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Latin in the High School
Until very recent years there has been a misconception 

of the position that Latin holds in the secondary schools.
Our critics would have us believe that the study of Latin 
has suffered a rapid decline in the last twenty years. They 
denounced it as no longer a "practical” subject, but rather 
a dead language. The study was for a time dropped from the 
curricula of many high schools, or was not made compulsory 
for graduation. Students were even dissuaded from Latin 
study and given the impression that the results derived 
from its study were entirely disproportionate to the amount 
of time which the subject demanded. In view of this oppo
sition 'Latin has had to maintain itself against vehement 
criticism from those whose cry is "practicality" in edu
cation, and those who incessantly assert that the present 
results of Latin study are defective, since the young man or 
woman after four years of Latin study has neither a suffi
cient mastery over the language to enable him to read Latin 
literature merely for the enjoyment he finds therein. It 
is true that the great majority of high school graduates 
who enter college have no relish for the subject, but pur
sue it simply because it is a required subject. But do they, 
on the other hand, turn with enthusiasm and interest to the 
sciences or mathematics?

The Difficulty of Latin
It must be remembered that Latin is a very difficult 

subject. Professor Charles E. Bennett of Cornell University 
devoted thirty years to its continuous study, and still
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did not hesitate to admit that he thought the language very- 
difficult. He said openly that after reading most of the 
Latin literature, he in his endeavor to write a version of 
Cicero’s De Senectute, which might be called "easy Latin," 
found many points of interpretation which were by no means 
clear to him.

Because of the difficulties inherent in the language 
itself, it is practically impossible for students in the 
secondary school, or even in college, ever to acquire the 
power to read Latin with ease, or to interpret a Latin text 
directly even under the most favorable conditions. The 
capacity to understand and rightly interpret Latin is a 
matter of very, very slow growth, and this is a point we 
often forget. Experience shows that pupils do not know 
the meanings of words, they fail to apprehend the force of 
inflectional endings, they have a very limited knowledge 
of syntactical possibilities, and are disturbed by the Latin 
word order. Only from long and continuous practice can one 
acquire a feeling for the force of inflection, and become 
accustomed to the numerous meanings conveyed by voice, mode, 
tense, person, and number of the verbs, and the cases of 
nouns.

Not only the structural difficulties of the language,
but also the content matter make Latin a difficult study.
We often fail to realize the vast intellectual difference
between the Latin and the English. While the latter deals
with the aims, actions, and thoughts of people whose traits
and ambitions are so similar to our own, the former treats
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of a people wholly different in their social, intellectual,
religious and political environment. How very difficult 
then to train our pupils to a sense for Latin as Latin and 
to make direct interpretation the principal aim of Latin 

instruction I
Another difficulty that confronts every Latin teacher 

is the attitude of the students toward the subject. Every 
year we have in our classes students who enter in accordance 
with the wish of their parents, but for no other reason. 
Prejudiced by a bitter fear and almost hatred instilled into 
them by friends who went before them, and by those who were 
none too successful in their attempts at learning the language, 
they argue, "Why should I study Latin when progress in modern 
language is so much more rapid?" While the Latinist is strug
gling through the declensions of a few nouns, and the conju
gation of a verb or two, his friends in the French, German, 
or Spanish classes have already learned to use short con
versational sentences, or are perhaps reading interesting 
little stories. What interest does the Latin scholar find 
in the five or ten isolated sentences of the exercise he 
must prepare? At the end of the semester those companions 
in the modern language classes are ready for a new book, 
while has has covered only a part of his. He is unable to 
realize that the modern languages can never yield the men
tal discipline afforded by the classics.

Then again there are those students who have never 
really learned how to study, those whom we cannot interest 
in the work, and those whom we fail to convince of the ne-
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cessity of mastering the fundamentals. What are we to do in 
cases of this type? Shall we resort to the bad pedagogy of 
making them hate the word "Latin,” or yield to the great temp
tation of the modern teacher, namely that of doing too much for 
the class? Right here is our problem. Let us solve it by en
deavoring to create a cooperative spirit in the class, by stim
ulating energy, by appealing to the natural tendency to observe 
and question, and lastly by permitting pupils to help one anoth
er under our direction.

Present Status
With our critics we agree that Latin no longer holds the po

sition it once did, but what caused it to become unpopular for so 
many years? We regret to say that this condition was brought about 
by the present system of easy elective courses which are so very 
popular in our educational system. These courses, the aim of which 
is mainly to interest and keep the poorer students in school, have 
prevented many boys and girls from pursuing the more difficult sub
jects. Children secretly revolt against discipline and hard work 
when it is possible to secure their diplomas by easier methods.
It should be remembered that the student that is encouraged to 
shirk the discipline of Latin study will find mathematics and the 
sciences still more irksome.

Within the last few years, however, statistics show that Latin 
is again gaining a foothold in the secondary schools, since the num
ber of Latin pupils is increasing year by year. In connection with 
this growing increase in the number of Latin students, there is a 
possible danger of allowing too many to begin the study. As in the
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case of mathematics, or the sciences, nature has not endowed every 
one with the ability to master linguistic difficulties, and with
out this natural endowment students will dislike the subject, and 
be doomed to inevitable failure. Consequently, when organizing our 
classes only those possessing this natural endowment should be ad
mitted, for otherwise pupils not suited for language study will do 
the subject more harm than good by prejudicing others and keeping 
those who would profit from the study from our classes.

Reasons for Studying Latin
If the object of Latin teaching is to train our students to read 

Latin as Latin, we fall far short of the objective, for no high 
school student, and very few of those who graduate from college or 
university can ever boast of this achievment. No, our aim is not 
to cultivate the ability to read the language as the Romans used 
to, but to give such training that those who go to college will 
be so well prepared for their college Latin that they will get the
best possible training from it.

But is Latin taught for the benefit of those only who pursue 
higher education? Far from it. Latin is taught for the numerous 
educational advantages it has for those who study it eight years, 
four years, or even one year.

One principal reason for Latin in the high school is that it 
is especially fitted to develop the power of close observation 
and exact thinking, two fundamental ends of all education.

Above every other subject Latin develops the power oi close 
observation. The pupil must first learn to read Latin correctly, 
and in order to do this his eye must be trained to look carefully 
at the printed page. By this method he learns to read the ver-

*
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naoular without numerous errors in pronunciation, or omitting words 
and inserting others. In my own classes I have noticed that those 
students who read Latin well, become interesting readers in their 
own language, for the reason that the close observation necessary 
for correct Latin reading teaches them to syllabify words at a 
glance, to form a mental picture of them as a whole, and then to 
give them the correct pronunciation. This same process of obser
vation has simplified the problem of spelling for many Latin pupils.

Again, when we present our students ?;ith a Latin passage, and 
require a correct interpretation, they will frequently tell us they 
know the meaning of the words, but they cannot fit the parts of 
the sentence together. When examining into the cause of the diffi
culty, we discover that the trouble lies in the fact that they did 
not observe closely enough the details of sentence structure. They 
overlooked the subject nominative, or did not see the direct ob
ject; the verb may be passive, but the student vainly endeavors to 
make it active: or it may be second person singular, and the trans
lator insists on using it as third person plural. The slightest 
oversight in any of these details leads to failure in interpreting 
the thought correctly, since a successful rendition demands the 
most continuous and accurate observance of every syntactical pos
sibility.

The power of correct thinking is an asset in life that will 
prove helpful on all occasions. When once acquired, it is really 
never lost. The preparation of a Latin assignment is an excellent 
means of forming in students the habit of exact thinking, the fun
damental and final end of all education. Without concentration of 
thought upon the work in hand, the student will find every attempt
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at a translation nothing but jargon. He must be able to decide for 
himself v/hy this verb is subjunctive, and that one an infinitive; 
why a dative is used here, and a genitive there: he must by care
ful reasoning decide which one of the various ablatives is used in 
the passage. It is just this severe demand upon the reasoning pow
ers that causes many to discontinue the study of Latin, for they 
consider this method of procedure tedious and wearisome, and are 
unwilling to give the subject the time that careful thinking and 
reasoning demand. They do not realize that every endeavor tp com
bine and accurately interpret the words, phrases, and clauses is 
an exercise of reason. Since constant, hard and unremitting toil 
alone will produce good translations, Latin is a royal road to men
tal development and training.

Another principal reason for the study of Latin is the train
ing in English which is sure to result from careful, accurate ren
ditions from the Latin. Many consider the subject a dead one, but 
it appears far from being dead in the field of English. As stated 
above, one who learns to read Latin well will read his vernacular 
well as a result of the training he has had in observation.

The practice of translating a Latin passage into good Eng
lish is an excellent method of teaching grammar and composition.
It is a well-known fact that only a small minority of people ever 
learn anything about English syntax through the study of formal 
English grammar. We Latin teachers should take it for granted 
that our students know nothing at all about English syntax, and 
then beginning with the fundamentals of grammar, see to it that 
they acquire a thorough knowledge of the English syntax through
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the Latin by a correlation of the two languages. One of the chief 
causes of our difficulties is that we assume that the pupils have 
a fair knowledge of English syntax, while the truth of the matter 
is that their understanding of it is, extremely limited. Since 
correct English is a prerequisite in every walk of life, and Latin 
is a short cut to good usage, we should teach the pupils how to 
use the Latin as a help to the English in grammatical construc
tions, word derivation, and the simpler prefixes and suffixes, 
and should demand well constructed and idiomatic English senten
ces .

From daily practice in translation the student's vocabulary 
is enriched by a more perfect mastery and clear understanding of 
words in common usage. He learns to recognize at a glance the 
forms of syntax; he conceives a clear idea of the phrase and clause; 
he understands how to produce the various Kinds of subordination, 
and how to arrange the parts of the sentence so as to produce the 
best effect; he learns the meaning of words, acquires a sense of 
form and style, gets some idea of the number of English words de
rived from the Latin, and lastly acquires the ability to say what 
he has in mind in a clear, direct, and effective manner.

For the reader of literature, there is a satisfaction when 
he is able to interpret the Latin expressions found in he read
ing. Many of our English writings are permeated with Roman color
ings and influences, and it is only the Latin student who is able 
to appreciate fully the shades of meanings that the author wishes 
to convey.

Since it is not easy to transfer the thought from one language 
to another, the student find the task of translation extremely

> '
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difficult, and realizes that good translations can be secured only 
by constant, hard,and earnest effort. The process is, it must be 
admitted, very trying and slow on the one hand, but on the other, 
so stimulating and vitalizing that its value cannot be overestimat
ed. In the endeavor to interpret the author’s thought, tne powers 
of the imagination must be brought into action, and judgment must 
be exercised by discrimination in the use of words and ideas, by 
a choice of phrases, clauses and synonyms, by a comparison first 
of the parts of a sentence, secondly of the sentnece as a whole, 
and lastly of sentence with sentence and paragraph witn paragrapn. 
This exercise is a splendid help in composition, especially if it 
be written, for it trains the student in detecting errors in his 
oral and written speech as well as that of others, and snows him 
his failures in the mechanics of theme writing.

Besides the great assistance that Latin affords in the study 
of English, it is an excellent study for developing mental disci
pline; it strengthens the memory and reasoning faculty and lays 
the foundation for learning rapidly the modern language, and es
pecially those akin to the Latin, such as the German, French or 
Spanish; it develops in a pupil a right moral attitude toward 
study by inculcating in htm habits of concentration, of industry, 
perseverance, and a stock of patience so necessary ior all kinds 
of learning. A large percentage of our pupils either isil or give 
up the study after the first year because they lack these traits,

or are unwilling to acquire them.
Latin also offers a prevocational training helpful to those 

who enter upon professions and occupations in which a knowledge 
of technical terms is necessary, for example those of the lawyer, 

nurse, teacher, druggists, and journalist.



The Latin Teacher
It must be admitted with regret that the cause of Latin has 

suffered at the hands of inexperienced teachers and those who 
have not been sufficiently prepared for the subject. This is 
deplorable, for of all the subjects in our secondary schools 
Latin should be taught by those only who possess a complete, 
rich and varied training. Latin is of such a nature that it 
simply cannot be taught with success except by teachers who have 
devoted themselves to a careful, exact preparation for the work, 
The day-to-day preparation leads to inevitable failure. No kind 
of teaching is well done when the teacher is not at home with 
the subject, and this feeling of ease is not to be had unless 
the teacher has a complete knowledge of the Latin forms and sub
ject matter to be taught. Not only must she have a knowledge of 
the forms and content matter, but she should never be satisfied 
until she has acquired an extensive knowledge of the history of 
the early European nations in general, and the Romans and their 
customs in particular. She should have an acquaintance with the 
geographical features of Italy and the surrounding countries.
With this wide knowledge, the teacher can give her pupils much 
more than dry, mechanical, uninteresting drill on forms and tech
nique, and can introduce into her room a sort of Roman atmosphere, 
as it were, which the class will enjoy; she can teach the pupils 
about the life, customs, institutions and literature of the Ro
mans and give them some appreciation of the effect of their in
stitutions and literature upon modern civilization; her class will 
understand that the assignments in Caesar are not just so many 
lines for vocabulary drill and study in syntax, but a real account
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of the manner in which Western Europe was brought under conquest 
and the beginnings of civilization were made; that Cicero’s lines 
are masterpieces of literature and pictures of Roman life and 
government; that the Aeneid is the greatest epic ever written. 
When teachers are able for this ideal kind of work, their efforts 
are certain to meet with the greatest success.

Above all the other branches of the high school course,
Latin requires a teacher who enters upon her professional work 
with a zest, an interest, and a real fondness for it; one who 
knows how to correlate at all times the Latin and the English; 
one who convinces her students that real benefits are derived 
from the study; one who has a firm conviction in the value of 
her subject, and a clear conception of the aims she desires to 
reach in her teaching. Since it is the teacher who makes the 
class, an instructor possessing all the above qualifications un
consciously transmits to her students a liking, an interest, and 
an enthusiasm conducive of great results. A teacher of this type 
has a real value; she will make them realize that each and every 
task they are called upon to perform has a definite relation to 
the realization of these values. She will cause the pupils to 
examine for themselves these values by asking from time to time 
such questions as, "Why are you studying Latin?" or "What bene
fit do you expect to derive from the study?" Such queries stim
ulate thought and reflection from which the pupils conceive i- 
deas of why they study Latin. Knowing well that pupils like a 
subject only when they see that real benefits are derived, this 
teacher shows that a great number of words in daily use are of

> ?

11



Latin origin; she also spends much time on the common derivatives, 
prefixes, and suffixes and makes Latin mean something to the stu
dents because they begin to realize that Latin has its practical 
side as well as the other languages. In addition to this, she ex
plains that every little detail in the preparation of an assignment 
is intended to assist in the acquisition of one of these values 
which come only after effort, deliberate effort on their part, is 
made to make use of Latin, and to apply outside class the matter 

learned in it.
In relation to her pupils the successful teacher is not a 

hard and unrelenting task mistress who drives her pupils to the 
desired "goal, but a kind, sympathetic guide who fully understands 
that the acquisition of Latin is no easy task, but one which de
mands real effort, unyielding perseverance, and an intelligent 
comprehension of every step. Recalling the difficulties of the 
language itself, and her own effort in mastering them, she will 
appreciate the attempts, however unsuccessful, of her students, and 
will manifest at all times a limitless patience in explaining and 
clearing up all obscure points. Above all things, she will avoid 
giving pupils credit for things they do not know, for if there is 
anything that makes a weakling of a student, and leads him to in
evitable failure, it is to take for granted that he knows things 
of which he has not the slightest comprehension. Conscious of 
this fact, she makes it her one endeavor to see to it that every 
step is clearly understood before she takes up a new one.

The wise teacher will aim at avoiding all unnecessary diffi
culty, and will give careful consideration to her method of pre
senting the subject matter in order that a maximum amount of suc-
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cessful work may be accomplished with a minimum amount of drudgery; 
she will anticipate troubles by a thorough explanation of every 
difficulty in the new assignment, so that the students may not be 
obliged to spend an undue amount of time in the preparation of the 
new lesson; she will take the greatest pains in explaining every 
syntactical obscurity by correlating or contrasting it with the 
English language, and will thus cause students to feel a certain 
pleasure or satisfaction during the time devoted to Latin study.

The First Year
Since the majority of, Latin students carry Latin for two years 

only, too great importance cannot be attached to the foundation 
laid in the first year. But as stated earlier in this paper, the 
task of the first year teacher is by no means an easy one. For 
despite the fact that the present method of giving instruction in 
the classical languages requires an intelligence above the average, 
many teachers find themselves a-onfrouted by every type of student—  
those who study the languages in accordance with their parents’ 
wishes; those who timid and alarmed at Latin’s hard name get their 
first insight into really hard work; those who know little or noth
ing about English grammar; those prejudiced by companions who chose 
the easier subjects; and those who have not the faintest idea of 
what it really means to concentrate. These students must be taught, 
but how is it to be done? The first move of the live, wide-wake 
teacher is to break down this fear and prejudice at the very outset 
by making them understand that no unreasonable requirements will be 
made, that if every direction be closely followed, every step clear
ly understood, good results will be obtained. She will make her 
pupils like Latin by advancing in the simplest manner, by telling
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them of the numerous educational advantages so many thousands of 
Latin students have derived from their study, by showing them the 
great help it is in the study of iinglish, ana the close correla 
tion of the two languages; and finally by convincing her class 
that a knowledge of Latin is of value for different kinds of learn
ing, and in many walks of life. Having done this, she has taken 
the first step in the road to success.

Assuming that the larger number of the class possesses aver
age ability only, she will study to discover the needs, interests, 
and capacities of her pupils so that she might teach what they 
are capable of grasping and no more. Too often teachers are guil
ty of examining the outline of work prescribed for their respective 
years, and of feeling in duty bound to cover every detail there 
mentioned. This is a sad mistake, for instead of giving the matter 
slowly, and of carefully progressing only after each step has been 
thoroughly understood, teachers in their nervous anxiety to reach 
all the matter outlined push on too rapidly and expect far too much 
from the pupils. Forgetful of the sudden transition from the gram
mar grades to the high school, they expect the boys and girls, whom 
just three months before they looked upon as children, but now con
sidered young men and women simply because they have entered high 
school, to become accustomed in a few weeks to the uses of the oix 
cases instead of the three they studied in the grades, to learn 
derivatives and some of their principal uses, to memorize a declen
sion a week, and to learn by their own effort the meaning of ten 
or twelve new words a day. After a few weeks of this impetuous 
method of teaching, they learn to their great dismay that some in
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the class have fallen by the wayside, and, being unable to keep pace 
with their class-mates, have acquired a dislike for Latin and a 
desire to discontinue the subject at the close of the first quar
ter. How much more sane it would have been to have studied first 
the interests and capacities of the pupils, and then to have adap
ted content and method to them. When instruction is not adapted 
to the students' needs, failures are sure to result.

The Assignment
One of the chief aims in the teaching of first year Latin is 

to make the pupils find some enjoyment in the study. To do this, 
careful consideration must be given to the ways of approach so 
that knowledge may be gained with the least amount of painful and 
useless effort. Pupils must like a subject before results can be 
expected. Consequently, in making an assignment the greatest care 
should be taken to tell that class everything for which it will be 
held responsible the following day. The main points of the lesson, 
as well as the manner in which the work is to be prepared should be 
clearly explained, for a well defined assignment will save the pu
pils' time, sustain interest, provided that task is not too long, 
and will make the class realize just what it is to get from the 
lesson. Short assignments at first are much better than the longer 
ones, because in the present day of high nervosity most students 
detest long, drawn out lessons and will not spend hours in their pre
paration.

In the early stages of Latin study it is far more advisable and 
common-sense to make assignments that require more oral than written 
work. The practice of writing out exercise after exercise is a loss
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of time, it leads to carelessness and indifference in classes where 
teachers have no time to correct the daily papers causes weak pupils 
to borrow inaormation from other companions, and what is worse makes 
them so dependent upon the paradigms that, following the line of 
least resistance, they much prefer to revert to the book for the in
formation they desire than to get it by their own independent effort. 
This tendency, if allowed to develop, will destroy all initiative 
and make weaklings of those who are well able for intensive work. 
Though many first year books give for written work such exercises 
as of the rose, in the street, with the farmers, teachers would feel 
much better satisfied if they required them to be recited orally, 
and pupils v/ould derive greater benefit.

To the oral recitation of such an exercise may be ascribed many 
advantages; it saves the pupil from writing for an hour or more and 
allows more time for valuable study; it obliges him to think quick
ly, and prepares the assignment if he wishes to take part in the class 
recitation; it develops a sense of responsibility, and gives the 
child confidence in his own effort; it aids in acquiring and main
taining a correct pronunciation, gives a better hold on the languages 
by reason of the constant hearing of it, and helps the student grasp 
the thought of the simpler sentences without translating them; finally 
it not only enable the teacher to discover those who understand the 
work, and those who do not, but also makes it possible for her to 
cover much matter in a brief space of time. When pupils are trained 
to the oral recitation they much prefer it to the written one.

The best time to make the assignment is during the first few
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minutes of the period when the pupils are perhaps more attentive, 
and the teacher has time to explain just what she wishes prepared. 
Where classes are trained to be ready at the beginning of the peri
od to copy the assignment into a notebook kept for this purpose 
only, the results are very satisfactory. Pupils need only consult 
the notebook to find out what is expected of them, and there is no 
danger of an omission in the preparation of the new lesson. These 
little books serve also as a check upon the student, since in case 
of an oversight in the preparation he con by referring to it quick

ly find his error.

Economy in Teaching
Economy plays a vital part in the teaching 01 lirst year Latin. 

Since the first year of Latin study is a preparation for the read
ing of the second year, why should time be wasted drilling on 
points that are absolutely of no assistance in the reading of the 
Commentaries? Why should grammatical constructions and difiicul 
ties be taught when they must be retaught for the reading oi Cicero? 
In my opinion the acquisition of a good vocabulary, one which results 
not only from the pupil’s own efforts, but also from the constant 
daily drill and the combined efforts of both teacher and students 
is the groundwork for successful work. Much more helpful would it 
be then, if the teacher assisted in the learning of a good working 
vocabulary without which the student is helpless. Children enjoy 
vocabulary study when the teacher works with them, and even if they 
did not, there are many ways in which the study can be made interest

ing.
Some Teaching Devices

It is well to remember that there cannot be too much variety
17



in Latin teaching, if interest and enthusiasm are to be aroused 
and sustained. A daily sameness of drills in forms and syntax soon 
causes pupils to feel a repugnance for the Latin hour. Therefore,, 
in order that pupils may not be bored, use should be made of help
ful teaching devices. Various contests may be held, such as spell
ing matches, either oral and written. Or the class may stand around 
the room while the teacher gives Latin words for which the students 
give the nominative, genitive, gender and meaning if they be nouns, 
or the principal parts and meanings, if they be verbe. The pupils 
may be given two chances, and if the second attempt proves a fail
ure, they must be seated. The side that has the greater number stand 
ing atx the close of the period is declared the winner till the next 
contest.

The vocabulary race is also an excellent method of learning the 
meaning of words. At a given signal the class begins to write Latin 
words and their meanings as rapidly as possible. Those that succeed 
in writing the greatest number of words in the given time win the 
race. This is a very exciting exercise from which pupils get real 

enjoyment.
A sentence of three Latin words may be started, after which the 

next pupil begins his sentence with the last word of the preceding. 
The pupils who fail to make a sentence must drop out of the game.
This exercise gives drill both in vocabulary and sentence building.

Children enjoy occasionally a little test in ear training.
While the teacher reads a Latin sentence slowly and distinctly, the 
class listens attentively and then jots down what it supposes to be 
the translation. When the teacher has given ten or twelve sentences
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in this way,the pupils exchange and check papers. If an error is 
made in a translation the whole sentence is marked incorrect. As 
a rule rivalry exists in an exercise of this kind, for children vie 
with one another in getting as many as possible correct.

A rapid review for seven or eight minutes at the beginning of 
the period is also a stimulus for quick thinking. This review may 
consist of verb forms, questions in construction, or of synopsis 
work. All answers are given instantly since pupils are giver, but 
one chance, and that one is very brief.

Though the mere rote learning of paradigms is often considered 
mechanical, uninteresting, and fruitless, incessant drill on the cases 
and more common verb forms is a necessity from which there is no ex
ception. There is a decided advantage in knowing thoroughly the vari
ous noun and verb forms, but since a mastery of then can be acquired 
in no way but hard study and constant drill, teachers should never re
lax in this point. They must aim constantly at developing a feel
ing for all inflectional endings, because it is just this lack of 
feeling that causes pupils to make such dreadful failure in their 
attempts at translation.

The concert method of reciting declensions and conjugation is 
an excellent and economic way of getting classes to memorize them.
Boys and girls who would never have the patience to memorize them 
by themselves often learn them readily from this kind of recitation. 
Miscellaneous verb forms given rapidly, and answered by the class 
as a whole is very helpful in teaching verb forms. At first some 
students will answer by giving the form most familiar to them, but 
they soon learn where the error was made from hearing the class 
give the correct answer. This kind of an exercise encourages the
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weaker pupils to contribute their mite and often arouses the strong 

ones to great rivalry.
Drill, then, incessant drill on the use of the cases, the prin

cipal verb forms of Caesar, thorough drilling on a few of the diffi
culties of Caesar, such as the ablative absolute, indirect discourse, 
the various ablatives, and the relative constructions is the only 
road to an adequate preparation for the study of the Gallic ,,ar.

The Second Tear
It is a regrettable fact that instructors are forced to admit 

that the second year is often critical ior the student, and dis
appointing for themselves; critical, because it is during this time 
that the majority of students decide whether or not they will contin
ue their study of the classics; disappointing, because teachers are 
forced to see at the end of the term just as many failures, and per
haps more than in the previous year. But why does this condition 
exist? After a satisfactory completion of the first year, one might 
naturally expect the second year to be interesting and pleasant.

The following are some reasons that may be given in answer to 
the query; in the first place, Caesar’s Latin is extremely difficult, 
so much so that some people consider it more complex than the French, 
German, or Spanish of the fourth year; in the second place, so much 
matter has been outlined for this year that it has proved, too severe 
a task for the average sophomore classes. Such a definite advance 
must be made each day if the ground is to be coverea, that no time 
is allowed for giving extra attention to the weak pupils, or for 
a sufficient pause for thorough drill. The difficulties inherent 
in the transition from the isolated sentences of the beginner’s



book to the continuous narrative of Caesar, the complexity of the 
periodic sentence, the uninteresting narrative of the Commentaries 
are vital factors in the large percentage of failures in the second

year.
Confronted by these difficulties, Latin teachers summon all their 

forces and those of their charges, use every method and device that 
ingenuity will suggest to keep classes interested, constantly encour
age, lead, guide, and assist, and, in fine, make heroic efforts to 
lead pupils to a satisfactory completion of the year’s work, for 
once this crisis is safely passed students will ordinarily continue 
the third and fourth years with gratification to themselves and the 

teachers.
As in the first year, one should once more assume that the pu

pils know nothing about the forms and declensions, and begin the 
year’s work with a thorough review of declension of nouns, the more 
common adjectives, and the principal vero forms.

During the first few minutes of the recitation the class might 
well recite in common the declension of a noun or two, and the con
jugation of a verb till these forms are thoroughly learned. A know
ledge of them is half the battle. For at least five or six weeks 
it is advisable to give all the help and encouragement possible 
by taking the class over the next day’s lesson and explaining all 
the difficulties that might arise. As the pupils grow stronger in 
their work, teachers can gradually do less by leaving the easier 
parts of the lesson for their solution.

Teaching Translation

In the discussion on teaching in the first ye-i, emphasis was
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laid upon the necessity of teaching declensions, conjugations, and 
the fundamentals of syntax well. The same stress might be brought 
to bear upon the importance of teaching pupils to translate well 
in the second year where Latin reading begins in earnest. If teach
ers succeed in this, pupils will feel that satisfaction one ex
periences on knowing he can do something well; they will enjoy trans
lation work, and declare they "love" Latin. It is the gratification 
caused by the ability of rendering a Latin passage in good, smooth 
English that makes pupils enthusiastic about the subject, and de
sirous of carrying it through four years. Therefore, all the help 
and encouragement possible must be given at the very outset. With
out assistance pupils of the second year will never have the patience 
perseverance, or courage to attempt a page oi Caesar.

Since translation should be taught for the sake of the English, 
no rendition that does not conform to the best usages of English 
structure should ever be accepted. This smooth, fluent translation 
can be secured if the new lesson be treated as here described. The 
first part of the period is devoted to a sight translation of the 
advance lesson and the explanation of obscure points, and the second 
part to a fluent reading of the previous day's translation and some 
drill on syntax. A pupil is required first to read the sentence 
for the thought, and then to give his version without interruption, 
criticism, or suggestion. In case he is unable to interpret the 
sentence, different members of the class are permitted to make sug
gestions till the meaning is understood by all. Then the teacher
translates the sentence slowly and smoothly. When the entire lesson
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has been gone over in this manner, the translation is given together 
by the teacher and the class, and lastly by the teacher alone who 
reads the passage in the best possible English and in the time it 
would require to read an English passage of the same length.

The pupils must be made to understand that the reading of the 
review is the test of translation, and that no allowances will be 
made for repetition, hesitation or the forgetting of vocabulary.
The most favorable results are obtained whenever this method is fol
lowed. The work is animated, the class interested and enthusiastic, 
the strong pupils acquire skill in the art of translation, and tne 
v/eak ones get anxious to contribute their part to the translation 
exercisq. Teachers find that when stress is laid upon the reading 
of the review pupils rarely have the temptation to resort oo the 

printed translation.
Objections may be made that this method requires too uiucn time, 

but it is safe to say that teachers who have tried it will continue 
its use. It does require a great deal of time in the first few 
months, but time is gained in the last semester, because by the pro
cess a good foundation is laid for future reading, and classes are 
able for twice the amount of work they did in the first sememster.

Watching teachers translate is a help in teaching translation. 
As apprentices learn by watching others at work, so too will Latin 
students get an insight into the action of the mental process when 
translating, and learn how to study, if they be given the opportu
nity of watching the teachers thoughts in action, her doubts, per
plexities, suspension of judgment, and lastly her satisfaction at
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being able to convert the thought of the original into pure English.
Short assignments and specific statements of the work required 

for the new lesson are also means for securing good translations.
In the first semester, it is well to make the regard to syntax of 
secondary importance. When doing work of this nature it is far 
better to let the class know what will be asked than to expect it 
to answer the numerous questions that might be asked on a few lines 
of Caesar. When pupils know in advance the questions that will be 
asked they will take the pains to look them out beforehand. A help
ful device is to select four or five data from the lesson and ask 
the class to find them and report on their construction.

The Vocabulary
The principal reason for failure in translation is not the lack 

of grammatical knowledge, but the limited vocabulary of the students. 
Attention should be directed much more than at present to the acqui
sition of a working vocabulary. Unfortunately, pupils are not re
quired in the second, third, and fourth yeari to memorize word lists, 
and use these words in sentences as in the first year. They simply 
look them out for the day and immediately forget them, so that when 
the word recurs they must go through the process of looking it out 
again. This method leads to that pernicious habit of constantly 
reverting to the vocabulary, and ruins all initiative in Latin read
ing. But the worst of it is that the habit once acquired can scarcely 
ever be corrected. When the pupils meets an unfamiliar word, his 
first impulse is to turn to the vocabulary instead of stopping to 
examine the component parts of the word, or its use in the sentence.
A little thought and sensible guessing would often enable him to see
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the meaning of the word from its parts, from its resemblance to other 
words he already knows, or from its position in the context.

This weakness can be remedied only by insistence upon the sys
tematic study of word lists, and the memorizing of certain suitable 
passages from authors being read. There is no device so helpful in 
acquiring a vocabulary as committing certain passages to memory.

The Latin Word Lists prepared by G. H. Browne and published by 
Ginn and Company contains a vocabulary of Caesar’s complete words 
and of Cicero’s Orations. It would be well for each student to have 
this manual during the second and third years. From this list, words 
can be taken for exercises in Latin writing, or twenty words can be 
set foi; the memory exercise of the week, and when a certain number 
has been learned tests and contests will prove effective.

Grammar Review
In connection with the work in the Gallic War, students should 

be required to analyze sentences daily till they become absolutely 
sure of sentence structure. After the lesson has been read and re
read in review, it can be put on the board and then criticized for 
all kinds of errors such as sentence structure, punctuation, spelling, 
good usage and form. This is an excellent drill in the mechanics 
of writing.

Numerous opportunities also arise for enforcing the minimum essen
tials of grammar. Students should be sure of the parts of speech, 
should master the noun uses, should know the various kinds of pro
nouns, their antecedents, and their objective uses. With regard to 
the verb they should thoroughly understand once and for all voice, 
mode, tense, person, number, the progressive forms, transitive and
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intransitive verbs, tense formation and the verbals; they should dis 
criminate between phrases, clauses, compound and complex sentences, 
and subordinate and coordinate conjunctions.

It is interesting now and then to have the class write out a 
small portion of the day’s lesson and then criticize these trans
lations from the point of view of English composition. One must 
never lose sight of the fact that Latin is taught to give students 
a better command of English. An exercise of this kind occasionally 
appeals more than an English exercise would.

Some Devices
Too often complaints are made that the second year work is 

monotonous. Unfortunately, it is true that classes do find the 
reading of Caesar dull and uninteresting, but this is due to a 
serious omission on the part of the teacher, that is the failure to 
emphasize the importance of grasping the narrative as a whole, to 
bring successive lessons into relation, and to show the connection 
of the different parts of the narrative. How often is it found that 
pupils, after reading a book of Caesar rarely have in their minds 
any clear thought of what the story is about?

Much benefit is derived when classes, assisted by the teacher, 
go over a book a second time giving attention to the narrative, and 
the relation of its parts in order to get an idea of the book as a 

whole.
For some, a study of the Roman military system, the methods 

of war, equipments, and engines of war has its attraction. When 
familiar with these details the reading of the campaigns is more 
comprehensible. For others, an exposition of the motives that 
actuated Caesar in his Gallic campaigns, and the purpose of the
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seven long years of war, namely the subjugation of the uncivilized 
tribes for the laying of the foundation of Western Europe, has its 
appeal. Some students will enjoy studying Caesar’s personality, 
his ambitions, his self-control and persistence.

There are many little devices for relieving the monotony of the 
daily recitation. After reading about a war, pupils might write 
an account of it, or describe a plan of battle: they might have de
bates concerning Caesar’s strong and weak points of character, or 
hold discussions of Caesar as a tyrant, his fight with Pompey, his 
patriotism. Pupils who find the ordinary daily work difficult might 
bring in reports on Caesar's dealings with his troops, or the cir
cumstances that led to the Civil War. Some classes enjoy writing 
out the lesson occasionally as a newspaper article with attractive 
head lines. Questions given out on the advance lesson for the pur
pose of assisting in getting the thought, can be answered in oral 
or written Latin as a helpful drill in composition.

Sight Reading
Much has been done in the last twenty years for securing better 

results in Latin teaching, but nothing has proved so helpful as the 
training in sight reading upon which such stress is now laid. The 
former methods of teaching the translation were such that students 
feared the unfamiliar passage, but under the present system they are 
required to attempt well-graded passages before unseen. Sight read
ing is begun in the early stages of the first year work, and con
tinued through the high school course, It is also made a feature 
of high school examinations, and the basis of college entrance re
quirements.
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Teachers heartily approve of this kind of teaching, because at 
the present time when printed translations can be secured at almost 
any book store, they must have some way of correctly judging the a- 

bility of their students.
An exercise in sight reading is almost invaluable, and it makes 

known the students who do honest and efficient work, as well as those 
who are victims of the '’pony” habit; it shows that pupils who really 
have a knowledge of the work, and those who pretend to have; it im
parts to the faithful student a zest, confidence and enthusiasm for 
the study, and encouragement for his efforts, while it also convin
ces the careless, indifferent boy or girl of the impossibility of 
successful results without real knowledge of the grammar fundamentals.

When sight translations are made permanent features oi the week
ly or monthly tests, the results are all that could be desired. Pu
pils realize that the ’’pony" or the translations memorized from re
peated reviews will be of no service to them; they see the useless
ness of pretending to know what they are in total ignorance of; they 
understand that all show and the inventions of methods to impress 
classmates favorably go for naught, end that knowledge, and know
ledge only will assist them in sight translation. Therefore, they 
willingly nut forth their best endeavor to do honest work, and suc
ceed by means of conscientious effort.

Sight translations are splendid evidences of progress, and show 
both teacher and pupils what needs to be studied most in the prepara

tion of the daily lessons.
Latin Prose

For accurate thinking and a thorough understanding of Latin
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principles, no phase of Latin study brings forth the results that 
successful work in composition produces. Yet this is the very feature 
of the subject that so often proves unsatisfactory to both pupils and 
teachers; to the former, because they feel that they can never master 
the difficulties of prose, and to the latter, since it so clearly re
veals the existing weaknesses of the class.

This regrettable truth may be traced to the method of teacning 
the subject. For many years the method prevailed in schools of de
voting a day, a month, or one week to writing English sentences in 
Latin. It is not at all surprising that disappointing results have 
been the outcome. Success in writing Latin demands daily practice 
just as accomplishment in any other field calls for daily contact 

with the subject.
The purpose of Latin prose is to give a systematic grammar re

view, and a test of the pupils’ knowledge of syntax. No grammatical 
construction has been thoroughly mastered if the pupils cannot use 
it in the writing of simple Latin sentences. Take for instance, the 
purpose clause. Teachers may feel that sufficient drill has been 
given on this point, students may be able to explain the final clause, 
to recognize it at a glance at the printed page, but not be able to 
apply the principle in the writing of Latin sentences. When trans
lating an expression of purpose from English to Latin, it seems to 
take an entirely new aspect, one so new that the pupils get confused 
and make glaring and disappointing errors. Practice, and repeated 
practice in using this construction in sentences of their own is the 
only sure way of acquiring a real knowledge of this particular sub

junctive.
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Latin prose does, without a doubt, present a great difficulty, 
but this difficulty is easily counterbalanced by the admirable re
sults derived from successful teaching• It seems sale to say that 
the benefit derived from the study cannot be overestimated, for it 
seems to accomplish all that can be desired from an educational 
point of view. The pupil is forced to stop, think, and reason, 
no matter how distasteful he may find the process; he must constant
ly review the principles of English grammar which otherwise might 
become hazy, or be entirely forgotten; he must know the corres
ponding Latin forms, and learn to use them intelligently in sen
tences of his own making. Students’ papers sometimes show that 
little knowledge of Latin forms. Practice in writing simple Latin 
sentences clears up for such students points they never understood 
before, assists them greatly in learning Latin lorms, and plays no 
small part in increasing their knowledge of good English construc

tions.
Through the medium of prose, teachers can teach syntax with 

very little drudgery by requiring pupils to memorize the shor mod
el sentences given in the grammars under the various categories of 
Latin syntax; through it they can check up the students to find out 
whether or not they understand the work; by its use, they can easily 
discover the points upon which more stress should be made.

After a definite amount of drill has been given to a certain 
topic, pupils may be required to give sentences of their own bear

ing upon the work. These original sentences serve as a real test
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of the students’ ability. No phase of Latin teaching reveals so 
clearly the weakness of the pupils, or fixes the topics under study 
so firmly in the students' minds as the Latin prose.

On account of the general attitude of students toward compo
sition, and its inherent difficulties, the greatest pains should 
be taken to present it in the simplest possible manner. As stated 
before, the first year pupils do well if they learn thoroughly the 
forms, and a few of the easiest constructions of syntax. Very little 
syntax is taught in the freshman year; consequently the work of the 
second year must be kept simple indeed for the first semester at least.

The daily requirement of two very short easy sentences gives 
far better results than that of ten or twelve at the close of the 
week. This short assignment does not prove burdensome, and students 
are not averse to working out just two sentences. On the other hand, 
they learn to like the work, and take an interest in seeing how 
nearly correct they can render the sentence in Latin. Some students 
who will never do much at translating connected narrative are able 
to make a creditable showing in this kind of work.

In order to give pupils some confidence in their effort, it is 
well to have all prose work done orally until the students understand 
how t o go about translating an English sentence into Latin, even if 
it should require the whole of the first semester.

Never fail to take classes over the sentences for the following 
day. In doing so permit the students first to discover the salient 
points, and then to contribute phrase by phrase, and clause by clause 
to the building up of the whole sentence. As an example, in the sen

' >
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tence, The Belgians are the bravest of all these, one pupils gives 
the Latin for the Belgians, another the Latin for are the bravest, 
the third says of all these. Then the fourth pupils gives the Latin 
for the whole sentence. It is surprising how quickly the class and 
even its weakest members will get from this method an insight into 
the principles of Latin composition. Without any effort pupils 
learn to give the subject, the direct and indirect objects, and the 
predicates their proper endings, and to use correctly the genitive, 
accusative and ablative in their fundamental meanings. A written 
quizz may be given at the end of the week on all the sentences stud
ied that week in order to learn whether the work was understood or 

not.
When the first written work is required, it is wise to have it 

done in class under the direction of the teacher. If done elsewhere, 
written lessons are usually very unsatisfactory, and a great loss 

of time.
Some classes derive benefit by being required to write over the 

words of the English sentence to names of the corresponding forms 
in Latin. In this method of procedure the pupil is forced to stop 
and think, to reason, and to arrive at accuracy and precision in 
his work. The method, however, requires much time, so pupils may 
be told as an incentive to greater effort, that as soon as they learn 
to analyze mentally before attempting to write a sentence in Latin, 
they may discontinue the practice. The brighter pupils will in a 
very short time find this detail work unnecessary. Others will make 
an effort to learn the analysis idea as quickly as possible so that
they too may be relieved of this extra work. The slow, but plodding
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students of the class will be willing to continue the work for an 
indefinite length of time, because of the help they derive from it.

Impromptu work in prose writing is interesting for a change and 
a stimulus as well. Glasses may be required occasionally to trans
late a certain number of sentences, hitherto unseen, in a certain num
ber of minutes. An exchange of papers for correction, and an arbi
trary system of grading will result in efrective rivalry among the 

students.
Another interesting manner of testing is for the teacher to read 

slowly and distinctly ten or twenty sentences while the students 
with pen in hand carefully listen for the worth-while grammatical 
points in each. After the reading of each sentence the class jots 
dovm very briefly what it considers the most important point oi syn
tax in the sentence just given; for example, after hearing Caesar’s 
sentence, All these differ among themselves in language and in laws, 
the class writes as the answer the ablative of respect. If twenty 
sentences were given, each answer would score five, and be rated as 
all right or all wrong. This plan is an excellent test for recog
nizing the various uses of the ablative and accusative, or the differ
ent uses of the subjunctive constructions.

The Third Year
The work of the second year being now finished, students have 

arrived at the dividing line of the high school course. ihose who 
were successful in the first two years will be anxious to continue 
their study, while others who with great effort secured the passing 
grade will gladly substitute Latin by a modern language, or some 
other subject of their choice.

*-

33



If the advanced Latin classes are to be successful, care should 
be taken to exclude all those whose work has hitherto been unsatis
factory, and those for whom continued study of Latin will be a loss 
of time. To admit weak students, and those possessing no real liking 
or ability for the study, means a tremendous loss of time for teachers 
as well as for the students, a bitter condemnation of the third year 
work, and inevitable death to every kind of success.

One of the best methods of popularizing Latin in the high school 
is to let pupils know from the very beginning of their course that 
only those who prove themselves real students, and those who have 
the ability to learn the language will be admitted to the advanced 
Latin classes. This knowledge will serve as a stimulus to pupils 
in the second year especially to do their best work in order to be 
ranked among the best Latin students of the school.

The Translation
Always bearing in mind the old German adage, "Aller Anfang 1st 

Schwer," "Every beginning is difficult," teachers should proceed with 
the greatest care to introduce students to the third year work and 
to keep them from becoming discouraged. They should go very slow
ly ever the new matter at first, and make sure that all the work 
covered is thoroughly understood.

It is true that by the time pupils have a good knowledge of 
declensions and conjugations, still no harm will be done, but much 
benefit derived from devoting two or three weeks to a review of 
cases, and four or five weeks to a detailed review of verb forms.

In the matter of translation, the same method of procedure as
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that followed in the second year should be used. Translation was, 
is, and ever will be the hardest task the pupils are called upon to 
do. For this reason, there should be no fear that high school teach
ers ever will make the task too easy, if those who desire to prevent 
pupils from using the published translation, will simplify the daily 
translation exercise; will take the class over the new lesson the 
previous day, and then make no allowance for hesitation or forget
fulness in the recitation of the following day. Some teachers a re 
of the opinion that this method weakens and destroys the initiative 
in the pupils, but it is my firm conviction that when this assistance 
is given a power is developed that otherwise would not be acquired. 
This is readily seen when students ?/ho receive this help read new mat 
ter for the first tine. From the daily practice of successful trans
lation, they interpret the passage in an intelligent manner, and 
with little loss of time.

t'

The Vocabulary
The vocabulary drill should be a feature of each day’s recita

tion. A daily drill for two or three minutes or the meaning of words 
is one of the most effective methods of making good translators of 
our pupils, for it is the lack of a working vocabulary that causes 
most of the difficulty in translation. A vocabulary drill prepared 
by M. S. Walter Sparks, and published by the H. M. Biden Company of 
Baltimore, Md. furnishes an excellent vocabulary practice. Exercise 
A consists of fifty Latin words with large spaces between words.
The pupils lay a piece of thin paper over the page and in the space
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write the English meanings within a prescribed number of minutes. 
When the signal is given, the pupils turn to the Exercise B upon 
which they again lay the paper. Here they find the English meanings 
which they should have written on their papers. If they do not make 
a reasonable score, they may be given a second and a third trial. 
Exercise B may be treated in the same manner as exercise A. ,-hen 
these two exercises are learned the pupils have at their command one 
hundred good practical words for daily use. If schools cannot buy 
these vocabulary exercises teachers may dictate the words as an oral 
exercise, and then when the class knows them give a written test on

the fifty words.

Sight Reading and Memory Work
During this year classes ought to do all the sight reading pos

sible. They should begin by reading a sentence of medium length 
each day, and then as their ability develops the amount of sight 
reading may be increased. For this work the class may be asked to 
turn to any of the orations of Cicero, or to his Letters, and trans
late first the short simple sentences, then the more involved ones. 
Classes enjoy meeting in the daily translation a sentence formerly 
read at sight, for it seems like meeting an old friend. >ome days 
they may be required to read at sight the easy sentences of the new

assignment.
A practice interesting and helpful to translation is the com

mitting to memory of certain lines from the author being read,
To many pupils this practice makes a strong appeal, for it causes
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them to feel an inner satisfaction at being able to quote Latin 
lines from memory, and accustoms them to Ciceronian idioms and ex
pressions. Pupils may be required to memorize sentences consisting 
of five or six words at the outset of their memory training, and then 
sentences of greater length. Sentences that have once been memor
ized will never again present difficulties in translation. ,.ith 
good results much time can be devoted to the learning of Latin idioms, 
phrases, and mottoes that are frequently met in daily experiences. 
There is always a satisfaction in having a knowledge Oi this kind.

x The Historical Setting

From the historical point of view, the reading of Cicero can 
be made intensely interesting. As in the case of Caesar, too little 
attention is paid to the historical setting and the connected narra
tive. On learning that Cicero played an important role in the death 
struggle of the Roman Republic, and that he was a man who remained 
true to his convictions under all circumstances, the pupil takes an 
interest in reading the literary productions of such a man.

A study of the history of the latter years of the Republic, of 
Cicero’s personality, of his character, home life, his devotion to 
his daughter, and of the manner in which he rose to prominence in 
Rome through his own efforts, leads to the pupils enjoyment of his 
study of Cicero. It is a good plan to require pupils to do research 
work upon these points, and prepare papers to be read before the clas 
The devisions of the speech should be well in mind, and a oummaiy
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Of the argument should be written up from time to time.

Ear Training
Very effective work in the matter of ear training can be 

done during this year. Let the teacher read a sentence slowly 
and distinctly while the class listens for the meaning, and then 
call for volunteers for the translation. At first very little 
response will be forthcoming, but before very long the number of 
volunteers will gradually increase. As soon as the class can 
get the meaning of the short sentences, the teacher might read 
an anecdote to see how far the pupils can follow the story, and 
later on in the year might dramatize a part of the speech already 
read by the class, and ask for a reproduction. As a rule the re

sults will be surprising.

Latin Prose
The third year work in prose should be carried on in the same 

manner as that done in the second year. Let two or three senten
ces be translated orally every day, for daily work in prose alone 
will strengthen the pupils in this phase of the work and keep them 
interested. Tests at certain intervals on the prose work already 
recited in class are conducive to attention and concentration on 

the part of the pupils.
The Fourth Year

The teaching aims of this year are altogether different from 
those of the other years. By this time the fundamentals oi Latin
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grammar, the principal constructions of Latin syntax, and a rather 
extensive vocabulary have been learned, so now pupils are ready to 
begin their study of the Aeneid which has been styled by some "a 

meditation on human life.”
The aim should be to enable students to derive all the enjoy

ment possible from the reading of this beautiful epic and to guide 
them in their appreciation of those fine things of life that the 
poet treats of. The historical setting together with the histor
ical significance of the poem should be emphasized, and the pas
sages that reveal the author’s personality, his idealization of 
Rome, his regret for Rome’s early history, and his hope for a new 
political order which he felt would be effected by his great friend, 
the Emperor Augustus, should be brought to the attention of the stu

dents.
Since the poem is one of the world’s greatest, pupils should 

appreciate, the reasons for its greatness, and the iniluence it 
had on the successors of Virgil. For many years this great Roman 
poet was the exponet of literary beauty, a teacher of morality, 
and the linguistic model for all classes of students and scholars. 
Owing to the fact that many poets owe "their creations to the in
spiration derived from the study of the Aeneid, English literature 
owes a debt to Virgil, a truth that pupils like to know.

The numerous classical allusions, the ancient mythology, the 
literary element, and the interest the Aeneid affords its readers 
make the poem a favorite and a source of real culture. The ability 
to appreciate fully the classical references so often found m
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both old and modern literature is a satisfaction that one experi
ences long after high school days have passed away, and no Latin 
student should be deprived of it. Hot at all is it an unusual occur 
rence to hear our students say that the study of the Aeneid is a 
compensation for all the hard and anxious study of the other three 
years. Would that every Virgil student would say the same thing I 
Why not endeavor to make this the result of our teaching?

The Aeneid has its moral lessons for every reader, young or 
old. Aeneas’ filial love for his father Anchises, his devotion 
for his wife Greusa, his paternal affection of Ascahius, and his 
fidelity toward his countrymen never fail to communicate a prac
tical message. His obedience to the gods, whose instrument he 
for the execution of their designs, leaves a favorable impression; 
his patience in suffering, his cheerful attitude toward his fello?/- 
men even when almost crushed by worry and anxiety, his service to 
humanity are all worthy of the greatest admiration. What student 
of Virgil could fail to appreciate the Aeneid when these moral les
sons are stressed and kept before his mind?

The sixth book, the most interesting of all the Aeneid, teaches 
many valuable lessons when properly handled. The Catholic child, 
in particular, cannot help but be impressed by the religious ele
ment of this book, so similar is it to the teaching of his church, 
Indeed the poet’s description of the various forms of punishment 
are so vivid that they furnish ample matter for the helpful contem
plation of any reader.
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Treatment of the Subject
Since the Aeneid is not studied from a grammatical standpoint, 

but for its literary value, emphasis should be laid upon securing 
good translation and the knowledge of the story as a whole. The 
characters, gods, and goddesses should be made so familiar that 
the students could readily identify each and attribute to each the 
proper words and actions.

A study will necessarily have to be made of the ancient myth
ology and the many classical allusions that characterize the poem.
Without this knowledge no enjoyment will be in store for the pupils.

x
Questions on the matter already covered, and special topic 

work are very helpful in impressing the various parts of the story, 
and making the student concentrate upon the subject matter.

Oral and written reports on the different incidents described 
by the poet assist in fixing them better in the mind, and give the 
students a personal interest in the narrative. A resume of the sub
ject matter might be called for at the completion of a certain num
ber of lines, or the class might be required to turn to passages al
ready read for answers to questions asked by the teacher. The value 
of the plan is that it makes the class quick in response, careful 
in finding the answer, and also affords a rapid review.

Prose
The Aeneid is not adapted to much grammar work, yet some work 

of this nature must be done. Attention, however, should be colled 
to the Yirgilian peculiarities, such as ne with the imperative, and 
cave and ne with the subjunctive, for the usual noli with the infin
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itive, the infinitive used to express purposes, the frequent use of 
the plurals for the singular, and the omission of the various sub

junctive.
One of the best means of keeping grammatical forms fresh in 

the mind is to give all during this year daily v;ork, preferably 
oral, in translating English sentences into Latin. These sentences 
may be based upon the lines of the lesson and may be formulated in 
such a way as to involve whatever grammatical topic the teacher wish
es to review, ifhen the Aeneid is used as the basis for prose work, 
greater interest is taken by the pupils, and better results are forth

coming .

The Assignment
The same dissatisfaction caused by the prescribed courses for 

the other three years again arises here, and for good reason. The 
general complaint is that this course which calls for the reading 
of six books of Virgil is entirely too heavy for children of seven
teen or eighteen years of age, if the work is to be done thoroughly. 
Many of our teachers maintain that the minimum amount of reading 
matter should be four books, and the maximum from five to five and 

a half books.
At any rate, the safe method is the assignment of no more than 

fifteen lines at the outset. Let the new lesson be read over the 
previous day, and all the difficulties be carefully explained. In 
fact, let everything be done to keep the beginner of Virgil Inter
ested. This plan should be followed for a month or two, or even a 
third month if necessary, and then discontinued as soon as it seems 
safe to let the class fall back upon its own resources.

■ f'
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Greater effort than ever must be made to secure good forceful 
translation, and to develop a certain ease in the process. When 
the class becomes accustomed to the poet’s style, the number of 
lines for each day’s reading can be gradually increased till it 
reaches the maximum number of forty lines, the average amount for 
the ordinary fourth year class. Much of the surplus work can be 
covered in the sight reading which should figure prominently in 
this year’s work.

Time given to committing of the well-known passages of the poem 
to memory is well spent, for many of them contain beautiful senti
ment and a good moral. One commentator says of the line ’’Non ignara 
mali, miseris succurrere disco” that the boy or girl who does not 
appreciate its meaning ought to be deprived of a further study of 
Virgil.

Scansion
Some educators are of the opinion that scansion should be taught 

from the very beginning of the fourth year work. But since experi
ence proves that the rhythmic reading can be learned without much 
difficulty, this part of the work can be easily deferred until the 
students become familiar with the poet’s style and get interested in 
the story.

The most successful method of teaching scansion is to begin 
with the oral recitation. The teacher reads the scansion or two 
or three lines each day, and the class repeats stressing the accented 
syllables in a very marked degree. In this way a sense of the rhy
thm is gradually acquired, and pupils learn the musical quality of
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the line. This 'method can be used for two or three weeks before the 
students are asked to attempt scansion by themselves.

Care should be taken to avoid overburdening the pupils with a 
great many rules of prosody. The following six are the most common 
and helpful:
(1) A vowel before two consonants is long:
(2) A vowel before a vowel or h is short:
(3) A diphthong is always long:
(4) Enclitics are short:
(5) A final vowel, and the syllables -am, era, on, and um are eli
ded before an initial vowel or h:
(6) The fifth foot is a dactyl and the sixth foot is a spondes.

With these six rules and their knowledge of the vowel quantity
in the different cases of the five declensions, pupils are able for 
a fair attempt at dividing the lines into feet.

After two or three weeks of scanning with the teacher, and in 
concert, the class should now be required to write out the scansion 
of three lines a day. Some members of the class may put the results 
of their efforts on the board for the others to criticize and correct.

When the majority of the pupils are able to do this written work 
correctly, the oral recitation can be again resumed. The pupils 
ought to be required to keep count of the number of feet as they go 
through the line. To make sure they do this, it is well occasionally 
to stop the one reciting when he least expects it and ask for the 
number of the foot he is working on. Much should be given to scan
sion in concert, for this is a very effective way of giving pupils
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a feeling for the metrical swing of the verse.

The Final Theme
As college graduates are required to write a thesis in partial 

fulfillment of the requirements for a degree, so too should Latin 
students be expected to write a paper bearing upon some phase of 
their Latin study. It has been my custom for several years to have 
pupils write a resume of from two to three thousand words on the 
six books of the Aeneid in order that they may form a clear concep
tion of the whole story. For months before the date set for the 
submission of this paper, the students prepare by a careful review 
of the year’s work for the writing of this essay.

Instead of the resume of the story, some phase of the Aeneid 
may be taken as a subject for these papers. Essays on Dido and 
Her Part in the Story, on Creusa and Aeneas, Priam and Hecuba.
The Women or the Men in Virgil, The Religious Note of the Aeneid, 
Dante’s Debt to Virgil, Nature in the Aeneid, and many other sub
jects will be found interesting work for the culmination of the 
Latin course in the secondary schools.

L. D. 3.
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