
THE CREIGHTON UNIVERSITY

"GROWING PAINS"

A FEASIBILITY STUDY OF EXPANSION CHOICES FOR 

MOIJTESSORI SCHOOLS OF OMAHA, INC., A PRIVATE 

SCHOOL USING THE MONTESSORI MEDHOD OF EDUCATION

CASE STUDY 

FOR

DR. NORMAN H. RINGSTROM

IN FULFILLMENT OF THE REQUIREMENTS FOR COURSE MBA 299 

INDEPENDENT STUDY AND RESEARCH

- b y -

HENRY BRITTON STOLZ, JR.

May 15, 1969

4



TABLE OF CONTESTS

The Parents Meeting ...............................................  1

Background of the Movement in Omaha................................. 7

Larry's Philosophy ...............................................  15

The Partnership.....................................................17

Expansion, A New G o a l ...............................................19

Alternatives .....................................................  22

Possible Locations ...............................................  2h

The Narrowing Choice .............................................  28
Nursery School Competition .......................................  30

The School Age Report...............................................35

Some Budget Items to be Considered................................ 37

The Budgets.........................................................12

The Parents' V i s i t .................................................1)8

The Interest Questionnaires .......................................  51

Alternatives Reexamined ...........................................  53

Title Page



LIST OF TABLES

1. American Montessori Society Listing of Affiliated
Schools and Study Groups ..................................... 23

2. Bellevue Population ...................  27

3. Bellevue Preschools .........................................

4. Midwest Montessori School Composite Budget
September 1, 1964  43

5- Larry's Proposed Budget for a New Location.................... 45

6. Mary's Matrix . . . ......................................... 55

Table Page

4
iii



LIST OF EXHIBITS

1. Montessori Education .........................................  gg

2. Mary Black, Directress......................................... gli

3- Parents' Questions ........................................... 66

k. The Society for the Promotion of Montessori in Omaha........ 71

5. The Employment C o n t r a c t ....................................... 73

6. Omaha Area M a p ..................................................75

7. West side Community Schools..................................... 76

8. Bellevue Public Schools Salary Schedule 1968-1969   77

9- Sarpy County Children June 1 9 6 7 ............................... 75

10. Seme Items to be Considered in the Establishment of a
Montessori School Budget .....................................  80

11. The Montessori Method of Education Apparatus Price List . . .  82

12A. American Montessori Society Photos ..........................  85

B. Montessori Schools of Omaha, Inc. Photos ....................  86

13A. Budget Estimate for a Montessori School ....................  87

B. Sample Montessori School Budget ............................  90

ll. Welcome to the Montessori Schools of Omaha, Inc................ 92

15. Insert for School Pamphlets..................   95

16. Consumer Analysis Survey Areas ............................... 97

IT• FamiLies and Sample by Areas .................................98

l8. Home Ownership by Districts.........   99

Number page

iv





THE PARENTS MEETING

Mr. Larry Verschurr, Director of the Montessori Schools of Omaha 

Inc., was reviewing his preparations for a meeting that evening with a 

group of parents in Bellevue, Nebraska, who had expressed interest in 

enrolling their children in a Montessori school. A few minutes earlier 

he had watched the last child in the afternoon class at the Omaha School 

depart with her parents. Larry turned to close the school for that day 

in April 1968. There was little to be done. The children had left 

their work neatly in place. A little sawdust remained in the triangle 

on the floor, a small trace of water was near the sink, missed by the 

eager little hands wielding the mop after the dishes were done. It was 

time to leave, and Larry re-checked his briefcase to make sure he had 

an adequate supply of brochures on Montessori education to pass out at 

the meeting that night. (See Exhibit 1.) In addition he packed pam

phlets and interest questionnaires.

Larry's educational background and teaching experience was set 

forth in the pamphlet published by the school. His Bachelor of Arts 

Degree was from the University of New Mexico. Later he did graduate 

work in Early Childhood Education at DePaul University. A graduate of 

the Midv/est Montessori Teacher Training Center, Chicago, in 1966, he 

affiliated with Montessori Schools of Omaha as a teacher-trainee for 

the 1966-67 school year to complete the internship part of his Montessori 

training. Following his certification by the American Montessori 

Society in 1967, he became a director/owner in 1967-68.

1



2

With the end of a successful school year approaching and a well- 

established financial position, Larry and his partner, Mary Black, were 

facing a decision of whether or not to expand by establishing a second 

school at a new location. This evening's meeting should provide an 

indication of the feasibility of expanding outside the Omaha city limits.

Many of the Montessori schools used the same approach that Larry 

and Mary had found successful in building up attendance in their Omaha 

school. Parents of children already in the school would often request 

Montessori school literature for their friends and pass it on to parents 

of prospective pupils during an informal conversation. Several women 

in the Bellevue area had requested literature from Larry and had given 

it to friends who discussed the school with others. These conversations 

had generated considerable interest in Montessori. Major and Mrs.

Robert Wallace decided to host an evening meeting. They telephoned 

several people who had expressed interest in the school and invited 

them to meet Larry and Mary for an explanation of the Montessori 

approach to education.

At the meeting that evening Larry and Mary were introduced to 

a group of ^0 to ^5 people. The majority were husbands and wives to

gether, but in several cases only one parent was able to attend. Some 

people present, mostly educators, were not interested in enrolling 

children in a school but in the Montessori movement as a whole. Larry, 

as usual, gave a short introduction on the Montessori method of 

education.

He told how 60 years ago in Italy, Dr. Maria Montessori, 

through observation and experimentation, began to work out a set of 

educational principles which had special application to pre-school
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children. "Our school's approach to education", Larry stated, "is based 

on the specially designed apparatus and techniques which Dr. Montessori 

developed. It also utilizes, through its affiliation with the American 

Montessori Society, current knowledge gained by research in early child 

development."

"The initial purpose of the Montessori materials" Larry 

explained, "is to develop independence, self-confidence, concentration, 

co-ordination, and order. From this point the child is led to the 

development of his senses in perceiving differences and similarities, 

clearly and accurately. Learning with the Montessori materials begins 

with concrete experiences which are structured to gradually lead to 

greater abstractions. The materials are so designed that they test the 

child's understanding and correct his errors at every step in the learn

ing process. The curriculum consists of individually structured 'prac

tical life,' 'sensorial,' mathematic, and language development exercises. 

The child is also introduced to science, geography, music, and art."

Larry went on to explain that his school's approach to education 

was based on the following premises:

1) During the early years of life the young child possesses 

unusual interest and capabilities for learning.

2) Actualization of this learning potential, however, rests in 

turn on the following factors:

a) that the child, in order to develop his physical, 

intellectual, and psychological abilities to their fullest 

must have freedom - freedom to choose his own work, correct 

his own errors, and work without interruption;

b) that children should be introduced to learning in an



orderly, predictable environment which disposes each child 

to develop at his own speed, according to his own capaci

ties, and in a noncompetitive atmosphere; and

c) that only valid impulse to meaningful learning is the 

self-motivation of the child.

Larry then introduced Miss Mary Black, co-worker, co-owner, and 

head directress of the school. Several of the parents in the audience 

were already familiar with Miss Black’s Montessori background. (See 

Exhibit 2.) It included four years of teaching in Chicago area schools, 

before coming to Omaha to teach in 1966.

Mary is currently a staff member of the American Montessori 

Society’s School Visitation Program. As such, she visits other 

Montessori schools in the United States. Her job is to both observe 

and to report the school's progress. The "visitors" provide profes

sional consultation, based on their observations, to the affiliated 

school's staff and directors. A report is also sent to the American 

Montessori Society.

Mary explained, "the Montessori Schools of Omaha Inc., is 

individually owned and operated. The classes are ungraded and consist 

of from 25 to 30 children. We limit the number of children per class 

to a level which, we professionally know, results in optimum adult 

observation and direction. A class comprised of beginning children 

only, for example, is initially limited to 18 children. Children 

enter the school between two years, six months and four years, one 

month of age. The school has morning and afternoon sessions. A child 

attends one session per day and is assigned according to parents' 

preference, car pools, number of children enrolled, and age. A strict
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child-adult ratio of no more than 10:1 is maintained. Generally, 

younger children attend in the morning. Classes meet five days a week 

from 8:^5 to 11:30 a.m. or from 12:1+5 to 3:30 p.m. The school's calen

dar is similar to that of the public schools. Facilities are provided 

for the observation of classes while they are in session.

The first question from a parent was a standard one, "If the 

children were to attend for three years starting at age 2y, did they 

enter public school in kindergarten or the first grade?" Mary explain

ed, "The kindergarten year is included in the school's three-year 

curriculum. The ungraded classes permit each child to develop with 

confidence at all levels of his ability and interest. Thus, the 

optimum age for entering school is between 2-g- to 3p years of age." 

Several of the parents immediately spoke at once. It developed that 

each had the same question concerning his child's entry into public 

school at the first-grade level. "If he had attended a Montessori 

School for two or three years and had not had the opportunity to meet 

his future classmates while in kindergarten, would his adjustment in 

first grade be satisfactory?" Miss Black answered, "I have found 

through my participation in a study of effectiveness of Montessori 

Education that children from my previous classes, who have gone into 

traditional first grades, adjusted readily to the new classroom 

situation." In answer to further questions Miss Black was able to 

assure the parents that, based upon reports of her former students, 

their parents, and their teachers, these children who had had two or 

more years of Montessori experience showed a high degree of initiative 

in learning situations with a positive attitude toward learning, 

independence, and respect for the rights of others to work without
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interruption.

Coffee was served. Larry suggested; "If you have any questions 

concerning the curriculum, please ask them of Mary. I will move to the 

other end of the room and will be available to answer any other ques

tions, and in this way we can have several informal group discussions." 

Many questions were asked, but mostly were those that are usually of 

interest to parents and educators. (See Exhibit 3-) Two sets of 

parents realized almost simultaneously that their children would be 

older than the four-year one-month, maximum-age limitation if a school 

were opened in Bellevue in September 1968. Larry and Mary had found 

that approximately 20 per cent of the parents who attended such meetings 

as these find that their children exceed the age limitation for enroll

ment. It points out as Larry stated; "That people think of early 

education in terms of a four or five-year-old just prior to kindergarten, 

when really the emphasis should be on the two and three-year-old."

Mary was then asked where additional reference material on Dr. 

Maria Montessori could be found, and she explained that the local 

University libraries were the best reference sources, but that the 

large city libraries also carried this information. Questionnaires 

were distributed to determine the extent of the group's interest, and 

the meeting broke up in an informal atmosphere.

Several people stayed, however, and soon a lively discussion 

ensued in the Wallace kitchen over yet another cup of coffee. A young 

military wife, Mrs. T, mother of a 2g- year old daughter, particularly 

wished to discuss not only her daughter's enrollment, but the possi

bility that she personally could become a teacher and take her training 

the next school year. A young University student, studying the
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Montessori education movement, had done considerable research on the 

Omaha schools, and the national and local societies which promote 

Montessori education. Several parents whose children had already 

graduated from a Montessori School completed the group. Talking to

gether into the late evening, they were able, with their combined 

knowledge, to bring everyone up to date on the Montessori education 

movement in Omaha.

BACKGROUND OF THE MOVEMENT III OMAHA

Montessori education first came to Omaha in 1915- Started by 

a woman doctor for nursery-age pupils, the school emphasized self- 

instruction but was in operation for only one year.

xMontessori education came to Omaha again early in 19&5 when a 

group of parents met on May l6th, with the purpose of organizing a 

movement to establish a Montessori school for young (age two-six) 

children. They were determined to find out if there was enough interest 

to support a school and hoped that in time several such schools would 

operate in Omaha. A number of individuals including those in profes

sional fields of education, law and medicine, together with business 

men, founded a "Society for the Promotion of Montessori." The aim was 

to have schools, not only for the average and gifted child, but also 

for mentally retarded or otherwise handicapped children. They also 

hoped to initiate a training program for Montessori teachers.

All parents who wished to enroll a preschool-age child in a 

Montessori program were urged to attend, as were those who were other

wise interested in the Montessori approach. A director who had founded 

the only Montessori school then operating in southern Nebraska was
4
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approached to see if he would relocate in the Omaha area. The Society 

then held a series of promotional meetings to gain members. Each meet

ing included a discussion as to how to proceed with local plans and a 

speaker on educational subjects. A question and answer period followed 

each meeting.

The director accepted the challenge of a larger school and the 

opportunity of service to the Omaha community. His wife, also a direct

ress, would assist him. The Society then proceeded, to sell approximate

ly 125 memberships at $5.00 each. These were sold with the understand

ing that the charter members would have the first opportunity of enroll

ing their children in the new Montessori school, providing they met the 

requirements of the director. Qualifications necessary for any child 

to enter a Montessori school are usually:

1) They will attend from the age that they enter (which can be

as low as two years) until they enter first grade.

2) They must be toilet trained.

3) They must be mature enough to leave their parents.

1|) If admitted after the age of four, they must be adaptable

to the environment.

Of these initial charter members some 75 families had children 

in the desired age range of from two through five years. The other 

memberships were purchased mainly by professional educators and those 

in fields closely connected with education. Some families having very 

young children also joined in the expectation of enrolling their 

children when they did reach the minimum school age. The "Knowledge 

Montessori School" initially planned to accommodate approximately 120 

children per semester with tuition set at $350 per school year. This
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enrollment would be divided into two sessions (morning and afternoon) 

for a total of four classes of 30 students each. Each session would be 

conducted by two certified Montessori teachers, the director and one 

other, with at least two full-time assistants, and any trainees accepted 

for instruction in the Montessori method of teaching.

The Society discussed the proposed enrollment and after due 

consideration, recommended that a maximum of 80 children constitute the 

initial enrollment. This number would allow both orderly growth in the 

future and give the director time to certify trainees as assistants. A 

class of 20 children with the director and assistant is considered a 

good ratio. This recommendation was adopted.

A It O' x 80' school building was to be built at 90th Street 

North of Maple Avenue. It was designed to accommodate four teachers 

and 80 students and represented a $25,000 investment. The building 

cost between $15,000 and $19,000 and the Montessori equipment cost a 

minimum of $70 per pupil. Tables and chairs, the largest single cost, 

were necessary to accommodate only one-half of the children at a time, 

because two sessions per day were held. The number of sets of Montessori 

equipment, and it is necessary to have many sets of some of the standard 

teaching devices for the children, multiplied the cost.

By the 15th of August 1965, 60 children had been enrolled.

Each family had initially deposited $25 with its application and an 

additional $150 was to be paid in September. The school construction 

had started, and the Society which had sponsored and supported the 

founding of "Knowledge Montessori School" continued its activities. A 

questionnaire was sent to some 150 families which included the charter 

membership and others who had inquired about the new school. The Omaha
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World-Herald provided news coverage. Notices of the meetings were 

printed and articles about Montessori appeared frequently. The school 

construction was highlighted by pictures.

The Montessori movement is described as "a revolution in 

education on the move." It is geared to children from two years to 

kindergarten age. Its aims are to build self-confidence, eagerness to 

learn, and independence. The Society stressed that "Montessori is for 

all children regardless of race, color, creed, or IQ." Generated by 

the press coverage, the Society meetings and the results of the survey, 

the major interest expressed was by those parents having children 

within the designated Montessori school age range. Many parents offered 

to help, and a large general meeting was held which resolved transporta

tion problems, by forming carpools. One family, in fact, made arrange

ments to have the mother and child live in the Omaha area and go back 

home, (a distance of some 10 miles) only on weekends so that the son 

could attend the new school. The community of Bellevue sent four 

children to Knowledge Montessori School the first year which involved 

a round trip of k2 miles daily. A fifth child was picked up enroute 

from the town of Ralston. It was necessary to change the enrollment 

slightly so children in a specific carpool could all attend the same 

session. An enrollment figure of 1*3 pupils in the morning session, 

and 1*0 for the afternoon, was reached.

Due to construction delays, the school building was not ready 

on the announced opening date; so classes were held in the Director's 

house, which adjoined the school, for the first month. The new 

building was completed by mid-October 1965 and an "Open House" was 

held for parents, and the public was invited. Press and TV coverage
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were provided for this occasion.

Enrollment reached 96 pupils at the beginning of the second 

semester. School continued in two sessions, 9:00 a.m. to 11:30 a.m. 

and from 1:00 p.m. to 3:30 p . m ., until June 1966 when the first gradua

tion exercises were held for 11 children who would enter first grade.

Three trainees had started, under the director's supervision, 

to complete requirements and become fully-qualified Montessori teachers. 

As is customary, the trainees paid a fee to the school; in this case 

$500 per year. While three trainees started, only two completed the 

course and were certified.

During the summer of 1966 a swimming pool was constructed. A 

five-week enrichment summer-time program was offered for $75 tuition 

per pupil which would include art, music, French, and swimming.

Knowledge Montessori School also expanded its physical plant 

by constructing an additional room which added approximately 33 per cent 

to the total capacity.

Bus service was instituted starting the first semester of 1966- 

67. Children were picked up at several stops with the most southern 

stop at an Interstate exit, midway between the school and Bellevue, in 

order to accommodate four children from Bellevue who were all military 

dependents. Counting the parents' driving time to the pickup point 

and bus ride which went through the center of Omaha to the school, the 

children traveled for one hour each way. The bus service cost was 

$12.00 per month, per pupil. Enrollment at Knowledge Montessori School 

continued at approximately 96 pupils, but the new addition would allow 

for a total enrollment of 120. The tuition was increased to $378 for 

the yê tr. Twenty-three children were graduated in May 1967.
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In 1967, the five-week summer program was repeated with a 

morning session only and tuition of $75• In addition, Knowledge School 

introduced and sponsored eight, weekly, directed vacations. Travel was 

throughout Nebraska for children in the age group seven-to-ten years. 

Knowledge School graduates even if younger were allowed to participate. 

This extension of Montessori was "Learning by discovery with your own 

age group," and it included fishing, hiking, and boating at camp and 

picnic areas.

In 1966, the Society for the Promotion of Montessori had reached 

a membership of approximately 150. It performed four main functions. 

(See Exhibit ^.) Since one of the first objectives of the Society had 

been the development of Montessori schools in the greater Omaha area, 

the Society reported, during the summer, plans to open a new Montessori 

Preschool that September. It also would be in western Omaha and located 

approximately five miles to the south and three miles to the west of 

Knowledge Montessori School. The "Preschool Development Corporation," 

formed by seven parents, would own and operate the school. Two of the 

parents were also interested in becoming trainees or assistants. (Some 

corporation members had been or were now officials of the Society to 

Promote Montessori in Omaha.) Tuition for the full school year Sep

tember 1966 through May 1967 would be $378. Each child would be 

required to have a physical examination before acceptance for enroll

ment, and consideration would be given first to those children between 

the ages of two years and nine months and three years and six months 

who had had no previous Montessori schooling. The Preschool Develop

ment Corporation engaged Miss Black to be the new Montessori School 

Directress. (A copy of the contract is shown In Exhibit 5•) The
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Preschool Development Corporation would own the school and pay the 

directress a minimum of $5>000 a year to teach one session, five days 

a week. A salary of $8,500 would be paid if there were two sessions 

per day. Also under the contract the directress was to be available 

for consultation with interested parties, attend promotional affairs, 

and act as a speaker for the corporation. It was proposed to Miss 

Black that a salary arrangement based upon the number of pupils actually 

enrolled would be even more satisfactory to the Corporation. Miss Black 

rejected this proposal, as it placed her in the position of accepting 

or rejecting applicants and thereby directly influencing her remunera

tion. A contract was then entered into to cover a two-session day. 

Enrollment for 1966-67 totalled 35 children the first semester and the 

second semester ended with U8 children enrolled. One of the certified 

trainees from Knowledge Montessori School applied to serve as an 

assistant in order to obtain her certification under the American Montessori 

Society standards. A registered nurse was also engaged as a part-time 

assistant.

Mr. Larry Verschurr was employed as the second trainee. This 

would be his year of instruction under Miss Black's supervision as 

directress. For this instruction the customary charge of $1,000,

American Montessori Society standard, was to be paid. Both trainees 

were paid on an hourly basis. Mr. Verschurr was just starting his 

career in education. All of his previous experience had been as a 

student. In this new capacity he would be both student and teacher.

Larry was employed for the afternoon session only, while the other 

trainee was employed for the morning session.

Larry's experience as a trainee was typical of that offered
4



under the auspices of the American Montessori Society which trains the 

majority of the Montessori teachers in the United States. The trainee 

could be likened to an intern in other professions. A college degree 

is required, but is not limited to those with a major in education. 

Approximately one-fourth of the trainees enter Montessori training 

directly from college. Larry states, "This is the best age to begin 

training in the one respect that you do not have the usual, preconceived 

notions on education to unlearn." Some trainees were formerly school 

teachers, others working wives, and still others who had already raised 

a family, and were now entering a teaching profession. Depending on 

the director and the policy of the school, trainees may be paid little, 

or nothing, to as much as $2,000 for their services as interns.

Trainees are similar to practice teachers. They intern under a certi

fied directress during a nine-month school year for a minimum of one- 

half day. Before starting the internship portion of the training, the 

trainee applies to the National Society for a two months' summer 

accreditation program which costs $1,000 tuition, plus board and room. 

Upon successful completion of the course and the internship, the 

society grants certification as a Montessori teacher. The trainee, 

must pay board, room, and expenses, give up income from any other 

employment for one year, and in addition, pay tuition to the society. 

Trainees pay for their training in advance. A fringe benefit usually 

offered is either a reduced, or free, tuition at the school for the 

trainee's children. Some schools hire assistants to teach special 

courses like art. Most teachers are qualified and certified, while 

directors are usually owners or part-owners of the school, or have 

been hired with full authority to run the school, and supervise the
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teachers.

LARRY' S P3IL03FHY
The day after the Bellevue parents' meeting, Mary was busy late 

in the afternoon with some administrative chores. As she worked she 

reflected that the events of the past l8 months had moved quite rapidly.

Larry had begun as a trainee in September 1966 under her super

vision. At the end of the first semester she, like everyone else, had 

been most impressed by Larry's enthusiasm for new projects and she was 

well aware that whatever he started, he finished. While he did not 

possess the extensive background that Mary had in Montessori teaching, 

he did have an excellent art background. This he put to good use by- 

designing a method of teaching color combinations which was recognized 

as a great tool for the instruction of young children.

Shortly after the beginning of the second semester, in February 

1967, Larry summed up his philosophy in a conversation with Mary. "I 

became interested in Montessori education as a career because of the 

similarities of many of my views to those of Maria Montessori regarding 

the nature of man and his relationship to existence."

"A fundamental and therefore important premise is her concept 

of man as a free, independent individual of a specific nature with 

specific requirements for his development. The two most important 

aspects of this concept is man's need for reason (a process of thought) 

to develop and sustain his life, and an awareness of the reality of 

existence."

"The fundamental requirement of reason is freedom. A rational 

mind does not -work under compulsion. It does not subordinate its under-
*



16
standing of reality to someone else's orders, controls, or directives. 

Because of her awareness of this fact, Montessori guaranteed liberty as 

a fundamental right in her classroom, liberty, supported by a prepared 

environment which presents existence as a knowable and rational chal

lenge to be mastered, is dependent on the child's interest and ability."

"Just as the development of a child's full potential requires 

liberty, I require the same atmosphere of freedom and objectivity in 

which to work. This is why I chose to start my own school. The only 

lorm of employment which, guarantees me this freedom is private ownership 

of the school in which I teach. I then have the freedom to pursue my 

goals, for my reasons, based on my own judgement. I guarantee the 

children no less. Can you imagine a board or school system guarantee

ing me as much?"

It is well to note that this freedom carries with it equal 

responsibilities.• The degree to which I am successful as a teacher, 

and ultimately as a school, is directly dependent on my interest and 

ability. I knowingly choose to bear the results of my mistakes, but I 

also expect to profit from my achievements. Reality is my only arbiter. 

My success stands on the merit of my ideas and relies on nothing but 

objective truth in a free market place."

It is also logical that if the children and I require freedom, 

so does everyone else. No one is forced to support my views or my 

school. Those parents and teachers that do support it, do so by free 

choice to mutual benefit."

"Progress in education can come only when men are free to 

function and take their own risks. The majority of the outspoken 

leaders in education today either don't want freedom or they want it at
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your risk. Nearly everyone is clamoring for more and more laws, 

directives, and subsidization. They want security and success, not by 

earning it through reason, effort, and integrity, but by having it 

legislated or decreed."

"What are my goals? To build an outstanding school system 

consistent with the values that I have stated, to take pride in my work, 

and in the value of my services."

Mary reflected that it was probably at this time that Larry 

became concerned with the financial status of the Preschool Development 

Corporation, and it was shortly thereafter that he approached, the 

corporation with a purchase offer.

v THE PARTNERSHIP

Larry tendered a purchase offer to the non-profit Preschool 

Development Corporation in 1967, shortly after the beginning of the 

second semester. He offered to purchase their inventory at the current 

price for new equipment (even though much of the equipment the corpo

ration had purchased was used by this time). The offer was contingent 

upon the corporation’s agreement not to open a competing school in the 

Omaha area for a one-year period. The offer was -rejected by the 

Corporation. Larry then advised them that he would continue with plans 

to open a school of his own, but would make no further offers to buy 

the existing school.

On Sunday, April 23, 19^7, a successful three-hour "Open House" 

was held. An invitation was extended to the general public to see the 

materials used in Montessori Preschool Education and to visit the 

classroom. One hundred seventy five interested parents attended.
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Parent-teacher conferences were held on the eleventh and twelth 

of May. The conferences were designed to report the children’s progress 

in the school. The School’s operation at 126th and Pacific Streets for 

the first year seemed successful. The American Montessori Society had 

conducted the final practical examination for Larry and the other 

trainee who had been interning at the school. Both trainees were 

scheduled to attend the final training seminar at the Midwest Teacher 

Training Center in Chicago on May 12th and 13th.

In May 1967, the corporation failed to pay contracted salaries 

to both Larry and Mary. The corporation had agreed when hiring Mary 

to pay her on a ten month basis, September through June, with two pay 

periods each month. Larry and Mary finished out the semester, but 

when, at the end of June, no effort had been made by the Preschool 

Development Corporation to pay them their back wages they consulted an 

attorney and instituted joint proceedings against the Preschool Develop

ment Corporation.

Larry and Mary were granted a judgment against the Preschool 

Development Corporation in the amount of $1,296.21.

The assets of the Preschool Development Corporation were stated to 

have been disposed of by the corporation, before the judgment was 

granted, and no actual restitution was ever realized.

The other trainee, who was interning at the same time as Larry, 

opened a school at the 126th and Pacific Street location, with one of 

the members of the Preschool Development Corporation as a trainee, and 

with the materials previously owned by Preschool Development Corpora

tion.

( Meanwhile, Mary and Larry went ahead with plans for their
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school. The name Montessori Schools of Omaha Inc., was registered as 

the school's trade name with the State of Nebraska; the school was 

incorporated under the state's laws; and a lease was negotiated and 

signed for space for two classrooms at 900 North 90th Street in Omaha.

The school opened in the fall of 1967 with three classes of 

approximately 20 children each. Mary directed two classes, one morning 

and one afternoon. Both classes were made up of first-year children 

and children who had been in Mary's classes the previous year and were 

returning for their second year. Larry directed a morning class con

sisting of beginning children. He also assisted in Mary's afternoon 

class for further training under Mary's supervision. Two assistants 

were employed for the morning classes, one had attended the American 

Montessori Society summer, teacher-training, program and was completing 

the internship requirements for her certification.

They had already decided to restrict their school to the pre

primary level and were accepting children only between the ages of two 

years, six months and four years, one month. The children would study 

in the school until they met the State's age requirement for first 

grade. Thus, an additional year of Montessori School would substitute 

for kindergarten.

EXPANSION, A NEW GOAL

Larry had already completed certain of his goals; the first, by 

becoming a qualified director upon completion of his training in June 

1967, and the second goal, that of ownership of his own school.

A new idea of whether or not to increase the physical capacity 

or extend the school location, offered both opportunities and problems.
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Larry and Mary had periodically discussed the future of their School. 

Recently, with the interest shown by Bellevue parents increasing, the 

discussion had focused on the idea of expansion based on certain facts. 

The School had grown from 35 to 48 children during the 1966-67 school 

year and had started the 1967-68 year with 55 children. Enrollment was 

now level at 65 children. Larry and Mary made it a policy not to accept 

children for just a month or two and did not expect any child to leave 

before the end of this term. An additional smaller classroom had been 

rented for the second morning class. The space was not used in the 

afternoon and was, therefore, available for expansion without cost.

The year of "In-Service Training" that Larry was completing had allowed 

him to observe Mary's handling of her class, while acting as her 

assistant, and to conduct his own morning class, as a qualified Director. 

A continuing enrollment of 60 children for the next year, 1968-69, 

would present problems.

Three classes of 20 children each, with Mary as Directress of 

two classes, would utilize Larry as a Director for only one class a 

day. The In-Service Training could not be offered without Larry or 

Mary giving up a class. Indeed, Mary with two assistants could handle 

two classes of 30 children each and use only the larger classroom.

This arrangement, however, did not use Larry and made no provision for 

In-Service Training. The trainee, Miss L., would be a qualified 

teacher and certified by the American Montessori Society at the end of 

her internship, coincident with end of term. If Larry and Mary did not 

offer her continued employment, would Miss L be available when enroll

ment required another qualified teacher?

Eighty children in four classes of 20 each, two in the morning
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and two in the afternoon, would effectively utilize Larry and Mary as 

teachers. It would not provide for In-Service Training. However, it 

would allow expansion as the larger classroom can accommodate 30 chil

dren and Mary could expand her classes, if necessary, to 30 by hiring 

an additional assistant for each class. A total enrollment of 100 

children was the limit for the two rented classrooms. Larry's immediate 

objective, therefore, was to undertake a study that would assess all 

facets of the situation, clearly delineate the problems and provide 

enough information upon which to make a decision. Another factor was 

time, as preparations must be made for the school or schools opening in 

September 1968, which date was less than five months away.

"Of course," Larry said aloud, "When I outlined my philosophy a 

year ago I indicated a Montessori System of Schools." He paused and 

looking quizzically at Mary and added, "You are certified as a primary 

grade director aren't you?"

"Yes I am" replied Mary. "I feel the same way as you do. I 

see no reason why we would have to stop at the preschool level."

With another objective established, that in time their school 

would continue past preschool into primary, and again in complete accord, 

they turned to the immediate problem at hand.

Nationally published figures in the United States indicated 

that preschools were increasing between 1962 and 1968. A geographical 

breakdown of all preschools showed kO per cent to be in the East, and 

^0 per cent in the Far West, with locations predominantly in cities 

situated on the East and West coasts. The remaining 20 per cent of the 

preschools were located in the Midwest. At least 300 Montessori 

schools were also started in this same time period. These schools are,
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of course, independent or affiliated with the National Montessori 

Societies such as American, Canadian, or International.

Mary was consulting the American Montessori Society Listing of 

Affiliated Schools and Study Groups as of April it, 1968 which had just 

been received. Her compilations, extracted from this listing, showed: 

51 affiliated schools and l4 study groups in the Eastern Region; 48 

affiliated schools and 9 study groups in the North Central Region; and 

12 affiliated schools and 3 study groups in the Western Region; a total 

of 111 affiliated schools and 26 study groups for a grand total of 137 

as shown in Table 1 on the next page.

The uniqueness of Larry's proposal to be owner/director of a 

school operating at two or more locations, in which Mary wholeheartedly 

concurred as a partner, is illustrated by the fact that only in three 

instances in the United States, one school in Ohio having three 

locations and two schools in California having three locations each, 

have American Montessori Society affiliated owners operated in more 

than one location.

ALTERNATIVES

Larry and Mary agreed that they had three basic alternatives 

from which to choose a course of action for the coming school year. 

First, they could operate one school either in their present rental 

location at 900 North 90th Street, or give up the lease and open a new 

school elsewhere in Omaha. Second, they could expand within Omaha, 

either by retaining their present location and establishing a second 

school elsewhere within the city, or give up the present location and 

establish two schools elsewhere within the city. Third, they could
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TABLE 1 

AMERICAN
MONTESSORI SOCIETY AFFILIATED SCHOOLS
AND STUDY GROUPS AS OF APRIL k, 1968

EASTERN REGION AFFILIATES STUDY GROUPS
Connecticut 6
Delaware 3Massachusetts k 1
New Jersey 9New York 22 9Pennsylvania 6 l
Virgin Islands 1
Alabama 1
Virginia 1
South Carolina l

5 Ï n r

NORTH CENTRAL REGION

Canada 1
Illinois i k 2
Indiana 3 1
Iowa l
Kentucky k
Michigan 2 1
Minnesota 2 1
Nebraska 2
Ohio 13 3Wisconsin 6 1

Ï Ï Ï Ï 9

WESTERN REGION

Alaska 1
Arizona 1
California 9 1
Colorado 1 1
Washington 1

12 3

111 2 Ü

Source: American Montessori Society, 175 
Fifth Avenue, New York, N.Y.
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expand outside of the Omaha city limits while continuing to operate 

one school in Omaha.

True, there was a fourth alternative, that of three schools, 

two in Omaha and one outside, but this alternative was never developed 

as this would mean an additional director at the third location. 

Therefore, they considered only the three alternatives which would allow 

either, or both of them, to directly oversee the school(s) operations.

POSSIBLE LOCATIONS

Another decision, which paralleled Mary and Larry's initial 

one not to expand to three locations immediately, was the restriction 

that a second location, if feasible, should definitely be within Douglas 

or Sarpy County in the State of Nebraska. (The Greater Omaha, Douglas 

and Sarpy County area, as shown in Exhibit 6, had a total population 

of 1*48,900 in 1967.) Larry decided to do research on both counties 

and compile some facts on population, schools, and school teachers 

salaries.

DOUGLAS COUNTY

OMAHA The population of Omaha in i960 was 301,598 and had grown to 

375,000 by 1967. It was expected to reach 404,000 by 1970, or a 33 

per cent increase over i960. Three universities and one college are 

located within the city limits. Over 76,000 pupils are enrolled in 

100 elementary schools, nine public high schools, and 15 junior high 

schools. An additional 25,000 students attend 4l Catholic elementary 

schools and 12 Catholic high schools. There are five Lutheran elemen

tary schools with approximately 100 pupils each. The Westside Community

School Map, (shown in Exhibit 7) indicates the location of public ♦
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schools in the general area of Montessori Schools of Omaha, Inc.

RALSTON Population here is estimated at 10,700 with one elementary, 

one junior high, and one senior high school.

MILLARD Population in this community is estimated at 6,500 with four 

elementary schools and one junior-senior high school. Teachers base 

pay here is $5>800 for the school year.

SARPY COUNTY

BELLEVUE Bellevue is the oldest town in Nebraska, and is located eight 

miles south of Omaha and adjacent to USAF SAC Headquarters.

Manual Lisa, founder of the Missouri Fur Company, who traded 

and explored along the Missouri River used the expression "La belle vue" 

in 1805 to describe the bluff area. Later it became the name of the 

town.

Bellevue was strategically located and became the meeting place 

of fur traders and Indians. Fur trading posts were established and by 

1827 it had become an important shipping point. The Post Office was 

opened in I8I9. and the town was incorporated in 1855.

Today Bellevue is the fastest growing city in Nebraska. A new 

Post Office, the new Municipal Building which houses city offices and 

the Police Department, a new central fire house, sewage disposal plant, 

water treatment plant plus many new businesses, new churches, and 

hundreds of new residences have all been built in the past few years.

This community operates under a Major-Council form of govern

ment. The Fire Department is voluntary while the Police Department is 

paid. Street maintenance is excellent, and snow is removed promptly.

Bellevue is closely associated with SAC Headquarters. Eighty
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per cent of the city's population is military-affiliated. This per

centage is approximated in the school system; 75-80 per cent of the 

students are from military families or have one or both parents 

employed at Offutt AFB; 70 per cent of the teachers are military wives. 

The continued expansion of the school system is evidence of Bellevue's 

growth.

Recently, Bellevue College has been reopened, having been 

closed since World War I. There are 225 day students, while 55O, 

mostly Air Force personnel and dependents, attend evening classes.

Offutt Air Force Base has been the home of Strategic Air Command 

Headquarters since March 19^8. The base area includes 1,887 acres. 

Capehart housing covers I465 acres. There -are 2,755 officers, 8,351 

airmen and 1,860 civilians located here. The 22,212 dependents reside 

in Wherry (on base) and Capehart housing. A combined population of 

35,178 makes Bellevue and Offutt AFB combined equal to the third larg

est city in Nebraska.

The Wherry family housing area has convenient access to 

Bellevue schools. Three of the Bellevue public elementary schools and 

one parochial elementary school are located in Capehart. Students are 

bussed to the High School in Bellevue or Catholic High Schools in 

Omaha.

There are two nursery schools on the base: CHAP (Children 

Have A Potential); and a base nursery which is provided for the 

convenience of working parents, or as a baby-sitting service.

Bellevue's population growth is shown below in Table 2 and is 

currently estimated at 22,t88. Bellevue has ten elementary schools,
I
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two junior high schools, and one senior high school. The Bellevue 

public school salary schedule, I968-I969, gives base pay as $5,900. 

(See Exhibit 8.)

TABLE 2

BELLEVUE POPULATION - (ESTIMATED)

1855 10,000 1961 9 ,7 8 0

1935 1,000 1962 10,295

1956 5 , 34o 1963 11 ,3 5 0

1957 5 ,9 4 0 1964 n , 4oo

1958 6 ,8 4 5 1966 17 ,515

1959 8 ,3 1 5 1968 2 2 ,4 8 8

i960 8,831

Source: Bellevue Chamber of Commerce 
Bellevue, Nebraska

PAPILLION This community had a population of 4 ,0 7 9  according to the 

1965 census and is estimated at 5 ,0 0 0  in 1968. There are two elementary 

schools, one combined junior-senior, public high school, and Sacred 

Heart Academy. A Bachelor of Arts Degree is required of the teachers 

whose base salary is $5,900, plus a five per cent increase for five 

years service. The median salary is $6,8ll. There are two nursery 

schools in town.

GRETNA has a population of 2,850 and one public school. Teachers' 

base salary is $5,800, with an announced increase to $6,200 by 1970. 

SPRINGFIELD VILLAGE has a population of 2 ,4 0 0  with one elementary and 

one primary school.

LAVTSTA is included with Ralston. The two towns are adjacent and

Harrison Street, which is the county line road, divides them.
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LaVista has one school.

THE NARROWING CHOICE

As of April 1968, Larry and Mary had been in the Omaha area for 

almost two years. They had, on numerous occasions, visited the other 

towns in Douglas County. Indeed, pupils from both Ralston and Millard 

were enrolled in the Montessori schools in Omaha. Mary reviewed the 

agreed upon alternatives. First, one school in Omaha, at present or 

new location. Second, two schools in Omaha, at present plus a new 

location, or two new locations. Third, two schools, one in Omaha and 

the other outside.

Mary and Larry did consider moving the school to either Ralston 

or Millard, and thus introduced still another alternative. This was 

almost immediately discarded because it would mean leaving the area 

providing the most pupils in order to move to a location which produced 

few pupils.

Next, they considered the alternative of continuing the school 

in Omaha and expanding their operation by opening a new school in 

either Millard or Ralston. The fact that the two towns were so close 

to Omaha, and that pupils were already making the short drive, or were 

being bussed to one of the Omaha schools, precluded further considera

tion of either of these communities as their new school's location.

They next examined the possibility of locating in Sarpy Coonty. 

They had already agreed that to move the principal school from the 

Omaha area would be to give up all that they had gained so far. There

fore, their consideration of a location in Sarpy County was for 

expansion purposes only. First, it was obvious from the population 

factor alone that Bellevue was the only serious contender. Second,
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Bellevue had expressed a strong Interest in Montessori, as evidenced by 

the parents' request for a meeting with Larry and Mary. Third, some 

Bellevue parents were already driving, or having their children bussed, 

in excess of ¿40 miles per day in order to take advantage of Montessori 

training in Omaha. Based upon these factors Larry and Mary decided 

that if they adopted this alternative, then Bellevue should be the new 

school's location. If this was their choice, they would then have to 

resolve all of the problems associated with the opening of a new school. 

To relocate in Omaha at the same time, would at least double their 

problems. Having tentatively agreed, then, that they did not wish to 

open two new locations simultaneously, they had, in effect, ruled out 

that part of the second alternative which would call for them to give 

up the present location and establish two schools elsewhere within the 

city.

They had no indication that operating a school elsewhere in 

Omaha would be better than staying where they were presently. It 

appeared that both they and their competitors had originally established 

schools based upon availability of facilities, and the recognition that 

the growth of Omaha was to the west. Indeed, the present location with 

two classrooms offered not only the opportunity to remain where they 

were and where their customers were used to having them; but with two 

classrooms they could expand at the present location to accommodate 

100 pupils, by increasing class size from 20 to 30 children. They 

decided, based upon these reasons, that if they chose the first alter

native they would remain where they were.

The second alternative which allowed the retention of their 

present location, and which they now concluded was as good a location
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as any, would also permit the establishment of a second school within 

Omaha. Since their enrollment already included children from all 

sections of Omaha and most of the surrounding towns, Larry felt that a 

second location within the city might well involve all the additional 

expense, time, and effort associated with establishing a new location, 

only to find that they were in competition with themselves. Their 

customers would remain the same but would then go to the school most 

convenient for them. Larry resolved that he would certainly examine 

the question of the location of his services more closely in the future. 

Some of the children, he knew, came from the immediate area where the 

other Montessori schools were located. A move closer to them did not, 

he felt, offer any guarantee that he would increase his enrollment.

The second alternative, therefore, now held no particular attraction, 

and as Mary remarked at the end of their long and involved discussion, 

"We have narrowed our choice down to either the first alternative of 

retaining our present location, or1 adopting the third alternative with 

the provision that the school we operate in Omaha remain at our present 

location and any expansion outside of Omaha would be in Bellevue."

Larry remarked, "I will spend all of my free time and weekends 

in assessing the factors we must now consider such as: The competition 

we will face next fall; is there a location available in Bellevue; and 

what will be our proposed budget. I will try to have this completed 

by the end of April so we can make our decision in May."

NURSERY SCHOOL COMPETITION
Larry could not find a single pattern which would explain the 

enrollment at the three existing Montessori schools. He did not
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believe that it was location alone as he had pupils from all Omaha 

areas. He knew that his competitor - k miles to the west charged the 

same tuition as he did and had an enrollment of 40 children. Further, 

he understood from some of his pupils' parents, who had, of course, 

talked with parents in other Montessori schools, that an increased 

enrollment was planned there and sufficient applications had been 

received to practically guarantee enrollment in excess of 100 children 

for the coming school year.

Also, he learned that the Knowledge Montessori School, located 

three miles to the north, would graduate a large class, and their 

enrollment would, therefore, be approximately 95 pupils, and tuition 

would be reduced to $335 for the coming school year.

Larry and Mary were raising their tuition to $389 to meet the 

increased cost-of-living. Fifty dollars would be deposited with the 

school application. In September before school began $194.50 would be 

due, and $l4 4 .50 would be due in January prior to the start of the 

second semester.

The State Law of Nebraska allows the child to attend Kinder

garten in September if they are five years of age prior to October 15th, 

or if they pass a readiness test. There is no competition between the 

public schools and Larry and Mary as the maximum age for entering 

Montessori is four years, one month while the minimum in the state is 

five years. Larry and Mary did not have any known competition from 

nursery schools although there were seventeen day nurseries in Omaha. 

Larry and Mary had read a few nursery school advertisements, and it 

appeared that these were staffed by ex-public school teachers. There 

were only two such schools in their immediate vicinity. The closest
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was two miles to the southeast towards the center of Omaha. Several 

nearby nurseries, located in churches, charge $l6 a month for a two-day- 

a-week session, either morning or afternoon. Classes are limited to 20 

children. Each class has a teacher with a degree in education assisted 

by another adult as a helper. A strict 10:1 child-adult ratio is 

maintained. Children learn to recognize numbers and colors, but do 

only pre-kindergarten work. Based upon a two to three hour class 

session, the cost per child hour would be from $.ltl| to $.71.

Bellevue, on the other hand, has eight day nurseries or pre

schools. Welcome School is held in the Presbyterian Church of Bellevue. 

Three classes are in session; one class of four-year olds has 20 pupils 

meetirgtwice a week in the morning; one class of four-year olds has 20 

pupils meeting three times a week in the morning, and one class of 

year olds has 20 pupils meeting three times a week in the afternoon. 

There are three teachers, one with a Masters Degree and the other two 

with Bachelor Degrees. A college sophomore and a Job Corps Trainee 

have been hired as helpers. The teachers are paid by the hour, based 

on the Bellevue Public School salary schedule.

Tuition is $21 per month for the three-day-per-week session or 

$1.75 on a daily basis. Tuition is $1  ̂per month for a two-day-per- 

week session or $2 daily. Each class session is 2y hours in length.

The Church furnishes the classroom space free of charge and provides 

insurance and utilities. All profit is expended for additional 

equipment and supplies. Applications during the 1967-68 school year 

exceeded the maximum number possible as there were 70 applications for 

the 60 spaces available. For the 1968-69 school year the school will 

increase enrollment to 100 children and five classes, each with an
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enrollment of 20 children, will be held. Two classes, one for age 3^ 

and the other for age four, will meet twice a week. Three classes, two 

of age four and one of age U§-, will meet three times a week. This 

increased enrollment will require an additional teacher plus the present 

staff. A team-teaching approach is employed to prepare the children 

for kindergarten - the cost per child hour is $.70 for either the two 

or three-day-per-week class.

The seven other nursery schools are summarized as shown in 

Table 3 on the next page. To arrive at a valid comparison of school 

cost per child hour, Larry took the Bellevue school schedule which 

called for l8o days in session, and allowing for holidays etc., allocat

ed 108 days to nursery classes meeting three times a week, and 72 days 

for those nursery classes meeting twice a week. By multiplying the 

number of days in session times the daily class hours, the total number 

of hours the child attends school was found. This figure, divided into 

the total tuition, which is calculated as cost per month times the nine 

months in session, yields a cost per child hour figure.

The cost per child hour for the Montessori Schools of Omaha,
Inc., is $.76. The child attends l80 days for 2 3/^ hours per day. 

Tuition is $378.

"It is interesting to note," Larry remarked, "that babysitters 

receive $.50 per hour as teenagers and $.75 per hour as adults."

The Bellevue Public School system has been moving towards an 
ungraded or continuous progress" viewpoint. An increasing number of 

elementary schools will follow this philosophy in the primary rooms.

The public schools will continue a summer session offering elementary 

summer,school classes for grades kindergarten through six, in both
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TABLE 3

BELLEVUE PRESCHOOLS -

NAME: COST/
CHILD HOUR PUPILS TEACHERS HOURS

Preschool
Nursery

A
$.80

Nursery
H

$ .6 7

Nursery
J

$ .7 0

Nursery
L

$ .75

Nursery
N

$.67
Preschool

P
$.7*4

Preschool
S

$ .5 1

I48 - 2 
classes 
of 2b

10

11

16-25

11

10

8

pì

pi

4 or 
8

2*

2 l/k

3 l/b

All nurseries/preschools held in home 

a school building.

Source: Based on parents' interviews,

3 DAY WEEK 

COST/
MONTH CURRICULUM

$2̂ 4 Creative and Educational,
Numbers and Reading

One teacher has 
certificate

$20 Stories, Painting, Past
ing, Pre-Kindergarten

Teacher (no college)

$25 ABC's - Basic Math 
Sounds - Reading

First Grade Teacher

$6.50 Licensed Day Care 
Full ----
Day First Teacher Montessori 

training . Second 
Teacher 1 Yr College

$20 Creative and Educational

Teacher one year college

$20 Preschool Academics 
Names - Numbers 
Free Play

Teacher (no college)

$20 Numbers 1-10, Sounds, 
Reading

Public School Teacher 

except Preschool S which is in
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remedial and enrichment work. In addition, a program to challenge the 

gifted will run for three hours and twenty-five minutes each day with 

tuition of $2 0. Classes will meet for six weeks and bus transporation 

will be offered. The Bellevue School, system plans, in the very near 

future, to offer a summer program, along the above lines, for preschool 

children, but no formal announcement of the course, or its curriculum 

has been made.

Bellevue has one licensed day-care center. In 1963, 200,000 

children were eared for in licensed day-care centers; the forecast is 

500,000 in 1968.

Tin: SCHOOL AGE REPORT

x Dr. Wayne M. Paxson, Administrative Assistant, Office of the 

Superintendent, Bellevue Public Schools, Bellevue, Nebraska has 

published a report Decreasing Birth Rates for Nebraska. Dr. Paxsup

states, "There were 26.5 per cent less one-year-old children than six- 

year-old children reported in the Nebraska Census, June, 1.967. Douglas 

County, on the other hand, reflected only a 8.8 per cent decrease 

between six-year-olds and one-year-olds. The difference in Sarpy County 

was i2.9 per cent."

The number of children in June 1967, in Sarpy County, as shown 

in Exhibit 9 > is six-year-olds 12kk, and one-year-olds 711• The 

difference of 533 children represents a h2 .9 per cent reduction. Dr.

Pax3on also states, "Approximately two-thirds of the pupils in Sarpy 

County are enrolled in Bellevue schools. If in-and-out migration does 

not change the statistics materially, a reduction should be noticed in 

kindergarten figures for the 1969-70 year. Increases could be expected 

in junior high school in 1968-69 and for the next seven years. The
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major increase in senior high school enrollment would appear in 1971-72 
and continue through the next ten years. The growth of Sarpy County 
could change these statistics; however, the difference between the 
number of one-year-olds and six-year-olds indicates that a sharp 
reduction in birth rate has already taken place in Sarpy County.

It is possible that the unique make-up of the adult population 
of our school district (80 per cent of patrons being military-connected) 
could continue to provide an age-group of parents who would have children 
predominately of elementary school age." (The Paxson Report was Larry’s 
first indication that Sarpy County might not be a good location in 
which to expand the school.)

Larry noted that girls born in the post-war baby boom between 

19^5 and 19̂ +8 would reach l8 years of age between 1963 and 1966 and 

would have reached 30 years of age between 1975 and 1978. Since this 

is the age when the majority of women have children, then the mid-point 

of the period should be 1970.

Mary, however, questioned, "Isn't the birth rate decrease offset 

by the increase in Bellevue's population?" "No," Larry replied, "I 

calculated my own percentage by alloting two-thirds of the children to 

Bellevue and comparing this figure against the Bellevue population for 

the year when the children were one year old. The percentage drops from 

approximately five per cent in 1965 to less than 2-j per cent in 1967. 

Therefore, even though the population has doubled in the last five 

years, the ratio of one-year-olds in Bellevue to total population has 

decreased by 50 per cent in approximately two years."

Mary said, "Then, if that is true for Bellevue, with approximate
ly two-thirds of the population, our decision to limit the choice of
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location within Sarpy County to Bellevue is correct for obviously the 

smaller towns would have too few children to support our school."

Larry added, The number of children in Douglas County however 

is down by nine per cent in 1967 yet our enrollment has increased, and 

a third Montessori school has opened. Therefore, we must consider our 

choice of alternatives carefully."

SOME BUDGET ITEMS TO BE CONSIDERED 

The American Montessori Society Secretary, when asked about costs 

of beginning a school, wrote, "We have normally considered that it 

costs about $20,000 to get a class off the ground the first year and, 

of course, the greatest expenses involved are in salaries and Montessori 

apparatus. Enclosed in a listing of items to be considered in the 

establishment of a Montessori school which may be of help. As you see 

things will vary in each location and circumstance so there is no 

standard amount." (The list of items is shown as Exhibit 1 0.) Larry 

found that even among his well-read Montessori parents some confusion 

developed as to the exact meaning of certain terms. Each business and 

profession has its own terminology and Montessori Education is no 

exception. The explanation of the items follows.

THE MONTESSORI APPARATUS
The term didactic is defined as "Fitted or intended to teach," 

and is used to indicate any educational equipment. Montessori apparatus 

is learning material made by Montessori. However, the two terms are 

often used interchangeably.

The Montessori apparatus can be ordered from Holland or England. 

(A representative price list is shown as Exhibit 1 1.) Dutch materials
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for a class of 20 has an estimated delivery -cost of $1,500. The Mon- 

tessori apparatus is set up in three priority lots A, B, and C and 

consequently the sum of $1,500 does not have to be expended at one time. 

Larry had found that the apparatus had a four-year life, based on two 

sessions a day for l80 school days, with 20 children per class.

Mary was examining the new brochures from the Americam Montessori 

Society and contrasting the pictures showing the children using the 

apparatus with the pictures in the pamphlet that she and Larry were 

preparing for their school. (Shown in Exhibit 12A and 12B) The 

pictures were representative of the "work" that the children did each 

day.

Sound boxes are in two-color sets and when the child has proper

ly completed his "work" he has a series two-by-two, one of each color, 

the number in the series depending upon his age and ability; which when 

rightly identified as a pair produce the same sound. Dressing frames 

require nimble young fingers to press, lace, buckle, fit hooks and eyes, 

or tie bows to complete. Towers are erected of decreasing-size cylinders 

and often stretch so high that Larry has to actually lift the child 

while he affixes the topmost piece. Geometric shapes of all sizes; 

triangles, cubes, and squares, introduce spatial orientation to the 

eager young mind. Boxes of beads and bars, squares and cubes of tens, 

hundreds, and thousands introduce mathematics. Bars of varing lengths 

teach the relationship of numerical number and size and, most famous of 

all, the sandpaper letters, so children can feel the outline of letters, 

reproduce them in various media, and eventually take the steps them

selves to reading and writing. Each child selects the "work" that he 

wishes to do, takes it to a designated spot such as his own rug,



39

which is an area where he alone can work unless he invites someone to 

join him, and completes it. The child may use an exhibit already set 

up on one of the display tables. Each "work" is always returned to its 

proper storage space before the child proceeds to another task.

THE MONTESSORI-ORIENTED MATERIAL

This includes the classrcom supplies such as juice, crackers, 

napkins, and glasses, which are used up, or broken at snack time, and 

materials, which are expended during the school year, such as clay, 

paint, and polish are Montessori-oriented materials.

THE PRACTICAL LIFE EQUIPMENT

This category includes the equipment which the children use in 

taking care of themselves or their classroom environment while engaged 

in water pouring, dusting, polishing, and cutting.

THE LANGUAGE MATERIALS

This includes materials used in labeling, vocabulary, grammar, 

geography, and science.

THE FURNITURE

Larry had found that furniture, especially tables and chairs 

were among the most expensive items in the original equipping of a 

Montessori School. Costs here can range from the inexpensive $6 table 

and chair set to for each pupil. Larry purchased 22 tables at a 

cost of $213 as original equipment: 15 which were l8" x 2h", each to 

accommodate one child; 5 which were l8" x 36", each to accommodate two 

children. Eleven of the tables are free for any child to use. Nine 

tables are set aside for permanent exercises and are used for only a
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specific purpose such as "table washing". Two - 2k" x 60", tables each 

accommodate ten to eleven children, plus one adult. Since all children 

will not be doing the same "work" at the same time, Larry found the 

above table "mix" most practical to accommodate a beginning class of 

2 0. Shelving and cabinets could be purchased locally, but Larry made 

almost all of these items for the school himself, thereby reducing costs. 

He estimated the furniture and fixtures to have a six-year life.

The space occupied by the school conformed to the Montessori 

specifications of a large open room with child-size furniture.

Sufficient cabinets to hold the children's "work" were installed and 

good lighting was provided. Larry and Mary had chosen well.

An experienced Montessori director with one assistant,could 

handle a beginning class of 20 children for one session, and with a 

second-or-third-year class could expand to 30 children per session with 

the help of two assistants. The room in which Larry and Mary conducted 

their largest class measured 30' x i(0' allowing each child in. a class 

of 30 approximately i+0 square feet of floor area; child-size toilet 

facilities were adjacent. The room has been modified to provide a 

one-way glass allowing parents to observe their children's progress. 

Outside were large spacious grounds, well removed from traffic, which 

allowed many outdoor activities.

THE SALARIES

The American Montessori Society in discussing teachers' salaries 

stated, "Depending on the area, but can figure on the local public 

school teacher salary range - should be as much or more because of the 

special Montessori training."
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The lowest starting public school teachers' salary in the 

Greater Omaha Area is $5,800 and increases to a maximum in Bellevue of 

$12,862 which is a combination of steps, degrees, and credit hours.

Mary, based upon experience and background, was paid $8 ,50 0 per school 

year. A teacher, that is one who has completed the American Montessori 

Training and the one year internship, would command more than the local 

base pay: The teacher's salary to cover two sessions per day, with the 

number of days corresponding to the Nebraska State Public School system 

of l80 days per school year, is $6,0 0 0. A teacher's salary for a half

day session is $3,500.

Trainees working to complete their internship are paid approxi

mately $1,200 in the Midwest,and $2 ,^0 0 on the East Coast. They are 

hired for approximately 3"i hours per session. The Director spends an 

additional three to four hours each week conducting a practice class 

for the trainee's benefit. Wages are not paid for this instruction 

t ime.

Assistants usually possess a college degree, are specialists in 
one area such as language, and are hired to help a teacher.

THE RENT, UTILITIES AND OTHER EXPENSES

Church-connected schools are provided classrooms, utilities, 

and insurance and other items at no charge to the school. In these 

instances where the school is not affiliated with the church, but has 

rented classroom space in the church, all of these items must be 

budgeted. The church might require, as part of the lease, the privilege 

of using the classroom space at any time school is not in session. This 

requirement presents some special problems, depending upon the type of 

activity that will share space with a Montessori school. If many
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"community-type" activities, other than the church's Sunday School, will 

use the classroom space in the evening and on weekends, provision for 

storing or, indeed,- "locking-up" the apparatus, materials, and equipment 

must be made. Larry had constructed his storage facilities to take 

advantage of church classroom space, if needed for expansion. The 

joint use of the Montessori table and chairs for a Sunday School class 

would be advantageous to both and could be provided for in the lease 

and the rental figure.

THE BUDGETS

Periodically Larry reviews the School's budget and compares it 

with actual results. He did not know the 1966-67 budget, if indeed, 

his employers had prepared one. A budget estimate and a sample budget 

have been published in a handbook for operating Montessori Schools 

entitled Standard Operating Procedure for a Montessori School.

(See Exhibit 13A and 13B.) Another budget, reflecting several proposed 

budgets and actual operational expenses of at least two schools, is 

combined and presented as the Midwest Montessori schools' composite 

budget of September 1, I96I+ as is shown in Table 1+ on the next page.

The composite budget includes the following items which require special 

comment.

ADVANCE DEPOSITS
To guarantee the pupil's enrollment in the next year's class, 

Larry and Mary require $50 which is refundable in the event of sickness, 

company transfer, or military movement orders.



TABLE 7
MIDWEST M0NTE3S0RI SCHOOLS’ 

COMPOSITE BUDGET SEPTEMBER 1, 196b

Budget Based on 70 Pupils -- 2 sessions of 20 each

’ASH $ 3,bOO

ADVANCE DEPOSITS

INCOME: Tuition (70 students x $375) = $15,000
Less Advance Deposit (70 x $2 5) 1,000

17 ,000
Less Allowance and Discounts (15$) 2,250

1,000

$11,750

Interview, Matriculation, Registration Fees ($7 to $10) 
One time per child not refundable

(70 x $7) 230
$16,730

$ 5,900 
2 ,700
2,500

Supplies
Library Books and Art Materials
Refreshments
Office
Payroll Taxes 
Custodial Service 
Telephone 
Miscellaneous

Salaries
1 teacher @ 5,900
2 assistants @ 1,200 
2 trainees @ 1,250

(School pays trainees tuition plus allow
ances)

$10,800

3OO
260
l70
270
780
100

150
$12,500

INCOME AFTER EXPENSES 3,930

FURNITURE AND FIXTURES 2,800

$“ 6~730

INCOME

ALLOWANCE AND DISCOUNTS Reduced tuition, for clergy, members of the

parish, or members of a religious denomination when the Montessori



, t o

school is affiliated with a particular denomination or parish church, 

is standard practice. An allowance or discount is usually given to 

children of the school's teachers and trainees. This item also includes 

scholarships which a few schools offer each semester to retarded 

children or to poverty applicants. The 15 per cent shown in the 

composite budget represents an approximate figure to include any or all 

of these allowances and discounts.

INTERVIEW, MATRICULATION, AND REGISTRATION FEES An interview fee, 

from $10 to $25, is sometimes charged, often instead of an advance 

deposit. If the child is not accepted the fee is not returned. The 

matriculation fee, a one-time charge is payable when the child first 

attends the school. A registration fee, a charge of $2 to $¡4 is paid 

each time the child enrolls to cover clerical costs.

OPERATIONAL EXPENSES

SALARIES The teacher would have two classes of 20 children each. The 

assistants' salary is based on one class per day. The trainees, in 

this case, are having their $1,000 tuition to a national society paid, 

and in addition, are receiving an allowance of $25 0. This practice 

allows the school to expand. Presumably, an agreement has been reached 

whereby the trainee will become a new teacher.

SUPPLIES The items are self explanatory. Note the absence of: first, 

the rent item, indicating that the schools are church affiliated; 

second, the practical life and language materials indicating that these 

are established schools.

Larry's proposed budget for a new location is shown below in 

Table 5. It is based upon 10 children in two classes of 20 each; one 

class'attending the morning session and one attending the afternoon
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session.

TABLE 5

LARRY'S PROPOSED BUDGET FOR A NEW LOCATION 
APRIL 30, 1968

INCOME kO students @ $389 $15,560.00

EXPENSES
Fixed

Salaries
Teacher $6,000.00
Assistants 2,100.00

Payroll Tax h o o . o o
Rent 1,500.00

$10,000.00

Variable
Public Relations and $ 530.00

Office Supplies
Repair and Replacement Expense 300.00
Practical Life and

Language Materials 250.00
Insurance 100.00
Miscellaneous 200.00
Classroom Supplies 200.00
Utilities I65.OO
Dues 200.00

$1,9^5.00 $1 1,9)4 5.00

$ 3,615.00

The fixed expense items, in Larry's budget, of salaries and 

payroll tax are standard. The rent item is based on ho square feet 

of classroom floor space per child.

The variable expense items; insurance, miscellaneous, and 

utilities are self-explanatory. The other items require comment.

The public relations and office supplies item covers the bro

chures that are purchased from the American Montesson. Society and the 

pamphlets with inserts that are put out by the school. Advertising 

is also included in this item. Larry and Mary advertised their Omaha 

School through an expanded listing in the telephone directory. The
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"Open House" and "Parents' Meetings" are carried by the local papers 

as news items. The unusual success that a single free ad in the 

Bellevue Guide, inserted by a parent, had in bringing people to the 

Parents' Meeting had encouraged Larry. He decided that after he and 

Mary made the decision as to where they would locate they would examine 

the cost of advertising through the small-town, local newspapers as 

well as unofficial publications on the Air Force Base.

The estimated cost of repairing and replacing the Montessori 

apparatus and the furniture is $300. Practical life and language 

materials (previously discussed) are budgeted at $250.

Classroom supplies are synonomous with Montessori-oriented 

materials. Dues are paid to the American Montessori Society for school 

affiliation at the rate of $5 per child; with a minimum of $100 and a 

maximum of $300. Two of Larry's items correspond to items on Midwest's 

composite budget previously shown as Table h. Practical Life and 

Language Material corresponds to Library Books and Art Materials; and 

Classroom Supplies (Montessori-oriented materials) corresponds to 

Refreshments. The item for Dues on Larry's budget without a correspond

ing item on Midwest's budget would indicate that Midwest is not affil

iated with a national society.

Larry's budget is basic for 40 students. The assumption is 

that, since this will be a new location, the children attending will 

be beginning Montessori pupils. An advance deposit of $50 is required 

upon enrollment, thus creating pre-paid tuition of $2,0 0 0. Furniture 

and fixtures, having an estimated six-year life, would cost $625 and 

include tables and chairs valued at $213; Montessori apparatus, Lot A, 

having^an estimated four-year life, would cost $375. These purchases



would establish school assets of $1,000.

Larry proposes to purchase Montessori apparatus in amounts of 

$500 the second year and $500 the third year for a total of $1,375 at 

the end of three years. This schedule of purchases for a beginning 

school corresponds to Lots A, B, and C of the Montessori apparatus 

with the children progressing in stages.

The $1,000 of asset items are enough for a single, first-year 

class of 20 children. However, when space is rented or a classroom 

is constructed, it is for a whole day. Therefore, 20 additional 

children can be accommodated in the second session. Sixty children 

require one-half again as much furniture and apparatus as itO, provided 

two classes of 30 are formed and meet one in the morning and one in the 

afternoon. If, however, two classes of 20 each are formed for the 

morning session, and one class of 20 for the afternoon session, then 

the furniture, fixtures, and apparatus items must be doubled in number 

as the two morning classes of 20 work independently of each other and 

do not meet at a common point, nor use a staggered schedule. This 

precludes the use of the same tables, for juice or story time, by both 

classes. With the above restrictions as a guide, innumerable budgets 

for class combinations can be derived.

Total enrollment determines income, and the expenses, both 

fixed and variable, as shown on the proposed budget can be expanded or 

contracted to reflect the school's enrollment. However, the actual 

number of classes, and the pupils in each, determines the number of 

teachers and assistants as well. Thus, salaries become a variable as 

soon as classes are shifted to accommodate teacher qualification. 

Furniture and apparatus have already been shown as variables based on

^7
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class size.
In any event, profit from the current year’s operation, or the 

advanced deposits for next year at the Omaha School would provide the 
funds for the proposed purchases at the new location.

THE PARENTS' VISIT
Within a few days after the Bellevue Parent's Meeting, Mary 

and Larry received several telephone calls. Parents who had attended 
the meeting, and others who had not, were calling to inquire if it 
might be possible to observe a Montessori class in session. As a 
result, Larry and Mary arranged a schedule for the parents to attend 
the Omaha school and observe the classes. Not more than four adults 
are accommodated at any one time. The practice of allowing parents to 
sit in the classroom itself is believed to be distracting to the class 
and is not allowed. This is standard practice in most Montessori 
schools. When visitors arrive at the school they are given a "Welcome 
Sheet". (See Exhibit ll. )

After observing a morning class, one set of parents, whose 
older children had attended nursery school, questioned Larry to make 
sure that they understood his approach to several areas that were of 
specific concern to them. The father asked; "How do you handle freedom 
and discipline?" Larry answered, "Mary and I believe that the child 
should be free to pursue any learning skill provided he has been shown 
the way to use the equipment. The child’s exercise of freedom must be 
disciplined to the extent that he does not take away from someone else 
the freedom to use the equipment in turn." The mother then inquired of 
Mary as to the school's approach to music and other creative arts.
Mary explained, "We seek to help the child master skills to perform an
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art, not the art form, nor limit the ideas the child might wish to 
express. The approach, therefore, is not structured. The basic art 
tools of brush, paint, earth, and clay are provided. The children are 
introduced to dancing and basic music by the use of rhythm and the 
melody inherent in the child's speech and movement patterns. Later he 
masters an understanding of and versatility with the scale by matching, 
grading, and improvising with the Montessori Bells."

SOME PARENTS' OBJECTIONS
Mary turned to Larry and said emphatically, "I think we operate 

one of the best schools in the world, and we certainly offer the children 
the best training, Montessori education." She then smiled a bit rue
fully, "But after some of the parents' remarks, we certainly would not 
think so."

"I know exactly what you mean," Larry exclaimed. It had been 
a particularly trying day. Several of the parents who had just left 
the school had made some pointed remarks highlighting the controversies 
which exist in educational circles when one philosophy or system of 
education is compared with another. The basic argument against 
Montessori was "Why didn't it become the leading educational system 
over 50 years ago, instead of losing out to other educators' ideas?"

One parent, in leaving, summed up a second argument by stating 
"Your school runs too many days a week." Many people believe that 
young children are damaged mentally and physically if they try to 
learn before they are ready. "When they are ready is, of course, set 
forth by law, or why else is the public school system structured by 
age and grade?” This is precisely the point that differentiates
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Montessori education from public school education. In many instances 

it differentiates one Montessori school from another. Parents who are 

accustomed to seeing their older children seated row upon row in a 

classroom would be very happy to find a Montessori school which also 

has a teacher with the children sitting and listening. Some observers 

of their school, Larry and Mary found, did not understand the Montessori 

approach at all. One visitor commented, "They have been at free play 

for one hour now. When does the teacher seat the children and start 

the lesson?" Larry said, "Mary we have heard that argument many times 

before, and I don't think we will convince the lady otherwise. She will 

enter her son in a preschool that meets just two or three times a week 

and she will be perfectly happy."

Two of the visitors that day had been young educators. They 

were particularly critical in calling the teaching material old- 

fashioned. "The children scrub, sweep, or wash by hand. Where are 

your labor-saving devices?" Another chimed in, "Yes, what good does 

it do to accomplish the task in an old-fashioned way with outdated 

tools in this modern world of automation?"

And to climax it, another male visitor of the day, who had 

come at his wife's insistence and seemed to enjoy the brief half hour 

that he spent, was reading the brochure's insert as shown in Exhibit

15. He stopped and asked Larry, "What does it cost?" Larry told him, 

and the man immediately replied, "For $378 I can send my oldest teen

ager to Catholic Prep!" The man left with his wife. Larry turned to 

Mazy, as the couple departed, and said, "I didn't get the chance to 

advise him that the cost is $^50 - $600 in the Chicago area, and $750 - 

$1,000 in New York and California."
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THE INTEREST QUESTIONNAIRE g

At the Parent's Meeting in Bellevue, mentioned previously, Larry 
had distributed interest questionnaires which provided a historical 
record of the meeting and background material on each of the people who 
attended. One of the items on the interest questionnaire is "would you 
like an enrollment application?" The majority of inquiries for enroll
ment applications came from the questionnaires and arrived within a few 
weeks after the meeting.

Larry reviewed the interest questionnaires received from Bellevue 

residents in preparation for a decision on expansion. Forty-two people 

had attended the Bellevue meeting and 28 had filled out interest 

questionnaires. Unfortunately, four of the children would be too old 

by the following September to enroll and five children would not be old 

enough. This checked very closely with Larry's figures from previous 

meetings in which 75 ’to 80 per cent of the people attending had filled 

out the interest questionnaire, and of these approximately 20 per cent 

of the children were found to be the wrong age for enrollment.

Mary turned from the desk where she had just assembled some 

enrollment applications for mailing and said to Larry; "This will make 

13 applications I have mailed in response to the interest questionnaires 

we have received from Bellevue. The Wallaces unfortunately will be 

moving in the early fall as the Air Force has transferred him, and we 

will have lost one of our staunchest supporters. It does seem a shame 

as they wished their daughter to have the advantage of Montessori 

training. Besides the Wallaces, several of the Bellevue people, while 

interested in the advancement of the Montessori movement, will not have 

children to enroll next fall. In addition, several of the Air Force
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families who started with our competitors have told our mutual friends 

that they will continue to send their children on the hO mile round- 

trip because of their child’s attachment to the teacher. We both know 

Larry, that 'Where the teacher goes the pupils follows.1

Mary thought the results from the questionnaire were most 

encouraging. The parents of six children had not requested enrollment 

applications but had asked to observe a class in session. "Larry," 

she added, That leaves us with a good possibility that we will have 

19 children next September. In addition, the five who are too young 

now will be eligible within that first year. If we plan optimistically 

for 19 children to start, and gradually increase throughout the year to 

¿b, shouldn't we plan on a full day in Bellevue? While theoretically 

we need thirty children to break even in a full-day operation, if we 

offer both a morning and afternoon session, parents will have an option 

of entering their child for either session." Mary continued, "If we 

started with a half-day in the afternoon the younger children might not 

be enrolled, as many of them have nap time, and the five younger 

children who are not old enough to come now will probably be enrolled 

in the morning. In those circumstances, we might have a hard time ask

ing some families to switch their children to the morning after they 

had already established a schedule." Mary concluded, "One director 

could manage ten alone for one session and lb with an assistant, and 

then when things become established and enrollment increases, an 

experienced teacher and trainee can be considered." It was agreed, as 

the proposed new location budget was flexible, that Larry would work 

out a few ideas for the next conference.
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ALTERNATIVES REEXAMINED

Larry and Mary had a definite set of rules which they applied 

in determining teacher, assistant, and pupil relationships. First, two 

trained teachers of over two years experience would not jointly conduct 

a class. The only exception would be the second year "In-Service" 

training requirement. Second, never have over thirty children in one 

class. Third, always maintain at least one or more adults for every 

ten children as a classroom ratio.

Early in May, Larry and Mary reappraised their position. The 

trainee indicated that she would like to take the "In-Service" training 

for the next year. Their lease had an option which would permit the 

school to continue operation at 900 North 90th Street. Mary had already 

interviewed several prospective trainees while Larry was giving serious 

consideration to hiring a part-time assistant to instruct in a foreign 

language. Mary spoke French and Larry some Spanish, and the assistant, 

when hired, would speak only her native tongue in class.

The Omaha School enrollment was now at 65 children, an increase 

of ten from the start of the school year. The 65 figure represented a 

35 Per cent increase over the number of pupils who had been in the 

school the year before. Projecting this increase in enrollment for the 

next year would indicate an enrollment of 88 pupils. However, Larry 

and Marry were very strict about the age of the entering child. Even 

though some Montessori supporters advocated, "A little Montessori is 

better than none," Larry and Mary would not accept children for just a 

few months. They felt that these restrictions would limit their enroll

ment as many of the present children would be going to first grade the 

next year. In view of these factors they believed that their enroll



ment in the Omaha school would be at least 60 pupils and not more than 

8 0. Larry had identified the items in the proposed budget which would 

change depending upon which alternative was chosen.

Mary said, "Larry, we have currently two classes in the morning 

and one in the afternoon. If we maintain the enrollment here at 60 

pupils we can have a class of 30 in the morning and 30 in the afternoon. 

We will have a 10:1 adult ratio in both classes by hiring two full

time assistants. This will allow you to open the new school and have 

both a morning and an afternoon class. If we increase the enrollment 

here to 80 pupils we can have two classes of 20 each morning and each 

afternoon. We could each take one in the morning and afternoon by 

hiring two full-time assistants. A third possibility would have Miss 

L, who will be a qualified teacher next year, take one class of 20 

children in the morning and hire an assistant to help her. I would 

have 30 children and hire two assistants. That would adequately care 

for 50 children in the morning. I would also have an afternoon class 

of 20 assisted by Miss L, now acting as an assistant to complete the 

"In-Service" training, plus another assistant, if the class has 30 

children. Larry, this arrangement would also allow you to open the 

new school." Mary was busy constructing a chart, as she spoke, and 

filling in possible combinations of children and teachers.

Larry noted that Mary had not put in two possibilities and 

told her, "If our enrollment here is 60 children next year, we must 

consider both a half day and full day at the new location."

Mary quickly added the necessary information and asked, "Does 

my matrix present the main considerations and can you prepare some 

budget figures?"
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Larry reviewed the matrix, Table 6 be low, and noted that Mary had 

her own shorthand notations. All figures are number of children. Each 

teacher's block represented the number of children in the class with 

morning and afternoon session's shown separately. The plus notation 

with A stands for assistant while a T stood for the "In-Service" 

teacher acting as an assistant. In order to compute income Larry 

multiplied the total number of children by $389 tuition. He assigned 

salaries, per school year, as follows: Mary $8,500; Larry $6 ,000; Miss 

L $3,500 as a teacher for one class, and $2 ,100 as an assistant to Mary 

(Total $5,600); assistants $1,050 for one class and $2 ,100 for full

time. He had already noted that the Omaha school would require "Lot C" 

Montessori apparatus and planned to budget $500 for this item. Last 

year, he had purchased sufficient furniture and fixtures for two morning 

classes of 20 each, but if Mary had a class of 30 and Miss L a class of 

20 for a total of 50, an additional $312.50 would be required.

TABLE 6 

MARY'S MATRIX

Omaha - Children/Teacher 60 60 60 80 8o

Mary 20+A 30+2A 20+A 20+A 30+2A

20+A 30+2A 20+T 20+A 30+A, T

Larry 20+A 20+A

20+A

Miss L 20+A 20+A

New Location - Children/Teacher 20 40 b0 A___ bO

Larry 20+A 20+A 20+A 20+A

20+A 20+A 20+A

Total' 80 100 L00 80 120
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Larry explained to Mary, "I had considered the fact that we 

would have to start a new location on a smaller scale. Unfortunately, 

the item for rent would not change, and as you know I have been to 

Bellevue twice and driven around with several of the parents. I have 

an invitation to go back next week and discuss the possibility of rent

ing space in two of the new churches for $175-$200 Per month. Commer

cial property rentals start at $300 per month with a year's lease, and 

the privately-owned residence which were in a commercial zone and could 

be used for a school did not have any one room large enough for our use. 

The alternative would be to build, but I think we are agreed, Mary, 

that for a new venture we should rent for at least the first year as we 

have done here." Larry continued as Mary nodded in agreement to his 

statement, "All of our variable expenses would stay the same, the 

classroom supplies would be reduced depending on the number of children. 

The apparatus would be used only half as much, but we would need all 

that I have figured on because naturally the children in the afternoon 

would use the same equipment as the morning class. If all 20 children 

attend in the morning we waste my talents in the afternoon unless I 

have a class here in Omaha. Ten children each session at the new 

location would be a possibility."

Mary raised an objection; "With only 20 children on a half-day 

schedule could we afford to even consider opening a new school? Isn't 

it going to cost us the same no matter where we choose to locate?" Mary 

continued, "The morning is always the favored session especially for 

the younger children who take naps in the afternoon, but it seems to 

work out that the majority of the applications will be just under our 

maximum-age limit so we will have an almost-four-year-old class in all



probability to start with. Some of them at age five will go to kinder

garten even though we had requested, and the parents had agreed, to 

keep the children in our school until they are ready for the first 

grade."

THE DECISION

It was the last day of May, and also the day of decision. Larry 

and Mary had held several more conferences to examine the problems in 

detail. The main drawbacks as they saw them were: First, the 60 

children enrolled in the present location, and 20 children enrolled in 

one session at a new location, would create too high a teacher cost and 

not utilize Larry’s talents for half a day. Second, maintaining the 

enrollment of 60 children - in the present location and allowing for an 

enrollment of hO children in the new location would use Larry's teach

ing talents as he could conduct two classes of 20 with an assistant.

This arrangement, however, would not permit use of Miss L. Obviously, 

the maximum utilization of Larry and Mary's talents as Montessori 

teachers would be to increase enrollment in the present location to 80 

children and have an enrollment of ¿10 children at a new location.

A secondary problem was how best to utilize classroom space, 

teachers, the trainee teacher, and assistants if an enrollment of 80 

children in the present location was reached. Only Mary had the 

experience to conduct a class of over 20 children. Thus, the secondary 

problem could be solved by a class arrangement of either 30-30-20, 

or four classes of 20 each.

Larry looked at the budgets that they had drawn up, which were 

variations of his proposed new location budgets, adjusted for all the 

variables that they had discussed, and said, "I think that about covers
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it, and we must make our decision."

Mary replied, "I know what I want to do. How about you?"

(Larry and Mary's decision was based upon the facts as they knew them. 
However, it was not until after their decision had been made, and 
the school year was starting that they learned of the information 
compiled, published, and copyrighted by the Omaha World Herald, and 
shown in Exhibits 16 through 2 0. The title of the publication is; 
Omaha. Profile of a Prosperous Market, and it gives a consumer analysis 
of the area.)
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MONTESSORI EDUCATION

WHAT IS IT?

This system of education is both a philosophy of child growth 

and a rationale for guiding such growth. It is based on the child's 

developmental needs for freedom within limits, and a carefully prepared 

environment which guarantees exposure to materials and experiences 

through which to develop intelligence as well as physical and psychol

ogical abilities. It is designed to take full advantage of the self- 

motivation and unique ability of young children to develop their own 

capabilities. The child needs adults to expose him to the possibilities 

of his life but the child himself must direct his response to those 

possibilities. Key premises of Montessori education are:

1 . Children are to be respected as different from adults, and 

as individuals who differ from each other.

2 . The child possesses unusual sensitivity and mental powers 

for absorbing and learning from his environment that are unlike those 

of the adult both in quality and capacity.

3 - The most important years of growth are the first six years 

of life when unconscious learning is gradually brought to the conscious 

level.

The child has a deep love and need for purposeful work. He 

works, however, not as an adult for profit and completion of a job, but 

for the sake of the activity itself. It is this activity which
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accomplishes for his most important goal: the development of himself - 

his mental, physical, and psychological powers.

HOW DID IT BEGIN?

Dr. Maria Montessori, the first woman to graduate from the 

University of Rome Medical School, became interested in education as 

a doctor treating retarded children. After returning to the University 

for further study, she began her work with normal children in 1907 when 

she was invited to organize schools in a reconstructed slum area of San 

Lorenzo, Italy. Later, she traveled all over the world lecturing about 

her discoveries and founding schools. She has written approximately 

fifteen volumes and numerous articles about education. She died in 

1952.

Her medical background led Montessori to approach education not 

as a philosopher or educator in the usual sense, but as a scientist.

She considered the classroom as a laboratory for observing children, 

and testing and re-testing for the validity of ideas and practices for 

aiding them in their growth. This open minded attitude, and the respect 

for the child which it implies, is the most fundamental aspect of 

Montessori education.

WHEN WAS IT INTRODUCED IN THE UNITED STATES?

Montessori education was introduced to this country in 1912, 

with one of the early schools being established by Alexander Graham 

Bell in his own home. After an initially enthusiastic reception, 

interest in the Montessori approach soon waned as the dominant emphasis 

of education shifted from the development of intellectual skills to 

life adjustment, and from the need for limits in the classroom to 

permissiveness. This was not typical of the response to Montessori
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education in other parts of the world where it continued to flourish.

The Montessori approach was reintroduced in the United States by Nancy 

McCormick in 1953> and, principally because of the changes in the 

psychological and educational climate, there has followed a tremendous 

resurgence of interest in this system of teaching. There are now 

approximately four hundred Montessori schools in the country.

IS IT EXPENSIVE?

The cost of establishing a Montessori classroom is comparable 

to that of beginning a convential class operation. At the pre-school 

level this means approximately $1,200 for equipment for a class of 25 

children. Of this amount, $800 will be for Montessori materials.

Because of the additional training required and the current limited 

supply oi1 Montessori teachers, salaries are likely to be higher.

IS IT FOR ALL CHILDREN?

The Montessori system has been used successfully with children 

between ages two and a half and eighteen from all socio-economic levels, 

representing those in regular classes as well as the gifted, the 

retarded, the emotionally disturbed, and the physically handicapped. 

Because of its individual approach, it is uniquely suited to public 

education, where children of many backgrounds are grouped together. It 

is also appropriate for classes in which the student-teacher ratio is 

high because children learn at an early age to work independently.

IS IT ORIENTED TO A PARTICULAR RELIGION?

Montessori is not associated with a particular religious 

persuasion. Schools have been sponsored by groups representing non

sectarian interests as well as Catholic, Jewish, Protestant, and Hindu

faiths.



IS THE CHILD FREE TO DO WHAT HE CHOOSES IN THE CLASSROOM?

The child is free to move about the classroom at will, to talk 

to other children, to work with any equipment whose purpose he under

stands, or to ask the teacher to introduce new material to him. He is 

not free to disturb other children at work or to abuse the equipment 

that is so important to his development.

WHAT DOES THE TEACHER DO?

The teacher is working with individual children, introducing 

materials, and giving guidance where needed. One of her primary tasks 

is careful observation of each child in order to determine his needs 

and to gain the knowledge she needs in preparing the environment to aid 

his growth. Her method of teaching is direct in that she neither 

imposes upon the child as in direct teaching nor abandons him as in a 

non-directive, permissive approach. Rather, she is constantly alert to 

the direction in which the child himself has indicated he wishes to go, 

and she actively seeks ways to help him accomplish his goals.

WHAT DOES IT DO FOR THE CHILD?

Observers of Montessori children have described them as having 

developed self-discipline, self-knowledge, and independence, as well as 

enthusiasm for learning, an organized approach to problem-solving and 

academic skills.

WHAT HAPPENS WHEN CHILDREN GO FROM A MONTESSORI CLASS TO A TRADITIONAL 
CLASS?

Most children appear to adjust readily to new classroom 

situations. In all likelihood this is because they have developed a 

high degree of self-discipline and independence in the Montessori 

environment, and because of the adaptability of young children in
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WHAT RESEARCH HAS BEEN DONE IN MONTESSORI EDUCATION?

No scientific research was conducted prior to 1965. In that 

year a six-year study was undertaken by the Department of Psychology 

at the University of Cincinnati. The study involves several hundred 

Montessori children as well as students from traditional classrooms, 

all representing the full range of economic backgrounds. First results 

of the study were to be published in 1967 by Children's House magazine 

and by Special Child Publications in a volume to be edited by Jerome 

Hellmuth.

Source: American Montessori Society, 175 Fifth Avenue,
New York, N.Y.
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EXHIBIT' 2
MARRY BLACK, DIRECTRESS

Miss Mary Black, Head Directress, cane to the school with the 

reference of being "one of the finest Montessori Directresses in this 

country." Miss Black, a native of Scotland, is a graduate of the Sion 

Hill Montessori Teacher College, Dublin, Ireland, where she received 

her Montessori training. She graduated in 1962 from the American 

Montessori Training Course, Oklahoma City. She has been certified by 

the American Montessori Society and by the Association Montessori 

International as a Directress at the three-to-six-year age level. In 

addition, she holds the primary certification for the six-to-nine-year 

age level from the Association Montessori International. She taught 

for four years in Chicago area schools before coming to Omaha. 

Chronologically her Montessori teaching experience is as follows:

1962-65 Directress, Alcuin Montessori School, Oak Park, 1 1 1.

1965-66 Founding. Directress, Elmhurst Montessori School, 

Elmhurst, 1 1 1.

1966-67 Founding Directress, Montessori School of Omaha, 

Nebraska.

1967-68 Head Directress, Montessori Schools of Omaha, Nebraska

1967-68 Staff Member, American Montessori Society School 

Visitation Committee.

At the time of her selection to the American Montessori's 

School Visitation Program, she was one of the youngest Directresses



to be so honored. In addition, she has served for several years, 1963- 

66, during the summer, as staff member, Midwest Montessori Teacher 

Training Center, Chicago, Illinois.
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EXHIBIT 3
PARENTS' QUESTIONS

1 . Who was Maria Montessorl?

She was an Italian physician and educator, and the first woman to 

receive a medical degree in Italy. Born in lSjO, she developed 

this method of education just after the turn of the century. She 

devoted her life to the education of children and was honored and 

respected throughout the world at the time of her death in 1952.

2 . Why did she develop her special, teaching method?

She developed her method because she was so distressed with the 

usual rigid teaching techniques used in Europe. Feeling that the 

young child had more potential than educators realized, she began 

to develop this potential by a "sensoral approach" (teaching the 

young child through his natural interest in exploring the world 

through his senses).

3 . What is the Montessorl method?

An approach to education which emphasizes the potential of the 

young child (under age five), and which develops this potential 

by means of a unique teaching strategy, utilizing specially-trained 

teaching materials.

U. What is the "absorbent mind"?

Dr. Montessorl was so impressed with the learning ability of the 

young child that she called the mind of the child "the absorbent 

mind". (one of her books is entitled The Absorbent Mind.)



5- What are the "sensitive periods"?

This is Montessori's name for age periods when the child shows 

unusual capabilities in acquiring particular skills. A modern name 

for this phenomenon might be "periods of specific maturational 

aptness".

6. What are some examples of sensitive period?

The sensitive period for writing is between 3h" and 4-g-; words leading 

to reading and numbers, 4 to 5; and precise movement and coordina

tion, 2-g- to 4 .

7 - What is the Montessori concept of "freedom"?

Freedom is a goal, not a starting point. A free child (or adult) 

is one who has developed his potential and prefers to work out 

problems for himself, but is capable of asking for and receiving 

directions when necessary. A undisciplined and unskilled child (or 

adult) is not free, but is a slave to his immediate desires and is 

excessively dependent on others (whether parent or teacher; wife or 

husband). The free child, of course, grows into the free adult.

8. What is the Montessori concept of discipline?

The Montessori discipline is an "inner discipline"--control which 

the child develops over his own behavior through his interest in 

the Montessori materials. Dr. Montessori noted that many so-called 

undisciplined children were really frustrated by the lack of proper 

stimulation, and would become happier and more self-controlled 

after a period of time in a 'Montessori class.

9 . At what age should a child enter a Montessori class?

They should start at three. Many girls and some boys are ready to 

start at 2|r, and some schools start four-year-olds in their classes
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to give a balanced age distribution.

10. Why won't most Montessori schools accept five-year-olds?

These children are past important sensitive periods and are fre

quently difficult classroom problems for the teacher.

1 1. How are Montessori teachers trained?

Training courses are held yearly, under the direction of the 

American Montessori Society, in New York, Chicago and Los Angeles.

1 2. Who is eligible to become a Montessori teacher?

College graduates, both men and women, may apply for admission to 

the training courses by writing to the American Montessori Society.

13. What happens with children who transfer from a Montessori school 

to a public one?

They should not go to kindergarten in a public school. If they 

transfer at age 6-10 they usually should be advanced one year.

Older children are much more suitable for transfer because public 

schools now make provision for advanced pupils in higher grades.

A great deal depends on the public school, however, and each 

situation should be evaluated separately. Montessori children are 

quite adaptable since they have already learned to work on their 

own without constant supervision.

1 4̂. How many grades do Montessori schools have?

Montessori classes are ungraded. (Ungraded classes are now being 

adopted as "very modern" in some public schools.) Children from 

3-6 are in the lowest class, 6-9 in the elementary class, 9-12 in 

the second elementary class, etc.

1 5. What is the advantage of ungraded classes?

A child can do work with older children in one subject, younger

68



children in another, and still have social interaction with children 

of his own age. It is the solution to the problem of "skipping" 

or "holding back" children who are either above or below their age 

level.

16. How large are Montessori classes?

The ideal size of an American Montessori class is about 25 pupils. 

(with teacher and assistant). New classes begin with 15-17 pupils 

and gradually increase in size over a two-year period. It is 

important that there not be too few pupils in a class; the teacher's 

job is not to "teach" in the usual sense, but to encourage the child 

to "learn, and learn how to learn".

1 7. Can I buy Montessori materials?

They are manufactured in Holland and ordinarily sold only to 

Montessori schools and teachers. Imitations of some of the 

materials are made by various American toy companies, and a few of 

the actual materials are available through one of these companies. 

Montessori "strategy" is more important than the materials, and 

and purchase of the materials for home use is not recommended.

1 8. How can I afford both Montessori and college tuition later?

If you have to make a choice, the money is better spent at age three 

than age eighteen, for the child who "falls in love with learning" 

at an early age will get to college with or without his parent's 

help. Too many college students are merely wasting time and money 

and have no interest in education.

1 9. Is there ever any formal teaching in a Montessori school?

Yes, in some schools even the youngest child may receive specific
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20. What books are recommended?

Montessori, Maria. Dr. Montessori'a Own Handbook, Cambridge, 
Mass.: First Published 19lA, Translated 1904, Robert Bently,
Inc., I96I4.

Montessori, Maria. Education for a New World, Wheaton, 1 1 1.: 
Theosophical Publishing House, ”1963.

Montessori, Maria. The Absorbent Mind, New York, N.Y.: Translated 
from Italian by C. A. Clarement.Holt, Rinehart, and Winston, Inc., 
1967.

Montessori, Maria. The Discovery of the Child, Wheaton, 1 1 1.: 
Theosophical Publishing House, 1962.

Montessori, Maria. The Montessori Method, New York, N.Y.: 
Translated from the Italian by Anne E. George, 196b. Introduction 
by J. McV. Hunt, Schocken Books, Inc., 196^.

Montessori, Maria. The Secret of Childhood, Notre Dame, Ind.: 
Translated by M. Joseph Costelloe. Fides Publishers, 1966.

Rambusch, Nancy McCormick, Learning How to Learn: An American 
Approach to Montessori, New York, N.Y. : Helicon Press, 3_9o2 .

Standing, E. Mortimer, Maria Montessori, Fresno, Calif.: Academy 
Library Guild, 1957.
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Standing, E. Mortimer, Montessori Method: A Revolution in Education, 
Fresno, Calif.: Academy Library Guild, 1962.
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THE SOCIETY FOR THE PROMOTION OF MONTESSORI IN OMAHA

The Society for the Promotion of Montessori is a private, non

sectarian, non-profit, non-political, incorporated community organization 

dedicated to the advancement of education. The Society supports educa

tion of the Montessori type for children from age two and three upward.

The Society performs four main functions:

1. PROMOTE KNOWLEDGE AND UNDERSTANDING OF MONTESSORI PRINCIPLES.

The Society and its members have, in various ways, aroused

the interest of the public in Montessori education. So many of the 

theories and hypotheses of Maria Montessori have been scientifically 

validated that the public is growing increasingly interested in 

Montessori education. One of the services performed by several Society 

members has been to attract competent, highly informed guest speakers 

in the field of special education. Anyone desiring information about 

the Society, the Montessori system, or the schools presently in operation, 

should make inquiry of a Society officer.

2 . ASSIST IN THE ESTABLISHMENT OF MONTESSORI CLASSES.

The Society is not affiliated with any particular Montessori 

school. However, it does provide support and encouragement for the 

establishment of such schools in Omaha. The Society functions as an 

educational group for those parents whose children attend a Montessori 

school. Parents enrolling a child in such a school are asked to join 

the Society in order to be placed on the mailing list for local and
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national news, meetings, notices, etc.

3 - FACILITATE THE TRAINING OF MONTESSORI TEACHERS.

One of the great challenges in extending Montessort 

education is meeting the demand for trained teachers. Teachers must 

possess a bachelor's degree, plus attendance at a summer course at a 

teacher-training center, and a year of "in-class" internship with 

individuals certified to train Montessori teachers. Already, the demand 

for Montessori teachers exceeds the supply three-fold, and has been 

predicted to exceed it ten-fold in the near future. The Society is 

most concerned with this problem, and encourages promising candidates 

to obtain the necessary training at one of the many Teacher Training 

Centers.

xU. EXTEND MONTESSORI EDUCATION TO MORE CHILDREN.

The Society is a broadly-based organization which does not 

wish that Montessori education be restricted. On the contrary, it is 

hoped that Montessori attitudes will be adopted by the mainstream of 

education and that particularly deprived, handicapped and retarded 

children will be able to receive the benefits of an early Montessori- 

oriented education. These children are of special concern to the 

Montessori movement throughout the world.
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THE EMPLOYMENT CONTRACT

THIS AGREEMENT, made and entered into as of the 16th day of 

July, 1966, by and between THE PRESCHOOL DEVELOPMENT CORPORATION, INC., 

a corporation, (hereinafter referred to as "Employer"), and MARY L. 

BLACK, of Chicago, Illinois, (hereinafter referred to as "Employee") 

the parties mutually agree as follows :

1 . Employer hereby employs Employee and Employee accepts 

employment under the conditions and terms hereinafter set forth.

'2 . Subject to the provisions of termination as hereinafter 

provided, the term of this agreement shall begin on September 1, 1966 

and terminate on May 31., 19^7 «

3« Employer shall pay the Employee for professional services 

rendered a salary of FIVE THOUSAND DOLLARS ($5.>000) for conducting a one 

(l) session class for the term, or a salary of EIGHT THOUSAND FIVE 

HUNDRED DOLLARS ($8,500) for conducting two (2 ) sessions for the term.

A salary adjustment will be made for any one (l) session conducted for 

a portion of the term. The contracted salary will be paid the Employee 

in equal hi-monthly amounts on the tenth and twenty-fifth of each month, 

beginning September 10, 1966.

Employee is engaged as a teacher of the Montessori method

by Employer.

5 « Employee will utilize her time and energies in the capacity 

as prescribed by the Montessori philosophy during the term of this
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contract.



6. Employee is not authorized to incur any expenses on behalf 

of the Employer without approval of the Administrative Director of 

Employer.

7. Employee will notify the Administrative Director of any 

expected loss of time due to illness. Extended illness will relieve 

the Employer of any obligation set forth in this contract.

8. Employee may terminate this contract at any time; whereas, 

Employee will receive only the last unpaid bi-monthly salary at termina

tion.

9. If Employee dies during the term of this contract, the 

Employer will pay to the estate of the Employee only that salary not 

paid the Employee in the month that death occurs.

1 0. Any notice required or permitted to be given under this 

agreement shall be in writing.

11. The waiver by Employer of a breach of any provision of this 

contract by Employee shall not operate nor be construed as a waiver of 

any subsequent breach by Employee.

IE WITNESS WHEREOF, the parties have executed this agreement as 

of the day and year first above written.

THE PRESCHOOL DEVELOPMENT CORPORATION, INC., 

a non-profit corporation, EMPLOYER EMPLOYEE

B y ________________________________ __________________________
Administrative Director MARY L. BLACK
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EXHIBIT 6 

OMAHA AREA MAP
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EXHIBIT 7

WESTSIDE COMMUNITY SCHOOLS

Knowledge School BLONDO
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BELLEVUE PUBLIC SCHOOLS 
SALARY SCHEDULE

1968-1969

EXHIBIT 8

STEPS (l.oo)
BA

(1.12)
MA or BA 36

(1.2 4)
MA 36

0 5900 (1.00) 6608 (1.12) 7316 (1 .2 4)

1 6077 (1 .0 3) 6844 (1.16) 7552 (1.28)

2 6254 (1.06) 7080 (1.20) 7788 (1 .32)

3 61+31 (1.09) 7316 (1 .2 4) 8024 (I.36)

4 6608 (1.12) 7552 (1.28) 8260 (i.4o)

5 6874 (1.16) 7847 (1.33) 8555 (1 .4 5)

6 7080 (1.20) 8142 (1.38) 8850 (1.50)

7 7316 (1 .2 4) 8437 (1 .4 3) 9145 (1 .55)
8 8732 (1 .4 8) 9440 (1.60)

9 9027 (1.53) 9735 (1.65)

10 9322 (1.58) 10030 (1.70)

11 9676 (1.64) 10384 (1.76)

12 10030 (1.70) 10738 (1.82)

13 10384 (1.76) 11092 (1.88)

l4 11446 (1.94)

15 11800 (2.00)

16 12154 (2.06)

17 12508 (2.12)

18 12862 (2.18)
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I. Salary Schedule

(a) 3$ and h°/o Increase on BA column: BA + 12 hours (1 .CA);

BA + 2h hours (1 .0 8)

(b) h'jo, 5^ and 6$ on all other columns: MA + 18 hours (l.l8).

(c) Everyone on Schedule

II. Insurance with school district participation

(a) $3.50 per month per employee

Adopted April 11, 1968

Source: Board of Education, 2009 Franklin Street, Bellevue, Nebraska
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(As

Source

EXHIBIT 9

SARPY COUNTY CHILDREN JUNE 1967

Age in Years 
3f Oct 1 5, I967)

Approximate 
Grade in School

Number 
of Children

1 711

2 88O

3 IO53

4 111} 5

5 K 11S8

6 1 12lt 1}

7 2 1392

8 3 1293

9 It 1235

10 5 1229

11 6 1210

12 7 IO86

13 8 KAO

1.1} 9 931

15 10 869

16 11 79^

17 12 656

18 597

: Bellevue Public Schools, Office of the Super intenderli
Bellevue, Nebraska



EXHIBIT 10
SOME ITEMS TO BE CONSIDERED IN THE ESTABLISHMENT OE A MONTESSORI

SCHOOL BUDGET

1 . Montessori Apparatus

Dutch material as suggested by AMS for a class of 20*

(estimate)

2 . Montessori-oriented materials (estimate)

3 . Practical life equipment (estimate)

$1,500.00

250.00

150.00

h. Furniture:

(a) Tables and Chairs - can range in cost from inexpensive (Shaver 

$8.50 for one table and two chairs) to very expensive, $40 for one 

table and chair.

Some schools purchase drain-board "cuts" and buy screw-on legs since 

the cut-outs have formica tops. These usually are oblong and can 

seat two students.

(b) Cabinets - these can be made locally and cost would depend on 

the local situation.

(c) Shelving - often some parent in the group will offer to install 

these and the cost may be lumber and/or the metal strips and 

boards - not too expensive.

5. Rent and any needed modifications to include small basins, toilet 

facilities, etc.

6. Maintenance of classroom, electricity, and other utilities.

7 - Insurance - fire, accident, and liability.



8 1
8. Teacher's salary - will depend on the area but one should figure on 

the local, public school-teacher salary range - and should be as 

much or more because of the special Montessori training.

Trainee or Assistant Salary - Trainee is normally given a portion 

of his training tuition and a stipend during internship ($2,000 -

$2,500).

9 - AMS School affiliation cost is $5 per child; minimum $100 - maximum 

$300.

1 0. School library - the cost of publications can be paid for by estab

lishing a lending library for interested people.

Each situation is different. Some groups are able to get things 

done at cost and a local accountant and lawyer may donate their services. 

Many parents are asked to put up a $100 or $200 bond to provide working- 

capital, and this is returned when their child leaves the school. By 

pooling such resources they can get started without having to wait for 

tuitions to be paid in.

*Montessori apparatus is set up in three priority lots, "A", "B" and 

"C"-not all must be purchased the first year.

Source: American Montessori Society, 175 Fifth Avenue, New York, N.Y.



EXHIBIT 11
THE MONTESSORI METHOD OF EDUCATION 
APPARATUS PRICE LIST (JUNE 1966)

Prices are quoted in U. S. Dollars at London, England

Subject to alteration without notice.

Remittance should accompany order. Postage extra.

Knobless Cylinders. Four sets in wooden boxes $ 5-^0

Cylinders (set of four) 1U.3O

Pink Tower 3 .60

Fabrics .60

Baric Tablets - 3 boxes 3 .60

Sound Boxes 1 .90

Colour Boxes (wooden boxes) Set 1 I.90

Set 2 3.15

Set 3 10.00

Touch Boards .35

Dressing frames: hooks & eyes, press fasteners, bows,

large or small buttons, lacing, buckles each 2.55

Paper for use with metal insets per 100 sheets . 15

Sandpaper letters 2.55

Early word picture stamps for reading scheme .85

Small script alphabets per box of 10 alphabets, red, blue,

green or yellow 3-50

Large Script letters - 190 letters 2 .5 0



Cards and counters $1.00  

Sandpaper figures 1 .1 0  

Humber Board A & B in wooden boxes, each it. 30 

Box of approximate 100 golden beads .25 

Box of 50 ten bars I.90 

Square of 100 golden beads .50 

Cube of 1 ,000 golden beads 3 .60 

Chain of 100 beads .60 

Chain of 1,000 beads 3 .80 

Imitation 100 square in wood .05 

Imitation 1 ,000 cube in wood .20 

Imitation bead paper to cover paper squares and cubes,

per pkt. .50 

Addition Strip Board 1.15 

Subtraction Strip Board .85 

Small Number Cards 1-9 ,000, 3 sets .52 

Large Number Cards 1-9 ,000 . ¡45 

Bead Bars - 5 sets of 1-9 I.70 

Black and white head bars . . 50 

Skittles for Short Division .60 

Skittles for Long Division 1.80  

Multiplication Board .60 

Box of approximate 100 coloured beads .25 

Multiplication Charts (blank) per 100 .I5 

Charts for Multiples of Numbers per 100 .I5 

Short Division Boards, Pegs & Skittles 5-50 

Long Division Boards, Pegs & Skittles 8.80
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Large Bead Frame $1 .90

Factor & Square Root Board & 6 boxes of pegs 5*00

Beads for decimal fraction 6 boxes 1.15

Dulcimer Bars (chromatic c-g) 35-00

The Secret of Childhood;, by Maria Montessori 2 .3 0

The Discovery of the Child, by Maria Montessori 5-00

Education for a New World, by Maria Montessori 1 .70

The Absorbent Mind, by Maria Montessori 14.90

Illustrated Catalogue of Materials .25

Word List for reading scheme .25

Wooden, partitioned-box for script letters (see letters above) 3-^0

Long Stair 3-00

Source: St. Nicholas Training Centre for the Montessori Method
of Education, 15 Dawson Place, London Vi.2 . Tel Bay 7532

814
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EXHIBIT 12A

Source: American Montessori Society
175 Fifth Ave., New York, N.Y.
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BUDGET ESTIMATE FOR A MONTESSORI SCHOOL 

A. RECEPTS: (Based on $35 per mo. tuition for 10 mos) YEARLY TUITION 

Plan I (3 teachers, 5 c l a s s e sJ6 students 9/lj 116

3/1 on) $39,080.00

Plan II (1 teachers, 7 classes: 100 students 9/lj

198 3/1 on) 52,100.00

Plan III (1 teachers, 6 classes: 88 students 9/lj

172 3/l on) (6th-small) l5,7lO.OO

Plan IV (1 teachers, (6th class) 88 students 9/lj

176 3/l on)(Regular size l/l on) 1 6,360.00

EXHIBIT 13A

B. EXPENSES : C. NET BALANCE:

Plan I $31,030 Plan I $5,050.00

Plan II 13,780 Plan II 8,620.00

Plan III 39,160 Plan III 6,280.00

Plan IV 39,160 Plan IV 6,900.00

D. ENROLLMENT SCHEDULE

Sep-Oct l6 16 12 (12) 16 16 (12)

Nov-Dec 22 22 18 (18) 22 22 (18)

Jan-Feb 2b 26 22 (22) 26 26 (22)

Mar-Jun 30 30 26 (26) 30 30 (26)

(MORNING CLASSES) (AFTERNOON CLASSES)

Based on an ;actual class enrollment with two classes of returning

students and two new classes.
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E. EXPENSES IK DETAIL: Plan I Plan II Plan III & IV

1 . Rental of 3 rooms for 10 mos. $ 3 ,500 $ 5,000 $ 3,500

2 . Teachers Salaries: 15,600 15,600 15,600

1. $6,000.00

2. 5,600.00

3. 4,000.00 (not, full time)

4 . 5,000.00

3. Social Security-Health Ins (estm.) 75O 1,000 1,000

Accident and Fire Insurance 300 550 550
4. Expendable Materials & Cls Rm. Supl 1 ,000 i , 4 o o 1 ,400

5. New Montessori Equip, and Rprs. 1 ,000 2,200 1,200

6 . Additional Classroom Furniture 5OO 1,000 5OO

7. Office Equipment & Furniture 1,360+ 1,360+ 1,360+

Typewriter $200 .00 Mimeo $350.00 

File Cabs. $8 0 .0 0 Desks and Chairs 

(two ea.) $500.00 Shelving $80 .00

Enclosed Storage Space $500.00

8 . Office Expense (without mimeo machine) 20 20 20

Telephone $200 .00 Postage $120.00

Printed Forms and Supplies $300.00

9. Alcuin Newsletter I50 I50 I50
10. Printed Brochure "Inside Alcuin Sch." 5OO 500 5OO

(School: 3 ,000 copies)

11. Executive Director of School 2,500 2,500 2,500
12. Secretary-clerk 2,000 2,000 2,000

IS- Registrar 5OO 5OO 00LTX

l4 . Special Assignments to Teach. Aides 00Lf> 5OO 5OO



1 5- Contingency Fund (10$)
89

$3,250 it, 150 3,795

(The above figures do not cover costs of evaluation, testing,

rating devices, services of evaluation design consultants, evaluators

etc. An estimated figure might be $10,000 for such a program.)

Source: Standard Operating Procedure for a Montessori School
by Virgina B. Fleege
Registrar, Alcuin School, Oak Park, Illinois
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SAMPLE montessori school 
BUDGET*

July 1-- June 30
Fiscal Year

This is a budget for an established Montessori School; a new 

school would have to budget larger amounts. . .for classroom furniture, 

shelves, chairs, tables, cupboards, rugs, practical life materials, 

out-door playground equipment, etc. Add at least $2,000.00 to this 

budget.

INCOME: (k teachers, 6 classes. .open with 12 students per class

expand to 25 students per class by Feb 1 = 72 students for 10 

months to 15O students for 5 mos. = $1*3,850.00

EXPENDITURES:

EXHIBIT 13B

Rent (3 rooms) 3,500.00

Teachers salaries (1*@ $5 to 6,000 each)

1 . $6 , 000.00 

2 . 5,000.00

3. 5,000.00

h . 5,000.00

Social Security, Insurance, etc 

Property Insurance 

Expendable Materials and Supplies 

Equipment and Repairs (Monteasori)

2 0 , 000- 2 1 , 0 0 0 .0 0  

1,000..00 

550.00 

1,1*00.00 

2 , 2 0 0 .0 0  

1 , 0 0 0 .0 0Furniture
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Office Equipment and Furniture :

Typewriter $200.00

Mimeo Machine 35O.OO

File Cabinets 8O.OO

Shelving 8O.OO

Desks and Chairs 5OO.OO $1,210.00

Office Expense 65O.OO

Newsletter and Publicity Publications 5OO.OO

Salary--Secretary b,000.00

Salary-Part-time Administrator 3,000.00

One-way Glass Panels (b windows 30" x 30") 3I4O.OO

Teacher-aids ($50 .00 per mo. for 3-^ hr. day)500.00** 

Contingency Fund (approx. 10$) 4,000.00

TOTAL $lt3,850.00

For a one-teacher school many of the above expenses would be 

similar; the main difference would be in the salary budget items. 

*This was taken from an actual school budget; before the end of the 

school year, the amount for teacher aides, and for equipment and re

pairs had to be revised upwards 50$. An additional item for painting 

was added. . ($200.00)

**A more realistic figure for a 6-class school "would be $̂ 1,000.00

(including the Directress: 1 adult for each 10 children).

Source: Standard Operating Procedure for a Montessorl School
by Virgina B. Fleege
Registrar, Alcuin School, Oak Park, Illinois



EXHIBIT I k

WELCOME TO THE MONTESSORI SCHOOL OF OMAHA 

The uniqueness of the school's approach to learning lies in the 

respect which the directors have for the child and the Montessort 

materials. The materials incorporate attributes which objective- 

observation arid experimentation have proven to be the natural, and logical 

way in which children gain knowledge. The director's attitude toward 

the child is based on the premise that man is a living entity whose 

growth and survival require reason. The classroom and its contents 

present existence as a knowable and rational challenge for the child to 

master dependent upon his individual interest and ability. As a result 

of this respect for man and the self-corrective nature of the didactic 

materials, (the child is guaranteed the freedom to act on his own 

judgement, for his own goals, by his own uncoerced choice. The ground 

rules or limits impose a negative obligation on the adult and child to 

abstain from violating the freedoms of the individual in the classroom 

which includes the abuse of the materials.)

We invite you to observe the following characteristics of our 

classroom as proof of our methods:

1 . The self-motivation of the children: Children choose work inde

pendently as a result of their interest and decisions.

a. As a result, observe that the facial expressions of the children 

reflect interest, enjoyment and concentration.

b. That children of all ages may work for periods of an hour or



more on one activity which is repeated many times.

c. That the child's right to observe or to do nothing is respected 

equally with his right to work insistently.

d. That the children choose work from all areas of the curriculum.

e. That a child, learning naturally, following his curiosity where 

it leads him, adding to his mental model of reality whatever he 

needs, and rejecting without fear or guilt what he does not 

need, is growing in knowledge, in the love of learning, and in 

the ability to learn.

2 . The Independence of the children; their ability and delight in 

caring for themselves and their environment. The adult does not do 

things for the child but rather shows him how to learn to do it by 

himself. "Never do for the child what he can do for himself as 

every useless aid hinders the growth of the child."

3 . That the children interact socially a great deal when they are 

given the freedom to do so. That this social behavior, although 

at times noisy by adult standards, exhibits a great deal of self- 

control and politeness. That the children do most of the talking 

in our school. That the situations in which they indulge in 

conversation are real and relevant to their interests.

b. That the adult;

a. Maintains the order of the classroom and protects the freedom 

of the individual.

b. Observes the physical, mental and psychological development of 

th e  c h i ld  and th en  u se s  t h i s  in fo r m a tio n  to  g iv e  d ir e c t io n  and 
encouragement to the child's development.

c*. Acts as a bridge between the child and the materials.
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5. That the materials are not used as devices for packing in recipes

much faster than before, and many schools seem to be using them 

this way. That in our classes the materials enable the child to 

make for himself, out of his own experience and discoveries, a 

solid and growing understanding of the concepts embodied in the 

material. That this happens when the child "messes around" with 

the materials. That knowledge which is not genuinely discovered 

and understood through repeated manipulation of the materials will 

very likely prove useless and soon be forgotten; as much of what we 

were "taught" in schools has been forgotten.

6 . That the whole atmosphere of the class, based on respect for the 

child, for individual interests and. differences, can be seen in 

the adult's interaction with the children and their interaction 

with each other. That because of this respect there are no rewards 

or punishment either from the sweet coercion of the teacher's 

"persuasion" to the brute physical dominance of the child. That 

the child does as well as he can, not to please someone else, but 

to satisfy himself. That because of this, feelings of fear and 

guilt do not accompany the learning process in our school as they 

do in many other schools.

The director or directress will take ten minutes during class 

to answer any questions which arise out of your observation.

Thank you for your courtesy and interest. We would be delighted 

to be of service to you in the future.

Respectfully,

Larry Verschuur, Director

Source: Montessori Schools of Omaha, Inc., Omaha, Nebraska
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INSERT FOR SCHOOL PAMPHIETS

The Montessori School of Omaha, which is located at $00 North 

90th Street, offers an exciting and innovative program for young 

children. One from which the child can derive lasting benefits.

Recent research indicates that children's intelligence grows as 

much during the first four years of life as it will during the next 

thirteen. It has been proven that children with good Montessori 

experience become creative, independent, knowledge seeking individuals.

Our classrooms are so structured that the child achieves these 

goals through his innate love of learning and independent activities 

rather than by adult imposed inhibative directives. Yes, there are 

limits. The classroom is not allowed to fall into chaos. But the 

limits are enforced by respect. A respect by the adults for the 

children and the children's mutual respect for the adults, their peers, 

and the equipment.

Below are just a few reasons for attending the Montessori 

School of Omaha. Shouldn't your child have this opportunity?

1 . Seven consecutive years of American Montessori Society certified 

teacher experience insure you of nationally recognized excellence 

in the application of the Montessori Method.

2 . A five day a week pr gram is conducted to provide needed educative 

consistency.

3- Individual and group activities are offered as the need of each

EXHIBIT 15
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child dictates.

h. An environment which is specifically designed for the physical, 

intellectual and emotional development of two, three, four, and 

five year old children.

5. Over 150 pieces of scientifically designed materials that are so 

structured that each child can work individually, correct his own 

errors and proceed from concrete realities to abstract concepts with 

little adult intervention.

6 . Ungraded classes of from 25-30 students staffed by a certified
9
directress, teacher intern, and assistant to provide the needed 

lav teacher student ratio necessary for the maintenance of high 

professional standards.

7 . Plans to extend instruction to the first and second grades.

The school offers a program for parents also. Why not call and 

find out more? Or better yet, complete and return the bottom right 

hand portion of this letter and a directress from the school will contact 

you to arrange a convenient time for you and your child to visit the 

school.

NAME________________________________

ADDRESS_____________________________

CHILD'S NAME______________ AGE______

PHONE_______________________________

The optimum age for entering the school is between 2.\ and 3-g-

years.

We will be delighted to hear from you.
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EXHIBIT l8
HOME OWNERSHIP BY DISTRICTS

UNDER
$7,499

*
$7,500
$9,999

1°
$10,000
$14,999

1o
$15,000
$19,999

$20,000
$29,999

1o
$30,000 
& OVER

A 32 4o 24 3 1 0

B 4o 29 27 2 2 0

C 37 17 17 17 8 4

D 6 l6 39 28 9 2

E 26 35 29 7 2 1

G 4 5 30 38 16 7

II 5 ll 29 23 17 15

I 4 6 33 35 17 5

J 10 19 36 24 ll 0

M 4 l4 37 28 13 4

0 4 12 49 24 10 l

R l 0 8 31 33 27

S 0 2 15 43 30 10

T 2 1 5 27 42 23

SOUTH 15 21 42 18 4 0

CENTRAL 23 17 42 6 6 6

CoB. 7 l4 43 24 9 3

BELLEVUE 3 5 24 21 38 9

TOTAL 10 l4 32 24 14 6
Above percentages have been rounded to nearest whole number. Average
Home value value - $l4,064
Source : Omaha, Profile of a Prosperous Market, The Omaha World- 

Herald, Omaha, Nebraska
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