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Abstract 

With the ongoing changes in education and the changing demographics of students in 

schools, the topic of school readiness is imperative. When children enter elementary 

school behind academically and socially, they are not prepared to be successful learners 

in kindergarten. Because school readiness is an indicator of school success, it is important 

to identify kindergarten teachers’ views of readiness in their students. The researcher 

conducted a qualitative study with a narrative approach using a series of semi-structured 

interviews. The findings of this study provided information for teachers, administration 

and the district regarding the importance of school readiness and the skills needed when 

students enter kindergarten. The teachers’ perceptions and beliefs informed the district 

about developing professional development and learning, the construction of a school 

readiness checklist, and the possibility of early learning programs and information for 

families to emphasize the importance of school readiness in children who will enter 

kindergarten.  
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CHAPTER ONE: INTRODUCTION 

Introduction and Background 

Ongoing changes in education and in the changing demographics of students in 

schools make the topic of school readiness a critical focus. Emphasizing the importance 

of school readiness, President Barack Obama remarked, “The beginning years of a 

child’s life are critical for building the early foundation needed for success later in 

school and in life” in his 2013 State of the Union address 

(obamawhitehouse.archives.gov).  

  School readiness in kindergarten-age children is an important factor in 

education. When children, especially children of color, enter elementary school behind 

academically and socially, they are not prepared with skills, knowledge, socioemotional 

skills and early development essential to succeed in a school environment (Ferguson, 

Bovaird & Mueller, 2007). Because school readiness is a leading indicator of school 

achievement, it is important to identify kindergarten teachers’ views of readiness in their 

students. Therefore, the teachers’ perceptions and beliefs deliver a true depiction of what 

students need in order to be successful.  

The focus of this study was to examine kindergarten teachers’ perceptions and 

beliefs of their students’ school readiness. Qualitative methods were utilized for this 

research study. By employing a narrative approach, a series of semi-structured interviews 

were conducted with kindergarten teachers. The study was completed in a small 

Midwestern school district. First, the researcher presented the research topic to the district 

superintendent for permission to conduct the study. Next, permission was obtained. The 

researcher asked the assistant superintendent for permission to send emails to the 
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kindergarten teachers with an invitation to kindergarten teachers with an invitation to 

participate in the study. The Director of Curriculum and Instruction then emailed the 

invitation to all kindergarten teachers and the interested teachers emailed the researcher 

to become participants in the study. For each interview, teachers were interviewed at their 

schools in their respective classrooms. 

 Utilizing the study’s research question, an understanding of teacher perceptions 

of school readiness in their students was gained. The data collected was used to inform 

the district’s Director of Early Childhood of ways to utilize the early childhood programs 

in the district and to support kindergarten teachers. Additionally, the researcher created a 

checklist to inform families and the district of skills, knowledge, socioemotional skills 

and early development essential to children’s school readiness.  

Statement of the Problem 

 When children are not prepared both academically and socially, they are at a 

disadvantage when entering kindergarten. By the year 2020, more than half of all public 

school students in the United States will be from minority groups. If the current trend 

continues, most children are likely to be from backgrounds of lower incomes and poverty 

(Rebell & Wolff, 2012). Therefore, the lack of school readiness can produce an 

educational barrier to school readiness because children fall behind when they are not 

equipped with the tools to be successful in kindergarten.  

With demographic changes and increasing levels of poverty in this small 

Midwestern school district, it is imperative to understand kindergarten teachers’ 

perceptions and beliefs of school readiness in order for students to be successful. This 

study focused on how teachers believed school readiness affected their students’ success 
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in kindergarten. Improved student performance is an important issue as the country 

continues to reform education. With increasing levels of testing, a growing level of 

accountability, and expectations that are continually rising, teachers’ perceptions are 

more important than ever.  

Purpose of the Study 

The purpose of this qualitative study was to understand the beliefs and 

perceptions of school readiness in kindergarten children from kindergarten teachers. 

Through semi-structured interviews, the researcher informed the Director of Early 

Childhood with beliefs that kindergarten teachers expressed about school readiness. A 

checklist was created to inform the district about possible steps it could take to ensure 

that students were equipped with the knowledge needed for school readiness.  

Research Question 

According to the American Academy of Pediatrics, children who have positive 

early childhood experiences are more likely to experience school success, demonstrate 

higher proficiency in math and language skills, have cognitive and social skills, and 

exhibit better self-regulation (American Academy of Pediatrics, 2005). When a child 

lacks these experiences and exposure to quality education, they are likely to struggle in 

school and lack personal success. By learning teacher perceptions and beliefs this study 

provided concrete realization of school readiness and its effect on children who enter 

kindergarten. The following research question guided this qualitative study: 

Research question: 

What are teachers’ perceptions and beliefs of school readiness in children who 

enter kindergarten in a small Midwestern school district?  
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Aim of Study 

The aim of this study was to provide information for teachers, administration and 

the district regarding the importance of school readiness and the skills needed when 

students enter kindergarten. The teachers’ perceptions and beliefs informed the district 

about developing professional development, the creation of a school readiness checklist, 

and the possibility of creating early learning programs and information for families to 

emphasize the importance of school readiness in children who will enter preschool and 

kindergarten. 

Methodology Overview 

Employing a narrative approach, the researcher conducted a series of semi-

structured interviews. As Creswell explained, “Narrative research is best for capturing the 

detailed stories or life experiences of a single individual or the lives of a small number of 

individuals” (pp. 73-74). These interviews supplied a first-hand account of teachers’ 

feelings, beliefs, and perceptions of school readiness. These interviews generated a 

collection of stories and expectations of what children need to be ready for kindergarten 

and facilitated an effective way to gain an understanding of school readiness in a small 

school district.  

The narrative approach guided the development of a checklist to assist families 

before they enter kindergarten. The population for the study consisted of novice and 

veteran teachers of the school district. The sample size was determined as relevant 

content began to be repeated by participants. The researcher selected this small, 

Midwestern school district because of its diverse population and socioeconomic profile. 
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The researcher interviewed kindergarten teachers who volunteered to be a part of the 

study.  

Definition of Relevant Terms 

Certain terms will be used throughout this study. To understand the context of 

these terms, definitions have been provided.  

School readiness: The measure of how a child prepared academically, socially and 

emotionally for school.  

Early childhood: A child’s growth and development between infancy and the age seven.  

Early childhood education: The education and early experiences a child has before 

formal schooling and kindergarten.   

Early Childhood Development: The behavioral, physical, cognitive, linguistic, and 

socioemotional development of a child from prenatal stage up to the age eight.  

Preschool: The educational program that children enter before going to kindergarten. 

Home Day Care: A non-educational or education program that children enter before 

going to kindergarten in a home setting. 

Midwest: The Census Bureau definition includes the following twelve states: Illinois, 

Indiana, Iowa, Kansas, Michigan, Minnesota, Missouri, Nebraska, North Dakota, 

Ohio, South Dakota, and Wisconsin.  

Response to Intervention: The multi-tiered approach to early identification of children 

with learning and behavior needs.  

Semi-Structured Interview: A type of interview where an interview protocol is utilized, 

but there is flexibility for the researcher to ask questions as a result of the 

interviewee says.  
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Qualitative Research: The type of research when a researcher uses communication, like 

interviews for data. The data are analyzed through hand or computer coding. 

Beliefs: The committed ideas about a subject. For this study, beliefs pertain to the 

kindergarten teacher’s commitment and support of the skills one believes are 

needed to be successful in kindergarten.  

Perceptions: The understanding and interpretation of something. For this study, 

perception pertains to a kindergarten’s teacher understanding and interpretation of 

school readiness in their students. 

Delimitations and Limitations 

There were delimitations to this study. The researcher only interviewed teachers 

in one small, Midwestern school district. Thus, the findings can only be applied to 

children within this specific district. Therefore, the researcher cannot use the data to 

analyze the readiness of all kindergarten children. Additionally, the analysis can only be 

applied to teachers within this one small, Midwestern school district, not to all 

kindergarten teachers, because the beliefs and perceptions described here will only 

pertain to those teachers who were interviewed.   

Limitations to this study include the lack of a random sample. The researcher 

interviewed teachers who volunteered to participate in the study. Additionally, the 

researcher conducted the study during a busy time of the school year, so teacher 

workload also limited participation in the study. The semi-structured interviews took 

place after school. This limited participation because of family, personal and professional 

commitments and obligations.  
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This study took place in the district where the researcher is an employee. 

Consequently, the researcher was already familiar with several of the teachers 

interviewed. Also, the researcher’s prior knowledge of school readiness in kindergarten 

children because of the researcher’s position as a teacher was a factor to consider. The 

researcher recognized the background knowledge, and the position of being a teacher 

influenced how the researcher thought about how the problem was addressed in this 

dissertation. The researcher wrote an interview protocol that created a semi-structure for 

each interview in order to control bias and objectivity in each interview.  

Leader’s Role and Responsibility in Relation to the Problem 

The role of leadership played a major role in this study. Recently, there has been a 

change in district leadership. The previous superintendent resigned and the assistant 

superintendent moved into his position. Because there is new leadership in the district, 

roles and responsibilities have changed. There is also a new Director of Early Childhood 

Services. Even though she is not new to the district, she is new to this role. The new 

assistant superintendent has brought a new philosophy for education to the students and 

staff. The researcher understood the change could be both an opportunity and a challenge 

for the district. Also, the lack of consistency among leaders and leadership styles with 

district administration can be difficult. With different authoritarian, servant and 

transformational leaders the researcher does not believe there is one specific leader or 

style which or inhibited the study. The administration acknowledgement of the study  

could lead to the implementation of more professional development or programs for 

kindergarten teachers and families, which would benefit the district and community.  
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The role of leadership in education cannot be understated. Leadership guides how 

each school is operated, how funding is distributed and ultimately how students are 

learning. Many studies focused on how leaders view school readiness, yet, there are very 

few that look through the eyes of the teachers in the trenches. The researcher focused on 

the perceptions and beliefs of kindergarten teachers to get an eyewitness understanding of 

school readiness in kindergarten.  

Significance of the Study 

It is important to understand school readiness in children when they begin 

kindergarten. Education continues to evolve and become more rigorous with new school 

year. The demographics and increase in poverty in the school district are changing and 

the socioeconomic gap is widening. Consequently, children are entering school 

unprepared for kindergarten. This is especially true for low income and minority children. 

Data from the Department of Education Early Childhood Longitudinal Survey indicated 

that African American and Latino kindergarteners are more likely to enter kindergarten in 

the lowest quartile of academic readiness in reading and math (West, Denton, & 

Germino-Hausken, 2000; Caughy & Owen, 2014). Since early childhood experiences are 

critical to children’s development and school readiness, the significance of this study is 

imperative.   

This dissertation in practice is important because the researcher uncovered the 

teachers’ beliefs and perceptions of school readiness in their students. In recent years, 

kindergarten expectations have dramatically changed. Consequently, the researcher 

informed the district of the issues kindergarten teachers and students face when entering 

kindergarten. This dissertation will add to scholarly research and literature in the field 
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because it highlights the issue of school readiness in kindergarten students. It shows how 

teachers view school readiness and what they believe children need when entering 

kindergarten. This study will help improve practice because it will provide the district 

with a checklist of skills and reveal expectations that students need to meet in order to be 

successful. The study may improve policy because the district will have an account of 

kindergarten teachers’ belief systems that could aid in classroom instruction and 

professional development. 

Summary 

 School readiness is essential for success in education. Children who are not 

prepared to enter school will fall behind their peers with the possibility of never catching 

up. This study addresses kindergarten teachers’ beliefs and perceptions as well as creates 

an ideal of what school readiness should look like in the small, Midwestern school 

district. Because this study was conducted in one district, there are limitations and 

delimitations. The findings can only be applied to children in the specific district. There 

was not a random sample of participants. Teachers who volunteered were interviewed for 

this study. As a teacher, personal bias was controlled. By writing the semi-structured 

interview protocol, structure was created for each semi-structured interview. The 

significance of this study was essential to uncover the teachers’ beliefs and perceptions of 

school readiness. This study improved practice by informing the district of skills and 

expectations students need in order to be successful in kindergarten. The literature review 

addressed topics interconnected to school readiness.  
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CHAPTER TWO: LITERATURE REVIEW 

Introduction 

According to the Nebraska Department of Education (2016), children are born 

ready to learn. When they have good health and experiences that help build their 

knowledge, social and physical skills, they are prepared to be successful. School 

readiness embodies all of these factors. Children who are equipped with school readiness 

are ready to learn in kindergarten. The lack of school readiness in children is problematic 

for the future of education and the country.  

This literature review addressed of the topics interconnected to school readiness. 

The researcher provided the history of kindergarten and early childhood education and 

definitions of school readiness. There was discussion of brain development and its 

effects. Next, was an explanation of how socioeconomic status and poverty play a critical 

role in school readiness. Children from lower income neighborhoods living in poverty 

have few resources and positive early life experiences. Poverty, race and ethnicity and the 

role they play in school readiness are also examined because the education and 

involvement of mothers and fathers relate to the experiences children are engaged in 

before school begins. The role of the family is imperative in children’s education. 

The following literature review presented findings about how these factors 

contribute or hinder school readiness in children. Utilizing peer reviewed journals in the 

early childhood and elementary education fields created a deeper understanding of how 

early experiences and early education affect children.  

History of Kindergarten and Early Childhood Education  

Friedrich Froebel believed children learned through a “hands on” environment 
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and direct observations. In 1837 he founded his own school and called it "kindergarten.” 

Prior to this, children under the age of seven did not attend school. However, Froebel had 

strong beliefs about the importance of early education. He labeled his approach to 

education as "self-activity." His framework allowed the children to be led by their own 

interests and to freely explore these interests. The teacher's role, therefore, was to be a 

guide rather than a lecturer (Scholastic, 2000).  

In January 1964, President Lyndon B. Johnson declared the War on Poverty in his 

State of the Union speech. Sargent Shriver took the lead in coordinating with experts to 

develop a comprehensive child development program that would help meet the needs of 

disadvantaged preschool children. Research demonstrated a need to help disadvantaged 

groups and to compensate for inequality in social or economic conditions. Head Start was 

designed to help break the cycle of poverty, providing children in low income families 

with a comprehensive program to meet their emotional, social, health, nutritional, and 

psychological needs. In September 1995, the first Early Head Start grants were given. In 

October 1998, Head Start was reauthorized to expand to full-day and full-year 

services. The Improving Head Start for School Readiness Act of 2007 included 

provisions to strengthen the quality of Head Start programs (www.acf.hhs.gov, 2017). 

President Obama contributed to the idea of education of the youngest children when he 

challenged the states to provide early childhood education.  

School Readiness 

Because school readiness is a broad topic, the researcher provided definitions 

from scholars and educators. 
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Definitions  

Children are born ready to learn and when exposed to positive early experiences, 

they build knowledge, social and physical skills. Nebraska law entitles children to receive 

free public education in the year that they turn five on or before July 31. Therefore, the 

only requirement to go to kindergarten is to be five years old on or before July 31. School 

districts are allowed to enroll a child who misses the cutoff date, but who turns five 

between August 1 and October 15. Parents who are interested in enrolling their child 

early have the option of the early entry assessment (education.ne.gov, n.d.). However, the 

question still lingers on about whether children are ready for school.  

Teachers and educational leaders define school readiness in a variety of ways. 

School readiness is “the multidimensional concept that considers behavioral and 

cognitive aspects of the child’s development as well as the child’s adaption to the 

classroom” (Parker et al., 1999, p. 413). Gaynor (2015) explained, “School readiness is a 

complex concept that, overall, relates to a child’s readiness at age five to learn in a school 

environment” (p. 27). The National Education Goals Panel (1997) described there are 

five domains of children’s readiness for school: health and physical development, 

emotional well-being and social competence, approach to learning, communicative skills, 

and cognition and general knowledge. Additionally, the National Governor’s Association 

for Best Practices (2005) defined school readiness as expectations of how children will 

fare upon entering kindergarten. Snow (2006) defined school readiness as, “the state of 

child competencies at the time of school entry that are important for later success” (p. 9). 

It is evident that school readiness involves more than just the children. School readiness, 

in the broadest sense, is about children, families, early environments, schools, and 
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communities (Maxwell & Clifford, 2004, p. 42). From these various definitions, we can 

determine that school readiness is a relationship between academic, social and cognitive 

skills children need to be ready for school. School readiness is also related to the health, 

physical, and emotional components of children’s early development. All these factors 

contribute to children’s ability to be ready, or not ready, for formal schooling.  

Children who are not equipped with school readiness upon entering school have 

the potential to fall behind. Because these children lack social and emotional skills as 

well as the academic skills, they are at risk of not catching up to their peers. These delays 

in school readiness are often experienced by children growing up in poverty. A study by 

Wright, Diener and Kay (2000) explained that many children do not have the early 

experiences that we take for granted when entering formal education. The authors stated, 

“Approximately one third of teachers noted that for children to be prepared for school, it 

is essential that they develop attention and listening skills” (p. 104). Many children lack 

early literacy experiences with books. It is essential that children have numerous early 

interventions with literacy and print concepts (Wright, Diener & Kay, 2000). When 

students are not prepared for school, they may experience hardships throughout their 

schooling. Students not only need to be academically prepared, but also socially and 

emotionally prepared as well. School readiness is important because it provides assurance 

that a child has the necessary skills to begin kindergarten and formal schooling. 

School Readiness Policies 

School readiness policies also embody family engagement. The U.S. Department 

of Health and Human Services and the U.S. Department of Education have developed a 

policy on family engagement (2016): 
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The lives and experiences of young children are intertwined with those of their 

families. Families are the first and most important teachers, advocates and 

nurturers. Strong family engagement in early childhood systems and programs is 

central...to preparing children for school and supporting academic achievement in 

elementary school and beyond (www2.ed.gov, 2016).  

School readiness is more than just about children. In the broadest sense it involves 

children, families, early environments, schools and communities (NASBE, 1991). 

Although this ideal from the NASBE is in the broad context of school readiness, it 

encompasses all the factors that guide a child’s education. Maxwell and Clifford (2003) 

explained that children are not ready or not ready for school. Their skills and 

development are influenced by their families and interactions with other people and 

environments before coming to school. Wesley and Buysse (2003) argued that the school 

readiness landscape has begun to change against the backdrop of national policies that 

emphasize the importance of literacy and children’s preparation to read as a key goal 

during pre-kindergarten and kindergarten (p. 352). The Bush administration’s early 

childhood initiative required a new accountability system for Head Start to achieve 

standards of learning in early literacy, language, and numeracy skills 

(https://georgewbush-whitehouse.archives.gov, 2009). President Obama proposed a 

series of new investments that would establish a continuum of high-quality early 

learning for children– beginning at birth and continuing to age five 

(obamawhitehouse.archives.gov, n.d.). Klein (2015) explained, “The No Child Left 

Behind law—the 2002 update of the Elementary and Secondary Education Act—
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effectively scaled up the federal role in holding schools accountable for student 

outcomes.” The act was described as: 

…the product of a collaboration between civil rights and business groups, as well 

as both Democrats and Republicans on Capitol Hill and the Bush administration, 

which sought to advance American competitiveness and close the achievement 

gap between poor and minority students and their more advantaged peers. Since 

2002, it’s had an outsized impact on teaching, learning, and school 

improvement—and become increasingly controversial with educators and the 

general public…(www.edweek.org, 2015) 

The Every Student Succeeds Act (ESSA) was signed by President Obama on December 

10, 2015. This bipartisan measure reauthorizes the 50-year-old Elementary and 

Secondary Education Act, the nation’s national education law and longstanding 

commitment to equal opportunity for all students. Thus, ESSA has sustained and 

expanded the Obama administration's historic investments in increasing access to high-

quality preschool for children (www.ed.gov, 2015). The next section explains brain 

development and its influence on school readiness.  

Brain Development  

Brain research can be traced back to Egyptians in 1700 BC. Since the 19th and 

20th centuries, the advancement of technology has helped scientists and educators rethink 

and redefine brain research (Wasserman, 2007). Former U.S.  president George H. W. 

Bush labelled the 1990s as “The Decade of the Brain” (www.loc.gov). There was high 

enthusiasm about brain plasticity and the possibility that certain types of experiences 

during early childhood could ensure favorable outcomes later in life (Twardosz, 2012). 
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Some educators expressed opposition to the idea of brain research. For instance, 

Hannon (2003) stated that there were few implications of the findings from 

developmental neuroscience for education or intervention from birth to eight because 

they did not challenge current practice. Other educators feared Head Start or other early 

childhood programs would lose their creditability when they did not produce the effects 

on intelligence and academic achievement the public was led to believe would occur 

(Twardosz, 2012). However, Lombroso and Pruett (2004) stated that there did appear to 

be some critical periods in human development beyond which later experience cannot 

compensate for earlier deprivation and that the brain does respond to some types of 

experience with more ease during early childhood than it will later. In this framework, 

public policy should be based on what is necessary for development in the early years 

of life. Knudsen, Heckman, Cameron, and Shonkoff (2006) combined the perspectives 

of neuroscience, economics, and developmental/behavioral science to argue that 

investing in early environments of disadvantaged children was critical. Their argument 

was based upon neuroscientific research on the effects of experience in sculpting brain 

regions related to sensory and language development. Educators may disagree on the 

degree in which neuroscience plays a role on school readiness; however, brain research 

has led to the improvement of early childhood education and practices (Wasserman, 

2007).  

The 21st Century has introduced many new technological developments that help 

pinpoint specific areas in the brain, visualize each part and discover how each part of the 

brain operates (Wasserman, 2007). The evolution of computers, further medical research 
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and advancement of medical practices have allowed doctors and educators insight on 

brain development in children.  

Many researchers, practitioners, and policy makers have agreed that school 

readiness implies that by the time children enter kindergarten, they will have achieved a 

level of development that makes it likely they will successfully adapt to the challenges 

of formal schooling (Ladd, 2005; Peterson, 2012). “New discoveries in in neuroscience 

suggest that school readiness interventions might come too late if they start after the 

child is three years old” (Lally, 2010, 1). Peterson (2012) explained, “For infants and 

toddlers, school readiness means supporting and protecting the developing brain in such 

a way that the brain creates a strong physical foundation for learning…The brain’s 

foundation for all later learning is created in the first three years of life (p. 10). Brain 

research has been debated in regards to early childhood education, but it is evident 

brain development plays a role in children’s early learning.  

Social, emotional, and behavioral factors  
 
 School readiness is typically defined in relation to children’s cognitive or 

academic skill. However, it is important to include children’s capacity to regulate 

emotions, show positive interactions and cooperate in a classroom. Socioemotional 

development in children describes how children feel about themselves, how they behave, 

and how they relate to others. While socioemotional development includes self-

regulation, empathy, communication, social interaction and social independence.  

 In a national survey of more than 3,000 kindergarten teachers conducted by 

Rimm-Kaufman, Pianta and Cox (2000) found that 46% reported that half or more of 

their class were unable to follow directions when they entered school. Additionally, the 
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authors found a lack of academic skills, a disorganized home environment, difficulty 

working independently and difficulty working in a group. 

Daily, Burkhauser, and Halle (2011) stated, “Although cognitive development and 

literacy skills are most frequently associated with school readiness, research suggests that 

physical, behavioral, and socioemotional factors are equally important” (p. 23). Because 

of the rise in accountability for outcomes, there are increasing concerns regarding the 

social and emotional needs of children in early childhood settings who are entering 

school and not ready to learn (Raver & Knitzer, 2002). Bulotsky-Sherer, Dominguez and 

Bell (2012) recognized “growing national concerns regarding children’s social-emotional 

development” (p. 421).  Their study examined classroom behavior in the context of 

school readiness.  Their findings indicated that children who displayed higher overactive 

or underactive problems early in the preschool year were at risk of not acquiring school 

readiness skills that are associated with successful adjustment to kindergarten.  

Ladd (1996) remarked that evidence has begun to “corroborate the proposition 

that children’s social development is a precursor of the interpersonal and psychological 

conditions that empower children to succeed” in school (p 50). Raver (2002) found that 

young children’s social relationship and competence during the preschool years are 

significant predictors of their interpersonal adjustment after entering school. Montes, 

Lotyczewski, Halterman and Hightower (2011) indicated that children who have 

difficulties in the developmental or behavioral domains at the start of their school 

experience are at risk for poor outcomes both academically and socially. School readiness 

embodies more than merely academic achievements., Social, behavioral and emotional 

factors must also be considered.  
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Early Childhood Education  
 

Children that do not receive quality early childhood education are not prepared 

with the knowledge, cognitive development, or social skills to be prepared for 

kindergarten. In President Obama’s 2014 State of the Union address he stressed the 

importance of early childhood education. He stated, “Research shows that one of the best 

investments we can make in a child’s life is high-quality early education.  Last year, I 

asked this Congress to help states make high-quality pre-K available to every four-year-

old” (obamawhitehouse.archives.gov,n.d.). Early childhood education programs are a 

serious issue in education because of the lack of availability, quality and consistency 

among each state. Early Childhood Education is not childcare or reciting the alphabet. 

Lewis (2015) stated, “early childhood education is a term that refers to educational 

programs and strategies geared toward children from birth to the age of seven. This time 

period is widely considered the most vulnerable and crucial stage of a person's life” (p. 

1).  

While policy makers continue to focus on kindergarten, test scores and curricula 

they need to look earlier in children’s lives. The National Association for the Education 

of Young Children defined early childhood as occurring before the age of eight, and it is 

during this period that a child goes through the most rapid phase of growth and 

development (teach.com, n.d.). Early childhood education is not only vital as an 

academic pursuit, but also for the sake of developing social skills, building self-esteem 

and nurturing brain development. The first five years are when children build the social 

and emotional skills they need to succeed in school. The “soft” skills are just as important 

as cognitive or “hard” skills—such as being able to count, recite the alphabet, and write 
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their names. Thus, if children cannot follow directions, they will have difficulty with the 

task of learning. Young children build these socioemotional skills through responsive 

relationships with parents and teachers (Rauner, 2010).  

Stebbins and Knitzer (2007) explained, “early childhood is a time of opportunity. 

For young children, it is a time when they will learn to walk and talk and build the 

foundations for future development” (p. 1) socially and academically early childhood 

programs like Head Start and Early Head Start are imperative in the lives of low and 

moderate income children. Without these programs, these children will not receive proper 

groundwork for their educational experiences. High quality early childhood education 

assists many at-risk children in avoiding poor outcomes, such as dropping out of school. 

Also, “although the benefits seem to cross all economic and social lines, the most 

significant gains are almost always noted among children from families with the lowest 

income levels and the least amount of formal education” (Children’s Health, p. 1).  

Poverty, Race and Ethnicity and Socioeconomic Status 
 
Poverty  

About 25% of children live in homes that are below the federal poverty line, and 

just under half come from low income homes (Addy, Engelhardt & Skinne, 2013). 

According to Isaacs (2012), poverty is one of several factors facing poor children and 

remains an important influence on school readiness because poverty is one of the best 

documented predictors of educational attainment, (Crosnoe & Ansari, 2016) it is 

important to realize its effect on children. Poor children’s health, behavior and skills 

make them less prepared for kindergarten versus children who grow up in better 

economic conditions. In contrast, children who are born to parents with moderate or 
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higher incomes are more likely to enter school ready to learn. As a result, kindergarten 

teachers find it “much easier to teach children if they have pre-academic skills, while 

children who are aggressive or present other behaviors pose challenges to teachers trying 

to teach basic school skills” (p. 2).  

Over 60% of Black children in the United States under the age of six live in low 

income households compared to the 30% of White children (Kreider & Fields, 2005; 

National Center for Children in Poverty, 2007; Proctor & Dalaker, 2003; Dotterer, Iruka 

& Pungello, 2012). Consequently, children living in poverty have less access to resources 

and supplies because of concentrated poverty in these particular neighborhoods. As a 

result, their neighborhood schools are more likely to be under-resourced (Anderson, 

2015).   

Race and Ethnicity  

Because of the differences of race and ethnicity in the American society, children 

from more socioeconomically advantaged or White backgrounds tend to have the kinds 

of personal, experiential, and social psychological factors in early childhood that lead to 

more school readiness than children of socioeconomically disadvantaged and minority 

backgrounds (Crosnoe & Ansari, 2016). Poverty is widening the achievement gap. At 

nearly 22% and rising, the child poverty rate in the United States is the highest among 

wealthy nations. The effect of poverty on children’s learning is dramatic. Children who 

grow up in poverty are more likely to experience learning difficulties, which puts them at 

risk for academic failures (Rebell & Wolff, 2012).  

Poor and minority children are at a disadvantage entering kindergarten. These 

children come from impoverished neighborhoods that lack resources. Minority children 
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may not be exposed to quality early childhood care and education because of cost and 

affordability. Because high or low performance at the start of school has consequences 

for later achievement (Sabol & Pianta, 2012), evidence indicates that once children’s 

achievement patterns are established, there is a high degree of continuity from that point 

forward; early attainment sets boundaries on later attainment (Belsky & MacKinnon, 

1994; Entwisle, Alexander, Cadigan & Pallas, 1986). Because what happens before 

kindergarten creates differences among children entering kindergarten, the differences 

shape experiences in the early years and children who start off behind their classmates 

tend to fall further behind over time (Crosnoe & Ansari, 2016).  

Because adjusting to school is important, understanding successful transitions 

provides children with the foundation for later school success (Cook & Coley, 2017). The 

academic difficulties experienced by minority children are traceable to adjustment 

problems and patterns of underachievement that begin in the first few years of formal 

schooling (Alexander & Entwisle, 1988; Belsky & MacKinnon, 1994). Therefore, 

children of color, relative to their White peers are at risk of not being ready for 

kindergarten (Jarrett & Coba-Rodriguez, 2015). Early childhood education provides 

children a foundation for future learning and development. Additionally, it supplies poor 

and minority children living in low income areas and in poverty a chance to close the 

achievement gap.  

Quality early childhood programs should provide parental support and health 

services for families. Thus, positive school relationships that may transfer through a 

child’s schooling must be built. Preschool experiences provide children exposure to the 

academic and social skills upon which they will continue to build as they progress 
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throughout their schooling. Children who attend preschool at age four are nine percentage 

points more likely to be school-ready than other children. Preschool enrollment offers the 

most promise for increasing poor children’s school readiness (Isaacs, 2012). Young 

children are at risk of being behind in social skills, math and reading with little chance of 

catching up. Schools reap the benefits when children are ready for school. Students are 

less prone to repeat grades, have fewer cases for special education services and fewer 

disciplinary actions (Lamy, 2013). 

Socioeconomic Status  

 Studies have shown that children from low socioeconomic backgrounds have 

lower school readiness and academic competence compared to their peers from a higher 

background (Zill, Collins, West, & Hausken, 1995).  Children from low income families 

enter formal schooling months and even years behind children from more 

socioeconomically advantaged backgrounds in regard to the cognitive and academic 

skills needed to succeed in school (Crosnoe & Ansari, 2016). Over the last ten years, 

there has been a significant increase in the rate of young children who live in poverty 

(Ansari & Winsler, 2014). According to the the U.S. Census Bureau (2011) one in five 

children are considered poor. Children from disadvantaged backgrounds who live in 

poverty are less likely to catch up to their more affluent peers (Reardon, 2011). Montes, 

Lotyczewski, Halterman and Hightower (2012) found that children who have behavior 

problems come to school delayed in other areas. Because they are growing up in poverty, 

they are vulnerable to delays in skills needed for school readiness and therefore enter 

school unprepared (Nix, Bierman, Domitrovich & Gill, 2013).  
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Dotterer, Iruka and Pungello (2012) explained the achievement gap and its 

continued position of national concern as children of low income and ethnic minorities 

perform at levels far below those of children of higher income families and European 

American children. History shows that, poverty can cause detrimental effects in Black 

children because of the intersection of race and socioeconomic class (Anderson, 2015). 

Once these gaps continue to widen over time, there is an apparent contribution to serious 

disparities in learning difficulties (Ryan, Fauth, & Brooks-Gunn, 2006). 

Race and teacher perceptions  
 

Teachers’ expectations play a role in how children perform in school. Tenenbaum 

and Ruck (2007) described how teacher expectations may influence children’s future 

achievement through self-fulfilling prophesies. They added “Teachers may hold different 

expectations for African American children than for other ethnic minority children” (p. 

254). Additionally, Rosenthal and Jacobson’s (1968) seminal research found that 

teachers’ beliefs communicated in subtle ways teachers influenced student achievement. 

More recently, Stipek (2010) explained that teachers may also develop closer 

relationships with children who are high-achievers because they are seen as easier to 

teach and present fewer behavior problems. Thus, the creation of a positive relationship 

between the student and teacher is critical and as a result, establishes a sense of security 

and promotion of learning. Unfortunately, teachers are less likely to develop a close 

relationship with a lower achieving or behavior issue student, even though such a 

relationship might make a difference to their education.  

 In their study, Tenenbaum and Ruck (2007) conducted four quantitative meta-

analyses to determine whether teacher expectations, referrals, positive behaviors and 
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negative behaviors differed for ethnic minority groups compared to European American 

children. The results were that three of the four meta-analyses found small yet significant 

effects which suggested that there were more positive expectations, fewer negative 

referral and more positive or neutral speech for European Americans than for African 

American and Latino children (p. 266-267). These findings suggested that teachers favor 

European American children over African American or Latino children. These teacher 

expectancies may lead to differential academic performance for children (Rosenthal & 

Jacobson, 1968, Tenenbaum & Ruck, 2007).  

Wright, Diener and Kay (2000) found that even though teachers varied in the 

skills children needed to have, they emphasized the importance of academic skill being 

important for success in school. Also, their findings showed that teachers stressed that 

children should be independent and have self-help skills. In regards to areas of deficits, 

teachers most frequently mentioned the area of literacy. Half the teachers responded that 

children were lacking basic academic skills, like recognizing the alphabet. Children also 

have difficulty with language and verbal skills. Teachers also commented that their 

students exhibited a lack of social skills was also missing from their students. Twenty-

seven percent of the teachers admitted that parents “lack a sense of educational 

expectations for themselves and their children” (p.107). This relates back to the idea that 

some parents believe school is the first opportunity for their children to learn.   

Parental influence and involvement 
 

Children’s parental knowledge, involvement, and education level play a critical 

role in school readiness. When parents are involved with their child’s education, positive 

results could prosper. Puccioni (2015) found that parents’ school readiness beliefs were 
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positively associated with children’s beginning achievement in kindergarten and future 

growth. Parents who placed more importance on school readiness have children with 

higher average achievement scores at the beginning of kindergarten and experience more 

rapid rates of growth (p. 141). Even though parental involvement may benefit all 

children, for the socially disadvantaged students promotion of family and school 

partnerships are crucial (Miedel & Reynolds, 1999).  

Parental knowledge of early childhood education programs influences school 

readiness in children. Early childhood education, like Head Start and Early Head Start 

contribute to helping children prepare for school. Head Start was designed to help break 

the cycle of poverty, providing preschool children of low income families a 

comprehensive program to meet their emotional, social, health, nutritional and 

psychological needs. The Improving Head Start for School Readiness Act of 2007 has 

provisions to strengthen the quality of Head Start programs (www.acf.hhs.gov). The 

associations Head Start makes with families helps to reinforce the importance of 

involvement in education. 

Understanding that quality early childhood education should be accessible also 

stems from parental knowledge. A quality early childhood or preschool program should 

also provide parental support and health services for families, thus building positive 

school relationships that may transfer through children’s schooling. Preschool 

experiences provide children the exposure to academic and social skills upon which they 

will continue to build as they progress throughout their schooling. Again, children who 

attend preschool at the age of four are nine percentage points more likely to be school-

ready than other children. Preschool enrollment offers the most promise for increasing 
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poor children’s school readiness (Isaacs, 2012).  

Housing instability and readiness have a connection. Holupka and Newman 

(2011) found that housing unaffordability has increased over the past 40 years with poor 

children in the worst shape. The near poor are most affected by the housing market. Thus, 

a stable home can contribute to child’s readiness for school. Instability may create stress 

and less focus on readiness for kindergarten.  

Early experiences 

Early experiences shape the mind of a child. Consideration of the home 

environment as children’s first learning context is critical (Dotterer, Iruka & Pungello, 

2012). Parents with more economic resources provide their children with more cognitive 

stimulation and emotional responsiveness (Puccioni, 2015). Parents are the primary 

influences on children’s development (Belfield & Garcia, 2014).  

Because early experiences affect school readiness, children from low income 

families do not have the same early experiences and opportunities as their more affluent 

peers. Layton (2015) stated that for the first time in at least 50 years, a majority of public 

school students come from low income families. Because home and neighborhoods play 

a role in early experiences, there are children who suffer complete disadvantage.   

Education of the Parents  
 

The education of parents plays a role in the access to resources and opportunities 

children receive. Isaacs (2011) found parents’ education is a major factor in explaining 

why children from moderate and high-income families enter school with higher reading 

and math skills. In addition, the education of the parents reflects the differences in 

parents’ skills and preferences. A Brookings Institute report claimed that the parents’ 
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level of education, marital status, the mother’s age at the time of the child’s birth, race 

and ethnicity, immigration status, and gender all contribute to school readiness in 

children. Dotterer, Iruka and Pungello (2012) explained “Children with more highly 

educated mothers had higher average reading proficiency and print familiarity than 

children from less educated homes” (p. 658). Because education of the parents plays a 

role, the lack of parental education can have a detrimental effect on children.  

Parental interactions   
 

Children’s school readiness comes from children’s experiences, which first come 

from the family. The parental and family interactions are essential to children’s 

development. Cultural distinctions in parenting styles in relation in to school readiness 

hold important implications for efforts to reduce ethnic disparities in school success 

(Dyer, Owen & Caughy, 2014). Hart and Risley (1992, 1995) found that low income 

mothers were less responsive to and less interactive with their children. This is important 

because mothers are commonly the primary caregivers for children, particularly in low 

income families where households are often headed by single mothers (Edin & Kefalas, 

2005; Harding, 2015).  

In their study of low income African American children, Connell and Prinz 

(2002) found that parent-child interactions characterized as structured and responsive to 

children’s needs were positively related to school readiness. Dotterer, Iruka and Pungello 

(2012) found that the link between socioeconomic status, parenting and school readiness 

vary by race. Their study found that factors that mediate socioeconomic status and pre-

academic knowledge differ between African American families and European American 
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families. Because race is a factor that changes from family to family, it needs to be 

considered when discussing parenting and families.  

Summary 

The literature review was comprised of three themes that relate to school 

readiness. The first theme, school readiness, provided definitions of school readiness and 

specifics of school readiness policies. There was discussion of brain development and 

how over time it has evolved into a growing relationship between early childhood and 

neuroscience. The discussion of social, emotional, and behavioral factors helped define 

other components that are often forgotten in school readiness. Finally, the explanation of 

early childhood history and its purpose completed the first theme.  

The second theme, socioeconomic status and poverty, plays a critical role in 

school readiness. Children from lower income neighborhoods living in poverty have 

fewer resources and positive early life experiences. The next section explained the role 

that poverty, race and ethnicity play in school readiness. The explanation of race and 

teacher perceptions finalized the second theme.  

The final theme, parental influence and involvement concluded the review. The 

role of the family is imperative in children’s education. The involvement of the mother 

and father relate to the experiences children are engaged in before school begins.  

The literature review presented evidence that both supported and hindered school 

readiness in children. The next chapter discusses the methodology used in the study. 
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CHAPTER THREE: METHODOLOGY 

Introduction 

Expectations and accountability in school systems is changing which makes the 

topic of school readiness is imperative. The researcher studied kindergarten teachers’ 

perceptions and beliefs of school readiness and examined literature related to school 

readiness and the effect on children. The literature explained socioeconomic status, brain 

development, race and ethnicity and family influence that determine a children’s 

readiness for school. However, the researcher did not find literature detailing the 

kindergarten teachers’ perspective of school readiness. Hence, the six semi-structured 

interviews conducted with kindergarten teachers will add to current school readiness 

research and literature.  

Purpose of the Study  
 

The purpose of this dissertation in practice was to employ a qualitative 

methodology to develop an understanding of school readiness in kindergarten children 

from the perceptions and beliefs of kindergarten teachers in a small district in a 

Midwestern school district. 

Research Design 
 

For this dissertation in practice, the researcher conducted a qualitative study with 

a narrative approach. By employing a narrative approach, the researcher engaged in a 

series of semi-structured interviews. Creswell explained, “Narrative research is best for 

capturing the detailed stories or life experiences of a single individual or the lives of a 

small number of individuals” (pp. 73-74). Semi- structured interviews supplied a first-

hand account of teachers’ feelings, beliefs, and perceptions of school readiness. Semi-



KINDERGARTEN READINESS 31 

structured interviews provided a collection of stories and expectations of what children 

need to be ready for kindergarten and facilitated an effective way to gain an 

understanding of school readiness in a small Midwestern district. In turn, the researcher 

created a checklist to inform families and the district of skills children need for school 

readiness. 

Qualitative research provided a deeper understanding of humans and culture. 

Researchers are expected to “collect data in the field at the site where participants 

experience the issue or problem under study” (p. 185). The natural setting permitted the 

researcher to uncover the experiences of the participant in their environment. Creswell 

(2014) stated, “Qualitative researchers collect data themselves through interviewing 

participants…They may use a protocol…but the researchers are the ones who actually 

gather the data” (p. 185). Through the qualitative research, the researcher gained an 

understanding of the teachers in their classrooms. 

Humans are natural storytellers (Bernard and Ryan, 2010). A narrative approach 

was appropriate for this study because it provided a path for stories and experiences to be 

shared. Creswell explained, “The narrative story tells the story of individuals unfolding in 

a chronology of their experiences, set within their personal, social, and historical context, 

and including the important themes in those lived experiences” (p. 75). Daly explained, 

“Narrative research involves sitting with participants and asking them to tell the story of 

their experience as it relates to an area of joint interest” (p. 114). Utilizing a narrative 

approach provided an opportunity to meet and interview kindergarten teachers to gain an 

understanding of their perceptions of school readiness. This dissertation in practice took 

place in a small district with a small number of teachers. As Manning and Kunkel 
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explained, “narrative offers insight into a person’s point of view; stories contain thoughts, 

emotions and interpretations of and about social worlds” (p. 24). Because the researcher 

wanted to understand the experiences of kindergarten teachers, the narrative approach 

was best suited for the study.  

Participants/Data Sources 
 

The participants in this study were kindergarten teachers from a small Midwestern 

district outside a larger city. The population of the city where the school district is located 

has approximately 53,505 residents (U.S. Census, 2016). The district educates almost 

10,000 students and employs over 600 teachers. There are fifteen elementary schools, 

three middle schools and two high schools. There are about twenty kindergarten teachers 

in the district.  

The researcher approached the district superintendent and assistant superintendent 

with a letter of agreement and gained permission to conduct research in the district. Next, 

the researcher obtained Creighton University Institutional Review Board (IRB) approval. 

Because this study had curriculum implications, the district leadership solicited the 

Director of Curriculum and Instruction to send an email to all the kindergarten teachers at 

their district email accounts. The email contained an introduction of the researcher, a 

brief description of the research and an information letter (see Appendix A), approved by 

the Creighton University IRB. From the email, seven teachers agreed to participate. 

Because the participants of the study were gathered through purposeful sampling, the 

researcher sent follow up emails and a Google Document to the seven participants to 

schedule semi-structured interview times and locations. Each teacher was sent a personal 

email that provided their teacher number to sign up on the Google Document to ensure 
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anonymity. The study population was twenty. Seven teachers initially were interested and 

six ultimately participated in the study. The response rate for the study is 30% and the 

study reached saturation with the six participants. Creswell (2014) explained that the idea 

of saturation comes from grounded theory. Saturation can be applied to this qualitative 

study because data saturation is not about the numbers per se, but about the depth of the 

data (Burmeister & Aitken, 2012). The number of participants provided the researcher 

with a vast amount of data.  

The participants were kindergarten teachers with a range of experience from one 

year to 26 years. All of the participants were women. Five of the participants were 

Caucasian and one was African-American. It is important to note, though the researcher 

interviewed a small number of teachers, the years of experience and locations of schools 

delivered an understanding of school readiness across the district. The demographic of 

the teachers interviewed matched the population of teachers in the district. 98% of the 

teachers are Caucasian, while 2% are African American. 90% of the teachers have tenure, 

while 10% of the teachers do not. The experience of the teachers in the district range 

from one to 30 years.  

Data Collection Tools 
 

Interviews are an instrumental collection tool in qualitative research. Because 

developing and understanding teacher perceptions and beliefs were outlined in the 

purpose, the researcher decided semi-structured interviews would best support the study. 

The researcher also considered the use of focus groups and observations. Focus groups 

would allow more teachers to complete the questions at one time. However, this could 

also create difficulties in gaining a personal understanding of individual teachers. There 
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is a chance that more dominant or outspoken teachers could direct the conversations. In 

addition, coordinating time for several teachers would be challenging for all parties 

involved. The researcher also considered observations of kindergarten classrooms within 

the district. Due to children being studied, it would have been difficult to gain approval 

from the district, families and the Creighton University IRB and observation was deemed 

nonessential to answer the research question. Because the researcher utilized a narrative 

design, one-on-one interviews were the best method to employ for this study. 

Data Collection Procedures 
 

Each semi-structured interview took place after school. The researcher traveled to 

each of the six participants’ classrooms. Before the start of each interview, the researcher 

provided each participant with the Creighton University IRB approved information letter 

and the Bill of Rights for Research Participants. The researcher utilized an audio recorder 

to record each interview session while also taking field notes for a secondary source of 

data. This researcher explained the recordings would be used for accuracy for the 

transcriptions, and the recordings would be destroyed upon completion of the study.  

The researcher and participant shared an introduction at the beginning of each 

interview. The researcher read a description of the study and asked each participant 

fifteen questions from an interview protocol (see Appendix B). Each question was written 

with the purpose, aim and research question in mind. The researcher read each question 

word-for-word from the protocol. The interview protocol established a formal and 

standardized procedure that was followed for each interview. The use of pseudonyms for 

each teacher and school (i.e. teacher one, school two) was used to ensure anonymity. 

Each interview lasted between 30 to 60 minutes. At the conclusion of each interview, the 
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researcher reviewed the interview field notes and took time to reflect upon the interview.  

Table 1 
 
Interview questions that support the purpose, aim and research question. The complete 
list of questions is located in Appendix B.  
 
Purpose, Aim and  
Research Questions  

Corresponding Questions 

Purpose 2, 3, 5, 11 

Aim 6, 7, 8, 9, 13, 14  

Research Question 1, 4, 10, 12, 15 

 

The researcher utilized Rev.com and hand transcription to transcribe each 

interview verbatim. The researcher spent time reading each transcription to check for 

accuracy and correctness of the transcription. Each participant was provided a 

transcription of their semi-structured interview via email following the interview.  None 

of the participants returned the transcriptions or asked for their responses to be modified. 

Because  the participants did not email or ask for modifications, the transcription were 

deemed adequate by the participants. The researcher made a few modifications to the 

transcriptions due to errors made while transcription took place.  

The researcher read the transcriptions and field notes several times before hand-

coding. The researcher hand coded the transcriptions to discover themes and subthemes. 

To interpret the data, the researcher created an organizer to articulate the interview 

themes.  

The researcher recognized personal bias in the study. The researcher conducted 
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the study as a researcher, not a colleague during each interview. The researcher remained 

objective and handled each interview with respect. The researcher remained professional 

and stayed focused on the topic of school readiness. The researcher recognized bias and 

was reflective in understanding the role bias can play in the research. The researcher did 

not veer from the discussion or engage in personal conversations. The researcher 

refrained from inserting personal opinions during interviews. The researcher ensured 

teachers felt comfortable and trusted because honesty plays a major role in the study. By 

remaining professional, the researcher did not compromise the integrity of the study. 

Additionally, being professional contributed to the validity and reliability of the collected 

data.    

The researcher recognized that bracketing was important because of the 

relationships the researcher had with some of the participants. However, bracketing was 

imperative to analyze data. The researcher ensured the quality and trustworthiness of the 

data by keeping all the information received from the interviews confidential. The 

researcher utilized reflective journaling after each semi-structured interview. This 

practice allowed the researcher to set aside any personal opinions or biases in the study.  

For this study, there were no legal, financial, or budgetary issues that impeded 

data collection. Participation in the study was voluntary and the participants were not 

compensated for their involvement. Even though there were no legal, financial, or 

budgetary issues, there were quality measures in place. The researcher’s dissertation 

committee conducted an audit trail and member check, peer review and triangulation was 

performed.  
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Ethical Considerations 

 
The researcher was an employee of the school district where the study took place. 

Therefore, there were ethical considerations to consider. First and foremost, to avoid any 

ethical issues, the researcher provided each participant with the Creighton University IRB 

approved information letter and the Bill of Rights for Research Participants. The 

researcher followed the semi-structured interview protocol for each interview. Because 

the researcher wanted to ensure the research was reliable and valid, the researcher did not 

want to influence or intimidate teachers to participate. Therefore, researcher presented as 

researcher and a student of Creighton University and not as a teacher of the district. 

Because the researcher had previous relational ties to a few of the participants, the semi-

structured interview protocol was imperative to the integrity of the study. In this 

situation, the information letter, Bill of Rights, and IRB approval were critical. Providing 

these documents supported the formality of the research study. 

The issue of confidentiality was vital for this study. The school district had a 

reputation of teachers not speaking out and telling the truth (to anyone) because of the 

fear of retaliation. Because it is imperative to keep the district and each teachers’ names 

confidential, the researcher used pseudonyms and generalizations to protect all teachers 

and ensure there was no identifiable information provided in the study. The researcher 

ensured each semi-structured interview was kept confidential. The researcher kept all 

data on a personal computer and the backup data were kept on a device where only the 

researcher had the password. Because it was fundamental to ensure anonymity and 

confidentiality in the study, self-awareness was also important. By cultivating an 
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awareness of values and adhering to established techniques in data collection, and 

analysis, the researcher could avoid ethical issues in the study (Babbie, 2014). 

Another ethical consideration was the recording of the semi-structured interviews. 

Even though the teachers did not have an issue with being audio recorded, the researcher 

reassured each teacher that the researcher was the only one in possession of the 

recordings. Additionally, the researcher provided a copy of the transcription for each 

teacher to review. Above all, it is important to “do no harm” to the participants in the 

study. Taking in account all the ethical considerations of the study allowed the researcher 

to conduct the study with integrity.  

Summary 
 

School readiness is a factor that plays a role in students’ success in school. The 

researcher employed a qualitative method with a narrative approach. The data was 

collected through audio recorded, one-on-one semi-structured interviews with 

kindergarten teacher. Field notes were used as a secondary method of collecting data. 

Each interview was conducted with a semi-structured interview protocol that contained 

fifteen questions. The protocol is located in Appendix B. The six participants were a 

balance of novice and veteran teachers with a representation of teachers across the district 

and schools. For data collection, hand coding was essential in the construction of themes 

and subthemes. The teachers were given the transcription of their interview and 

pseudonyms to ensure confidentiality. In Appendix A, there is a copy of the Creighton 

University IRB approved information that was sent to kindergarten teachers. The 

researcher recognized the biases and remaining professional, the researcher did not 

compromise the integrity the study. The ethical considerations in the study included 
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anonymity, confidentiality and audio recording of the interviews. The researcher utilized 

reflective journals reflect upon each interview.  
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CHAPTER FOUR: FINDINGS 

Introduction 

Qualitative research allowed the researcher the opportunity to conduct semi-

structured interviews at six different elementary schools in a small Midwestern school 

district. Parents, students, teachers and district could potentially benefit from the 

information presented by the study’s participants. When children enter kindergarten 

unprepared, they struggle not only academically, but also socially and emotionally. This 

study provided an understanding of perceptions and beliefs of kindergarten teachers 

regarding school readiness in their students.  

The aim of this study was to provide information for teachers, administration and 

the district regarding the importance of school readiness and the skills needed when 

students enter kindergarten.  

The following research question guided this qualitative study: What are teachers’ 

perceptions and beliefs of school readiness in children who enter kindergarten in a small 

district in a Midwestern school district.  

Presentation of the Findings 
 

  The researcher interviewed six kindergarten teachers in their elementary 

classrooms. The researcher was escorted to each teacher’s respective classroom by a 

principal or member of the office staff. Each teacher was emailed the Creighton 

University IRB approved information letter and the Bill of Rights for Research 

Participants prior to the interview. At the beginning of each interview, the teachers were 

given another copy of the letter and Bill of Rights. The Creighton University IRB 

approved semi-structured interview protocol was utilized for each interview. Prior to each 
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interview, the researcher provided a brief introduction and read a description of the study. 

The researcher asked fifteen Creighton University IRB approved questions. Each 

interview was audio recorded and field notes were taken as well. The interviews lasted 

between 30 and 60 minutes.  The researcher hand transcribed the interviews and utilized 

Rev.com, a transcription service provider, for additional accuracy of the transcriptions.  

After rereading the transcriptions, the researcher made a few modifications to 

correct typing errors. Each participant was provided a transcription of their semi-

structured interview via email following the interview as a means of member check.  

None of the participants returned the transcriptions or asked for their responses to be 

modified. Because the participants did not email or ask for modifications, the 

transcription were deemed adequate.  

The researcher read through the six participants’ transcriptions and field notes 

three or four times before hand coding to establish a connection and familiarity with the 

data. The six transcripts were copied on different colored paper and answers were cut into 

strips. Initially, the researcher sorted the strips by question number. But to avoid the 

questions providing the codes and themes of the study, the researcher sorted the answers 

again. The second phase of sorting, the answers were sorted by subject or similar topic. 

From the second phase and reading the researcher found recurring words and phrases and 

wrote them on sticky notes. The words and phrases from the sticky notes were typed and 

sorted again to narrow down the key words and phrases.  

In qualitative research, induction is an important concept of the study. The 

researcher found this beneficial in the study. Bernard and Ryan (2010) stated, “the idea of 

analytic induction is to form ironclad rules about the causes and effects of a social 
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phenomena” (p. 328). The researcher believed analytic induction was useful to answer 

the research question. The words typed from sticky notes were made into an 

organizational map on a cork board to display the recurring words and phrases. After the 

creation of the organizational map, it was time for coding to take place.   

With qualitative research, the skill of coding allowed the researcher to revisit the 

topics in order to combine topics and create subthemes. In the next stage of analysis, the 

researcher utilized open coding, axial coding, and selective coding. During this process, 

the researcher found important not to be consumed with the number of themes and 

subthemes discovered. The use of coding allowed the researcher to narrow down specific 

themes from the interviews. First, the researcher employed open coding to determine 

themes. This step was crucial because it helped decide the themes that defined the 

findings of this dissertation. From the first step, twenty-one topics were identified. These 

topics included:  

 Absence of readiness  

 Explanation of school readiness   

 Preschool  

 Money 

 Administration support  

 Amount of family support and involvement 

 Separation from family  

 Social, emotional and behavioral factors  

 School skills (cutting, sharing, taking turns, being in a group) 

 Language and reading (letters, sounds, writing name)  
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 Community involvement  

 Kindergarten and pre-k curriculum  

 Kindergarten expectations  

 Peer interactions  

 Independent learners  

 Vocabulary development  

 Time to play  

 Parental skills  

 School readiness now  

 Curriculum changes  

 Home life  

Next, axial coding was used to access the findings by focusing on the major topics 

that emerged in the hand coding process. Axial coding was beneficial because it assisted 

in narrowing down the major themes from the semi-structured interviews. Additionally, 

selective coding was invaluable because it helped the researcher build relationships 

between topics and ideas. Selective coding connected all the interview transcriptions 

together. Coding, creating themes, and connecting themes to enact subthemes emerged 

from the three coding procedures. Tying the analysis together was imperative to 

understand what the data showed from each semi-structured interview.  

Analysis and Synthesis of Findings 

From the identified topics, the researcher utilized selective coding to condense the 

twenty-one topics into seven codes. The complete list of topics into seven codes can be 

seen in Table 2, 21 Condensed Topics to Seven School Readiness Codes. The seven codes 
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were: definition of school readiness, lack of school readiness, preschool, money, 

administration support, parental support and involvement, and readiness matters.  

Table 2. Seventeen Condensed Topics to Seven School Readiness 
Codes  
 
Code One: Definition of school readiness in kindergarten 

• School skills (cutting, sharing, taking turns, group work) 
• Interaction with peers 
• Language and reading (letters, sounds, writing name) 

 
Code Two: Lack of school readiness 

• Social, emotional and behavioral factors  
• Academically behind and not having school skills 
• Lack of vocabulary development  

 
Code Three: Preschool 

• Importance and impact 
• Attendance  

 
Code Four: Money 

• Poverty and socioeconomic status 
• Impact and importance 

 
Code Five: Administration support 

• How to help students 
• How to help teacher 
• Training, professional development and curriculum  

 
Code Six: Parental support and involvement 

• Family involvement 
• Education of mother/father 
• Parental skills  

 
Code Seven: Readiness matters  

• Expectations  
 

Code One: Explanations of school readiness  

The first code emerged from teachers providing their explanations of readiness 

through their beliefs and perceptions of what school readiness. Because understanding 



KINDERGARTEN READINESS 45 

school readiness is a broad idea, each participant utilized their classroom experiences to 

provide explanations of readiness from their individual classrooms.  Because the research 

question involved understanding the teachers’ perceptions and beliefs of school 

readiness, the first theme was essential to the study. Even though academics is a 

component of school readiness, Teacher 2 explained it goes beyond the academic 

component: 

It's not the academic. I mean academics is part of it, but it's the social, emotional 

piece. Are they ready to separate from parents? Are they ready to just attend to a 

story or an activity for 10 minutes…But I'd say the main piece is can they get 

along with others? Can they resolve the conflicts? Can they take turns? Do they 

have some kind of self-controls when they line up, hands to yourself. When you're 

sitting down, can you stay in your space. 

While Teacher 2 explained the importance of the social and emotional piece, Teacher 3 

referred to the school readiness components as the ‘building blocks.’  

… children have social, emotional and academic building blocks, I suppose I 

would call them, but give them a solid foundation to start building new skills 

upon. Without those building blocks in your foundation you're not going to be 

able to start learning. You're going to kind of be, I guess, in a hole almost because 

you have no foundation… 

Developing into an independent learner is an important skill in school. Having school 

skills prepares a child to be ready and excited to learn. Teacher 7 detailed this ideal when 

explaining school readiness: 
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Just knowing that they have the skills and the mindset and just kind of the ability 

to attend a full day school and being able to interact and being able to perform at 

the level that is expected of them. Also to just being able to know and have the 

skills that they should have in order to be successful and make progress in their 

learning. 

According to Teacher 5, school readiness means: 

Ready to learn...To me what ready to learn means is that they know how to sit and 

participate in an activity for their attention span. They follow multistep directions. 

Take care of their basic needs and that they're independent and that they know 

how to work with others and how to share and use their words to negotiate tough 

situations. 

When a child is ready to learn they are equipped with the school skills they need to be 

successful in school. School skills include, cutting, sharing, taking turning, working with 

others. Teacher 7 articulated school skills children need in kindergarten. Teacher 7 

explained, “they need to know how to use a pencil, cut with scissors, follow simple 

directions” while Teacher 1 verbalized, “They [students] have the skills and the mindset 

and just kind of the ability to attend a full day school and being able to interact and being 

able to perform at the level that is expected of them.” 

Social and peer interactions assist children with social development in school. 

Teacher 3 informed the researcher that children with school readiness would “be able to 

communicate with their peers, so be able to play together and come up with those 

imaginary games, and be able to share toys and materials.”  
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Code Two: No school readiness  

This second code provided insight on the perceptions and beliefs of the lack of 

school readiness in the district. Because each participant had differing ideas about what 

school readiness was, the answers for the lack of school readiness had a familiar tone. For 

instance, possessing no school readiness entails the lack of social skills and difficulty 

interacting with peers.  

Social, emotional and behavioral factors play a role when children are not ready 

for school.  Teacher 1 commented about a student having “no social interaction with any 

other student, didn't know letters, didn't know numbers, didn't know how to write his 

name. Didn't even know the letters in his name…he’s just not focused.”  

Behavioral factors play in a role in school readiness. Teacher 2 described 

behavior when school readiness is not present. Teacher 2 noted, “There are tears. They 

just can't keep their hands to themselves. They blurt out a lot. They're impulsive.” 

Teacher 3 added what has previously been observed in class saying, “I see them having 

difficulty following directions. I see them behaving in a way that is a little 

developmentally younger than I would expect, with maybe being excessively 

emotional…crying frequently…”  

Teacher 6 clarified that behavioral control in kindergarten is important.  

We have to get the behaviors under control or the academics under control before 

we can move forward. Often, in kindergarten, it's getting the behaviors under 

control first…throwing tantrums…learning to adapt to school rules and 

procedures. Those are some definite signs to us that they’re just not quite ready 

emotionally or academically. 
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Teacher 6 went on to describe a student who struggled with behavior issues. “Here he 

was in a classroom, and we were expecting him to learn, whereas that's not what he was 

ready for… we have to try and get the behavior under control, and that probably took 

three quarters before we were then even able to touch academics.” 

The lack of school readiness also includes not possessing the school skills needed 

to succeed in school. Teacher 1 shared, “when they don't have those skills beforehand, it 

does make a difference in their learning…” Teacher 7 also spoke about the lack of school 

skills.  “A student who is not ready for kindergarten cannot follow simple directions… 

not able to identify letters, sounds, numbers, not [being] able to count. They don't know 

how to hold their pencil or cut with scissors.” 

Teacher 3 added what was observed in class: 

I see them having difficulty following directions. I see them behaving in a way 

that is a little developmentally younger than I would expect, with maybe being 

excessively emotional… of course, a child not ready for kindergarten probably 

won't know their colors, their shapes, even their uppercase letters, probably won't 

be able to write their name. 

The lack of school readiness is a factor that holds children academically behind 

their peers. Teacher 1 stated, “if we could get these kids exposed a little early to that early 

childhood education and get those readiness skills I think that would benefit them a lot 

more…” Teacher 2 added to the notion of being behind when stating, “If you're behind at 

the beginning, it's going to be way hard to catch up.” 
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The lack of school readiness has the potential of being detrimental to the students 

in these classrooms. Understanding what the lack of school readiness has to potential to 

assist teachers with helping students who display these characteristics in their classrooms.    

Code Three: Early childhood education and preschool  

Early childhood education, preschool and early experiences were important 

topics. Collectively participants provided the adjectives huge, vital, big, very important 

and essential when describing the importance of early childhood education. Teacher 2 

had the majority of students attend a pre-kindergarten program. Teacher 2 stated, “I think 

it's rare that I have a student now that doesn't have some kind of pre-k or some 

background.” Teacher 6 stated early childhood education is, “essential for a student's 

success and the amount of growth that they're going to make if they do attend a pre-

school or an early childhood school. Not a daycare, an academic school-based preschool, 

or early childhood center of some sort.” The discussion of social skills was prevalent in 

the data from all the participants. Teacher 3 described the impactful role of preschool 

education. “Preschool education provides is social skills, to help children prepare to share 

and to work alongside others and begin to understand school skills such as following 

directions…”  

Teacher 1 explained the big role of pre-kindergarten and early childhood education: 

It gets them prepared for, first of all, just being in a school setting, being able to 

interact with their peers or kids their own age other than their family members, 

and it also introduces them to the skills that they need to have in order to come 

into kindergarten or be prepared to enter the kindergarten that has certain 

curriculums that are expected them to know different things at different times. 
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Teacher 7 verbalized the importance to “ensure students are receiving that high quality 

academic experience in pre-k. I think that will make a big difference with the transition to 

kindergarten…” Teacher 7 also described how pre-kindergarten and early childhood 

education helped kindergarteners: 

Pre-k and early childhood programs help kindergarteners enter kindergarten more 

prepared than children who do not attend…They get a head start on pre-reading 

skills…social skills are more apt to be in place if they attend a pre-k program. 

They are familiar with structure, transitions, expectations and following 

directions. 

Pre-kindergarten and early childhood education are a factor in school readiness, 

but early experiences play a role as well. Teacher 3 added, “early experiences just really 

add to that foundation…those experiences help with the self-help…social aspect…they 

just help with learning”. Teacher 3 went on  to state: 

All those early experiences, whether it's with environmental prints, numbers that 

they're seeing, counting while playing…is going to become a part of their schema 

that they can pull out later and say, "Oh, yeah. I know how to count. That's what 

I'm doing when I built," or, "I know how to read…It all builds connections 

between their synapses and increases their brain growth. 

Teacher 7 explained the parents’ role in early experiences: 

The early years are so critical. I think how parent's do simple things such as 

reading with their children. It helps them to become aware of listening skills, the 

importance of processing what has been read to them. Their brain is developing, I 

think, more rapidly because it's being used. Parents are engaging them. They're 
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being encouraged, I think, to want to learn. They're going to inquire. They're 

going to do all the things that, I think, come natural for them at that age, which 

will help them once they enter kindergarten. 

 Pre-kindergarten, early childhood education and early experiences all play a role in a 

child’s readiness for kindergarten. The rich data from the six participants explained why 

and how these experiences help children in kindergarten.  

Code Four: Money and socioeconomic status 
 

Because the school district has a variation in socioeconomic levels, the fourth 

theme was interesting. Because money is a factor, there are definite differences in the 

neighborhoods and income levels in the school district.  Money and socioeconomic status 

play in early readiness in kindergarten children. Socioeconomic status can affect children 

due to the cost of preschool, academic vocabulary development and the awareness of play 

for a child. Socio economic status causes difficulties in families. Teacher 2 explained, 

“everybody wants the best for their kids. It's not that they're bad people, but they maybe 

don't have the tools, or if you're financially having to work 60-70 hours a week…That's 

going to impact it for sure.” 

Teacher 7 explained the influence of money and socio economic status on children:  

A child's home life has an impact to school readiness. If their social economic 

status is at a disadvantage, I think it plays a part on academic achievement. I think 

it tells our children. They're going to see who have not been exposed to books. 

They have not had a lot of opportunities to be exposed to experiences that most 

children are exposed to. I think it has a negative effect on their cognitive 
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development and their academic achievement. I think exposure plays a big part. 

Socioeconomic disadvantages, I think is a deficit for our children. 

Teacher 6 said socioeconomic status was huge in the role it plays in school readiness. 

Teacher 6 articulated: 

If you have a kid who's coming who hasn't had breakfast, they don't have clean 

clothes, you probably know that the priority at home is not academic, and their 

whole focus on how you approach not only that child but that family is different. 

Where our focus is academics and building those relationships with the kids, that's 

probably not that family's focus. Theirs is trying to put food on the table and 

trying to provide clothing, and I think just that shift of, to those families, it's 

probably not the most important or number one thing that they're ready to tackle. 

Teacher 3 discussed children that come from a higher socioeconomic status: 
 

I can tell the students who are from either a little bit higher socioeconomic status 

or their parents have more education. Because those children tended to be the 

ones who were more ready. They could write their names. They knew at least 

those uppercase letters. They might have even known some sight words. 

The cost of preschool is also a socioeconomic factor. Teacher 1 explained: 
 

If the student is from a low income family…preschools cost to go to so a lot of 

parents, and I've had parents say, "We couldn't afford preschool," so I know we're 

sending them early…So I think it's just that financial reasoning why parents can't 

send their kids to a preschool just because of the cost. 
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Socioeconomic status also affects vocabulary, especially academic vocabulary 

development. Teacher 3 explained students are “more used to that academic vocabulary.” 

Teacher 3 explained vocabulary further: 

Socioeconomic status…plays a role in their vocabulary development...I remember 

learning about people who are more educated, and of course you would generally 

think if they're more educated they probably have a higher paying job, so a higher 

socioeconomic status, speak more words to their children than those who are in a 

lower socioeconomic status and may not have completed a higher education. Not 

only the words, but the way they speak is different. Those from higher 

socioeconomic status generally tend to ask questions of their children, so their 

children kind of learn to answer and answer in more of complete sentences. 

Play is also a factor of socioeconomic status. Teacher 3 stated,  

Play is also different in a higher socioeconomic status home. I'd imagine they 

probably have access to more toys and not only that, but access to an adult who is 

home with them at least at some point of the day, whether it's after work or if one 

parent stays home, so that the parent can engage and play too…so they start 

learning…just through play. 

Socioeconomic status and money play a role in children’s access to educational 

opportunities. The participants explained how both are a factor in the lives of their 

students.   

Code Five: Administration support 

The administration plays a major role in school readiness. The administration 

supports the district provided programs for students. The participants were very specific 
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in how the district administration could support their students and teachers. Participants 

wanted more professional development to assist them with Response to Intervention 

(RTI) needs and issues specific to kindergarten classes. Participants were also concerned 

how developmental the district curriculum is and its alignment with the preschool 

curriculum. The participants explained how the district administration could help the 

kindergarten teachers with these issues. Teacher 1 stated “If the district would look at the 

preschool program to see if they can find one [curriculum] that would actually coincide a 

little bit better with our kindergarten curriculum.” While Teacher 5 wanted “not quite so 

many curriculums...we focus on those standards and what really do they need to learn.” 

Teacher 7 wanted the district to “ensure small class size…children need to, at this 

stage, receive so much more attention. It's just impossible to do that with really large 

class sizes.” Teacher 6 desired the district to “offer almost a screener at kindergarten 

registration. I know a lot of other districts do, and I feel like in [the district], it would give 

us a great deal of wealth of information to see where the kids are coming in.” Teacher 5 

also advocated for “smaller class sizes if they want these kids to achieve more.” 

The participants wanted their students to be successful. The participants offered 

ideas on how the district could help their students. Teacher 1 wanted the district to: 

Supply them [kindergarteners] with books…Supply them with materials that they 

need. Give them some things that they can do over the summer just to help those 

parents and help the kids to get excited. But maybe provide a little bit more 

resources and materials that could help with those readiness skills. Or maybe 

some classes for parents like throughout the summer. 
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Like Teacher 1, Teacher 7 also felt sending books home would be beneficial. Teacher 7 

stated 

I think books to carry home would really be to their advantage. A lot of the 

children don't have the materials or the resources at home to help reinforce what 

we're doing at school. I think it would be nice if we had resources that we could 

send home for parents to help the students with. 

Teacher 3 articulated the best way to help students to is to help teachers. Teacher 3 

explained, “Supporting kindergarten teachers and helping give us the resources we need 

and the training we need to stay current and up to date on the best early childhood 

practices, it's really going to help the students.” Teacher 5 wanted “more humans, more 

people to work with them [students].” Teacher 5 also would like “a little more freedom to 

do what I know is best for kids and trust me that I want them to learn.” 

Teacher 6 stated, “I think we need, as a kindergarten team, we need more 

resources for our SAT process, behavior interventions, academic interventions…we often 

really struggle, because we just don't feel that there's the resources available or the 

supports for us.” Additionally, Teacher 6 wanted the researcher to understand the 

disconnect between the systems in the district early childhood programming. Teacher 6 

explained 

There has to be a better bridge between our [district], preschools, and 

kindergarten. I feel like right now there's a big disconnect in what our kids are 

coming from half-day preschool and often using GOLD Strategies as to coming to 

full day kindergarten, and somehow, we have to find the way to bridge the gap. 
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Collectively, the participants were concerned about the curriculum in kindergarten. Each 

participant added something about the district looking at the kindergarten curriculum. 

The authority of the district administration played a role and added to the challenges 

students not equipped with school readiness faced in classrooms.  

Code Six: Parent support and involvement  

Parental support and involvement play a crucial role in a child’s education. 

Because parents are the first teacher children have, there are skills taught at home that 

influence education at school. Emphasizing this point, Teacher 2 explained the 

importance of responsibility: 

A big thing is just parents teaching some responsibilities, and I'm not talking huge 

things, but putting on your own coat, dressing yourself, brushing your teeth. To 

have some kind of jobs and responsibilities at home so they start to understand it's 

their responsibility. Then read, read, read to them. 

Teacher 6 described how family members “are actively involved in their child’s outside 

activities as well as showing an interest in books, extracurricular activities, and helping 

prepare their child for the entrance into kindergarten.” Teacher 6 articulated the 

generational differences with the thoughts about kindergarten as explained in the changes 

from the previous kindergarten class structure. “I think just an openness to shift your 

thoughts in that from our generation of half-day kindergarten. I feel like a lot of people 

are still kind of stuck in half-day.”  

Teacher 3 believed in the importance of reading and environmental print and the 

connections it can make for a child at school.  
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I think one of the most important things families can do together is just to read. 

It's okay if a child is not reading entering kindergarten, but having a familiarity 

with how a book works, that we read from left to right and that there's a cover of a 

book, and the words on a book are telling about the pictures, and that the words 

have meaning is really important…Also kids and families can practice reading 

environmental prints, so when they're at the grocery store they can point to the 

can of corn and, "That says corn," or point to the numbers on the prices, "Oh, 

that's the number five. I'm five years old. 

The participants included their ideas about what families can do to prepare their child for 

kindergarten. Teacher 1 explained: 

…just to throughout the summer being engaged with their families as far as 

having their families read to them and doing different activities…to stay active 

within the community and their home, learning the basic skills with the letters or 

the numbers and finding different opportunities throughout the day or during their 

trips or stuff just to find different things to kind of get them ready…just exposure 

to different activities and things that have something to do with school or reading 

or math or different subject areas 

Teacher 6 offered ways to help a child be ready. Teacher 6 explained: 

Attending preschool, attending the pre-k summer school, you know, working at 

home, doing simple activities such as practicing writing your name, identifying 

colors, reading every night. I think putting your child in outside extracurricular 

activities, whether it be soccer, dance. The social aspect, too, of kindergarten is 

often forgotten, and really looking at the child's age. 
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The participants explained the influence families have on children’s readiness for school. 

From reading environmental print, teaching responsibility, and explaining things families 

can do to help children be ready for school, the participants were clear parental 

involvement was important.  

Code Seven: Readiness matters 

Teacher 5 and Teacher 1 discussed why school readiness matters in relation to the 

expectations in kindergarten. Teacher 1 said, “They're expected to do a lot and a lot of 

times those kids aren't mentally and physically ready for it” while Teacher 5 stated: 

…the expectations have increased. Kindergarten is kind of like first grade now. I 

think that's why one reason we were going to start looking closer to standards so 

we can kind of weed out some of the stuff…Weed out what is not important in all 

this curriculum they've bought us because we need that time to teach those social 

skills. 

Teacher 3 indicated school readiness mattered “because it's the foundation for their future 

learning. It doesn't just stop at kindergarten. If we get behind now or if a child is behind 

starting kindergarten they're probably going to stay behind the whole time.” Teacher 1 

described school readiness in respect to the student in the long run. “It matters just to the 

point where how successful the student's gonna be in the long run. If they have those 

skills and they're ready to begin a grade, then I know that's gonna lead them up for 

success throughout that grade and be ready to move on.” 

Teacher 7 declared why school readiness is important in relation to the start of 

kindergarten and throughout school.  
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I think it sets the stage for kindergarten. I think it helps them be successful 

throughout their academic years, just not kindergarten. Those former years are so 

important. I think kindergarten is the launching pad. They learn their letters and 

sounds which we need to read. I just think if they have a strong foundation, it's 

going to help them be successful… 

Teacher 6 added, “I think it matters to their overall success and also their attitude about 

school. I think when you have a child who, you know, comes in and they are ready, they 

come with a good attitude.” 

Readiness matters because of the expectations children have once they enter 

kindergarten. The participants offered reasons why readiness matters in their classrooms. 

Linking the codes together: The themes emerged 

The codes link together to describe the kindergarten teachers’ perceptions and 

beliefs of school readiness in the district. From the seven codes the three themes 

emerged.  

Definition of School Readiness and Why School Readiness Matters 

From this study, Code One and Code Seven can be linked together. First, the 

explanations of school readiness provided by the participants illustrated why the school 

skills are needed in kindergarten. The examples of cutting, sharing, taking turns, 

participating in group work, all transcend the ideals of what children need to be able to 

upon entering kindergarten. Second, the interactions with peers and getting along with 

others stood out as an important skill to possess. Likewise, language and reading skills 

were also imperative.  Teacher 3 commented that children do not have to know how to 

read “but having a familiarity with how a book works” is also a reading skill. Third, all 
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the participants detailed the changing expectations in kindergarten. Thus the ideal of the 

importance of school readiness is critical because kindergarteners are expected to 

accomplish more than some are prepared for when they enter kindergarten. 

Table 3 
 
Final Three Themes 
Theme One: School Readiness Defined 

• School skills (cutting, sharing, taking turns, group work) 
• Interaction with peers 
• Language and reading (letters, sounds, writing name) 
• Social, emotional and behavioral factors  
• Academically behind and not having school skills 
• Preschool attendance  

 
Theme Two: Family  

• Lack of school readiness  
• Poverty 
• Socio economic status 
• Parents’ education level 
• Vocabulary development  
• Importance of early experiences and early education  
• Parental involvement  

 
Theme Three: District Administration  

• Helping students  
• Specific training for preschool and kindergarten teachers  
• Training and professional development/learning  
• Curricula alignment  
• Lack of preschools in each school 

 

Socioeconomic status, lack of school readiness and parents  

Codes Four, Two and Six are also linked together. When children are born, they 

have no control over the amount of money in the family, their socioeconomic status or 

living situation. The participants discussed the obstacles that lower socioeconomic 

parents face. For example, Teacher 5 explained parents making choice between enrolling 

their child in preschool versus buying food for their family. The lack of school readiness 
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can be related to family involvement and support. Money plays a role in school readiness. 

Participants discussed higher and lower socioeconomic families in their classrooms. 

While one teacher noted that most of the students had preschool or early childhood 

experiences, other teachers said parents sent children to school because they could not 

afford preschool. When children are sent to school unprepared, the participants explained 

they are not socially, emotionally or mentally ready. Teacher 1 stated “behavioral factors 

play in a role in school readiness” which was evident in the interviews with other 

participants. The lack of school readiness led to children not having school skills and 

being academically behind peers. The link between vocabulary and academic vocabulary 

also affects school readiness. Teacher 2 explained the importance of “academic 

vocabulary and the words that parents say to their children”. Teacher 3 explained parents 

with higher socioeconomic status have children that are “more ready” for school. Again, 

reaffirming money, socioeconomic status and parental involvement play a role in school 

readiness.  

The school district and early childhood education  

 The participants commented that the district does not have a preschool in every 

elementary school. Because of the importance of school readiness, Teacher 2 wanted 

“more preschool” in the district. The teachers were adamant about how to help their 

students. “Books and humans” were common responses when the researcher asked the 

participants how the district could help. Additionally, the participants wanted “some 

continuity between the district early childhood preschool program and kindergarten”. 

Teacher 6 stated, “people are still kind of stuck in half-day” when the discussing the 

differences in present kindergarten versus past kindergarten experiences. The participants 
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also discussed the resources in kindergarten. The participants wanted the researcher to 

know that resources for students and families that focused on readiness activities would 

be beneficial as students enter kindergarten. The participants also commented on needed 

more professional development, professional learning and training geared toward 

kindergarten teachers and children. Curriculum alignment was also an issue that 

participants mentioned they needed from the administration. 

Summary 

When children enter kindergarten unprepared, they struggle not only 

academically, but socially and emotionally as well. The aim of this study was to provide 

information for teachers, administration and the district regarding the importance of 

school readiness and the skills needed when students enter kindergarten. The researcher 

identified perceptions and beliefs of school readiness from the semi-structured interviews 

of kindergarten teachers in a small Midwestern school district. The codes linked together 

in a way to demonstrate how and why school readiness is important. From the codes, the 

three themes emerged, school readiness defined; family; and district administration. The 

explanations of school readiness and why school readiness matters allowed the researcher 

to understand the participants’ beliefs of school readiness in their classrooms. The data 

provided the researcher insight on how money, socioeconomic status, the lack of school 

readiness and the influence of parents all play a role in school readiness in children. The 

role of the district administration could not be understated. The teachers argued 

“curriculum, resources and humans” would help their students. The researcher provided 

the findings of the study in chapter four. Chapter five will outline the recommendations 

for the district. 
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 
 

Introduction 

The interviews of the kindergarten teachers provided insight on their beliefs and 

perceptions of school readiness. This study was imperative because of the current 

changes and expectations in kindergarten. The participants provided the researcher with 

valuable, first-hand accounts of readiness and lack of school readiness for kindergarten 

children. This research will add to the current research of school readiness in 

kindergarten.  

Purpose of the Study 
 

The purpose of this qualitative study was to understand the beliefs and 

perceptions of school readiness in kindergarten children from kindergarten teachers. 

Through semi-structured interviews, the researcher has the potential to offer the Director 

of Early Childhood an explanation of the beliefs and perceptions kindergarten teachers 

expressed about school readiness. A checklist was created to inform the district about 

possible steps it could take to ensure students were equipped with the knowledge needed 

for school readiness.  

Aim of the Study 
 

The aim of this study was to provide information for teachers, administration, and 

the district regarding the importance of school readiness and the skills needed when 

students enter kindergarten. The teachers’ perceptions and beliefs could inform the 

district about possible developing professional development, the creation of a school 

readiness checklist, and the possibility of the creation of early learning programs and 



KINDERGARTEN READINESS 64 

information for families to emphasize the importance of school readiness in children who 

will enter preschool and kindergarten. 

Proposed Solution  
 

As school readiness is essential to success in school, the researcher constructed 

three proposals to help address the issues for the school district. The solutions included:  

• A committee to look at the alignment of the preschool and kindergarten 

curriculums  

• Professional development and monthly collaboration on (RTI), other learning 

strategies, and other kindergarten issues 

• Checklist to guide the district of readiness skills needed in kindergarten  

The participants exposed the disconnect between the preschool curriculum and 

kindergarten. Therefore, the first solution is for a committee to look at the alignment of 

the preschool and kindergarten curriculums. This could be a time-consuming process, so 

the committee would first meet to align only the first semester of curriculum. This will 

allow the teachers to focus on the first half of the school year. By implementing the 

Understanding by Design framework, created by Jay McTighe and Grant Wiggins, 

teachers would consider of of the ending goals of school readiness and kindergarten 

expectations. Wiggins and McTighe (2012) stated, “The Understanding by Design 

framework offers a three-stage backward design process for curriculum planning, and 

includes a template and set of design tools that embody the process” (p. 2). The 

Understanding by Design framework would be a practical direction to guide teachers in 

the alignment process of the preschool and kindergarten curriculums.  
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 The second solution would be professional development for RTI and other 

strategies related to issues in kindergarten. For this proposed solution, the researcher 

recommends using the district’s new professional learning schedule for specific training 

for preschool and kindergarten teachers. The professional development would be a 

coordinated effort between the kindergarten teachers, Director of Special Education, 

Director of Early Childhood and the Director of Curriculum and Instruction. In order for 

professional development to take place, the leadership and resources from the district 

administration will be essential. A coordinated effort to decide what topics and 

information teachers need will stem from a survey given to kindergarten teachers. The 

survey will ask teachers what their needs are for RTI and other issues in kindergarten. 

Even though the administration will potentially determine the district needs, the 

professional development and learning should be developed to assist preschool and 

kindergarten teachers. Thus, providing professional development and learning to aid 

teachers with strategies to help students who are not ready for kindergarten.  

The third solution is a checklist to guide the district toward readiness skills 

needed in kindergarten. The researcher developed the checklist from the interviews with 

the six participants in the study. The checklist would provide the district with details of 

what children need when they enter kindergarten. The checklist could inform families of 

skills needed when students enter kindergarten in the district. The preschool teachers and 

staff will be supplied with the checklist in order to guide instruction and to assist with the 

alignment of the curriculum. Because the district has a district early childhood center, the 

checklist could be disseminated there for the staff and the families living within in the 

district. Because all families now register their children at the newly created enrollment 
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center, the center will be a prime location for the checklist. Families who register their 

kindergartener in the spring will be handed the checklist to assist in the transition the 

summer before kindergarten begins. Last, summer school teachers would be provided 

with the checklist to send home with families at the conclusion of the three weeks of 

summer school. The checklist would be a district-wide resource for families. Because the 

checklist will be housed and shared at various locations and given out multiple times, this 

could be a way for the district to ensure families are receiving school readiness 

information.  

Support for the Solution 
 
 The support for the solution will be a coordinated effort between district 

leadership and preschool and kindergarten teachers. Because the district establishes the 

professional learning and professional development schedule, the training needed for 

preschool and kindergarten teachers will have to be a collaborative effort. The district 

must understand the effect of school readiness on the youngest students. Stressing the 

importance of early childhood education is essential for student success. Therefore, 

allowing a committee of teachers to create curriculum alignment between preschool and 

kindergarten, offering professional development and professional learning opportunities 

and the access to a school readiness checklist will be essential for the success of teachers 

and children.  

Factors and Stakeholders Related to the Solution  
  

There are two main factors related to the solution: time and money. Because the 

district has budget issues, the introduction of financial items could be met with resistance. 

Even though the training would benefit staff and students, it will take a coordinated effort 
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of both administration and teachers. Also, finding time for all of the educators to meet to 

discuss issues in preschool and kindergarten could be a cumbersome process.  

Policies Influencing the Proposed Solutions  

 In the district, the Creative Curriculum is used to educate preschool students. 

Even though the curriculum is rich with standards, it does not align with the current 

kindergarten curriculum. However, because the curriculum is state mandated for public 

preschools and Head Start programs in Nebraska, it may be difficult to align two 

curriculums. Therefore, the teachers will have to work collaboratively to find the 

commonalities to align both curriculums.  

Potential Barriers and Obstacles to Proposed Solution  

 The potential barriers include approval for alignment by the district leadership 

and district Board of Education. Due to budget constraints, it may be difficult to convince 

the board to spend money on training and professional development for a small group of 

educators. Also, the time for the collaboration of teachers to align to the curriculum could 

be an issue. Teacher buy-in regarding curriculum alignment is important but could also 

be a major obstacle. Without teacher buy-in and collaboration, the proposed solutions 

will not be successful.  

Financial/Budget Issues Related to Proposed Solution 

 Because the district has budget issues and constraints, adding another budgetary 

item is an issue. There are several buildings closed in the district for HVAC repairs. The 

district just passed a bond this school year. However, the money is already being 

allocated to technology, repairs and other items. A recent tornado caused property 

damage to a few of the schools. Consequently, this does not leave much money to add a 
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new budgetary item. Using the district leadership and teachers will be vital to the 

proposed solution.  

Implementation of the Proposed Solution  
 

In order to implement the proposed solutions, utilizing the new professional 

learning schedule to implement specific, year-long ongoing training for kindergarten 

teachers will be important. It will be imperative to include all parties to collaborate on 

how training and the proposed solutions could take place in the district.   

Evaluation and Timeline for Implementation and Assessment  
 

Because professional learning and development have already been established for 

the upcoming school year, the proposed solutions would be implemented for the 2018-

2019 school year. However, the discussions of the curriculum alignment could begin with 

the use of Google Forms and during district collaboration. Additionally, the checklist 

would be made available for teachers and administration. The following timeline outlines 

the proposed solutions: 

• 2017-2018 school year  
o Checklist provided at district enrollment center and early childhood center  
o Survey given to kindergarten teachers about RTI and professional 

development needs in kindergarten  
 

• September and November (2017) and January, February, April and May 
(2018) 

o Five committee meetings for alignment preschool and kindergarten 
curricula  
 

• August 2018 
o Discussion of first semester curriculum alignment   
o Monthly collaboration topic: kindergarten teachers discuss the support 

services offered by the district and district contracted resources 
 

• September 2018 
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o The first hour of kindergarten professional learning devoted to 
kindergarten teachers concerns of readiness in the first few weeks of 
kindergarten  

o Monthly collaboration topic: alignment concerns  
 

• October 2018 
o Fall survey given to kindergarten teachers 
o Monthly collaboration topic: end of first quarter concerns and vocabulary 

building strategies  
 

• November 2018 
o The first hour of kindergarten professional learning devoted to RTI 

strategies  
o Monthly collaboration topic: alignment concerns and first semester 

concerns  
 

• December 2018 
o Winter survey given to kindergarten teachers 
o Monthly collaboration topic: end of second quarter concerns and first 

semester alignment concerns  
 

• January 2019 
o The first hour of kindergarten professional learning devoted to second 

semester curriculum alignment   
o Monthly collaboration topic: Review of support services  

 
• February 2019 

o The first hour of kindergarten professional learning devoted to first 
semester surveys  

o Monthly collaboration topic: Kindergarten parent/teacher conferences  
 

• March 2019 
o Spring survey given to kindergarten teachers 
o Monthly collaboration topic: Review of checklist for kindergarten 

orientation  
 

• April 2019 
o Spring survey given to preschool and kindergarten teachers  

 
• May 2019 

o End of the year survey given to kindergarten teachers about professional 
development  

o Begin thinking of changes for the next school year for preschool and 
kindergarten  
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Implications 
Implications for the District 
 

Because expectations have changed in kindergarten, teacher buy-in and support 

for curriculum alignment will be imperative. If the kindergarten and preschool teachers 

do not see the benefit of curriculum alignment, it will not be implemented with fidelity. It 

is also important that the district leadership recognize the benefit of teacher collaboration. 

The participants wanted the researcher to understand that professional development and 

learning was essential. Plus, they wanted to possess the best practices in order to help 

students. Not only will the teachers benefit, but their students would have the well-

informed teachers educating them. The community will also benefit because the district 

will have well-trained, collaborative, early childhood staff educating its youngest 

students.  

Implications for Future Research  

 This study has implications for future research. As the researcher, I would like to 

interview more kindergarten teachers within the district. There is also a possibility of 

interviewing preschool teachers that have implemented the aligned curriculum to 

understand how the curriculum impacted preschool children. This study has the potential 

of longitudinal research in order to study the effect of curriculum alignment over time. 

This study could be replicated in the neighboring districts. The researcher could analyze 

how other districts are educating preschool and kindergarten children, and what programs 

are in place to prepare them for kindergarten.  

Another implication could be the use of focus groups of preschool and 

kindergarten teachers. Teachers could use these groups to share their experiences for the 

researcher to obtain a cross-section of data. Therefore, the researcher could acquire more 



KINDERGARTEN READINESS 71 

data from more participants about school readiness. Additionally, the observational study 

of children in the classroom would be beneficial. This could provide the researcher with 

classroom data from children.  

Implications for Leadership Theory and Practice 
 

Because school readiness is a scholarly topic in education, there are implications 

for leaders. The leadership of the district has the opportunity to be in the forefront of 

early education. They can reframe how kindergarten is viewed in their community. They 

can set the stage to share the expectations for kindergarten children earlier. This study has 

the potential to improve the training and professional development provided to early 

childhood teachers and staff.  

Summary of the Study 
 

When children enter elementary school behind academically and socially, they are 

not prepared with skills, cognitive knowledge, socioemotional skills and early 

development essential for success (Ferguson, Bovaird & Mueller, 2007). The focus of the 

study was to examine kindergarten teachers’ perceptions and beliefs of school readiness.  

In chapter one, an introduction to the study was delivered and the background of 

this study was introduced. As school readiness in kindergarten children is an important 

factor in education, this study was timely and necessary for the betterment of the district 

and the students it serves. Because school readiness has been a prevalent problem in the 

district, it was vital to study the beliefs of the teachers to understand what could be done 

to assist them in the education of kindergarten students.  

In chapter two, the researcher reviewed professional and academic literature in the 

fields of early childhood education and school readiness. The researcher introduced three 
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themes for the literature review: school readiness defined; poverty, socioeconomic status, 

race and ethnicity; and parental influence and involvement.  

The first theme, school readiness defined, was the overarching theme of the entire 

study. The subthemes included sections of school readiness that are essential in 

kindergarten. Subtheme A provided definitions of school readiness from scholars and 

educators. The second subtheme B explained school readiness policies. Subtheme C  

offered information about brain development and its effect on school readiness in 

children. Subtheme D discussed the social, emotional, behavioral factors and how the 

relationship impacts school readiness. Finally, the influence of early childhood education 

and school skills were introduced in subtheme E.  

Theme two described poverty, socioeconomic status, race and ethnicity and the 

connections to school readiness. The subtheme A discussed how income affects school 

readiness. While subtheme B connected the access of resources paralleled with how the 

lack of resources impact children. Subtheme C discussed children of color, language and 

ethnicity. Subtheme D explained the influence of race and teacher perceptions.  

Theme three articulated parental influence. Subtheme A explained the influence 

of parental knowledge and involvement. Subtheme B detailed children’s early 

experiences. Subtheme C described the influence of the education of the mother and 

parents. Subtheme D discussed parental interactions (work, play, vocabulary 

development) with children.  

The literature review was a synthesized account of the existing literature and 

research in early childhood education and school readiness. The three themes explained 

school readiness through the academic definitions, environmental factors and family.   
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Chapter three outlined the methodology of the study. The researcher conducted a 

qualitative study with a narrative approach. By employing a narrative approach, the 

researcher conducted a series of six semi-structured interviews. The participants supplied 

the researcher with insight of their beliefs and perceptions of school readiness. The 

researcher utilized a Creighton University Review Board (IRB) approved semi-structured 

interview protocol that contained fifteen interview questions. The researcher conducted 

the semi-structured interviews with kindergarten teachers to add to the current school 

readiness research and literature. 

Once the semi-structured interviews took place, the transcription process began. 

In chapter four the researcher described the study’s findings. The researcher used an 

audio recorder to record each interview, Rev.com and hand transcription were utilized to 

transcribe the interviews. The researcher read the participants transcriptions and field 

notes three or four times before hand coding to establish a connection and familiarity 

with the data. The researcher employed two phases of sorting and found recurring words 

and phrases. The researcher created an organizational map in order to organize the 

themes. Next, manual coding, open coding, axial coding, and selective coding was 

employed to uncover topics in from the data. From coding, the researcher narrowed the 

twenty-one topics to seven codes. The seven codes were: explanation of school readiness; 

no school readiness; preschool; money, administration support; parental support and 

involvement, and readiness matters. These codes linked together by the commonalities of 

the perceptions and beliefs of the kindergarten teachers and school readiness of the 

children of the small Midwestern school district. From the linkage, the three themes 

emerged: school readiness defined; family and district administration. 
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Chapter five provided recommendations to the district that stemmed from the rich 

data provided by the participants in the study. The three proposals were: alignment of the 

preschool and kindergarten curriculums; professional development and monthly 

collaboration; and a checklist to guide the district of readiness skills needed in 

kindergarten were proposed solutions to the district problem. Even though the solutions 

would be a budgetary issue, the proposed solutions have implications to support teachers 

and families. The study has the potential to assist district leadership in supporting its 

youngest learners and build readiness. The findings and implications could provide 

children with the stepping stones for success in kindergarten and their educational years. 
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Dear Participant, 
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My name is Tanishia Butler and I am a doctoral student at Creighton University. I am 
writing to invite you to participate in a research study I am conducting for my 
dissertation. The interview will focus on school readiness in kindergarten children. The 
purpose of this study is to examine kindergarten teachers’ definition of school readiness, 
their knowledge of which readiness skills are needed when children enter kindergarten, 
and their perceptions of readiness in their students. 
 
For my research, I want to gain an understanding of school readiness in kindergarten 
children in the Bellevue Public Schools District. For this study, I will conduct one-on-one 
semi- structured interviews with kindergarten teachers. As a participant, you will be 
interviewed about your perceptions about school readiness of the students in your 
classroom. Your insight will provide an understanding of school readiness across the 
district. Your responses will be audio recorded and retained only by the me, the sole 
researcher for this project. All information gathered will be kept confidential. Each audio 
tape and file will be transcribed and destroyed after the study is complete.  

There are no risks to you for as a result of participating in this study. Also, you will not 
be compensated for participating in the study. This study is completely voluntary. You 
can choose to be in the study or not. You can also withdraw from the study at any time. If 
you have any questions about the study, please email me at tanishia.butler@bpsne.net .  If 
the you have questions about research subjects’ rights, you can contact the Creighton 
Institutional Review Board at 402-280-2126. 

 
Sincerely, 
 
Tanishia L. Butler  
  

mailto:tanishia.butler@bpsne.net
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Appendix B 

Teacher One  
Semi- Structured Interview Protocol: 

Kindergarten Teachers Perceptions and Beliefs of School Readiness in 
Kindergarten Children   

 
Time of Interview:  
Date:  
Place: Elementary School 
Interviewer: Tanishia Butler  
Interviewee: Teacher number  
Position of Interviewee: Kindergarten Teacher  
 
I want to thank you for taking the time to agreeing to this interview on the research topic 
of school readiness in the Bellevue Public Schools. Your comments and answers will 
remain confidential and anonymous. I have provided an informed consent form for you to 
sign before we begin the interview. Please let me know if you need a break at any time 
and if you have any questions or additional comments to add.  
 
School readiness is essential for a child’s success in school. The issue of school readiness 
is imperative. The gaps between the middle income and low income children continue to 
widen as children continue to enter school unprepared. Not only does the cost of school 
failure impact the individual child, but it also impacts the family, community, and society 
as a whole. My study will focus on teachers’ perception and beliefs of school readiness in 
the Bellevue Public School District.  
 
Questions: 
 

1. How long have you been teaching kindergarten? 
 

 
 
2. What role does Pre-K or early childhood programs play for kindergarten 

students? 
 
 
 

3. What does school readiness mean to you? 
 
 
 

4. What can students do to be ready for kindergarten in BPS?  
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5. What are your thoughts on student readiness for kindergarten? 
 
 
 
 

6. Tell me about a student who is not ready for kindergarten. 
 
 
 
 

7. Tell me about a student who is ready for kindergarten.  
 
 
 
 

8. What do you do when students are ready for kindergarten?  
 
 
 
 

9. What do you do when students are not ready for kindergarten? 
 
 
 
 

10. Why does school readiness matter?  
 
 
 
 

11. How do early readiness experiences support early learning? 
 
 
 
 

12. What role does socioeconomic status play in school readiness?   
 
 
 
 

13. What can the district do to support you? 
 
 
 
 

14. What can the district do to support your students?  
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15. Tell me about a time that a student was not ready for kindergarten. 
 
 
 
 
Additional questions for elaboration or probing of the questions above: 
Why or why not… 
Tell me more about that… 
Why do you think this… 
Could you clarify that more for me… 
Why do you feel this is true… 
Tell me you thoughts about this… 
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Appendix C 

School Readiness Checklist 
 
School readiness is essential for success in school. Below is a list of readiness skills to 
assist in your child’s transition to kindergarten.  

 
Language and Literacy Skills  
Write first name  
Knows and recites first and last name  
Identify capital letters 
Recognize letters in name  
Ask and answer questions  
Use complete sentences  
Interest in books and reading activities  
 
Math Skills 
Recognizes colors  
Recognizes simple shapes, such as; triangle, square, circle, rectangle, oval, heart, 
diamond.  
Identify numbers 1-10 
Count numbers 1-10 in sequence  
Recognizes and completes a pattern  
Counts objects in groups  
Sort by color, size and shape  
 
Social Skills 
Communicate basic care needs  
Share and take turns 
Works well with adults and children  
Interacts with peers  
Asks for help  
Separates from parents without becoming upset   
 
Self-care Skills 
Take care of bathroom needs and wash hands 
Verbally communicate wants and needs 
Able to put shoes and coat on  
Zip and button clothing  
 
School Skills 
Hold a pencil and crayons correctly 
Cut and use scissors correctly 
Uses glue correctly  
Follows directions and routines  
Follow safety rules and procedures 
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Appendix D 

 
Bill of Rights for Research Participants 

 
As a participant in a research study, you have the right: 
 

1. To have enough time to decide whether or not to be in the research 
study, and to make that decision without any pressure from the people 
who are conducting the research.  

2. To refuse to be in the study at all, or to stop participating at any time 
after you begin the study. 

3. To be told what the study is trying to find out, what will happen to 
you, and what you will be asked to do if you are in the study. 

4. To be told about the reasonably foreseeable risks of being in the 
study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the 
study and whether you will be compensated for participating in the 
study. 

7. To be told who will have access to information collected about you 
and how your confidentiality will be protected. 

8. To be told whom to contact with questions about the research, about 
research-related injury, and about your rights as a research subject. 

9. If the study involves treatment or therapy: 

a. To be told about the other non-research treatment choices you 
have. 

b. To be told where treatment is available should you have a 
research-related injury, and who will pay for research-related 
treatment.  
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