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INTRODUCTION

In view of the growing complexities of life, a 
rapidly changing civilization and the bewilderment of 
the post-war world, educators today are reaching out 
for principles and standards whereby to evaluate their 
educative policies, measure their shortcomings and 
check their progress.

Underlying their demands for principles and cri
teria is the recognition of an imperative need for a 
sure philosophical basis on which to rest their educa
tional endeavor. They must know the nature of that with 
which they deal, its needs and Its destiny, hence they 
must know the nature of man; his relation to the State; 
the proper functions of the State in the life of the 
individual; the boundaries of the authority of the State 
and the code of ethics which it must observe.

Educators today are faced with the fact that the 
educational theories and systems of some nations have 
brought their peoples to the ruin of both their cultural

1

and their economic life, while others have produced in 
their people a disregard for morality and human rights 
which alarm serious minds. Keenly alive to the fact that 
educational systems which either disregard God or place 
in His stead the cult of race or national achievements

v



have failed, educators concede that the school system 
of today needs God. Therefore they look for a philos
ophy of education based on Christianity, that is as 
flexible and usable as Christianity itself, and like 
Christianity, adaptable to all times and places.)

While American civilization is indebted to all 
the world, it has received a great share of its heritage 
through English and Saxon channels. But England re
ceived her first impulses to learning through the 
Benedictines— hence our cultural tradition is rooted in 
Benedictinism. Mourret maintains that the culture of 
Germany is that of the great monasteries established by
Boniface^" and that the civilization of England is that

2 3of her schools made famous by Bede and Anselm.
Present-day educators, of whatever Faith they 

may be, or of no Faith at all, are far different from 
what they would be had there been no Christ nor a 
Benedict, for they reap the harvest of the influences of 
Christianity, and enjoy the benefits of Benedictine civ
ilization and culture. Educators have indeed gone a

^-Fernand Mourret, A History of the Catholic 
Church, III, pp. 212-213. Translated by The Rev. Newton 
Thompson, S.T.D. St. Louis: B. Herder Book Co., 1936.

2Ibid., pp. 200-201.
5Ibid.. IV, pp. 303-307.
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long way since the time of Benedict, but not all their 
going has been in the direction of progress.

Modern writers are fond of drawing parallels be
tween the present times and those of the disintegration 
of the Roman Empire. One author has suggested as a
remedy for our social and economic ills that we go "Back 

4to Benedict”. But although it is neither possible nor 
advisable to return to the conditions of the time of 
Benedict, it is possible to apply to our problems the 
principles that animated Benedict and his monks when 
they preserved for us the learning of the ancient world, 
and became for centuries the educators of nations.

Benedict had no intention of formulating or dic
tating an educational policy or program for educators of
his day or of the present. Nevertheless, as this study

»purposes to show, the vital principles of a Philosophy 
of Education are embodied in his Rule. True, when St. 
Benedict wrote this Rule he had in mind more the needs 
of the monastic body than those of the school proper; 
but since human nature is ever the same, the underlying 
processes of the educative art must be the same, be it 
that of the ”school of the Lord's service,” or that of 
the institutions for the general training of youth.

4Louis B. Ward, M.A., Back to Benedict. Chicago: 
The Benedictine Press, 1939.
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This study is intended to be neither a commen
tary on nor a summary of the Rule ; rather it aims to be 
solely a selective interpretation of certain passages 
adaptable to the solution of modern educational problems 
in view of the part played by the Rule in Christian edu
cation during past ages. A glance at these principles 
may recall teachers from following educational ’will o’ 
the wisps.' It may help them to develop a wholesome 
philosophy of life, to adopt sound educational prin
ciples and standards, and to conceive a uniform and true 
idea of education itself.

Education is not a mere cramming of facts and 
covering of texts; it is, according to Pope Pius XI, the 
formation ofî

. . .  .the supernatural man who thinks, judges 
and acts constantly and consistently in accord
ance with right reason illumined by the super
natural light of the example and teaching of 
Christ. . T  . .5

In its widest sense:
. . . .education includes these experiences by 
which intelligence is developed, knowledge ac
quired and the character formed. . . . .  Educa
tion aims at the ideal, and this in turn depehds 
on the view that is taken of man and his destiny, 
of his relations to God, to his fellowmen, and

5Pope Pius XI, ”Christian Education of Youth,” 
Encyclical Letter, Washington, D.C.: National Catholic 
Welfare Conference, 1930, p. 36.
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to the physical world.
These views are in harmony with Benedictine 

principles of education. St. Benedict does not expound 
his views in lengthy psychological treatises, but in 
short, homely principles he goes to the root of the 
matter. Centuries of thinking may have expanded and 
developed the expression of these principles, but noth
ing really new has been added. All true educational 
ideals, be it those of a Loyola, a LaSalle, a Don Bosco 
or a Monsignor Flanagan have their age-old roots in the 
Rule of St. Benedict.

It is more or less a fashion in some circles to 
blame education for the political and social unrest in 
the world, for the lack of moral tone, for the failures 
of the penitentiary, of the juvenile court, and the 
divorce mart. Has education failed America? An exam
ination of the facts does show that educators have grown 
materialistic. They have barred God from their educa
tional programs and objectives. They have lost sight of 
the primary aims of man's existence, and in consequence, 
have failed to educate him aright. To remedy matters 
they must return to the principles and standards set up

g
"Education,” The Catholic Encyclopedia, Vol. V. 1909. ----

6
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by Christ Himself, and followed by Benedict and the true 
educators of all ages. The Rule of St. Benedict is con
sidered in this study as a source book of these prin
ciples embracing as it does a summary of the Gospels and 
an unchanging code of ethics. Moreover, as a guide to 
educators, its adaptation to current educational prob
lems is universal and timely.

The method of procedure followed herein offers 
a review of the past to determine the earliest objec
tives of education. Prom thence are deduced the primary 
and secondary aims of Christian education— the formation 
of the true Christian, and purposeful democratic living. 
In view of the role played by Education in preparing for 
democratic living, the three social units— the Family,
the State, and the Church are considered. The thesis

*
seeks to show that Benedictine principles are effective 
in securing these objectives, and that they have come 
down to educators of the present from Benedict to his 
disciples, Augustine, Anselm, Boniface, Ansgar, Bede, 
and a hos t of others.

The study also presents the essential factors in 
the school system— the teacher, the pupil, and the cur
riculum, and shows that these factors are recognized and 
provided for in the Rule. It also presents the
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provision made in the Rule for the basic educational
methods in the teaching process, namely, the training 
for development of will power, of power to think, and 
of power of self-discipline.

The chief sources employed are: The Rule of St. 
Benedict, translated by Boniface Verheyen of St. 
Benedict’s Abbey, Atchison, Kansas, together with com
mentaries, the Encyclical Letters of Plus XI, and 
standard works on Education. The repeated references 
to the Encyclical of Pius XI will make the reader aware 
of the timeliness of Benedictine Philosophy, as well as, 
the parallelism existing between the Pope’s Letter and 
the Rule which embodies this philosophy.

A number of other works exist dealing with the
Rule and its influence on Education. Charles Dudine,

»
O.S.B., of St. Meinrad’s Abbey, St. Meinrad, Indiana, 
has written a Master's thesis on Educational Psychology 
and the Rule of St. Benedict, which is not yet published. 
The present paper, however, does not attempt to deal 
with the problem from this angle, but rather seeks to 
present those passages in the Rule which may be inter
preted in the light of sound Educational Philosophy, and 
which will serve as a guide for modern Christian educa
tors «
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CHAPTER I

HISTORICAL BACKGROUND

Education is the keynote of civilization and as
one studies and observes world conditions, one realizes
that modern civilization is approaching its own destruc- 

1tion. As educators observe this world dilemma, must 
they not ascribe it to their too technological, materi
alistic tendencies, a highly specialized educational 
system, professional fads, and distorted aims? The 
question is often asked, ”What are the aims of educa
tion?” Authors vie with one another In drawing up 
lengthy lists of so-called educational objectives. The 
answers to the question must vary with individuals who 
interpret falsely or aright man’s nature and destiny.
The true educational objectives, however, are simple.v'X God is simple. All truth Is simple, two plus two equals 
four Is the simple and only correct answer while false 
answers are limitless. Life is simple, error is the 
thing that makes it complicated. Education is simple 
but the world’s false intellectuals have made all these 
things complicated by getting away from God and truth

^Ward, o£. cit.. p. 1.
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and the metaphysical realities of life. They are such 
professed materialistic realists that they have lost all 
sense of complete reality and have so complicated all 
aims and methods of education until the ordinary indi
vidual, trying to follow their reasoning, is in a per
petual maze. The recent war has cleared the educational 
atmosphere. It has capitalized shortcomings and the 
inefficiency of much of our so-called ’education,1 and 
has shown the inadequacy of modern educational philoso
phies .

Only a true philosophy of life can formulate a
true philosophy of education, the ultimate end of which
is eternal happiness with God in heaven. A Catholic
philosophy of life alone furnishes the true answer to
the question of aims considering as it does man’s wel-

• 2fare here and hereafter. Life is everlasting and a 
true philosophy of life must be practical and work not 
only for youth, maturity and old age; not only for the 
individual but for all times, and the whole race of man
kind. Such is the scope of Christian education, for:

. . . .  it aims at securing the Supreme Good, 
that is, God, for the souls of those who are

oJohn D. Redden and Francis A. Ryan, A Catholic 
Philosophy of Education, p. 55. Milwaukee: The Bruce 
Publishing Company, 1942.
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3
being educated, and the maximum of well-being 
possible here below for human society.3

The ultimate aim of life, and of education, is
happiness, which in turn is the reward of goodness.
History and experience attest that happiness is attained
through goodness. True education develops all possible
goodness, all the powers and faculties of the individ-
ual--material and spiritual, of the body and its senses,
of the intellect, the mind, and the heart.

The ultimate aim of education, according to
Plato, was the happiness of the individual, and the

4well-being of the State. Education under Aristotle
sought to promote man’s rational life in thought and
conduct and to provide for the greatest good of the 

5citizen. Early Roman civilization aimed to educate the
vir bonus, that he might acquire the virtues requisite

6for the discharge of the duties of citizenship.
The Greek-Roman orator, a century before Christ, 

was again the good man, the skilled speaker versed in 
public questions of the day. Of a highly practical 3 4

3Pope Pius XI, 0£. cit.. p. 5.
4Redden and Ryan, o£. cit.. p. 56.
5Ibid.. p. 57.
6Ibid.



4
viewpoint, yet with a wide cultural background, the
ideal Roman scholar was above all, a good man, a man of 

7morals•
Beginning with the Christian era we learn from 

the Master Teacher Himself. Christ’s aim of life and 
his aim of education were essentially the same, namely 
Mto save one's immortal soul." The aim of early 
Christian education was the life of eternity to be at
tained by following Christ, but it also recognized the
importance of secondary aims in their proper perspec- 

8tive .
With the spirit of decadence which characterized

the last days of the Roman Empire, the schools likewise
declined. Although they did not cease to exist, and had
even more extensive facilities than in the days of the

*
prosperity of the Empire, yet they could not serve the 
purpose they did in former times, when their pupils 
might look forward, to careers of promise in politics or 
commerce. Deprived of their purpose, the schools became 
formal and artificial, and were superseded by the , 7 8

7Ibid.
8Ibid.



5 9different types of Church schools. Catechumenal and
Catechetical schools were organized to give instruction

10to converts from paganism but they served also as
schools of philosophy and theology. These schools
reached their fullest development in the third and
fourth centuries, and disappeared when the Edict of
Milan gave freedom to the Church. )

The Catechumenal and Catechetical schools were
succeeded by various types of schools, the Episcopal or
Cathedral schools, and the Monastic schools, especially

11those of Ireland and Gaul. However, the monastic 
schools of the Benedictines were of special significance, 
because of the influence they had on the peoples of 
their times, (whether by evangelical work, as that of
St. Boniface of Germany, of civilizing barbarian nations

*
as that of St. Lioba, St. Walburga and other nuns who 
accompanied St. Boniface, or of contributions of pro
found scholarship, such as that of St. Bede and St. 
Anselm), but more especially because the Rule of St. 
Benedict contains in its pages the basic principles of a 9 10 11

9Patrick J. McCormick, History of Education, p. 
61. Washington, D.C.s Catholic Education Press, 1915.

10Ibld., pp. 70-72.
11Ibid.. pp. 86-90



true Philosophy of Education.
6

Benedict of Nursia or Norcia, the Father of
Monasticism in the West, was born of a family belonging
to the wealthy country gentry of the provinces. The
year 480 is traditionally accepted as that of his 

15birth. Young Benedict was sent to Rome to pursue the 
study of the liberal arts. A most calamitous and des
perate period was then culminating in Europe. There 
existed a state of chaos, corruption, despair and death; 
social dismemberment seemed to have reached its highest 
peak, and it was feared that authority, laws, morals, 
science, arts, and religion itself was irredeemably

4. 14lost.
From such a Rome Benedict fled and retired to a

mountain cave at Subiaco, thirty miles from Rome. After
*

three years of solitude his whereabouts became known to 
the neighboring country folk. Disciples came and recom
mended themselves to his guidance, so that a community 
of monks grew up in such numbers that in a few years he * 14

1 PO.S.B., Virgin Saints of Benedictine Order, 
pp. 10-19. London: Catholic Truth Society, 1903.

Cuthbert Butler, Benedictine Monachism, pp. 
1-2. London: Longmans, Green & Co., 1919.

14Count De Montalembert, The Monks of the West, 
II, p. 3. London: William Blackwood & Sons, 1861.
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was able to establish other monasteries. Roman nobles,
even patricians, began to entrust their sons to his care
for training. Forced to abandon Subiaco, St. Benedict
and his little band withdrew to Monte Cassino about 525,
making there a new foundation, where later Benedict drew

15up a rule of life for his monks. Neither his work,
nor his personality, nor even the holiness of his life
so influenced his own and future generations as this,
his Rule. The Benedictine Rule is a unique literary
work, impersonal, yet replete with character. It has
influenced succeeding generations of monks in a manner
similar to the influence of the Gospel on religious

16souls of all nations and of all times.
St. Benedict as founder of a religious order

legislated in this Rule for its members, not for modern
*

school systems, yet the philosophy which inspired his 
rules for abbot and officials is applicable no less to 
modern educators. Moreover, the Rule embodies educa
tional aims and objectives, as well as, procedures 
adaptable to any school system. ,

15Butler, o£. cit., pp. 2, 8-9.
16Dom David Knowles, The Benedictines, p. 6. 

New Yorks The Macmillan Company, 1950.



CHAPTER II

AIMS OF BENEDICTINE EDUCATION 

Primary Aims
Religion has been barred from modern United 

States public schools, and as a result education has 
grown materialistic and meaningless. On account of mul
tiplied and false interpretations of aims, "there is a
tendency to develop youth physically, intellectually,

.,1and socially, but not spiritually."
If the ultimate, spiritual end of education is 

denied or ignored, it is to be feared that nobler mo
tives and standards in human endeavor will be lost sight 
of and that morality itself will be reduced to mere
social form or convention. Selfishness and excessive

*individualism are the inevitable results of such a 
course. When education restricts itself to the pursuit 
of mere worldly aims, there is no incentive to seek 
those higher values which prompt "self-sacrifice, disci
pline, cooperation, and the subordination of individual

2desires to more worthy spiritual ideals." The failure 
to inculcate these cardinal virtues has done much to * 2

^Redden and Ryan, o£. cit., p. 90.
2Ibid.
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undermine the American school system and to nullify its 
efforts. The evil effects must be traced to a false 
interpretation of educational objectives.

Catholic philosophy is opposed to the various 
interpretations of educational aims dictated by natu
ralism, socialism, nationalism, communism, experimen- 
talism, since each of these ignores or neglects some
primary aspect of man’s nature and final destiny, and

3of a well-ordered society. Pope Pius XI said:
The proper and immediate end of Christian 

education is to co-operate with divine grace 
in forming the true and perfect Christian, that 
is, to form Christ Himself in those regenerated
by Baptism........ For the true Christian must
live a supernatural life in Christ. • • •

Hie Holy Father stated no new principle when he 
set forth the end of Christian Education in his Ency
clical Letter on ’’The Christian Education of Youth,’* he 
merely repeated what has ever been true. Since such is 
the end of true education, then all sound Philosophy of 
Education must have for its aim the attainment of this 
end. That Benedictine education is true to the best 
ideals of Catholic Educational Philosophy may be seen 
by its fruits of culture and civilization, of sanctity * *

°Ibid., pp. 88-90.
^Pope Pius XI, 0£. cit., pp. 35-36.

9



10

and learning attained through tne centuries. It is in
the Holy Rule that the Benedictine educator finds the
inspiration for his efforts in training pupils to attain
the ultimate ends of Christian Education,

The aim of Benedictine education is as broad as
Christianity itself, St, Benedict based his Institutes
for cenobltes on tne Gospel, on tne writings of tne
Fathers, on tradition and in particular on the liturgy 

5of the Church,
In the Prologue of the Rule St;. Benedict sets 

forth principles calculated to lead toward the ultimate 
end of education, man‘s eternal destiny.

What • . • , can oe sweeter to us tnan this 
voice of tne Lord inviting us? • , , ,‘i'nerefore, 
our loins girt with faith, or the performance 
of good works, let us walk his ways under the 
guidance of tne Gospel, • • •

•St, Benedict, wise teacher as he was, made use 
here of the positive method, he sets forth the infinite 
kindness of God, who invites man to His service, and 
then enumerates the conditions for tne attaining the 5 *

5PaschaI Botz, O.S.B., "Characteristics of 
Benedictine Education," Rational Benedictine Education 
Association Bulletin, XII, lSeptember, T93$7, 254.

^Benedict, Tne holy Rule, Prologue, p. 7., 
trans. Boniface Verheyenp "0. 'S’.B. , Atchison: Abbey 
Student Press, 1902.



11
end— the Kingdom of Heaven,

In the same Prologue he goes into further detail 
in regard to the requisite conditions for the service of 
Gods

•If thou wilt have true and everlasting life, 
keep thy tongue from evil and thy lips from 
speaking guile; turn away from evil and do 
good; seek after peace and pursue it.’1?

Sound pedagogy requires that the teacher does
not set a task so difficult that the pupil, realizing
the utter impossibility of accomplishing it, gives up in
despair, St, Benedict, true to this principle, urges
the disciple to persevere in the way of God, and thus to
secure the ultimate end of education. He writes?

. . .  .but even if. . . .sound reason dictates 
anything that turns out somewhat stringent, do 
not at once, disheartened by fear, fly from the 
way of salvation, which cannot be entered upon 
except by the narrow entrance; . . .  .8

St. Benedict founded "a school for the service 
9of the Lord." In this school one studies Christ and 

learns to serve Him in a special manner for a lifetime. 
St. Benedict had no other design than that of God 
Himself? "For the Father also seeketh such as will adore * 8

Ibid., Prologue, pp. 5, 7.
8Ibid., p. 13.

7

9Ibid., p. 11.



Serving God is adoring
12 
»10Him in spirit and in truth.”

Him, and this service embodies two elements— worship or
the exercise of the virtue of religion, and personal

11sanctification which enhances this worship. The glory 
of God and personal sanctification of the subject is the 
two-fold primary aim of Benedictine education, as it is 
of all Catholic education. Hence, the Benedictine 
motto, wUt In Omnibus Glorificetur Deus.”

Secondary Aim
To Train the Student for Purposeful 

Democratic Living
The secondary aim of Benedictine education, true 

to Benedictine tradition, is to train the student for 
purposeful, democratic living. This study will consider 
that training under three headsi social adequacy in the 
family, the State and the Church; industrial competency, 
and political efficiency. These features are all pro
vided for in the Holy Rule , and exemplified in Benedic
tine life. Experience demonstrates that the pertinent 
passages of the Rule are still efficient when applied 
to modern situations.

^Dom Paul Delatte, A Commentary on the Rule of 
St. Benedictt p. 19. Chicagoi Benziger Brothers, 1951»

11Ibid.
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Benedictine education does not seek to achieve

the primary objective alone, for such a procedure would
result in a defective, one-sided type of education.
Secondary aims are necessary to supplement the primary
aim. They serve as a groundwork upon which to build

12the higher aims of the educational edifice.
For precisely this reason, Christian educa

tion takes in the whole aggregate of human 
life, physical and spiritual, intellectual and 
moral, individual, domestic and social, not 
with a view of reducing it in any way, but in 
order to elevate, regulate and perfect it, in 
accordance with the example and teaching of 
Christ.13

Benedictine education endeavors, as a secondary 
aim, to train the student for purposeful democratic 
living, since a worthy useful life will be a vital con
tributing factor in achieving the ultimate objective, 
living with God eternally. At this level the student 
should realize his dependence upon other members of 
society, his rights and privileges, and his duties and 
responsibilities as a social being. Further, he should 
realize his obligation of harmonious, cooperative inter
course with the various groups of society found in a 
democracy. * 13

Redden and Ryan, o£. clt., p. 91.
13Pope Pius XI, ojd. cit., p. 36«

12
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School life Itself is an excellent opportunity 

for training for democratic, social life. Living with 
others is a practical democratic exercise of which 
Benedictine teachers have made the test. ’'The disci
pline of living with others is very real and if properly

14applied to 'self1 is very useful and salutary." In 
community life one learns quickly the rights of democ
racy; that one cannot always do as he pleases, that he 
must yield to the opinion of others, that others’ sug
gestions and methods of doing deserve consideration, 
trial, and approbation. He learns that all forms of 
social life in a great measure depend upon the ’prin
ciple of give and take'. This is based upon the reli
gious principle voiced by Our Blessed Lord in His sermon 
on the Mounts "All things therefore whatsoever you
would that men should do to you, do you also to them;

15for this is the Law and the Prophets." st. Benedict 
puts it among the ’Instruments of Good Works,’ which 
are so many tools of spiritual craft, found in the 
fourth chapter of the Rule s "And what anyone wish'eth 
not to be done to him, that he do it not to another."14 15 16

14Cardinal Gasquet, Reli^io Religlosi. p. 92. Londons R. & T. Washbourne, 1918.
15Matt. 7s 12.
16Benedict, og. cit.. Chap, iv, p. 51.
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This is an essential democratic element in social inter
course. One v/ho cannot yield his will, his judgment, 
his point of view, to that of his fellowmen, makes him
self impossible to his associates. This self-discipline 
is a factor in democratic, as well as community life, 
for upon it depends the peace and the prosperity of
both. In any stable democratic organization the members

17must bear with one another to maintain peace. St.
Benedict voices a democratic slogan when he says, ’’Let
no one seek what he thinks useful to himself, but rather

18what is useful to another.”
St. Benedict's rank as a psychologist can never

be disputed. He foresaw that social evils would creep
into a democratic organization, and he regulates a line
of conduct against ambition, self-seeking and rivalry,

*
so perversive of community and democratic life, when he
says i ”Let not a free-born be preferred to a freedman,

19unless there is some other reasonable cause.” And 
again:

Let the Brethren keep their rank in the / 
Monastery in such a way that the time of 
their conversion and the merit of their 17 18 *
17Gasquet, o£. clt., pp. 95-94.
18Benedict, _og. cit., Chap, lxxii, p. 211.

Ibid., Chap, ii, p. 21.19
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lives mark it off, and as the Abbot has appointed.20

He silently condemns exceptions because of title 
or rank, dignity or honor, family prestige or accom
plishment; and lest the abbot might be so swayed or in
fluenced, he warns him of the account he will have to 
render to Gods

And let the Abbot not disorder the flock com
mitted to him, and let him not dispose of any
thing unjustly, as if he exercised his power 
arbitrarily: but let him always bear in mind 
that he will have to give an account to God of 
all his judgments and works.21

These passages of the Holy Rule in which the 
abbot is reminded of his responsibilities, and warned 
that his is not a despotic rule, but rather one for 
which he must give a strict account to a most Just Judge
are most applicable to teachers, superiors, officials,

*

government officers and to all in authority, be the 
scope that of a classroom or an Empire.

Nor was age or immaturity a factor to disturb 
the democratic equality emphasized in the Rule. To 
safeguard the personal rights of the individual he fur
ther adds: ttAnd in all places whatever, let not age 
determine or give any precedence in rank, because Samuel 20 *

20Ibid.. Chap. Ixiii, p. 187.
21Ibid.
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22and Daniel as boys sat in judgment upon the priests.” 

Yet the abbot has the last word, for St. Benedict knew 
from experience that men are not equally virtuous, 
talented, or accomplished even though created equal, 
and distinctions would have to occur because of various 
appointments to be made.

Throughout the Rule, St. Benedict forestalls all
breaches of democratic living in the many situations of 
family life. In his chapter ’’Whether All Ought To Re
ceive Equally What is Necessary,” he says:

’Distribution was made to every one according 
as he had need.’ We do not say by this that 
there should be regard to persons od forbid),

democratic principle. In receiving guests, he admon
ishes the guest master,’ ”And let due honor be shown to 
all, especially to those 'of the household of the faith'

Let great care be especially taken in the re
ception of the poor and strangers; because in 
them preferably Christ is received; for the 
very fear of the wealthy itself procures them 'honor.25 22 * 24 25

but regard to infirmities
Nowhere could St. Benedict lose sight of the

and to strangers.”24 And again:

22Ibid.
2sIbid., Chap, xxxiv, p. 115.
24Ibid., Chap, liii, p. 155.
25Ibld.. p. 159.
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The world today has adopted the phrase, ’The 

Brotherhood of Man’ and the ’Fatherhood of God’, but 
with little thought as to the importance and signifi
cance of their meaning. St. Benedict had occasion to 
deal with the question of treatment of members from 
varying classes of society, and wisely he met the test,
for he says: ”. . . . 'whether bond or free’ we are

26all one in Christ. . . . ,"
To regard one's fellowman regardless of in

equalities— race, creed, color, social standing, and 
rivalry— as a brother, and God as the Father of all 
mankind, thereby implying one family, is a big lesson 
for all nations, and one which, if learned and heeded, 
would effectually preserve world peace.

Pope Pius in his 1944 Christmas message enunci-
»

ated this view:
In a people worthy of the name all inequal
ities based not on whim but on the nature of 
things, inequalities of culture, possessions, 
social standing--without, of course, prejudice 
to justice and mutual charity— do not con
stitute any obstacle to the existence and the 
prevalence of a true spirit of union and ,brotherhood.27

( American democracy has become the world's ideal 26

26Ibid., Chap, ii, p. 21.
onPope Pius XII, ’’Pope’s Christmas Message, 

1944,” The Catholic Mind, XLIII (February, 1945), 68-69.



and is loved and cherished by its countrymen. America 
can only maintain this prestige by educating its youth 
for democracy. To do this the public school system 
must turn Christian, and then, perhaps, time and cir
cumstances will again make youth realize that there are 
greater things ahead. A nation’s wealth is no safe
guard or bulwark in a world crisis, but its ideals are. 
He who has learned the "art of living” possesses more 
than money can buy.

As in the turbulent days of Benedict, educators 
must, in the face of world turmoil and uncertainty, 
prepare youth for purposeful democratic living. To 
achieve this they must pursue not only a highly special
ized trend of education, but they must teach our youth
to cope with economic and social changes, and to fit

*

him to avail himself of the varied opportunities 
American life offers. To cling to a narrow, highly 
specialized curriculum which would fit the student for 
but one career, might be the ruin of the pupil should 
he be unable to follow the sole profession for wh^ch he 
had been trained. Furthermore, such a type of training 
would raise in the pupil a frame of mind which would 
lead him to expect that the work for which he had been 
fitted would be forthcoming, and he would be unable to

19
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react to a failure in achieving his ambition. St.
Benedict advocates a very flexible program when he
orders that the various arts be plied within the con-

28fines of the monastery. The school should direct 
students into proper channels but guard against devel
oping mere specialized individuals. Nor can all attain 
the ideal no matter what effort they exert. St. Bene
dict admits of degrees of success, for in speaking of 
reading and choir, two essential duties of a Benedictine 
community, he regulates thus: f,The Brethren will not,
however, read or sing in their order, but those who

„29edify their hearers."
Educators must establish reasonable goals and

standards, and then encourage students to reach them,
thus helping them to become honorable, self-supporting,

»
useful, dynamic members of society, not impracticable 
visionaries. America needs men and women who can face 
world situations intelligently and cope with life situ
ations efficiently.

To Make the Student Socially Adequate 
In the Family

The Rule of St. Benedict contains principles, 22

22Benedict, 0£. cit., Chap, lxvi, p. 201.
^ Ibid., Chap, xxxviii, p. 123.
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which when applied to educational problems, provide a 
philosophy for an educational system which will train 
the student for purposeful, democratic living.) It is 
here intended to show that there exists a relationship 
between the American school and the organization gov
erned by the Rule of St. Benedict. St. Benedict legis
lated for and taught social adequacy in the monastic 
family, and we may also conclude, for the group of 
youth that resided at the monastery. Hence the problem 
of training the student for home life finds its par
allel in the Benedictine Rule, and the exemplifications 
of its solution in the monastic life of the Benedictine 
family.

As an educational institution of American democ
racy, the school should have as one of its secondary

»
aims the training of the individual in the knowledge, 
habits, powers, ideals necessary for the realization of 
his potentialities as a worthy member of society, of 
the Church, home and State. Since man is a social 
being, is social by nature, he seeks to adapt himsplf 
to society, threefold in its nature, as described by 
Pope Pius in his Encyclical;

Redden and Ryan, o£. cit., p. 99.30
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Now there are three necessary societies, 

distinct from one another and yet harmoniously 
combined by God, into which man is born: two, 
namely the family and civil society, belong to 
the natural order; the third, the Church, to 
the supernatural order.31

It is the aim of Benedictine education to make 
the individual socially adequate. It is, therefore, 
essential that the student know his relationship to the 
three social organizations of which he is a member.
His first contacts are with the family, and there exist 
also his first duties and obligations. He must develop 
that true filial spirit, that father and son attitude 
that St. Benedict mentions In his Rule;

Listen, 0 my son, with attention to the 
precepts of thy master and turn the ear of thy 
heart, and receive cheerfully and carry out 
effectually the admonition of thy loving 
Father. . • • .32

This childlike attitude between parents and 
children makes for true home life, devotion to family 
ideals, interests, and projects. It establishes family 
relationships that challenge any breach in discipline 
or want of loving consideration and regard. It promotes 
mutual understanding and toleration essential to family 
life.

Pope Pius XI, og. clt.. p. 6. 
^Benedict, ojd. cit., Prologue, p. 3.

31
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With his introduction of endearment, as father 

to son, St. Benedict softens whatever apparent or real 
austerity there may be in the precepts of the Rule. As 
the father of a family, he cannot always legislate ac
cording to the preference of his subjects, but rather 
as experience and love dictate. For does he mean to 
impose his precepts, but appeals to the good will and 
docility of his spiritual children. This humble 
docile spirit is characteristic of the monastic family 
and is a desirable trait in the training of youth.
There is no thought here of self-sufficiency, or inde
pendence, or persistent personal views, or self-
interest. There is no room for arguing. ’'Listen,

34• . • • and carry out effectually.”
St. Benedict cherished the idea and ideals of

»
the Christian family to the extent that the family 
spirit has become a characteristic Benedictine legacy 
enjoyed today especially in Benedictine boarding schools, 
but none the less a dominant note in the spirit of all 
truly Benedictine institutions.

The Benedictine monk is a member of a family 
with centuries of unbroken traditions. He is normally * 34

55Delatte, ojd. cit.. pp. 1-2.
34Benedict, o£. cit.. Prologue, p. 3*



never alone in whatever activity he is engaged; whatever 
enterprise he undertakes, he does so as a member of a 
group. This wholesome discipline and constant compan
ionship are furnished him in the family life of the 
order. He learns as a member of a family that things 
cannot always be done his way, nor even the best way,

. . .  .that he is surrounded by a large number 
of men who, like himself, have their own ideas 
and limitations, that the best intentions may 
be opposed and the worst condoned when the 
greater good of the greater number requires it .35

This phase of family life, intercourse with 
members of the same household, finds guidance and di
rection in the Rule itself; ’’Let them bear each other’s
infirmities, whether of body or mind, with the utmost 

56patience.”
The family is the first school, as well as, the 

primary unit of society. The formal school is merely 
an agent of the home, an adjunct, especially devoted to 
the work that the home cannot adequately perform. The
first duty of the school, therefore, is to train the

/Individual for home life. Normal happiness In this 
world Is attained in the home. A man’s entire career 35 36

35Knowles, og. clt., p. 67.
36Benedict, 0£. cit.. Chap, lxxii, p. 211.
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is blessed or blighted by his family life. It is, 
therefore, of primary importance that the student ac
quire this devotion to home life exemplified in the 
Rule of St. Benedict.

Wherever the student comes within the atmosphere
or influence of the Benedictine school he senses the
social values and character training that promote family
life. Not only does the school idealize the family and
guard it, but the community which educates the student
is itself a 'social organism' and as such furnishes a
life setting. He becomes one of the household and en-

37joys sincere family relations. "Let them fear God and
love their Abbot with sincere and humble affection. 

n 38

In the State
Man is born into a second social unit, the

State, a civil society which is self-stifficient. It is
a perfect society because it has within itself the means
necessary to accomplish its peculiar end, the temporal

39well-being of the community.

37Botz, op. cit.. pp. 58-59.
° Benedict, op. cit.. Chap, lxxii, p. 211.
3®Pope Pius XI, pp. cit.. p. 6.

75646
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It has been pointed out that the family is the 

basic social unit, but it is insufficient in itself be
cause it cannot provide for itself the material require
ments of life, nor supply the necessary means to develop 
its mental and moral faculties. Man Is a social being 
and has a natural tendency for group life. He further 
feels the need to congregate for the sake of protection, 
preservation, and the promotion of his social well
being. It is as a member of a civil society that he can 
attain his ’’full temporal development, further his In
terests, and protect his rights and liberty from the

40encroachments of others.”
Pope Pius XI speaking on the ”Nature of Society”

points out that God has destined man by nature to live
in civil society. In God’s plan, therefore ’’society is
a natural means which man can and must use to reach his 

41destined end." Society exists for man, however, and 
not man for society. It is not to be understood that 
society should be subordinated to selfish individualism, 
but that by means of an organic union with society and 40 41

40E. J. Ross, Rudiments of Sociology, p. 58. Milwaukee: The Bruce Publishing Co., 1934.
41Pope Pius XI, ’’Atheistic Communism,”

Encyclical Letter. Washington, D.C.: National Catholic Welfare Conference, 1937, p. 19.
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by mutual endeavor, all men can work out their earthly 
happiness. Again, society furnishes opportunities for 
the development of man's individual and social gifts.
By living in society even man's natural gifts can have 
an eternal value. It is by intercourse with others that 
man's conduct reflects God's perfection, and acknowl
edging this reflection in creatures they refer it in

42praise to the Creator, Man has duties and rights 
within this civil society called the State. The Con
stitution guarantees the protection of man's inalienable 
rights; among which are life, liberty, and the pursuit 
of happiness. It is the function of the State to pre
serve aid make secure these rights for the individual. 
Pope Pius writes:

• . • .it is the noble prerogative and function 
of the State to control, aid and direct the pri
vate and individual activities of national life 
that they converge harmoniously towards the com
mon good. That good can neither be defined ac
cording to arbitrary ideas nor can it accept for 
its standard primarily the material prosperity 
of society, but rather it should be defined ac
cording to the harmonious development and the natural perfection of man.43

/But no society can exist without a directing or 42 43
42Ibid., p. 20.
43Pope Pius XII, "Exhorting Unity in Opposing 

World Evils," Encyclical Lettert New Haven: Knights of 
Columbus Supreme Council, 1939, pp. 17-18.
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governing power. The State, therefore, is endowed with
authority directing all to strive earnestly for the
common good; this authority, as well as society itself,
has its source in nature, and has consequently God for
its author. It follows, therefore, that all public

44power and authority proceed from God. Pope Leo
further emphasizes the same:

To despise legitimate authority, in whomsoever 
vested, is unlawful, as a rebellion against the 
divine will, and whoever resists that, rushes
wilfully to destruction........ To cast aside
obedience, and by popular violence to incite to 
revolt, is therefore treason, not against man only, but against God.45

This evil is exemplified by such as do not hesi-
tate î

. . .  .to divorce civil authority from every 
kind of dependence upon the Supreme Being 
• . • .and from every restraint of a Higher 
Law derived from Gocl as from its First Source. 
Thus they accord the civil authority an un
restricted field of action that is at the mercy 
of the changeful tide of human will, or of the 
dictates of casual historical claims, and of the interests of a few.

Once the authority of God and the sway of 
His law are denied in this way, the civil au
thority as an inevitable result tends to attrib
ute to itself that absolute autonomy which be-' 
longs exclusively to the Supreme Maker. It puts * 45

Pope Leo XIII, "The Christian Constitution of States," The Great Encyclical Letters of Pope Leo XIII. 
p. 109. Chicago: Benziger Brothers, 1903.

45Ibld.. p. 110.
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itself in the place of the Almighty and ele
vates the State or group into the last end of life........ 46 47

The weakness and insufficiency of any system of 
social life which rests upon purely human foundations is 
evident. Benedictine democracy based on the Rule of St. 
Benedict will serve adequately even today as a pattern 
in determining the line of action in a democratic state. 
The abbot is the supreme ruler of the monastery. St. 
Benedict moderates his authority when he reminds him of 
the responsibility attached to all government and he 
counsels the brethren thus in their choice:

In the election of the Abbot, this consider
ation must always be taken into account, that he 
be placed in the position whom the whole community 
shall, in the fear of God, elect unanimously, or 
even a small part of the community with sounder 
counsel. However, let him who is to be elected 
be chosen for the merit of his life and the wisdom 
of his doctrine, even if in rank he were the last 
in the community. . . . .

But when the Abbot is elected let him always 
reflect on what a burden he has taken up, and to 
whom he must give an account of his stewardship; 
and let him be convinced that it becomes him 
better to do good than to command.4?

All the members of the community have voice in 
the election of the abbot, but once he is elected, they 
must abide by his decision arrived at, however, in a

46Pope Pius XII, "Exhorting Unity in Opposing World Evils," ojd. cit.. p. 16.
47Benedict, op. cit.. Chap. Ixiv, pp. 191, 195.
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democratic fashion. St. Benedict leaves no doubt here 
as to the procedure:

Whenever important matters are to be treated 
of in the monastery, let the Abbot call together 
the whole Community, and let him state of what 
there is question. Having heard the Brethren’s 
counsel let him deliberate with himself and do what he things best.48

When less important matters have to be transacted
in the monastery, Mlet him employ the counsel of the
Seniors (officials) only, as it is written: 'Do all
things with counsel, and thou shalt not repent when thou 

„49hast done.' Absolute power is dangerous and St.
Benedict would not let the abbot grow too secure in his
judgment, or become over-confident.

Every democracy has its weak points and human
nature takes advantage, hence the warning, wthat the
evil of murmuring, for whatever reason, do not appear

50in any word or sign whatever.” What a wholesome curb 
for our American boldness whereby every incompetent can 
shout criticism of the elected president.

If the community is large, St. Benedict dis-
1

tributes the duties among the various members, thus 48 49 50

48Ibld.. Chap, iii, p. 27.
49Ibid.. p. 29.
50Ibid., Chap, xxxiv, p. 113
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sharing his work and responsibility. This division of 
labor has many advantages. Besides relieving the 
abbot, the members concerned reap the benefit of co
operation and share the burden of leadership. It 
leaves no room for indifferentism and it brings the 
members of the community or state into closer and se
curer relationship.. Personal advantage must not be
sought here, but of the deans greater family devotion

51and service are expected. St. Benedict says:
. . . .let Brethren of good repute and holy 
life be chosen from among them and be appointed 
deans. These will take care of their deaneries 
in all things, according to the commandments of 
God and the directions of their Abbot. Let 
such be chosen as deans as the Abbot can safely 
share his burdens with; and let them not be 
chosen in order, but according to the merit of life, and the precepts of wisdom.52

The deans must be chosen for the merit of their *
lives--a useful directive for young voters who are 
often influenced by slogans, glare, popularity or gay 
manners.

St. Benedict made attempts at a happy ”balance 
of power.” The deans were to exercise their authority 
with moderation, aid their power was enclosed, within 
divine limits and the will of their abbot. The abbot * *

^Delatte, o£. clt., p. 197.
Benedict, og. clt.. Chap, xxi, pp. 89, 91.52
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on the other hand should not unduly check their rights
or authority. Of the abbot he says, "Let him not be
impetuous or timid; not passionate or headstrong; let
him not be jealous nor over-suspicious, because he would

„53never be at rest." It is the duty of educators to 
teach youth its duties and obligations towards civil 
power— to obey its just laws, to support it by taxes 
and suffrage and to respect its lawful authority. As
a final word to all members of civic society: "Let

„54 55them fear God" and "honor all men."

In the Church
The third society, into which man is born 

when through Baptism he reaches the divine life 
of grace, is the Church; a society of the super
natural order and of universal extent; a perfect 
society, because it has in itself all the means 
required for its own end, which is the eternal 
salvation of mankind........ 36

The Church, in the words of Pope Leo, is "that
57imperishable handiwork of our all-merciful God," 

which has for its immediate end the salvation of souls, 53 54 55 * *

53 _ ,Ibid., Chap. Ixiv, p. 193.
54Ibid., Chap, lxii, p. 211.
55Ibid.. Chap, iv, p. 31.
^Pope Pius XI, "Christian Education of Youth," op. cit.. p. 6.
^7Pope Leo XIII, _o£. cit.. p. 107.
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and yet shows such interest in man's temporal well
being that to promote it would seem no less its con- 

58cern.
Most of the world's ills can be traced to a

disregard of social rights and duties, and the dictates
of the moral law. The Church teaches man a safe line
of social conduct towards God and his fellowmen in the
supreme commandment of charity.

It is the purpose of Benedictine education to
make man socially adequate as a member of the Catholic
Church. Aside from the observance of the law of
charity or mere membership in the Church, there is an
intensification of it expressed in the term "Catholic
Action.” This according to the Holy Father is the
"participation of the laity in the apostolate of the 

59hierarchy•” It Is the extension of Christ's kingdom
on earth, contained in the petition of the Lord's 
Prayer, and consists not merely in the pursuit of per
sonal sanctification, but in living one's Christianity 
outside of oneself, and In making Christianity live in 
all spheres of life. It is a joint endeavor on the 58 59

58Ibid.
59Pope Pius XI, "Catholic Action," The Catholic 

Mind, (March, 1929), 81.
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part of Catholics of all social classes to unite in
thought and action concerning sound doctrine and social 

60activity.
The purpose of Catholic Action is identical 

with the aims of the Church, the increase of super
natural life throughout the social order. It works on 
the supernatural level and its first concern is to make 
good Christians, not individually, but socially as a 
democratic group. Catholic action is Catholic, demo
cratic endeavor toward man’s final goal.

Hence it is largely the product of example, of
leadership, and of cooperation. Example is a powerful
force in education and St. Benedict was conscious of it
for in legislating for the abbot he saysi

. . .  .he ought to rule over his disciples with 
a two-fold teaching, that is, he should show 
them all that is good and holy by his deeds 
more than by his wordsj . . . . .  But whatever 
he teaches his disciples as being wrong, let 
him show by his actions, that it must not be 
done. . . .  .61

The Church offers a wide field of democratic 
social life in parish and community centers. She-en
courages participation in sodalities, confraternities, 
discussion clubs, and recreational centers. Every 60 *

60Ibid., pp. 81-32.
xBenedict, o£. clt.. Chap, ii, p. 19,



Catholic student should qualify to fill the social 
democratic role of Catholic action— the salvation of 
souls and the spread of Christ’s kingdom.

There is another phase of social activity in 
the Church that of public worship featured in the lit
urgy. Liturgy means "a corporate act, a common action,

«62people doing something together. As defined here 
it applies to public worship. Benedictine education 
develops this type of democratic activity. St. Bene
dict was steeped in the liturgy as is evident from the 
Rule. H© devoted eleven chapters to the recitation of 
the Divine office, the Church’s liturgical prayer, the 
main social work of the Benedictine Order.

Again the liturgy is defined as
. . .  .the sum of acts, words, chants and cere
monies by means of which we manifest our interior 
religion; it is a collective and social prayer, 
the forms of which have a character that is regular, definite, and determined.63

This brings to mind the central act of the lit
urgy, the peak social function of the church, the sac
rifice of the Mass. The Mass is a corporate action 
offered by the whole mystical body, a democratic 62 63

62Reynold Hillenbrand, Very Rev. Msgr.,
National Liturgical Week— 1942. p. 23. Newark: 
Benedictine Liturgical Conference, 1942.

63Delatte, o£. cit.. p. 132.
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demonstration. The prayers of the Mass are said in the 
plural number which proves again its social nature.
The sublimity of this work should be impressed upon the 
student, as well as the dignity and promptitude with 
which it should be performed. St. Benedict teaches 
these lessons very aptly?

As soon as the sign for the hour of the 
Work of God is heard, leaving everything, what
ever they have in hand, let them hasten with 
all speed, yet with gravity, that there be no 
cause for levity. Therefore let nothing be 
preferred to the Work of God.^4

God is everywhere and this thought has a tre
mendous influence for good, but especially for proper 
conduct in society, in public worship, or in celebrating 
the liturgy.

We believe that the Divine Presence is every
where, and that the eyes of the Lord in every 
place behold the good and the bad. Especially, 
however, let us believe this without any doubt, 
when we assist at the Work of God. . . . .  There
fore, let us consider how it behooveth us to be
have in the sight of God aid His angels, and so 
let us stand to sing, that our mind may be in 
accord with our voice.65

Young people often have a mistaken notion con
cerning religion and its proprieties. They have no 
intention of coming late to a movie, but arriving late

64Benedict, o£. cit., Chap, xliii, p. 135.
65Ibid.. Chap, xix, p. 87.
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for Church services or other social affairs is not con
sidered a breach of etiquette. The Rule does not ap
prove of late coiners for any reason whatsoever, St, 
Benedict writes further:

Let it be the Abbot’s care that the time 
for the Work of God be announced both by day 
and night; either to announce it himself, or 
to entrust this charge to so careful a Brother, 
that everything may be done at the appointed times,66

/No one should excuse himself from services on 
easy terms. Youth should learn to take their religion 
at face value, instead of bargaining with it. At no 
time was the monk excused from paying due reverence to 
God since we read:

The Brethren who are at work all too far 
away, and cannot come to the Oratory at the 
proper hour, and the Abbot has ascertained that 
such is the case— let them perform the Work of 
God where they are working, in the fear of God 
and on bended knee. In like manner let those 
who are sent on a journey not permit the ap
pointed hour to pass by; but let them say the 
office by themselves as best they can, and not 
neglect to render their work of duty.&7

A right sense of values must likewise be devel
oped in the student concerning the things of God and 
the Church. ttLet the Oratory be what it is called; and * *

Ibid., Chap, xlvii, p. 143.
6>7Ibxd.. Chap. 1, p. 153.
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let nothing else he done or stored there,”®®

It Is evident that In order to make the student
socially adequate as a member of the Church, educators
must adopt a philosophy conducive to this end, and such
principles, as we pointed out, are embodied in the Rule
of St. Benedict. In fact the ideal church member can
find his pattern in the Benedictine novice, whom St.
Benedict would have observed to "see whether he is

69really seeking God.”

To Make the Student Industrially Adequate 
To achieve the secondary aim of education, 

there must be training in the arts, the sciences, and 
various skills and crafts to fit the student to become 
industrially adequate.

As a child of Adam, man has an obligation to 
work. He has a duty to lead an honest, useful life; 
to provide for his own sustenance and that of his de
pendents. As a member of society, he must further 
contribute to the general good of the community by/
making practical use of his God-given talents and per
sonal faculties. Moreover, Christ has ennobled labor 68 69

68 Ibid., Chap, lii, p. 155.
69Ibid.. Chap. Iviii, p. 171.
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and has attached thereto a dignity and a happiness that
the normal individual enjoys. Mother Gabrini remarked
on one occasion, that she liked to work so well, she

70doubted whether she would merit by it. For the aver
age individual labor is the root of his success, com
prising ninety-nine per cent perspiration and one per 
cent inspiration. Only through a useful, happy life—  
the "Ora et Labora"--can the individual reach his 
Christian ideal.

The Church, that champion of education, and the 
monastic institutions have at all times fostered in
dustrial progress. In fact, they were throughout his
tory the leading factors in developing and promoting 
this progress. This statement is verified in the words
of Pope Pius when he says:

•
The true Christian does not renounce the 

activities of this life, he does not stunt his 
natural faculties; but he develops and perfects 
them, by co-ordinating them with the super
natural. . . . .

This fact is proved by the whole history of 
Christianity and its institutions, which is 
nothing else but the history of true civiliza
tion and progress up to the present day. It , 
stands out conspicuously in the lives of numerous 
Saints, whom the Church, and she alone, produces, 
in whom is perfectly realized the purpose of 
Christian education, and who have in every way

Theodore Maynard, Too Small a World— The Life 
£f Francesca Cabrinl, p. 178. Milwaukee: The Bruce 
Publishing Co., 1945.
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ennobled and benefited human society. Indeed, 
the Saints have ever been, are, and ever will 
be the greatest benefactors of society, and 
perfect models of every class and profession, 
for every state and condition of life, from 
the simple and uncultured peasant to the master 
of sciences and letters, from the humble artisan 
to the commander of armies, from the father of 
a family to the ruler of peoples and na
tions. . . .  *71

The saints of God were ever the most useful and 
active people. Doing God’s work was not a small task, 
for it is without bounds or limit. Like Mother Cabrini 
they went to the ends of the earth and found "Too Small 
a World."

St. Benedict's ideal or that of his monks was 
not an ivory-towered solitude, in aesthetic surround
ings where life would be sheltered from all that was 
crude or inharmonious. Rather did he conceive of the 
Monastery as a workshop*in which the monks were to en
gage in various trades, manual, intellectual and spir
itual, both for their own corporal and spiritual prof
it, and for that of those with whom they came in con
tact. This ideal has come down to posterity in the/
pages of the Rule, and has permeated the philosophy of 
Benedictine education at all times in its history.

As a member of a democratic society the

op.
7^Pope Pius XI, 

clt.. pp. 37-38. "Christian Education of Youth,”



individual must become industrially adequate. He must
learn to make a living as well as a life. Truly the
calumny of the ’lazy monk’ is unfounded. St. Benedict
taught the savages of his day the dignity of labor.
Benedictines taught men to put into practice what many
had only learned as a theory, in spite of the example
of the Divine Carpenter of Nazareth. Hence again the
Benedictine motto, "Ora et Labora," and St. Benedict's
injunction that the monk be engaged in some kind of

72useful work at all times--study or manual labor.
Moreover, the various arts were to be plied within the

73enclosure of the monastery. Neither was their manner
of making a living a meager art. The monks chose the
barren lands and turned them into a garden spot. They
built bridges to span the streams, and roads to cross

»
the wilderness. They established their enclosure, and
cleared the forests, drained the swamps, plowed the

74fields and domesticated animals.
Again, within the enclosure were all types of 

buildings representative of the trades and industries 
that made for their independent economic life. These 72 73 74

72Benedict, op. cit., Chap, xlviii, p. 145.
73Ibid.t Chap, lxvi, p. 201.
74Ward, op. cit., p. 39.
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were the shops of Europe operated by the miller, the 
baker, the blacksmith, the wagoner, the dier, the spin
ner, the weaver, the fuller, the tailor, the butcher, 
the carpenter, the woodcarver and the metal worker.75 * 
This was in accord with Benedict’s idea: "If there are
any craftsmen in the monastery let them practice these

76crafts in all humility."
St. Benedict restored a ruined world, not in 

scientific, spectacular manner, but quietly, patiently, 
gradually and unknown to men. This new world which he 
was instrumental in rebuilding was a growth rather than 
a structure. Newman expresses it thus:

Silent men were observed about the country, or
in i’ores'fc digging, clearing, and buildingj and other silent men, not seen, were 

sitting in the cold cloister, tiring their 
eyes, . . .  .w’hile they painfully deciphered
and copied and re-copied manuscripts........
. . .  .but by degrees the woody swamp became a 
hermitage, a religious house, a farm, an abbey, 
a village, a seminary, a school of learning, 
and a city. Roads and bridges connected it 
with other abbeys and cities, which had similarly grown up........ 77

75Ibid«, pp. 40-41.
76Benedict, op. clt., Chap, lvii, p. 167.

John Newman, "The Mission of St. Historical Sketches. II, p. 410. London: Green & Co., 1917.
Benedict,”
Longmans
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Aside from the actual need for making a living, 

every able-bodied young man or woman should be encour
aged along some line of useful work, intellectual or 
Industrial.

Idleness is the enemy of the soul; and 
therefore at certain times the Brethren ought 
to be employed in manual labour, at certain 
times again in devout reading.

With his keen insight into human nature, the
saint well knew that it was not good for men to be
idle, so he ordains work of an intellectual, as well
as, of an industrial nature, and both with a view of
earning heaven, as well as, a living. He again urges
the dignity of labor when he writes: "for then are they
truly monks, if they live by the work of their hands,

„79as also our Fathers and the Apostles did."
The culture of the Middle Ages was purely 

Benedictine;no other influence was equally potent. The 
civilization of that day was born of monasticism, and 
there was not an institution that did not receive its
inspiration from the monks, St. Benedict built beyond/
his plans and designs, and his work stands today a 
monument of the period between the Fall of Rome and the 78 79

78Benedict, o£. cit.. Chap, xlviii, p. 145.
79Ibid., p. 147.
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rise of medieval culture. His aim was not so much of
80earth as of heaven. He simply desired that the monk

‘'persevere in the monastery in his doctrine till 
„81death" or in other words that all would be "made

82worthy to be partakers of his kingdom."
It has been said:
The Benedictine Rule aimed at making good 

men and left the question of their usefulness 
to God; it is perhaps, just because they denied 
themselves the satisfaction of aiming at use
fulness that they were so greatly used.83

To make the student industrially useful is a
secondary aim of education in a democratic society, and
the principles underlying this phase of education are
embodied in the Benedictine Rule.

To Make the Student Politically Efficient 
In order to be la good citizen one must obtain 

a knowledge of the government of his country, and his 
relationship to it; he must learn the truths and ideals 
that inspired the forefathers of the nation and promote

80Ian G. Hannah, Christian Mona3ticlsm, pp. 74- 
79. New York: Macmillan Co., 1925.

•‘•Benedict, 0£. clt., Prologue, p. 13.
82 Ibid.
85Hannah, ojd. clt. t p. 79. Quoting CanonHannay.



these ideals if possible. A citizen is a recognized 
member of a country to which he owes his entire alle
giance. He shares in its responsibilities and activi
ties, and in return he receives protection and privi-

84leges which only a citizen can claim. A good citizen 
must be guided by the principles of Christian wisdom; 
and the life, the morals and the Institutions of na
tions should be in sole conformity with such prin- 

85ciples.
Every society has a primary aim or objective

as well as a secondary or indirect one. Every society
has its end or goal, the life of virtue, a better human
existence; and this is a good regardless of the society
which achieves it. When civil society tends toward the
good, it promotes man's eternal happiness, while the
Church in forming the good Christian is doing her part

86in developing a good citizen. Pope Pius XI quotes 
Cardinal Silvio Antoniano on this point of Catholic 
doctrine : * &

84 'R. 0. Hughes, Building Citizenship, p. 6.
Boston: Allyn and Bacon, 1935.

^Pope Leo XIII, ojd. clt.. p. 180.
Sister Mary Consilia O'Brien, Christian 

Social Principles. pp. 255-6. New Yorks P. J. Kenedy
& Sons, 1941.
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The more closely the temporal power of na

tion aligns itself with the spiritual, and the 
more it fosters and promotes the latter, by so 
much the more it contributes to the conserva
tion of the commonwealth. For it is the aim 
of the ecclesiastical authority by the use of 
spiritual means, to form good Christians in 
accordance with its own particular end and 
object; and in doing this it helps at the same 
time to form good citizens, and prepares them 
to meet their obligations as members of a civil 
society. . . . .  How grave therefore is the 
error of those who separate things so closely 
united, and who think that they can produce 
good citizens by ways and methods other than 
those which make for the formation of good 
Christians.87

Pope Pius expresses his own conviction when he
says î

Indeed a good Catholic, precisely because of his 
Catholic principles, makes the better citizen, 
attached to his country, and loyally submissive 
to constituted civil authority in every legit
imate form of government.88

Since the good Christian is the good citizen,
*

and religion and patriotism are complementary, strength
ening and supporting one another, it is doubly impera
tive on educators to train youth in the religious prin
ciples of citizenship. Today men look for a God-fearing 
nation to arise from an educational system that has 
grown materialistic, that has ignored God, and that

87Pope Pius XI, "The Christian Education of 
Youth," o£. cit., p. 21.

88Ibid., p. 32.
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refuses to admit that morality is based upon the eternal 
law of God, If America is to meet the challenge of 
world progress and to cope with world situations, the 
schools must adopt a Christian Philosophy of Education 
and produce citizens and leaders who are dominated by 
the principles of religion and patriotism, character and 
citizenship, morality and social usefulness, and in
spired with a sense of responsibility to God and 

89Country,
In a democracy composed of human individuals,

men who govern are drawn from their own numbers. It is
the responsibility of the school to train youth to fill
such offices to the best of their ability and to promote
all civic virtues. St. Benedict directs the young voter
when he tells him that merit and wisdom are the basis

90upon which the election should rest. That the person
elected may also have the right motive he reminds him
constantly of the account he has to render of his 

91office. This is a vital principle in any democratic 
organization.

89Sister Clarita Seramur, "The Basis of 
Democratic Education,” Journal of Religious Instruction. XV, No. 2 (October, 1944), 213-515.

90Benedict, og. clt., Chap. Ixiv, p. 191.
91Ibid.. p. 193.
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The young citizen finds himself in a political 

world which furnishes ample matter for legitimate dif
ferences of opinion. He must be shrewd enough to sense 
situations and make proper choice of issues. We find 
St. Benedict legislating for such emergencies also:

. . .  .since there are some who, puffed up with 
the wicked spirit of pride, and thinking them
selves second Abbots, assuming a despotic rule, 
foster scandals and excite quarrels in the community, . . . .  .92

Again dangerous and undue preferences often
enter into politics which have far-reaching and ill
effects. To guard against the evil of partiality, St.
Benedict introduces an entry system:

Therefore, excepting those whom, . . . .  the 
Abbot from higher motives has advanced or, for 
certain reasons, lowered, let all the rest 
take their rank as they are converted:........ 93

»

The authorities of the government really bear 
a grave responsibility. The nation’s welfare is en
trusted to them, as well as the welfare of each indi
vidual citizen. They are responsible to God and to 
their fellow-beings for the administration of public 
affairs. Theirs is a God-given trust, and it must ever 
be exercised "For God and Country."

92Ibid., Chap, lxv, p. 195.
95Ibld.. Chap, lxiii, p. 187.
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To make the abbot even more conscious of his 

obligations and duties, he adds for the benefit of the 
official:

And above all, that he keep the present Rule 
in everything; that when he shall have served 
well, he may hear from the Lord what the faith
ful servant heard who gave his fellow servants 
bread in season: ’Amen, I say to you,* he 
saith, 'he shall set him over all his goods.'

Thus St. Benedict contributes to twentieth cen
tury democratic life. The student of today, as well as 
the monk of Benedict's day, must reach his destiny- 
eternal happiness, as a useful member of a democracy in 
a social and political unit.

94Ibid.. Chap, lxiv•, p. 195.



CHAPTER III

THE EDUCATIONAL TRIO

The Teacher and Teacher Personality
The home is the child's first school; here he 

learns the essential rudiments of education from parents 
who are his natural teachers. The school proper is but 
a supplement of the home, a substitute in the educa
tional pursuit to which the home delegates a part of its 
function and authority. Pius XI recognizes the place of 
the school in his Encyclical:

Since however the younger generations must 
be trained in the arts and sciences for the ad
vantage and prosperity of civil society, and 
since the family of itself is unequal to this 
task, It was necessary to create that social 
Institution, the school,1

When, in his Rule, St. Benedict made provision 
for his ’’school of the Lord's service” he enunciated 
principles of Educational Philosophy applicable to the 
teacher, of any time, and workable in the school systems
of modern America as well as those of sixth century

/
Italy. St. Benedict establishes standards for that 
teacher par excellence, the abbot, of whom he requires

^Pope Pius XI, ’’Christian Education of Youth,” 
op. clt.. p. 29.
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characteristics and qualifications worthy of imitation 
by all teachers. He prescribes thus:

The Abbot who is worthy to be over a mon
astery ought always to be mindful of what he 
is called, and satisfy the name of Superior by 
works. For he is believed to hold the place 
of Christ in the monastery. . . . .  Therefore 
the Abbot should never. . . .teach, prescribe, 
or command anything contrary to the law of the 
Lord........ 2

The abbot must be a father to all, according to
the Rule:

Let him make no distinction of persons in 
the monastery. Let him not love one more than 
another, unless it be one whom he finds better in good works and obedience.3

He is further admonishes:
• . . .let him have equal charity for all, and 
observe the same discipline for all according to merit.4

Moreover he must:
»

• . • .so conform and adapt himself to all,
. • • .according to every one^ character and 
intelligence, that he may not only suffer no 
loss to the flock entrusted to him, but may 
also rejoice in the increase of a good flock.

Above all things, that the Abbot may not 
neglect or undervalue the welfare of the souls 
entrusted to him, let him not have too great a 
concern about. . • .earthly, and perishable / 
things; but let him always consider, that he 
has undertaken the government of souls of whom * 5

Benedict, o£. cit., Chap, ii, p. 17.
5Ibid., p. 21.

2

4Ibid.
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, he must also give an account.

At a time when the idea of the patrla notestas 
was deeply rooted in the minds of men, St. Benedict 
goes to special pains to warn that power be not abused 
by arbitrary decisions and extreme punishments. In his 
instructions to the abbot he bids every teachers

. . .  .let him be convinced that it becomes him
better to do good than to command. . . .  .let 
him always ’exalt mercy above judgment'; that 
he himself may obtain the same. . . .  .But in
the very correction let him act prudently, and 
not go to extremes; . . • .

The teacher modeled on St. Benedict’s ideal 
could be a teacher according to the heart of Pius XI, 
who stresses the need of good teachers when he says:

Perfect schools are the result not so much 
of good methods as of good teachers, teachers 
who are thoroughly prepared and well-grounded in 
the matter they have to teach; who possess the 
intellectual and moral qualifications required 
by their important office; who cherish a pure 
and holy love for the youths confided to them, 
because they love Jesus Christ and His Church, 
of which these are the children of predilection; 
and who have therefore sincerely at heart the 
true good of family and country.7

We see, therefore, that St. Benedict's ideal
/teacher is a man (or woman) penetrated with a high 5 * 7

5Ibid., p. 25.
®Ibid., Chap, lxiv, p. 193.
7Pope Pius XI, ’’Christian Education of Youth,” 

op. cit.. pp. 33-34.
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appreciation of the nobility of his calling; he is one 
whose teaching is morally correct, couched in a form 
which will be within the range of those whom he is 
teaching. He is to be a man of justice, one who plays 
no favorites, but gives to each student his due measure 
of attention. His is not to be a strict, heartless 
military justice, but rather one governed by the re
membrance of the account he must render for the souls 
of his students, a remembrance which will impel him to 
strive that both he and they may be among the blest on 
that fateful Judgment Day.

St. Benedict stresses the need of high moral
character in his teacher, but he does not intend that
moral character alone is sufficient qualification. He
requires learning as well, for he insists that the com-

»

mandments be explained to intelligent disciples, and in 
the chapter "Of the Election of the Abbot,” he stipu
lates that the man to be chosen should "be versed in

8the Divine Law."
Teacher qualifications, certification and' 

scholarship are discussed at length. Important as these 
factors are, they are eclipsed by the personality of 
the teacher. It is that which influences the

Benedict, 0£. cit., Chap, lxiv, p. 193.
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student and reacts upon him, and causes him to react.
It is that which captures his interest, his attention, 
it is that which gives soul and conviction to good 
teaching. It is that, and not palatial buildings, 
luxurious, spacious classrooms, elaborate programs or 
methods, enlarged curricula or well-planned text books, 
nor the things taught that make the school. The essen
tial factor is able and devoted teachers with the
teaching spirit, dominated by a strong and winning per- 

9sonality.
Personality has been defined as that which con

stitutes distinction of person, that which makes for 
individuality. It is an aggregate of those physical, 
mental and spiritual traits which differentiate one 
person from another. Personality is affected by aca
demic learning and professional skill, but it is espe
cially determined by attitudes and ideals.9 10

The most desirable trait in the personality of 
a true teacher is Christ-likeness. The teacher must 
interpret to the pupil Christ, the Master Teacher; with 
His characteristic traits of kindness, amiability,

9Sister Clarita Seramur, ”Upon What Does 
Successful Teaching Depend?” Journal of Religious 
Instructlon. XV (November, 1944), 293.

10Ibid., p. 291
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disinterestedness, zeal and devotion. It is by a sense
of the sweetness of Christ, not by the sense of his own

11power, that the true teacher dominates the pupil.
The devoted teacher endeavors to win the love 

and confidence of the student; he will be careful to do 
nothing to destroy this confidence, for he realizes that 
the child has an inborn sense of fairness and justice 
and that the teacher who violates this standard Is cer
tain to lose ground.

Neither will the good teacher sacrifice the 
child’s respect to caprice or human respect. He will 
never tolerate wrong-doing for the sake of popularity 
or false esteem. The wise teacher w'Ill beware of in
consistency, that pitfall of human nature so destruc
tive of a desirable personality, but will rather show 
in his every act that his life is governed by the prin
ciples he teaches.

St. Benedict was too skilled in the art of 
training souls not to recognize the need of a desirable 
personality in those v/ho would act as teachers; he sets 
forth many a principle of good personality formation in 
his Holy Rule. As we read the Rule. chapter by chapter,

11Sister RIcarda, O.S.B., ”The Teacher’s 
Personality and the Young.” Catholic School Journal. XXXVIII (December, 1938), 293.
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we are amazed by the wealth of personality pointers we 
find in its pages.

„12"Let him hate vice and love the Brethren" 
a wise caution for those who find themselves inclined 
to favor docile, bright, attractive children, but who 
turn in disgust from those who are unruly, stupid, 
ill-dressed and untidy.

In order to make smooth contacts with pupils,
as well as, fellow teachers under all circumstances,
the teacher might heed St. Benedict's advice.

. . .  .let the younger honor their elders; and 
let the older love the younger.13
. . .  .let all the Juniors obey their elders 
with all charity and solicitude.14
. . . .let him not sadden. . . .by contemptuous 
refusal, but politely and with humility refuse 
him who asked amiss.15
. . .  .and if he has not the things to give, 
let him answer with a good word, because it is 
written: 'A good word is above the best gift.,lb

St. Benedict speaks of the "instruments of 12 * 14 * 16

12Benedict, ojd. cit., Chap. Ixiv, p. 193.
15Ibid., Chap, lxiii, p. 189.
14Ibld., Chap, lxxi, p. 209.
^5Ibld., Chap* xxxi, pp. 105, 107.
16Ibid., p. 107
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spiritual art” and then lists so many personality 
traits desirable in classroom living!

Not to give way to anger.
Not to harbor deceit in the heart.
Not to give a false peace.
Not to forsake charity.
To speak the truth from heart and mouth.
Not to render evil for evil.
Not to do injury, but even patiently to bear 

the injury done us.
To bear persecution for justice’s sake*
Not to be proud.
Not slothful.
Not a murmurer.
To hate no one.
Not to be jealous; not to entertain envy. -̂.8
To pray for one’s enemies in the love of Christ.

Finally nothing can surpass the Love of God as 
a formula for the formation of an attractive person
ality. Such a command was given by Christ Himself and 
St. Benedict speaks in a similar vein when he orders:

. . .  .to love the Lord God with thy whole heart

. . .  .and one's neighbor as one’s self. (and)To prefer nothing to the love of Christ.^
An endeavor on the part of the teacher to ac

quire such traits of personality will produce a Philos
ophy of Education, healthier and more beneficial to the 
child and to society. 17 18 19

17Ibid., Chap, iv, p. 37.
18Ibld.. pp. 33, 37.
19Ibid., p. 31.
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Teacher Qualifications

Teacher qualifications are a subject of great 
concern to all those dealing with educational matters. 
Varied are the types of training, the physical and mental 
traits required of those who would enter the teaching 
field. Academic preparation, attested by an examining 
board of collegiate record, physical and mental health, 
ascertained by physician or psychologist— these must the 
teacher possess who would be admitted to classroom prac
tice. But in addition to these qualifications, a good 
teacher will possess that most admirable characteristic—  
ability to adapt himself to the child. He will possess 
a sense of understanding, of love and sympathy for the 
child which will enable him to sense individual needs and
find the way of meeting them.

»

St. Benedict knew from experience the difficul
ties of dealing with individuals. That wealth of expe
rience he has bequeathed to his followers in the pages 
of his Rule. The direction given primarily to the abbot 
may be adopted as a rule of conduct by every sincere 
teacher s

He must so conform and adapt himself to all,—  
to the one by gentle speech, to another by re
bukes, and to still another by suasions, and 
according to every one’s character and in
telligence, . . . .  .20

^QIbid., Chap, ii, p. 25.
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The variety of characters found among the pupils, 

the instability of human effort, both on the part of the 
teacher and of the pupil contrive to make this adaptation 
a difficult task. Pius XI, in his Encyclical on Chris
tian Education, gives the foundation on which the efforts
of the teacher must rest —  the love of Christ and His 

21Church. Sacrifice of self for the child in whom one 
sees Christ is the keynote of a successful teaching 
career, the one qualification which embraces all others. 
Love makes all labor light and agreeable, as St. Benedict 
points out s

In virtue of this love all the things which 
at first he observed not without fear, he will 
now begin to keep without any labor, and as it 
were naturally by force of habit, no longer 
from the fear of hell, but from the love of 
Christ, ........ * 22

The teacher must love his work to perform it 
efficiently. He must not look upon it as a burden, but 
rather appreciate most highly his vocational choice.
When this vocation, born of love, is united with the
religious life, It progresses with it. St. Benedict/
aptly expresses this double progress in the Prologue of 
the Rule where he tells the monk that:

^Pope Pius XI, "Christian Education of Youth," 
op. cit.. pp. 33-54.

22Benedict, o£. cit., Chap, vii, p. 61.
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. . .  .in the progress of religious life and 
faith, as the heart expands, the way of God’s 
commands is run with such unspeakable sweetness 
of love........ 23

The work of teaching, as well as the work of 
spiritual perfection, entails hardship and sacrifice.
St. Benedict’s exhortation to the young monk is appli
cable to the teacheri

And if. . . .we desire to reach life ever
lasting, then, while it is yet time, . . . .  
and during this life of light can accomplish 
all these things, we must make haste and do now 
what will benefit us forever hereafter.24

It cannot be emphasized too strongly that the 
qualified teacher is the one who can inspire and stim
ulate the child, lead and direct him in his efforts 
toward improvement. The teacher cannot supply intellect 
or develop mentality, but he can open the door of
growth, and enlist the student in the process of self- 

25education. It is evident that, "The best teaching
consists in knowing how to make the student put forth
his best effort, creating in him a desire to become a 

26scholar." * 24

25Ibld., Prologue, p. 13.
24Ibld., p. 11.
^Henry Sabin, Common Sense Didactics. pp. 10- 

12. Chicago; Rand, McNally & Company, 1903.
^Seramur, "Upon What Does Successful Teaching 

Depend?" 0£. clt., p. 293.
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St. Benedict In his Rule, notes the relation 

between God and the devout soul, -- a model of the In
fluence which the efficient teacher will strive to exert 
on his pupils:

See, in his loving kindness, the Lord showeth 
us the way of life. . . . .  If we desire to 
dwell in the tabernacle of his kingdom, we can 
not reach it in any way -unless we run there by good works.27

The spirit of the true teacher develops a unity 
of soul and heart between the teacher and pupil, it cre
ates a mutual response whereby either becomes a source 
of power and support to the other, thus furnishing the 
ideal teaching situation. Teaching is a heart-to-heart 
communication, a thought-for-thought process; the 
teacher stimulates the pupil, and the pupil by his
eagerness to learn encourages the teacher in his en-
. 28 deavor.

The Ideal teacher is forgetful of self, lives 
only for his pupils, and for the truth which he imparts. 
He may not train for brilliant careers or literary suc
cesses, but he implants in the minds and hearts of 'his 
pupils the desire and aspiration to become worthy mem
bers of society and citizens of Heaven. The teacher's 27 28

27Benedict, og. cit., Prologue, p. 7.
28Sabin, o£. cit.. p. 14.
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trust is a sacred one, this the true teacher realizes.
Realizing it, he treasures the child's interest, love
and confidence, and gives unselfishly of himself.

All these labour unselfishly with zeal and per
severance in what St. Gregory Nazienzen calls 
•the art of arts and the science of sciences, 
the direction and formation of youth.29

Teaching is not a field of mass production, 
rather it is a social, a personal process. The true 
teacher is aware of his individual responsibility to the 
child; he really intrudes upon the child’s inner self. 
Why? That he may form Christ in the heart of the child, 
and thus fit him for a happy, useful life. Acting thus, 
the teacher will ever be mindful of the child’s high 
dignity. He will apply to himself St. Benedict’s warn
ing:

. . . ,1st him not .have too great concern about 
fleeting, earthly, and perishable things; but 
let him always consider, that he has undertaken 
the government of souls of whom he must also give an account.30

The conscientious teacher will again apply to 
himself the passage in which is stressed the responsi
bility of the abbot:

Let the Abbot always bear in mind that an 
account must be given in the dread judgment * *

OQPope Pius XI, "Christian Education of Youth," 
op. cit., p. 34.

30Benedict, ojd. cit., Chap, ii, p. 25.
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of God of both his teaching and the obedience 
of his disciples. And let the Abbot know that 
whatever want of gain the master of the house 
shall find in the sheep, will be laid to the 
blame of the shepherd,

After the teacher has with difficulty adapted 
himself to a variety of characters, the ingratitude of 
fickle human nature is often the only reward in this 
life, In this event the teacher again finds in the Holy 
Rule the principles which will determine his line of 
conduct s

To the same extent he will be equally free from 
blame; so that, if all a shepherd’s diligence 
was bestowed upon his restless or disobedient 
flock, and every care was taken to correct their 
corrupt manners, their shepherd, acquitted in 
the judgment of the Lord, may say to the Lord 
with the Prophets ’I have not hid thy justice 
within my heart: I have declared thy truth andthy salvation,'32

Teacher Initiative
Twentieth-century students meet with far more 

educational mediums than did the monastic students of 
the sixth century. Radio programs, motion pictures,
newspapers, stage, recreational and social hours all

/
may contribute toward the education of an individual; 
but unfortunately they but too often distract him, 31

31Ibid., Chap, ii, pp, 17, 19,
32Ibid., p. 19.



rather than Instruct him. These distractions create an 
educational emergency which taxes the ingenuity of the 
most resourceful teacher; but It is in meeting this 
emergency that the true teacher shows his initiative and 
worth.

In virtue of his resourcefulness the teacher 
will be able to select appropriate methods to achieve 
the assigned objectives, and to accomplish the desired 
results. A resourceful teacher will not only know the 
proper methods to use, but will have the judgment to 
choose the proper one for the occasion, and to apply it 
aright to the need of the moment.

In order to possess the requisite resourceful
ness a teacher must organize a fund of methods and de
vices. Some teachers seem to have a considerable de-

»
posit of innate Ingenuity, but others must secure this 
store by study of texts and the experience of other 
successful teachers. To a great extent great teachers, 
like great poets, are 'born, not made,' but any teacher 
has it in his power to improve his techniques, will he 
but use the proper means. St. Benedict insists on men
tal prayer, reading and study to develop the requisite 
general knowledge, accuracy of judgment and thoroughness 
of habit, when he orders:

64
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. . .  .let them be employed in reading from the
morning till the third hour........ During these
days of Lent let all receive a book each from 
the library, and let them read it through in order.S3

The successful teacher must be well versed in 
subject matter, and this asset is acquired by study and 
reading. What reading did for the monks of old it will 
do again for the modern teacher, be the reading matter 
from the Fathers, Holy Scripture, the classics, infor
mational reports or educational periodicals. The read
ing that developed the genius of the early Benedictines 
will enrich the twentieth century teacher with informa
tion, initiative and enthusiasm. Reading helps to keep 
the teacher young in spirit, keeps him atune to changes 
in method and procedure appropriate to his classes and 
students. Careful planning and a discriminating sense 
of values result from useful reading.

Teacher initiative and employment of method are 
closely allied. Methods in themselves are deadening and 
sterile. But a good method, in the hands of an ingen
ious, resourceful teacher becomes vitalized, an instru
ment for the educational good of the student. The 
methods employed must be adaptable to the type of stu
dent rather than to the satisfaction or ease of the

33Ibid.. Chap, xlviii, p. 147.
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teacher. Moreover, methods are to be evaluated by the 
benefits the pupil seems to obtain from their use.
After all is said and done, it is the child's improve
ment in learning that proves to the teacher the effec-

34tiveness of the teaching method.
A good teacher is open-minded and alert, not a

slave to old methods, nor yet the first to adopt a new.
In him will be exemplified the words of Pope Pius XI:

Nor will. . . .necessary caution. . . .in any 
way hinder the Christian teacher from gathering 
and turning to profit, whatever there is of 
real worth in the systems and methods of our 
modern times, mindful of the Apostle's advices 
'Prove all things: hold fast that which is 
good.' Hence in accepting the new, he will not 
hastily abandon the old, which the experience 
of centuries has found expedient and profitable .35

The alert teacher need never complain of a life 
of boredom or monotony. • The characters in his classroom 
are so varied that he must continually be on the watch 
to select and adjust effective methods and approaches to 
presentation of material. In all this, initiative and
judgment play a constant role exemplified by St. Bene-

/diet himself and his abbot.

Edward A. Fitzpatrick, MTeacher and Method,” 
Catholic School Journal. XXXVIII (November, 1938), 267.

^Pope Pius XI, ”Christian Education of Youth,” 
op. clt., p. 33.
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Reading and study were the means by which the

monks formed themselves intellectually and spiritually.
The same directives from the Holy Rule must guide modern
teachers if they are to gain the resources on which
initiative depends. Inspiration and enthusiasm spring
from seed sown in labor. As St. Benedict demands that
the abbot wbe versed in the Divine Law, that he may know

36whence he may ’bring forth new things and old,’" so do 
the exigencies of our time demand that teachers be 
versed in the Divine Law and in their particular fields 
of subject matter.

School efforts and teacher and pupil relation
ships are strengthened by consistent cooperation. The 
teacher directs and guides; the pupil carries out the 
assignment of the teacher, not in slavish subservience, 
but in manly and reasonable obedience. St. Benedict 
gives a pattern for pupil-teacher relationships when he 
rules that:

. . . .it becometh the disciples to obey. . . . 
so it also becometh the master to dispose all 
things with foresight and justice.S'7

The pupil soon detects this foresight and jus
tice of his master, and attacks his work with confidence 30

30Benedict, ojo. cit., Chap, lxiv, p. 193.
37Ibid., Chap. Hi, p. 29.
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and cooperation.

Whatever the problem, the teacher of every age 
will find in the Rule of St. Benedict a pure Philosophy 
of Education. St. Benedict himself stands in the spot
light of history as a man endowed with superb initia
tive, enthusiasm and courage. He was an innovator in 
the monastic world, and he contributed a Philosophy of 
Education which has stood the test of more than four
teen centuries. He lived that philosophy before he be
queathed it to succeeding generations in the pages of 
his Rule. He had read and meditated upon the Scrip
tures so often and so intently that he quoted passage 
after passage from memory. The writings of the Fathers 
were as familiar to him as old acquaintances. By read
ing, study and meditation Benedict of Nursia collected

*

resources from which his initiative was able to draw. 
What better model of initiative and resourcefulness can 
twentieth century teachers desire?

The Child, His Nature
1

Christian education has for its subject the 
child with his twofold nature, physical and spiritual; 
or man composed of body and soul. Godlessness and 
irreligion in education have produced much confusion 
in educational thought due to a misinterpretation of
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man's dual nature and his final destiny.

The false philosophical 'isms' each regards 
man from its own viewpoint and holds its own educa
tional tenets. Catholic philosophy guided by faith and 
revelation has a true concept of man, his nature and 
his destiny. This governs its educational policy and 
develops man in harmony with such truth. Moreover, the 
principles of Catholic philosophy which deal with the 
twofold nature of man, his final destiny, his tendency 
to evil, and the power of grace are embodied in the 
Rule of St. Benedict. The great legislator sayss

Therefore, our hearts and our bodies must 
be prepared to do battle under the precepts of 
holy obedience. And because our nature is powerless, let us beseech the Lord, that He 
deign to grant unto us the help of his grace.'5

Pius XI, in his Encyclical on Christian Educa- 
tion. sets forth the same basic truths concerning the 
nature of man, and the philosophy to be held by Chris
tian educators:

In fact It must never be forgotten that the 
subject of Christian education is man whole and 
entire, soul united to body in unity of nature, 
with all his faculties natural and supernatural, 
such as right reason and revelation show him to 
be; man, therefore, fallen from his original 
estate, but redeemed by Christ and restored to

38Ibid., Prologue, p. 11
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the supernatural condition of adopted son of 
God........ 39

The nature of man has not changed with the cen
turies. He has still the same heart and mind and will 
to be trained and the same desires, passions and im
pulses to be directed. Educators still deal with a 
nature impaired by original sin. The modern pupil as 
well as the pupil of St. Benedict’s day, will profit 
from the application of principles of true Educational 
Philosophy. In this the words of St. Benedict will be 
verified for all students:

. . . .that by the toil of obedience thou re
turn to Him from Whom by the sloth of disobe
dience thou didst depart.40

Here, again, the words of the Encyclical of 
Plus XI parallel the words of the Holy Rule:

’Folly is bound up in the heart of a child 
and the rod of correction shall drive it away. 
Disorderly inclinations then must be corrected, 
good tendencies encouraged and regulated from 
tender childhood, and above all the mind must 
be enlightened and the will strengthened by 
supernatural truth and by the means of grace, 
without which it is impossible to control evil 
impulses, impossible to attain to the full and 
complete perfection of education intended by ,

^Pope Pius XI, "Christian Education of Youth," 
jO j d .  P *  2 3 .

Benedict,40 0£ cit., Prologue, p. 1
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the Church. . • . .

The teacher must form his attitude toward teach
ing in the light of this conception of the child. Ob
jectives, methods, schedules, curricula— all must be 
considered in the light of the individual, of his spir
itual and physical nature and abilities. In spite of 
shortcomings, the American school system has endeavored 
to develop the child intellectually. Can the same be 
said for his moral growth? Unless the school helps the 
child to reach his eternal destiny, by promoting his 
moral welfare, it has utterly failed him in the most 
important goal of his nature.

Proper guidance and supervision must be an es
sential part of education, if it is to assure the well
being of the child. Discipline there must be, disci
pline of conduct and discipline of the reasoning powers,

42as well.
But abnormal conditions have brought about a 

situation in which the generality of homes exercise 
little guidance or control. This sad state of affairs 
has penetrated the school also. Has the school not 41 42

41Pope Pius XI, ”Christian Education of Youth,” op. cit., pp. 23-24.
42Paul MaiIon, The Ease Era, p. 98. Grand Rapids: Erdmans Publishing Co., 1945.

41



trusted the child’s nature too far? Has it not, hold
ing with modern extremists that the child's nature is
essentially good, given it too much freedom before it

43has acquired either self-control or self-discipline?
Opposed to this ”no restraint notion” is the 

sound dictum of St. Benedicts
Let no one in the monastery follow the bent 

of his own heart, nor let anyone dare to dispute 
arrogantly with his Abbot in or outside the 
monastery.43 44 45
With boys, discipline must be maintained by 
everybody in all things. . . .  .Let small boys 
and youths follow their order in the Oratory 
and at table with due discipline; outdoors, 
however, or wherever they may be, let them be 
under custody and discipline until they reach 
the age of understanding.4^

The world's unrest, the selfishness of con
scienceless elders have made the child their victim. 
Teachers stand aghast at youth so early grown up, with 
such a spirit of independence, such a spirit of dis
respect for authority, of irreverence for all that 
savors of dignity or authority. A false Philosophy of
Education has tainted both teachers and parents, and1
delinquent youth is the result. Supervision, guidance,

72

43Redden and Ryan, o£. cit., p. 146,
44Benedict, o£. cit., Chap, iii, p. 29.
45Ibid.. Chap, lxiii, pp. 187, 189.
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discipline— all exercised in the proper direction— is 
the remedy. St. Benedict prescribed this corrective in 
his Rule. and parents and teachers may well hearken to 
his voices

Wherever the Brethren meet each other, however, 
let the younger ask the blessing of the olderj 
and when the older passes by, let the younger 
rise and give him his place to sit; and let not 
the younger presume to sit down with him, unless 
his elder bid him, that it may be done what is 
written: 'In honor preventing one another*'46 47

St. Benedict would have the care and attention 
given to the child be continual. Never must elders 
relax their vigilance, not even during the hours of the 
night:

Let the younger Brethren not have their beds 
beside each other, but intermingled with the 
older ones. And rising to the Work of God, 
let them encourage each other on account of 
the excuses of the drowsy.4>7

St. Benedict iterates his charge that the
direction of the children be not neglected in still
other portions of the Holy Rules

However, let all have care and be watchful of 
the discipline of the children, until their 
fifteenth year. But this also must be with 
all due measure and discretion. For if anyone 
. . . .should flare up unreasonably even 
against children, let him be liable to the 
regular discipline, because it is written:

46Ibid., Chap.
47Ibid., Chap.

lxiii, p. 189. 
xxii, p. 93.
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’What thou dost not wish to be done to thee, 
do not thou to another.’48

The supervision which St. Benedict demanded for 
the children of his monastic family is recommended by 
Pius XI in his Encyclical:

More than ever. . . .an extended and careful 
vigilance is necessary, inasmuch as the dangers 
of moral and religious shipwreck are greater for 
inexperienced youth. Especially is this true of 
impious and immoral books, often diabolically 
circulated at low prices; of the cinema, which 
multiplies every kind of exhibition; and now 
also of the radio, which facilitates every kind of communication.49

The supervision and direction which St. Benedict
would have given the children is not to be a mechanical,
institutionalized one, it is to be individual, personal:

Let there also be appointed for him such a 
Senior as is qualified to win souls, who will 
observe him with the utmost care and see 
whether he is really seeking God, . . . . .

But this direction and supervision, originally 
planned for the novices, but applicable to the pupils 
as well, must bear fruit. It must produce in the novice 
or the pupil that firmness and uprightness of character 
which will enable him to persevere in the right when * 50

Ibid.. Chap. Ixx, p. 207,
4-QPope Pius XI, "Christian Education of Youth," 

op. clt.. p. 54,
50Benediet, 0£. cit.. Chap, lviii, p. 171.
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thrown on his own resources. St. Benedict reminds the
student of a higher Authority than that of his master
in the words: "To be thoroughly convinced that God

„51sees us in every place."
Pius XI in his Encyclical on Christian Education 

and St. Benedict in the Holy Rule depict the finished 
product of true Christian education, in terms of the 
general fruits, and the final outcome for the faithful 
student. Pope Pius says:

Such are the fruits of Christian education.
Their price and value is derived from the super
natural virtue and life in Christ which Chris
tian education forms and develops in man. Of 
this life and virtue Christ our Lord and Master 
is the source and dispenser. By His example he 
is at the same time the universal model acces
sible to all, especially to the young in the 
period of His hidden life, a life of labor and 
obedience, adorned with all virtues, personal, 
domestic and social, before God and men.52

*

St. Benedict, in his usual terse, yet kindly
manner, holds out both the model and destiny of the
pupil in the closing lines of the Rule:

Thou therefore. . . .that dost hasten to the 
heavenly home, fulfil with the help of Christ 
this least Rule written for a beginning; and , 
then shalt thou with God’s help attain at 
length to the greater heights of knowledge * *

Ibid., Chap, iv, p. 35.
^Pope Pius XI, "Christian Education of Youth," 

op. c it.« p. 38.
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and virtue. . . . .

The Child--His Character
Character stands for man's individuality and

manifests itself most obviously in his conduct, for the
individual's way of thinking, acting and re-acting is

54evidenced in his character. In a wide connotation,
character may be defined as i

. . .  .the combination of qualities, original 
and acquired, possessed by an individual which 
distinguish him from all other persons.

Character development is a feature of the edu
cative process, and the ability on the part of the 
teacher to study and recognize character traits is 
second only to her personality as a successful teacher. 
The educator may share St. Benedict's psychology in 
recognizing and dealing with attitudes, dispositions 
and temperaments peculiar to various individuals; at
tention to the individual character has been the key
note to Benedict's psychology. Educators must also
recognize character traits and make corresponding al-/
lowances for individual differences if they are to 53 * 55

53Benedict, 0£. cit.. lxxiii, p. 213.
5^William A. Kelly, Educational Psychology, p. 

267. Milwaukee} The Bruce Publishing Company, 1933.
55Ibid., p. 268.
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meet with real success.

There are those who would, at least in theory,
reduce all students to the same dead level, subject all
to the same treatment, the same class work, the same
guidance. If such as these presume that they find in
St. Benedict’s dictum ttLet him make no distinction of

56persons in the monastery,” a justification for their 
line of conduct, let them read only the remainder of 
the chapter— to learn that theirs are utterly false 
standardsl

Let him not love one more than another, unless 
it be one whom he finds better in good works 
and obedience
. . . .and let him understand what a difficult 
and arduous task he assumes in governing. . . .  
and accommodating himself to a multitude of 
characters. He must so conform and adapt him
self to all, . . .  .that he may not only suffer 
no loss to the flock entrusted to him, but may 
also rejoice in the increase of a good flock.* 57 58

In these instructions to the abbot, St. Benedict
recognizes that government must be equitable, but he
stipulates that it should be judicious as well. Living
beings may not be treated as abstractions; students are

/
not to be the subjects of experiments. Instead of

Benedict, ojd. cit., Chap, ii, p. 21.
57Ibid.
58Ibid., p. 25.

56
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forcing the individual to enter into an iron-clad sys
tem, the teacher must strive to know him, to see what
he has in his heart, to observe how he r,thinks and

„59wills and suffers."
In the same chapter our holy Lawgiver bids the

abbot s
. . .  .severely reprove the undisciplined and 
restless, but entreat the obedient, the meek, 
and the patient, that they become still better.
But we urge him to rebuke and punish the negligent and the obstinate.60

In this passage St. Benedict recognizes the 
variety of character traits which are to be found among 
school children as well as among the members of the 
monastic family. There are the undisciplined and rest
less . not so much rebels against authority as fickle 
and unquiet. Such natures require a firm hand, since 
they have not reached the intellectual development 
which would enable them to reason out the proper line 
of conduct, nor have they the firmness of character 
which would enable them to follow the right when recog
nized.

The obedient, mild and patient are the joy of a 
teacher’s heart, because of their docile disposition 59 *

59Delatte, ojd. cit.. pp. 44-46.
BOBenedict, o]D. cit.. Chap, ii, p. 23.
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and cooperative spirit. These compensate for any number 
of unpleasant occurrences throughout the teaching day.

Then there are the negligent and haughty. Such 
pupils may be deliberately negligent, they may be reso
lutely contemptuous. They are a source of evil, for 
their influence may weigh much with the undisciplined 
and restless. and convert them into real disciplinary 
and moral problems. Such characters are in danger of 
becoming soured and discontented; they are always on the 
side of the minority, be it right or wrong; they are 
forever right, their companions, above all, their supe
riors, are forever wrong. From the ranks of the negli
gent and haughty come the crank reformers, the radical 
politician, the hardened criminal. So we see that all 
the talk of individual differences is nothing new. In-
deed, it was not new in St. Benedict's day, for it had

61been given study at the time of Plato.
St. Benedict is very solicitous that these 

individual differences be taken into consideration by 
all who deal with others. As the Abbot, so should-the 
teacher note s 61

61Lorena B. Stretch, The Curriculum and the 
Child, p. 150. Minneapolis! Educational Publishers, 
Inc., 1939.
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. . . .that he explain the commandments of God 
to the intelligent disciples in words, but to 
the hard-hearted and simple-minded he show the 
divine precepts by his works.62

Even from a physical point of view St. Benedict 
is mindful of differences of need and disposition:

’Everyone hath his proper gift from God; one 
after this manner, and another after that.63
. . .  .who hath need of less, let him thank 
God, . . .  .but who hath need of more, let him 
humble himself for his infirmity, and not be 
elated for the indulgence; . . . .  *64

In the question of work to be assigned to the
brethren, St. Benedict offers a splendid example of cou
sideration of the abilities of others:

Let such work or art be given to the weak and 
sickly Brethren, that they are neither idle, 
nor so wearied with the strain of work that 
they are driven away. Their weakness must be 
taken into consideration by the Abbot.66 
But let all things be done with moderation for the sake of the -fainthearted.66

There is much debate concerning the classifica
tion of individual differences, so as to be able to 
direct the pupil. This latter process can become too

62 Benedict, o£. cit., Chap, ii
6Sibid.. Chap. x l , p . 127.
64Ibid.. Chap, xxxiv, p . 113.
65Ibid., Chap, xlviii , p. 149.
66Ibid.. p. 147.
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complicated by a too elaborate method of recording data. 
We are here concerned with personality characteristics, 
and are not dealing with personality scales or standards 
by which to discover the fault or its degrees. Good 
though these devices be, an alert educator will be quick 
to detect differences, and he will be psychologist 
enough to know how to deal with the situation without 
making the pupil too conscious of his weak points. The 
teacher’s own personality and tact will do much In deal
ing with the shy, the lazy, the restless or the inde
pendent pupil, or the headstrong.

The teacher will bear in mind that all pupils 
have a right to the teacher's consideration and affec
tion. In spite of diversity, of individual differences, 
in spite of varied personalities, aptitudes, capabili- 
ties, of temperaments, all are 'one in Christ.’ This 
leveling or equality, however, may not be brought about
by the degradation of any, but by the "elevation of all

„67to the stature of our Lord."
After having discovered the individual differ

ences in his pupils according to their type, the teacher 
finds his work must still be a living process. With

Delatte, op. clt., p. 44.67
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St. Benedict he must learn to approve of virtuous con
duct, to condemn evil, but at no time must he condemn 
individuals. The transgressor is allowed to re-enter 
the fold, the only requirement for admission is sorrow 
for past errors and determination to do right for the 
future. The teacher is to help the erring pupil begin 
again and again; he is to lavish care on the miscreant,
for w,they that are in health need not a physician, but

«6 8they that are sick.’"
Vie find that St. Benedict offers ample prin

ciples for directing the child’s intellectual and moral 
development. His directives are based on the premise 
that the subject is not to be the judge in his own 
case; in other words, St. Benedict repudiated any phi
losophy which resembled modern expressionistic theories 
of education. Since contemporary educators admit that 
allowing children to pursue the whims born of their 
individual character differences leads to chaos, let 
them return to St. Benedict. He offers them a sound 
Philosophy of Education which admits character differ
ences, but by a sound methodology educates the students 
in spite of these differences.

Benedict, o£. cit., Chap, xxvii, p. 99.68
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Curriculum— Liberal Arts

"We must therefore found a school 
for the service of the Lord."69

A school's curriculum is determined by the phi
losophy of the school system. When St. Benedict estab
lished his school of the Lord's service, he introduced 
a curriculum which might be termed liberal as the 
branches pursued were of the traditional arts type. 
Although there is no evidence in the Rule of the seven 
arts having been cultivated, history and tradition at
test that these have ever been featured in the Benedic
tine curriculum.

The fundamental spirit which was to motivate the
curriculum and the studies of the monks is contained in
the Rule: "'Come children, hearken unto Me, I will

70teach you the fear of the Lord.'" To specify the
course, he adds, "let us walk his ways under the guid-

71ance of the Gospel."
The Benedictine curriculum included more par

ticularly the liberal arts, though vocational arts' also 
found a place on the monastic schedule. St. Benedict 69 70 71

69Ibid., Prologue, p. 11.
70Ibid., p. 5.
71Ibid., p. 7
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devoted twelve chapters In his Rule to the curriculum
par excellence, the recitation of the Divine Office,
under the following chapter headings:

Of the Divine Office in the Night; How Many 
Psalms are to be Said at the Night Office;
How the Night Office is to be Said during 
the Siammer Seasons; How the Night Office is 
to be Said on Sundays; How the Morning Office 
is to be Said on Week Days; How the Night 
Office Should be Said on the Feasts of the 
Saints; At What Time the Alleluia Should be 
Said; How the Work of God Should be Performed 
During the Day; How Many Psalms are to be 
Chanted at These Hours; In What Order the 
Psalms are to be Said; Of the Manner of Re
citing the Psalter,’72

The minute regulation of the various parts of 
the Divine Office might, at first glance, seem mechan
ical, but to those who follow the life St. Benedict has 
legislated for, It is a permanent curriculum, which a 
specialist would find difficult to improve. This cur-
riculum includes the "psalter of one hundred fifty

73psalms to be said every week," liturgical hymns, can
ticles, selections from the books of the Old and the 
New Testament, expositions by the most eminent and 
orthodox Catholic Fathers, lives of the Saints, and ex
tracts from the Encyclical Letters of Pontiffs.

A curriculum comprises more than the listed * 73

Ibid., Chap, viii-xix, pp. 61-87.
73lbld., Chap, xviii, p. 85.

72
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courses imply--anything that is conducive to better
living is a phase of education and an element of the
curriculum. While the Divine Office plays a major part
in the education of the Benedictine, its recitation in
choir is the outstanding characteristic of Benedictine
life. This public recitation affords training in the
chant, but it also gives opportunity for exercise in
self-control and character development.

St. Benedict prescribes diligent study of the
Psalms that form so large a part of the Divine Offices

The time, however, that remains over after the 
night office, will be employed in study by those 
of the Brethren who are somewhat backward in the 
psalms or the lessons.7^

It was necessary that the monks learn by heart
the psalms that formed part of the Sacred Office since
breviaries were unknown*. Furthermore, it was necessary
that the monks delve deeply into the meaning of the
sacred words, for St. Benedict reminds his sons of the

75words of the prophet: '"»Sing ye wisely.'n He exhorts
them again, ”that our mind may be in accord with our 

„76voice." 74 *

74Ibid., Chap, viii, p. 65.
Ibid», Chap» xix, p» 87.

76Ibid.
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In addition to this period after the Night 

Office two hours were appointed for study and reading 
during the day:

. . .  .after their repast let them apply to their reading or to the psalms.77
During the days of Lent, however, let them 

be employed in their reading from the morning
till the third hour........ During these days
of Lent let all receive a book each from the 
library, and let them read it through inorder.78

In their study of the psalms the monks were 
learning poetry, theology, history and ethics. The 
vivid imagery of the sacred verse could not but awaken 
in even the least aesthetic an appreciation of the 
beauty of language and of the dignity of the thought 
expressed. The outpourings of David’s heart must needs 
elevate the hearts of those who chanted his words.
With him they must bewail sin, resolve amendment and 
praise the King and Master under whom they served.

St. Benedict repeatedly mentions the chanting
of the Divine Office. He writes:

. . . .let these hours be sung with antiphons ........ 79 77 78 79

77Ibid., Chap, xlviii, p. 147.
78Ibid.
79Ibid., Chap, xvii, p. 79
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But let the Vespers be celebrated dally 

with the singing of . . . .psalms,88 
. . . .and so let us stand to sing........ * 8 -̂

If, as these quotations from the Rule indicate, 
parts, at least, of the Divine Office were sung habit
ually, then some type of musical training must have 
entered into the curriculum of the monastic school.
Here then, we have one of the Seven Liberal Arts— Music.

St. Benedict was a great lover of order and he 
directed that all community exercises be held promptly 
at the scheduled time. The abbot himself was made re
sponsible that the Work of God and the exercises be an- 

, 82nounced. But the problem of ascertaining the exact 
hour for the exercises, especially that of rising, was 
complicated by the lack of mechanical time-keepers.
True, the ancients did have such means of computing time 
as the sun dial, the hour glass and the water clock, but 
monks did not always possess such instruments and had to 
depend on the crowing of cocks or following the move
ments of the stars. The apostrophe to the cock from the 
Matins hymn would indicate the importance of the feath
ered "alarm clock" to the early monks: "Gallus jacentes

80Ibid.. Chap, xvlii, p. 83.
8^Ibld.. Chap* xix, p. 87.
82Ibid.. Chap, xlvii, p. 143
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excitat, Et somnolentos increpat," The cock rouses
those prone in slumber, And chides the drowsy. St.
Gregory of Tours wrote a treatise, flDe Cursu Stellarum
Ratio. Qualiter Ad Officium Implendum Debeat Observarl
(The Courses of the Stars and How to Observe Them for

,84the Purpose of Fulfilling the Office.) And here we
have at least one more of the Liberal Arts— Astronomy.

St. Benedict would have the oratory be used
only for things of prayer; it should not be a workshop,
mats should not be woven during the psalmody; neither
should it be a refectory, a dormitory or a slumber
room— it must belong exclusively to God and to those

85who pray to him. During the life-time of St. Benedict 
two chapels, one in honor of St. Martin of Tours, the 
other in honor of St. John the Baptist, were erected at 
Monte Cassino. The impetus given by this example and 
by the legislation of the Holy Rule certainly had a 
large share in promoting the science of ecclesiastical 
architecture.

In the centuries that followed the establishment 83 84
83SS. Patris Nostri Benedict!, Breviarium 

Monasticum, p. 61. Belgium* H. Dessain, 1926.
84Delatte, o£. clt.. p. 141.
Q C Ibid., p. 327.
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of the Order, Benedictines under the inspiration and
dictates of the Rule, became more and more immersed in
the work of Education, nay more, for ages they were the
guardians of learning in Europe. St. Augustine of
Canterbury and his confreres brought the first Homer
into England; Rabanus Maurus introduced Greek Literature
to the Germans. Benedictines received and encouraged
the poet Dante when he had been driven from his native
city and forsaken by the world. A Benedictine Father
Sastelli, famous for his work in mathematics and for
the development of the science of hydraulics, was one
of the leading spirits of the school of science which
developed in Italy under the inspiration of Galileo.
Benedictines provided the maps, globes, telescopes,

86time-pieces of the world, and calendar. The first 
European medical school, the University of Salerno, was 
a Benedictine foundation. In modern times the reform 
of Church Music, the revision of the Vulgate are two 
outstanding tasks which have been instrusted to Bene
dictine scholars.

The avocational trends among Benedictines are 
evident also today:

86_Rev. Hildebrand Eickhoff, Benedictine Leaves, 
pp. 58-59. 2nd ed., 1917. Minnesota: St. John’s University Press, 1917.
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The truth of the absolute up-to-dateness of 

the monastic ideal that lives on from Monte
Cassino is surely evident........ YTho is the
most modern of English historians both in method 
and point of view? The answer is surely Cardinal 
Gasquet, O.S.B. Go into the maelstrom of Hyde 
Park, where London stops to listen to so many 
ideas, and you will find the Abbot Dom Butler,
O.S.B. Look around to see what American scholars 
have caught up with the contemporary psychology, 
and you will confront Dom Verner Moore, O.S.B., 
and if you happen to be interested in modern
istic architecture, you must sooner or later be 
delighted with the ecclesiastical designing of Dom Bellot, O.S.B. in Holland.S'7

The curriculum of the monastic school, as out
lined in the Rule. is that of the Liberal Arts tradi
tion; the work of the Order, a "school of the Lord’s 
service” is normally scholastic, be it the school of 
advanced learning or the catechumen class of the foreign 
missionary. The curriculum of the Benedictine school,
true to that of the Rule, will be conservative, having

»for its purpose the fullest possible development of the 
student "that in all things God may be glorified.

Curriculum— Vocational
Vocational, as well as, liberal arts training 

finds a place in St. Benedict’s monastic school. He
8*7George N. Shuster, "Captains of the Modern Soul,” The Commonweal. IX (March, 1929), 563.
88Benedict, ojd. clt.. Chap, lvii, p. 169.
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does not require all to submit to the same type of edu
cation arbitrarily, but prescribes for them according 
to their aptitudes or needs: nBut if anyone. . . .can
not meditate or read, let some work be given him to
. «89do.”

The fifty-second chapter of the Holy Rule makes
provision for the skilled workmen of the monastery.
There is no mention made, however, as to how this skill
was obtained. Now, young boys in their earliest years
often were brought to the monastery for training, and
if such as these were to be included among the artisans,
the courses and training in question would have to be
offered at the monastery. Paul Warnefrid, a monk of
Monte Cassino in the latter part of the eighth century,
and Hildemar, who wrote in the early part of the ninth
century, both refer to sewing cloth and leather, and
again to the master cobbler, who Instructs the brother
who is in charge of the making of shoes for the com- 

90munity.
St. Benedict would demand of his monks training 89 90
89Ibid.. Chap, xlviii, p. 149.
90Sister Alfred Schroll, O.S.B., Benedictine Monasticlsm as Reflected in the Warnfrld-Hilde™»f 

Commentaries. p. 47. New York: Columbia University Press, 1941.
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equivalent to that which would be included in vocational
arts today, for he legislates:

Let the Brethren serve each other, so that 
no one be excused from the work in the kitchen 
except on account of sickness, or that one is 
engaged in work of great utility; . . . .  .91

He further states, ”Let two of the Brethren, who
are well able to fulfil this office, go into this

92kitchen for a year.”
We note that in both chapters of the Rule deal

ing with domestic service it is required that the work 
be done properly, and in the latter instance, a special 
ability seems to be expected. But if the ability 
exists, it must have been obtained by training.

Within the enclosure the various vocational arts 
and trades were plied. The mill and the garden were so
situated that the monks' had no need to go outside the

93enclosure to do their appointed work in them.
In addition to the work of the artists, St. 

Benedict would have his monks engage in agriculture, a 
greater or less time being given to this type of labor 
in accordance with the needs aid situation of each 91 92 93

91Benedict, o£. cit., Chap, xxxv, p. 115.
92Ibid.. Chap, liii, p. 159.
93Ibid., Chap, lxvi, p. 201
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monastery. St. Benedict ordered this work because it 
was the traditional occupation, sanctioned by the prac
tice of his predecessors in monasticism, and also be
cause he would have the monastery self-supporting. 
However, in the centuries during which the Benedictines 
labored so fruitfully for the conversion of Europe, 
their skill, both in art, in learning and in agriculture 
made their monasteries schools of the fundamental arts
of civilization, as well as the centers of a spiritual 

94apostolate.
Benedictines were the early makers of tele

scopes, globes and maps. They built the modern organ, 
invented the first fire engine. They introduced into 
England the use of stained glass windows; they were the
first book binders. They were numbered among the»
world's greatest painters; their engravings, their em
broidery, their handicraft in metal, gold and silver

95are specimens of the finest art ever produced. No 
vocation nor avocation was unknown to them. They were 
the first to build city hospitals. Benedictine mins, 
in the twelfth century and before, worked among the poor 94 95

94Dorn Justin McCann, O.S.B., St. Benedict, pp. 
99-100. New York: Sheed and Ward, 1937.

95Eiekhoff, 0£. clt., pp. 59-60.
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A

and cared for tne orphan and tne sick. Moreover, 
through the centuries they have prepared themselves to 
meet: the needs of the people and the exigencies of the 
times in the various localities in which they work. We 
find them at present in schools, hospitals, orphanages 
of home and foreign missions, attempting to teach the 
practical arts of life.

In striving to show the broad field of endeavor
embraced by the followers of St. Benedict and to point
out the universal scope of Benedictine education, we
have frequently cited evidence from tne Rule itself. A
German Benedictine writer in commenting on tne Rule
further sums up the versatile character of tne school
established by St. Benedict:

This school of the Lord’s service, which St. 
Benedict has estaolished, endeavors to satisfy 
its obligation both in tne Church, in tne field 
and in the workshop; no less In tne monastery 
than on the bishop’s throne and in missionary activity; no less in the cell at reading and 
meditating than in social Intercourse with the 
outside world; no less in choir than in tne 
alleviating tne needs of those beyond tne monas
tic gate. This school can produce a fighting 
Josua as well as a simple, obedient monk, and , 
it is able to lead them both to the same goal.
St. Benedict’s school is simply a general school 
of the divine service, and In it every work 
which tends to God’3 glory and is done for His 96

96

96Right Rev. Aobot Tosti, Saint Benedlct. trans. 
William Komuald Canon Woods, O.S.B., p. 201. London: Kegan Baul, 1896.
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sake is included, and no upright work is excluded, provided it correspond to the will of God,97

Thus we find that whether in the studies of the 
liberal arts curriculum or the training of vocational 
arts schedule, St. Benedict’s Philosophy of Education 
is validly applicable today to every life situation.

|( 97Durch die Heil. Kegel "Soll eine Schule des
Göttlichen Dienstes errichtet werden." (Prologue) "Allein sie sucht ihre Aufgabe ebenso in der Kirche, 
wie auf dem Felde und in der Werkstätte zu losen, nicht 
minder im Kloster als auf dem BischofStuhle und in der 
Missionsthätigkeit, nicht weniger in der Zelle bei 
Lesung und Betrachtung als im socialem Verkehre mit der 
Aussenwelt, nich weniger im Chore der Brüder bei seliger 
Andacht als bei den Nöthen und Bedürfnissen, die um die 
Phorte sich lagern. Diese Schule kann nicn minder den 
streitenden Josua, als den betenden Moyses heranbilden, 
den kraftvollen Regenten wie den einfaltig gehorchenden 
Klosterbruder erziehen und beide zu dem gleichen Ziele 
führen. Sie ist eben eine allgemeine Schule des 
Dienstes Gottes und darjn ist jeder Dienst, der um 
Gottes Willen und mit Rücksicht auf Gott geschieht, 
inbegriffen und keine anständige Arbeit ausgeschlossen, 
sofern und soweit die Gottes Willen entspricht." I Abtheilung Wissenschaftliche Studien, Ueber den univer
sellen Charakter des Benedictiner-Qrdens. Von Dr. Benedict-Braunmuller aus Metten. Zweiter Artikel. Die 
Regel des heiligen Benedict.



CHAPTER IV

EDUCATIONAL PROCEDURES

Training for Development of Will Power
The will is one of the human faculties, and

according to the Scholastics, is the controlling and
supreme power of man. "The will is the guiding force
which molds and directs the life of man, and as such it
is the chief integrating force in man’s character."1
It is the driving power of the soul, and as such it
must be trained aright, for an undisciplined will can
lead astray an enlightened mind. It is because of his
will that man can decide and determine his conduct.
Man's will, therefore, bears a direct and practical

2relationship to the problem of education. To this all 
educators subscribe, for the highly controversial topic 
of character formation or character education includes 
the primary function of education, namely, the training 
of the will. But an educational system that enlightens 
the intellect and enriches the mind without strengthen
ing and developing the will may produce scholars but it 
cannot produce good men.

Kelly, _c_Lt., p. 155.
2Ibid.

96
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Obedience is a means adopted by the Rule for 

training of the will. Obedience, after all, is the 
axis on which this world revolves, it is the only prin
ciple on which humanity can operate with success. Hence 
every human being, in order to become a useful citizen, 
must develop in himself that power of will which sub
scribes to, endorses and executes whatever is in harmony 
with lawful authority. Bearing testimony to the need of 
will training St. Benedict expands at length this prin
ciple in his chapter "Of Obedience." He pens an enthu
siastic eulogy of the obedient when he says:

They therefore seize upon the narrow way of 
which the Lord says: 'Narrow is the way which 
leadeth to life,' in that they do not live 
according to their own will, or obey their own 
desires and pleasures; but, walking according 
to the judgment and will of another, live in 
monasteries, and desire than an Abbot be over 
them. 3

This formula of the Rule of St. Benedict applies 
to only a few, but the point in question is not so much 
the degree of obedience, as the principle, the universal 
need, and its efficacy in the development of will power. 
To counteract the extreme notion of freedom, or more 
properly— license, promoted by Rousseau and his dis
ciples, even to this day, youth must learn to value the

Benedict, ojd. oit., Chap, v, pp. 39, 41.3
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honor and dignity of obedience and to submit to it with 
a generous and noble will. All authority comes from 
God--a useful reminder to a generation tainted with 
self-will, independence and rebellion to authority.
St. Benedict mindful of this truth, would have the monk 
ever obey God in the person of his superiors. He bids 
the subject:

. . .  «as soon as anything has been commanded 
by the Superior, as if it had been divinely 
commanded, they know that it will brook no delay 
in doing it. Of these the Lord saith: ’At the 
hearing of the ear he hath obeyed Me.’ And 
again He says to the teachers: ’He that heareth 
you heareth Me.'^

This viewpoint makes the task easy, and yet re
tains all the value for will training. Moreover it 
makes obedience spiritual and meritorious.

As already mentioned, student councils have 
their place in the government of the school and promote 
a spirit of cooperation since students like to be con
sulted and to be asked their opinion on school matters. 
St. Benedict provides that the abbot consult the breth
ren and not use his power arbitrarily, and his direc
tion applies to the president of the student council:

Let the Abbot himself, however, do every
thing in the fear of God and in regard for the

4Ibid., p. 39.
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rule, knowing that, beyond a doubt, he will 
have to give an account of all his ruling to God, the most just Judge.5

And as a check upon too enthusiastic a democracy
St. Benedict again has the remedy when he says:

Let the Brethren, however, give their advice 
with all humility and submission, and let them 
not presume stubbornly to defend what seems right to them;........ 6

The world today is in a most unstable condition,
but human nature was ever inclined to be so. Enthusiasm
is born for the moment and dies. Motives and ideals
presented to the young are a means to stimulate their
wills and ennoble their obedience. Man's highest ideal
is Christ, followed by him who:

. . .  .loveth not his own wl 11 nor is pleased 
to fulfil his own desires, but by his deeds 
doth copy after that word of the Lord which 
says* 'I came not to do My own will, but the will of Him that sent Me.'7

He has adopted the highest ideal who follows the 
Rule which prescribesi

. . .  .that for the love of God a man subject 
himself to a Superior in all obedience, imitating the Lord of whom the Apostle says: 'He 
became obedient unto death.'8 '

5Ibid.. Chap, iii, p. 29. 
6Ibid.. pp. 27-29.
^Ibid.. Chap, vii, p. 51. 
8Ibid.. p. 55.
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Under a materialistic Philosophy of Education, 

if obedience enters into the scheme of things at all, it 
is such that it is hardly recognizable. There is so 
much delay, and self-will. St. Benedict aware of this 
attitude of unwillingness and of the need of prompt and 
cheerful obedience, reminds the brethren that they obey 
God in the person who commands, and that God expects 
joyful services

But this very obedience will then be ac
ceptable to God and sweet to men, if what is 
commanded is not done with hesitation, delay, 
tepidity, nor with murmuring, nor with an an
swer of unwillingness; because the obedience
rendered to Superiors is rendered to God........
And it must be rendered by the disciple with a 
good will; for 'the Lord loveth a cheerful giver.'9

Therefore such as these leave instantly what 
is theirs, and give up their own will, and pres
ently breaking off from the work in hand, and 
leaving unfinished what they were doing, with 
the speedy step of* obedience follow with deeds 
the voice of him who commands, and as if in one 
and the same moment both the master's preceding 
command and the disciple's finished work were, 
in the quickness of the fear of God, speedily 
finished together, whereto the love to advance 
on the way to eternal life urges them.10

Because of the perversity of human nature obe-/
dience is irksome and emulation provides a means for 
encouraging the weak in will. St. Benedict favors

9Ibid., Chap, v, p. 41.
10Ibid., p. 39
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wholesome competition for he directs: "Let them rival 
one another in obedience."

For the sake of harmony needful in the school as 
in the monastery the Rule devotes a chapter to this 
topic under the heading: "That the Brethren Be Obedient 
to One Another;"

The service of obedience must be rendered 
by all, not to the Abbot only, but the Brethren 
should thus obey each other also, knowing that 
by this path of obedience they will go to God.
Hence, excepting the command of the Abbot or 
of the Superiors who are appointed by him. . . . 
in other respects let all the Juniors obey their 
elders with all charity and solicltude.12

Educators have ever met with a great deal of 
disappointment in the training of youth. Those on whom 
they had built their highest hopes often fail to meet 
life’s realities creditably. There is an evident dis
regard of moral principles. One might be tempted to 
say that there is a lack of knowledge of these prin
ciples; at any rate, it seems a dead knowledge. Stand
ards, ideals, motives, rewards— all these, properly
presented will help to influence the will, and strengthen

/

it in its choice of the good.
The Benedictine Rule sets up high spiritual

^Ibid., Chap, lxxii, p. 211.
■j oIbid.. Chap. Ixxi, p. 209.
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Ideals for the Brethren, inculcating, however, prin
ciples which may be applied at various levels. The 
Benedictine is urged to the performance of good works, 
to self-denial, and to obedience in view of the highest 
reward— union with God, in the words: "If we desire to
dwell in the tabernacle of his kingdom, we can not reach

13it in any way unless we run there by good works.”
As a further encouragement in the practice of

virtue, the discipline of the will, St. Benedict gives
the answer to the question, ’’’Lord, who shall dwell in

«14thy tabernacle, or who shall rest in thy holy hill?'"
'He that walketh without blemish and worketh 
justice; he that speaketh truth in his heart; 
who hath not used deceit in his tongue, nor hath 
done evil to his neighbor, nor hath taken up a 
reproach against his neighbor;'........ 15

But the love of good, the promise and anticipa
tion of reward is not always sufficiently strong to 
direct the will to self-determination and right choice, 
so St. Benedict includes punishments among the means of 
developing will power. This last resort, then as now, 
is to be used when other means have been employed'in

13Ibid., Prologue, p. 7.
14 Ibid..
15Ibid., pp. 7, 9
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vain, for so St. Benedict rules:
If a Brother is found stubborn or dis

obedient or proud or murmuring or opposed in 
anything to the Holy Rule and a contemner of 
the commands of his Superiors, let him, ac
cording to the command of our Lord, be admon
ished by his Superiors once and again in 
secret. If he does not amend, let him be 
taken to task publicly before all.16

The Rule presents principle upon principle,
applicable to classroom situations. St. Benedict has
regard for light offenders as well as first offenders,
a distinction the just teacher must bear in mind:

• . . .and to determine the grade of offenses 
depends on the judgment of the Abbot. If any
one of the Brethren Is detected In smaller 
faults, let him be deprived of fellowship at table.17

But let a brother who is found guilty of 
a graver fault be suspended both from table 
and from the Oratory.18

St. Benedict was very specific in his methods
and measures of punishment, giving no opportunity for
complaint of treatment on the part of the offender, nor
of excess of lenity or severity on the part of the
teacher. He regulates that:

The following shall be the practice respecting 
one who is deprived of fellowship at table:

^Ibid., Chap, xxiii, p. 93. 
•^Ibid., Chap, xxiv, p. 95. 
18Ibld.. Chap, xxv, pp. 95, 97.
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that he do not intone a psalm or an antiphon 
nor read a lesson in the Oratory, until he has 
made satisfaction; let him take his meal, how
ever, alone, after the meal of the Brethren,
• • • •

When a clique spirit arises and pupil sentiment
goes with the offender and against the teacher then
authority is endangered, St, Benedict, recognizing
this possibility, ruleei

Let none of the Brethren join him in any fel
lowship nor in discourse. Let him be alone at 
the work enjoined on him, persevering in pen
itential sorrow, , . , . . Let him get his food 
alone, in quantity and at such a time as the 
Abbot shall judge fit for him; . . . . .  20

If any Brother presume, without the Abbot's 
bidding, to join an excommunicated Brother in 
any way, or to speak with him or to send him a 
message, let him share a similar penalty of excommunication.21

Repeated offenses must not escape the teacher's 
notice. While he follows one course in one instance, 
another will demand different treatment. St. Benedict 
legislates against tardiness, a practice most destruc
tive of order and charity. He orders that:

. . . .if at the night watches anyone come 
after the Gloria of the ninety-fourth psalm, ' 
which on that account we wish to be prolonged * 21

Ibid.. Chap, xxiv, p. 95. 
^°Ibid.. Chap, xxv, p. 97.
21Ibid.. Chap, xxvi, p. 97.

19
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throughout and to be said slowly, let him not 
stand in his place in the choir; but let him 
stand last of all, or in a place which the 
Abbot has set apart for such careless ones,
. . .  .that, seen by all, they may be reformed from very shame.22

Silence is a virtue, necessary for scholastic 
as well as spiritual progress. The silence of activity 
furnishes the only background for successful teaching 
procedure. St. Benedict ordered in regard to the ob
servance of silence that*

. . .  .if anyone is found to break this rule 
of silence, let him undergo heavy punishment, 
unless the needs of the guests should super
vene, or that the Abbot perhaps should give a command to someone.23

The modern school system offers the student so 
many opportunities of choice which could be a training 
for will power. Unfortunately these opportunities de
generate and license and fickleness result. St. Bene
dict bears this out, for after allowing stifficient time 
for deliberation he makes no further excuse, not even 
in most serious life decisions. He reasons thus?

And if, after having deliberated with himself, 
he promises to keep everything, and to do every
thing that is commanded him, then let him be 
received into the community, knowing that he is 
now placed under the law of the Rule, that from

22Ibid., Chap.
^5Ibid.. Chap.

xliii, p. 135. 
xlii, p. 133.
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that day forward it is not permitted him to 
depart from the monastery, nor to wrest his 
neck from under the yoke of the Rule, which 
after such long deliberation he was at liberty either to decline or to accept.24

It becomes more and more evident that this fea
ture of education is neglected. There is a firmness 
lacking in materialistic educational systems which al
lows a freedom, which the student blinded by pleasure 
and passion, is unable to use aright, and rushes head
long into life situations regardless of their conse
quence .

No one is better qualified than the stern and 
loving Father Benedict to light the way for a bewildered 
school system. In its extreme endeavor to please it 
has, indeed, lost sight of the fact that disorderly in
clinations must be corrected, good tendencies encour-»
aged, the mind enlightened, and the will strengthened 
by supernatural truth and the means of grace, to develop 
a desirable character.

Life is a continual series of adjustments. Un
fortunate circumstances or situations in the life, of the 
individual can often be traced to a maladjustment of 
some kind either in his own conduct or that of another. 
The human will has played havoc with the designs of God 24

24Ibid.. Chap. Iviii, pp. 171, 175.
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or the will of God expressed by those in authority.
After serious endeavors for proper will training through
obedience, through the hope of reward, and the escape of
punishment, the individual comes to a state of mind
where at last he has attained relative stability. His
will no longer plays false, but under sustained and calm
exercise it adjusts itself to circumstances as they
arise. He feels that in him is realized the promise of
the Rule s "Having, . . .  .ascended all these degrees
of humility, the monk will presently arrive at that love

25of God which being perfect casteth out fear."

Training for Development of Power to Think
Thought is one of the characteristics of the

human being. Thought involves concept formation, the
power of judgment and of reasoning. Training to think
means developing mental capacity through thought in its
various aspects. Such is the art of teaching since
knowledge is acquired only by the process of thinking.
The teacher must stimulate, guide and direct the growth
of the intellect, develop the power of thought through 

26mental action. Study then is an essential factor in 25 26
25Ibid., Chap, vii, p. 61.
26Kelly, o£. clt., p. 134.
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the process of education, for study is based on per
sistent thought.

The aim of all knowledge is truth, and since 
it is the business of education to train the intellect 
to know the truth, it follows that it is one of the 
teacher’s most important duties to stimulate and de
velop in the pupil the power to think clearly, accu
rately, and constructively. According to Pope Pius 
that is the educative process for he says:

. . .  .(the) product of Christian education, is 
the supernatural man who thinks, judges and acts 
constantly and consistently in accordance with 
right reason........ 27

St. Benedict has impressed men of all times with 
the logic of his thought. In the prologue of the Rule 
he reasons, and that so naturally, with the newly formed 
members of the community even as a teacher might well do 
with the members of his class.

Listen. . . .with attention to the precepts 
of thy master. . . .specially request Him by 
most urgent prayer to perfect whatever good thou 
dost begin to do. In order that He who has 
deigned to count us now among the number of his 
children need at no time be grieved on account 
of our evil deeds, we must surely always serve 
Him with His gifts in such a way, that He may

Pope Pius XI, "Christian Education of Youth,'* 
op. cit., p. 56.

27
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neither, like an angry father, disinherit his 
children........ 28

And again he reasons thus:
Behold, these are the instruments of spir

itual art, which if we have used incessantly 
day and night and turned in on judgment day, 
that recompense will be awarded us by the Lord 
which he has promisedi 'What the eye hath not 
seen nor ear heard, neither hath it entered 
into the heart of man, what things God hath 
prepared for them that love Him'. But the 
workshop where we execute all these with dili
gence, is the enclosure of the monastery and stability in the community,29

All thinking people bewail the lack of thought
that has brought the world to its present crisis. Must
it not be admitted that many were not allowed to think,
nor taught the need of thinking? Their present was so
planned and mapped out by others, that they took little
thought for the morrow. To plan a life there must be
thought, St, Benedict* brings this idea out so forcibly
in his Chapter ”0n Admitting Brethren.” He says to the
postulant, who comes as a guest:

But afterwards let him live in the apartment 
of the novices, and there let him meditate, eat and sleep.SO *

Here the term meditate seems synonomous with

Benedict, og. cit., Prologue, pp, 5, 5.
pqwIbid., Chap, iv, p. 37,
30Ibid., Chap. Iviii, pp. 169, 171.



110
thinking, in fact with living; outside of eating and 
sleeping his life was to be one long thought.

His was not to be a blind, hasty step, but one 
stamped with thought and deliberation. Not only are 
the first steps to be taken with deliberation and con
sideration, but the Benedictine’s whole career is to be 
such. St. Benedict says of the abbot that he:

. . . .ought always to remember what he is called. . . . .31
Let the Abbot always bear in mind.

. . . .  ̂

. . . .in all his decisions let the Abbot 
think of God's retribution.33

These are just so many "thought” posts along 
life's highway, rather than mere reminders only.

One cannot force thought upon others, neither 
can we teach people to think. Thought is purely an 
inner process, but it "can be directed, stimulated, en
couraged, kindled by persuasion and by the offering of 
food for thought and the provision of good environment. 
None of these facts were ever wanting to the Benedictine 
monk, and the principles suggesting thought are inter- 
spersed throughout the Rule. It safeguard* the monk's * 32

OJ~Ibld.. Chap, ii, p. 23.
32Ibid., p. 17.
5^Ibid.. Chap, lv, p. 167.
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thought, even in the oratory, lest he meet with some 
obstacle. After prayers said in common are over, it 
regulates thus:

But if perhaps another wishes to pray privately 
by himself, let him enter with simplicity and
pray, not with a loud voice........ Therefore,
who does not say his prayers in this way, let 
him not be allowed to stay in the oratory after 
the Work of God is finished, . . .  .that another 
may meet with no hindrance.34

Early Benedictine life called for thought since
it abounded in situations which gave the initiative to
thinking. When Benedict met such situations, he called
the brethren to council to discuss important matters,
in which event they were also to give an intelligent
vote, and ’’Having heard the brethren’s counsel, let him

35deliberate with himself and do what he thinks best.” 
Reading is another source of thought. St. 

Benedict promoted wholesome, correct thinking in the 
form of organized, studious reading at various times 
of the day, and at various seasons. He schedules the 
reading thus:

. . .  .from Easter till the Calends of October, 
after going out from Prime in the morning until 
nearly the fourth hour, they do the work that 
is necessary; but from the fourth hour until 34 35

34Ibid.. Chap, lii, p. 155.
35Ibid., Chap, iii, p. 27
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about the sixth, they devote to reading. But 
after the sixth hour, when they have risen from 
table, let them rest on their beds in all si
lence; or, if perhaps anyone wants to read for 
himself, let him so read that he does not disturb another.

But from the Calends of October till the 
beginning of Lent, let them apply to reading until the second hour full.

During the days of Lent, however, let them 
be employed in their reading from the morning
till the third hour full,........ During these
days. . .  .let all receive a book each from the 
library, and let them read it through in order.36

Moreover, ”Reading ought not to be omitted at
37the table of the Brethren when they are eating.” At 

no time was the monk permitted to neglect his reading 
or to do it superficially.

Correct thinking, in fact is what the world 
needs today. Man lives as he thinks. Sound thought 
will bring return to God and with that peace will come 
to troubled nations.

Training for Self-discipline 
The process of the civilization of mankind was 

one of discipline. It was only after man had advanced 
beyond the primitive stage that he was trusted by 'his 
fellowmen, that man met man without the cringing fear * *

Ibid., Chap, xlviii, pp. 145, 147.
g7Ibid.. Chap, xxxviii, p. 121.

56
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of attack or harm. Only with civilization did he learn 
to react definitely to human conduct and in a manner 
worthy of man. There is no degree of culture or code 
of etiquette possible without discipline. Society has, 
indeed, advanced on the road of civilization, but the 
need of discipline is as great in a growing democracy 
as it was in the age of the cavemen. In all civiliza
tion self-discipline is necessary for the protection of 
society. In older civilizations as in modern dictator
ships great bodies of men were controlled by outside 
powers, in a democracy they govern themselves, and 
shape their own collective action. In the exercise of 
democratic rule great self-discipline is required.38

But what is the nature of discipline as dis
cussed here? Discipline Is any physical or moral pres
sure charitably exercised by authority to bring about 
good, to shun or avoid evil. Discipline in this sense 
is a factor in the development of character and as such 
it is inherent in all the efforts of any school system 
that essays to form character. There is here a question 
not so much of the element of discipline conducive to

38Nicholas Murray Butler, The Meaning of 
Education, PP* 126-127. Chicago? Charles Scribner's Sons, 1915.
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good, orderly, classroom conditions, as of that phase 
of it which "implies the acquisition of habits and of 
skills, of ideals, and of attitudes which make for so-
cial efficiency and for moral growth and development."
Human conduct calls for intelligent self-control or
restraint. This is developed by outside agents through
the medium of the school, as well as, by power from

40within the individual.
St. Benedict realizing that fallen human nature

would not always exert this self-control, reminds the
abbot, and the teacher may share the reminder:

. . .  .in his instructions the Abbot should al
ways observe that rule of the Apostle. . . . 
’Reprove, entreat, rebuke'; that is, mingling 
threats with mildness according to time and 
circumstances; let him show the severity of the 
master and the loving affection of a father,
........  Let him not ignore the sins of evil
doers; but as soon‘as they begin to appear, let 
him cut them off by the root, as far as pos
sible . . . .

It is common for elders to excuse and condone 
the faults and shortcomings of their charges on the plea 
of thoughtlessness or immaturity. St. Benedict does not

39

3®Kelly, ojd• cit., p. 254.
^John A. E. Hockett and E. W. Jacobsen, Modern 

Practices in the Elementary School, pp. 207-8. Chicago: 
Ginn and Co., 1943.

41Benedict, o£. cit., Chap, ii, p. 23.
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excuse so readily when he orders that:

Every age or understanding ought to have its 
proper restraints. Therefore as often as boys 
or somewhat older ones, or those who cannot under
stand how great the penalty of excommunication 
is,— whenever such as these commit a grievous 
fault, either let them endure severe fasting, or 
be punished. . . .  .42

Self-restraint is conducive to scholastic suc
cess. To be most effective it must develop with the 
child from infancy in home and school. After order and 
discipline have been well established in the classroom 
the teacher may resort to the honor system as St. 
Benedict would indicate:

With boys, disciplines must be maintained by
everybody in all things........ Let small boys
and youths follow their order in the Oratory 
and at table with due discipline; outdoors, 
however, or wherever they may be, let them be 
under custody and discipline until they reach 
the age of understanding.43

•

Even beyond the years of childhood, restraint 
from without is helpful, as the Rule urges— a warning 
useful to the teacher: "Let him take care, however, 
always to leave one or two Seniors with the Brethren 
for the sake of discipline." , * 44

Ibid., Chap, xxx, p. 105.
45Ibld.. Chap, lxiii, p. 187, 189.
44

42

Ibid., Chap, lvi, p. 167.
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Patience requires great self-restraint and St. 

Benedict would have the teacher exercise patience with 
the erring. With him there is no extreme point of dis
cipline and no escape from it. He would not have the 
abbot's patience degenerate into leniency, but he would 
have him recognize incorrigibility and act accordingly. 
Of those who are not benefited by correction he says*

But if he is not cured even in this way, (by 
prayer) then at length let the Abbot use the 
pruning knife, as the Apostle says* 'Put away 
the evil one from anong you'; . . . .lest one 
diseased sheep infect the whole flock.45

It has been truly said that ”the purpose of dis
cipline is to develop the power of self-discipline.”45 46 
Self-discipline alone has moral value, it alone rests on 
principle rather than on expediency. The school must 
develop a strong spirit of self-discipline since there 
is an intimate relation between discipline and teaching. 
In fact there is no teaching possible without self- 
discipline. It is evident that*

The patience to be thorough, the concentra
tion to understand, and the persistence to 
grasp and to apply, are three traits that 
very clearly mark off the truly educated and 
disciplined man from his uneducated and

45 — —  
Ibid., Chap, xxix, p. 103.

46Nicholas Murray Butler, ojg. clt.. p. 126.



117 47undisciplined fellow
Are these not the very traits lacking in so- 

called modern school systems?
St. Benedict well knew that life without dis

cipline would be perversive of the religious spirit, and 
life without discipline is no less destructive to so
ciety. Restraint must prevail if self-discipline is to 
be the guide of human conduct. St. Benedict warns 
against an excessive freedom degenerating into license, 
when he s ays 5

Let no one in the monastery follow the bent 
of his own heart, nor let anyone dare to dispute 
arrogantly with his Abbot........ If any pre
sume to do so let him be subjected to the regular discipline.48

It is the mark of strong character to yield to 
the weak in the interests of peace, in that which is not 
morally wrong. St. Benedict is the pattern of conduct 
serene and calm and urges all to live in peace and har
mony regardless of the variety of life situations. This 
peace and harmony must also prevail in the school sys
tem. Teachers and students will find comfort in the 
words of Benedicts MLet help be given to the weak, that

47Ibid., p. 127.
48Benedict, ojd. cit., Chap, iii, p. 29.
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they may not do this work with sadness."

In dealing with slow and retarded students the 
teacher may imitate Benedict's consideration and solic
itude :

But an hour before mealtime let the weekly 
servers receive a drink of wine and a piece 
of bread over the appointed allowance, that 
they may serve their Brethren at the time of 
meals without murmuring and serious incon
venience .50

It is hard for human nature to understand why 
men are not equally favored by nature and fortune and 
the fact that they are not brings much discontent at 
times. St. Benedict warns against this and so must the 
teacher i

Let the monks not complain about the color or 
the coarseness of these. . . .but let them be 
such as can be found in the Province in which 
they live, or can be bought more cheaply.51 
But where the poverty of the place demands 
that the aforesaid measure cannot be had,
(speaking of wine) but much less, or none at 
all, let those who live there bless God, and 
murmur not.52

A happy and contented classroom is productive of

49Ibid., Chap, xxxv, p. 115. 
50Ibid.. p. 117.
51Ibid., Chap, lv, p. 163.
52Ibid.. Chap, xli, p. 129.
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the best scholastic results. An elaborate set-up does
not necessarily make for contentment, but a harmonious
and ingenious atmosphere as St. Benedict describes}

But if the needs of the place or poverty re
quire that they themselves do the work of gath
ering the harvest, let them not be downcast; 
for then are they truly monks, if they live by 
the work of their hands.......... 53

While “progress” is the slogan of the twentieth 
century, is there no danger that it might be carried to 
excess? Haste and immature judgment often bring ruin 
and likely do so among youth, and teachers must beware 
of excessive innovations. St. Benedict lauds the humil
ity of the monk who ”does nothing but to what he is
exhorted by the common rule of the monastery and the

54examples of his seniors.” And he urges furthers
“Therefore, let all follow the Rule as their guide in

55all things, and let no one depart from it rashly.” The 
Saint did not condemn progress nor did he regulate 
against all innovators, for he concedes that such might 
be sent by Providence and that the abbot should be slow 
to condemn them. '

Ibid., Ghap. xlviii, pp. 145-147.
^ Ibid.. Chap, vii, p. 57.
55Ibid., Chap, iii, p. 29
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The whole Benedictine Rule breathes the spirit 

of discipline. Twelve chapters of the Rule deal with 
the order of the Divine Service. Other chapters deal 
with the quantity of food and drink and the hour for 
meals. Still other chapters regulate the dormitory, 
the cell, the conduct of the brother on a journey, for 
everywhere the true monk is the disciplined man, even 
as the true teacher.

St. Benedict, although aware that self-discipline
is a life’s work, does not prescribe heroic measures for
its acquisition, but rather the commonplace acts within
the reach of all. He requires that:

. . .  .a monk refrain his tongue from speak
ing. . . .does not speak until he is asked.56• • •

. . .  .if when a monk speaketh, he speak gently . . . .with gravity, with few and sensible words. . . .  .57 *
All these details of observance developed ideals 

and standards, attitudes aid habits desirable both in 
youth and adult. St. Benedict points out as the highest
ideal for self-discipline, the remembrance of the pres-

/

ence of God, and sums it up in these wordss

56 —Ibid., Chap., vii, p. 59.
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Let a man consider that he Is always and at 

all hours regarded by God from heaven, that in 
all places his works are seen by the eye of 
God, and that every hour they are reported to God by the angels.58

58Ibid., p. 47



CHAPTER V

CONCLUSION

This thesis has for its problem a careful study 
of the Rule of St. Benedict with a view to proving that 
it contains the standard principles of Catholic Philosophy 
of Education. Characteristic passages of the Rule have 
been selected and their interpretation shown to bear out 
the principles of philosophy applicable to present day 
educational problems. By further analysis it was indi
cated that the aims and objectives of true Christian ed
ucation, the relationship between teacher and pupil, the 
essence of the curriculum and the procedures of educa
tion are both as ancient and as modern as the Rule it
self.

St. Benedict did not intend his Rule as a trea
tise on education, but since he considered the monastery 
itself a school,— a '’school of the Lord's service," with 
the abbot the teacher and the monks the learners, the 
Rule contains the basic principles of education, Bene
dictine or otherwise.

St. Benedict’s concept of the monastic life was 
that of the Christian life of the Gospel, lived under 
religious vows and rule. The monks were trained and

122
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schooled for such a life; the Rule was the text or 
guidebook, not indeed, of methods or of instruction in 
the arts and sciences, but in the science of Christian 
perfection. Since this is the scope of all true educa
tion, the Rule may well serve as one of the basic guides 
for such endeavor.

Through the centuries, there have arisen many 
false philosophies of education, based on idealism, 
naturalism, and humanism; these philosophies have pro
duced general confusion in educational thought and prac
tice. To free education of the confusion which envelops 
it, educators "must return to a true understanding and 
interpretation of man and reality.”^ They must educate 
the child in harmony with his nature and destiny. Super
naturalism holds that man is composed of body and soul, 
that the soul is destined to live forever in union with 
God. A Philosophy of Education founded on a purely 
scientific and social basis ignores this destiny, hence 
it is inadequate and cannot satisfy man’s spiritual 
nature• ,

Ever since the beginning of Christianity, there 
has been a shifting of standards, a tendency now per
haps more than ever on the increase. Gross selfishness

^Redden and Ryan, ojd. cit.. p. 4,
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is the predominant evil of the day; it makes its in
roads upon social, economic and political life; it dis
regards alike the rights of individuals and nations.

, 2Extreme individualism and creative self-expression 
motivate the curriculum of the American public school 
system. Catholic philosophy, since it has a perfect 
knowledge of man, his redeemed nature, and the workings 
of grace as made known by reason and revelation, con
flicts with such theories as those of Spencer, Dewey, 
and others postulating the so-called "progressive edu
cation." These philosophers in fact neglect the primary 
aim of Christian education, namely to teach man to 
praise, reverence, and serve God and thereby to save his 
immortal soul. The American public educational system 
operating as it does without God, has no ultimate pur
pose of education. It simply develops the natural man, 
but neglects the spiritual. In Catholic education tem
poral aims are a means to the realization of the spir
itual. The secondary aims must fit man so to live, by 
a useful life in a social group, that he can attain his 
ultimate end— Heaven. Such was the aim St. Benedict set 
up for his Rule of life. He expected the monk to lead

2Ibid., p. 6.
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a life of perfection, even in a pagan atmosphere, but 
to reach his end he also had to be skilled and trained 
in the arts, sciences, and trades. Indeed, he had to 
become self-supporting. These secondary aims were but 
so many stepping stones to the final goal--sanctlfica- 
tion. St. Benedict was no idealist, nor a visionary.
He knew human nature at its best and its worst. He 
fathomed its capabilities and attempted to develop them 
according to the program of Christian principles em
bodied in his Rule.

Twentieth century American democracy requires
of the school the developmenti

. . .  .in the individual pupil of the knowledges, 
skills, interests, habits, powers and ideals 
requisite to the realization of his full poten
tiality as a worthy member of society, of the 
Church, the home, the school.^

History and tradition attest that Benedictine 
education has at all times fostered and developed these 
aims, and has produced both saints and scholars from the 
rank and file of the centuries. Since the subject and 
aims of education are constant, the principles of. educa
tion interspersed throughout the Rule can still equip 
the individual to perform his social, political and

5Ibid., p. 99.
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economic duty, and to function creditably in whatever 
level of society his lot is cast.

False thinkers, devoid of knowledge of the basic 
principles of true philosophy, are responsible for the 
numerous and dangerous theories and policies in the 
field of the science of education. To offset these ten
dencies the Rule furnishes a system of law and order, of 
respect and obedience, a system of discipline, of train
ing for self-denial, of developing will power and of 
directing purposeful thinking. Again the Rule develops 
a spirit of democracy, a spirit of give and take, of 
submitting to others, of foregoing purely private in
terests and of yielding -unselfishly when the good of the 
greater number is at stake. Young Americans must be 
educated and re-educated in these elementary principles 
of Christianity if the nation is to maintain or improve 
its status. Christ must again be admitted to His own; 
His life and virtues must be imitated, and His spirit 
fostered among youth.

The home, the Church and the school must work 
as a harmonious unit in the process of education exem
plified in the Rule. where also the desirable relation
ship between teacher and pupil is characterized as pat
terned on the love of Christ. The aim and theory of
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Catholic education is based on tne supernatural. These 
same principles of the philosophy of Supernaturalism 
are so interspersed tnroughout the Rule that it will 
prove a safe model to any who seek ius guidance. 
Benedictine education develops the whole man, physical, 
moral, intellectual, aesthetic and social. It develops 
healthy, efficient, intelligent, cultured, spiritual, 
and social members of society. It attains these sec
ondary aims of education while at the same time it con
tributes to the primary, the ultimate end--union with 
God.

The Benedictine Rule furnishes modern educators
with a body of principles, which if applied, will enable
them to conform their teaching to the norms of Christian
doctrine and its life ideals; and to the recognized

* 4standards of Christian civilization. The challenging 
complexities of this our present period of economic un
rest and re-adjustment call for clear thinking and wise 
guidance on the part of teachers and educators. True 
norms and standards are stable in spite of political and 
economic change. But many educators who have imbibed 
the theories of false philosophers confuse the acciden
tals with the essentials. In a spirit of opportunism

4Ibld., p. 100.
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they have attempted to pervert sound principles by sub
stituting spurious methods of self-activity and adapta
tion of principles and practices to the dynamic condi
tions of life, rather than applying to them the constant 
principles of true philosophy*

The principles embodied in the Rule, postulated 
on the precepts of the Gospel can regenerate our educa
tional system, can restore Christian charity, and re
establish the ideals of Fatherhood of God and the Broth
erhood of man. It can develop in modern youth a Chris
tian attitude toward the social, economic and political 
problems of the times, an attitude based on the realiza
tion that we are "All one in Christ»M

A true Philosophy of Education, based on a 
Christian philosophy of life, is as constant and un- 
changing as truth. Hence the principles of education 
embodied in the Rule of St. Benedict are operative to
day, for the constant end and aim of education is "That 
in all things God may be glorified."— "Ut in Omnibus 
Glorificetur Deus." ,
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