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CHAPTER I

RECENT TRENDS IN THE FIELD OF ORAL ENGLISH

In the ages that are now a matter of history 

man has been^dominated by many influences; one of 

the most important among these has been the power 

of suggestion. In a ll  ages the man who could, 

appear before his fellow men, and through the medium 

of oral expression wield this power of suggestion, 

to the end that he guided the thoughfand opinions 

of others into the channels which he wished them 

to follow, has been and always w ill be a leader.

The ancient Greeks, to whom we owe so much in 

the fie ld  of education today, recognized this fact 

and trained their leaders very thoroughly in the 

art of self-expression.

In the past the motive which has actuated 

nations to train their youth in the art of speaking 

has been to prepare them for politcal leadership. 

This concerned not the masses but the select fete.

The principal motive for teaching the art of 

expeession today is much broader and more demo

cratic in i t s  scope. In most civ ilized  nations 

the caste system is  being gradually broken down
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and replaced by democratic principles of liv in g . 

The masses are administering the government and to 

prepare them for this responsibility, education is  

becoming more and more universal.

Since we see that today the masses administer 

government and civic a ffa irs , select leaders, and 

furnish leaders from their own ranks, it is now 

necessary that the masses be trained to express 

themselves. Consequently oral English, has during 

the last few years received much greater emphasis 

than ever before. This assertion w ill be substan

tiated in later chapters.

Not only does the more democratic type of 

p o litic a l l i f e  make the a b ility  of self-expression  

more essential but also our more complex social 

and economic l i f e  necessitates i t .  The business 

qian of today belongs to various organizations.

He may be a member of the Rotary or Kiwanis Club, 

a member of the Chamber of Commerce of his c ity ,  

a lodge member or belong to any one or many of the 

multitude of social and economic organizations 

which exist today.

As a member of any one of the above mentioned 

organizations, his a b ility  to express himself, w ill
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to a very large degree determine his position of 

leadership or lack of leadership. I f  he has this  

ab ility  he can se ll his ideas to the group, he 

thus has a chance to guide and direct their thought 

and action which w ill often result in his being 

elevated to positions of leadership in his club, 

his community, his firm or even his nation. On the 

other hand i f  he does not possess this power of 

expression, because of his knowledge of his in

a b ility  to speak before a group he says nothing 

and the good ideas he may have go for naught.

We see then fir s t  of a l l  that one of the 

present trends in the fie ld  of oral English is  

toward placing greater emphasis upon this subject 

which actiofr is motivated by, f ir s t ,  greater 

democracy in government, and secondly, a more 

complex social and economic l i f e .

The need for speech training for the develop

ment of proficiency in the art of speaking we see 

exists today more than every before. We find that 

i f  our schools meet their just responsibilities in 

truly preparing their graduates to take their places 

in their respective communites and walks of l i f e ,  

well equipped to cope with l i f e 's  problems and



societies needs, that the graduates of these 

schools must have received at least some speech 

training. I f  they have not, our schools are not 

preparing the student to the end that he may be 

able to render the greatest service possible to 

his community.

Our schools are realizing this fact and are 

striving to give the necessary training in oral 

English.

The question now arises, just what kind of 

training is needed best to prepare these students 

for the actual occasions in l i f e  where they w ill 

be called upon to speak.

In the answer to this query we find another 

distinct change in the trend of oral English or 

speech work stressed.

A few years ago our high school work in public 

speaking consisted largely of learning a short 

poem or declamation of some sort, and often com

mitting it to memory, getting up and reciting i t .  

The individual who held himself to be a public 

speaker became very superficial in his sty le , in

dividuality was submerged and a formal a r tif ic ia l  

style was developed.
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But the speaker who could give a formal 

declamation, recite a poem, or give a speech which 

he had prepared and committed to memory very seldom 

was able to speak extemporeanously on a subject, 

or to got up on the spur of the moment and express 

himself. This art could only be developed by a 

thorough training in the proper methods o f  organ

izing material. Yet this is the very type of 

speaking which we are called upon to do today. At 

various socia l, p o litica l and economic meetings 

we must be able to organize our thoughts quickly 

speak extemporaneously and present them to the 

audience in a convincing manner.

Because our speech training which was centered 

around the committed reading and memorized speech 

did not train for the actual occasions of l i f e ,  

and because i t  did make the speaker mechanical and 

a rtific a l in style the natural result was a 

strong prejudice and disrespect on the part of the 

average citizen  for speech training in general.

The speaker as a rule was someone to be endured 

rather than admired.

In recent years speech teachers have been wise
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enough to analyze their problem and offer an 

entirely different type of oral English and speech 

training program. This modern program is built 

to meet the needs of the average citizen  relative  

to speech. He is taught how properly to organize 

his thoughts and how to speak extemporaneously 

from a brief outline as occasion demands. This 

change is a very pronounced trend away from the 

memorized speech to the extemporaneous type of 

speaking. This assertion is substantiated by 

the answers which were received from forty-seven  

speech teachers replying to the questionaire sent 

them by the author. (1) It is significant in 

this connection to note that out of forty-seven  

replies only one placed the committed selection  

f ir s t  in relative importance between extemporan-
4

eous speaking, debate, impromptu speaking and the 

committed selection, while thirty-four placed 

extemporaneous speaking f ir s t  in order of import

ance.
This trend toward extemporaneous and in

formal speaking has been a very healthy change, not 

only in that it trains the student in the type of 

speaking he w ill actually need in l i fe  but also

(1) Questionaire to speech teachers (Ques. V II),
page 33.



7

because i t  has broken down the prejudice against 

public speaking. Educators, business men and 

citizens of every walk of l i f e  now hold a sympa

thetic attitude toward speech training and have 

been taught by actual experience, the necessity 

and value of this subject in. the school curriculum.

A third very pronounced trend which has been 

taking place during the last two decades is the 

encouragement which the state universities and 

state associations of speech have given to th is  
subject.

Taking one ^tate as an example; the State of 

Iowa, through the extension department of the 

State University, conducts under its  auspices a 

state high school debating league, extemporaneous 

speaking league and declamatory association. 

Hundreds of high schools participate in these con

tests and the final championship contests are held 

at the State University.

In practically every State this same pro

cedure takes place tut in some States the contests 

are sponsored by the State associations in the 

respective fie ld s of activity .

These contests are of great value, in that
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they serve as a stimilus to create more interest 

in a ll  class a ctiv ities  relative to oral English 

or speech work.

We might ask why the Universities have ta ken 

such an active part in sponsoring these a ctiv ities  

in the secondary schools. In the opinion of the 

author the paramount reasons are as follows:

1. Our leading educators in the Universities 

have awakened to the great cultural and di sciplin- 

ary values, as well as the practical values to be 

obtained from oral English and public speaking. 

Professors Woolbert and Weaver (1) very clearly  

set forth this view when they say:

"Speech as a school study is the broadest of 
a ll d iscip lin es. It is fundamental and universal. 
In school poor speech means poor mathematics, poor 
history, poor physics, poor chemistry and, surely, 
poor language. Speech is the most liberal of a ll ' 
cultural subjects, yet it is for the most practical 
discipline that the school ca n g iv e ."

2. Educators have learned that speech is not 

instinctive but must be taught and masted, con

sequently they are lending to the secondary schools 

every encouragement possible in order that those

in charge of secondary education may see f i t  to

(1) Woolbert and Weaver, Better Speech, Harcourt 
Brace & Co., N.Y. 1922 (page 3 preface)
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give oral Englist and speech work a larger place 

in the curriculum. Quoting Professors Woolbert 

and Weaver again in this connection they point 

out the fact that:

'"Psychology shows us that speech is not 
instinctive, that it is  learned just as a ll  other 
habits are learned. The only way in which faulty  
training can be corrected by the school is through 
a study of what speech is aimed to accomplish, a 
knowledge of what its  elements are, and thorough, 
well directed exercises in turning poor speech 
into better speech.”

3. The universities by sponsoring speech 

training in the high schools w ill receive better 

raw material with which to work in the universities  

when these high school students graduate and begin 

their courses in higher education.

A fourth major trend and the last one we 

w ill note in this chapter is the increased opoor- 

tunity for training in oral English which has been 

brought about by the socialized recitation. This 

type of recitation develops students participation  

and thus fosters speech a ctiv itie s . With this  

form of student participation actually being 

practised in the classroom the student is encour

aged to voice his opinions and discuss the problems 

under

(1) Woolbert and Weaver, op. c i t . ,  page 4 preface.



consideration; thus speech work is coordinated 

with a l l  other subjects in the curriculum. The 

student soon learns the advantage that is  h is , i f  

he can express himself without embarrassment and 

in a convincing manner in the classroom, conse

quently he strives to perfect his speech in a ll  

classes.

We may safely say that the socialized reci

tation has proven a reall boon to the present 

movement which is placing ever increasing emphasis 

upon oral English and speech training. It also 

emphasizes and trains along the lines of the im

promptu and extemporaneous types of speaking.

In conclusion le t us again set forth the 

recent trends, which we have noted in th is  chapter, 

as taking place in the fie ld  of oral English and 

public speaking.

1. Greater emphasis is being placed upon the 

teaching of oral English and public speaking. This 

increased emphasis i s  motivated by greater democracy 

in government and a more complex social and 

economic l i f e .

2. Extemporaneous and impromptu speaking is

10
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being stressed most as these types of speech work, 

best train the speaker for the practical occasions 

of l i f e  where he must express himself on social, 

p olitica l or economic problems or discuss every 

day problems.

3. The institutions of higher learning are 

placing more emphasis upon oral English and speech 

work themselves and are lending atremendous in

fluence to encourage the secondary schools to 

accord this work a much more prominent and 

important place in the curriculum.

4. The socialized recitation emphasizes oral 

English throughout the entire curriculum and has 

had a marked influence in giving to this subject 

greater prestige and importance.
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CHAPTER II

AIMS AND VALUES OP ORAL ENGLISH

The alms and values of oral English and Speech 

are many and varied but can be set forth in quite 

definite form*

Let us fir s t  concern ourselves with the aims 

of oral English and Speech instruction. In the 

opinion of the author the fundamental aims of oral 

English instruction, are to teach the student to 

speak honestly, earnestly, convincingly and with 

proficiency in clear correct language, fitted  to 

his subject.

Stated in a difference form oral English has 

as its  fundamental aim the imparting of knowledge 

which trains the recipient for fu lle r  living and 

broader fie ld s  o f service as a citizen .

The Federal department of Education sets 

forth the aims of oral English and Speech training 

a b it more in d eta il.

’’Expression in speech includes:
(a) A bility  to answer clearly , b rie fly , 

and exactly a question on which one has the neces
sary knowledge.

(b) A bility to collect and organize

1. The Organization of English in Secondary Schools, 
U.S.Bulletin #2, 1917
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material for oral discourse on subjects of common 
interest.

(c) Ability to present with dignity and 
effectiveness to a c lass, or to a club, or other 
group material well organized.

(d) Ability to join in an informal di s- 
cussion, contributing one's share of information 
or opinion, without wandering from the point and 
without discourtesy to the others.

(e) For those who have, or hope to 
develop, qualities of leadership, a b ility , after  
suitable preparation and practice, to address an 
audience or conduct a public meeting with proper 
dignity and formality, but without stiffn ess or 
embarra s sment.

(f )  Ability to read aloud in such a way 
as to convey to the hearers the writers thought 
and sp irit and to interest them in the matter 
presented."

To add anything to the above listed  aims 

relative to oral English and speech would be mere 

duplication.

Let us now consider the values of oral English 

and Speech work, In later chapters we w ill deal 

with considerations concerning the methods by 

which these aims and va hies may be best achieved.

The a b ility  to effectively  express one's 

thoughts, to se ll one's ideas to others, to lead 

others to believe as we believe through the medium 

of oral speech has always been a significant achieve

ment and one which has tended to make its  possessor 

a leader in his community and nation throughout 

a ll ages.
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Although the a b ility  to speak has always been 

one of the works of leadership and has been impor

tant in every age, it has never been quite so 

essential as it is today. The reason this is true 

is quite obvious. Today in America and the other 

leading powers of the world, government is  lodged 

in the hands of the masses of citizenry. Conse- 

quenly practically every citizen is cal led upon 

at various times to express himself on p o lit ica l, 

social, religious and economic problems. I f  he is 

unable to do so he is constantly embarrassed and 

cannot wield the influence of citizenship which 

would otherwise be h is.

We also find that the modern age is  one of 

organizations. The average citizen belongs, or 

expects to belong to various oiganizations. As a 

member o f these group activités the citizen is 

constantly confronted with the necessity of 

expressing himself, and i f  he cannot, he is placed 

at a distinct disadvantage. Not only is  the 

inability to express one's s e lf  clearly  and effec

tively, a social, and p o lit ica l disadvantage but 

it is a tremëndous handicap in business and the 

professions. This is attested by the fact that
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hundreds of speech classes have sprang up in the 

last few years in our larger c itie s  to give to 

the adult business and professional man this  

training which he realizes he needs so much; the 

author at the present time is  conducting two such 

classes through the medium of nigh school ccurses.

Educators te ll  us that in the fin al analysis; 

perhaps the best definition of education; is  

training for fuller living. I f  this be true surely 

there i s  no subject in the entire curriculum which 

can be more enthusiastically ju stified  or which has 

a greater carry over va1 2ue in l i f e ,  after school 

days have been completed.

In this same connection perhaps it  would be 

well to find what the view point of some of our noted

authorities on this subject is .
1

E.D.Shurter, associate professor of 
speech in the University of Texas says; " I f  edu
cation is to prepare our high school and college  
graduates for the duties of citizen ship it  must 
teach the ab ility  of s e lf  expression in order that 
they may lead in moulding opinions.”

2
Miss Alice E.Craig, speech instructor in 

the Polytechnic High School, Los Angeles,Cali
fornia, says: ’’Whether you are a banker, an actor, 
a teacher, lawyer, stateman or home worker, speech

1. E.D.Shurter-Public Speaking Allyn & Bacon H.Y. 
page 2, 1903

2. Alice E.Craig-Speech Arts-MacMillan C o.,N .Y ., Page 11, 
1926
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training w ill provide opportunities for the develop
ment of native a b ilitie s  which w ill bring success 
to you and aid you to serve your community b etter ."

1
Quoting from Shurter's text "public Speaking." 

we find Ex Premier Salisbury says, In these days 
whether we like it  or not power is frith the tongue" 
and quoting from the same source we have this statement 
from Ex Premier Gladstone, "A ll time and money spent 
in training the voice is  an investment that pays a 
larger interest than any other."

In his new book "Oral English and Debate"
Lyman M.Eort principal of Mitchell High School, 
"Succession men today are urging young people to 
learn how to talk . They are recognizing as never before 
that in order to succeed one must be able to stand 
before groups of people and express his thoughts in a 
clear and orderly manner."

Professors Woolbert and Weaver,3tfro of America's 
foremost authorities on this subject say, "Good speech 
is tbe key which admits its  possessor to the company 
of the leaders of man. When speech is not good, man 
is vastly less happy as a socia l being than he should be. 
The man who has mastered speech has learned the secret 
of fitt in g  himself into his complex social environment."

The authorities whom I have just quoted are for 

the most part authors o f text books on speech, which are 

among the most popular and most generally used as high 

school texts for speech work of any of the market.

In view o f this fact, I believe

l.Shurter, op. c i t . ,  p. 1
2 . Lyman M.Port, Oral English & Debate, Henry Holt & 

Co., N .Y ., Page 3, 1929
3 . Woolbert & Weaver, op. c i t . ,  page 3 in preface
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these men a nd women are among our foremost authori

ties on this subject and have correctly stated the 

true values or oral English and speech instruction» 

There is one very significant value which 

comes from the acquisition of the ab ility  to speak 

easily  and effectively  which is often minimized 

but which in the opinion of the author is one of the 

most important of a ll the values to be acquired 

from this type of training. We have previously 

mentioned it  in this chapter but have not enlarged 

upon i t .  Happiness is l i f e 's  greatest attribute.

As professors Woolbert and Weaver have so clearly  

expressed this point when they say, "Man is vastly  

less happy as a social being" when he does not 

possess the ability  of se lf expression, we can see 

how seriously the happiness of man. L ife 's  greatest 

attainable attribute is jeopardized i f  his train

ing speech is neglected.

In c cnelusion perhaps it would be well to 

enumerate a number of the values which come from the 

right type of oral English and speech training.

First o f a ll we find that speaking before a 

group develops confidence on the part of the speaker. 

He, as a result finds i t  easier to meet
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and talk with. both, individuals and groups of 

people. This a b ility  is  of inestimable value to 

him in his social, business and civic l i f e .

Secondly we find that rising out o f th is  

development of confidence comes leadership; the 

ab ility  to lead and influence others. In business 

th is means promotion. Socially it means prestige. 

In citizenship it  means greater usefulness. We 

may have the best o f ideas but i f  we permit them to 

be dormant and unuttered they die. We must be 

able to sell our ideas to our employer or our 

community i f  we are to benefit either ourselves; 

our firm or our community. After a l l ,  speaking of 

nearly every type is se llin g , pure and simple.

We are striving to s e ll  our ideas to those whom we 
are talking to.

ihirdly oral hnglish teaches us to analyze.

In high school the debater learns to pick out from 

the lasses of evidence which he gathers; those 

facts which are rea lly  revlaent to his case and 

of most value, and to discard the less important.

He learns how to organize his evidence so i t  w ill 

produce the strongest effect ard be log ica lly  

arranged. This speech student is taught to
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evaluate statements carefully and to tie honest In 

the conclusions he draws. Argumentation teaches 

him to base his case on facts becuase other things 

being equal, the debater or team with the greatest 

preponderance of true facts and evidence wins.

Above a ll he learns to think things through himself. 

He does not accept some wild assertion as a truth 

but digs down under the surfact and analyzes i t .

This training in weighing evidence and analy

zing assertions is of tremendous value to the stu

dent in later l i f e .  We are constantly coming in 

contact with wild assertions which i f  we accept 

lead us to very unhappy culminations very often. I f  

we have had previous training in argumentation and 

logic we w ill think these things through carefully  

for ourselves before we accept them.

Fourthly, oral English teaches the student to be 

resourceful and to form judgements quickly but 

upon a basis of careful analysis. The debater is 

often confronted with new situations in a debate 

which he had never anticipated. It is his respon

s ib ility  however to meet these new arguments
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during the debate. He is on his own responsibility, 

no one can tell him how to do it  and he learns to 

depend upon himself, analyze the situation and meet 

it . This development of the power of analysis 

is one of the most important values derived from 

oral English training.

Fifth and la st, happiness based upon the 

ab ility  to accomplish, to lead and to be master of 

any public occasion is attained.

These values just listed  are a few of the 

more important among the many which are derived from 

oral English and Speech instruction.

Observation of every day l i f e  in the social, 

economic and po litica l world bears out the above 

statements.

The author has conducted two classes during 

the past six months, composed of business men who 

testify  that among the many reasons why they are 

taking public speaking, the reasons listed  above 

are among the most important.
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CHAPTER III

We have noted In previous chapters the growing 

need for more oral English training and also the 

aims of an oral English Course.

Let us now examine the state provisons set 

forth by the various state deparments of education 

for the teaching of this subject.

The author of this thesis being desiours of 

determining what the state provisions in the fie ld  

of oral English are, wrote a le tter  to each one 

of the forty-eight state superintendents of educa

tion asking for information on this subject.

Three direct questions were asked of each state 

superin tenden t .

1. What provisions or requirements does your

state make for the teaching of oral English?

2. Are you in favor of a separate course of at 

least one semester devoted to oral English?

3. Is the amount of oral English taught in your 

state on the increase or decrease?

Next le t  us see just how the th irty -six  state 

supe rinteindents from whom replies were received 

answered these questions. Let us consider in this  

table only the fir s t  two questions as the third is 

dealt with in Chart #2.
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Name of State Provis ions for Do you favor
Oral English separate course

of at least
one! semester

Maine Two semesters No
required. Corre
lated with other
English work.

A11inois No definite plan. 
Stressed in 9th & 
10th grades as a 
policy of correla
tion with regular 
Egn.13.sh. work.

No

Oklahoma One semester’ s work Yes
in speech and oral 
English required.

Arkansas Ho definite plan, 
only incidentally  
taught.

Yes

■Kentucky No definite plan but 
a policy of correla
tion uiged through a ll  
four years of English 
work.

Yes

Nebraska A definite plan is 
now being outlined.

Yes

Connecticut No definite plan. 
Correlation urged.

No

Alabama No definite plan. 
Correlation urged.

No

Delaware No plan. Emphasize 
as needed.

No

Ohio No definite plan. Undecided
Rhode Is Hand There is no state 

course of education 
prescribed.

Undecided

New Mexico No definite plan 
Corrleated throughout

Undecided

a ll four years of 
English work and
strongly emphasized

Washington Definite plan 
but not as to 
amount. Corre
lated with English 
Courses.

Yes

Idaho No definite plan Undecided
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Marne of J3tate Provisions for
UraI Engl'ish

Do you favor 
se carte course 
of at least 
one semester

Wyoming

Wisconsin

Nevada

Massachusetts
Oregon

Virginia 

New York

Pennsylvania

M ic hig an

Georgia
Texas

Kansas

California

Vermont

Plan of corre
lation through 
four years o f  
English work.
No definite plan.
One semester 
required hut corre
lated with other 
■English courses.
No definite  
requirements but 
follow a plan of 
correlation.
No state requirements 
More than one 
semester required 
but correlated 
with English courses 

No definite plan.
Very l i t t le  oral 
English work done.
No definite pro
visions but follow  
a policy of corre
lation with a ll  
English courses.
No specific 
requirements. 
Correlated through
out and emphasized 
much.
Now following a 
policy of correlation. 
No provisions 
One pe riod per week 
for fbur years.
A definite  
policy of corre
ction followed.
Definite plan. 
Correlation followed. 
Provisions very 
indefinite, ¡»»hat l i t t le  
oral Engllsyh is taught 
is correlated with 
other English Courses.

No

No

Yes

No
Undecided

Undecided

Yes

No

Yes

Undecided
Yes

Undecided

Yes

Undecided
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Provisions for Do jou favor
Oral irrigifsti se para te "course

oi* at lëast 
one sémester.

New Jersey Very excellent 
and definite out
line for oral 
■English work. 
Correlation from 
10th to 12th grades 
through a ll English 
courses.

Undecided

Io wa No definite plan as 
yet but one is  
being prepared.

Un decided

Mi ssouri Excellent outline. 
(Correlation and 
special course.)

Undecided

South Dakota One semester in 11-1 
grade; one semester 
Public Speaking in 
12-1 grade.

Undecided

Minnesota No definite plan. Undecided
Utah Two semesters 

suggested but 
elective. Plan of 
correlation urged.

Yes
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Table #1

Table showing the numer of state superinten

dents of education who favor offering a separate 

course of at least one semester's work in purely 

oral •English, also the number opposed and those

undecided.

1. In favor of such a p o l ic y ........................................ ....

2. Opposed to such a p o l i c y ........................................ .......

3. Undecided........................................................................... ....
Total So

I'able #2

Table showing number of state superinten

dents who say oral English is receiving more attention  

and amount taught i s  on the increase, those who 

say it  is decreasing and those undecided.

1. Those who te s tify  oral English i3 receiving
greater emphasis and amount taught is increas

ing .............................................................................................

2. Those who believe it  is  decreasing . . . . . .  0

3. Those who failed to answer this question . . .  16
Total 3S

(Note) When no reply was registered to th is  question 

it  was placed under the third classification  of 

those undecided.

Let us now consider these answers and evaluate 

them. The answers to the f ir s t  question clearly prove 

that there i s  very l i t t le  uniformity either in the 

requirements suggested, or the emphasis

43593
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placed, upon the teaching of oral English by tte 

various state superintendents of education. In 

some states a very definite program is followed out 

in the teaching of this subject and it  received 

from the state department of education a great 

deal of emphasis. In other states no plan or 

attention whatever is given to this subject.

Xn the great majority of states however the 

policy of instruction followed in actual practice 

in the teaching of oral English Is a plan of 

correlation whereby this work is given in con

junction with the regular English courses.

•Perhaps it would be otherwise advisable to set
1

forth the provisions outlined by Hew Jersey, which state, 

in tiie opinion of the author has an excellent 

outline for oral English instruction. Let us con

sider the New Jersey plan. It is as follows:

( l )  Course of Study in English Part II
( New Jersey State Department of Education.) 
June 1926
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Oral Expression_____

Outline for the ninth year of work.
1 • Miinimum a ims.

(1) To give more attention to posture.
\2) To speak withg rammatical correctness 

and with greater fluency.
)3) To enlarge vocabulary.
(4) To learn how to use reference books 

and periodicals.
(5) To learn how to conduct a socialized  

recitation .
(6) To develop the power of interest in 

others.
(7) ) To prepare simple outlines for oral

themes.

2. Subject material.
(1) Reports on school a ctiv ities .

(2( Discussion of interesting events,
(local and national.)

(3) Retelling of anecdotes.
(4) Reports on magazine topics.
(5) Descriptions of

(a) Places v isited .
(b) Persons.
(e) Objects.

(6) Committed selections.
(7) Interpretative reading.
(8) Book Reports.
(9) Monologues.
(10) Stories suggested by picture.

3. Maximum aims.
(1) Incident drawn from experience.
(2) Orig inai myth; fa iry  ta le ; dreams;

mystery story.
(3) Reading of original descriptive or 

narrative verse.
(4)Classroom dramatization from literature  

studiéd.
(5) A bility to take part in assembly pro

grams and other programs.

4 . projects.
(1) Assembly programs, etc .

5. Instruction in the use of the Library.
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Tenth Year

Outline for oral English
1. Minimum ia 1ms.

(a ) To attain good posture.
(b ) To secure grammatical correctness.
(c ) To englarge correct vocabulary.
(d) To secure variety of expression.
(e ) To increase u f of Library.
( f ) To acquire power of interesting others
(g ) To acquire knowledge of parliamentary

procedure.
(h) To organize and socialize a recitation

2. Subj e c t :mat er i a l .
(a ) Descriptive
)b) Narrative.
(c) Expository.
(d) Argumentât ive.

(Note) Under each of these are several sub-divisions.

5. Maximum a 1ms.

(a ) Composite reports of places visited .
(b ) Progressive reports.
(c ) Composite story.
(d) Dramatization of story or peem.

4. Dramatic Society.

Eleventh Year

Outline fo r oral English
1. Minimam aims.

(a ) Improved enunciation.
(b ) Increased vocabulary.
(c) More ease in expression.
(d) Bettor organization of thought.
(e ) Better cooperative work in class.
( f )  Mastery o f . pa rliamentary procedure.
(g ) Experience in platform speaking

2. Subject material correlated with written 
composit ion.

(a ) Descriptive.
(b ) Narrative
(c) Expository.

(Note) Many subdivisions are outlined under each.



3. Maximum aims.
(a) Presentation of scenes from

(1) Shaleespearean plays
(2) One act plays

(b) Brief addresses for special occasions,
(c) Round table discussions.

(d) Effective telling of original short 
story.

(e) Recitation of orgiginal verse.

4 . Projects.
(a; Literary Clubs

Twelfth Year

Outline for oral English
1. Mihimum aims.

(a) Mastery of physical and mental poise.
(b) Fluent and correct speaking on topics 

of interest.
(c) Originality.

2. Subject Material
(a) Open forum discussions on topics of 

local and national interest, 
tb) Special occasion speeches.

(1) Celebrating national events.
(2) Celebrating birthdays of

national heroes.
(3) Honoring a local celebrity.
(4) Arousing interest in school 

a ctiv ities .
(5) Holding mock tr ia ls .
(6) Giving toasts.
(7) Introducing assembly speakers.
(8) Making business talks.

(e) Argumentative work.

3. Maximum aims.

(a) Original humorous speeches.
(b) One act plays written and acted by 

c la ss .
(c) Arguments based on carefully planned 

b rie fs .
(d) Recitation of class odes.
(e) Recitation of narrative or lyrical 

poetry.
(f) Formal oration.
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4. Projects.

(a) Debating Clubs.

‘£his outline gives an idea of the value of a 

more definite course of procedure for the teaching 

o f  oral English and is a splendid guide for the 

English teachers in that state to follow.

Such suggestions as outlined would be very helpful 

to any English teacher in handling this phase of 

the work and especially helpful to the inexperi

enced teachers.

I have presented the New Jersey plan to show the 

most advanced steps that have been taken in this fie ld  

and the value of having such a course of procedure to 

follow, ‘-¡-'he above mentioned course of instruction 

was taken from a bulletin published by the ’’The State 

of New Jersey Department of Public Instruction" 

en titled : "Course of Study in English Part I I , "  and 

issued June, 1926.
I

The State of Missouri also has a very splendid 

outline for the oral English work.

Taking up tbs second question we find that thirteen 

state superintendets were in favor of offering at 

least one semester of oral English as a separate 

specialized course. Nine were opposed and fourteen 

either did not answer the question or were undecided.

(l)B ul.#13, Speech Dept, of Education, 1928



This shows that a great deal of disagreement exists  
between the state superintendents of education on this point. 

Many who are strongly in favor of placing much emphasis 

on oral English favor a policy of correlation at a ll  

times with other English work rather than setting up 

a separate course.

Answers to the third question would indicate a 

decided trend toward the placing of more emphasis on 

oral English work. Twenty replies reported an increase, 

none reported a decrease and sixteen did not answer 

the question.

This trend is also substantiated by the fact that 

several states which have heretofore made no definite 

provision for this subject, are now working out a 

definite course of procedure. Iowa and Nebraska 

are among this group.

In summary we find that according to the state 

superintendents of education the amount of oral 

English offered and the specifications prescribed by 

the various state departments of education vary great

ly . However the tendency in practically a ll  of the 

states is to correlate the oral English work with 

the other English courses, to place more stress upon, 

and offer more oral English and many schools are 

offering specie 1 and separte courses in this subject.
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chapter iv

In the previous chapter we have noted that 

there is very l i t t le  uniformity, relative to oral English 

requirements, made by the various state superintendents 

of education.

The author in order to ascertain what other speech 

teachers were doing in actual practice, and what the 

speech and oral English requirements were in varioiis 

schools prepared the following cues tionaire:

"As an instructor of speech I am sure you are 
interested in knowing what other speech teachers 
are doing and what the present trends as actually 
practiced in secondary education re lative to this 
subject are.

In my thesis fo r a Masters Degree I am en
deavouring to ascertain facts relative to the above 
queries and w ill appreciate very much an answer 
to the following questionaire which w ill greatly  
aid in gathering these facts ."

(a ) How much speech work is compulsory in 
your school?

(b) How much is  offered?

II

I I I

(a ) Is the sppeoh work in your school cor
related with the English courses throughout 
the four years of English work?
I f  so, how is this correlation accomplished?

(b) Do you believe such a correlation should 
be used in the teaching of English work?

(a) Does your school o ffer at least one 
semester of purely oral English work 
somewhere in the English course?

(b) i f  so, in what grade? ----------------—
(c) Do you recommend such a policy? —



IV What In your opinion should a good course in 
oral English consist of? ( List in order o f 
importance such items as debate, declams, etc»)

V Should any oral English or speech work be
attempted in the elementary grades?___________

VI (a ) Is the trend in your section of the country
toward the teaching of more or less oral
English or speech work?____________________

(b ) What is the trend in your own school?______ _

VII In your opinion , what relative importance would 
you attach to the following types of speech
training; (indicate by 1,2,3, etc .)

TTst any others.

V III In order to adequately prepare the high school 
graduate of today to successfully assume his 
responsibilities of citizenship and to meet the 
present demands for civic and community particip
ation in this present day of comolex, social, snd 
po litica l organization, would you say that more 
oral English designed to aid the graduate to 
express himself on a ll  occasions is more essential 
today than twenty years ago’

(Use other side for further suggestions)

'■This questionaire was mailed to ninety-two

schools and from these schools forty-seven replies

were received.

The following are the schools from which returns 

were received on the questionaire .

extemporaneous speaking 
impromptu speaking,_____ _

debating ,

Redlands
Fresno Calif ornia 

California 
California 
California 
Calif ornia 
California  
Colorado

Berkeley
Alhambra
Compton
Canon City
Denver
Sterling Colorado
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Brighton
Greeley
Boulder
■Gurongo
Indina ola
Sioux City
Des Moines
Cedar Rapids
Estherville
Iron Mountain
Adrian
Grand Rapids
Holland
Kalamazoo
Marquette
Menominee
North High Omaha
Ravenna
North Platte
Blair
Hastings
Seward
LincoIn
Albion
Poughkeepsie
New York City
Akronmxroy
■Lancaster 
Columbia 
Ailsen 
Waterboro 
■Carling ton 
Dallas 
Amarillo 
Wo co
Big Springs 
Plain View 
Beaumont

Colorado
Colorado
Colorado
Colorado

Iowa
Iowa
Iowa
Iowa
Iowa

Michigan
Michigan
Mi cihigan
Michigan
Mich igan
Michigan
Michigan
Nebraska
Nebraska
Nebraska
Nebraska
Nebraska
Nebraska
Nebraska
New York
New York
New York
Ohio
Ohio
Ohio
South Carolina 
South Carolina 
South Carolina 
South Carolina 
Texas 
Texas 
Texas 
Texas 
Texas 
Texas



35

Distribution of attestionaire

In selection schools to which the questionaire 

should be mailed the author attempted to get a cross 

section of the United States and also to cover both 

the large and smaller schools.

Consequently the states selected were as follows: 

Iowa, Nebraska, Colorado, California, Michigan,

New York, Texas, South Carolina and Ohio.

Ten quest ionaire* were mailed to each one of these 

states except Iowa which received twelve.

In each state six questionaires were sent to the 

large schools, those with an enrollment of five  

hundred or more in high school and four to the schools 

of smaller size . In iowa six were mailed to be 

large and six  to the smaller schools.

This distribution, really covering a cross 

section of the United States and taking into consi

deration both large and small schools, should make 

the finding which were made quite sign ifican t.

•̂ et us next take up the questions asked in the

questional re and consider the answers.

I (a) How much oral English or speech work is 
compulsory in your school?

In 36 schools none was compulsory

in 8 schools one semester was compulsory
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In 2 schools two semesters was compulsory 

In 1 school four semesters was compulsory 

(ai how much is offered?

In 4 schools none i s  offered 

In 11 schools one semester is offered 

In 16 schools two semesters 1§ offered 

In 4 schools three semesters is offered 

In 6 schools four semesters is offered  

In 1 school five semesters is offered 

In 4 schools six semesters is offered 

In 1 school eight semesters is offered.

II (a) Is the speech work in your school
correlated with the English courses 
throughout the four years of English 
work?

In 26 schools i t  is  not 

In 21 schools it  is .

(a) Do you believe such a correlation should be

used in that teaching of English?

37 believed that such a correlation should be 
made

3 were undecided.

7 were opposed to It or favored separate 
courses.

III  (a) Does your school offer at least one
semester of purely oral English work 

somewhere in the English course?

In 25 schools such a course is not offered.
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In 22 it  is
(b) If so in what grade.
Of those who answered this question the 

majority specified their preference for the 

eleventh grade.

(c ) Do you recommend such a policy?

36 favored such a policy 

3 were undecided 

Q were opposed.

IV What in your opinion should a good course 
in oral English consi st of?

The following are the types o f work receiving 

the greatest emphasis in the replies; extemporaneous 

speaking, impromptu speaking, oral reports, 

oral interpretation, dramatics, debate, oratory, 

pronunciation, enunciation, mechanics of speech, 

speeches of acceptance, presentation and introduction 

and parliamentary usage.

V Should any oral English or speech work be 
attempted in the elementary grades?

45 of the 47 who replies urged such a 

policy.

i  was opposed to it .

1 was undecided
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VI (a) Is the trend in your section o f the
country toward the teaching of more 
or less oral English?

41 reported the trend was toward the

teaching of less oral English

1 reported no change.

(b) What i s  the trend in your school?

38 reported more oral English being taught

§ reported more oral English being taught

4 reported no change.

VII In your opinion what relative importance 
would you attach to the following types 
of oral English or speech training; 
debate, extemporaneous speaking, impromptu 
speaking and the committed selection.

The results tabulated from the replies

are as follows:

Extemporaneous speaking
34 placed this form of speech training 

f ir s t  in order of importance.
11 placed it second 

1 placed i t  third 
1 placed it  fourth

Debate
8 placed it f ir s t  

17 placed it second 
16 placed it  third 

6 placed it  fourth

Impromptu speaking
4 placed it  f ir s t

15 placed it second
16 placed it third 
12 placed it fourth

The committedSelection 
1 placed i t  fir st  
4 placed it second 

14 placed it  third 
2& placed it  fourth
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VIII In order to adequately prepare the high school 
graduate of today to successfully assume his 
responsibilities o f citizenship, and to meet 
the present demands for civic and community 
participation in this present day of complex, 
social, and p o litica l organization, would you 
say that more oral English, designed to aid 
the graduate to express himself on a ll  
occasions is more essential today than twenty 
years ago?

In reply to this question the following 

answers were received.

44 fe lt  that the need for oral English was 

much more essential today. Many were 

very emphatic in their answers.

2 replied in the negative.

1 fe lt  that the need was the same.

Let us now analyze the results to determine 

their s jgnificance.

We find that in th irty -six  schools out of 

forty-seven no oral English or speech work is made 

compulsory but that in a ll  but four oral English 

woik is offered as an e lective . This Slows that 

the secondary school administrators consider the 

work important and offer it  in the curriculum but 

do not think best as yet i t  make it. compulsory.

The amount of emphasis placed upon oral 

English work in the various schools varies greatly . 

As we have already noted, of the forty-three 

schools offering such work the amount offered varies



from one to eight semesters. The median however 

is two semesters.

As we would expect the class A schools or 

those with an enrollment of over five hundred in 

high school offer more oral English and speech 

work than the smaller schools. They are in a 

position to do this of course because they can 

specialize more and o ffer a more varied curriculum 

because there is a large enough enrollment to 

furnish classes of adequate size in various curricular 

subjects which a smaller school cannot afford to 

offer due to the smaller numbers request ing the 

work.

In consideration o f the second question, i t  

appears to the author that a strong argument for 

greater correlation of the oral English work with 

the four years o f high school English should be 

made.

According to the rep lies, in only twenty-one 

schools, out of forty-seven, is  such a correlation  

being made or in forty-four and seven-tenth per 

cent of the schools, However, thirty-seven out 

of forty-seven or seventy-eight and seven-tenth 

per cent favored the adoption o f a policy of 

correlation. Consequently it appears that 

greater correlation of oral English work with the

40
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other English courses is necessary in the opinion 

of the majority of those in charge of this type 

of work and undoubtedly since those in charge of 

the woik favor greater correlation, the next step 

in this f i  eld w ill he in that direction.

The answers to the third question were also 
very significant.

Only forty-seven per cent of the schools 

replying to the questionaire offer at least one 

semester of purely oral English work somewhere in 

the English course but seventy-six per cent of 

those in charge of the work recommended such a 

policy and only seventeen per cent opposed i t .

Erom these results we would again be led to  

believe that o f those English teachers replying to 

the questionaire have reached the conclusion, that 

oral English is o f sufficient importance to 

warrant at least one semesters work in this 

specific line of instruction being offered. The 

majority favored offering this work in the Junior 

year but seme would place this course in the 

Senior year while a few favored the Sophomore year.

The fourth question secured the combined 

judgement of forty-seven oral English and ipeech 

teachers as to what a good course in oral English
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Shouia consist of. Those findings have been set 

forth previously in the chapter.

In reply to the f ifth  question, these 

forty-seven speech Instructors were almost unanimous 

in their judgment that oral English work diould 

be attempted in the elementary grades. Forty-five

believed such a policy desirable, one was undecided 

and one opposed.

It seems to the author that when ninety-six 

per cent o f the rep lies, which represent a cross 

section o f the United States and include both the 

large and small schools, favor a policy of intro-
\

ducing oral English work in the elementary grades 

that the trend is decidedly in that direction.

In the past few years many schools have started a 

grade declamatory contest which bears out the 

fact that this type of work is being taught today 

in the elementary grades and is receiving an 

increasing amount of emphasis in these grades.

tie haear much talk today about the increased 

emphasis being placed on oral English, by the 

secondary schools, The answers to the sixth 

question would bear this fact out. Eighty-seven

per cent of those who replied to the quest ion aire 

stated, that the trend in their section of the
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country was toward the teaching of more oral 

English and eighty per cent stated that the trend 

in their own school was toward more oral English.

One of the most Interesting and most valuable 

findings of this survey however, was conta ined in 

the answers to the seventh question.

Believing that extemporaneous speaking; debating; 

impromptu speaking and the committed selection  

represented probably the four major types 

of speech work usually included in an oral English 

course. The author asked those receiving the 

questionaire to rank these four types of speech 

work In order of importance.

The answers to this (question bear out a 

definite trend which has taken place, and is 

taking place in types of speech training most 

emphasized.

1. Extemporaneous speaking was rated f ir s t  

in importance by an impressive margin. Following 

in order of importance, were debating, impromptu 

speaking and the committed selection .

Oral English today strives to prepare the 

student for the actual occasions of l i f e  where 

se lf expression w ill be essential. It is
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necessary in this day of organizations, that one 

he able to express himself on c iv ic , group, 

p o litica l, and national a ffa irs, i f  he is to exert 

any leadership, or participate in group discussions 

without being constantly embarrassed. iixtemporaneous 

speaking trains the student to speak from a few 

notes, to organize his material in a logical and 

effective manner and to se ll it  to his audience.

The committed selection, which in the past ha3 

been given so much prestige is  receiving less and 

less emphasis and attention.

In the opinion o f  the author this is a very 

desirable and healthy change because the committed 

selection is of but doubtful value in preparing a 

student to talk on subject for which he must be 

responsible for gathering material, organizing it  

into a speech, and then selling i t  to an audience. 

Yet it is  a very conservative statement, when we say 

that fu lly  ninety-five per cent of the occasions 

when the student w ill be called upon to express 

himself when he i s  out of school w ill be occasions 

that demand the extemporaneous type of speech.

Debating of course of the highest type, is 

extemporaneous speaking. The old committed speech



45

is rapidly passing.

Finally we come to the eighth and final 

question.

Forty-four replies out of forty-seven stated 

that oral English, and a knowledge of the funda

mentals of speech was far more important today 

then it was a few years ago. Only two replied  

in the negative and one was undecided.

We reach the conclusion then, that the 

judgment of speech teachers is almost unanimous 

in proclaiming the necessity of more training along 

the lines of s e lf  expression today i f  we are to 

adquately prepare the high school graduate for  

civic leadership.

In conclusion we must remember that the 

forty-seven replies received are but a sampling of  

the 1 arge number of teachers engaged in oral 

•English work. However the replies to each 

question, are in the opinion of the author 

significant, because of the geographic d is tr i

bution and various types and sizes of schools 

concerned. These replies are in line with definite  

trends that are taking place in the teaching of 

oral English.

A chart plotting the relative importance of 

the following forms of speech, debate, extem

poraneous speaking, impromptu speaking and the 

committed selection follows:
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The X-Y line is based on the composite judgment 

of the entire group replying to the questionaire.

The weighting given each form of speech is in 

inverse order to the position in tfiich it was placed. 

Thms a fir s t  place gives a weighted average of four.



Chart #1

A chart plotting the relative importance of the 
following forms of speech: debate; extemporaneous speak
ing; impromptu speaking and the committed selection*.

The x-y line is based on the composite judgment of 
the entire group replying to the questionaire. The weight
ing given each form of speech is in inverse order to the 
position in which it was placed. Thus a f ir s t  place gives 
a weighted average of four.



Chart #2

A chart showing amount of oral English and Speech work 
required in the forty-seven schools from whom replies were 
received.

none

one
semeiTer

■  scm. i  semesters

Chart #3

A chart showing amount of oral English and Speech 
work offered in the forty—seven schools from whom replies 
were received.
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CHAPTER V

COURSE OF STUDY FCR ORAL ENGLISH 

We have noted that the present tendency is  

toward the teaching of more oral English in the 

secondary schools, giving to this subject greater 

importance in the curriculum. This change ss has 

already been pointed out, is  due to the fact that the 

demands of our present demorcratic governments, 

and our complex social and economic l i f e ,  make the 

a b ility  of effective oral expression a paramount 

requisite of the educated citizen .

In this chapter i t  shall be the purpose o f the 

author to set forth a course of study which pro

vides for a policy of correlation of the oral 

English work with the other English courses and 

also provides for one semester's work in purely 

oral English which is  a fundamentals course.

Before attempting to present the above men

tioned course of study, le t us f ir s t  consider the

recommendations of "The National Association of the
1

Teachers of Speech." This association went on 

record in December 1924 advocating the course of 

study which had been outlined by a committee

(l)  A.M.Drummond; Speech Training and Public Speaking for
Secondary School. Cornell U. Published by Century Co.
N.Y.PP 1-24
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from the association, appointed for this task, 

in brief the association recommends the following 

arrangement oi courses relative to Speech Training 
and oral English work:

!• A. A fundamental course in Speech
Training or Publie Speaking for the 
second or third year of the high 
school, one h alf or one unit, 
followed by—

2. Electives in the third or fourth year.
B. Public Speaking, one half or one unit.
C* Argumentation and Debate, one half or 

one unit.
D. Oral interpretation of Literature, one 

half unit.
E. Dramatics; either

(1) Oral Interpretation or
(2) Drama and Production, one half 

unit.

Graduate students at .Northwestern University 

have taken each one of these courses and worked 

out a practical outline for each dayf s work in 

the respective courses. A copy of these outlines 

may be obtained from Dean Ralph Dennis, School o f  

Speech, Northwestern University, Evanston, I llin o is .

The above mentioned course o f study is  very 

comprehensive and would surely provide a very 

thorough training in Public Speaking and oral 

English but would not, in the opinion of the author, 

provide for a policy of correlation between the 

various English courses and oral English instruction 
to any marked degree.



Let us next consider the relative importance 

placed upon Oral English work as compared to 

written composition Ly a representative group of 

American c it ie s  in order that we may have a clear 

conception of just how much time to plan for in 

working out a course of study.

(l)  Percentage of the Total English Composition 

time devoted to Oral and written composition.

TABLE # 3

NINTH GRADE 1C
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Oral 25 
jomposition 
Written

24 10 10 12 38 30 15 25 25 21 21 21 22 21

3omp. 20 24 30 21 12 22 25 20 30 1 25 23 29 31 37 30
Analyzing this table we find that in these nine 

representative c itie s  thirty per cent of the toal English 

composition time is being devoted to

(-l) Seo« 3. Counts The Senior High School Curriculum 
The University of Chicago, Chicago, I llin o is  
(page 37)
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written composition throughout the four year high 

school course and twenty-one per cent to oral composition. 

In other words, oral composition is re

ceiving seventy per cent as much time as written com

position. I f  we add to the time spent for oral com

position, that spent in speech d r ills  we find that the 

two consume twenty-eight per cent of the total time or 

almost as much as the total time spent on written com

position.

In developing a course of study for Oral English 

which is to carry through the four years of high school 

English work, the above information w ill prove very val

uable to us for two reasons: F ir st , because i t  gives us 

an idea of the relative amount of time is being spent 

on this type of work, this fact emphasizes the necessity  

of having a more or less definite plan for the Oral 

English work i f  it  is  to be productive of the greatest 

degree of efficiency.

It shall now be the purpose of the author to out

line a course o f  study for the Oral English work, which 

is to be taught in the Freshman, Sophomore, Junior, and 

Senior years of high school and to give a few suggestions 

relative to the best methods which may be employed in 

teaching the work.



The aim of the author in devising this course 

of study is to provide a program of Oral English in

struction which w ill be correlated throughout the 

entire high school English course and which w ill 

give one semesteri-s work in a purely Oral English 

course where the fundamentals of speech building, 

argumentation and various fundamentals of speech 

theory and its  application are taught.

The course of study in Oral English as suggest

ed by the author is  as follows?

Objectives: To teach the student to speak honestly;

earnestly and convincingly in clear 

correct language, fitted  to his 

subject.

First Semester Freshman Year 

Minimum requirements

A. At least one day a week should be devoted to 

Oral English work.

B. Each student must give at least three oral 

reports during each six weeks period.

G. Magazine work should be oral and may be used 

as an assignment for the above reports.

D. The amount of memorization work should be

le ft  to the judgment of the instructor. The 

author recommends, however, that as much 

memory work as possible be done. Much of 

this memory work may be done in connection 

with the classics.
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E. In studying plays of the more elementary type, 

interpretative reading through dramatization 

should he stressed.

F. The class should be taught at least enough 

parliamentary law to enable them to elect a 

chairman and carry on a round table discussion.

G. An ample opportunity for se lf expression should 

be given through the socialized recitation .

Second Semester Freshman Year

A. At least one day a week should be devoted to 

Oral -English work.

B. Each student should give at least three oral 

reports during each six weeks period these 

reports to be a minimum of three minutes in 

length.

C. Each student must participate in at least one 

debate during the semester.

D. A Freshman debate tournament and a Freshman 

declamatory contest should be held near the 

close of the semester's work. These tourna

ments w ill bring in the spirit of competition

and they do create a keen interest in Oral 

English work as well as furnishing a medium 

through which to discover outstanding talent
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in this fie ld  o f activ ity .

E. Magazine reports should be oral and may be 

used as a basis of assignment for the three 

minue oral reports.

F. Memorization work should be handled as out

lined for the fir s t  semester’ s work.

G. (Training in a few of the basic principles of

parliamentary procedure should be continued.

H. The socilaized recitation w ill afford spelendid 

opportunities for the teacher to get the

stude t to express himself and oversome his 

lack of confidence.

I* Student criticism  of a constructive type should 

be fostered.

First Semester Sophomore Year

A. Each stuent should give at least four reports, 

three minutes in length during each six weeks 
period.

B. At least one day a week should be devoted to 

Oral English work.

G. Magazine articles, oral compositions, extem- 

poraneious speeches on subjects of interest to 

the student may serve as sources o f material 

for the three minute speeches.

D. Some memorization work should be taught but



more emphasis should now be placed upon the 

development o f the ab ility  to speak 

extemporaneou sly.

E. Every effort should be made on the part of the 

instructor, to help the student to overcome 

stage fright and to develop confidence. The 

student should be encouraged in every honest 

effort he makes relative to the development of 

his a b ility  to speak.

F. The socialized recitation should be followed 

in handling Oral English work as students gain 

confidence by participation in class discussions 

and also become more interested in the work.

Second Semester Sophomore xear 

The same requirements relative to Oral English 

work as outlined for the fir s t  semester’ s work of 

the Sophomore year.

F irst Semester Junior Year.

The author recommends that English V or the fir st  

semester of English work offered in the Junior 

year be the semester chosen to devote to a purely 

Oral English course in exposition, argumentation, 

speech building and the fundamentals o f speech 

theory and their application.

Minimum requirements

A. Each student must participate, during the 

semester, in at least seven formal class

56
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debates in which the length of constructive 

speeches shall be six minutes and rebuttals three.

B. At least the equivalent of one week shall be 

devoted to impromptu speaking and each student 

must give at least three impromptu speeches 

during the semester.

C. Extemporaneous speaking shall be interspersed 

throughout the course. Each student must give 

at least six extemporaneous speeches during a 

semester. The length of these speeches may 

vary from four to ten minutes.

D. Parliamentary usage shall be taken up in a 

general way and the fundamentals taught. The 

student must know how to conduct a meeting 

according to the correct rules of parliamentary 
procedure.

E. Each student must give at least one speech on 

each of the following types of (speeches for 

special occasions)

1. A toast

2« A announcement

3. A speech of presentation

4. A speech of acceptance

5. / speech of intrpductf



58

6. A nominating speech.

P. At least one committed selection, preferable 

an oration must be committed by the student 

and given before the class.

G. Each student must master the fundamental

laws relative to exposition, argumentation, 

speech theory, and speech construction.
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Outline for Semesters Work 

First six weeks

Speech Construction

A. Teach each student how to use a reader’ s guide 

and make a bibliography. Also how to search 

for material. How to take notes and how to 

evaluate material.

B. '-The a b ility  to organize material properly is

the Very foundation of effective extemporaneous 

speaking consequently speech organization is  

stressed and each student is  taught ju st what 

part of the introduction, the body and the con

clusion of a speech should play and just how 

the fundamental and minor issues in the body 

of the speech should be developed.

C. Each student is taught how to properly brief 

a speech and then talk from the outline.

■D. The proper method of presenting fa cts , evidence, 

and authority, to the end that the issues set 

forth are clearly outlined; proven and 

clinched, is  emphasized.

E. Class debates and extemporaneous speeches are 

interspersed throughout the six weeks work, 

taking the major part of the recitation time.
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F. Every effort is made to stimulate confidence 

in the student. Criticisms during the f ir s t  

few weeks should be for the most part com

plimentary and encouraging to the student in 

order that confidence may be developed.

G. A wide reading knowledge relative to public 

questions and matters of interest should be 

developed. The author requires each student 

in his classes to subscribe to ’’The Literary 

Digest," but there are other periodicals 

which serve the purpose equally well and the 

student is given to realize that he should 

read widely in a number of magazines.

Second Six Weeks

A. Study the theory of argumentation

1. The student is taught the technical rules 

and definitions relative to debate and 

argumentation.

2. The strategy of good debate technique should 

be taught.

3. Courtesy and sportsmanship should be 

stressed.

B. The theory relative to parliamentary orocedure 

is further developed and applied in a practical 

manner by having the students carry on business 

meetings and round table discussion.

C. A few of the fundamental laws and rules of
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public speaking taught.

!• Especial emphasis placed upon the following 
thing s :

Emphasis

Inflection

Modulation

Gesture

Earnestness

Proper approach to audience

Poise

Courtesy

Transition

Phrasing

Word Coloring

Pronunciation

Enunc iation

Pure Tone

Force and volume

E. Oral speeches taken from magazines are given 

once a week. The student is permitted to use 

but a few notes and his language must be 

extemporaneous.

E. At least two days during this six weeks period 

are devoted to impromptu speaking.

F. One committed selection.

Third Six Weeks Period

A. A very large portion of this period should be 

devoted to class debates. Each student should
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ba given one week to prepare for the debate 

he is assigned to and then held responsible 

for a good preparation.

B. Extemporaneous speaking is given one day a 

week.
C. More impromptu speaking is  done than during 

either of the other two six  weeks periods.

D. Each student must give at least one of each 

of the following types of speeches: 

presentation

Acceptance 

introduction 

A Toast

An announcement 

A nominating speech

Second Semester Junior Year 

A. The author believes that a course in American 

Literature can best be understood through 

oral interpretation and recommends therefore, 

that as much oral interpretation as the 

instructor feels consi stent with the aims of 

the course be given and that oral interpreta

tion be stressed throughout the entire semester.

B. At least nine oral reports from each student 

during the semester. Each report to be at 

least five minutes in length.



63
C. Some of the better passages of literature  

being studied should be assigned for memory 

work but not too much or it  w ill k ill  interest. 

Senior Year goth First and Second Semesters

A. At least nine oral reports from each student 

during a semester. These reports may be 

magazine reports but must be given with the 

use of very few notes and the language mu3t 

be extemporaneous.

B. The amount of memory work during this year's 

work should be le ft  to the judgement o f the 

instructor.

C. Oral interpretation should be stressed when

ever possible.

The course of study outlined above does pro

vide for a correlation of the Oral English work 

with the other English courses as well as pro

viding a fundamentals course devoted entirely to 

Oral English and Speech work.

The fundamentals course as outlined is  used 

by the author in his Oral -English classes at 

Thomas Jefferson High School, Council B lu ffs, Iowa 

and works out very successfully.

Courses in Public Speaking, Play Production, 

Advanced debating work and others may be offered 

in addition as electives.
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Owing to the fact that the fundamentals course 

is given the f ir s t  semester o f the Junior year, 

talent is discovered fo r  the debate teams, 

declamatory contests and extemporaneous spedc ing 

contest which can often be used in the Junior year 

and thus when these students become Seniors they 

are already experienced and quite proficient, ihe 

course is  too d iff ic u lt  to give prior to the 

Junior year. Students who have displayed marked 

ab ility  in this line of work may however, when 

Sophomores be permitted to take this course as an 

additional subject and receive credit for the same.

Speech aithorities agree that Oral English and 

Speech work are ten per cent theory and ninety per 

cent practice or a minimum of theory and a maximum 

of practice i f  best results are to be obtained.

The course which the author has outlined attempts 

to give sufficient theory for a clear understanding 

of the subject but stresses also a maximum of 

practice.

The average student can be developed into a 

proficient speaker, ^is greatest handicap is s e lf -  

consciousness and a lack of confidence. Consequently 

the instructor must use every means possible to 

aid the student in developing confidence. During 

the latter part of the fundamentals course, a fte r
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the student has developed more assurance criticism  

may be more exacting. It i s  well to use three 

types of criticism , that whereby the student c r i 

tic ises  his own speech; student criticism  and 

criticism  by the instructor. Many instructors 

never give the student a chance to criticise  his 

own speech yet no one realizes better than he what 

he intended to do and how he failed to do i t .

Before concluding this chapter and thesis, 

the author wishes to take this opportunity to 

answer one question which w ill probably arise re

lative to the actual value which each student derives 

from the fundamentals course in Oral English.

Covering the years 1927 to 1929 inclusive the 

author made a te3t to ascertain just how much 

practical value the average student would derive 

from such a course. Consequently at the beginning 

of each semester the beginning students were given 

subjects of a very general nature such as per

sonality, character, a th letics , friendship and 

many others and permitted to select any one and 

talk on i t  fo r  their next day's assignment. This 

was done at the beginning of the second week.

These students were told to talk on the subject just 

as long as they could and organize their material 

as effectively  as possible.

Ihe average time consumed by one hundred and



eighty-one students tested was one minute and forty- 

seven seconds. The organization o f material was bad 

and the presentation ineffective. These same students 

were given subjects of a similar nature at the close 

of the semester. A time limit of eight minutes was 

placed on each speaker. The great majority of these 

people f i l le d  their eight minutes time allotment and 

could have talked much longer. -i-he average time per 

speaker was seven minutes and forty-two seconds. The 

speeches were well organized, the issues clear out and 

tne presentation fo r the most part convincing and 

effective .

In conclusion then, since we see that modern 

liv ing conditions and modern forms of government 

make Oral English and Speech training so much 

more essential, since we see that the trend is de

cidedly in the direction of more Oral English in 

struction in our schools; in view of the fact that 

there is no subject which gives to the re- 

cipicent more satisfaction, happiness, and presige 

i f  he possesses the ab ility  to speak well, we see 

the importance of presenting this subject in a 

systematic manner in order that these benefits may 

be best attained. Consequently the author in this 

thesis has worked out a course of study for oral 

English work which he hopes may behelpful to those 

engaged in this f ie ld  of instruction.
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