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Abstract
The purpose of this mixed-methods study was to evaluate students at a Midwestern
university to determine the impact of a transformative learning experience using a race
literacy film series, Race: The Power of an Illusion, on knowledge, beliefs, and
perceptions of race as influenced by white racial framing. White racial framing was
defined as, “A method of framing reality through knowledge, beliefs, and emotion-laden
behaviors that support the idea of white superiority” (Feagin, 2013). Twenty-six white
and non-white students were used in the study to gather data as evidence and to
determine if race knowledge could be significantly increased and perceptions of race
reshaped as a result of the learning experience. For increased credibility, the study
employed a mixed-methods approach with an embedded design. The embedded design
was necessary because of the flexibility provided for the convergence of data. A Race
Literacy Assessment survey and exploratory reflective essay questions comprised the
instruments used to gather data for analysis and to assist the development of evidencebased solutions. This study was important and timely to address the need for innovative
and proven-effective teaching and learning approaches. These new approaches are
necessary as racial demographics create social changes that negatively impact U.S. race
relations. Study findings informed proposed solutions for leadership within
organizational and educational settings. These findings may have implications for future
research exploring interdisciplinary leadership approaches that interface with race
theories, in addition to the use of film as a catalyst for transformative learning
approaches.
Keywords: race literacy, white racial frame, transformative learning, film
intervention, browning of America, demographic change, race perception
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CHAPTER ONE: INTRODUCTION
Introduction and Background
The United States is in the midst of a demographically redefining social
transformation. This transformation, when viewed through the lens of Census Bureau
prognosticators, casts the currently dominant white demographic as a racial minority by
the year 2048 (U.S. Census Bureau, 2012), second to a rapidly emerging Hispanic
population, and personified by the effect of what is commonly termed the “Browning of
America” (Caldwell, 2014; Sundstrom, 2008).
Socio-political evidence of this transformation can be recognized in the highly
divisive practices of American politics, the emergence of new movements devoted to
social justice issues that include Mexican immigration, predatory law enforcement, and
the resurgence of race-based hatred witnessed through the escalation of hate groups and
hate crimes (Kibria, Bowman & O’Leary, 2014; Lantz, Gladfelter & Ruback, 2017;
Nelson, Sanbonmatsu & McClerking, 2007). The aforementioned manifestations are
indicative of what some consider white fear and are emblematic of a historical and
ongoing struggle to adjust to social changes that are viewed as jeopardizing the everenduring practice of white privilege in the U.S. (Kimmel & Ferber, 2017; Pease, 2010).
These manifestations are also indicative of failures in transforming the collective
knowledge and beliefs of the U.S. citizenry, as they stem directly from the social
construct and illusionary concept of race (Battalora, 2010; Feagin, 2013; Wise, 2012).
These failures rest at the feet of leadership in every discipline and emerge from a
contradiction in a Declaration of Independence (1776) that affirms, “We hold these truths
to be self-evident, that all men are created equal, that they are endowed by their Creator
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with certain unalienable Rights, that among these are Life, Liberty and the pursuit of
Happiness” (U.S. Declaration of Independence, Paragraph 2). It is within this
contradiction of principle and humanity that the U.S. shaped its definition of race and
created a future of ongoing race-related conflicts. These beliefs and reactions can be
directly linked to white racial framing (Feagin, 2013).
White racial framing represents methodologies for knowing, believing, and
behaving in ways that support ideas of white superiority (Feagin, 2013). As a founding
principle, white racial framing has not only served to justify genocide and enslavement,
but also created systemic values and beliefs that have been practiced, preserved, and
brought forward into the 21st century (Feagin, 2013; Feagin, 2014; Feagin, 2017). The
current evolutionary and revolutionary change in racial demographics has created the
need for a study that addresses how the practice of white racial framing can be more
effectively impacted through transformative approaches to teaching and learning (Feagin,
2013; Feagin, 2014; Mezirow, 1991; Mezirow, 1997). This study employed the use of a
race literacy film series to re-educate and re-assess the racial knowledge, beliefs, and
perceptions of students attending a Midwestern university.
To effectively engage many of the race relations concerns that appear imminent as
demographic change occurs, there must be methods developed that are proven effective
in educating and transforming the beliefs and perceptions of race in America (Ewers,
2008). If new and transformative teaching and learning methods are successful,
behavioral theorists provide evidence that changes in perception ultimately affect changes
in behavior (Fishbein & Ajzen, 2009). This behavioral evidence supports a conclusion
that vastly improved approaches to teaching and learning about race, can significantly
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improve the state of race relations (Ewers, 2008; Fishbein & Ajzen, 2009; Kalinoski,
Johnson, Peyton, Leas, Steinke & Bowling, 2012).
While the usefulness of effective intervention methods is crucial to the future of
race relations in the U.S., racial awareness and diversity training interventions have come
under scrutiny for the low level of effectiveness they have on those who participate
(Bezrouka, Jehn & Spell, 2012). Criticism surrounding training methods center on
resentments from employees who are required to attend training programs and
interventions (Ewers, 2008). Other shortcomings are noted in homogenous approaches to
awareness and sensitivity issues without the use of formal needs assessments (Bezrouka
et al., 2012). Though many methods of instruction and interaction are employed in
educational and organizational settings, little is known about the effectiveness of these
instructional methods or their overall teaching and learning objectives (Kalinoski et al.,
2012).
Statement of the Problem
The false doctrines of race have never been adequately or successfully addressed
by leadership at any level of government, education, or private industry (Neville,
Gallardo, Sue & Sue, 2016). Because of interdisciplinary failures to recognize, validate,
and treat the race problem in America with accurate and effective teaching and learning
methodologies, long held myths, stereotypes, and race-based behaviors have persisted
(Feagin, 2012; Feagin, 2013, Feagin, 2014). These racialized beliefs have manifested
misunderstandings and fears that are anchored in historical narratives that have in past
and present times culminated into aggressive and violent behaviors executed by and on
behalf of the dominant European culture (Feagin, 2013). A major source of current racial
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tensions and the justification of racial violence stems from an evolving demographic
change that many whites regard as a threat to whiteness or white privilege. Some reasons
attributed to recent extrajudicial killings and murders without consequence are related to
the implicit biases of whites and a power structure that reinforces and protects the
founding ideology of white superiority (Mekawi, Bresin & Hunter, 2016). Without the
creation of transformative interventions for teaching and learning about race, the state of
race relations in the U.S. will continually and progressively deteriorate into showdown
scenarios that threaten the sustainability of the “American experiment” (Bezrukova et al.,
2012).
It is believed by many educators and social scientists that education represents the
best approach for combating the race problem in the U.S. (Martin, 2010; Rogers &
Mosley, 2006). This dissertation-in-practice is important and timely because
interventions and curriculums in organizational and educational settings have been
widely criticized as ineffective, homogenous, unmeasured, and resented; especially when
mandated by agency leadership (Ewers, 2008; Kalinoski et al., 2012). As a result of
these challenges, more effective methods of re-educating race perceptions with accurate
historical narratives is an absolute necessity, and the transformation of race-related
beliefs and behaviors is critical to the future of improved race relations in the U.S.
(Rogers & Mosley, 2006).
Purpose of the Study
The purpose of this mixed-methods study was to evaluate Midwestern college
students to determine the impact of a race literacy film series, Race: The Power of an
Illusion, on race-based knowledge, beliefs, and perceptions influenced by white racial
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framing. For the purpose of this study, white racial framing was defined as, “A method
of framing reality through knowledge, beliefs, and emotion-laden behaviors that support
the idea of white superiority” (Feagin, 2013).
Research Questions and Hypotheses
Because it is important that transformative methods of teaching and learning race
are developed, there must be studies that evaluate the impact of varied approaches on the
knowledge and beliefs acquired through white racial framing. These studies should
address the relationship between knowledge, beliefs, perceptions, and behaviors. They
should pursue a deeper understanding of the role knowledge plays in affecting beliefs
about race, and the effect of new beliefs on future behaviors. For this study, the research
questions were:
Research Question #1: Was there a significant improvement in mean race literacy
assessment scores, following completion of the race literacy film intervention?
Research Question #2: What impact did the race literacy film intervention have
on individual beliefs or perceptions of race?
Research Question #3: Was there a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race?
Research hypotheses for this study were:
Research Hypothesis #1: There was a significant improvement in mean race
literacy assessment scores, following completion of the race literacy film
intervention.
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Null Hypothesis #1: There was not a significant improvement in mean race
literacy assessment scores, following completion of the race literacy film
intervention.
Alternative Hypothesis #1: There was insufficient evidence to conclude that there
was a statistically significant improvement in mean race literacy assessment
scores.
Research Hypothesis #3: There was a strong correlation between postintervention race literacy assessment scores and transformed perceptions about
race.
Null Hypothesis #3: There was not a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race.
Alternative Hypothesis #3: There was insufficient evidence to conclude whether
a strong correlation existed between post-intervention race literacy scores and
transformed perceptions about race.
Aim of the Study
The aim of this study was to provide evidence that the race literacy film series,
Race: The Power of an Illusion, could provide a transformative learning experience by
increasing knowledge, promoting critical discourse, and impacting perceptions of race.
Methodology Overview
This was a mixed-methods study that utilized an embedded design. The
methodology and design were chosen because they represented the need for two strands
of data that addressed the research questions presented for the study. The embedded
design was utilized because of its ability to interface exploratory narratives with survey
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numbers for additional credibility. Because the study incorporated a race-related
experiment, the need for flexibility with data collection methods and data collection
sequences was necessary. This was important because an embedded design provides the
freedom and flexibility of a multiphase study that can employ quantitative and qualitative
aspects of the study at different intervals (Creswell & Clark, 2011).
The study sampled 26 students from a Midwestern university. Demographically,
participants in the study consisted of eight black, three Asian, nine white, one Native
American, three bi-racial, and two multi-racial students. Bi-racial and multi-racial
students represented combinations of European, Asian, and Native American ancestry.
The sample consisted of 10 males and 16 females. To avoid the need for parental consent
forms, each participant was required to be at least 19 years of age. The college student
population was chosen because they represent future leaders and standard bearers of
white racial framing, but also because their current psycho-social development stage is
receptive to the re-shaping of values and beliefs (Newman & Newman, 2006).
Definition of Relevant Terms
Defining uncommon terms is a requirement for understanding key rationales
provided in this study. There are many terms and definitions that are exclusive to a study
that broaches topics of race, racism, and social change. There are also terms that have a
specific meaning for this study alone. The following terms will be used operationally
within this study.
Browning of America: A term used to denote the transformation of America’s traditional
demographic from European to Hispanic (Caldwell, 2014; Sundstrom, 2008).
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Critical Discourse: Discussions that encourage the expression of ideas and experiences
that are stimulated by emancipatory learning (Adriance, 1982; Mezirow, 1991).
Critical Race Theory: A theory that analyzes how race is foundational and systemic;
impacting American society through a variety of interdisciplinary policies, experiences,
and perspectives (Zamudio, 2010).
Critical Reflection: Challenging the validity of presuppositions in prior learning
(Mezirow, 1991, p. 12).
Dominant Group/Culture: The group at the top of the racial or ethnic hierarchy, which
receives a disproportionate share of wealth, exercises predominant political authority, and
has the greatest influence on shaping the society’s cultural system (Marger, 2006).
Emancipatory Learning: An organized effort to help the learner challenge
presuppositions, explore alternative perspectives, transform old ways of understanding,
and act on new perspectives (Mezirow, 1991, p. 18)
Institutional Racism: Actions taken against members of particular groups that are the
result of the policies and structures of organizations and institutions. May be direct, in
which discrimination is based on law or custom, or indirect, in which it is obscure and
often unintended (Marger, 2006).
Meaning Perspective: As part of Mezirow’s (1985) Transformation Learning Theory, it
refers to, “the structure of cultural and psychological assumptions within which our past
experience assimilates and transforms new experience” (p. 21).
Planned Behavior Theory: Psychological theory that links beliefs with behaviors. It is
used to predict actions that are based upon persuaded beliefs (Orbeil, Hodgldns &
Sheeran, 1997).
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Race: A socially constructed category of humans, classified by the dominant group on
the basis of certain arbitrarily selected hereditary characteristics that differentiate them
from other human groups (Marger, 2006).
Race Literacy: Competence in the historical construction of race in the United States, its
purpose, biological and theological justifications, and its social, cultural, economic, and
psychological impact (Bacy, 2016).
Racism: The belief that humans are subdivided into distinct hereditary groups that are
innately different in their social behavior and mental capacities, and that can therefore be
ranked as superior or inferior (Marger, 2006).
Racist Ideology: The notion that one’s own racial stock is superior to others.
Discrimination or prejudice based on racist thought and behavior. A set of beliefs and
values that explain, rationalize, and justify inequalities in wealth, power, and privilege
(Marger, 2006).
Reasoned Action Approach: A category under psychology’s category of Planned
Behavior Theory that establishes a link between perceptions and behaviors. The
approach asserts that behaviors can be changed and predicted through learning processes
or methods of persuasion (Fishbein & Ajzen, 2009).
Social Stratification: A well-established system of structured inequality in which people
and groups receive different amounts of the society’s valued resources, based on various
social and sometimes physical characteristics (Marger, 2006).
Stereotype: An over-simplistic and exaggerated belief about members of an ethnic
group, generally acquired secondhand and resistant to change despite contrary evidence
(Marger, 2006).
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Transformative Learning Theory: A deep, structural shift in basic premises of thought,
feelings, and actions (Transformative Learning Centre, 2004).
Whiteness: An identity that assumes racial superiority and benefits from white privilege,
by virtue of systemic racism (Pease, 2010).
White Denial: A refusal by whites to accept racism as a serious problem that remains in
America (Wise, 2012).
White Fear: The fear that whites in America are becoming a silenced and disadvantaged
group as a result of demographically engineered social change (Esposito, 2011).
White Fragility: When racial stress is considered intolerable by whites who in response
display behaviors and emotions that include anger, fear, guilt, retreat, or argumentation
(Corrigan, 2016).
White Genocide: The fear or belief that whites are politically, economically, or otherwise
endangered by social changes represented via demographic evolution, immigration
policies, diversity initiatives, or multiculturalism (Penny, 2014).
White Guilt: Attributed to whites who feel shame or sadness over historical and present
treatments of non-whites in the United States (Swim & Miller, 1999).
White Man’s Burden: Coined by Rudyard Kipling in a poem of the same name and used
to define U.S. expansion in the Philippines and elsewhere, and the philanthropic burden
of whites to civilize the uncivilized (Feagin, 2013).
White Power: Synonymous with the White Power Movement (WPM) in the United
States which consists of a variety of hate groups whom are organized and engaged in
activities that promote a belief in white superiority through activism and often through
acts of violence (Simi & Futrell, 2009).
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White Privilege: Relates to the institutional benefits of whites in America, in deference
to people of color. It is an inherent benefit that includes greater access to power and
resources (Kendall, 2006).
White Racial Framing: A method of framing reality through knowledge, beliefs, and
emotion-laden behaviors that support the idea of white superiority (Feagin, 2013).
White Superiority or White Supremacy: Policies, practices, and behaviors consistent with
a belief that the white race is superior to all other races of people (Marger, 2006).
Assumptions
The study assumed there were links between pre-intervention knowledge and
beliefs that would be visible in post-intervention outcomes. It was also assumed that this
racial knowledge could be obtained through the use of race literacy films and discussion
groups that fostered a greater understanding of race as a social construct. It was further
assumed that the primary investigator, acting as a facilitator of group discussions, was
effective in creating a transformative learning experience.
Limitations and Delimitations
Limitations, delimitations, and personal biases are important considerations for
any dissertation study but are especially relevant when broaching the topic of race.
Because the study confronted this emotionally-charged and often polarizing topic, its
results may have been especially impacted by the timing of the study and the presence of
elevated national tensions that encompass a number of socio-political concerns. These
tensions and concerns include, but are not limited to, the Black Lives Matter Movement,
highly contested Mexican immigration policies, the Standing Rock controversy, the
revitalization of historical hate groups that include the Ku Klux Klan and Neo-Nazis, and
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a highly controversial presidential election and administration that has greatly divided the
United States along the lines of race, class, gender, and religion.
Delimitations for this study included the acknowledgment that the study would
not represent the attitudes, experiences, knowledge, and beliefs of all college students in
the Midwest. The study represented a sampling of participants randomly recruited and
selected based on age, gender, and race, with the goal of achieving equal representation
in each of these demographically descriptive categories. In addition, because knowledge
and beliefs about race vary throughout the U.S., the campus chosen for the study also
represented a delimiting factor. It is widely understood that citizens in southern and
Midwestern states continue to display racial beliefs and behaviors that have been
generationally passed-down, and are consistent with historical social ideals, lifestyles,
and traditions. These traditions represent ways of knowing, thinking, and behaving that
were evident during data collection efforts.
As a black male, the principal researcher for this study represented a limiting
factor, as participant perspectives may have been influenced by personal perceptions or
biases of black males. Also, the researcher’s limited experience as a facilitator of race
discussions represented a limitation for the study.
Additionally, because there are many films that address American perceptions
about race, the study was limited by usage of the film chosen for the study and the
outcomes generated by the film. The researcher acknowledges a preference in favor of
the chosen film, Race: The Power of an Illusion, because of the personal and
transformative learning experience encountered by the researcher when he initially
viewed the film in a controlled group setting. Finally, this study might be considered to
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be limited because it addressed educational and organizational leadership entities from a
combined micro and macro perspective. This entailed making proposed solutions that
forego the challenges of a specific entity, to encompass practices inherent within the vast
majority of organizations and institutions.
Leadership’s Role and Responsibility in Relation to the Problem
Studying the race problem in the U.S. through the lens of leadership was
necessary to understand the ethics of foundational leaders in comparison to their evils.
As white superiority emerged in deference to the founding principles of freedom, liberty,
and justice, it became necessary to create a lie about race in the attempt to substantiate
the genocide of Native Americans and the enslavement of Africans (Bonilla-Silva, 2010;
Feagin, 2013; Sussman, 2014). As a result of the stereotypes created and perpetuated by
the social construct of race, the systemic oppression of non-whites that conferred undue
privilege to whites, and a failure to adequately debunk the myth of race, the U.S. remains
divided by lingering inequities that have compounded the race problem. These inequities
are significant within the collective psyche of whites, as they feel threatened by any
social change that potentially jeopardizes the status quo or represents a perceived
physical threat to their safety and well-being (Esposito, 2011; Wise, 2012).
The role of white leadership in promulgating the idea of white superiority is
directly related to its responsibility in denouncing race as scientifically or theologically
based. Though not the inventors of race, current leadership in organizations and
institutions undeniably benefit from its deference to whiteness (Feagin, 2013). Ethical
leadership is ultimately charged with improving the state of the human condition (Burns,
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1978). Because unethical leadership created and has profited from the idea of race, it is
leadership’s power and influence that must destroy its own epidemic.
It is the application of leadership concepts that will inform the visions of ethical
leaders who endeavor to re-educate the miseducated or create institutions that value
difference and diversity. These ambitious undertakings could be impossible to achieve
without the use of ethical, transactional, and transformational leadership principles
(Johnson, 2012) that enable organizations to manage the future. This ability to
effectively manage and lead is accomplished by organizations that have the ability to use
all the strategic planning data at their disposal (Bell, 2012; Chun & Evans, 2014), as the
mitigation of future challenges requires the development of strategic planning approaches
that will ensure the ongoing achievement of organizational goals (Thompson, Peteraf,
Gamble, & Strickland, 2012). While diversity leaders are relatively new to educational
and organizational settings, their roles are strategic and transformational with respect to
compliance, culture, training, policy development, and strategic planning (Bardach,
2012). As ethical and forward-thinking entities seek to create inclusive environments
that reflect the evolving demographic, the ongoing challenge of interdisciplinary leaders
and practitioners will be facilitating institutional cultures that value equity, embrace
change, and celebrate diversity (Bell, 2012; Chun & Evans, 2014).
Significance of the Dissertation in Practice Study
This study is important and timely, considering the current state of race relations
in the U.S. The contributions made by this study to interdisciplinary fields could include
more effective methods for engaging adults on topics of race in educational and
organizational settings. Though current methods of organizational and educational
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training employ a variety of methods for teaching race or creating dialogue, they fail to
measure the effectiveness of these approaches and are often conducted by individuals
who have no formal knowledge or experience as diversity trainers or facilitators of group
discussions about race (Kalinoski et al., 2012). With the transformative learning
approach utilized for this study, it is believed that the contributions made to scholarship
and policy development could increase the use of film when teaching and learning race,
and also change the overall objectives and methodologies for private practitioners by
introducing race literacy as a superior approach toward the facilitation of increased
knowledge, informed perceptions, and improved behaviors within organizations.
It appears logical to assert that race relations are directly linked to the narratives
and behaviors inherent with white racial framing, and that race perceptions are linked to
race-related behaviors. To extend this logic, it is believed that changed perceptions lead
to changed behaviors, thus creating the outcome of improved race relations (Orbeil,
Hodgldns & Sheeran, 1997). The preceding presupposition extends to scholarly research
because the combination and utilization of effective professional and educational learning
approaches may act as a catalyst for individual change that not only alters the way adult
learners perceive race and stereotypes, but how they behave as a result of transformative
learning interventions.
This study extends current literature by incorporating methods of relaying
knowledge and providing instruction through research questions that explored how
knowledge and beliefs about race can be impacted in a short period of time by the use of
a film intervention. Cross-referencing the gathered data assisted the development of a
correlational analysis that informs future research, and the use of a transformative
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learning approach that informs underutilized approaches to teaching and learning race
competencies.
The interdisciplinary nature of this dissertation study makes it significant for
professional diversity practitioners, human resource managers, and educational
administrators, because it gathered data to refine teaching and learning approaches that
can be applied to interdisciplinary theories and practices (Hutnik & Gregory, 2008). In
business, this method of teaching and learning assists the efforts of corporate trainers
providing employee relations, cultural sensitivity, and racial diversity curriculums
(Bezrukova et al., 2012). In education, these teaching methods allow the topic of race
relations and racial indifferences to be addressed with or without the need for formalized
curriculums, and give diversity or social justice-minded educators the option of
introducing the race topic in a variety of course subjects and interactions (Nelson &
Guerra, 2009). In health care, this dissertation study will inform professional practice by
recommending alternative and proven effective methods of educating professional
medical staff on cultural differences and promoting the necessary respect for those
differences, as they relate to disparities in treatments (Bullon, 2013). This dissertation
study also advises a broader array of interdisciplinary leaders whom are responsible for
creating core values and rules of conduct for each of their respective institutions and
organizations.
Summary
Systemic white racism has existed in the U.S. since its inception, accompanied by
an illusionary construction of race that has been used to falsely justify a system of white
superiority (Feagin, 2013). As the U.S. demographic undergoes rapid and revolutionary
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change that forecasts whites as a racial and cultural minority by the year 2048 (US
Census Bureau, 2012), the growing resistance to individual and institutional racism by
people of color and the resistance to change by the dominant white culture creates an
opportunity to progress or regress in the United States’ collective approach to moral
leadership, transformative leadership, race relations, and methodologies that are proven
effective for teaching and learning race in educational and organizational environments
(Feagin, 2013; Johnson, 2010; Mezirow, 1990).
This study is timely because of eroding race relations that threaten the future of
the “American experiment,” and important because it will inform current approaches
utilized in interdisciplinary leadership, scholarship, and private practice. Because current
approaches to teaching and learning race are fraught with mixed or unmeasured results,
there existed a need for a study that evaluated a transformative approach to teaching and
learning race which incorporated film, critical reflection, and critical discourse
(Bezrukova, 2012; Ewers, 2008; Kalinoski, 2012).
The purpose of this mixed-methods dissertation-in-practice study was to evaluate
Midwestern college students to determine the impact of a race literacy film series, Race:
The Power of an Illusion, on race-based knowledge, beliefs, and perceptions influenced
by white racial framing. For the purpose of this study, white racial framing was defined
as, “A method of framing reality through knowledge, beliefs, and emotion-laden
behaviors that support the idea of white superiority” (Feagin, 2013). By using a Race
Literacy Assessment to collect quantitative survey data, and reflective essay questions to
collect exploratory qualitative data, research questions explored the impact of the film
intervention on race literacy scores and transformed perceptions of race. The aim of this
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study was to provide evidence that the race literacy film series, Race: The Power of an
Illusion, could provide a transformative learning experience by increasing knowledge,
promoting critical discourse, and impacting perceptions of race.
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CHAPTER TWO: LITERATURE REVIEW
Introduction
Because the U.S. has become more racially diverse, interventions that address
racial sensitivities and diversity issues have become more of a necessity (Fischer, 2011).
Evidence of this need to create effective interventions is linked to past social changes that
were perceived as disruptive to white lifestyles and privileges, thus causing uprisings that
galvanized whites toward causes for the preservation of those social privileges. Today,
as racial tensions have increased, racial diversity interventions have come under scrutiny
for their value and level of effectiveness (Bezrukova et al., 2012). Criticism surrounding
teaching and learning approaches include concerns over white fragility, ineffective
presentations conducted by poorly qualified practitioners, and resentments from
employees mandated to attend diversity training programs or cultural sensitivity
interventions. Other shortcomings are noted in homogenous approaches to awareness
and sensitivity issues without the use of formal needs assessments (Bezrukova et al.,
2012). Though many methods of instruction and interaction are employed, little is
known about the effectiveness of these instructional methods in their objective to modify
behaviors by re-educating perceptions (Kalinoski et al., 2012).
Because the U.S. demographic will continue evolving, the usefulness of effective
intervention methods will be crucial to the future of race relations in all disciplines
(Bezrukova et al., 2012). The purpose of this literature review is to present an analysis
and synthesis of peer-reviewed journal articles that address primary topics for this
dissertation study; these topics include Feagin’s (2013) theory of white racial framing,
which effectively articulates the false notions of race and white superiority. Additionally,
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learning theories and approaches are also analyzed, as transformational approaches to
teaching and learning race include the use of film, critical reflection, and critical
discourse.
Inheriting the White Racial Frame
White racial framing plays a key role in the rationalization of discrimination and
institutionalized racial oppression that impacts the larger and perpetuating realities of
racial injustice (Feagin & Ducey, 2017). Whether white or non-white, through deliberate
and systemic indoctrinations, every individual existing in the U.S. inherits the ideologies
of white racial framing (Feagin, 2013). The United States was built upon the stolen land
of Native American people and the free labor of African people. It was the genocide of
Native Americans and the enslavement of Africans that created a nation and a system of
wealth that has been and remains the strongest in the industrialized world. This
achievement of wealth and prosperity would have been impossible without the
advantages of free land and free labor (Feagin, 2013).
As free land and labor created the foundation for America’s prosperity, it became
necessary for white settlers to establish what were considered acceptable justifications for
the large scale and systemic rape, murder, enslavement and otherwise immoral
exploitation of African and Native American people (Feagin, 2013). This requirement
for justification brought into existence the concept of race. The resultant racialized
justifications of Native American genocide and African enslavement represent one of the
earliest examples of white racial framing (Feagin, 2013). White racial framing is a
concept developed by sociologist Dr. Joe Feagin (2013). It is defined in this study as, “A
method of framing reality through knowledge, beliefs, and emotion-laden behaviors that
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support the idea of white superiority” (Feagin, 2013). It was white racial framing that
created early perspectives of Native Americans as uncivilized savages and cast African
slaves as lazy, oversexed, and only partially human. This racialized labeling established
some of the first and still-enduring racial myths and stereotypes (Feagin, 2013; Okun,
2014; Van Ausdale & Feagin, 2001).
As Native Americans were eventually forced to accept assignments to
reservations, and African slaves were freed following a contentious and costly civil war,
the practice of white racial framing did not cease. The idea of race and the practice of
racism were not only socialized, but became systemic and institutionalized (Feagin &
Ducey, 2017; Okun, 2014). Racism and the values of white racial framing were taught
and enforced by the U.S. government, religious institutions, and the educational system.
These beliefs and values were also evident in media portrayals. Information that was
disseminated about race, whether accurate or inaccurate was largely accepted as the truth
(Feagin & Ducey, 2017). The retelling of this racially framed information over many
generations, within formal and informal methods of educating and socializing, greatly
contributes to the current state of race relations in America (Feagin, 2013; Sussman,
2014).
The United States’ narrative of race and race relations is replete with many
examples of white generated homicide, genocide, slavery, extortion, rape, and countless
other exploitive and inhumane acts committed by whites against Native Americans,
Africans, Asians, and Mexicans (Battalora, 2010; Bonilla-Silva, 2010; Feagin, 2013;
Sussman, 2014). One major reason that the idea of race and the tensions surrounding
race remain a reality is because there is no true accounting of U.S. history taught in the
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classroom or properly represented in U.S. history books (Sussman, 2014). Instead, what
prevails over an education in U.S. history is an indoctrination in legendary fallacies of
heroism, in deference to the retelling of tragic, inhumane, but nonetheless accurate
accounts of unethical practices and immoral leadership (Feagin, 2013; Okun, 2014).
Based on the ongoing failures of the U.S. educational system and a complicit U.S.
government, the reasoning that prevails in educational and industrial decision-making
represents a denial of the “American experience” as it is encountered by non-whites
(Feagin & Ducey, 2017). This denial of accurate historical disclosures is antithetical to
what might ultimately result in a race literate society, one that is transformed by its own
acknowledgment and reckoning of the truth (Van Ausdale & Feagin, 2001). In the
absence of truth-telling, it is the lies about race that have been allowed to survive and
thrive beyond the USA’s founding narrative and in spite of the shame of genocide and
slavery, with each lie sewing discord among its citizens and conspiring to bring an
untimely end to the “American experiment” (Wise, 2012).
Framing Race, Color, and Ethnicity
Hall (2005), discussed the trivialization of skin color in Western society for those
of African descent, and affirmed the use of race by psychologists around the world as the
emphasis of studies on human social conditions (Hall, 2005). His article chides research
psychologists for overlooking the impact of skin color in their efforts to understand
discrimination and stereotyping that relate to those of African descent. It also challenges
psychologists to begin seeing these concepts and behaviors through the eyes of African
descendants.
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Hall (2005) suggested that the issues of African descendants be addressed via skin
color as opposed to race. He pointed out that race has become less of a factor in Western
society due to diversification, and that skin color is the more salient and defining
characteristic. This defining characteristic causes even further victimization of African
descendants. Stating that this oversight is intentional, Hall (2005) also affirms that this
practice extends to psychologists of African descent who have submitted to the practices
inherent with Western dominated research efforts. For psychology to move beyond these
race impediments, the field must understand the effects of Western civilization on
African peoples (Hall, 2005). As implied by Loury (2000), regardless of discussions that
want to place everyone in a colorblind society, in the West it is still skin color that
remains a major determinant of quality of life for individuals and groups alike. Without
giving special attention to these matters amid increasing diversities in the U.S., racial
conflicts that mimic historical conflicts appear imminent and threatening to the aims of
Western civilization (Loury, 2000).
Through the lens of perception, King and Wheelock’s (2007) study does not
support assertions of a post-racial society in the U.S., though the study’s results could be
limited by its population sample. In a separate study, Garam and Brooks (2010) seek to
build on Bonilla-Silva’s (2010) perspectives on color blind racism by surveying 73
students at a predominantly white Northeastern college. Aside from geographical
differences between the two studies, Bonilla-Silva’s study took place before Obama’s
election as America’s first African American President. Using qualitative and
quantitative methods, Garam and Brooks (2010) surveyed students about issues that
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included affirmative action, racial discrimination, interracial marriage, intergroup contact,
cultural values and life chances, and perceptions of race issues since Obama’s election.
Bonilla-Silva’s (2010) original research espoused four types of color-blind racism
which allow whites to filter their perceptions of daily life and racist ideology. The four
frames are separate and distinct from Feagin’s (2013) white racial frame, and include:
•

Abstract Liberalism – views on affirmative action

•

Naturalization – views on interracial marriage and intergroup contact at college

•

Cultural Racism – views of minorities cultural values and life chances

•

Minimization of Racism – views on racial discrimination now
On the topics surveyed, there were considerable differences between the two

studies in the acknowledgement of whites on structural racism, though feelings on
affirmative action remained constant. The Bonilla-Silva (2010) study also showed lower
support for interracial marriages than the Garam & Brooks (2010) survey. In addition to
those findings, there were differences of opinion over “cultures of poverty.” Specifically,
the Bonilla-Silva (2010) claim of cultural racism was not consistent with findings by the
more recent study as students rejected the idea that cultural values played a role in
conditions of poverty. Finally, current views on racism showed that students believed
racism still existed and that it was an on-going problem. This was different from the
Bonilla-Silva (2010) study where practices of racism were noted as being minimal. The
authors concluded that the results indicate hope because more white students appear to be
learning about structural factors that contribute to racism and seem to have a commitment
to challenging those factors in the future (Garam & Brooks, 2010).
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Understanding and communication remain large barriers to closing the gap
between what is real and what is perceived about race (Sussman, 2014). The offensive
and defensive nature of prejudice as it is levied by whites and counteracted by blacks and
other minorities offers particular insight into the psychologies of racism, and possibly the
guilt and fear that is associated with the history of race relations in the U.S. (Esposito,
2011). These preliminary observations influence the pursuit of other peripheral factors
influencing perceptions and race.
Framing Americanism, Whiteness, and Race Valuations
In a different measurement, Hehman, Gaertner & Dovidio (2011) link perceptions
of race and Americanism to opinions on the performance of President Barack Obama and
Vice-President Joe Biden. Their study reviewed the role of white prejudices in shaping
white perceptions of Obama’s Americanism, and to evaluations of his performance as
President. It was believed by researchers that whites especially viewed blacks in politics
as less American. It was also hypothesized that Obama’s perceived level of Americanism
would affect how prejudiced whites would judge his performance as President (Hehman
et al., 2011).
The study used 295 students from a mid-Atlantic American university in the fall
of 2009, and participants were asked four questions to assess the performance of either
President Obama or Vice-President Joe Biden. Levels of prejudice in blacks and whites
were assessed by Brigham’s (1993) Attitude Toward Blacks (ATB) and Attitude Toward
Whites (ATW) scale.
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As hypothesized, results showed that white participants in general viewed Obama
as less American, and also appraised his performance as President more negatively than
black participants. Whites with higher rankings of prejudice saw Obama as significantly
less American and performing even more poorly as President. Conversely, blacks’
prejudice toward whites was unrelated to their perceptions of Obama’s Americanism,
though his level of Americanism did produce positive evaluations in his performance by
blacks. Regarding Biden, prejudice was not related to an assessment of his Americanism,
nor did it affect appraisals of his performance (Hehman et al., 2011).
Concluding thoughts reflect that poor or negative evaluations of Obama by
prejudiced participants were racially motivated, and that blacks overall are perceived as
less American than whites. Blacks did not reflect a similar relationship nor was prejudice
a factor in evaluating the performance of Biden (Hehman, et al., 2011). Researchers for
this study of perceptions indicate that this could be explained by conceptual differences
in white and black prejudices. The researcher indicates that previous research by Johnson
and Lecci (2003) showed that black prejudice is strongly reactive to anticipations of
discrimination, while white prejudice is affective in nature. The conclusion here is that,
“reactive anticipation of stigmatization would not predict evaluations of political figures,
whereas affective reactions would” (Hehman et al., 2011, p. 434).
It might also be implied that perceived threats presented by the Obama presidency
are in part responsible for trends being seen in desires to punish. King and Wheelock
(2007) discuss some factors inherent with the desire to punish African-Americans more
harshly. These factors were identified when variables such as increased AfricanAmerican populations, threats to social norms, and perceived abuses of social programs
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were motivators for whites (King & Wheelock, 2007). Of the five hypotheses presented
for their study, there were three that related to racialized perceptions:
Hypothesis 3: Perceptions of African-Americans as threats to public safety are
positively associated with punitive attitudes.
Hypothesis 4: Perceptions of African-Americans as straining material resources
are positively associated with punitive beliefs.
Hypothesis 5: For white respondents, perceptions of racial threat explain the
association between punitive attitudes and aggregate demographics and economic
conditions.
Results of the study provide support for Hypotheses 3 and 4, as those surveyed
were more punitive toward minority groups they perceived as threats to economic
resources or public safety. Background and control variables such as education and
political factors were also predictors of punitive attitudes. Those who identified
themselves as economic and social conservatives and Republicans were more punitive.
Religious fundamentalists were also reported as having higher punitive scores. In
general, blacks were less punitive than whites, but no differences were noted amongst
whites and other minorities, including Hispanics. Factors influencing these punitive
beliefs were demographic change, with the perceived threat of African-Americans against
resources, and the need for social controls. These factors go beyond ideas of
Americanism and feed into critical race theories of whiteness and the perceived value of
non-whites (King & Wheelock, 2007).
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Critical race theory evaluates the roles and implications of the U.S. American
legal system upon the designation of whiteness, and the legal practices of systemic racism
(Zamudio, 2010). Through expansions that claimed ‘Manifest Destiny’ as a justification
for a course toward unethical expansions and legal manipulations that made the ‘White
Man’s Burden’ appear virtuous, these encroachments merely paved the way for U.S.
leaders to create racial perceptions that glorified whiteness, and to some extent, vilified or
de-humanized those considered non-white (Feagin, 2013). To establish the groundwork
for this framing, it became necessary to first establish who was white and what whiteness
represented (Battalora, 2010).
Battalora (2010) establishes the invention of white people as a racial category in
the aftermath of Bacon’s Rebellion, and through a conscious effort to derail the
unification of enslaved blacks and poor whites, whose intersecting interests represented a
serious threat to the capitalistic exploitations of plantation owners. Such threats, it was
believed, made it necessary to manufacture differences between blacks and whites that
would circumvent the possibility of future revolts, and establish whites of any class as
superior to non-whites (Battalora, 2010). These actions, by some accounts, represent the
earliest seeds of white supremacy being planted by and for the profitability of business
and industry (Battalora, 2010). Through this framing, poor whites would be given charge
over the enslaved blacks as their overseers; therefore, focusing even the earliest
workforce on whiteness, in deference to the creation of an egalitarian ethic (Battalora,
2010).
The evolution of whiteness started with legal labels that included, “British and
other Christians” (Battalora, 2010). This designation was problematic because of
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conversions to Christianity by non-whites, so it was replaced by the label, “English and
Freeborn.” The “English and Freeborn” label eliminated any threats to inclusivity
through a Christian conversion, but presented other limitations, as both Native Americans
and African descendants were also “freeborn.” Near the end of the labeling process for
this new and distinct group of privileged citizens, the title of, “British and other whites,”
was assumed, but eventually transitioned to simply, “whites” (Battalora, 2010).
Battalora (2010) affirms that early manipulations of whiteness were created and
enforced by the U.S. government via naturalization law. In 1790, congress decided that
to be a naturalized citizen, one had to be white (Battalora, 2010). The attachment of
citizenship rights and privileges to whiteness came with actual, assumed, and symbolic
values, as non-whites were unable to own land in many states and survived under
conditions that dictated low wage employment and sub-standard living conditions. So, as
whites inherited value by virtue of race, non-whites were deemed less valuable and
insufficient for receipt of the same civil, political, and social rights (Battalora, 2010).
The concern with race valuation is an ongoing problem in America, with roots in the
establishment of a social hierarchy that places whites at the top, and all others at the
bottom (Bonilla-Silva, 2010; Feagin, 2012). Value is also the primary concern
represented by the Black Lives Matter movement.
Created in the wake of highly publicized killings that involved unarmed African
Americans being shot by law enforcement officers or by white citizens who felt
empowered by controversial gun legislation, the Black Lives Matter movement
endeavors to expose the inequities and injustices inherent with the valuations and civil
rights violations of non-white U.S. citizens (King & Wheelock, 2007; Nelson,
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Sanbonmatsu, & McClerking, 2007; Neville, Gallardo, Sue & Sue, 2016; Torres,
Cannito-Coville & Rodriguez, 2017). Those valuations come via unconscious biases or
negative perceptions of black people that are planted and nurtured in the minds of whites,
but theoretically (or from a historical perspective), represent a harvest for the efforts of
white racial framing (Feagin, 2013). In, “White Fear, Dehumanization, and Low
Empathy: Lethal Combinations for Shooting Biases,” (Mekawi, Bresin & Hunter, 2015)
shooting biases against black vs white targets are measured to determine whether the fear
and dehumanization of blacks moderate the effects of white racial framing.
The study used 290 participants and required each to complete a dehumanization
implicit association test, to complete a simulated shooting task, to report their fear of
racial minorities, and to report their abilities for empathy. The study provided evidence
that whites with a high level of white fear had a shooting bias and a lower threshold for
shooting blacks. In effect, the fear and dehumanization of blacks creates devastating
outcomes for blacks that are not experienced by individuals of other races. These
outcomes can be lessened by higher levels of empathy in whites (Mekawi et al., 2015).
The study postulates that modern discrimination is an evolved tendency, as those
from the in-group are conditioned to fear those representing out-groups (Mekawi et al.,
2015). This evolved tendency, and the fear it creates in whites, does so because of the
known injustices and the perceived justifications for retribution that are unspoken, but
present in so many socio-racial encounters (Mekawi et al., 2015). To wit, many whites
have a guilt complex and fear black retribution in a variety of social settings (Wise,
2012). In addition to the ability to dehumanize, those self-manifesting fears and guilt
feelings appear to in some measure be responsible for the deaths of many unarmed blacks
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(Mekawi et al., 2015). West (2004), indicates that historically, whiteness, “has used
racial violence and terror as its supreme strategies to police and defend “white” interests
and power” (p. 387). Hooks (1995), indicates that using violence and terror to police or
protect white interests while claiming to protect itself from outside violence or terror, are
a troubling part of racial history in the U.S. Sharing a similar perspective, Wideman
(2003), iterates that what the United States is experiencing is, “actually a crisis of
whiteness, a denial and projection of “white” fears; it is an excuse for shutting our eyes
and plugging our ears, an excuse for denying and unleashing the darkness within
ourselves” (p. 323).
Returning to Battalora’s (2010) litigation of race through the invention of white
people, the inequities of naturalization, and the commitment to exploitative capitalism,
she posits that the 1790 Naturalization Act was intended to brand whites as the “real
Americans,” and assure that white people were not only the most welcomed to America,
but the most valued in America. The current U.S. President, Donald Trump, appears to
resonate with these “real American” values, as he recently referred to African nations and
the island of Haiti as shithole countries whose citizens were underserving of, or
undesirable for, immigration to the U.S. (Skodo, 2018). The statement was made to
indicate a preference for citizens of Norway, a country of predominantly white-skinned
people, as those being more desirable or preferable for immigration to the U.S. (Skodo,
2018). Similar views are extended toward Mexico and immigration policies that are
designed to stem the tide of illegal immigration by building a wall along the MexicanAmerican border and deporting illegal aliens back to Mexico (Sussman, 2014). These
actions are viewed by many as a nod to the revival of overt and unethical legal practices
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that seek to control and coerce naturalization processes, appease white fear, and act in
desperation to prolong effects of the “Browning of America” (Battalora, 2010;
Sundstrom, 2008).
Battalora (2010) asserts, “When white people were invented as a group of
humanity, it is worth remembering that the invention was accompanied by a slew of laws
that imposed meaning to this new invention. These newly organized people called whites
were conferred advantage and monetary value by law after law, and the advantage and
value conferred impacted people at the local level in significant and material ways” (p.
25). She goes on to state that, “whiteness justified the hierarchy of racialized bodies that
it asserted through the law’s award and deprivation structure” (p. 26).
These realities were created by and for elite white males and were installed in
U.S. institutions to ensure dominance through the practice of systemic racism (Feagin &
Ducey, 2017). So foundational, defining, and powerful was the designation of a person
as “white,” that early whites linked all of their policies, prosperities, hopes, dreams,
emotions, lifestyles, patriotic fervor, personal esteems, and Christian beliefs to their
whiteness (Feagin, 2013, Feagin & Ducey, 2017). Though selfishly conceived and
falsely indoctrinated, these ideas and ideals have been carefully cultivated and remain
fully intact and operational in the U.S. (Bonilla-Silva, 2010; Feagin, 2013; Feagin; 2014);
as such, any threats or perceived threats to whiteness have been, and continue to be met
by equal and opposing forces that serve to maintain the status quo (Feagin, 2013; Wise,
2012). These false and emotion-laden indoctrinations form the basis of white hate
(Feagin, 2013).
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Framing Hate and Social Change
With the present and historical privileges afforded to whites in the U.S., it is
difficult to ascertain why many whites harbor such deep-seated hatreds for non-whites.
To analyze this phenomenon, psychology lends some theoretical perspective. Racial
hatred on behalf of whites is theorized as being driven by the two emotions of love and
aggression; love for the favored in-group and aggression against out-groups who are
perceived as threatening or dangerous (Abrams, 2017). Research suggests that what
people hate about others are the things they fear within themselves, and Abrams (2017),
argues that hate is actually the projection of undesirable parts of the self that are cast onto
others. The idea behind this projection is a false assertion that the person doing the
hating is not a terrible person or guilty of any wrongs; it is instead the person or group of
people whom are the objects of their hatred (Abrams, 2017). This analysis is extended to
imply that this projection of hate comes out of a need to be good or viewed as good;
therefore, the inner “badness” is cast outward, and then attacked (Abrams, 2017). Again,
the implication is that whites who hate developed the behavior in order to survive an
unlovable, morally reprehensible past. The problem inherent with this approach is that it
perpetuates and reinforces the behaviors that required the projection of hate to begin with
(Abrams, 2017).
Abrams (2017) asserts that when hate becomes the platform for violent actions
and behaviors, it is really a response to inner pain and suffering. The violence is a
distraction from feelings of helplessness, powerlessness, injustice, inadequacy, and
shame (Golden, 2016), as these emotions seek an identity and find camaraderie through
the sharing of hate. Furthermore, these actions, emotions, and methods of coping are all
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factored within Feagin’s (2013) theory of white racial framing, as they are not only
emblematic of a psychological profile, but indicative of family, cultural, and political
histories. The way to overcome this need to identify with hate is present through
education in the home, in schools, and within the larger community (Abrams, 2017).
In the aftermath of a civil war that stirred moral, ideological, and theological
differences, newly freed slaves were authoring social changes that shook the foundation
of white privilege during the early stages of Reconstruction (Feagin, 2012; Feagin, 2014).
These new socio-political transactions and transformations, coupled with the anger and
bitterness of a lost war campaign and the compromise of an exclusive way of life, created
in some whites a need to formulate a new and separate identity, and with it, new
protections for so-called white virtue (Battalora, 2010). This clamoring toward the
former status quo spawned white hate groups who used terrorism to, “keep blacks in their
place” (DeGruy, 2005). White extremism and political conservatism would follow,
creating different perspectives and manifestations of white hate in a plethora of
interdisciplinary spaces (Feagin, 2013).
While long-established hate groups like the Ku Klux Klan, Neo-Nazis, and
Skinheads garner most of the media attention that is attached to hate and violent crime,
membership and violent activity in recent times had reached new lows, as reported by the
Southern Poverty Law Center (SPLC) website at (https://www.splcenter.org). This deescalation is also noted via reports of violence and extrajudicial killings that occurred
during, and in the wake of the 1960’s civil rights movement; however, the reinvigoration
of traditional hate groups and the presence of newly formed groups poised to protect
against newly perceived social threats, stand ready on behalf of the survival and
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prosperity of white interests (Abrams, 2017; Esposito, 2011). Many whites consider such
groups their true-to-life heroes, as they don their ideologies of hate and arrive on the
scene to defend a distressed white virtue, or avenge perceived threats to white existence
(Esposito, 2011; Mekawi et al., 2016). In effect, these groups facilitate the “dirty work”
that some whites consider necessary to retain their privileged status, but cannot afford to
publicly attach themselves to, for fear of the unpopular ridicule that comes in tow
(Feagin, 2014; Feagin, 2017). It is hypothesized that this phenomenon may very well
have been responsible for the election of Donald Trump (Anderson, 2017), who by many
whites is viewed as a champion for whiteness. This is especially true in the aftermath of
an Obama presidency that lasted two terms, and during an era where many whites felt a
non-white presidency signaled the end of the United States of America as, “their country”
(Esposito, 2011). For them, Obama’s presidency was indicative of a white demise on the
heels of a demographic revolution, or through decades of unenforced immigration
policies along Mexican-American borders (Battalora, 2010; Wise, 2012).
According to the SPLC website (https://splcenter.org), there are currently 917
active hate groups in America. Having climbed to 1,018 in years following the election
of Barack Obama, the SPLC indicates group numbers were decreased in pursuit of
expanding an online presence. During the campaign and following the election of
Donald Trump, traditional hate group memberships have once again increased, as Trump
positioned himself as an ally of the radical right (Anderson, 2017). As a manifestation of
this real or perceived ally relationship, a wave of 1,094 hate crimes were documented
following the first 34 days of the 2016 presidential election, because many whites felt
emboldened and empowered by re-energized hatreds and were inspired by the idea that
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“one of their own” would now occupy the highest seat of world power (Anderson, 2017).
Many whites felt Trump’s election was just in time to avert a planned extinction of the
white race, through the perceived threats of organizational diversity and multicultural
inclusion (Anderson, 2017).
Indeed, for some whites, terms describing diversity and multiculturalism have
become pseudonyms for white genocide (Corrigan, 2016). White genocide is described
as the fear or belief that whites are politically, economically, or otherwise endangered by
social changes represented via demographic evolution, immigration policies, diversity
initiatives, or multiculturalism (Penny, 2014). Some of this fear emanates from a
perceived threat to the status quo that is commonly referred to as the “Browning of
America,” a term used to describe the transformation of the traditionally dominant U.S.
cultural demographic from European to Hispanic (Sundstrom, 2008). A recent study
showed that only 23% of Baby Boomers believe that America’s evolving demographic is
symbolic of a positive social change, while 42% believe it to reflect a negative change
(Caldwell, 2014). What appears certain from the past and present history of engaging
race relations in the U.S. is that without leadership transactions that represent sincere
commitments to creating race literate environments, there remain concerns over repeating
the past, due to a white racial framework that refuses transformation (Wise, 2012). More
importantly, it must be noted that transformations do not occur without the accompanying
leadership transactions (Burns, 1978). Before transforming white racial framing through
the creation of equitable and race literate learning environments and work spaces, it must
first be determined by organizational and institutional leaders that these objectives are
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Transforming the White Racial Frame
The United States does not have a diversity problem, but it does have and has
always had a race problem (Feagin, 2013). The race problem in the U.S. has never been
successfully addressed, because in part, too many received benefits from the structural
and systemic practice of racism (Feagin, 2013). This problem of race is and will continue
to be challenged by an evolving demographic, along with the unfinished business of
healing through a sincere and productive acknowledgement of current and historical
misdeeds perpetrated against non-whites (Feagin, 2013). In order to survive the
polarizing and debilitating effects of race and racism, the U.S. requires a transformation.
This transformation has to begin in teaching and learning settings all across the nation.
Without these transformations, the fate of U.S. race relations is easily predictable, and the
fate of the “American experiment” is complexly tethered to this predictable outcome
(Wise, 2012).
In this section’s review of literature, the transformation of white racial framing is
explored through the lenses of transactional and transformational leadership in the
boardroom as well as the classroom. It is believed by many social science scholars that
education represents the most effective approach to addressing the race concerns that
prevail in the U.S. (Ewers, 2008; Feagin, 2001; Feagin, 2013). By imploring Mezirow’s
(1991) transformative learning theory, in collaboration with critical race and film
pedagogies, evidence is provided to support teaching and learning approaches that are
effective for every discipline, in all environments.
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Critical and Transformative Pedagogy
Educational institutions have a significant hegemonic role in society, but at all
levels of learning in the U.S., educational systems have neglected their authoritative and
moral responsibilities to evolve, and to enforce requirements that demand truth and
accuracy in the classroom (Maimon, 2018). Much of this neglect has come at the hands
of racially framed narratives created to exclude or falsely portray the experiences of both
whites and non-whites in U.S. history (Feagin, 2013; Sussman, 2014). Many historically
recorded accounts have been used in the effort to provide justifications for some of the
most unjustifiable acts in human history (Feagin, 2013). These acts include but are not
limited to African enslavement and Native American genocide. As a result, what has
prevailed in lieu of an education is an indoctrination of ideals, virtues, and values that
were created by the dominant racial group, about the dominant racial group, and for the
dominant racial group (Feagin, 2013; Feagin & Ducey, 2017). This was possible and has
remained in practice because dominant power structures and interdisciplinary leaders
have chosen to protect previously constructed false narratives in deference to providing
accurate and racially inclusive accounts of U.S. history (Feagin, 2012; Feagin, 2013).
Kanpol (1999) defines critical pedagogy as an attempt to change the structured
inequities in U.S. school systems. The inability to study accurate accounts of U.S.
history disallows a critical analysis of prevailing rationales on a number of race-related
topics, while it continues to allow the perpetual narratives found in white racial framing
(Feagin, 2013; Feagin, 2014). To overcome the manipulative and antithetical portrayals
of U.S. history, ethical leadership in education must be responsible for initiating change
(Maimon, 2018).
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One example of change can be seen in the Oklahoma State Senate’s decision to
mandate teaching of the 1921 Tulsa Race Riot in all Oklahoma high schools (Hoberock,
2012). With more than 300 casualties and the destruction of a prosperous African
American community, the Tulsa Race Riot ranks as the worst in U.S. history (Messer,
2011). Though the riot had been required teaching since 2000, many teachers were
uncomfortable broaching the lessons in a classroom setting or refused to teach them for
other reasons (Hoberock, 2012). The mandate imposed by the Oklahoma Senate makes a
strong statement about the ability to learn from the past by refusing to embrace a false
narrative or allowing reluctant or non-compliant educators to cherry-pick Oklahoma
history.
In part, the cost of avoiding true accounts of U.S. history are evident in current
accumulations of white denial, fear, fragility, hate, and guilt which create an urgent need
to redress curriculums that fail to incorporate critical pedagogy in the classroom (Feagin,
2013; Maimon, 2018). The alternative is to await the eventual outcomes inherent with
centuries of unaddressed white racial framing (Feagin, 2013). In response to history’s
mistellings and education’s systemic failures, critical pedagogy provides an equitable
alternative to the status quo (Maimon, 2018); however, in order to change hearts and
minds with knowledge, there must be something within the learning experience that
resonates with the learner and provides the impetus for individual change (Mezirow,
1991; Mezirow, 1997). In effect, pedagogical approaches must be geared not only to
inform, but to transform.
Based on the tenets of transformative learning’s original theory when explained
by Sharma (2013, p. 25), “Transformational learning occurs when individuals undergo,
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interpret, and re-interpret an experience that results in a change of how they view
themselves and the world around them” (Grenier, 2010; Mezirow, 1997). More
succinctly, individual perspectives are changed when people experience and critically
reflect upon a situation that differs from prior learning or personal experience (Sharma,
2013).
With roots in adult learning, transformational learning theory was developed in
1978 by Jack Mezirow while conducting studies on women returning to the workforce
following an extended absence (Kitchenham, 2008). Based on their findings, Mezirow
(1978) and his research team concluded that respondents in the study had experienced a
personal transformation as a result of their participation in work re-entry programs at a
number of different community colleges. Researchers identified the two major elements
of the transformational learning process as critical reflection and critical discourse
(Kitchenham, 2008). Critical reflection occurs when individuals challenge the validity of
their presuppositions and the appropriateness of their current knowledge and beliefs
(Mezirow, 1990). Critical discourse is described as, “the process an individual evokes to
monitor the epistemic nature of problems and the truth value of alternative solutions”
(King & Kitchener, 1994, p. 12). It is believed that learning occurs at a deeper level
when critical reflection is implemented, thus the opportunity for individual
transformations to occur (Hutchins & Bierema, 2013).
Prior to implementing the aspects of critical reflection and critical discourse,
Mezirow (1978) and his researchers identified 10 phases of the transformative learning
experience (see Table 2.1).
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Table 2.1 Mezirow’s Ten Phases of Transformative Learning
PHASE ONE

A disorienting dilemma

PHASE TWO

A self-examination with feelings of guilt or
shame

PHASE THREE

A critical assessment of epistemic, sociocultural,
or psychic assumptions

PHASE FOUR

Recognition that one’s discontent and the
process of transformation are shared and that
others have negotiated a similar change

PHASE FIVE

Exploration of options for new roles,
relationships, and actions

PHASE SIX

Planning of a course of action

PHASE SEVEN

Acquisition of knowledge and skills for
implementing one’s plans

PHASE EIGHT

Provisional trying of new roles

PHASE NINE

Building of competence and self-confidence in
new roles and relationships

PHASE TEN

A reintegration into one’s life on the basis of
conditions dictated by one’s perspective

These phases of adult learning were considered prerequisites for a perspective
transformation (Kitchenham, 2008). Mezirow (1991), would later add an eleventh phase
to the process of transformative learning and refer to it as, “altering present relationships
and forging new relationships” (Mezirow, 2006). It is also important to note that
Mezirow’s (1991) influences included Kuhn’s paradigm, Freire’s conscientization, and
Haberman’s domains of learning (Kitchenham, 2008). These influencers impacted the
concepts of disorienting dilemma, meaning schemes, meaning perspectives, perspective
transformation, frame of reference, levels of learning processes, habits of mind, and
critical self-reflection (Kitchenham, 2008).
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Before perspective transformation occurs, it is necessary to assess one’s meaning
perspective (Mezirow, 1991). Meaning perspective is, “the structure of cultural and
psychological assumptions within which our past experience assimilates and transforms
new experience” (Mezirow, 1985, p. 21). Transforming meaning perspective involves
emancipatory learning, which is described as becoming critically aware of how and why
psycho-cultural assumptions constrain self-perceptions, relationships, and the
reinstatement of experiences that fortify newly adopted beliefs (Kitchenham, 2008).
Emancipatory learning is an exercise in introspection that is nurtured by the processes of
critical self-reflection and critical discourse (Kitchenham, 2008).
In subsequent years, Mezirow’s (1978) transformative learning theory has
expanded and become more refined in its approach. Some of the key changes relevant to
critical thinking or reflective learning processes include:
1985 – Expanding transformative learning theory to include instrumental,
dialogic, and self-reflective learning.
1995 – Stressing the importance of critical self-reflection in perspective
transformation.
1998 – Articulating critical reflection of assumptions, which included objective
and subjective reframing.
2000 – Acknowledging the importance of the affective, emotional, and social
aspects of transformative learning.
As it relates to white racial framing, transformative learning represents a proven
effective approach for social justice teaching and learning that produces individual results
through actions and behaviors which come in the wake of transformations (Kitchenham,
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2008). As the U.S. demographic continues to evolve in the face of foundational and
systemic racism, transformative learning, with its emphasis on critical reflection, critical
discourse, and the evolution of meaning perspectives, represents an effective alternative
in the classroom (Mezirow, 1991). Creating dissonance through disorientating dilemmas
implores the creativity of instructional leadership. While many educators and human
resource professionals endeavor to teach race in classroom settings and work
environments, results are mixed and effective methodologies are scarce (Bezrukova,
2012; Kalinoski, 2012). The following studies highlight some of the outcomes inherent
with broaching the topics of race and cultural sensitivity in varied learning environments.
Critical Studies on Race, Culture, and Diversity
The primary setting for teaching and learning about race is in the home. It is the
perspectives shared by those we trust that initially shapes our own perspectives (Feagin,
2001). Often, reinforcement of those perspectives comes in the form of social groups,
media representations, or personal experiences (Okun, 2014). Whether these learned
ways of perceiving race are accurate or inaccurate, at some point the values and beliefs
associated with individual perspectives are challenged. It is during these intervening
moments of self-analysis that change can occur (CampbellJones, CampbellJones &
Lindsey, 2010; Mezirow, 1991; Newman & Newman, 2006).
The review of literature in this sub-section examines successful and unsuccessful
attempts at teaching and learning about race in cultural intelligence studies, health care,
and in traditional classrooms. Included in the discussion are the difficulties associated
with teaching about race, the emotional impact of race conversations, and the exposure to
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disturbing knowledge about racist practices that have been carefully concealed through
selective accounts of U.S. history.
Just as there are tailored or otherwise successful approaches to diversity
interventions, there are also negative or unproductive results that accompany poorly
constructed attempts to engage participants. In an article by Bullon (2013) that details
the failures of a cultural sensitivity course, the recent medical school graduate was placed
in the position to provide “culture specific” clinics for minority patients and “cultural
awareness” seminars for hospital staff. In retrospect, she reflects on how her efforts
could have been improved upon.
While the cultural sensitivity course that was developed included most of the
health and social concerns Bullon (2013) considered important to address (as someone
passionate about social justice and her Hippocratic oath), feedback from course
participants described it as boring and inconsequential. What became evident was that
the design of the course did not adequately consider the needs of hospital staff. The
course attempted to convert views on social justice but did nothing to address situations
the staff found themselves in on a regular basis. More precisely, the course met the needs
of the teacher, but not the student.
Following interactions with sociologists and medical anthropologists, a new
teaching approach authored by Bullon (2013) would utilize ethnographic exploration.
Aspects of the new approach involved discussions and reflections on how social factors
affected professional practice and how individual perceptions factored into those
experiences and outcomes. Bullon (2013) credits the ethnographic approach with
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creating a “holding environment” which created an atmosphere of openness in light of
non-judgmental approaches to conflict or disagreements within group discussions.
Bullon’s (2013) experience is evidence that even the sincerest attempts at cultural
sensitivity training can go awry. Another cultural sensitivity case study related to the
health profession in the United Kingdom took a similar approach. Using lectures and
exercises to develop cultural sensitivities in 350 nurses in the United Kingdom, this
article by Hutnik and Gregory (2008) described the usefulness of materials used for the
intervention, and reports on their usefulness via qualitative and quantitative analyses.
Because many minorities are reluctant to utilize health care in Great Britain due to
dissatisfaction with their quality of care, cultural competencies and sensitivities have
been urgently needed for health care professionals. Cultural insensitivities have also
isolated foreign nurses who relocate to Britain to assist with shortages in trained medical
staff (Hutnik & Gregory, 2008).
Materials for the course were developed by the use of focus groups with minority
nursing students and colleagues at the European Institute of Health and Medical Sciences.
It included articles copied from nursing journals, a presentation on differences between
Eastern and Western cultures, one-on-one exercises on name origins, and earliest
memories of encounters with someone of a different background. The final exercise
required the construction of a three-generational cultural genogram. The purpose for this
was to encourage discussion on positive and negative cultural identities and family
dynamics.
Surveys and interviews were used to assess the results of the study which
measured usefulness of the course and its materials and clarity of the intervention’s
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presentation. Quantitative measures used a five-point scale with 1 representing the least
and 5 representing the most. The mean for usefulness was 3.89 and for clarity the mean
was 3.91, indicating a significantly positive response to the teaching methodology.
Though one weakness of the study results from lack of a pre-test to measure for
significant increases in research indicators, it could be safely assumed that quality of care
and cultural competencies were improved upon, based on the initial feedback given by
former patients (Hutnik & Gregory, 2008).
The medical profession continues to search for ways of impacting health care
provider attitudes when the need for cultural sensitivity is important. Motivated by rapid
demographic change and a shortage of minorities in the nursing profession, this article
explains the need to increase cultural competencies and sensitivities in the effort to bridge
the gap in health care disparities. These disparities are accompanied by cultural
misunderstandings that compromise care and in turn jeopardize health outcomes (Hutnik
& Gregory, 2008).
In a related study, (Sanner, Baldwin, Cannella, Charles, & Parker, 2010) used an
Openness to Diversity and Challenge Scale (ODCS) for pretesting and posttesting. The
ODCS scale measured individual openness to cultural, racial, and value diversity as part
of the treatment. Students at a public university in the Southeastern United States were
administered the ODCS prior to listening to a 45-minute presentation by a nurse educator.
The presentation was entitled, “Eliminating Gaps in Health Outcomes through Cultural
Competence.” Participants then shared a meal, followed by participation in an open
forum that included culturally empathetic exercises and open discussion on the topic of
diversity.
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Results of the study indicated a significant difference in pretest and posttest
scores, supporting the research hypothesis. The use of discussion during the diversity
forum is credited for the significant difference in the outcomes. It was concluded that
more frequent discussions on race could serve to promote long-term changes in
perceptions and behaviors (Sanner et al., 2010).
Other cross-cultural effects from training are noted in an article written by Fischer
(2011), which shared information on a study that used intercultural training in
conjunction with a university course. The intervention consisted of a series of lectures, a
simulated game, and a behavior modification session. Measures of cultural essentialism
and cultural intelligence were assessed before and after the study.
The premise for the study related to increased diversity in Western society and the
need for greater cultural awareness amid its citizenry. Researchers hypothesized that
participants’ levels of intercultural awareness, cultural essentialism, and cultural
intelligence would be higher after participating in the course activities than at the
beginning of the course.
Hypothesis 1: Participants’ levels of intercultural awareness will be higher after
participating in the course activities than at the beginning of the course.
Hypothesis 1a: Participants’ levels of cultural essentialism will be higher after
participating in the course activities than at the beginning of the course.
Hypothesis 1b: Participants’ levels of cultural intelligence will be higher after
participating in the course activities than at the beginning of the course.
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Hypothesis 2: Greater open-mindedness is associated with more training effectiveness,
especially in relation to improvements in cognitive and motivational cultural intelligence.
Results showed essentialist beliefs and cultural intelligence as being higher
following the intervention. No effect of time had a significant impact on cultural
intelligence, and there was no evidence that the intervention had any effect on openmindedness (Fischer, 2011).
A transition to cultural sensitivity research yields additional perspectives.
Foronda’s (2008) article first sought to distinguish the term, cultural sensitivity, from its
ubiquitous use in varied disciplines. The term has different meanings for different
disciplines, though there are common characteristics which apply to all. Foronda’s
(2008) study sought to uncover its meaning and use in care-giving for the nursing
profession.
To make the distinction and pinpoint universal uses for the term cultural
sensitivity, Foronda (2008) studied definitions from education, psychology, and business.
An extensive use of popular and scholarly databases was employed to search for the
broadest definitions of the term using the concept analysis techniques of Rodgers and
Knafl (2000). This approach yielded five concepts as attributes of cultural sensitivity
which are:
•

Knowledge – Knowledge of cultural differences and values through training,
education, or experience is necessary for the acquisition of cultural sensitivity.

•

Consideration – Having concern for others by taking into account their
background, language, and beliefs.
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Understanding – Grasping the importance of another’s values and life
experiences.

•

Respect – Showing appreciation for another’s language and culture.

•

Tailoring – Meeting the needs of other cultures by adapting to individual or group
norms. This is accomplished by adjusting personal perspectives or by a tailored
intervention (Foronda, 2008).
These attributes were merged with the antecedents of diversity, awareness, and

encounter for the creation of cultural sensitivity. The consequences of cultural sensitivity
were effective communication, effective intervention, and satisfaction. This yielded a
final definition of cultural sensitivity as, “Employing one’s knowledge, consideration,
understanding, respect, and tailoring after realizing awareness of self and others and
encountering a diverse group or individual. Cultural sensitivity results in effective
communications, effective interventions, and satisfaction” (Foronda, 2008, p. 210).
Another study that is focused on racial sensitivity at the college level (Bigler &
Liben, 1994) brings greater focus to the task of developing effective methods of
engagement and interaction when addressing the topic of race in young adult learners. In
the study, 75 white children between the ages of four and nine were tested for adherence
to stereotypic and counter-stereotypic stories about blacks. Stereotypic stories portrayed
blacks as lazy, mean, and dirty, and whites were portrayed as industrious, friendly, and
clean. Counter-stereotypic stories reversed these values and the children were then tested
on what they were told. Results showed 87% of the children remembered the
stereotypical information, while 58% remembered counter-stereotypical information
(Bigler & Liben, 1994). Psychologists hypothesized that the difference relates to
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contradictions in long-held stereotypes via the simultaneous membership of blacks in
both groups. More specifically, it was difficult for them to remember traits not
traditionally linked to blacks via the stereotypes they were already familiar with, even in
their very limited interactions and orientations. The article concluded by substantiating
the need for early educational interventions to counteract the effects of racial
stereotyping; inferring that racial sensitivity interventions that take place at the college
level may be too little, too late (Bigler & Liben, 1994).
Most of the approaches to teaching and learning race and culture analyzed in this
section used a classroom approach and incorporated exercises geared to build community
and promote understanding. While the efforts show increased cultural intelligences, there
is no data on the lasting effect of these interventions. There was also no testing of racial
perceptions before and after treatments to better predict planned behavior changes. This
discovery further substantiates the need for a study that tests for racial perceptions before
and after intervention treatments and assesses behavioral changes linked to the
intervention on at least a short-term basis. Doing so could significantly inform the
development of diversity, cultural intelligence, or race literacy interventions that allow
for transformative outcomes which can be measured (Rogers & Mosley, 2006; Sanner et
al., 2010). One approach with the potential to promote individual transformations via
self-reflective practices and group discourse is represented in the use of film as a source
of critical and transformative race pedagogy.
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Film as Transformative Pedagogy
As an agent of transformative learning, media is a popular and predominate
source of information and method of influence (Hutchins & Bierema, 2013). Though not
a replacement for traditional approaches to teaching and learning, educational films on
specific topics provide an opportunity for students to think critically on a number of
topics, converging new knowledge with personal experience to often create new
perspectives from which to engage individual beliefs, and the beliefs of others (Hutchins
& Bierema, 2013).
Nelson and Guerra (2009), discuss the use of films and documentaries to get
groups talking and listening about matters of race and perception. Written primarily for
educators, their findings detailed how to implement strategies that allow group
discussions on racial awareness to have the most productive outcomes. One strategy that
promotes professional development requires each educator to view a designated film
independently before becoming part of a discussion group of no more than six. In group
sessions, an overview of the film is provided along with a list of characters and a list of
discussion questions. What these groups typically demonstrate is that while each person
saw the same film, there will be a variety of opinions about the basic message of the film
(Nelson & Guerra, 2009).
Some of the questions used in interviews included:
•

What differences in interactions and behavior did you see among the
characters?

•

To what do you attribute these differences?

•

What happens when people know little about another cultural group?

Running head: TRANSFORMING THE WHITE RACIAL FRAME
•

53

What happens in times of stress between people of different cultural groups?

Teachers were acknowledged for recognizing their biases during these exercises
and challenging their own ways of thinking or stereotyping. Hidden beliefs were also
exposed, though often defended as survival mechanisms (Nelson & Guerra, 2009). As a
result, some of the themes that arose from group discussions included:
1. When little is known about a cultural group, individuals often resort to the use
of stereotypes.
2. All cultural groups are guilty of cultural bias.
3. Cultural bias is conscious and unconscious.
4. Even individuals who advocate for social justice can fall back to biased
behaviors, especially in times of stress.
5. Power can be used to oppress others.
Some of the films recommended by the article for interventions included,
Breaking the Silence (Roberta Wallitt), The Color of Fear (Lee Mun Wah), Fear and
Learning at Hoover Elementary (Laura Simon), and Out of the Past (Jeff Dupre).
According to the article, because “film has the power to capture attention and spur
thinking in a way that words don’t….films are an excellent strategy for helping teachers
unpack beliefs, values, and stereotypes” (Nelson & Guerra, 2009, p. 57).
Scott and Weeks (2016), discuss the use of film in teaching college students about
authentic leadership. Because the vast majority of today’s college students have been
exposed to digital technology all of their lives, using film to teach and learn in classroom
settings appeals to their multiple intelligences and learning styles, and results in higher
levels of success (Berk, 2009). Research affirms this relationship between media and
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levels of student intelligence (Gardner, 2000; Veenema & Gardner, 1996). When not
presented as a substitute for scholarly work but used as a supplement to frame questions
that require critically reflective responses, films assist in outlining important issues by
creatively commanding student’s attention (Harper & Rogers, 1999). Lavelle (1992)
provided three reasons that support the use of films in college classrooms:
1. Viewing films stimulates students interest to research and read about a
subject more.
2. Films trigger class discussions.
3. Films make abstract concepts more concrete and convincing.
It was further concluded that films help to develop emotional intelligence within
leaders, as films assist in the construction of personal meaning and identity, and as they
guide the leader’s migration toward authenticity (Graham, Ackerman, & Maxwell, 2004).
In a nursing education study, films were used to address research questions that
were presented to determine how film, as a learning support, contributes to a deeper
understanding of nursing science. Also addressed by the study was how films facilitate
reflection and learning. The films chosen illustrated existential human conditions, health,
and suffering in relation to caring for others (Horberg & Ozolins, 2012). Data was
collected using varied methodologies, as some interviews were audiotaped, other data
was collected as written accounts, and additional data was gathered from oral and written
reflections.
In a similar study by Jensen and Curtis (2008), results provided evidence that
students enjoy engaging learning material from a different perspective and reported a
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deeper level of understanding and empathy by virtue of an increased cultural awareness.
Raingruber (2003), explored the pros and cons of teaching with film from a students’
perspective. He determined that films are effective for enhancing empathy and
stimulating critical reflection, but that films can also be time-consuming and may overly
dramatize real-life situations.
Conclusions that resulted from the analysis of data in the (Horberg & Ozolins,
2012) study included:
1. Film vitalizes and gives coherency – Concepts are clarified and more easily
embraced by students, as the film vitalizes the theory.
2. The meaning and power of being touched – Film affects people in an
emotionally powerful way. This triggers self-awareness and reflection.
3. The significance of reflection – By promoting reflection, films allow the
expansion of learning experiences to occur. These experiences transcend film
studies through the development of personal reflective learning philosophies.
4. Enables a deepened knowledge of caring science – Allows knowledge to be
deepened and expanded by reflecting on learning that is non-academic.
Results from the study also present films as critical and effective learning for
deepening knowledge and understanding in a variety of disciplines. Researchers
identified the effect of knowledge transformation as what provides students with an “ahaexperience” (Ekebergh, 2007). Additional reflections by principal researches included
the assertion that in relation to other methods of learning, film can be experienced as an
adventure. This adventure challenges and expands their traditional ways of thinking
(Horberg & Ozolins, 2012).
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Findings of the Horzborg and Ozolins (2012) study resonate with those of a
separate nurse education experiment. In “Lights, Camera, Action: Using Feature Films
to Stimulate Emancipatory Learning in the RN to BSN Student” (Parker & Faulk, 2004),
film and reflective learning were linked to teaching strategies in nursing that provided
transformative learning experiences. Invoking Mezirow’s (1990) Adult Learning Theory,
the study suggests that when current meanings are subjected to critical reflection, the
outcomes can be emancipatory. These outcomes can occur when differences between
individual beliefs and behaviors are identified and a reduction in dissonance is pursued
(Mezirow, 1990). Differences are highlighted during the film’s presentation of
disorienting dilemmas.
During the learning activity, students received 10 questions that were used to
guide the learning experience. The film, discussions, and reflective questions provided
the framework for students to subject their meaning perspectives to critical selfreflection. Findings showed that feature films were effective for creating cognitive
dissonance and successful in transforming current meaning perspectives (Parker & Faulk,
2004).
Additional studies have evaluated the impact of film for teaching and learning
course topics that include sociology and social studies. In a study by Russell (2012),
teaching and learning with film is recognized as a powerful and meaningful method of
instruction. The article described five methods for teaching and learning with film and
these methods included:
1. Film as a visual textbook
2. Film as a depicter of atmosphere
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3. Film as an analogy
4. Film as a historiography
5. Film as a springboard
According to Russell (2012), historically accurate films and documentaries can
impact understanding and influence perspectives on history, and such films are effective
as visual textbooks. As a depicter of atmosphere, films are effective for constructing
visuals of historical places or settings, and better engaging or orienting the viewer to time
periods (Russell, 2012). For higher-order thinking skills, films are also effective as an
analogy. For instance, popular films like Star Wars or the Harry Potter films are useful
for symbolizing messages of good and evil. As a historiography, films that depict
elements of an era are effective for teaching and learning exercises (Russell, 2012). For
example, films made during a certain era are emblematic of the social norms and mores
of those times. It is for that reason that most early films have little or no minority
presence, or the presence of minorities in early cinema depict degrading roles or reinforce
stereotypes (Russell, 2012). Finally, films act as a springboard. They garner the
attention of students and provide fodder for enlightening and reflective group discussions
(Russell, 2012).
While films are effective for creating meaningful learning experiences, to
maximize the experience, Russell (2007) recommends a four-stage approach to teaching
with film that includes:
1. The Preparation Stage – Considered the most important stage, preparations
include the clarification of learning objectives, creating lesson plans, and
vetting of the selected film(s). Ensuring compliance with state laws and
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district guidelines is also required, in addition to securing any necessary
permissions.
2. The Pre-viewing Stage – This stage requires and introduction of the film to
students prior to viewing. The introduction should include the purpose for
viewing the film, questions that focus the learning experience, and
highlighting key scenes that assist the achievement of instructional goals and
objectives.
3. The Watching the Film Stage – During this stage, students view the film;
however, if necessary, instructors or facilitators may pause the film to discuss
or place emphasis on key scenes that foster key learning objectives.
4. The Culminating Activity Stage – This activity involves a summary and
discussion of the film that is consistent with learning objectives. Other
activities could include written assignments, role-playing, or open dialogue.
Educators at all levels and for all academic subjects are realizing the effectiveness
of film as pedagogy. In Russell’s study (2007), 100% of social studies teachers reported
using film at least once per month to assist students with content. This evidence
illustrates how transformative teaching through the utilization of film can impact
pedagogical outcomes and simultaneously work to transform the false tenets that have
sustained white racial framing (Feagin, 2013; Russell, 2007).
Though films are effective in providing the required dissonance for igniting the
process of transformation, lasting transformations remain dependent upon a willingness
to engage in critical and reflective thinking (Mezirow, 1991). Individual transformations
are also reliant upon exchanges through critical discourse (Kitchenham, 2008; Mezirow,
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1991). Critical thinking relates to one’s ability to objectively analyze information that
requires a judgement or a decision (Mezirow, 1991). Critical reflection is an extension of
critical thinking that critiques the presuppositions of beliefs that individual perspectives
are built upon (Mezirow, 1991). It is through the engagement of critical discourse that
adult learners glean from the lived-experiences of others, while sharing take-aways from
their own orientations (Mezirow, 1991). When paired with impactful media that
represents the most effective means of “knowing,” critical and reflective thinking in
combination with critical discourse can effectively shift meaning perspectives (Mezirow,
1991). Acting in unison, these teaching and learning tools are powerful mechanisms for
individual and group change. This critical pedagogical philosophy is crucial to teaching
and learning approaches in the classroom that focus on race literacy, as they represent
proven-effective outcomes that will foster educational and social change (Mezirow,
1991). As a result, it is reasonable to assert that they also represent a viable approach to
transforming the mindsets and manifestations inherent with racial framing, and in doing
so, creating a sustainable future for race relations in the U.S. This outcome is possible
because transformative learning not only shifts meaning perspectives through critical
evaluations of oneself, but it also requires acting upon newly obtained insights by
creating and facilitating more equitable, inclusive, and integrated spaces (Mezirow,
1991).
Summary
For the purpose of this study, white racial framing was defined as, “A method of
framing reality through knowledge, beliefs, and emotion-laden behaviors that support the
idea of white superiority” (Feagin, 2013). This method of framing reality and shaping
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behavior remains a primary cause for America’s problem of race. As the U.S. becomes
more diverse and the demographically dominant European culture becomes a minority by
the year 2048 (US Census Bureau, 2012), the fearful and violent tenets of white racial
framing have resurfaced through overt and covert behaviors that have not been witnessed
since the period between Reconstruction and the civil rights era (Feagin, 2012; Feagin &
Elias, 2012). Maybe nothing conveyed the impact of demographic, political, and social
change more significantly than the election and re-election of Barack Obama, America’s
first African American President (Esposito, 2011). As a result, white fears and fragilities
have resurfaced in violent acts and polarizing behaviors that claim white genocide and
the loss of country (Esposito, 2011; Mekawi et al., 2016; West, 2005). Those thoughts
and behaviors are now being used as justifications for implicit desires to punish nonwhites, for the sake of what is deemed patriotic or preserving of the American ideals of
freedom and equality (King & Wheelock, 2007; Penny, 2014).
In the past, new eras of social change resulted in similar reactions by whites, as
publicized fears of predicted changes to the status quo resulted in terroristic acts against
non-whites, especially African-Americans (DeGruy, 2005). The current era, already ripe
with fears of rapidly occurring demographic change, has already produced results that
rival historical manifestations of hate and violence (Abrams, 2017; Lantz et al., 2017).
This challenge creates another opportunity for interdisciplinary leaders to address race
and impending demographic social change, and to finally address the organizational and
educational deficits that have systemically served to reinforce the tenets of white racial
framing (Chun & Evans, 2014).
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Transformative learning theory presents an opportunity to address social change
and the fears inherent with illusions of race and race-related stereotypes. Developed by
Jack Mezirow (1978), transformative learning theory is an evidence-based approach to
transforming knowledge, beliefs, and behaviors through a deep, structural shift in basic
premises of thought, feelings, and actions (Transformative Learning Centre, 2004).
As part of the solution, finding, developing, implementing, and measuring
effective methodologies for teaching and learning in boardrooms and classrooms
represents the role of interdisciplinary leaders, in order to positively impact the effects of
changes inherent with current and future issues of race relations (Chun & Evans, 2014;
Thompson et al., 2012). Having historically been complicit with white racial framing and
its consequences of exclusion and inequality, the future decisions or transactions made by
interdisciplinary leaders will determine the kind of transformations that will occur for
their respective institutions and society at large (Burns, 1978).
This literature review provided information detailing past and present matters of
race in the U.S., as they are manifested through white racial framing. The review also
addressed concerns related to teaching and learning approaches for organizations and
educational institutions. Evidence is noted in levels of health care, and desires to punish
those seen as threats to white lifestyles and resources (Bullon, 2013; King & Wheelock,
2007). This review of literature also provided evidence affirming the need for
practitioners to develop training programs that are effective in addressing issues of race
perceptions with new, innovative, and measurable approaches to educating diversity
audiences (Mezirow, 1990). It is the persuaded changes in race perceptions that may
have the most profound effect upon behavioral changes, and behavioral changes that will
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be crucial to the future of race relations in the U.S. (Fishbein & Ajzen, 2009). It is
possible that diversity leadership efforts and transformative learning approaches can be
effective catalysts for these behavioral changes (Mezirow, 1990). Ethical, visionary, and
transformational leadership that employs a transformative teaching and learning approach
(Mezirow, 1990) can effectively address issues inherent with white racial framing
(Feagin, 2013; Johnson, 2012; Mezirow, 1990); however, it is transactional leadership
that must pave the way for these transformations to occur (Burns, 1978).
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CHAPTER THREE: METHODOLOGY
Introduction

The purpose of this mixed-methods study was to evaluate students at a
Midwestern university to determine the impact of a race literacy film series, Race: The
Power of an Illusion, on race-based knowledge, beliefs, and perceptions influenced by
white racial framing. For the purpose of this study, white racial framing was defined as,
“A method of framing reality through knowledge, beliefs, and emotion-laden behaviors
that support the idea of white superiority” (Feagin, 2013). The aim of the study was to
provide evidence that the race literacy film series, Race: The Power of an Illusion, could
provide a transformative learning experience by increasing knowledge, promoting critical
discourse, and impacting perceptions of race.
A mixed-methods methodology with an embedded design was chosen for this
study because it could enhance and clarify the results from both quantitative and
qualitative strands of data (Creswell & Clark, 2011). The mixed-methods approach to the
study sought to expand its range of inquiry by using both methods of inquiry to measure
different aspects of what impacts human behavior. Through triangulation, the researcher
believed the convergence of data would add credibility to the study’s results (Creswell &
Clark, 2011). Also, the researcher selected an embedded design to allow for the
concurrent and sequential collection of data, with an ability to analyze the data before,
during, or after collection procedures (Creswell & Clark, 2011). The flexibility of this
approach was necessary because the study included an experiment within a qualitative
design.
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The experiment consisted of a race literacy film intervention. The title of the film
series was, Race: The Power of an Illusion. This film series was chosen because it
strives to effectively delegitimize the myth of race as a biological fact, reveals how race
was socially constructed and has been used to promote white superiority, and exposes the
roles that individuals and institutions have played in supporting the ideas of white
superiority. In its entirety, the documentary series consists of three films that total 171
minutes in length. For the purpose of this study, an abridged, 117 minute version of the
film series was used. The abridged version of the film series was used because there was
a concern relating to the attention span of student participants, but also because the
researcher believed the abridged version of the film series retained the majority of useful
information conveyed by the series, along with the transformative integrity of the fulllength version.
Research was conducted on a Midwestern college campus and students of all
racial groups and genders were recruited to participate. The ethical considerations
involved with the study included Institutional Review Board (IRB) guidelines that
required the use of subjects that were age 19 and older, thus bypassing the need to gain
parental permission. Other ethical considerations related to the handling and disposal of
personal identifying information and the disclosure that topics concerning race could
provoke deep emotional reactions.
The goal to re-educate and transform race perceptions can only be achieved by
developing new approaches to teaching and learning that specifically address knowledge
and beliefs that are directly or indirectly influenced by white racial framing. White racial
framing is learned in the home, via social orientations, through media, or within
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educational and organizational institutions (Feagin, 2013). Current educational initiatives
in organizations and institutions of higher learning meet with mixed results, because they
neglect needs assessments or requests for specialized learning opportunities, fail to
measure the effectiveness of practitioners and methodologies, and avoid providing
accurate accounts of the USA’s history of race (Bezrukova, Jehn & Spell, 2012). As
some U.S. institutions struggle to maintain a racial status quo, it is the compounding
effect of teaching and learning failures that made a study of this nature timely and
significant for the improvement of professional practices and the advancement of
scholarship.
Research Question(s) and Hypotheses
Because it is imperative that transformative methods of teaching and learning race
are developed, there must be studies that evaluate the impact of varied approaches on the
knowledge, beliefs, and perceptions of race. These studies should address the
relationship between newly acquired knowledge and the transformation of race
definitions and perceptions. More specifically, understanding the role of knowledge in
transformed beliefs and perceptions about race preclude studies that can measure the
long-term effect of these transformations on social behaviors. In pursuit of the
aforementioned objectives, research questions for this mixed-methods study were:
Research Question #1: Was there a significant improvement in mean race literacy
assessment scores, following completion of the race literacy film intervention?
Research Question #2: What impact did the race literacy film intervention have
on individual beliefs or perceptions of race?
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Research Question #3: Was there a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race?
Research hypotheses for this study were:
Research Hypothesis #1: There was a significant improvement in mean race
literacy assessment scores, following completion of the race literacy film
intervention.
Null Hypothesis #1: There was not a significant improvement in mean race
literacy assessment scores, following completion of the race literacy film
intervention.
Alternative Hypothesis #1: There was insufficient evidence to conclude that there
was a statistically significant improvement in mean race literacy assessment
scores.
Research Hypothesis #3: There was a strong correlation between postintervention race literacy assessment scores and transformed perceptions about
race.
Null Hypothesis #3: There was not a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race.
Alternative Hypothesis #3: There was insufficient evidence to conclude whether
a strong correlation existed between post-intervention race literacy scores and
transformed perceptions about race.
Research Design
Again, the purpose of this mixed-methods study was to evaluate students at a
Midwestern university to determine the impact of a race literacy film series, Race: The
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Power of an Illusion, on knowledge and beliefs obtained through white racial framing.
For the purpose of this study, white racial framing was defined as, “A method of framing
reality through knowledge, beliefs, and emotion-laden behaviors that support the idea of
white superiority” (Feagin, 2013). Race: The Power of an Illusion, is a race literacy film
series created by California Newsreel (2003). The three-part series was developed in-part
to provide an accurate historical narrative of race, to shed light on many of the racial
stereotypes that remain substantial in the collective psyche of U.S. citizens, and to expose
the roles of government, education, and industry in the establishment, enforcement, and
advancement of unfair advantages for whites.
The study successfully recruited 26 students; eight black, three Asian, nine white,
one Native American, three bi-racial, and two multi-racial students. Bi-racial and multiracial students represented combinations of European, Asian, and Native American
ancestry. The sample also consisted of 10 males and 16 females. These students were
recruited on the campus of a Midwestern university to participate in a film study that
would have leadership implications which emerged from analyzing strands of
quantitative survey data and exploratory qualitative data. Using a quantitative approach,
knowledge was measured by a Race Literacy Assessment that was created by the
researcher for pretesting and posttesting (See appendix D). A basic qualitative approach
examined each participant’s experience and the meanings ascribed to the experience. For
this study, the basic qualitative methodology measured beliefs by evaluating responses to
reflective essay questions that were initiated and gathered in segments occurring before
(See appendix E) and after (See appendix F) the race literacy film intervention.
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Qualitative methods used for the study provided data that explained changes in
definitions, beliefs, and perceptions associated with race.
The study utilized an embedded design. This design was used because of the
flexibility provided for the collection and analysis of data as it occurred before, during,
and after collection procedures (Creswell & Clarke, 2011). For this study, an embedded
design was chosen because of the flexibility allowed during the collection and analysis of
pretest and posttest data, and the allowed convergence of data for interpretation at the
design stage (Creswell & Clarke, 2011). These factors assisted the study’s overall
objective to address all of the research questions presented for analysis.
The independent variable for the study was represented in the race literacy film
series Race: The Power of an Illusion. The dependent variables for the study were
represented in the knowledge, beliefs, and perceptions of the concept of race. The
researcher created the Race Literacy Assessment as a learning tool for the abridged
version of race literacy film series used for the study. The Race Literacy Assessment was
also used as a tool of measurement for race literacy competencies before initiation and
after completion of the intervention.
Qualitative and quantitative findings were presented in tables and figures that
clearly and accurately correspond with gathered and analyzed data. Tables were used to
provide demographic data for each participant (Table 4.1), in addition to the study’s
grading scale (Table 4.2) and test results (Table 4.3). Other tables and figures used to
illustrate the results of statistical analyses included results of a two-tailed, paired samples
T-Test to determine statistical significance (Table 4.4), and a correlation analysis that
converged quantitative and qualitative data to assess congruity between posttest results
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and shifts in perceptions of race (Table 4.8). Qualitative responses were quantified and
presented in tables that reflect the percentage of respondents who fell into pre and postintervention sub-themes (Tables 4.5 & 4.6). Based on the researcher’s observations, this
approach provided clarity and objectivity in addressing the effectiveness of
transformations which occurred during the study.
Participants and Data Sources
This study recruited 26 students, age 19 and older, from a Midwestern university.
Students were recruited via the posting and distribution of registered and approved flyers
placed at highly traversed locations throughout campus. Students were also recruited
through informational meetings held at student association meetings. Sources of data for
the study included two reflective essay responses; one before the race literacy film
intervention and one following the intervention. The other source of data was the Race
Literacy Assessment, which was used for pretesting and posttesting. These sources
allowed the researcher to analyze improvements in race literacy via test scores, and
transformations in definitions and perceptions of race via personal reflections.
University students were used for the study because they represent attitudes that
will shape future generations of leadership in the U.S. in all disciplines, and because their
leadership will dictate future policies and procedures that govern race relations via
diversity and inclusion education initiatives in public and private sectors. University
students were also chosen because they display an openness to acquiring new knowledge
and the reshaping of values and beliefs during their college experience (Newman &
Newman, 2006)
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Data Collection Tools
Tools created by the researcher and used for the collection of data were inspired
by study materials specifically designed for the film, Race: The Power of an Illusion, at
(http://www.pbs.org). There were two data collection tools used for the study. The first
tool developed was the Race Literacy Assessment. The second tool developed for the
study consisted of reflective essay questions that were used to gather exploratory
qualitative data. The Race Literacy Assessment was used to measure individual
knowledge about race before and after the film intervention. Likewise, reflective essay
responses were used to assess definitions, beliefs, and perceptions about race before and
after the film intervention.
The Race Literacy Assessment was developed by the researcher to match
information provided in the abridged version of the race literacy film series. The
assessment consisted of 25 questions that measured knowledge about race via historical,
social, political, biological, educational, and media influences (See appendix D). Each
question carried a value of four points which required correct responses to at least 18 of
the 25 questions in order to achieve the lowest passing score of 72 (18 x 4 points per
question). Because a standard grading scale was used (See Table 4.2), a passing grade
constitutes any score equal to or greater than 70. A score of 70 is equivalent to a letter
grade of C and represents an average level of competence. Because each of the 25 race
literacy assessment questions carried a value of four points, it was not mathematically
possible to earn a grade of 70, thus increasing the lowest possible passing score to 72.
Reflective essay responses were gathered before and after the film intervention.
Pre-intervention essay questions centered on individual definitions and influential sources
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for defining race, in addition to gathering personal perspectives on America’s race
problem. Post-intervention questions assessed transformed definitions of race, and each
individual’s willingness to act upon newly acquired knowledge about race.
Data Collection Procedures
This mixed-methods study required a depth of knowledge and information before
the analysis of relevant data could be initiated. As a result, data collection procedures
took place in two phases.

Phase One
 Students could participate in the study by responding to instructions in
informational flyers that were manually distributed or placed on information
boards throughout campus. (See appendix A).
 To comply with ethical requirements and to manage the overall demographic for
the study, students were asked to provide their age, race, and gender when
requesting participation. Only students age 19 or older were accepted.
 Students who confirmed participation were advised of the time, date, and location
for the study via e-mail or text.
 Prior to commencement of the study, students reviewed the letter of information
(See appendix B) and were allowed to ask questions before agreeing to proceed
with the experiment. Though all students agreed to participate in the study, any
student(s) unwilling to participate would have been excused at this stage.
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Students confirmed their participation by placing their initials at the bottom of
page two of the letter of information.

Phase Two
 Following an explanation of protocol and a brief conversation about objectives of
the study, students were given the Race Literacy Assessment pretest (See
appendix C). Upon completion of the Race Literacy pretest, students were
administered the pre-intervention reflective essay questions (See appendix D).
 After all pre-intervention requirements were completed, students were introduced
to the race literacy film intervention via questions and open discussions that
centered on their definitions of race and the USA’s ongoing race problem.
 Following open discussion, students were introduced to the film, Race: The
Power of an Illusion, and viewed the first of three episodes from the abridged
version of the film series. The first episode was entitled “The Difference Between
Us.” Each subsequent episode was viewed following an open discussion of
topics addressed within the specified episode. The title of the second episode
was, “The Story We Tell,” and the title of the third and final episode was, “The
House We Live In.”
 Following discussion of the final film, participants took the Race Literacy
Assessment post-test (See appendix C) and completed post-intervention
reflective essay questions (See appendix E).

Running head: TRANSFORMING THE WHITE RACIAL FRAME

73

 Students who completed all components of the study received a Certificate of
Achievement for completing an Introduction to Race Literacy, $20 in cash, and
their choice of one door prize.

Gathering information from the perspective of each contributor was necessary to
examine and correlate the stated purpose of the films, their effective use in a learning
environment, and their impact on knowledge, beliefs, and perceptions about race.
Contributor perspectives not only assessed the effectiveness of transformative approaches
to teaching and learning attempts that utilize film, but also identified effective methods of
constructing coursework that could use film as the primary source of knowledge and
information. Ultimately, the process of gathering information helped to facilitate the aim
of the study. The aim of the study was to provide evidence that the race literacy
documentary film series, Race: The Power of an Illusion, could provide a transformative
learning experience by increasing knowledge, promoting critical discourse, and
impacting perceptions of race.
Ethical Considerations
Guaranteeing privacy was an important aspect and a prime concern toward
gaining participation for this study. The identity, assessment scores, and essay responses
for subjects used in the study were protected by unique identification numbers. Any hard
copies of data not retained in a securely locked filing system were shredded. The
aforementioned protections are guaranteed in accordance with those mandated by
Institutional Review Board (IRB) guidelines which exist to protect the interests of all
subjects participating in social experiments (Ary, Jacobs, Razavieh, and Sorensen, 2006).
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Based on Creighton University’s IRB guidelines, any student under age 19 would
have been required to provide parental consent to participate in the study. In the interest
of time and to streamline the process for collecting data, students under age 19 were
excluded from this study.
Summary
The purpose of this mixed-methods study was to evaluate students at a
Midwestern university to determine the impact of a race literacy film series, Race: The
Power of an Illusion, on race-based knowledge, beliefs, and perceptions influenced by
white racial framing. The aim of the study was to provide evidence that the same race
literacy film series could provide a transformative learning experience by increasing
knowledge, promoting critical discourse, and impacting perceptions of race. The focus of
research in this study also considered alternative methods of intervening and educating
about race. As the study was designed, students 19 and older participated in an
experiment that utilized a race literacy film series to facilitate a transformative learning
experience. It was believed by the researcher that the use of a transformative learning
approach would have a measurable impact on definitions and perceptions of race that
have been widely influenced by white racial framing.
Using students at a Midwestern university, this study gathered information to
answer research questions that asked if knowledge could be increased and perceptions
transformed as a result of the race literacy film intervention. The study also used Race
Literacy Assessment scores and reflective essay questions as data to analyze and answer
each research question. A mixed-methods approach with an embedded design was
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chosen for this study, in association with the preferred aspects of complementarity,
expansion, triangulation, and credibility (Creswell & Clark, 2011).
This is an important and timely study, given the current state of race relations in
the U.S., and outcomes from corporate training approaches that meet with mixed reviews
and unmeasured results (Bezrukova, 2012; Ewers, 2008; Kalinoski, 2012). The study’s
findings inform teaching and learning methodologies in education and private practice.
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CHAPTER FOUR: FINDINGS
Introduction
The purpose of this mixed-methods study was to evaluate Midwestern college
students to determine the impact of a race literacy film series, Race: The Power of an
Illusion, on race-based knowledge, beliefs, and perceptions influenced by white racial
framing. For the purpose of this study, white racial framing was defined as, “A method
of framing reality through knowledge, beliefs, and emotion-laden behaviors that support
the idea of white superiority” (Feagin, 2013).
The research questions for this study were:
Research Question #1: Was there a significant improvement in mean race literacy
assessment scores, following completion of the race literacy film intervention?
Research Question #2: What impact did the race literacy film intervention have
on individual beliefs or perceptions of race?
Research Question #3: Was there a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race?
Research hypotheses for this study were:
Research Hypothesis #1: There was a significant improvement in mean race
literacy assessment scores, following completion of the race literacy film
intervention.
Null Hypothesis #1: There was not a significant improvement in mean race
literacy assessment scores, following completion of the race literacy film
intervention.
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Alternative Hypothesis #1: There was insufficient evidence to conclude that there
was a statistically significant improvement in mean race literacy assessment
scores.
Research Hypothesis #3: There was a strong correlation between postintervention race literacy assessment scores and transformed perceptions about
race.
Null Hypothesis #3: There was not a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race.
Alternative Hypothesis #3: There was insufficient evidence to conclude whether
a strong correlation existed between post-intervention race literacy scores and
transformed perceptions about race.
Presentation of Findings
The following sections provide quantitative survey data and exploratory
qualitative data that address all questions presented for the study. A discussion on
reliability and validity of research instruments follows the presentation of quantitative
findings, in addition to an explanation of data organization and an analysis of qualitative
themes and codes (Merriam & Tisdell, 2016). Additionally, results from a pilot study
that was conducted to refine study protocol, instruments of measurement, and other study
variables is included.
Quantitative Findings
The race literacy film intervention successfully evaluated 26 college students. As
described in Table 4.1, the study’s demographic consisted of eight black, three Asian,
nine white, one Native American, three bi-racial, and two multi-racial students. There
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were 16 participants who identified as female, and 10 participants who identified as male.
Student ages ranged from 19 to 30 years of age. The average age of study participants
was 21.58. Race literacy pretest and posttest data was used to answer research question
#1: Was there a significant improvement in mean race literacy assessment scores,
following completion of the race literacy film intervention?
Table 4.1 – Descriptive Statistics
Participants

Frequency &
Percent

AGE
19
20
21
22
23
24
25
27
30

8
4
4
1
3
3
1
1
1

RACE
African-American/Black

8 - 31%

Asian

3 - 11%

European/White

9 - 35%

Hispanic

0 - 0%

Native-American

1 - 4%

Bi/Multi-Racial

5 - 19%

-

31%
15%
15%
4%
11.5%
11.5%
4%
4%
4%

GENDER
Male

10 - 38%

Female

16 - 62%
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During the pretest phase, participants completed a 25 question Race Literacy
Assessment to determine their race literacy scores prior to viewing the film series, Race:
The Power of an Illusion. A standard grading scale was used to determine passing and
failing scores (Table 4.2). Pre-assessment scores ranged from 48% to 84%, producing a
mean score of 67.38%, and falling below the minimum passing score of 70%. Following
the intervention, post-assessment scores ranged from 72% to 96%, with a mean score of
87.38%. While only 38.46% of participants passed the race literacy assessment pre-test,
100% of participants passed the posttest. Figure 1, further illustrates race literacy pretest
and posttest results. The standard deviation for pretest scores was 8.92, while standard
deviation results for posttest scores was 6.90. The mean difference between pretest and
posttest scores was 20, with a standard deviation of 9.60 (Table 4.3).
Table 4.2 – Grading Scale
SCORE

GRADE

90 – 100%

A

80 – 89%

B

70 – 79%

C

60 – 69%

D

Below 60%

F
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To test for statistical significance, data was analyzed by using an online
application created by Social Science Statistics (http://www.socscistatistics.com). The TTest Calculator for 2 Dependent Means (Paired Samples T-Test) was used to evaluate
mean scores for pretest and posttest results of the same test groups. As presented in
Table 4.4, results from the Two-tailed T-Test show a mean difference of 20 between test
results, as mean scores for the posttest were 20 points higher than mean pretest scores.
Other analyses include the value of t as 10.41, and the value of p as < 0.00001.
Pre and posttest data were also evaluated according to white and non-white racial
groupings. As illustrated in Table 4.3b, mean pretest scores for white subjects (n = 9)
was 69.33, and scores for non-whites (n = 17) was 66.35. In posttest results, mean scores
for white subjects was 89.33, and 92 for non-whites. The difference in pre and posttest
scores was +20 points for whites, and +25.65 points for non-whites. While the mean
difference in posttest scores for whites matched mean scores for the entire sample group
of 26, scores for non-whites exceeded the entire sample group’s mean difference by 5.65
points (See Table 4.3b). To calculate this statistic, subjects who identified as bi-racial
and multi-racial were counted as non-white, though each bi-racial and multi-racial subject
identified white as their primary racial identity. As a separate group, bi-racial and multiracial students (n = 5) had a mean score of 69.6 on the pretest and 90.4 for the posttest,
representing a difference of +20.8 points and consistent (within .08 points) of both white
and overall sample groupings.
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Table 4.3 – Pretest & Posttest Statistics
Subject
1. 2501
2. 2502
3. 2503
4. 2504
5. 2505
6. 2506
7. 2507
8. 2508
9. 2509
10. 2510
11. 2511
12. 2512
13. 2513
14. 2514
15. 2515
16. 2516
17. 2517
18. 2518
19. 2519
20. 2520
21. 2521
22. 2746
23.2747
24. 2748
25. 2749
26. 2750
Mean
SD

Pre-Assessment
(Score/Grade)
68 - D
72 - C
68 - D
68 - D
76 - C
84 - B
56 - F
80 - B
60 - D
76 - C
56 - F
64 - D
56 - F
64 - D
76 - C
64 - D
64 - D
76 - C
68 - D
48 - F
76 - C
72 - C
64 - D
56 - F
60 - D
80 - B
67.38
8.92

Post-Assessment
(Score/Grade)
84 - B
96 - A
88 - B
92 - A
88 - B
84 - B
72 - C
88 - B
88 - B
88 - B
92 - A
88 - B
96 - A
92 - A
88 - B
96 - A
92 - A
88 - B
88 - B
76 - C
92 - A
76 - C
80 - B
72 - C
92 - A
96 - A
87.38
6.90

Difference
16
24
20
24
12
0
16
8
28
12
36
24
40
28
12
32
28
12
20
28
16
4
16
16
32
16
20.0
9.60

Table 4.3b Pretest/Posttest Statistics by Group Identity
Group Identity

Mean Pretest
Score
White (n = 9)
69.33
Non-White (n = 17) 66.35

Mean Posttest
Score
89.33
92.0

Difference
20.0
25.65

81
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Table 4.4 – Difference Scores Calculations
Mean: 20
μ=0
S2 = SS⁄df = 2400/(26-1) = 96
S2M = S2/N = 96/26 = 3.69
SM = √S2M = √3.69 = 1.92
T-value Calculation
t = (M - μ)/SM = (20 - 0)/1.92 = 10.41

Figure 1. Race Literacy Assessment Results

Race Literacy Assessment Results
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Reliability/Validity
Reliability refers to whether data collection techniques and analytic procedures
would reproduce consistent findings if repeated or replicated on a separate occasion with
a different researcher (Babbie, 2017). Reliability also relates to consistent results being
produced by research instruments. The category of reliability used to measure this
study’s instrument of measurement is internal consistency (Creswell, 2014). A standard
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of .70 is typically required for research instruments (indicative of 70% consistency);
however, the True/False Race Literacy Assessment survey used for this study achieved a
consistency of .60, or 60% consistency. This was determined by combining pilot study
and primary study test results and utilizing an online Excel Spreadsheet at
(http://www.researchbasics.com). Spreadsheet calculations using formulas for
Cronbach’s Alpha and Kuder-Richardson 20, reported a result of 59.67. Interpreted,
these results indicate a 60% possibility that a different researcher, using similar methods,
instruments, and techniques, would produce similar findings.
The Race Literacy Assessment survey was developed by the principal researcher
specifically to address information presented in an abridged version of the independent
variable, represented in the film series, Race: The Power of an Illusion. This was a
True/False assessment survey with no factors to compromise the researcher’s
interpretation or recording of responses; however, based on the content of the race
literacy film series, it is conceivable that some participants experienced thoughts and
emotions that compromised performance, and increased the possibility of participant
error. It is also possible, based on individual biases related to the topic of race, that some
participants produced false responses.
Validity is concerned with the accuracy of an instrument measuring what it is
trying to measure. More specifically, internal validity allows the inference that the
changes made to the dependent variable are caused by the independent variable (Ary,
Jacobs, Razavieh & Sorensen, 2006). External validity is concerned with the ability to
duplicate the study and its findings using other subjects, in other settings, and other
operations (Ary et al., 2006).
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The goal of the Race Literacy Assessment survey was to measure both common
and uncommon knowledge about race by using questions with varying degrees of
difficulty. While it was understood that the assessment could not claim to be
comprehensive in all facets of knowledge about race, the survey was specifically created
to measure knowledge acquired via the independent variable. By successfully
introducing participants to new knowledge about race, the instrument claims formative
validity, as it assesses knowledge and addresses systemic deficits of knowledge, for the
purpose of improving program outcomes in education and private industry (Stanley &
Alig, 2013). Likewise, the study claims external validity because the method of teaching
and learning race using the independent variable has been proven effective.
Quantitative Pilot Study Data
As discussed, a pilot study was held to refine data gathering instruments and to
seek feedback on the independent variable, the learning format, and the time and
location(s) for the study. The information gathered from the pilot study identified race
literacy assessment questions that were not clearly communicated and required revision
or replacement. The pilot study group consisted of five students. Quantitative findings
for the pilot study caused reflective essay questions to be revised from individual value
assessments related to race before and after the learning intervention, to open-ended
questions that explored individual understandings or perceptions of race and the social
influences responsible for those understandings or perceptions. Quantitative findings
from the pilot study are provided in appendix K.

Running head: TRANSFORMING THE WHITE RACIAL FRAME

85

Qualitative Findings
Following completion of the race literacy assessment, participants provided
qualitative data by completing open-ended reflective essay questions that permitted the
analysis of pre-intervention beliefs and perceptions related to race. Following completion
of the learning intervention, this data was compared to post-intervention beliefs and
perceptions. In this chapter, findings from both sequences are provided and used to
answer research question #2: What impact did the race literacy film intervention have on
individual beliefs or perceptions of race?

Also, exploratory qualitative data was

converged with quantitative survey data to determine the emergence of correlations, thus
addressing research question #3: Was there a strong correlation between postintervention race literacy assessment scores and transformed perceptions about race?
Pre-Intervention Data Collection and Analysis
Pre-intervention reflective essay questions were developed to not only determine
pre-intervention beliefs and perceptions about race, but also to determine how some of
the beliefs and perceptions were formulated. To achieve this result, participants were
asked to report their individual definitions of race. Additionally, participants were asked
to report the impact of other influences on their definitions of race. Those influences
included friends, family, school, religion, media, and any other unidentified influences on
personal definitions of race.
Qualitative data was organized, transcribed, and analyzed according to pre and
post-intervention themes and coded according to each reflective essay question. As
presented in Table 4.5, coded responses were adjacently aligned by category. This
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method of presenting data was used so qualitative data could be quantified for correlation
with quantitative survey data, but also to add objectivity and credibility to the analysis
and discussion of research question #2. This method of presentation was not used for
each qualitative response, as other qualitative data not directly associated with research
question #2 was presented in a sequential format and in correlation with each qualitative
essay question as they were presented in both pre and post-intervention qualitative
research instruments (See appendix E & appendix F).
Furthermore, there was unused qualitative data gathered for the study. This data
reported participants’ personal opinions on the source(s) of racial problems in the U.S.
Though not evaluated to address research questions for the study, this data provided
additional insight into the formation of race-related beliefs and perceptions for each
participant. This information is available for review in appendix J.
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Pre-Intervention Reflective Essay Data
Table 4.5 Theme: Pre-Intervention Racial Framing
Codes
46% - Heritage/Culture

Data
“My definition is a type of cultural
identification which goes deeper than skin
and more into a community/tribal ideal.”
“It is a heritage and helps link you to the
past.”
“Race relates to the culture and heritage of a
people.”
“Race has to do with your origin, where you
come from. It is usually linked to culture
and an individual has no control over their
race.”

19% - Biology/Physical Traits

“Race is commonly used in place of
ethnicity. When I hear “race” I think ethnic
groups.”
“Race is the physical makeup of a person,
and biological makeup, of which society
looks at the physical traits of the person.”
“Race is a combination of physical
characteristics”
“Race to me is the biological, historical, and
cultural differences between people.”

12% - Skin Color

12% - A Social Construct
11% - Other

“Race is defined as a series of physical and
cultural characteristics shared by a common
group of people.”
“Race is the skin you were born in.”
“Race to me is simply the color of one’s
skin.”
“Personally, I like to think of race as being
strictly a social construct.”
“Race is an identity you associate with once
you are born.”
“I’ve only known race as the human race.”
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Family
To support responses relating to personal definitions of race and racial framing,
participants were asked to indicate how particular groups or institutions helped to shape
their beliefs about race. The following responses provide insight on the role family
members played in the development of beliefs or perceptions of race. Some participants
report liberal, equality-minded family orientations, while others confess to being
influenced by family members who were racist or prejudiced.
“[Family] has taught me that others are different from you and to be completely aware of
your surroundings. The most influential thing that has come from this is the noticeable
way they taught me to embrace the differences around.”
“I grew up in a very liberal and open-minded family that shamed discrimination and hate
of any kind.”
“My family has shown me that all races are equal and the real factor behind racism is
ignorance.”
“[My] white family is from Arkansas and have old beliefs about race that I was taught
growing up.”
“Helped me understand what microaggressions are and taught me [the] true history of
America.”
“My parents are semi-racist, and grandmother has antiquated views of African
Americans.”
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“I have a bi-racial mother and a white and Native father. My father is prejudiced, as is
his family. Growing up, hateful comments were common from him and his family.”
“My father is racist. The stories I could tell about him. It makes me sick to know people
still have such a backward way of thinking and that my father is one of them.”
“My family always taught me not to judge a book by its cover. My parents are very
progressive. My Nana and Aunt B, however, hate “illegal” immigrants and “certain”
blacks, but swear it’s only these “bad” ones. My sister feels uncomfortable discussing
race; being a cop, she feels cops are harshly judged, but feels most abuses aren’t the
police’s fault.”
“My family tends to look at race as something that makes people inherently different,
which is not a belief that I have.”
Friends/Social Groups
When asked to reflect upon the influence of friends on perspectives of race, many
participants reported significant associations that include the sharing of perspectives and
opinions. Participants also expressed an openness to discussing race, some with a
preference to discussing the topic with friends in deference to family members, but what
emerged as the most influential aspect of friendships were the identifications and
explanations of racism as it was being encountered by one friend, but not the other.
“[Friends are] very influential in the sense that we discuss our opinions of our society’s
problems – including racial issues.”
“My friends are of all different races, so they have showed me how different races have
different cultures and that they tend to have different opinions on race.”
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“My friends who were the same race as me influenced me because we were more
relatable in life.”
“Taught me what white privilege is and what it looks like to use, abuse, and/or deny it.
Sometimes I don’t think white liberals realize how harmful they can be to minorities.”
“They confirmed prejudices and stereotypes about the majority of minorities.”
“I felt safest to be myself around them, we talk about everything, race, gender, sexuality,
all the topics that make people squirm.”
“In college, my friend showed me how racism plays out and all of the things that happen
that I hadn’t realized.”
“My friends are more progressive than my parents and almost never consider race.”
“My friends often share with me their experiences of being non-white, which reminds me
that there are race issues I don’t experience.”
“I have friends from various races. From them, I’ve come to understand their
beliefs/treatment of people from different races comes from the culture (i.e. their
treatment of others is influenced by their culture).”
“I have a lot of liberal friends, friends with opinions different than mine, and friends of
the same and different races than me. So, my horizons have been broadened, and
opinions challenged.”
School/Education
Reflective essay responses that detail the impact of schooling on the formulation
of beliefs about race were diverse. While some participants pointed to a lack of
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engagement on race topics or a denial of historical facts related to slavery, others
indicated that school played a pivotal role via personal interactions with fellow students
or through coursework specifically designed to address critical race theories.
“[School] avoided the subject.”
“The basics of racial history in America are covered, but much is left out for it to be
considered all-inclusive teaching.”
“This has somewhat shaped my knowledge because I grew up in a mostly white district
where people of my color were expected to be a certain way.”
“Not much [of an] influence until I became a college student and fully understood that
race was depicting the way I experienced [this university].”
“I learned how other children viewed Mexicans for the first time in elementary school.
The school was predominantly white. I was asked if I was a beaner and a wetback for the
first time. I had never heard those terms until then.”
“In the history classes it seemed that other races would bring merely hate as justification
for a more powerful race.”
“School made me think that because I was Asian I must be very smart and unathletic.”
“Gave me insight into what systematic oppression is.”
“Everything I did felt undermined by my white friends. If I made good grades they
disregarded my integrity and said it was to be expected from an Asian. But, it also took
more sinister turns when I was told that Hiroshima and “my people,” deserved to have
the atomic bomb dropped on us.”
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“Basically, elementary and middle school white-washed and had me believe I was the
model black. The exception to the sagging gang-banging rule.”
“Unfortunately, most of my teaching on race was in the south, which is to say, virtually
nonexistent. Blacks and whites rarely interacted, except in the nerd, stoner, outcast
groups I was in, or in sports. Our teachers never seemed racist, but there was denial
about slavery’s importance in the Civil War.”
“I was homeschooled, so I was taught in a stifling conservative Christian environment. I
was taught that the civil war was fought because of the south’s rights not because of
slavery, which is absurd.”
“School has definitely helped me understand race a little better, reading essays over
social stratification or race [have] at least given me different perspectives from my own.”
“College opened my eyes when I had taken Psychology of Prejudice and Discrimination,
and I realized how much I was discriminated against for just being me. I also realized I
had internal racism.”
“[School] has shown an anti-white bias, and this is the reason I don’t like to focus on
race.”
Church/Religion
Very few participants reported church or religion as playing a role in the
formation of beliefs about race. Many students cited non-religious beliefs, backgrounds,
or affiliations as a reason for this lack of influence. The same participants commented on
their indifference to organized belief systems. Of those who commented on religion
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playing a role in the formation of racial beliefs, most related to a universal love that
existed to mitigate hate, intolerance, and injustice.
“My religion has shown me that all races are equal and that we should love everyone.”
“I’m a Christian, and it’s all about loving one another and sharing that love for God.
God made us all equal in his eyes so why is race such a problem?”
“It starts with having peace and having love within your heart to forgive, even when
other races promote hate.”
“Through church, my beliefs have been shaped to view everyone as equal and that even
though people are different, everyone should be shown kindness and love.”
“Church teaches people from all races are the same. There should be no difference and
we should treat each other the same. We are one.”
“At church, all I saw was my race, so it kind of set a mentality that different races
practice religion differently.”
My [childhood] religion taught love and acceptance of everyone; however, the church
itself was mostly white.”
“[Church] showed me that racial disparities occur even within religion.”
“Just the fact that there was a white church and a black church in the small town I grew
up in.”
“They paint God as a white man. He was from the middle east…no way he was white.
But I was not influenced much by church. Hurt more than helped.”
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“I never listened in church. After I looked for my own faith, the only religions that
interested me centered on universal brotherhood and one united humanity.”
“I am in a weird place with religion. Growing up I went to Catholic school. There was
more diversity there than in protestant churches I went to later in life. Currently, I am in
synagogue and feel that rabbis and Jews seem to welcome diversity more than
Christians.”
“Not a religious person. I don’t let it affect me.”
“I can’t think of a time my religion has influenced my beliefs on race.”
“Religion really didn’t have a big impact or influence that shaped my view on race or at
least that I know of.”
Media
Media emerged as the most influential of all factors that influenced ways of
knowing, thinking, and behaving with respect to race. While the majority of participants
cited news media as a biased source of information and as unethical in depictions or
promotions of racial stereotypes, some have found social media to be a useful learning
tool through personal exposure and engagement.
“Media portrays one group as more violent or dangerous, and another as more
heartwarming and peaceful.”
“The media and television divides race like crazy. They tend to be biased against one
race and favor the other.”

Running head: TRANSFORMING THE WHITE RACIAL FRAME

95

“The media is the worst example that I’ve learned about race from. They only highlight
the negative issues and a lot of stations are very biased.”
“Lots of stereotypes and one-note characters.”
“TV marginalizes minorities. We become an escape or a caricature for white
amusement. Honestly, I feel bitterness toward mainstream media.”
“They tend to white-wash history and characters.”
“It had me believe that the black people I didn’t know were thugs and gangsters; angry
with engrained internal racism.”
“Almost everything I’ve seen on the news has been skewed to make blacks or immigrants
out as criminal and uneducated…Unfortunately, I watched a lot of TV growing up.”
“I often think local news tends to villainize people who aren’t white, which I have to
remind myself not to believe everything I hear.”
“Media/TV makes a lot of distinction about race. They point out several differences
between races and portray some races to be superior [to] others.”
“I think media is an awful thing sometimes because they have to make things interesting,
so they overdo it.”
“This has the most influence on me. I learned a lot from watching all that was happening
[in] the media about race.”
“The media has heavily influenced my knowledge of race – notably in educating myself
and helping me become an ally against racist trends in television and news
broadcasting.”
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“Social media has a big influence on me. There’s so many people on social media
fighting about race every day. Seeing this and sometimes engaging in it helped me build
my own views.”
“The internet helped me to get other opinions to see the world and people in a much
better light than what my father tried to teach me.”
“[Media has an] extreme anti-white bias.”
“I’ve noticed that white people (especially cops) have been heavily demonized by the
media and society. I am white, but I am not any of the mistakes my ancestors may or may
not have made.”
“I feel media, in general, has taught me the most about race, good and bad. From fearmongering nightly news to reading friends Facebook posts.”
Other Influences
Other influences on the formation of racial beliefs or perceptions reported by
participants included political philosophies, travel experiences, and personal relationships
where those belonging to the dominant white culture dated individuals belonging to
minority cultures.
“Political views have influenced my beliefs. I’ve learned that because of someone’s race,
[a person of] another race may be against them simply because of their [race-based]
views.”
“Having lived in a foreign country with racial tensions of their own (France), I realized
how American racism differs from other acts of prejudice. In France, they taught
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equality but made racist jokes and comments, whereas here it seems more hateful, direct,
and violent.”
“My boyfriend is African American, so we talk about race issues sometimes and we agree
on the fact that racism has to do with ignorance.”
“Traveling outside of [the Midwest] made me realize how diverse the world is when I
had thought growing up that no one else was like me.”
Post-Intervention Data Collection and Analysis
Post-intervention reflective essay questions were developed and administered to
determine the impact of the learning experience on pre-intervention beliefs and
perceptions about race. See appendix F, for an example of the post-intervention
reflective essay questions used to determine the transformative impact of the learning
experience. The data was organized, transcribed, and analyzed according to the assigned
theme for each reflective essay question.
To quantify the data, participants were assigned a number to coincide with their
level of transformation, based on their essay responses. Values assigned to individual
transformations ranged from numbers one to four: (1 = No Change, 2 = Slight Change, 3
= Moderate Change, 4 = Major Change). This data was converted for the purpose of
conducting a correlation analysis (See Table 4.8) to determine if there was a strong
relationship between post-intervention test scores and self-reported transformations.
Four of the 26 participants reported no change in beliefs or perceptions of race.
Three of the four reporting no change in meaning perspectives were white males and
females, and one was a black female. In post-intervention responses the black female
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indicated seeing the intervention film, “Race: The Power of an Illusion,” on a previous
occasion; however, she neglected to disclose this information when prompted during preintervention discussions. During data analysis, it was noted that in spite of reporting no
change in beliefs or perceptions of race, the white subjects who indicated having no
change still reported having an enlightened learning experience. This observation
provides evidence that an extended, more in-depth intervention could have yielded more
significant transformational outcomes. The white subjects who indicated no change in
meaning perspectives reported the following:
“My beliefs remain largely the same; however, my knowledge of the foundation and
history in America has been elevated and I believe this will help me be more mindful of
my actions/words and the actions/words of others in the future and how they affect racial
biases and stereotypes.”
“It's different to see how many myths they debunked on race and it sort of opened my
eyes. My beliefs on race are still the same, but I’m more aware now and there [was]
some interesting stuff I learned from the film.”
“To be honest, my beliefs haven’t really changed. That being said, I really enjoyed the
video and found it super informative.”
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Post-Intervention Reflective Essay Data
Table 4.6 Theme: Post-Intervention Racial Framing
Codes
51% - A False Concept

Data
“With this film, it helped me with the actual
history that we have neglected as a nation,
to address the ugly truth about the American
history.”
“[My beliefs] were impacted a lot. I learned
a lot, more than I thought I would. This
film really opened my eyes about America’s
true history, and the people they call heroes
nowadays. It really is helping shape my
beliefs and opening my mind to some things
I didn’t see before.”

34% - A Social Construct

“I was not aware that there was no
biological basis for race. Additionally, the
films exposed the filthy tactics of a
wretched system built off of exploitation
and [the] rewarding [of] opportunities and
[their] greed.”
“I went through a range of emotions while
watching these films. Race is a social
construct that is used to hold down minority
groups for the benefit of the dominant
group, and it is unacceptable. I’m thankful
for this experience, I learned so much.”
“I always thought race was a biological
factor, but the film showed me that it is a
social construct.”

15% - No Change

“I have a better understanding on race, in
that it is just an illusion that is made
up…we are all the same. We just have to
be able to stand up, be leaders, and educate
ourselves and others on race.”
“It’s different to see how many myths they
debunked on race and it sort of opened my
eyes. My beliefs on race are still the same,
but I’m more aware now…there was some
interesting stuff I learned from the film.”
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Future Learning
As a result of the film intervention and to varying degrees, 100% of study
participants reported a desire to learn more on the topic a race. Many expressed a desire
to be personally empowered by the information, while others expressed empathy as a
driving force behind the acquisition of additional knowledge. Some students expressed
passions that include teaching others what they learned during the intervention and how
they might promote future change.
“I’m very willing to learn more about the mechanics and understanding of why we
selectively categorize people. I will dedicate more time to addressing the factors of
talking and educating others about these issues.”
“I will immerse myself in the race discussion videos and enhance my knowledge on how I
can teach others about race, and not make it such a taboo topic. In order to learn about
race, we have to talk about it.”
“I used to be really uncomfortable talking about race at any point, but now I’m way more
willing to do so and learn more about it.”
“I am interested to learn more about how [race] became such a big thing in America,
and how it can be removed from the way we ago about judging.”
“I believe that in knowing how race was created, we can also learn how to debunk the
ideology of race.”
“I believe this experience has highlighted the importance of educating (white) people
about the origins of racism in America.”
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“I will make an effort to learn more about race as much as possible.”
“I try to research and learn about race every day. I think as a black woman in America,
I owe it to myself.”
“I’d probably go out of my way to learn more about race. (Take a class in Race &
Ethnicity).”
“I have always sought to be more conscious of the minority condition. These films are
now a part of my reference for future interactions with peers at [the] university.”
“Now that I have gotten a start on it, I do not want to stop learning about the oppression
that people have endured because of their race.”
“I want to learn how [things] can change, after becoming and feeling so enlightened.”
“I’ll be more open to learning/understanding the impact of race on society because it
concerns me as an individual and shapes a good number of policies that are or will be in
place.”
“Since I am part of a minority, I think it is really important for me to know more,
especially if I want a better future not only for me but my future family.”
“I feel that I want to learn more about the challenges my ancestors went through, but
more importantly what other ethnicities had to experience. The lives lived by these other
ethnicities is just as important as mine, and learning the struggles they faced and the
emotions they felt and feel will help me to appreciate people more.”
“Race is now entirely an illusion to me, but I want to educate others about it and show
them there are no grounds for division or hate.”
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Racial Interactions
Participants were asked to reflect and report on the perceived impact the
intervention would have on their relationships or interactions with those of other races.
Many responses highlighted sensitivities toward the nature of the topic and the
complexities of engaging public discussions. Other participants expressed an eagerness
to share what they learned during the intervention and to accept new roles as allies.
Though part of a small minority, some participants reported that their positions had not
changed, that their positions were already appropriate prior to encountering the learning
experience, and that their positions required no adjustment. These responses were
indicated by students who otherwise identified themselves as both racist and non-racist
“I’m very open-minded when interacting with different races and I want to learn about
their culture as well as be a part of it, and enjoy it with them.”
“I will admit that I could be pretty judgmental towards other races because of how my
race was treated. Now I’m going to be more respectful and fully listen to their beliefs
before judging.”
“I’m cautious not to overstep my boundaries as a white person, but I aim to let others
know that I’m an ally and that I will not tolerate racism.”
“I’m definitely more aware of the experiences of Black Americans and their ancestors.”
“To see through their eyes when injustice hits them.”
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“The films showed me many ways in which whites are privileged that I never realized.
Having a better idea of how deep-seated racism is (in ways I never realized), I will be
more tolerant of ignorant whites when discussing these issues.”
“I did not realize the depth of the racism in the society and how systemic it is. I will be
more aware to this type of thing. It will help me with understanding.”
“I want to learn more about people different from me. I don’t want to live in a bubble;
comfortable with all that I have and see. I want to challenge myself to reach out and
learn about the world and people I live around.”
“Explain to them [that] race is a social construct and wasn’t even a term before the 18th
century, and say we’re genetically all the same. Also, just try to be open and
understanding.”
“I have a better understanding of how other races have been oppressed in the past and
have “inherited” those consequences.”
“It does not change how I already frequently interact with people of a different skin
color.”
“I won’t change my views since I have always disregarded race. However, I do have a
better understanding about ghettos and such now.”
“I want to be colorblind, but I can’t help but think what I’ve been taught. I will make
greater efforts to consciously remind myself against my ingrained beliefs.”
“I don’t think my relationships with other races will be impacted.”
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Family/Peer-Group Interactions
Participants provided the following data on how they felt family and peer group
interactions would be impacted as a result of the learning intervention. Many reported
that they would take an active role in being more vocal or becoming an ally for people of
color, while others stressed the importance of having the race conversation and educating
friends and family members when opportunities are presented. There was also a small
group of participants who reported seeing no benefit to discussing racial beliefs and
perceptions with family members or peer groups.
“I need to be more vocal about microaggressions and stereotypes.”
“It will help me in being more understanding, but also stronger in my conviction for
equity, equality, and learning.”
“I will make it more apparent that when a friend or family member makes unwelcoming
remarks, I will have to [become an] ally.”
“I will speak and be more knowledgeable about the topic. I now have the opportunity to
share with them what I have learned and hopefully impact some change on the way we
think of race.”
“I am most definitely more informed about race and can be confident in voicing my
opinions when a friend or family member makes negative or demeaning comments about
a community or [an individual] based on their race.”
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“I believe that the video has given me key knowledge to educate those around me that are
ignorant to their subconscious racial biases and how to help them stop the hate around
us.”
“I will try my best to educate them in a non-intimidating way about race as a social
construct and the disadvantages minorities have. My conversations will be fact-driven,
not emotionally driven.”
“I don’t think I could tolerate anti-Black comments and would have good debating points
to counteract those comments.”
“My family is ignorant and I will try to change that.”
“I will bring them up and start conversations to help change their old narrow-minded
views about race. Some are racist and some are not, but all the same, open
conversations are good environments for learning and change.”
“As I stated earlier, my family and friends are very open-minded, accepting, and
compassionate people. And I would hope that they stay that way to continue the sensitive
manner in how we discuss race.”
“My family is overall accepting of everything, so are many of my friends.”
“These are very sensitive topics [that] I usually like to avoid talking about, but after this
learning experience I think I’ll be more open to such discussions because it is a good way
to pass on knowledge.”
“In truth, the topic likely won’t come up much.”
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“Since I really don’t discuss race with my family, [and] because I do not ever have deep
conversations with my family…I will still probably avoid this conversations with my
folks.”
“[This conversation] will still be hard.”
“Definitely try to have them understand more about why ghettos are like they are.”
“Will not be very prevalent, as I don’t think it is going to actually benefit anyone.”
Analysis and Synthesis of Findings
In this section, the analysis of quantitative and qualitative data will be used to
answer research questions #1 and #2. A synthesis of both data strands will be used to
answer research question #3. To further illustrate, the data will be presented in diagrams
that detail and correlate all relevant findings for the study.
Research Question #1
The impact of the film intervention and group discussions on race literacy preassessment scores was determined by race literacy post-assessment scores. Based on the
data, only 38% passed the race literacy pre-assessment, while 100% passed the post
assessment. Also, the mean difference in pre-assessment and post-assessment scores was
20%.
This data provides evidence that pre-assessment scores were significantly
impacted by the race literacy film intervention and group discussions. They further
iterate that the film, Race: The Power of an Illusion, in addition to group discussions,
were effective for increasing knowledge about race. A significant difference in mean
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scores between pretest and posttest scores resulted in a rejection of the null hypothesis by
concluding that results were not by chance but were systematic and based upon the
treatment of the independent variable represented by the film intervention, thus yielding
acceptance of the research hypothesis. The significance of transformations reported in
qualitative data also support quantitative findings.
The expectation of statistical significance for this study was .05 alpha. To test for
statistical significance, data was analyzed using an online application created by Social
Science Statistics (http://www.socscistatistics.com). The T-Test Calculator for 2
Dependent Means (Paired Samples T-Test) was used to determine the value of t as 10.41,
and the value of p as < 0.00001. Because the value of p is less than .05 alpha, there is a
rejection of the null hypothesis.
Research Question #2
Based on the evidence provided in pre-intervention and post-intervention
reflective essay responses, the majority of participants experienced a transformation in
their definition or understanding of race. In support of these transformations, most
participants also reported a willingness to further increase their race knowledge, improve
the knowledge of others, increase their interactions with other races, and to become allies
of other races when encountering race-related issues amongst family and friends. Also,
as depicted in Table 4.7, 85% of those participating in the study reported a transformation
in their definition of race from being predominantly related to heritage/culture, or
biology/skin color, to 51% reporting a better understanding of race as a false concept, and
34% more specifically indicating race as a social construct. Only 15% of participants
reported their beliefs or perceptions of race as unchanged by the intervention. This data
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provides evidence that the film intervention provided transformational knowledge that
also had a transformative effect on beliefs and perceptions related to race.
Research Question #3
As represented in quantitative findings, 25 of 26 participants (96%) increased
their race literacy pre-assessment scores, one participant (representing 4%) retained the
same score, and 100% of study participants passed the race literacy post-assessment. The
difference in pretest and posttest outcomes represented a 20% mean increase. This
increase provided significant evidence that race literacy knowledge was improved as a
result of the race literacy film intervention and group discussions. Likewise, qualitative
data provided evidence of a shift in beliefs and perceptions about race that were reported
in post-intervention reflective essay questions. These transformations were supported by
supplemental responses that affirmed commitments to learn more about and interact more
frequently with those of other racial backgrounds, and to converse more intently with
friends and family on the topic of race. The aforementioned data was sufficient to answer
research questions #1 and #2.
Research question #3 looked for a correlation between quantitative survey data
and exploratory qualitative data to determine if a relationship existed between postintervention assessment scores and transformed perceptions about race. Using postintervention test score differences with quantified qualitative outcomes, x and y variables
were developed and categorized according to incrementally increased test scores and
incremental levels of transformation based on race-related beliefs (See Table 4.8). Each
category or variable could receive a score ranging from one to four. Data was entered
into the correlation calculator at (http://www.mathisfun.com).
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Using Pearson’s Correlation, the mean value for the x variable was 2.54, while the
mean for the y variable was 2.58. These statistics yielded a correlation of -0.26 and infers
a very low negative correlation. However, because other evidence indicates a causeeffect relationship between knowledge and test scores, it is believed that a similar
relationship could exist between knowledge and transformed perceptions of race.
Retaining the null hypothesis does not mean there is no cause-effect relationship between
variables (Ary et al., 2006). Though some researchers believe non-significance infers no
effect, there is little known about the size of an effect (Shadish, Cook & Campbell, 2002).
This is especially true when threats to statistical validity include low statistical power and
inaccurate effect size estimates (Ary et al., 2006). In such cases, “a difference that is real
but small may be lost in the statistical noise” (McBurney & White, 2004, p. 179). For
these reasons, statistical results are inconclusive, and the alternative hypothesis is
retained.
Data Correlations
Table 4.7 Pre-Intervention & Post-Intervention Race Perceptions
Pre-Intervention

Post-Intervention

46% - Heritage/Culture

51% - A False Concept

19% - Biology/Physical Traits

34% A Social Construct

12% - Skin Color

15% - No Change

12% - A Social Construct
11% - Other
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Table 4.8 Correlation Analysis
Subject

1. 2501
2. 2502
3. 2503
4. 2504
5. 2505
6. 2506
7. 2507
8. 2508
9. 2509
10. 2510
11. 2511
12. 2512
13. 2513
14. 2514
15. 2515
16. 2516
17. 2517
18. 2518
19. 2519
20. 2520
21. 2521
22. 2746
23. 2747
24. 2748
25. 2749
26. 2750
Mean
Correlation = - 0.26173

X Variable = Score
Differential
Increase
Point
0 - 10
1
11 - 20
2
20 - 30
3
30 - 40
4
2
3
3
3
2
1
2
1
3
2
4
3
4
3
2
4
3
2
3
3
2
1
2
2
4
2
2.54

Y Variable = Change
Differential
Effect
Point
No Change
1
Slight
2
Moderate
3
Significant
4
3
3
3
3
1
4
3
4
3
1
2
3
2
3
4
1
1
3
2
4
3
1
4
2
2
2
2.58
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Qualitative Pilot Study Data
Data gathered during the pilot study was used to refine reflective essay questions,
in the effort to more effectively evaluate transformative outcomes from the learning
experience. Though reflective essay questions used for the pilot study differed from the
main study, as shown in appendix K, similar responses were reported when participants
were asked how the intervention impacted their beliefs about race.
Summary
The findings presented in this chapter reflect outcomes from strands of
quantitative survey data and exploratory qualitative data. Research questions for the
study were:
Research Question #1: Was there a significant improvement in mean race literacy
assessment scores, following completion of the race literacy film intervention?
Research Question #2: What impact did the race literacy film intervention have
on individual beliefs or perceptions of race?
Research Question #3: Was there a strong correlation between post-intervention
race literacy assessment scores and transformed perceptions about race?
For research question #1, quantitative results provided significant statistical
evidence that the learning intervention was effective at increasing race literacy
assessment scores. This was achieved through achieving a mean difference of 20%
between pretest and posttest scores, and a p value less than 0.00001, which allowed a
rejection of the null hypothesis.
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For research question #2, qualitative results provided evidence that the learning
intervention was also effective in changing beliefs and perceptions about race as a
physical, cultural, or biological concept. Prior to the intervention, 77% saw race as
related to cultural or biological traits that include skin color, compared to postintervention results that showed 85% of participants accepting the idea of race as a false
concept or social construct.
For research question #3, quantitative and qualitative data were used in a
correlation analysis that measured the variables of pretest and posttest differences related
to assessment scores and transformed perceptions of race. To achieve results, qualitative
data was quantified to reflect the level of individual transformations with levels of
increased test scores. This data was input and analyzed by an online correlation
calculator at mathisfun.com. Results of the analysis showed no relationship between
increased post-assessment scores and changed perceptions about race.
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS
Introduction
The purpose of this chapter is to reiterate the purpose and importance of this study
while providing evidence-based solutions to the problem(s) addressed. This study
contributes to scholarly literature on the topic of race, race literacy, and race pedagogy,
by evaluating the impact of a race literacy film series on Midwestern college students.
The study’s contribution is evident in findings that support the use of film(s), critical
reflection, and critical discourse for achieving transformative learning objectives
(Mezirow, 1991). These findings are important because new and effective methods for
teaching and learning race are necessary for mitigating the existing tensions of social
change that are represented by white racial framing (Feagin, 2013) and through the socalled “Browning of America” (Sundstrom, 2008).
To build upon quantitative survey findings and exploratory qualitative findings,
solutions to the indoctrination of white racial framing are presented. In addition to the
solutions proposed are discussions that provide support, expose barriers, and identify
stakeholders. Also discussed in this chapter is the study’s relatedness to change theory,
the implications for research, and the perceived impact the study may have on the
practice of leadership.
Purpose of the Study
The purpose of this mixed-methods study was to evaluate Midwestern college
students to determine the impact of a race literacy film series, Race: The Power of an
Illusion, on race-based knowledge, beliefs, and perceptions influenced by white racial

Running head: TRANSFORMING THE WHITE RACIAL FRAME

114

framing. For the purpose of this study, white racial framing is defined as, “A method of
framing reality through knowledge, beliefs, and emotion-laden behaviors that support the
idea of white superiority” (Feagin, 2013).
Aim of the Study
The aim of this study was to provide evidence that the race literacy film series,
Race: The Power of an Illusion, could provide a transformative learning experience by
increasing knowledge, promoting critical discourse, and impacting perceptions of race.
Proposed Solutions
The U.S. has a race problem. From a historical perspective, the race problem
escalates when the dominant culture feels threatened by social change (Bonilla-Silva,
2010; Feagin, 2013; Kendall, 2006; Wise, 2012). The current perceived threat to the
dominant culture has been articulated through opposition to the Obama presidency and
the so-called “Browning of America” (Sundstrom, 2008). Some evidence of this
perceived threat is seen in the escalation of hate crimes, the fatal manifestations of
unconscious biases in law enforcement, and political polarizations that have gridlocked
legislative processes. These aggressive actions attempt to claim justification through
white fear (Esposito, 2011). White fear is fed by false declarations of white genocide and
the loss of privilege (Kendall, 2006; Mekawi et al., 2016; Penny, 2014). The resulting
polarizations of white fear create an “Us vs Them” mindset that further erodes America’s
state of race relations. This predisposition to fear is a byproduct of white racial framing
(Feagin, 2013). White racial framing has not been seriously addressed or successfully
debunked by national, educational, or organizational leadership in the U.S. (Feagin,
2013). Many scholars, activists, and social scientists postulate that debunking the white
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racial frame has never been considered in the best interest of the dominant white culture,
as the systemic practice of racism has been profitable and provided lifestyles replete with
unfair advantages (Bonilla-Silva, 2010; Feagin, 2013).
Mitigating the race problem in America requires proven-effective and
transformative teaching and learning methodologies (Bezrukova et al., 2012; Kalinoski et
al., 2012). Based on the data gathered and analyzed for this study, the proposed solutions
affirm evidence from a transformative learning approach that utilized film, critical
reflective practices, and critical discourse. To effectively provide ethical and
transformational leadership by addressing social issues related to knowledge, beliefs, and
perceptions of race, the proposed solutions for organizational leadership include:
1. Displaying an authentic leadership commitment toward creating a race
literate/culturally proficient organization.
•

Support – To sustain social, ethical, and financial responsibilities,
organizations should remain aware of emerging social dynamics that
impact corporate policies, cultures, and strategic planning efforts
(Thompson, Peteraf, Gamble & Strickland, 2012; Wells, 1998).
Authentic commitments to organizational change occur at the top of
the leadership hierarchy and achieve buy-ins through mid-level and
front-line leadership (Thompson et al., 2012). Without authentic
approaches to change, training initiatives that lack leadership’s full
support are likely to fail (DeMaria, 2009), and this means
organizational transactions that lead to transformations must first
reflect transformations in chief executives, district managers, and
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departmental supervisors (DeMaria, 2009). Participants in the study
reported the impact of socio-cultural leadership influences in their
lives, and it should be understood that employees are similarly
impacted by the influence of organizational leadership (Bell, 2012).
2. Incentivizing employees for voluntary participation in diversity-related
teaching and learning interventions.
•

Support – Research provides evidence of adverse reactions on behalf
of employees who are pressured or required to attend diversity-related
interventions (Chavez, Weisinger & Wooten, 2008)), and these
resentments set the stage for negative employee citizenship behaviors
(Yukl, 2010). During the study, many students indicated in group
discussions and reflective essay responses that while they primarily
attended the intervention for its material and monetary incentives, they
never anticipated the personal transformation that would occur as a
result of their attendance. Moreover, Gutierrez (2016) indicates that
motivation allows learning to occur, while mandates only require
attendance. Using “rewards” as one of eight incentives to get
employees motivated about their own development, she includes
career advancement as an additional motivation for those who might
normally pass on an opportunity to become racially and/or culturally
literate.

3. Employing professional trainers/facilitators that demonstrate effective and
transformative intervention skills and methodologies.

Running head: TRANSFORMING THE WHITE RACIAL FRAME
•

117

Support – The study provided evidence that transformative learning
approaches, specifically those that use film to create dissonance,
promote self-reflective practices and encourage critical discourse, are
proven effective for knowledge enhancement and individual change.
Managing corporate culture changes by using experienced trainers and
facilitators that utilize transformative learning philosophies will
provide the teaching and learning platform necessary to achieve the
desired changes in organizational culture (Bell, 2012; Fishbein &
Ajzen, 2009; Mezirow, 1991; Senge, 1990).

4. Using qualitative/quantitative instruments that accurately measure
intervention outcomes.
•

Support – As demonstrated by the study, quantitative surveys/quizzes
are effective for assessing knowledge before and after workplace
interventions. Exploratory qualitative feedback provides evidence of
individual growth or change that may or may not occur during
workplace interventions. The information gathered by
qualitative/quantitative instruments will inform strategies for
professional development initiatives and provide the variables required
to calculate their return on investment (ROI) (Derven, 2013;
Lockwood, 2010).

5. Providing follow-up sessions that foster ongoing development through group
learning and interactions.
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Support – Critical reflection and discourse are essential to the
transformational process because lessons learned through workplace
interventions are solidified (Mezirow, 1991; Mezirow, 1997; Schein,
1999). Transformational learning should not cease because the
workplace intervention has ended, but should be extended in the form
of employee groups. The additional opportunities for diversity-related
emancipatory learning could incorporate the use of film clubs,
discussion groups, and skilled facilitators (Mezirow, 1991; Mezirow,
1997).

Proposed solutions for leadership in higher education are as follows:
1. Adjusting degree requirements for all undergraduates to require completion of
a three-hour introductory course in race literacy during the first year of
matriculation.
•

Support – Because 100% of participants expressed an interest in
learning more about the topic of race, this study provided evidence that
students prefer an education over an indoctrination. Despite the
discomforts that can accompany reflective practices and critical
discourse, students prefer historical truths over narratives that
inaccurately portray U.S. history or exclude key contributions of nonwhites. Many colleges and universities now require diversity
coursework prior to graduation (Jaschik, 2015); furthermore, those
participating in the study had the following observations:
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“With this film, it helped me with the actual history that we have
neglected as a nation, to address the ugly truth about the American
history.”

•

“I believe this experience has highlighted the importance of educating
(white) people about the origins of racism in America.”

•

“I was not aware that there was no biological basis for race.
Additionally, the films exposed the filthy tactics of a wretched system
built off of exploitation and [the] rewarding [of] opportunities and
[their] greed.”

2. Recruiting qualified faculty to teach within a race literacy curriculum.
•

Support – Teaching and learning race and/or facilitating discussions
on race requires an expertise that is not possessed by all educators.
Because this particular learning experience can be emotionally charged
and psychologically challenging, it demands specialized knowledge
and an additional measure of group facilitation expertise (Keith, 2009).
To yield significantly positive outcomes, the appropriate level of
knowledge and skills displayed by faculty should be supported by
proficiencies in utilizing the concepts of transformative pedagogy
(Mezirow, 1991).

•

“My friends can be a little uncomfortable when speaking on such
topics [of] race, but eventually, I get them to speak their mind on it.”
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“These are very sensitive topics [that] I usually like to avoid talking
about. But after this learning experience I think I’ll be more open to
such discussions because it is good to pass-on knowledge.”

•

“I used to be really uncomfortable talking about race…but now I’m
more willing to do so and learn more about it.”

3. Measuring and managing race literacy course outcomes.
•

Support – To ensure that teaching and learning objectives are being
maintained, it is necessary to measure and manage student outcomes
through the gathering and analysis of qualitative and quantitative data.
This process should include faculty evaluations that pinpoint and
address significant disparities in teaching and learning outcomes.
Adjustments to course offerings and pedagogical approaches should
also be updated to remain consistent with emerging topics, trends, and
professional practices (Phye, 2005).

•

“My thoughts and beliefs have set forth a new vision of how things like
race need to be addressed.”

•

“This film really opened my eyes about America’s true history…it
really is helping shape my beliefs and opening my mind to some things
I didn’t see before.”

•

“I went through a range of emotions while watching these films. Race
is a social construct that is used to hold down minority groups for the
benefit of the dominant group, and it is unacceptable. I’m thankful for
this experience, I learned so much.”
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4. Developing race literacy curriculums and areas of concentration that provide
opportunities for specialized knowledge.
•

Support – Transforming the effects of racial framing and creating
equitable environments will require specialized knowledge that can
only be acquired through specialized teaching and learning (Keith,
2009). It is reasonable to assume that the future demand for diversity
professionals will maintain its growth trend as the racial/cultural
demographic evolves at a rapid pace (U.S. Census Bureau, 2012). As
a result, creating curriculums and degree programs that meet the
growing need for specialized educators, facilitators, and diversity
professionals should be a priority for institutions of higher learning
(Bell, 2012; Okun, 2014). Evidence in this study showed that 100% of
the participants expressed a willingness to learn more about race.
Through the following responses, some also expressed a passion for
wanting to educate others about race:

•

“I’m very willing to learn more about the mechanics and
understanding of why we selectively categorize people. I will dedicate
more time to addressing the factors of talking and educating others
about these issues.”

•

“Now that I have gotten a start on it, I do not want to stop learning
about the oppression that people have endured because of their race.”
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“I will immerse myself in the race discussion videos and enhance my
knowledge on how I can teach others about race, and not make it such
a taboo topic. In order to learn about race, we have to talk about it.”
“I believe that in knowing how race was created, we can also learn
how to debunk the ideology of race.”

5. Supporting student associations, organizations, and initiatives that foster
ongoing learning opportunities and promote critical reflection and discourse
over race literacy/cultural proficiency topics of concern.
•

Support – As an extension of a required learning experience, this
recommendation supports the ongoing process of transformation
(Mezirow, 1991; Schein, 1999). To manifest permanent change,
individuals must continue to engage race literacy/cultural proficiency
concepts while applying newly embraced knowledge to daily
interactions and discussing individual progress in group settings
(Mezirow, 1991; Schein, 1999). While a three-hour course may not
reverse years of practicing white racial framing, it could be
instrumental in placing many students on an eventual path to race
literacy and cultural proficiency.

•

“I am interested to learn more about how [race] became such a big
thing in America, and how it can be removed from the way we ago
about judging.”

•

“I’d probably go out of my way to learn more about race. (Take a
class in Race & Ethnicity).”
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“I am interested to hear more about other cultures and things about
them. I want to learn how it can change after becoming and feeling so
enlightened.”

•

Potential Barriers and Obstacles to Proposed Solution – From a macro
perspective, the barriers to implementation are primarily self-imposed and
derivative of leadership attitudes and orientations that are reflective of white
racial framing (Feagin, 2013). It is the widespread system of white racial framing
that represents the greatest obstacle to implanting the proposed solutions in every
discipline and within each institution (Feagin, 2013). The barriers are overt and
covert, conscious and unconscious, and overcoming the barriers requires moral
leadership that is committed to creating a progressive and equitable work
environment and/or moral followship that requires leadership’s buy-in for
creating learning organizations (Covey, 2009; Johnson, 2012; Senge, 1990).

•

Factors and Stakeholders Related to the Implementation of the Solution –
Every individual is a stakeholder in the improvement of the race problem as it
continues to fester as a divisive force within the U.S. Without the implementation
of proven effective teaching and learning methodologies, the current state of race
relations will continue to polarize along racial lines, creating showdown scenarios
and the dire consequences of ongoing social conflicts (Mekawi et al., 2016; Wise,
2012).
Every U.S. institution is a stakeholder in proposed resolutions to the race
problem. Profits are a function of production, and production is tethered to a
workforce that demonstrates high employee satisfaction and creates good
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employee citizenship behaviors (Yukl, 2010). Diverse work environments using
moral and adaptive leadership philosophies become some of the most profitable
organizations, while it is predicted by Senge (1990) that the non-learning
organization will eventually become extinct, due to an inability or resistance to
change. Every organization possessing visionary leadership must embrace
change, create a workforce that mirrors the U.S. demographic, and on an ongoing
basis, take seriously the need to create a race literate workforce (Johnson, 2012;
Yukl, 2012).
Possibly the most critical factor related to the implementation of proposed
solutions for mitigating false perceptions of race is evident in the future of U.S.
race relations without the application of any methods that are proven effective for
transforming knowledge, beliefs, and behaviors (Mezirow, 1991; Schein, 1999).
Those not privy to accurate narratives will continue to be indoctrinated by the
perpetual system of white racial framing (Feagin, 2013). If education is not
elected over indoctrination, and instituted by leadership in every discipline, the
“American experiment,” by many indications, will be further compromised (Wise,
2012).
•

Change Theory – Theories of change are akin to transformative learning
methodologies. Possibly, the most notable comparison is with Lewin’s (Schein,
1999) three stage change theory. Lewin’s (Schein, 1999) model requires a stage
for unfreezing that is achieved through driving forces which require new
behaviors that differ from the status quo, decreases restraining forces, or some
combination of the two aforementioned methods (Schein, 1999). Lewin’s
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(Schein, 1999) second stage for change requires a transformation of thoughts and
behaviors via learning experiences or other forms of intervention. The third and
final stage is for refreezing or solidifying change. Lewin (Schein, 1999), further
clarifies the process of change by indicating the presence of driving and
restraining forces. When forces are equal, change cannot occur. It is only when
driving forces are greater than the restraining forces that progressive change
occurs. Likewise, when restraining forces are greater that driving forces,
regressive change occurs (Schein, 1999).
As a result of driving and restraining forces, conducting a needs analysis is an
important first step for any change initiative. Such analyses can provide
information on organizational forces that inform strategies for obtaining goals and
objectives or acquiring the additional support necessary to facilitate change
(Schein, 1999).
The change theory approach relates to the proposed solution because it recognizes
a need for change or transformation, establishes why change is better than the
status quo, and seeks to create permanent change by reinforcing thoughts and
behaviors through an approach consistent with social cognitive theory (Schein,
1999). In social cognitive theory, individuals learn and continue to be
transformed through personal experience, discussions, and other forms of
interaction. These components of social cognitive theory reinforce the list of
proposed solutions provided in this study for both educational and organizational
leadership.
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Implications
Practical Implications
Those who benefit from this study include leaders in all disciplines. Implications
for professional practitioners include the utilization of film or other forms of media to
intervene and measure outcomes for a variety of training initiatives that include
racial/cultural diversity, sensitivity, and unconscious bias interventions. Implications for
the workplace include the creation of both equitable and profitable work environments
that endeavor to minimize race-related injustices and legal vulnerabilities. Practical
implications for the educational system include a contribution to scholarly knowledge on
a topic that has received minimal attention from the academic community at large.
What each discipline, each leader, each organization, and each individual can gain
from this research and its implementation, is the knowledge and ability to transform
society as a whole, by imploring the ethical and transformative principles of leadership;
more specifically, leadership that does the right things for the right reasons (Johnson,
2012), through visionaries who care enough to create an equitable and sustainable future.
Implications for Future Research
Though restrained by a limited budget that hindered the number of study
participants, this study created an opportunity to build upon findings by incorporating a
variety of films that measure both similar and varied phenomena. As diversity, cultural
proficiency, and race literacy films become more popular as educational tools, measuring
their effectiveness and creating best practices that guide production efforts will influence
filmmakers.
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Also, the opportunity for longitudinal studies that measure the impact of
transformative learning interventions for teaching and learning race via film, reflection,
and discourse also exists. Such studies would further inform the impact of these
methodologies on short and long-term behavioral changes via theories that resonate with
the Reasoned Action Approach (Fishbein & Ajzen, 2009) or Planned Behavior Theory
(Orbeil, Hodgldns & Sheeran, 1997). Further research implications may be witnessed by
future studies, employing similar instruments, samples, and geographies, that produce
outcomes consistent with this study’s findings.
Implications for Leadership Theory and Practice
It is difficult to ascertain the implications of the proposed solutions on leadership
theory and practice. Because this study did not endeavor to create new theories or
experiment with existing leadership theories, it is assumed to have no effect on present or
future theories of leadership. Because the study did endeavor to apply current leadership
theories and practices that include ethical, transactional, and transformative leadership in
educational and organizational arenas, it may be possible that the study impacts the
practice of leadership in these disciplines for the purpose of improving bottom lines that
relate to financial and pedagogical outcomes.
In what is considered the seminal work on the topic of leadership, Burns (1978)
defines leadership as followership, and followership as leadership. To wit, a good
follower rests in the heart of every great leader. Burns (1978), also identifies leadership
as transactional or transformational. Transactional leadership refers to the exchange of
incentives for the purpose of accomplishing goals. Transformational leadership is
conflict ridden and geared to produce an intended change. It is important to note that
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leadership is not required to be transformational before it is transactional, yet must
always be transactional before it can become transformational. When leadership decides
to pursue a transformation, it must do so by a transaction or a series of transactions that
make a transformation possible (Burns, 1978). Because leadership transactions pave the
way for individual, organizational, and institutional transformations (Burns, 1978; Yukl,
2010), those transactions and transformations can take followers or stakeholders toward
the fulfillment of a common vision or can steer them away from their desired destinations
(Burns, 1978; Johnson, 2012; Thompson et al., 2012). Whether the leadership
transaction is congruent or incongruent with an institution’s stated mission or vision, for
better or worse, a transformation will occur that directly reflects the decision(s) executed
by leadership (Thompson et al., 2012).
In, “The New Psychology of Leadership” (Haslam, Reicher & Platow, 2011), it is
stated that “Those who have power are in a position to remake the social world and not
just act in a world made by others” (p. 60). This statement will be tested in years to
come, as it is predicted that by 2048 (US Census Bureau), the historically dominant white
culture will become a minority to a newly dominant Hispanic culture. The United States’
history of race relations should dictate strategies that are self-preserving in light of such
an event, though in spite of growing social unrest, this knowledge appears unheeded or is
deemed of little relevance by leadership in many disciplines (Chun & Evans, 2014;
Thompson et al., 2012). The feeling of exclusivity, or the belief that bottom-lines will
not be affected by evolving racial demographics is a juvenile assumption; as a result,
many organizations will suffer or fail (Bell, 2012; Chun & Evans, 2014; Senge, 1990).
The implication is that while many currently see themselves as acting in a world made by
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“others,” by 2048 these so-called “others” may well possess the power to create new
social realities (Haslam et al., 2011; Wise, 2012). Without visionary leadership that
recognizes and reacts to social change, many organizations will see themselves on the
wrong side of that new reality (Chun & Evans, 2014; Thompson et al., 2012).
In addition to reacting to social change, visionary leadership should also be
concerned with the ethical soundness of their reactions (Johnson, 2012). Northouse
(2010) asserts that doing the right thing is synonymous with leadership’s conduct or
character. He states that in an organizational setting, “Managers are people who do
things right, and leaders are people who do the right thing” (p. 11). Covey (1990) refers
to having a moral compass, something that points true north, that in spite of changes in
the landscape, never leaves one lost for knowing what to do and how to act ethically in
any given situation. Covey (1990) also affirmed that followers perform based upon what
they see, hear, and feel. While the U.S. is not void of leadership that would pursue right
and moral actions toward racial progress, there are traditions, privileges, and resultant
differences in values and beliefs that create barriers to change initiatives (Covey, 1990;
Johnson, 2012). Political and organizational leaders who display resistance and
intolerance are then responsible for followers who are led astray by emulating
leadership’s unethical actions and behaviors (Johnson, 2012; Northouse, 2010).
Based on leadership observations for learning organizations, Senge’s (1990)
Systems Approach offers a different perspective for the race problem in the U.S. Senge
(1990) believes the world’s problems relate to interdependence; that we are fragmented
and disassociated, as opposed to interconnected or representing one whole. A shift to a
more progressive, ever-evolving organization is what he advocates over traditional
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leadership models that have dominated organizational structures since the industrial
revolution. Senge’s (1990) five disciplines for what he terms “the learning organization”
include the following:
1. Systems Thinking
2. Personal Mastery
3. Mental Models
4. Building Shared Vision
5. Team Learning
Systems Thinking contemplates the whole organism and not just its parts. It is
concerned with interdependence, or how one thing affects another. Personal Mastery
reflects the commitment to lifelong learning. It is characteristic of an ongoing adjustment
and clarification of vision, energy, patience, and objective views of reality (Senge, 1990).
It is also considered to be an organization’s spiritual foundation and emphasizes a
reciprocating relationship between individuals and the organization. Mental Models are
learned assumptions, generalizations, or mental images that influence our view and
understanding of the world and it subsequently influences how we act. Mental Models
must be challenged by the organization, as they are in most cases faulty, biased, or
prejudiced images that undermine organizational success (Senge, 1990). Building Shared
Vision involves the bonding of people around a common goal, identity, or destiny.
Where there are no goals, there is no focus and no achievement. Strength and energy are
generated when organizations act toward a common cause. Team Learning stresses
dialogue. It stresses the thoughts and ideas of many over the thoughts and ideas of one or
a few (Senge, 1990). The goal of implanting this disciplined approach is to see an
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organization achieve its highest leadership potential while maximizing its human capital
and the other resources at its disposal. Conversely, Senge (1990) asserts that in the near
future, any organization failing to become a learning organization will become extinct.
With regard to race relations, should the U.S. fail to become a learning nation, it may also
jeopardize its future, and represent a monumental failure in every representation of
leadership (Burns, 1978; Senge, 1990).
Summary of the Study
This dissertation study used transformative learning theory and a race literacy
film series to determine their impact on ideas of white racial framing represented in
Midwestern college students. The reason for the study stemmed from rapidly expanding
racial diversity in the U.S. and demographic forecasting that shows the majority white
culture as a minority culture by the year 2048 (US Census Bureau). This effect is largely
referred to as the “Browning of America” (Sundstrom, 2008). What appears imminent
from this revolutionary social change is a disruption of the status quo. Previous social
changes that threatened the status quo in the U.S. have created violent and inhumane
behaviors and outcomes, and current social patterns are indicative of similar results
(Wise, 2012).
The race problem in the U.S. is supported by the illusion of white superiority
(Feagin, 2013). This illusion was created by the white majority and systemically
pervades and dictates much of what occurs in organizational and educational
environments (Feagin, 2013; Sussman, 2014). Without the development of effective
teaching and learning interventions that address the illusions of race, the U.S. will
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encounter perpetuating race relations issues that threaten to jeopardize the “American
experiment” (Mezirow, 1991; Wise, 2012).
The purpose of this mixed-methods study was to evaluate Midwestern college
students to determine the impact of a race literacy film series, Race: The Power of an
Illusion, on race-based knowledge, beliefs, and perceptions influenced by white racial
framing. For the purpose of this study, white racial framing was defined as, “A method
of framing reality through knowledge, beliefs, and emotion-laden behaviors that support
the idea of white superiority” (Feagin, 2013). The aim of this study was to provide
evidence that the same race literacy film series could provide a transformative learning
experience by increasing knowledge, promoting critical discourse, and impacting
perceptions of race.
The importance of this study directly relates to the current state of race relations
in the U.S., as social change is imminent and the dominant culture grows fearful of the
loss of privileges attached to whiteness and notions of white superiority. This study is
significant because it informed theories and practices related to teaching and learning
race in educational and organizational environments.
The role of leadership in this study was two-fold. The U.S. was founded and has
prospered via the subjugation and separation of minority races. Those injustices were
unfairly justified by creating a system of race that placed whites at the top of the social,
political, and economic hierarchy (Feagin, 2013). This system of leadership and racial
framing further invented stereotypes to relegate the advancement of other races (BonillaSilva, 2010; Feagin, 2013). Because of leadership’s role in the invention of this system
of social stratification, and the long-term and ongoing effect it has had on all individuals
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and institutions, leadership must also be responsible for righting the wrongs of race and
racism (Covey, 2009; Johnson, 2012). This undertaking requires an ongoing and
committed demonstration of ethical and transformative leadership that seeks to create
race literate organizations in addition to educational institutions that mandate and monitor
proven-effective race literacy coursework and curriculums.
A mixed-methods approach for the study used an imbedded design to create
flexibility in the collection of data. The study successfully recruited 26 white and nonwhite students and collected quantitative survey data using a Race Literacy Assessment,
and exploratory qualitative data using reflective essay responses. Research questions
explored the impact of the intervention on knowledge about race, the level of
transformation obtained from viewing the race literacy film series, and the relationship
between increased knowledge and individual transformations related to perceptions of
race. This data was used to determine that there was a significant increase in race
knowledge, significant shifts in perceptions of race, but no correlations that existed
between increased knowledge and changed perceptions of race for the size and statistical
power of the sample used in the study.
Proposed solutions for organizational leadership included: 1) displaying an
authentic leadership commitment toward creating a race literate/culturally proficient
organization; 2) incentivizing employees for voluntary participation in diversity-related
teaching and learning interventions; 3) employing professional trainers/facilitators that
demonstrate effective and transformative intervention skills and methodologies; 4) using
qualitative/quantitative instruments that accurately measure intervention outcomes; and
5) providing follow-up sessions that foster ongoing development through group learning
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and interactions. Proposed solutions for educational leadership included: 1) adjusting
degree requirements for all undergraduates to require completion of a three-hour
introductory course in race literacy during the first year of matriculation; 2) recruiting
qualified faculty to teach within a race literacy curriculum; 3) measuring and managing
race literacy course outcomes; 4) developing race literacy curriculums and areas of
concentration that provide opportunities for specialized knowledge; and 5) supporting
student associations, organizations, and initiatives that foster ongoing learning
opportunities and promote critical reflection and discourse over race literacy/cultural
proficiency topics of concern.
Implications of this research for leadership theory are inconclusive; however, it is
possible that leadership practices in education and private industry are impacted by the
concept of race literacy as a teaching and learning objective that should be utilized over
and above diversity training efforts. This impact is dependent upon the understanding
that the U.S. does not have a diversity problem, but continues to have a race problem.
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APPENDICES
Appendix A

Teaching and Learning
RACE in America
Join an important study that investigates the impact
of educational films on perceptions of race
Participants must…
• Be at least 19 years of age and enrolled as an [COLLEGE NAME] student
• Attend one of two on-campus sessions on Saturday 10-7-17 or Sunday 10-8-17 to:
o Screen three 30-minute films and participate in a group discussion
o Provide survey data before and after the learning experience

FREE PIZZA Will Be Provided!
Participants will also receive:

• $20 CASH
• A Certificate of Achievement for an Intro to Race Literacy
• A chance to win one of many excellent Door Prizes!!
For more information, e-mail the researcher at kedricbacy@creighton.edu

To register, call or text 405-816-3204
All information is ethically obtained and will remain confidential
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Appendix B

Race Literacy Study
Information Letter

Date: September 10, 2017

Dear _____ Student:
Please accept this letter as an invitation to an important study being held on the _____
campus. As part of my Doctor of Education degree, I am conducting a study on race
literacy. This letter will provide you with information about the study, and how you will
be compensated for your participation.
WHAT DO YOU REALLY KNOW ABOUT RACE??? So often, attempts to teach
and learn about race in educational settings meets with mixed or unmeasured results.
Because race relations in America remains a challenge amid rapidly changing racial
demographics, it is important to develop new, transformative, and measurable approaches
for developing race literacy in all disciplines.
This study is designed to assess knowledge and beliefs about race before and after group
discussions, and three 30-minute film presentations that addresses the origins of race and
the myths associated with our acquired knowledge and perceptions.
As a current college student, your involvement in this study is valuable in determining
the future of educational films, curriculums, and other methodologies for teaching and
learning race.
Participation in this study is voluntary and will take approximately 4 hours to complete.
You may withdraw from this study at any time without consequence. To withdraw,
simply notify the researcher of your decision.
All information you provide is considered completely confidential. Your name will not
appear in any document as a result of this study. All names will be replaced by unique
identification numbers that will be used to analyze the data collected. With your
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permission, anonymous quotations may be used toward completion of the dissertation
study.
The data collected for this study will only be accessed by the principal investigator, and
will be retained in locked storage until it is destroyed following the completion of data
analysis. There are no known or anticipated risks to you as a participant in this study.
The results of this study will benefit transformative teaching and learning approaches in
education and private practice. Results will also inform interdisciplinary approaches
related to diversity training and management initiatives, and contribute to the existing
foundation of scholarly literature in education and leadership.
To be eligible for this study, you must be at least 19 years of age and enrolled as a student
at _____. Free pizza and beverages will be provided. Each student will receive a
Certificate of Achievement and $20 cash for completing all requirements of the study.
Any student who fails to complete the study will not be compensated.
Instructions for Participation
This study will only evaluate up to 30 students. To participate, students must contact the
principal investigator via text or e-mail to determine eligibility and receive important
scheduling information.
Contact Information
If you have questions or would like to participate in this study, please call or text Kedric
Bacy at 405-816-3204, or send an e-mail to kedricbacy@creighton.edu. For questions
regarding subjects’ rights, please call Creighton University’s Institutional Review Board
at 402-280-2126.
Thank you for your time and consideration.
Respectfully,

Kedric Bacy
Principal Investigator
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Demographic Profiles for Study Participants
2501 – 20 year-old, Black, Female
2502 – 19 year-old, White, Male
2503 – 23 year-old, White-Asian-Native, Female
2504 – 23 year-old, White-Native-Asian, Female
2505 – 24 year-old, Black, Female
2506 – 24 year-old, Asian (Indian), Male
2507 – 24 year-old, White, Male
2508 – 21 year-old, White, Female
2509 – 21 year-old, Black, Male
2510 – 30-year-old, Native, Male
2511 – 19 year-old, Black, Male
2512 – 19 year-old, White, Female
2513 – 25 year-old, Asian (Chinese), Male
2514 – 19 year-old, Asian (Hmong), Female
2515 – 23 year-old, White-Native, Male
2516 – 19 year-old, White, Male
2517 – 20 year-old, White, Female

153

Running head: TRANSFORMING THE WHITE RACIAL FRAME
2518 – 20 year-old, White, Female
2519 – 19 year-old, White, Male
2520 – 27 year-old, Black (African), Female
2521 – 20 year-old, White-Native, Female
2746 – 21 year-old, Black, Female
2747 – 19 year-old, Black, Female
2748 – 21 year-old, Black, Female
2749 – 22 year-old, White-Hispanic-Latina, Female
2750 – 19 year-old, White, Female
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Appendix D

RACE LITERACY
PRE & POST-ASSESSMENT
Respond to each of the following statements by circling T (True) or F (False).
1. T

F

Race is based on biological factors. Each race has its own distinct
biological programming.

2. T

F

Variations in human skin color are simply a result of geography.

3. T

F

Any two people from different races can have more DNA in
common than any two people from the same race.

4. T

F

Sickle-cell is a genetic trait that is exclusive to African-Americans.

5. T

F

When it comes to many sports, African-Americans are merely
genetically and/or physically superior to other athletes.

6. T

F

Africa is the source of all human genetics. It is where all races
originated.

7. T

F

Jim Crow was an economic system created to benefit freed slaves.

8. T

F

The average worth of a white family in America is 8-times the
average worth of a black family.

9. T

F

Race is a social construct that originated in America, and was
created to benefit some at the expense of others.
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F
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Thomas Jefferson is credited with writing, “All men are created
equal,” in the U.S. Declaration of Independence, and as a result of
his convictions, did not own slaves.

11. T

F

African slaves were a replacement for European indentured
servants.

12. T

F

Thomas Jefferson saw blacks as being able to assimilate
eventually, but viewed Native Americans as inferior.

13. T

F

As part of the Indian Removal Act, President Andrew Jackson’s
goal was to remove all Native Americans who resided east of the
Mississippi River.

14. T

F

The Indian Removal Act was not based on race, it was based on
Native American character, conditions, and institutions.

15. T

F

Incredibly, there were no Native Americans who died during the
migration commonly referred to as “The Trail of Tears.”

16. T

F

Because they were considered more civilized, Native Americans
were relocated to reservations instead of being enslaved.

17. T

F

Some of the early American Christians believed that God created
blacks differently and separately from whites.

18. T

F

As a justification for slavery, many whites believed God made
them superior to blacks.

19. T

F

The “white man’s burden” relates to the difficulties of being white
in America and dealing with reverse racism.
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F
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In the early 1900’s a person’s racial identity was determined by a
state court. This meant a person could be considered black in one
state and white in another.

21. T

F

Because of their fair skin and model behavior, Asians have always
been perceived by whites as a model minority.

22. T

F

Ghettos exist primarily because blacks haven’t capitalized on their
opportunities to purchase new homes in better neighborhoods.

23. T

F

Since settling the civil war, the United States government has
ceased creating and enforcing policies that are racially biased.

24. T

F

“Block busting” and “white flight” describe tactics used by the Ku
Klux Klan to intimidate blacks.

25. T

F

Schools, housing, and jobs are still largely segregated in America.
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Pre-Learning Reflective Essay Questions
1. What is your: Age _______ Race _______ Gender _______
2. What is your personal definition of race? What does it mean to you?

3. What do you believe are the reasons for America’s problems with race?
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4. How have the following influences shaped your knowledge and beliefs about
race:
•

Family –

•

Friends –

•

School –

•

Church/Religion –

•

Television/News/Print Media –

•

Other Factors –
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Post-Learning Reflective Essay Questions
1. How were your thoughts and beliefs about race impacted by the film and
discussions?

2. Looking ahead, how do you believe this learning experience will impact the
following:
•

Your willingness to learn more about race –

•

Your interactions or relationships with those of other races –

•

Your conversations about race with family and friends –
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RACE LITERACY ASSESSMENT
ANSWER KEY
1. F

14. T

2. T

15. F

3. T

16. F

4. F

17. T

5. F

18. T

6. T

19. F

7. F

20. T

8. T

21. F

9. T

22. F

10. F

23. F

11. T

24. F

12. F

25. T

13. T

161

Running head: TRANSFORMING THE WHITE RACIAL FRAME
Appendix H
Race Literacy Pre-Assessment Response Data

Pretest: Race Literacy Assessment (N=26)
Correct Responses

Incorrect Responses

Q1 - 14

Q1 - 12

Q2 - 16

Q2 - 10

Q3 - 18

Q3 - 8

Q4 - 20

Q4 - 6

Q5 - 22

Q5 - 4

Q6 - 18

Q6 - 8

Q7 - 23

Q7 - 3

Q8 - 19

Q8 - 7

Q9 - 16

Q9 - 10

Q10 - 22

Q10 - 4

Q11 - 18

Q11 - 8

Q12 - 13

Q12 - 13

Q13 - 24

Q13 - 2

Q14 - 4

Q14 - 22

Q15 - 25

Q15 - 1

Q16 - 14

Q16 - 12

Q17 - 26

Q17 - 0

Q18 - 25

Q18 - 1

Q19 - 13

Q19 - 3

Q20 - 15

Q20 - 11

Q21 - 4

Q21 - 22

Q22 - 23

Q22 - 3

Q23 - 21

Q23 - 5

Q24 - 4

Q24 - 22

Q25 - 19

Q25 - 7
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Race Literacy Post-Assessment Response Data

Posttest: Race Literacy Assessment (N=26)
Correct Responses

Incorrect Responses

Differential

Q1 - 23

Q1 – 3

(+9)

Q2 - 26

Q2 – 0

(+10)

Q3 - 26

Q3 – 0

(+8)

Q4 - 26

Q4 – 0

(+6)

Q5 - 24

Q5 – 2

(+2)

Q6 - 22

Q6 – 4

(+4)

Q7 - 26

Q7 – 0

(+3)

Q8 - 26

Q8 – 0

(+7)

Q9 - 25

Q9 – 1

(+9)

Q10 - 25

Q10 – 1

(+3)

Q11 - 25

Q11 – 1

(+7)

Q12 - 23

Q12 – 3

(+10)

Q13 - 25

Q13 – 1

(+1)

Q14 - 4

Q14 – 22

(0)

Q15 - 26

Q15 – 0

(+1)

Q16 - 10

Q16 – 16

(-4)

Q17 - 23

Q17 – 3

(-3)

Q18 - 26

Q18 – 0

(+1)

Q19 - 16

Q19 – 10

(+3)

Q20 - 26

Q20 – 0

(+11)

Q21 - 20

Q21 – 6

(+16)

Q22 - 25

Q22 – 1

(+2)

Q23 - 22

Q23 – 4

(+1)

Q24 - 23

Q24 – 3

(+19)

Q25 - 25

Q25 – 1

(+6)
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Appendix I
Intervention Questions and Exercises
Sometimes it is difficult for us to learn something we think we already know. Such is the
case with race. Through the years we have collected the opinions of others to formulate
our own opinions. We trust these opinions because they come from people and
institutions that we love and trust. For many people, especially those without the benefit
of a higher learning experience, these opinions are seldom challenged or questioned.
Magicians create illusions. They make us see things that shouldn’t be believable and
marvel at how they were able to manipulate our perceptions. The same is true when it
comes to race. In America, many of us have been living the illusion that race is what
makes us different. In truth, this illusion was created to benefit America’s majority race
at the expense of its minority races.
Changing or re-educating our perspectives on race takes us through an uncomfortable
process that ultimately creates the need to re-identify ourselves by accepting new and
accurate knowledge, or to affirm old versions of ourselves by clinging to what we know
are false narratives. We jeopardize our own humanity when we insist on believing a lie
that we understand was created only to deceive or to create unfair advantages.
Today’s learning experience provides you with an opportunity to understand some of the
reasons for creating the illusion of race, and also to decide if you want to continue living
that illusion or if you want to emerge on the other side of this experience as a race literate
individual, capable of race literate decisions and behaviors.
If you are familiar with the Matrix film series, you know that Neo was given a choice
between a red or a blue pill. The red pill would impart knowledge and truth, while the
blue pill would permit him to remain in a state of ignorance, or living within the illusion.
Neo also understood that once he took the red pill, what he learned could never be
undone. As a participant in this study, you are presented with similar choices.
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Discussion Questions Before Episode 1 – The Difference Between Us
What makes us all similar or different?
Raise your hand if you believe that race is based on biology. Please share your reasons?
Raise your hand if you do not believe race is based on biology. Please share your
reasons?
Discussion Questions Before Episode 2 – The Story We Tell
It is said that actions speak louder than words. How many of you have ever said
something about your beliefs that was a total contradiction of your behaviors?
(Discuss Race Literacy Assessment question #10 regarding Thomas Jefferson) Ask if and
how he was a living contradiction of his statement about equality.
Have all students stand and ask them to take their seats after they have heard a racial slur
associated with their race. After all are seated, ask how those insults make them feel and
discuss the impact of stereotyping.
Discussion Questions Before Episode 3 – The House We Live In
Who defined or constructed the idea of race? How is the construction of race legally
enforced?
What is privilege and why does it exist? Give some examples.
Questions following each episode
•
•

What are some things you learned as a result of this episode?
How does what you learned change how you feel? How have your beliefs
changed?

Final Discussion Question
How has the knowledge gained today impacted you?
How do you intend to use the knowledge you have gained?
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Appendix J
5. What do you believe are the reasons for America’s problems with race?
(2501) “What America’s issue is with race is that race takes a bigger pedestal
than it should. Meaning it’s great to embrace the tradition, culture, and even
similarities you have with others, but the issue comes when you begin to introduce
a type of stigma/hate for others, due to the fact that they’re different from your
own race. America seems to neglect the trouble race can bring when excluding
or giving more power to another individual due to race.”
(2502) “I think people are addressing it the wrong way by using negative
techniques on other races. Too much of the blame game and not enough action to
stop race issues in a positive way.”
(2503) “Prejudice and being ignorant to racial aggressions are what I see being
the biggest reasons. Some people are taught prejudiced thoughts about other
races and are ignorant to the fact that they are racially aggressive.”
(2504) “I believe much of America’s problem with race stems from ignorance, a
lack of understanding race and race related issues. Further, it comes from a
place of willful ignorance. That many white Americans do not want to
acknowledge there is still systemic racism, and that racism is not simple. It is
more than calling someone a “chink” or the n-word. Racism in modern America
looks like housing segregation, legacy scholarships, a lack of accurate
representation of minorities in the media. It also takes the form of minorities disidentifying with their ethnic heritage. Comments like “I’m not like other blacks,”
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or “you’re ___ for an Asian,” are all proof racism is deeply embedded in our
society.”
(2505) “I know that a lot of my international friends will tell me they didn’t
realize what a minority was before coming here, or realize what racism was.
America, more and more, tries to sugarcoat (and block or erase altogether) the
true issues with racism, genocides, and so much more. We teach false histories
and protect white, toxic, masculinity. And that’s just the tip of the iceberg.”
(2506) “Many problems on many different levels. There is a historic rhetoric with
Africans and Irishmen brought to the States as Slaves. There is also social
segregation and a lack of inclusive education. Lack of role models for people of
color as well as for the majority of the American society when it comes to coexisting. There are economic, judicial, social, cultural, educational
disadvantages for people of minorities. Although I do believe it has gotten
incrementally better in the past 15-20 years.”
(2507) “People still have some bigoted views and some others are ultra-sensitive
to being thought of as the minority. It’s fuel and gasoline poured on an already
big fire.”
(2508) “People can’t see past the color of someone’s skin… we all have the same
bodies and parts. The amount of skin pigmentation shouldn’t matter. From a
young age people are taught to hate or fear, sometimes it isn’t outright…it could
be as subtle as a mother pulling a kid closer as someone of a different race walks
by, or it could be blatant like the cops and racial profiling. After experiences like
these, people learn hate or fear that way. Our history is messed up with all forms
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of racial injustice. No man or woman of any race is better than another. People
do not have conversations about it. And without conversations, without
acknowledging the problem and fixing it, there is no change.”
(2509) “One reason is that not enough Americans give themselves the opportunity
to learn about other ethnicities around the world, but especially in the states or
regions they reside. Another reason is that not enough Americans put in the effort
to come in contact with others that are not like themselves. Though this is more
common in some schools under the education system, it should also be a common
practice in the family setting as well. By this, I mean that families should not only
spend time or feel comfortable with being around people of their own skin color,
but people who are much different from them.”
(2510) “I think our countries problems with race stem back to its inception, or
even before. Colonialism doesn’t seem like it was ever a peaceful process and to
start off the way we did seems to have given a lot of people (“White” People)
some kind of moral licensure.”
(2511) “Denial that different people are and have been treated differently strictly
based on the color of their skin by ignoring when minorities call out racist
behaviors and racist jokes and call them “sensitive!” Ignoring the fact that
saying, “I only like whites,” is showing how racist they are. The major lack of
acknowledgment of race is leading to lack of issues being fixed. We need to
recognize internal prejudices and change them.”
(2512) “America has had problems with race since the beginning, and to me,
that’s because there are so many false facts that people believe are true. People
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don’t take the time to get to know what’s right before forming an opinion that they
can’t or won’t change.”
(2513) “I believe problems stem from a lack of understanding as well as a fear of
knowing a truth that had been taught had actually been falsehoods. When people
are adamant about accepting difference, problems will naturally arise.”
(2514) “I feel most of the problems link back to history, definitely. But that is
very general. Specifically, I think historical records of actions by each race—for
example shootings, poverty, and illegal immigrants involved in violent accidents,
all contribute to the problems with race.”
(2515) “I believe America’s problems stem from a long history of racist thought
that traces back to Europeans trying to justify owning slaves, but also goes back
further. I see the problem as having started (or at least recorded) with Greeks
viewing non-Greeks as sub-human. This “us/them” mindset has been handed
down and repackaged for generations uncounted and, as is well known, Greek
thought is a cornerstone for European and American thought. From this
foundation we built ourselves up, off of supremacist and arrogant views. A major,
more relevant cause—in my opinion—is the founding of our country. Race was
never properly addressed, and non-whites weren’t viewed as equal humans until
we amended the Constitution. Since the problem was never resolved, and our
country made every excuse possible to keep slaves—including Civil War—we’ve
never been of one mind on ending it. By far the biggest problem is an awkward or
obvious one. Many whites are, “sick of hearing it,” and say there’s only racial
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tension because minorities stir the pot. Despite this not being the case, increasing
efforts to educate fall on deaf ears and cause more problems.”
(2516) “I think the constant focus on race is the main issue. If people would stop
focusing on race, and focus on individuals, race relations would not be an issue.”
(2517) “Nationalism. Not realizing one’s flaws and not learning from them. Not
talking. I think those who are extremely racist do not try to talk to other races
without a negative lens toward what the racist believes as an inferior race.”
(2518) “I think America’s race problems stem from an ignored history of racial
discrimination because most people would rather ignore race problems than work
to solve them.”
(2519) “Our inability to accept our different views of how people are perceived.”
(2520) “I believe it is more of a culture or familiarity issue. The number of
different races represented in the US has increased over the years and it could be
kind of overwhelming for someone who was not used to interacting with people
from other races. Another issue for the problem could be stereotypes. Some
people make stereotypes of others based on their origin.”
(2521) “I believe that people are only focusing on the negatives, fallacies, and
extrapolating the differences, rather than focusing on positives and progress.”
(2746) “The problem w/race in America is that there are people who believe they
are more superior than others. They want to desperately limit others
opportunities just to stay at the top. If you think about it, the issue is not with
what other races are doing, but it’s simply just who they are. This country is very
quick to say “All lives matter,” but don’t want to focus on the lives of those who
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aren’t taken seriously in this country. At the end of the day, we all bleed red, and
we all look the same on the inside.”
(2747) “There’s so much of America’s history that has to deal with race. Some
people’s thinking and perspective on race still is based on that dark history.
There is so many stereotypes that are still widely spread about certain races in
America and many people choose to still believe them. This is one of the reasons
we still have problems with race.”
(2748) “The issues are just something that was created long ago and it was given
a cognitive definition that allowed for hate and judgement based off the skin
color.”
(2749) “America likes to put things into categories, and when they decide people
they no longer want to fit in only these categories, they are told they cannot. For
example, people of mixed race, they are usually told or inclined by social norms
to choose the race they look more like.”
(2750) “I believe America’s problems with race come from ignorance, and to a
certain degree, lack of willing to see from another perspective. People (yes,
primarily white people) fail to understand the culture and history of the races
unlike their own, which leads to a reliance on stereotypes and prejudice to form
their opinions of other races.”
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Appendix K
Quantitative Pilot Study Findings
Subject
1. 0101
2. 0102
3. 0103
4. 0104
5. 0105
Mean
Std. Deviation

Pre-Assessment
60 - D
72 - C
52 - F
44 - F
76 - C
60.8
11.97

Post-Assessment
96 - A
80 - B
76 - C
60 - D
96 - A
81.6
13.53

Difference
36
8
24
16
20
20.8
9.26

Qualitative Pilot Study Findings
Idea of Race
“Race is your skin color and general background. It means how to identify someone and
most likely imagine where they’ve been and what their general beliefs are.”
“My definition of race is a group of people who share in the same culture. Also, who has
similar genetic encoding. We call come from different places and backgrounds.”
“Race to me is the color of one’s skin. Race is just a a label that the government has
placed on people to divide them up.”
“My understanding of race is that it is something created by societies to categorize the
different people they encounter. I think it’s at least loosely based on common genetic
traits shared by the people of a region. In my opinion, race is inherently xenophobic, as
it promotes an us vs. them mentality. As a result, I think that race means
discrimination.”
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Origin of Beliefs
“My beliefs about race probably started in school. I would say probably my teachers
and maybe my parents. Mostly history books and then watching how my parents
interacted with people of other races.”
“Just observing people, how they act and how they are is where my beliefs originated.
Most of the knowledge I gained from school is what helped shape my beliefs about race.”
“I grew up having a black uncle through marriage and three cousins who are of mixed
race. My aunt is mostly responsible for my acceptance of all races. That doesn’t mean
that I like all people of different cultures. RACE has no influence on how I view people.
It is their actions.”
“My family had a heavy influence on my views. I grew up in a household that [taught],
“All people are people.” However, since arriving in college, I have come to the
realization that I am in an interesting position. I believe in equality, but have directly
benefited from being white. I want to fight against discrimination, but don’t know what
it’s like to be discriminated against. That position forces some thought, and is part of
how I generated my views.”
Post-Intervention Perception of Race
“The definition of race being the superficial differences between two people and being
stereotyped to a particular group has not changed. The film did challenge and change
my view that race isn’t something genetically present.”
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Honestly, I wasn’t too affected by the film. I believe my definition for race is the same
because I have held my definition of race for many years and an hour and a half movie is
not really going to change anything. That being said, I am not arguing against the
history stated in the film. On the contrary, I grew up learning about most everything
discussed, unlike the moderator’s assumption of my education.”
“My definition of race was changed tremendously. I now believe that race is this idea
that we made-up that has been passed from generation to generation to diversify anyone
who looks different, or to categorize people into groups.”
“My definition of race pretty much remains the same. By watching this film, people of
different skin color or RACE are actually the same genetically.”
“It was interesting to find out that race is entirely a social construct. The genetic
similarity between people is surprising. Race is defined as a social construct created to
empower the dominant majority.”
Accuracy/Inaccuracy of Pre-Intervention Knowledge
“For as long as I can remember, there has always been a myth that there are genetic
differences between the races. The film has made me reconsider what I know to be the
truth! Race has been an institutionalized social construct meant as a justification for the
mistreatment of people for social, economic, and political gains.”
“My belief about race has not been affected by the film. I am aware of the hardships
faced by many be it in this country or across the world. Race may be a construct, even
one to benefit [some] at the expense of others, but it is relevant and very active.”
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“It changed my belief and perspective about race. The fact that they found similarities in
people other than their [own] race made me question the accuracy of the information
that was given to me from school.”
“I believe that this film accurately described RACE and how society has discriminated
against anyone who is not white or of European descent. What really stood out to me
[from discussion] was the Tulsa Race Riots in Tulsa, OK. That was very wrong and
actually made me angry that a white man lied to the public and started all that.”
“It was hard to believe how completely America has oppressed non-white races. The fact
that we blame them for not being more prosperous, while stacking weights on their
shoulders is beyond hypocrisy.”
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Appendix L

CERTIFICATE of ACHIEVEMENT
THI S AC KNO WL E DG E S TH AT

John Doe
HAS SUC C E SSF UL L Y C OM P L E TE D THE

INTRO TO RACE LITERACY

x
SIGNED ,

Kedric Bacy, Doctoral Candidate
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Appendix M
IRBNet Board Action
Christine Scheuring <no-reply@irbnet.org>
Tue 3/7/2017, 1:28 PMBacy, Kedric Q;Therese Uri <therese.uri@email.myunion.edu>
Please note that Creighton University IRB-02 Social Behavioral has taken the following
action on IRBNet:
Project Title: [1032498-1] BREAKING THE WHITE RACIAL FRAME: MIXED-METHODS
ANALYSIS OF A FILM INTERVENTION ON MIDWESTERN COLLEGE STUDENTS
Principal Investigator: Kedric Bacy
Submission Type: New Project
Date Submitted: February 20, 2017
Action: APPROVED
Effective Date: March 7, 2017
Review Type: Exempt Review
Should you have any questions you may contact Christine Scheuring at
christinescheuring@creighton.edu.
Thank you,
The IRBNet Support Team
www.irbnet.org
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LIST OF TABLES
TABLE 2.1 MEZIROW’S TEN PHASES OF TRANSFORMATIVE LEARNING
PHASE ONE

A disorienting dilemma

PHASE TWO

A self-examination with feelings of guilt or
shame

PHASE THREE

A critical assessment of epistemic, sociocultural,
or psychic assumptions

PHASE FOUR

Recognition that one’s discontent and the
process of transformation are shared and that
others have negotiated a similar change

PHASE FIVE

Exploration of options for new roles,
relationships, and actions

PHASE SIX

Planning of a course of action

PHASE SEVEN

Acquisition of knowledge and skills for
implementing one’s plans

PHASE EIGHT

Provisional trying of new roles

PHASE NINE

Building of competence and self-confidence in
new roles and relationships

PHASE TEN

A reintegration into one’s life on the basis of
conditions dictated by one’s perspective
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TABLE 4.1 DESCRIPTIVE STATISTICS
Table 4.1 – Descriptive Statistics
Participants

Frequency &
Percent

AGE
19
20
21
22
23
24
25
27
30

8
4
4
1
3
3
1
1
1

RACE
African-American/Black

8 - 31%

Asian

3 - 11%

European/White

9 - 35%

Hispanic

0 - 0%

Native-American

1 - 4%

Bi/Multi-Racial

5 - 19%

-

31%
15%
15%
4%
11.5%
11.5%
4%
4%
4%

GENDER
Male

10 - 38%

Female

16 - 62%
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TABLE 4.2 STANDARD GRADING SCALE
SCORE

GRADE

90 – 100%

A

80 – 89%

B

70 – 79%

C

60 – 69%

D

Below 60%

F
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TABLE 4.3 PRETEST AND POSTTEST STATISTICS
Subject
1. 2501
2. 2502
3. 2503
4. 2504
5. 2505
6. 2506
7. 2507
8. 2508
9. 2509
10. 2510
11. 2511
12. 2512
13. 2513
14. 2514
15. 2515
16. 2516
17. 2517
18. 2518
19. 2519
20. 2520
21. 2521
22. 2746
23.2747
24. 2748
25. 2749
26. 2750
Mean
SD

Pre-Assessment
(Score/Grade)
68 - D
72 - C
68 - D
68 - D
76 - C
84 - B
56 - F
80 - B
60 - D
76 - C
56 - F
64 - D
56 - F
64 - D
76 - C
64 - D
64 - D
76 - C
68 - D
48 - F
76 - C
72 - C
64 - D
56 - F
60 - D
80 - B
67.38
8.92

Post-Assessment
(Score/Grade)
84 - B
96 - A
88 - B
92 - A
88 - B
84 - B
72 - C
88 - B
88 - B
88 - B
92 - A
88 - B
96 - A
92 - A
88 - B
96 - A
92 - A
88 - B
88 - B
76 - C
92 - A
76 - C
80 - B
72 - C
92 - A
96 - A
87.38
6.90

Difference
16
24
20
24
12
0
16
8
28
12
36
24
40
28
12
32
28
12
20
28
16
4
16
16
32
16
20.0
9.60
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TABLE 4.3b PRETEST/POSTTEST STATISTICS BY GROUP IDENTITY
Group Identity

Mean Pretest
Score
White (n = 9)
69.33
Non-White (n = 17) 66.35

Mean Posttest
Score
89.33
92.0

TABLE 4.4 DIFFERENCE SCORES CALCULATIONS
Mean: 20
μ=0
S2 = SS⁄df = 2400/(26-1) = 96
S2M = S2/N = 96/26 = 3.69
SM = √S2M = √3.69 = 1.92
T-value Calculation
t = (M - μ)/SM = (20 - 0)/1.92 = 10.41

Difference
20.0
25.65
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TABLE 4.5 THEME: PRE-INTERVENTION RACIAL FRAMING
Codes
46% - Heritage/Culture

Data
“My definition is a type of cultural
identification which goes deeper than skin
and more into a community/tribal ideal.”
“It is a heritage and helps link you to the
past.”
“Race relates to the culture and heritage of a
people.”
“Race has to do with your origin, where you
come from. It is usually linked to culture
and an individual has no control over their
race.”

19% - Biology/Physical Traits

“Race is commonly used in place of
ethnicity. When I hear “race” I think ethnic
groups.”
“Race is the physical makeup of a person,
and biological makeup, of which society
looks at the physical traits of the person.”
“Race is a combination of physical
characteristics”
“Race to me is the biological, historical, and
cultural differences between people.”

12% - Skin Color

12% - A Social Construct
11% - Other

“Race is defined as a series of physical and
cultural characteristics shared by a common
group of people.”
“Race is the skin you were born in.”
“Race to me is simply the color of one’s
skin.”
“Personally, I like to think of race as being
strictly a social construct.”
“Race is an identity you associate with once
you are born.”
“I’ve only known race as the human race.”
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TABLE 4.6 THEME: POST-INTERVENTION RACIAL FRAMING
Codes
51% - A False Concept

Data
“With this film, it helped me with the actual
history that we have neglected as a nation,
to address the ugly truth about the American
history.”
“[My beliefs] were impacted a lot. I learned
a lot, more than I thought I would. This
film really opened my eyes about America’s
true history, and the people they call heroes
nowadays. It really is helping shape my
beliefs and opening my mind to some things
I didn’t see before.”

34% - A Social Construct

“I was not aware that there was no
biological basis for race. Additionally, the
films exposed the filthy tactics of a
wretched system built off of exploitation
and [the] rewarding [of] opportunities and
[their] greed.”
“I went through a range of emotions while
watching these films. Race is a social
construct that is used to hold down minority
groups for the benefit of the dominant
group, and it is unacceptable. I’m thankful
for this experience, I learned so much.”
“I always thought race was a biological
factor, but the film showed me that it is a
social construct.”

15% - No Change

“I have a better understanding on race, in
that it is just an illusion that is made
up…we are all the same. We just have to
be able to stand up, be leaders, and educate
ourselves and others on race.”
“It’s different to see how many myths they
debunked on race and it sort of opened my
eyes. My beliefs on race are still the same,
but I’m more aware now…there was some
interesting stuff I learned from the film.”
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TABLE 4.7 PRE-INTERVENTION & POST-INTERVENTION RACE/PERCEPTIONS
Pre-Intervention

Post-Intervention

46% - Heritage/Culture

51% - A False Concept

19% - Biology/Physical Traits

34% A Social Construct

12% - Skin Color

15% - No Change

12% - A Social Construct
11% - Other
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TABLE 4.8 CORRELATION ANALYSIS
Subject

6. 2501
7. 2502
8. 2503
9. 2504
10. 2505
11. 2506
12. 2507
13. 2508
14. 2509
15. 2510
16. 2511
17. 2512
18. 2513
19. 2514
20. 2515
21. 2516
22. 2517
23. 2518
24. 2519
25. 2520
26. 2521
27. 2746
28. 2747
29. 2748
30. 2749
31. 2750
Mean
Correlation = - 0.26173

X Variable = Score
Differential
Increase
Point
0 - 10
1
11 - 20
2
20 - 30
3
30 - 40
4
2
3
3
3
2
1
2
1
3
2
4
3
4
3
2
4
3
2
3
3
2
1
2
2
4
2
2.54

Y Variable = Change
Differential
Effect
Point
No Change
1
Slight
2
Moderate
3
Significant
4
3
3
3
3
1
4
3
4
3
1
2
3
2
3
4
1
1
3
2
4
3
1
4
2
2
2
2.58
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FIGURE 1. RACE LITERACY ASSESSMENT RESULTS

Race Literacy Assessment Results
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