incest and a sister's 
recent suicide, and a dysfunctional marriage 
which ended in divorce during her "therapy" 
with this man. Clearly, most offenders know 
and select their victims based on the victim's 
vulnerability. Offenders are not "insane;" they 
are fully aware that what they are doing is 
wrong. _

THE VICTIMS: They need affection
y study of victims shows them to be 
usually emotionally and/or physi
cally alone, isolated, or impaired — 
for example, retarded or develop- 
mentally disabled. The victim is 

selected by the offender on the basis of his or 
her vulnerability, be it neglect, age, or infirmity.

The victim's need for affection, nurturing, 
love and "unconditional regard" contributes to 
the risk of victimization. The personality type of 
victims is shaped in response to victimization 
and is learned in the interest of survival. Vic
tims tend to be passive, dependent emotionally 
and/or financially, and submissive. They tend 
to express feelings of hopelessness and 
helplessness.

They have difficulty discerning reality 
because they have been "taught" by other 
members of the abuse/violence system to ignore 
and dismiss the validity of their own percep
tions and feelings. This puts*them at high risk 
for repeat or multiple victimization by people 
they trust and love, including their own family 
members.

Victims do not expect others to be supportive 
or empathetic or to believe their account of 
victimization.

When I asked one of my research subjects 
why she decided to participate in the study, she 
paused and said, "I guess I wanted to see if 
you would believe me."

This subject had been physically and sexually 
abused as a child 35 years earlier, and sexually 
abused by a health care provider only five

years earlier. The subject is a respected thera
pist in her community, working primarily with 
"abuse-and-violence" families, and has been, 
since this last assault, in therapy herself with 
one of the most respected experts in abuse and 
violence in the Midwest. I was stunned and 
saddened to see that even after a substantial 
period in therapy and in spite of her own 
professional experience — and my own — she 
still anticipated rejection and disbelief in 
approaching me with her story.

Popular opinion holds that if victims "really" 
had been victimized, they would hate the 
offenders. But I often see a love-hate relation
ship with the offender on the part of the victim. 
This is more likely when: 1) the offender has 
seduced the victim through loving behaviors, 
particularly when the victim has been 
neglected; 2) the victim's emotional or physical 
needs are made dependent on compliance 
with the offender's abusive treatment and faulty 
assertions of reality ("I would not do this if I 
did not love you").

While others in the abuse/violence system do 
not want to lose the affection of the offender 
by defending the victim, they are frequently 
aware, on some level, of the system's dynamics 
and the victim's violation. Yet, these non-abus
ing members of the system tend to engage 
in peace-making or placating behaviors. They, 
too, tend to be submissive and compliant, 
retaining an emotional fusion with and/or eco
nomical dependence on the abuser or the family 
system. __yep
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In a drawing about 
her family doing 
something together, 
Dallas told the 
examiner: "This one 
won't take long. You 
know how they draw 
those clouds of smoke 
with arms and legs 
sticking out in the 
comics, like when 
Odie and Garfield 
get into it? Well, 
that's what my fam
ily does together... 
fight!"

(Continued from Page 18)

"Hundreds of thousands of Americans. . .are 
harmed, not by strangers but by those they 
trust and love. They are victimized, not on the 
street or in the workplace but in their own 
homes. . . Anyone who lives in a violent home 
experiences an essential loss. The one place 
on earth where they should feel safe and secure 
has become instead a place of danger. . . To 
tolerate family violence is to allow the seeds of 
violence to be sown into the next generation. . . 
The problem of family violence is a very human 
one, and it is amenable to human solutions. We 
as a society must undertake that solution. The 
time for standing idly by is past."

A commitment to the health and welfare of 
our children and society will be shown by 
the extent to which each of us contributes to 
the prevention, identification and treatment of 
this problem. Are you responding to the 
challenge?

THE ABUSEM OLENCE SYSTEM: Cut off from outsideDne or more of the following factors 
are known to characterize abuse/ 
violence systems and their members: 

The system's boundaries are 
impermeable to outsiders, with 
members socially cut off or isolated by the 
offender and, thus, lacking in social support. 

Within the system, boundaries between people 
are fluid, often intergenerationally crossed 
over or roles are reversed. No one's separate
ness is respected.

The mood or feeling is one of pain. There is 
depression, despair and intense anger, there are 
constant crises, and there is a lack of empathy 
as members compete for caring and affection.

Members of the family exhibit low levels 
of differentiation emotionally; the people sur
rounding the abuser are socialized to meet 
everyone's needs but their own. In fact, often 
they are not aware of their own needs at all and 
are threatened by separation or autonomy.

Trust is absent or shattered. Members distrust 
everyone, including themselves; they fear 
authority figures.

Conflict is high and it is often condoned or 
denied; it is exacerbated by substance abuse.

There is little or no regulation of drives of 
aggression, sexuality and impulse control in 
general, nor is there a concept of delayed grati
fication. Limit setting and tolerance of frustra
tion are inadequate or non-existent.

Because the concept of change and the life cycle 
are ignored or minimally recognized, members 
experience severe stress (anxiety, panic, non
goal directed behaviors) in response to the loss

of a member and begin a search for a new 
victim or scapegoat.

Task performance is usually impaired, with a 
frequent history of poor performance in school; 
job conflict and/or unemployment even when 
qualifications for employment exist; repeated 
job dissatisfaction due to unrealistic or magical 
expectations of others; or a "workaholic" life
style. In fact, when I am confronted with a 
student or employee who is not doing well, I 
ask what home environment he or she has 
come from or what the home environment is 
like right now.

Patterns of communication are replete with 
double or mixed messages ("I'm treating you 
this way to prepare you for a harsh world" 
or "I'm beating you because I love you"); dou
ble-binding or "no-win" communications; aver
sive control or fear-inducing strategies; 
confusion; blaming; failed promises, and an 
absence of genuine intimacy.

The belief system of members shows a percep
tion of reality and feelings that is severely 
divergent from assessment by outsiders.

The power ratio is usually male dominated 
and imbalanced, as members struggle for 
power and dominance through deceit and 
manipulation. The abuse of power in victim or 
offender roles is learned.

Role stereotyping is very traditional, rigid and 
absolute ("Children should be seen and not 
heard" or "Women's place is in the home").
This serves to control and restrict growth of the 
members; and any divergence from such ster
eotyping can precipitate violence. Q

—  TSF
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Two best-selling books today attack the 
state of liberal arts education. Sound

ing a common theme about the "short
changing" of students in the disciplines 
of liberal learning are Allan Bloom's 
"The Closing of the American Mind" 
and E. D. Hirsch's "Cultural Literacy/' 
subtitled "How Higher Education Has 
Failed Democracy and Impoverished the 
Souls of Today's Students." The charge is 
that education is producing people who 
are intellectually, culturally, and morally 
bereft. Dr. Cunningham here makes the 
case for higher education in the broadest 
Jesuit tradition of academic inquiry, 
especially as practiced at Creighton Uni
versity and in his own upbringing.

By William F. Cunningham Jr. PhD 
Vice President for Academic Affairs 

Creighton University

merican education today is 
preparing students to live 
and work in the 21st century. 
Higher education is training 
the leaders of the first half 

of that century. This great responsi
bility is enough to humble even 
the most confident of institutions, 
for we know only a little about how 
people will live in 2030, and we 
can only guess at what the work will 
be. The changes we have witnessed 
in the 20th century and the rapid 
advances in knowledge and technol
ogy project both an exciting and a 
somewhat frightening future.

Yet our obligation is clear. We must

prepare the younger generation, 
our students, for life in that largely 
unknown future. How do we do 
it? Where do we start?

The main challenge has come into 
focus in recent years. Do we prepare 
students for life, or, do we prepare 
them for jobs? Although the need for 
a broadly-based education has 
become more evident, the demand 
for specialization, for immediate 
practicality, for the "pay-off," still 
seems to dominate the workaday 
world.

It is surely short-sighted to con
cern ourselves merely with the "job," 
especially with the first job, of our
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graduates. Not only can we be sure 
that they will change jobs several 
times in their lives, lives that will be 
longer than their parents', but they 
will probably change careers more 
than once or twice. What is even 
more myopic about mere job prepa
ration is that we cannot predict with 
great certainty what the work will 
be in the future. Could we have 
accurately predicted the nature of 
today's jobs a generation or two ago?

Higher education is an investment 
in a preparation for the future, and 
we should treat that investment with 
at least the same care and vision 
that we treat investments of other 
kinds. How foolish it would be only 
to insure a job for the first years of 
a working life, without any provision 
for the total lifetime. How much 
more provident it would be to pre
pare for living a lifetime that includes 
work, that indeed may be largely 
defined by work, but a full life that 
enriches self and family and society.

The best preparation for such a 
life, the best preparation for the 
unknown jobs of the future, is an 
education that produces a critical 
thinker, a person who is adaptable to 
new and changing situations, one 
who is intellectually tolerant and 
flexible, a morally and ethically 
responsible citizen ready to be of 
service to society. He or she pos
sesses imagination, creativity, and 
vision, and demonstrates the ability 
to listen, and to communicate with 
competence and skill. Such a person 
embarks upon a lifetime of learning

(after Commencement, the "begin
ning"). Such a person, I believe, 
is one who has accepted and bene
fited from the opportunities offered 
by a liberal education.

A broadly-based general educa
tion, a liberal education, is defined in 
many ways. It is most often associ
ated with undergraduate colleges 
of arts and sciences, but these col
leges are certainly not the only 
places where a liberal education can 
flourish. The best schools of business 
and other professions are keenly 
aware of the need for more than the 
specialized technical training of 
their fields. They are particularly 
sensitive to the distinction between 
merely training their students and

'We insist that all 
things have value 

...and  some choices 
are better'

truly educating them to live and 
work in society. Creighton 
University's College of Business 
Administration, for example, 
requires that students do serious 
work in writing and speech, mathe
matics, philosophy, theology, in 
the natural sciences, social sciences, 
and humanities — about one-half 
of their total undergraduate curricu
lum. More than that, all departments

of Creighton University stress moral 
and ethical values throughout the 
various curricula.

At Creighton we insist that all 
things have value in our universe 
and that some choices are better 
than others. We believe a person 
cannot claim to be educated without 
study in philosophical and theologi
cal disciplines, where questions 
of God and His creation are con
fronted and considered. We know 
that there are practical consequences 
to one's thoughts and beliefs about 
those questions.

As Fontaine Belford has pointed 
out in a recent essay in Liberal Educa
tion, the present century's notion of 
"value-free education . . . has pro
duced a culture that does not know 
how to think about values, assert 
values, or lead a life centered on 
values which give it meaning and 
purpose." We agree with Ms. Belford 
that "education is always centered 
on a moral vision," and that "how we 
teach is as central as what we teach 
in shaping the nature of an educa
tional experience."

A Catholic and Jesuit university 
such as Creighton not only proposes 
a value-centered core of basic stud
ies, it makes an institutional commit
ment to a set of values. And it often 
itself has to make tough moral 
choices. That freedom to assert val
ues and to be a courageous model in 
making moral choices is a distinctive 
feature of a Catholic university. I see 
the richness of that tradition in stark 
contrast to the moral sterility of 
many institutions not so committed.

A 1984 essay in the weekly Chroni
cle of Higher Education had the title: 
"It's Often Difficult Helping Students 
Learn More About Values And Eth
ics." Of course, it is. But that's why 
we think we're here. In a key pas
sage, author Frederick Borsch says: 
"The university's job may not be 
the teaching or imparting of a partic
ular set of values so much as helping 
students to see where values come 
from, how they are shaped and kept, 
and how they in turn shape actions 
and institutions. Involved here is not 
just the study of individual ethical 
decisions but also an understanding 
of the framework of personality 
and society in which choices are 
made."
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I think that is very good as far as 
it goes. But doesn't it lack the 
dimension offered by a school like 
Creighton? Not that we try to con
vert every member of our commu
nity to an institutional code—that 
would not make sense—but rather 
that individuals and the institution 
itself do commit themselves to some
thing specific and do offer models 
for intelligent moral choices.

James Billington, former professor 
of history at Princeton University, 
has complained of the failure of 
American universities to transmit 
values to students, and of the decline 
in traditional role models among 
faculty. "We are seeing a growing 
split between those who are morally 
concerned but not intellectually 
trained and those who are highly 
articulate but morally insensitive." 
Professor Billington maintains that 
"it's important to get basic moral 
standards and commitment back into 
the highest levels of our intellectual 
effort." Furthermore, "all Americans 
benefit from a healthy Catholic edu
cational system and others which 
impart moral as well as intellectual 
standards."

Both moral and intellectual stand
ards are at the foundation of a genu
ine liberal education. Higher 
education offers the unique opportu
nity to contemplate and to discuss 
the whole complexity of the human 
condition. It must do that, if it claims 
to prepare its graduates for life in a 
world which provides a constant 
confusion of physical, emotional, 
intellectual, and moral challenges.
We are prepared to face these chal
lenges only if equipped with mature 
intelligence and will. It is not one 
or the other; the total human being 
requires both knowledge and integ
rity. One of the wisest men of our 
tradition, Dr. Samuel Johnson, noted 
that "Integrity without knowledge 
is weak and useless," but "knowl
edge without integrity is dangerous 
and dreadful."

This enterprise of ours at Creigh
ton is part of a long- standing tradi
tion of Jesuit education. We are in 
touch with over 400 years of excel
lence in that tradition and we have 
never lost sight of its goals and 
aspirations. What other system has 
such an impressive history? And

one of its major characteristics, I 
would insist, is its intelligent adapta
bility to the times in which it lives.

Many of us can claim to be part of 
that history; some of us for a larger 
fraction than others. My rather sub
stantial fraction began in the late 
1940's at Holy Cross College in 
Worcester, Mass. It was a time differ
ent from now; in fact, each of the 
decades from the 1940's to the 1980's 
would be described in quite different 
terms. I recently saw a wonderful 
four-word scenario that might sum 
up one part of our academic experi-

'The total human 
being requires both 

knowledge and 
integrity'

ence in those days. It goes: "Be 
quiet, Father explained." I was for
tunate back then to make my first 
acquaintance with the late Cardinal 
John Wright. He was in his episcopal 
appointment as the first Bishop of 
the Worcester Diocese, just separated 
from the Springfield Diocese. A 
serious scholar himself, he was 
always articulate and full of wit. He 
noted in the words of a popular 
song, "The Night Has A Thousand 
Eyes," that as a student he thought

that those eyes belonged to 500 
Jesuits.

If these observations succinctly 
suggest some academic and discipli
nary attitudes from those "good 
old days," we are none the worse for 
them. We receive an excellent educa
tion at Holy Cross — and Fordham 
and John Carroll and Loyola and 
Creighton and Regis and Santa Clara 
(and 21 other American Jesuit insti
tutions). The record of the graduates 
of Jesuit colleges in this country is 
a remarkable one.

As the decades of this 20th century 
have rolled on, these institutions 
have grown and developed and 
improved, adapting to the spectacu
lar intellectual and scientific 
advances of the years—and with 
sometimes heroic efforts resisting 
the temptation to be merely "rele
vant." Concentration on contempo
rary relevance will assure future 
irrelevance; true relevance takes the 
long view, not the short. The main 
strength of our tradition, I maintain, 
has been respect for the past and 
critical evaluation and adaptation of 
the truth as it manifests itself in 
the frenzy of the present.

Columnist and commentator Andy 
Rooney wrote a piece not long ago 
on the benefits of formal higher 
education, and the opportunities it 
offers. He cited the advantage of 
having the best people in their fields 
offering a synthesis, a short-cut if 
you will, to enormous amounts 
of information—information that 
painfully earned first-hand experi-
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ence could never provide in a single 
lifetime. Rooney's discussion is a 
good one, though in my judgment 
he wrongly emphasizes "informa
tion" instead of the critical and intel
lectual habit of mind that true 
education fosters.

I was impressed by a blunt para
graph in a Point of View essay pub
lished last year in the Chronicle of 
Higher Education. The author (Marcia 
Noe) says: "Americans have never 
valued education; what they have 
always valued is training. When 
education and training were the 
same thing, education was one of 
our society's most cherished 
resources. It is not mere coincidence 
that the decline in the quality of 
public education began simultane
ously with the birth of high 
technology."

We need both, don't we? Informa
tion, technology, the new sciences, 
on the one hand; and, surely more 
important, the critical mind, sound 
judgment and good will, the truly 
educated person, to work on those 
materials of life. In a Jesuit college 
we also offer the spiritual dimension 
which informs and sustains a full 
and true education.

My last association with Cardinal 
John Wright occurred as a faculty 
member at Duquesne University in 
the late 1950's and early 1960's. We 
were in his company as the Bishop 
of Pittsburgh before his later call 
to Rome. I recall his addressing us 
one Pentecost season under the 
theme of: "Truth from whatever 
source, proceeds from the Holy

Spirit." He observed that St. Paul, 
upon his visit to Rome, hastened 
first to the tomb of the pagan poet 
Virgil, before proceeding to his 
meeting with St. Peter. He used the 
incident to underscore his notion 
of the Holy Spirit's guidance in our 
pursuit of all truth, be it religious or 
secular. It is that authentic insight, 
that intellectual flexibility and toler
ance —made sacred by the presence 
of the Spirit — that we try to offer 
to our students.

There have been many excellent 
reports on the state of American 
education in recent years. Colleges 
and universities have been respond
ing in various ways to the challenges 
made to higher education, especially 
in such areas as curriculum, articula
tion with secondary schools, and 
learning outside the classroom. One 
point perhaps not adequately made 
throughout these reports is the stu
dent's responsibility for his or her 
own education. It is not automatic; 
students must accept the opportuni
ties offered to them. Among the 
last paragraphs of the 1983 report 
called A Nation at Risk is a direct 
word to students regarding their 
obligation to give their "best effort in 
learning":

"Even with your parents' best 
example and your teachers' best 
efforts, in the end it is your work that 
determines how much and how 
well you learn. When you work to 
your full capacity, you can hope 
to attain the knowledge and skills 
that will enable you to create your 
future and control your destiny.
If you do not, you will have your 
future thrust upon you by others."

Those kinds of concerns — of 
freedom and responsibility —inform 
the best discussions of higher educa
tion today. There is significant agree
ment among industrial and political 
leaders, editorial writers, and the 
educational community, that a 
broadly-based general education is of 
the utmost importance in preparing 
tomorrow's leaders. Conferences 
are held to improve communication 
between academe and industry. 
Surely, universities need better to 
understand the needs of the busi
ness world and to define more 
clearly the skills of their graduates. 
But the business world, especially at

the initial hiring level, should look 
beyond the immediate prospect 
of filling specialized jobs to the 
longer-range value of persons not 
only trained but educated.

The concept of "liberal education" 
has evolved over the years and it will 
itself continue to grow and change. 
There will always be debate over 
the specifics of a given curriculum, 
but the goals and objectives are 
clear: critical thinking, communica
tive skills, the power to analyze and 
to evaluate, the ability to adapt to 
a changing world. Ideally, these 
skills are found in a man or woman 
who has developed human tolerance 
and compassion, and whose success 
is manifested in service to others. 
Liberal education, in itself or inte
grated with professional training, 
attempts to prepare students for 
lives of meaning and purpose.

'Alittle knowledge 
w ill intoxicate, hut 

great learning is 
sobering'

Liberal education is preeminently 
practical. The typical leader in any 
profession, in any job, spends possi
bly the greatest portion of his day 
away from the technical aspects 
of his work. He or she must commu
nicate with other persons, in speech 
and in writing, must often cooper
ate, consult, give advice; read, study, 
learn more about the situation, place 
the immediate problem in a broader 
context; rationalize, justify, consider 
ethical dimensions; interact socially 
among coworkers, family, and the 
community. Not least of all, a person 
must attend to personal develop
ment — alone, with others, in lei
sure, in self-improvement. These are 
the areas that liberal education pro
motes, especially through its empha
sis on the process of learning.

One of the joys of academic life is 
watching the growth that takes place 
among our students and being a part 
of the process. John Henry Newman
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once observed that growth is the 
only evidence of life.

The benefit of a liberal education, 
a benefit not necessarily related to 
jobs or work at all, is self-discovery, 
self-fulfillment — the personal search 
for intellectual and spiritual perfec
tion. The humble satisfaction of a 
person who does not find his own 
company boring. As someone once 
said, the reason for a liberal educa
tion is that later in life, when you 
knock on the door of your own 
mind, someone answers.

Some time ago I read a statement 
by James Dolliver, Justice of the 
Supreme Court of the State of Wash
ington, referring to his undergradu
ate years at Swarthmore. It offers 
an excellent summary of our goals.

"My liberal arts education. . . 
transformed my life. . . .It taught 
me to think, to be at home in the 
world of ideas, to be both curious 
and critical and to maintain that 
precarious balance between being at 
peace with myself yet discontented 
with life. . .

'A liberal arts education taught me 
to try and develop a well-stocked 
mind — to fill its empty shelves with 
the incidents of my culture as well 
as appreciate the culture of others. 
Because of the rigor of my educa
tion. . .1 learned how to educate 
myself. I gained a lifelong excitement 
for the pursuit of new ideas and 
new disciplines. . .My college edu
cation also gave me an optimistic 
view of the human condition — opti
mistic both as to what we are and 
have been and what we can be by the 
force of our creative acts. . .(and). . .a 
social conscience which simply will 
not let go.

"In my professional life. . .the 
ability to think clearly and abstractly 
has been of the greatest value. My 
education has helped me to ask the 
question everyone else forgot to ask, 
to examine the unarticulated prem
ises upon which action is based 
and to look at how things should be 
done from a new perspective. This 
is not to say that I am always suc
cessful in these endeavors: Imperfec
tion is the norm. Rather, it is my 
college education which forces me to 
make the effort. Any temptation 
toward narrowness of outlook as a 
professional has been overcome 
by the breadth of my undergraduate 
education. When I was an under
graduate, we were told we were to 
receive a well-rounded education 
which would equip us for life. We 
did, and it worked."

In talking to new freshmen stu
dents, I often cite the poet Alexander 
Pope. In his "Essay on Criticism," 
Pope says: 'A little learning is a 
dangerous thing." This quotable line 
is often used, I fear, as the text for 
an anti-intellectual homily against 
pride. But I think that's a misreading

of Pope. It's not the learning that is 
dangerous, it's the little. "A little 
learning is a dangerous thing/ Drink 
deep, or taste not, the Pierian spring 
(the fountains of inspiration);/ there 
shallow draughts intoxicate the 
brain,/ and drinking largely sobers us 
again." Drink largely at the fountain 
of knowledge, says Pope. A little 
knowledge will intoxicate, but great 
learning is sobering.

We have all acquired a large 
amount of knowledge, both through 
formal education and a life of practi
cal experience. But perhaps the most 
valuable piece of knowledge, if I 
may put it that way, is our awareness 
that this considerable acquisition 
(of knowledge and experience) is 
indeed only a "little learning." And 
that it will be a "dangerous thing" 
unless we continue to drink deeply 
at the fountains of wisdom.

So it is that the University cau
tiously offers a certifying document 
at a ceremony we call, advisedly, a 
Commencement — for it is only 
a beginning. . .the beginning of a 
never-ending search to learn, to 
know, and perhaps to become wise.El
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Alumnews

A lumnitems
12 Morris W. Fox, PHG, Flossmoor, 
111., has celebrated his 100th birthday.
32 Raymond C. McGuire, BA, Omaha, 
was the oldest of 325 runners in the 575- 
mile relay 1987 FirsTier Comhusker State 
Games Torch Run July 16.
36 Thomas E. Kane, MD, Boone, Iowa, 
has retired as instructor on the staff of 
John Burns Medical School in Hono
lulu, Hawaii, and returned to Boone 
where he practiced medicine for 48 years.
45 John M. Hermanson, MD, Bran
don, S.D., has retired from Luverne 
Medical Center in Luverne, Minn.
46 MichaelJ. Scott,MD,Seattle, Wash., 
was featured in the Julv-August issue 
of Physician's Sportslife Magazine. He was 
also chosen to be an official at the Pan- 
American Games in Indianapolis, Ind., 
Aug. 6 through Aug. 16.
49 Harry A. Dolphin, BS, Omaha, 
retired Aug. 1 as chief of the Public Affairs 
Office for the Missouri River Division 
of the U.S. Army Corps of Engineers in 
Omaha. He has also co-authored a pub
lic relations text book with David A. 
Haberman, JD'64, Omaha, which will 
be published by the Iowa State Uni
versity Press this fall.

William J. Reals, MD, Wichita, 
Kan., dean of the University of Kansas 
School of Medicine, has been appointed 
by the Kansas governor to chair the 
Kansas Task Force on AIDS.

58 Frank A. Giitter, BSBA, Omaha, 
is currently the director of internal 
auditing for ConAgra, Inc., in Omaha.
65 Thomas J. Apke, BA, Boone, N.C., 
was one of the United States college 
basketball coaches chosen to represent 
the United States in London, England, 
where he presented a clinic in July.
67 Dr. Christine C. Schnusenberg, BA,
Chicago, 111., has participated in and 
presented a paper entitled "The Last 
Supper and the Roman Theatre: A Study 
in the Development of Christian Liturg
ical Drama" at the XII International 
Congress of the American-Romanian 
Academy of Arts and Sciences held at 
the University of Paris-Sorbonne in June.
6 8  Charles R. Kluver, JD, Omaha, has 
been named chairman of the board of 
the American Red Cross, Heartland 
Chapter.

69 T. Jack Challis, BSBA, Manches
ter, Mo., has been elected chairman of 
the board of the St. Louis chapter of the 
American Heart Association.
72 Patrick A. Parenteau, JD, Charl
estown, Mass., has been named envi
ronmental commissioner for the state of 
Vermont.
76 Stephen L. Coffey, DDS, Omaha, 
has been selected as a fellow of the 
Academy of General Dentistry.
77 Marcia A. Bredar, JD, Omaha, has 
been selected as one of the Outstanding 
Young Women of America for 1986.
81 Douglas J. Ramos, MD, Newton- 
ville, Mass., has completed his general 
surgery residency at Tufts-New Eng
land Medical Center in Boston, Mass., 
and was elected to Alpha Omega Alpha 
Medical Honor Society at Tufts Uni
versity School of Medicine. He was 
honored as outstanding teaching resi
dent and as the outstanding surgical 
resident. He is currently a post doctoral 
fellow in biomedical research at Mas
sachusetts Institute of Technology.
84 Pamela C. Mast, BSN, Richmond, 
Va., has begun a three-year assignment 
near Santa Cruz, Bolivia as a public health 
nurse through the service, develop
ment and relief agency for North Amer
ican Mennonites and Brethren in Christ.
85 Division Chief Henry D. Kiser, M A,
Wright Patterson AFB, Ohio, has been 
promoted in the U.S, Air Force to the 
rank of lieutenant colonel.

Dona A. Syes, MS, Huntington 
Beach, Calif., has accepted the position 
of planning associate for United Way- 
Region III in Long Beach, Calif.
8 6  Terrence M. Begley, MBA, Bel
mont, N.C., has been appointed as an 
assistant professor of management at 
Belmont Abbey College in Belmont. He 
has also been appointed an Admiral in 
the Nebraska Navy by Nebraska Gov
ernor Kay Orr.
87 Douglas W. Beals, JD, Marshall
town, Iowa, has joined the Marshall
town law firm of W elp, H arrison , 
Brennecke & Moore.

Michael E. Holt, DDS, and Ther
esa Schirier Holt, DDS, Fairfield, Iowa, 
have begun their dental practices with 
another dentist who practices in both 
Fairfield and Keosauqua, Iowa.

W eddings
77 Catherine A. Hogan, BSBA, and
Michael G. Kalmanson, Aug. 22, 1987, 
living in Sacramento, Calif.

78 Debi Hoch and David Walker, BA,
May 9, 1987, living in Omaha.
80 Mary E. Obal, JD, and Rodney E. 
Jewell, BA'79, May 30, 1987, living in 
Omaha.

Barbara Reber and Thomas A. 
Adams, BSBA, March 7,1987, living in 
Omaha.

Cathy Falcon and Timothy L.
Lukavsky, BA, May 23, 1987, living in 
Omaha.
82 Yvonne Chappell, BA, and David 
M. Yoroshko, March 21, 1987, living in 
Gibbstown, N.J.

Delia A. Haller, BA, and Thomas 
V. Barr, Oct. 4, 1986, living in Omaha.

Luann Mannino and Daniel J. Hil- 
ger, BSPha, July 25, 1987, living in 
Tacoma, Wash.

Lucy Morell and Daniel J. Gengler,
BA, June 27, 1987, living in Hyattes- 
ville, Md.

Virginia Sprenger and John J. 
McGinn, BA, March 28, 1987, living in 
Norfolk, Va.
83 Sarah E. Murphy, BSN, and Gary 
P. Pearl, June 12, 1987, living in Rich
mond, Va.

Jane D. Somberg, MBA, and John 
F. Lawless, MBA'76, May 24, 1987, liv
ing in Overland Park, Kan.
84 Elizabeth N. Bullock, BSN, and 
Wayne M. Kohan, MD, June 6, 1987, 
living in Kennewick, Wash.

Brigitte L. Carrica, BSN, and Mark
T. Langdon, MBA, Aug. 1, 1987, living 
in Omaha.

Cynthia M. Kubat, JD, and Lee A. 
Janecek, BS'82, May 30, 1987, living in 
Omaha.

Susan Rada and Donald J. Wilson,
BA, March 27, 1987, living in Omaha. 

Michelle M. Richardson, BSN, and
James M. Kane Jr., MD'87, May 24,1987, 
living in Ypsilanti, Mich.

Michelle Toye and William J. Luce, 
BS, May 23, 1987, living in Omaha.
85 Juanda K. Groves, BA, and D. Ric- 
cardo Lowe, JD'84, July 25, 1987, living 
in Omaha.

Kris O'Kane and John P. Guden- 
rath, BA, June 13, 1987, living in Grand 
Prairie, Texas.
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Theresa M. Vollmer, BSN, and John 
J. Kaplan Jr., July 10, 1987, living in 
Omaha.
8 6  Paula M. Daley and Michael J. 
McDonald, BS, Feb. 14, 1987, living in 
Omaha.

Diane A. Fields and Donald W. 
Ehrlich, MD, August 9, 1987, living in 
Salt Lake City, Utah.

Tracy L. Holthus and Jeffrey J. Col- 
erick, JD, May 30, 1987, living in Col
orado Springs, Colo.

Julie Kathleen Brannen and Joseph 
P. O'Flaherty, BSBA, May 30,1987, liv
ing in Kansas City, Mo.
87 Laura A. Chagnon, JD, and Casey 
P. Tighe, JD'85, January 3, 1987, living 
in Denver, Colo.

Monica Jeanne Demma, BA, and 
Patrick J. Respeliers, BSBA'84, May 29,
1987, living in Irving, Texas.
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65 Joseph S. Troia, BA, and Candice 
Robbins Troia, Omaha, a son, Joseph 
Christopher, March 23, 1987.
72 Michael M. Hickey, BA, and Mary 
Sharkey Hickey, BA'73, Rapid City, S.D., 
a son, Michael Maxwell, June 5, 1987.
76 Vincent A. Caldarola, MD, and
Nancy Zimmerman Caldarola, Erie, 
Penn., a daughter, Ashley Megan, May 
5, 1986.
77 Thomas A. Evans Jr. and Helen 
Habler Evans, BA, Des Moines, Iowa, 
a son, Ross Thomas, April 13, 1987.
79 Brian P. Andersen and Francine 
O'Brien Andersen, JD, Audubon, Iowa, 
a son, Daniel Emmert, May 18, 1987.
80 Michael D. Stephens and Barbara 
Dudding Stephens, BS, Fort Calhoun, 
Neb., a son, Brian Jeremiah, Sept. 16,
1986.
81 Mark D. Fritzler, MD, and Carla 
Parker Fritzler, BSN'80, Chico, Calif., 
a daughter, Kelsey Christine, April 24,
1987.

Michael E. Lammers, BSMT, and
Gail Kimble Lammers, Kansas City, Mo., 
a daughter, Kaitlyn Marie, March 6,1987.
83 Kenneth A. Zoucha, BA, and Susan 
Boggust Zoucha, BA, Omaha, a son, 
Peter Andrew, March 9, 1987.

William J. Elder and Teresa Kula
Elder, BSBA, Omaha, a son, William 
James Jr., July 6, 1987.
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21 Clarence H. Schroeder, DDS,
Omaha, Neb., Jan. 30, 1987.
27 Donald W. Merrick, BA, Omaha, 
Neb., Aug. 1987.

29 Edward B. Dunn,JD, Denver, Colo., 
July 13, 1987.

H. Melvin Radman, MD, Balti
more, Maryland, July 26, 1987.
31 Joyce E. Probst, wife of Leo N. 
Probst, JD, Portland, Ore., date of death 
unknown.
32 John W. Dutko, BA, Johnstown, 
Penn., July 19, 1987.
33 Louis P. Gruenther, JD, Omaha, 
Neb., Aug. 1987.

Arleigh R. Fauss, BSN, Omaha, 
Neb., Aug. 15, 1987.
37 Julius Hornstein, BSBA, Omaha, 
Neb., Aug. 1987.
38 Richard J. Miller, BSC, Omaha, 
Neb., Aug. 1987.
39 Eugene R. Benedetto, MD, Alli
ance, Ohio, April 13, 1987.
43 Vincent A. Parnell, MD, Bayside, 
N.Y., July 13, 1987.

44 Thomas P. Dineen, Arts, Omaha, 
Neb., Aug. 2, 1987
46 Edna F. (Miles) Loveless, SCN, 
Omaha, Neb., July 1987.
50 Philip H. Forehead, JD, Omaha, 
Neb., Aug. 2, 1987.
51 John L. Carvlin, Arts, Bloomfield, 
Conn., Jan. 10, 1987.
52 Charles L. Thompson, MD, Shaw
nee Mission, Kan., July 30, 1987.
58 John B. Sweeney, BSBA, Omaha, 
Neb., Aug. 1987.
67 William J. Tighe, JD, Omaha, Neb., 
July 17, 1987.
77 Elvin L. Nielsen, husband of Norma 
L. Sand Nielsen, MBA, Bellevue, Neb., 
Oct. 23, 1986.

75 Gregory J. Moriarty, MD, Omaha, 
Neb., Sept. 4, 1986.

Nearly 4,000 people saw former 
President Jimmy Carter when he came 
to Creighton University Sept. 22, to 
deliver the fall 1987 John P. Begley 
Breakfast Lecture sponsored by the 
University's College of Business 
Administration. Carter's topic was 
"Perspectives from the Oval Office."

On the same day, Carter also deliv
ered a lecture titled "A Conversation 
With Jimmy Carter" in Creighton's 
Kiewit Physical Fitness Center. Carter 
was elected the 39th president of 
the United States in 1976.

During the breakfast, Omaha's John 
D. Minton, vice chairman of Mutual 
and United of Omaha, received the 
John P. Begley Distinguished Service 
Award.

The Begley breakfast lecture is 
coordinated by Jack L. Krogstad, pro
fessor of accounting and holder of 
the Begley Chair in Accounting since 
1980.

Creighton University's fall 1987 fresh
man enrollment increased 6.5 percent 
from the fall of 1986, while the overall 
enrollment of 5,827 was down slightly 
from a year ago.

A total of 880 freshmen, 54 more 
than last year, enrolled for classes at 
Creighton. The total 1987 fall enroll
ment was 76 students fewer than the 
overall enrollment of 5,903 recorded in 
the fall of 1986. That represented a 
decrease of 1.3 percent in total 
enrollment.

The total enrollment includes 4,607 
full-time and 1,220 part-time stu
dents. Overall, Creighton enrolled 
3,129 men and 2,698 women for the 
fall semester.

The new Student Center adjoining 
the Kiewit Physical Fitness Center was 
formally dedicated Sept. 25 in cere
monies that included the cutting of a 
super-size ribbon, blue and white 
balloons, and tours of the facility. The 
building includes an underground 
grand ballroom capable of seating 600 
persons. There are also various din
ing, seating, and study areas, as well 
as a fireplace.
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As volunteers for the Stephen 
Center in South Omaha and the St. 
Martin de Porres Center, the Wueb- 
bens often involve the entire family 
— and, sometimes, even friends 
invited to dinner — in their volun
teer work with Omaha's poor and 
homeless. "When we ask you to 
dinner," Ted laughs, "Watch out!" 
The Wuebbens' volunteer work 
ranges from being on night duty in 
a shelter for the destitute to sitting 
down with their own children to 
divide the Christmas budget for 
gifts to a less fortunate family. They 
are also active in their parish, St. 
Leo's. Ted is a stockbroker and 
Colleen is a student at Creighton.

Ted H. Wuebben, BSBA'74 
Colleen Haller Wuebben, Arts'75

Distinguished alumni 
Colleen and Ted Wuebben:

"Creighton gave us an 
awareness of people beyond 
ourselves..."
Colleen:"If you've always come out in life with more than you need, 
you get to where you want to give back . . . "

Ted: "And you think o f that line in the Gospel: 'When I was hungry, 
you fed m e. .

Colleen: "That's the only way some people will ever feel God's love, 
through your hands."

Ted: "And I have to tell you —  we're not special: M any o f our friends 
volunteer with us, too. We support each other. And a lot o f these friends 
are from Creighton . . . "

Colleen: "Creighton really hooked us up with some good folks. And 
they gave us an awareness o f people beyond ourselves, which is how 
this all began."
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