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MI am the Child.
You hold in your hand my destiny.
You determine, largely, whether I shall succeed or fail. 
Give me, I pray you, those things that make for 

happiness.
Train me, I beg you, that I may be a blessing to the 

world."
■Mamie Gene Cole



CHAPTER I

INTRODUCTION

PROBLEM

It is a well known fact that psychologists do 
not agree among themselves concerning the importance of 
topics included in their respective fields. It is the 
purpose of this thesis, therefore, to ascertain as far 
as possible the extent to which five authors of repre
sentative recent texts in the field of child psychology 
agree. This agreement as to importance of items will be 
determined both relatively, in the statement of the per 
cent of space alloted to each topic, and absolutely, in 
the comparison of the actual number of standard pages 
devoted to each topic by each author. In this way both 
the extent and the nature of agreement may be determined.

AIM

It will be shown in this study that, although 
the five authors considered here do not agree concerning 
the amount of stress laid on all the topics in child 
psychology, they do agree as to the importance of both 
the social and the mental phases of child development.
It will also be interesting to note that this agreement
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A second aim of this work will be to ascertain 
which of the five texts more nearly aporoach.es the norm 
as determined by the combined analyses of the subject 
matter included in all five texts.

PREVIOUS STUDIES

Goodwin B. Watson1 evaluated some problems in 
the field of educational psychology in his study made 
in 1926. These problems he evaluated after examining 
three points of view: first, a group of experts in the 
training of educators (faculty members at Teachers' 
College, Columbia University); secondly, a group of ex
perienced teachers (graduate students in educational
psychology); and thirdly, a group of intelligent under-

*
graduates who had never taught, but were preparing to 
teach.

He sent a questionnaire to four hundred subjects, 
and from the information returned to him, he ranked 
fifteen topics in educational psychology. He concluded 
that the most-used textbooks do not agree with one an
other as to points which should be stressed, and he 1

1. G. B. Watson, "What Shall Be Taught in Educational 
Psychology?" Journal of Educational Psychology.
XVII (1926), pp. 577 - 599.

is not only relative but absolute, as well.



further stated, that there are unlimited possibilities
for future research in this field of work.

With Watson's study as their background and
basis, Weeks, Pickens and Roudebush2 attempted to
evaluate his list of problems, and to determine the
amount of overlapping of these problems in the fields
of psychology, educational psychology and principles of
secondary teaching. They chose six representative texts,
two in each of the fields, and determined how many pages
were given to each of Watson's fifteen topics. Each
book was read by two members of the committee, pages
were converted into standard pages, and these, in turn,
were changed to per cents. Then they were compared for
the purpose of determining the amount of overlapping in
the fields. The members of the committee found some

»
differences in the three fields, but also much similari
ty and a great deal of overlapping (more than fifty per 
cent). The greatest overlapping was in the field of' 
educational psychology. They also found great variation 
in the per cent of space given to each topic by the 
different authors.

2. H. P. Weeks, H. D. Pickens, and R. I. Roudebush, "A 
Comparative Study of Recent Texts in Psychology, 
Educational Psychology, and Principles of Teaching", 
Journal of Educational Psychology. XXI (1930), 
pp. 327 - 340.

3
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Dean A. Worcester3 attempted, in 1927, to de
termine the extent of agreement among textbooks in 
educational psychology, and also to compare some courses 
of study in that field. He examined twelve texts in 
educational psychology and compared them as to per cent 
of space they gave to certain topics. He also compared 
eleven courses of study, and found no agreement in the 
material a course in educational psychology should in
clude .

Edward L. Kemp4 referred to Worcester's study
of 1927 and added his own conclusions in 1933. He made
an investigation to attempt to evaluate the content of
educational psychology in the light of teaching needs.
He examined textbooks in the field and compiled a list
of two hundred sixty-four distinct items. This list he

»
sent to the superintendents of every city in the United 
States with a population of fifteen thousand or above, 
and received satisfactory replies from one hundred 
twenty important and representative cities in forty-

3. D. A. Worcester, "The Wide Diversities of Practice 
in First Courses in Educational Psychology", Journal 
of Educational Psychology. XVIII (1927), po. 11 - 
18.i ’)

4. E. L. Kemp, "The Content and Objectives of Education
al Psychology in Teacher Training", Journal of 
Educational Sociology. VI (1933), pp. 550 - 555.
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three states. The items were checked as to their value, 
the scale providing four ratings: major importance, 
average value, little value, omit item. Kemp, after 
organizing the data on the replies, concluded that the 
materials in educational psychology need to be reduced 
in amount and revised for more professional concentration.

G. W. Hartmann5 attempted to evaluate the re
presentative items taught in elementary psychology. His 
basis for comparison was that of personal appeal, and he 
defended this choice by adding that the student's en
joyment during learning tends to make his life happier, 
and so more worth while to him. Hartmann constructed an 
interest test of two hundred fifty-six items and admin
istered it to over four hundred undergraduates at the
Pennsylvania State College. He asked them to check their

»
degree of interest in these items, and drew his con
clusions from their replies. He found that a single item 
may vary widely in the amount of interest it evokes, and 
he concluded that if educators are to hold the attention 
of students throughout an entire course, they must begin 
with the topics most widely accepted as interesting.

5. G. W. Hartmann, "The Measurement of the Relative 
Value of Representative Items Taught in Elementary 
Psychology", Journal of Educational Psvcholoev.
XXIV (1933), pp. 266 - 282~. -----
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Then perhaps the initial interest would continue through
out the semester. Hartmann cited two writers (Woodworth1 
and Wheeler8) who seem to be adhering more closely to 
the interest list of topics in elementary psychology, 
and he thus concluded that the logical and the 
psychological approaches to the subject are gradually 
becoming one and the same.

1. R. S. Woodworth, Psychology. New York: H. Holt and 
Company, 1929. (Revised Edition)

2. R. H. Wheeler and P. T. Perkins, Principles of Mental 
Development. New York: Thomas Y. Crowell Company 
1932.



CHAPTER II

PROCEDURE

There are several methods of evaluating the
different items included under the heading of child
psychology. The most common procedure has been to
utilize the judgment of a man skilled in psychological
research. However, most research has been done on
problems that are easily controlled rather than those
of greatest importance. Another method of evaluation
is to secure the opinions of experts in the field of
education. But this, the questionnaire method, also
has its limitations. Its time-consuming efforts rarely
bring forth truly valid and reliable analyses. A third
method, that which is used in this study, is the dis-

►
covery of the emphasis placed upon the different items 
in child psychology by the authors, themselves.

The books selected for the analysis are as
follows :

Curti, Margaret Wooster: Child Psychology. New 
York: Longmans, Green and Company, 1930.

Morgan, John J. B.: Child Psychology. (Revised 
Edition) New York: Farrar and Rinehart, 
1934.

Nimkoff, Meyer F.: The Child. Chicago: J. B. 
Lippincott Company, 1934.
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Stoddard, George D., and Wellman, Beth L.:
Shi14 Psychology. New York: The 
Macmillan Company, 1934.

Swift, Edgar James: Psychology of Childhood.
New York: D. Appleton and Company, 1930.

An investigation of the book reviews1 of these texts
justifies their selection as representative books in 
the field.

The list of topics to be considered in this 
study was not taken from any previous related work. It 
was chosen, rather, in accordance with the frequency 
with which the item appeared in the indices of the five 
books. The resultant list follows:

1 Social development
2 Mental development
3 Emotional development »
4 Heredity
5 Play
6 Physical development
7 Moral development
8 Imagination
9 Individual differences

10 Habits
11 Memory

1. cf. Appendix, pp. 39 - 46.
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The texts were read to discover the number of 
pages devoted to each of the above topics. Then, since 
the number of words per page varied in the texts, it was 
necessary, for the sake of comparison, to standardize 
the pages for all the texts. This was accomplished by 
averaging the exact number of words on five representative 
pages, thus estimating the average number of words per 
page for each book. The page which was taken as standard 
was the average page of the text (Curti) having the 
fewest words per page (280). This average number served 
as a basis for comparison, and the other average pages 
were considered in ratio to it.

The number of words per average page of each
text is shown in Table I, while the size of each book in
terms of standard pages is given in Table II.»

The five texts were analyzed page by page and 
item by item. The number of words devoted to each topic ^  
was changed to the number of standard pages, in each 
case. Then the latter was also expressed in per cents.
The results are shown in the accompanying graphs, with 
a combined summary in Table III.



TABLE I

NUMBER OP WORDS PER AVERAGE PAGE OP EACH TEXT

Author Words
Curtí 280
Morgan 511
Nimkoff 354
Stoddard and Wellman 355
Swift 306

TABLE II

NUMBER OP STANDARD PAGES IN EACH TEXT

Pases
Curti 476.0
Morgan 496.5
Nimkoff 298.4
Stoddard and Wellman 390.5
Swift 424.0



tf
lö

w
o^

 
M

H
öJ

Sd
a



^
 o

 
W

 M
 ff

l S
 a

 35
12

G M N S+W S
TEXTS

FIGURE 2 NUMBER OF PAGES IN EACH TEXT



FIGURE 3 PER GENT OF TEXT CURTI DEVOTES TO EACH TOPIC
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FIGURE 4 PER GENT OF TEXT MORGAN DEVOTES TO EACH TOPIC
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FIGURE 5 PER CENT OF TEXT NIMKOFF DEVOTES TO EACH TOPIC
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FIGURE 6 PER CENT OF TEXT STODDARD AND WELLMAN
DEVOTE TO EACH TOPIC
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FIGURE 7 PER GENT OF TEXT SWIFT DEVOTES TO EACH TOPIC
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PER GENT OF TEXT EACH AUTHOR DEVOTES TO EACH TOPIC

TABLE III

G M N s+w sSocial development 17 .7 26 .6 31.2 21.1 24.6
Mental development 36.2 10.8 10.8 38.5 20.0
Emotional development -- 14.3 6 .2 1.5 12.5
Heredity 13.4 2.5 5.2 -- 6 .7
Play 8 .4 4.8 7.2 2.8 3.1
Physical development 1.7 10.2 6.7 __ .4
Moral development 2 .6 .3 6 .6 2.8
Imagination -- 5.7 -- -- 2.7
Individual differences -- 3.0 1.0 3.9 .31
Habits 3.0 -- -- -- 3.7
Memory -- 3.4 -- -- .29

/



CHAPTER III

COMPARISON OP TEXTS

RANKING OF TOPICS

The entire field of psychology is in a state of 
variance. Prominent educators disagree among themselves 
as to the ranking importance of the various problems 
included in their particular branches of the subject.
And in no phase of the study is this more true than in 
that of child psychology. The child occupies the center 
of the stage, but in very diverse roles. And the view
point of the psychologist, whether it be to regard the 
child as an amateur adult or a growing youngster, in
fluences his treatment of the various items included in 
child psychology. Whether he places emphasis upon the 
child's moral development or his habits, his mental de
velopment or his play, may be governed to a large extent 
by his own philosophy of life.

Among the authors included in the present study, 
there are two (Curti1 and Stoddard and Wellman2) who 
devote the greatest per cent of standard pages in their

cf. Table IV
2. cf. Table V



TABLE IV

RANKING OP TOPICS BY CURTI

Mental development 1
Social development 2
Heredity 3
Play 4
Habits 5
Moral development 6
Physical development 7

TABLE V

RANKING OP TOPICS BY STODDARD AND WELLMAN

Mental development 1
Social development 2
Individual differences 3
Play 4
Emotional development 5
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texts to the topic of mental development. This same 
topic is ranked second by Nimkoff® and Swift3 4, both of 
v/hom would place social development first in importance, 
if one may judge by the per cent of standard pages given 
to these topics. Morgan5 agrees with the last two in 
the importance of social development, but he pushes 
mental growth and development down to third place .
Second place honors he gives to the growth and de
velopment of the emotions, a topic ranked third by 
Swift, fifth and sixth by Stoddard and Wellman and 
Nimkoff, respectively, and considered hardly worth 
stressing by Curti.

Of the five authors considered, Ourti gives
the topic of heredity a higher rank than do any of the
others, in terms of per cent of standard pages devoted»
to its treatment. Curti ranks it third; Swift, fourth; 
Nimkoff, seventh; and Morgan, ninth. Stoddard and Well
man doubt that it is of sufficient importance to merit 
separate recognition. They prefer to devote a greater 
per cent of space to the subject of individual differ- ' 
ences, but neglect explaining whether that is because it

3. cf. Table VI
4. cf. Table VII
5. cf. Table VIII



TABLE VI

RANKING OP TOPICS BY NIMKOFF

Social development 1
Mental development 2
Play 3
Physical development 4
Moral development 5
Emotional development 6
Heredity 7
Individual differences 8



TABLE VII

RANKING OP TOPICS BY SWIFT

Social development 1
Mental development 2
Emotional development 3
Heredity 4
Habits 5
Play 6
Moral development 7
Imagination 8
Physical development 9
Individual differences 10
Memory 11

+ •



TABLE VIII

RANKING OP TOPICS BY MORGAN

Social development 1
Emotional development 2
Mental development 3
Physical development 4
Imagination 5
Play 6
Memory 7
Individual differences 8
Heredity 9
Moral development 10
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lends Itself so excellently to the methods of education
al research. The problem of individual differences is 
placed almost at the extreme opposite end of the scale 
by the other four authors. This does not mean that the 
other writers do not recognize individual differences, 
however. They have dealt with them, not as a special 
topic, but as influences in the various phases of growth 
and development. Physical development is ranked fourth 
in terms of per cent of standard pages by two of the 
authors (Morgan and Nimkoff) but is mentioned only in
cidentally by the other three. The subject of play 
ranges from third to sixth in rank, a fact that indicates 
more or less universal acknowledgment of its importance.

The topics of imagination, memory and habits, 
stressed in varying degrees by the five authors, are to 
be found more consistently at the lower extremity of 
the scale. Their importance seems doubtful, while that 
of moral development is even less certain. Nimkoff 
devotes a greater per cent of his book to the subject 
of morals than do the others. His ranking of it is ' 
fifth, while Gurti places it sixth. Swift ranks it 
seventh, and Morgan devotes but little space to the 
subject, giving it a ranking of tenth place. Stoddard 
and Wellman doubt the necessity of treating it as a

5 l 5 3 :i
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separate topic. Surely educators realize the importance 
of moral growth and development in children. However, 
their failure to devote more space to the subject in 
their texts indicates their hesitancy in shouldering 
the responsibility of such an undertaking.

Thus, after an analysis of five representative 
texts in the field of child psychology, it is concluded 
that the main basis of agreement among the authors is in 
the ranking of both social and mental development6.
Other items, considered of varying degrees of importance, 
do not receive so much emphasis in textbooks. Whether 
or not they are stressed in the classroom depends upon 
the individual teachers. And among these, as among 
authors, there is much diversity.

COMPARATIVE SPACE DEVOTED TO EACH TOPIC

To compare textbooks in their treatment of the 
various topics by noting the per cent of space devoted 
to each of the topics is to compare them relatively.
So, also, is it relative to compare their ranking.' Thus 
for an absolute comparison, it will be well to take note 
of the actual number of standard pages each author de
votes to each item in the selected list. The rank of

6. cf. Table IX
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TABLE IX

COMBINED RANKING OP TOPICS BY AUTHORS

- -_______________ !_c M N S+W SSocial development 2 1 1 2 1
Mental development 1 3 2 1 2
Emotional development - 2 6 5 3
Heredity 3 9 7 - 4
Play 4 6 3 4 6
Physical development 7 4 4 - 9
Moral development 6 10 5 - 7
Imagination - 5 - - 8
Individual differences - 3 8 3 10
Habits 5 - - - 5
Memory - 7 - - 11

/
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first place may mean something very different when 
translated into terms of standard pages. Items of the 
same rank do not necessarily cover the same number of 
pages, as the casual observer may be led to believe.
For instance, Gurti and Stoddard and Wellman, both of 
whom rank mental growth and development first in impor
tance, do not agree concerning the actual number of 
pages necessary for dealing with that topic.7 Curti's 
rank is in reality the higher, since she devotes over 
twenty standard pages more to the item than do Stoddard 
and Wellman. So although both texts rank the subject as 
the most important, Gurti emphasizes it more than do the 
others.

The same is true of the topic of social develop
ment. Three authors give it first place in their texts; 
yet they vary in the number of standard pages they de
vote to it. Nimkoff gives only ninety-three pages to 
the subject of social growth and development; Swift 
treats it in one hundred four pages; and Morgan, consider
ing it still more important, devotes one hundred thirty- 
two pages to it. Vet each of the three authors considers 
it of greatest importance, and the topic, itself, is of 
equal rank in the three books when considered in terms

7. cf. Table X



29

NUMBER OP STANDARD PAGES EACH AUTHOR DEVOTES TO EACH TOPIC

TABLE X

n M N S+W SSocial development 84 132 93 82 104
Mental development 172 54 32 151 83
Emotional development -- 71 19 6 53
Heredity 64 12 16 -- 28
Play 40 24 21 11 14
Physical development 8 51 20 -- 2
Moral development 12 2 20 -- 12
Imagination -- 28 -- __ 12
Individual differences __ 15 3 15 1
Habits 14 16
Memory -- 17 -- -- 1

1



MAXIMUM AND MINIMUM NUMBER OP PAGES 
DEVOTED TO EACH TOPIC
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of per cent of space devoted to it. So, regardless of 
the topic under consideration, the rank of first place 
in this list ranges from ninety-three to one hundred 
seventy-two pages of informative material.

The rank of second place in terms of standard 
pages does not cover quite such a wide range as does 
that just mentioned. Its range is a matter of fifty- 
two pages, from Nimkoff's thirty-two standard pages con
cerning mental growth and development to Curti's eighty- 
four devoted to social growth and development.

No two of the texts agree as to the topic to be 
ranked third. It is significant to note, however, that 
the subject of heredity, which ranks third in Curti's 
text, covers sixty-four pages; the item of individual 
differences, on the other hand, ranked third by Stoddard 
and Wellman, takes up only fifteen standard pages. Yet 
the two are equal in rank, regardless of the fact that 
the one offers four times as much as the other in in
formational content.

Both Morgan and Nimkoff rank physical growth 
and development fourth, but the former devotes over 
twice as much space to the subject as does the latter. 
The differences are still greater in the ranking fourth 
of the topic of play by Curti, and by Stoddard and
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Wellman. Gurti gives almost four times as many standard 
pages to that item as do Stoddard and Wellman. Yet the 
same topic is ranked equally by the two texts in terms 
of per cents.

Fifth place in the ranking ranges from six to 
twenty-eight standard pages. All five authors rank 
five topics, but from the sixth through the tenth, the 
number of authors ranking the items gradually decreases. 
Four rank seven topics; three, eight; two, ten; and only 
one ranks all eleven of the items considered in this 
s tiidy.

It is interesting to note that both Morgan and
Stoddard and Wellman devote fifteen standard pages to
the subject of individual differences. Yet that item
differs five points in its ranking with the two authors.

»
Morgan ranks it eighth, while Stoddard and Wellman give 
it third place. Absolutely, or in terms of standard 
pages, both texts give it the same amount of space; 
while relatively, or in terms of per cents, they seem 
to give it differing degrees of emphasis. That fact is 
evidence of the advisability of considering a problem 
of this type both in terms of per cents and in terms of 
the number of standard pages.



CHAPTER IV

SUMMARY

COMBINED RANKING

In discovering the total number of standard 
pages given to each topic by the combined five texts, 
it is a significant fact that the topic having the 
greatest number of standard pages exceeds the second 
highest by only three standard pages.1 Considering 
the five books as one, the greatest amount of space 
is devoted to the subject of social growth and develop 
ment. This has a total of four hundred ninety-five 
pages in its content, while mental growth and develop
ment, which ranks second, contains four hundred ninety 
two standard pages. The next highest item, emotional 
growth and development, includes only one hundred 
forty-nine pages, so it may be concluded that the 
greater part of child psychology is concerned with the 
social and mental phases of the child’s development.

Heredity is given only fourth place by these 
writers, in spite of the heredity-environment contro
versy ever present among psychologists. Moral growth

1. cf. Table XI
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TABLE XI

TOTAL NUMBER OF STANDARD PAGES AND RANK OF EACH TOPIC
(ALL FIVE TEXTS)

Pages R
Social development 495 1
Mental development 492 2
Emotional development 149 3
Heredity 120 4
Play 110 5
Physical development 81 6
Moral development 46 7
Imagination 40 8
Individual differences 34 9
Habits 30 10
Memory 18 11
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and development, ranking seventh., receives greater 
emphasis than do habits, ranking tenth, although the 
great importance of each is more or less universally 
and equally recognized. Individual differences, in the 
combined ranking, receive only ninth place. However, 
some of the authors considered in this study have 
chosen to include the topic of individual differences 
in their treatment of the various phases of growth and 
development rather than to deal with it as a separate 
problem.

COMPARISON WITH RANKING BY SWIFT

It is interesting to note that of the texts 
analyzed, that written by Swift adheres most closely 
to the topic-ranking of the combined texts.2 Swift, 
in his ranked material, agrees with the combined rank
ing in seven of the eleven topics considered. None of 
the other authors ranks more than just two of the topics 
as they are ranked following the analysis. This would 
indicate that Swift more nearly approaches the norm of 
the subject matter considered in child psychology as 
discussed by the authors of these five texts.

2. cf. Table XII
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COMPARISON OP COMBINED RANKING 
WITH RANKING BY SWIFT

TABLE XII

___________«_____________ b____ R bv S
Social development 1 1
Mental development 2 2
Emotional development 3 3
Heredity 4 4
Play 5 6
Physical development 6 9
Moral development 7 7
Imagination 8 8
Individual differences 9 10
Habits 10 5
Memory 11 11

/
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CURTI, MARGARET WOOSTER: CHILD PSYCHOLOGY

Journal of Educational Psychology. XXIII (February,
1932), pp. 152 - 153.

That child study continues to 
develop as the science of human be
havior is evidenced by Dr. Curti's 
comprehensive and scholarly treat
ment of the subject....

The author treats each topic 
with originality and distinction, 
professing allegiance to no one 
school of psychology, but selecting 
from each the contributions of great
est scientific value....

As a basic text in child psychol
ogy the book can be well recommended.
Most profit will be derived from it 
by those who have thorough grounding 
in the principles of psychology, who 
are familiar with the terminology 
and divergent theories of different 
schools, but to some extent the book 
itself furnishes this background.

-- Gertrude Hildreth
»

Religious Education. XXVII (February, 1932), pp.
182 - 184.

This book, on the whole, re
veals skillful and discriminating 
workmanship. It should provide use
ful and stimulating reading for those 
who wish better to understand normal 
child life . ,

Curti's book will be particularly 
well-received by advanced classes 
wherein a consistent point of view 
may be used as a starting point for 
discussion and further study.

--Paul A. Witty
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CÜHTI, MARGARET WOOSTER: CHILD PSYCHOLOGY

Childhood Education. VII (April, 1931), p. 444.
The book is not a record of 

original research by its author, 
rather Curti's contribution is that 
of organization and presentation.

Curti's style is easy and fluent, 
so that the total effect of reading 
a chapter is that of having listened 
to a well-organized lecture.

The wealth of illustration, 
through reference to literature in 
the field, deserves special comment.
We can recall no other book in child 
psychology which draws upon such a 
wide range of experimental and ob
servational work. The author must 
have an unusual background of knowledge 
of the literature in the field to 
make this possible. This is apparent 
in the applicability and interpretation 
of her references, in the number and 
range of her foot-notes, and in the
special chapter references appended.

»

In its comprehensive presentation 
of this literature, and because of 
its lucid and masterly organization, 
the book cannot fail to be a stimu
lating and valuable one for teachers, 
students and parents.

-- Edith Deadman

MORGAN, JOHN J. B.: CHILD PSYCHOLOGY (FIRST EDITION)

The Commonweal. XVI (June 29, 1932), p. 256.
Much of what the author writes 

might apply to animals as well as to 
children. Religion as a factor in

/
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MORGAN, JOHN J. B.: CHILD PSYCHOLOGY (FIRST EDITION)

human behavior is rigidly excluded.
The soul, its substance and activities 
are never defined. The chapter on 
thinking is deficient. Much is said 
about the acquisition and development 
of attitudes and undesirable traits 
in the infant, but the fact that a 
multitude of influences may gradually 
neutralize them has not been brought 
out. Within his own limits, however, 
it must be acknowledged that the 
author does his job well. The book 
has all the features a good textbook 
should have. Used in connection with 
a scholastic philosophical text 
supplying what has been eliminated, 
its value would be considerably en
hanced. But even as it is, the in
formation it furnishes recommends it 
to students of modern psychology as 
one of the best books of its kind.

-- Book Review Committee

Religious Education. XXVII (February, 1932), pp.
182 - 184.

»
Dr. Morgan's Child Psychology 

reflects an attempt 'to give a com
plete analysis of infant behavior, 
motor development, emotional de
velopment, motivation, language, 
thinking, work, play, and the like;- 
visioned as a functional working 
unit in the complete personality.*
A stupendous undertaking!

Morgan's book will indeed be 
useful for teachers and parents.

--Paul A. Witty
Juvenile Research. XIX (January, 1935),

The student and the general 
reader will find this book, which is
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MORGAN, JOHN J. B.: CHILD PSYCHOLOGY

written in the author's 
characteristically interesting 
style, of considerable value. The 
presentation is in accordance with 
the more formal academic procedure.

The book is carefully worked 
out and deserves wide use in college 
classes.

-- Norman Fenton

NIMKOFF, MEYER F .: THE CHILD

Qrozer Quarterly. XI (July, 1934), p. 368.
There are many praiseworthy 

features about this book. Seldom 
does a schoolman pick up as readable 
a text for college purpose as this 
book is. The author has exhibited 
mature scholarly interests and pre
sented a fund of highly suggestive 
materials concerning the sociology 
of the child without lapsing into 
an academic dialect....Doctor Nim- 
koff presents family, play, work, 
school, aesthetic and religious 
roles of the developing youth in 
clear and forceful language and in 
terms of an expansive world-view.
The text should prove popular in in
troductory courses in sociology; it 
will be equally welcome to intelligent 
parents and clergy.

-- S. G. Cole
The (.London) Times Literary Supplement. Thursday 
July 19, 1934, p. 515.

A book for students of children's 
upbringing and psychology by the 
Associate Professor of Sociology,
Bucknell University, and Director of 
the Institute for Family Guidance,
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NIMKOFF, MEYER P .: THE GHILD

Lewisburg, Pennsylvania. The child's 
adjustment of his social needs is 
the main topic; the first half of 
the hook traces the development of 
the child's personality and the se
cond half examines the social ex
perience through which his personali
ty develops.

STODDARD, GEORGE D., AND WELLMAN. BETH L.: GHILD 
PSYCHOLOGY

Journal of Home Economics. XXVII (January, 1935) , 
p . 50.

The book should be suggestive for advanced stxxdents of psychology 
interested in research along lines 
where evidence is lacking. It clari
fies fundamental aspects of child 
nature, indicates the need for more 
research in certain fields, and 
suggests specific problems. For the 
student of child psychology it has 
particular value. It will also be 
of interest to those concerned with 
child care and guidance in that it 
gives an interesting presentation of 
important phases of child life.

-- Margaret Wylie
Childhood Education, XI (March, 1935), pp. 278 - 279.

The Stoddard-Wellman volume is 
not just another book. It gives us 
an effective articulation and pene
trating analysis of the returns from 
research studies in the field of 
child psychology. A beginner 
probably could not, without much 
struggle, work his way over the 
terrain surveyed by the text.
Packed with the descriptions of the 
findings of an enormous number of
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STODDARD, GEORGE D., AND WELLMAN, BETH L.: PSYCHOLOGY CHILD

researches--there are about 500 
references in the bibliography—  
the volume is almost encyclopedic, 
yet not accurately so characterized 
because of the conspicuous matrix 
of theory which gives the work unity. 
In fact, the text is outstanding for 
its synthesis.

-- Helen Lois Koch
American Journal of Psychology, XLVII 
1935), p . 366. (April,

The results of a very large 
number ̂ of experimental studies'are 
summarized in a concise and straight
forward manner with little attempt 
at integration or interpretation 
other than that given by a topical 
arrangement. While such a plan of 
presentation does not make for easy 
reading, it has the advantage of 
forcing the student to weigh the 
evidence for himself and to draw his 
own conclusions.

*""-F • L. Goodenough
Elementary School Journal. XXXV (May, 1935), p. 710.

An introductory chapter gives 
an excellent critical account of 
methods of research. The authors' 
critical evaluation of the studies 
that they review is generally pene
trating and fair. They are partial '
to no school of psychology and 
judge the production of each on its 
merits. Investigators in child psychol
ogy will find many suggestions lead
ing to new modes of attack. The book 
does not attempt to cover the period 
°£ adolescence, and within the period 
of childhood the greater emphasis is 
on the preschool ages. It is a



STODDARD, GEORGE D., AND WELLMAN, BETH L.S CHILD 
PSYCHOLOGY

painstaking and useful treatment 
and a welcome addition to the litera
ture of child psychology.

--P. N. Freeman

SWIFT, EDGAR JAMES: PSYCHOLOGY OP CHILDHOOD

Outlook. CLIV (April 30, 1930), p. 710.
It is essentially readable and 

free of technical terminology.... 
Professor Swift believes in studying 
the whole child. He holds that 
neither individual habits nor single 
reactions are a sufficient revelation 
of the behavior pattern. The child 
must be studied in all his relation
ships and activities, most particular
ly in the home and parental associa
tions, if he is to be understood.... 
Professor Swift stresses the point 
that the shaping of personality be
gins in the cradle and continues 
through the preschool period. By 
the time the primary room is reached, 
he says, the foundation of person
ality has been laid, and like a 
building, the possibilities of the 
superstructure are settled by the 
underlying support.

-- Florence Guy Seabury
Survey. LX (May 15, 1930), p. 199.

Ask the parent of three or 
four growing children to give you a 
description which will cover indi
vidualities and abilities of them 
all. He will declare that it is an 
impossible task. By comparison one 
can see how much more difficult it 
is to present within the narrow limits
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SWIFT, EDGAR JAMES: PSYCHOLOGY OF CHILDHOOD

of any one volume all of the important 
characteristics of all children. Yet 
it is this very thing which Dr. Swift 
has not only attempted, but spectacu
larly accomplished.

Of course such a study cannot 
be exhaustive, nor final, but it will 
undoubtedly act as a touchstone to 
parental interest, for it is woven 
of the very web and warp of child life .

-- Florence Mateer

/
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