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Abstract 

In 2016, the David O. McKay Academy opened its doors to students.  The 

school experienced multiple difficulties opening and operating.  The researcher 

wondered whether these difficulties were a problem actualizing the goals and vision 

of the school into a workable and sustainable model.  The purpose of the case study 

was to identify whether and how the David O. McKay Academy’s parents and 

teachers believed the policies, practices, and procedures contributed to the two-fold 

mission of rigorous academics and faith development.  This purpose was supported 

by a primary research question: In what manner, if any, did the school’s policies, 

practices, and procedures contribute to, or impede the two-fold mission of rigorous 

academics and increasing children’s’ faith?  The researcher implemented a single-

case embedded research design to explore this unique problem, and conducted a 

study during the final month of the David O. McKay Academy’s inaugural year.  The 

collected data were transcribed, and analyzed.  From this data emerged several 

themes about religious observations, the environment within the school, the 

academic structure, and the administration of the school.  The researcher utilized 

these themes to develop a solution to the school’s inability to actualize its mission 

goals.  This proposed solution included early stakeholder engagement and strategic 

planning to fine tune every element of the school before students arrive, sequencing 

the programs to allow for growth, and more importantly encourage the school to 

start with a program that is manageable, and lastly, an elongated timeline allowing 

the school to develop and refine itself before the daily grind of students’ work 

impedes the process.  This proposed solution will be most meaningful to future 
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schools, and school leaders within the LDS community, as well as private schools in 

general.  This dissertation in practice contributes to the previous scholarly work 

already done, and opens topics for further research.  As a culmination to Creighton’s 

Ed.D. in Leadership, this dissertation also contributes to the growing knowledge 

about leadership in the real world, and the power that is possible when leaders 

involve their followers in the formation of their collective identity.  
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CHAPTER ONE: OVERVIEW OF THE DISSERTATION IN PRACTICE  

In June of 2015 Nevada State Treasurer Dan Schwartz announced the 

formation of a committee to develop the Nevada Education Savings Account (ESA) 

(Hewitt, 2015).  The ESA bill was meant to allow parents more flexibility and 

options in deciding where their child is educated (Hewitt, 2015).  Public funds that 

had been set aside for K-12 education would become available to K-12 private 

schools.   

The ESA announcement prompted an independent educator from Utah 

(whose name has been intentionally removed) to contact a Las Vegas, NV 

businessman, whose family had helped financially supported several schools and 

programs.  Both the independent educator and the businessman were members of 

the Church of Jesus Christ of Latter-day Saints (commonly known as “the Mormons”, 

and hereafter referred to as “the LDS church”).  They decided to utilize their 

experience, and the ESA program to open a private school in Las Vegas that would 

serve to the members of the LDS church.  The school they started was named The 

David O. McKay Academy (hereafter referred to as the Academy), and they began 

working to begin classes in September 2016.  The Academy’s mission was “to 

prepare [the] students for the rigors of academic study at the collegiate level, while 

strengthening their testimony in the restored gospel of Jesus Christ, by acquainting 

them with voluminous knowledge the light of Christ has given us” (Simmons, 2016).  

The Academy’s mission was to educate students within an environment that 

supported the identity of members of the LDS Church.  
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As such, the Academy was relatively unique in private education.  In 2016, 

there were a reported 33,619 private K-12 schools in the United States, of which 

20,083 were affiliated with a religious organization.  The Catholic Church operated 

6,695 of those private K-12 schools (Broughman & Swaim, 2016).  There were only 

twelve K-12 private schools, including the Academy, that were aligned with the LDS 

church, serving 1,655 students (Private School Review, 2017).  

Unlike the Catholic private schools, these twelve LDS K-12 private schools 

were not endorsed by the LDS church.  The LDS church had only endorsed three 

academic institutions.  These were the three church-operated universities, one each 

in Provo, UT, Rexburg, ID, and Laie, HI.  The LDS church did not endorse any K-12 

institution, which also meant the schools operated without the financial assistance 

of the LDS Church.  These twelve schools were essentially independent 

organizations that voluntarily adhered to the standards of the LDS church.   

Still, because of the anticipated ESA voucher, a hallmark of the Academy was 

going to be its cost.  The founders hoped to create a private school that was within 

the financial ability of most families.  Using the ESA voucher, it was estimated that 

each student would be responsible to pay an additional $1,000.00 in tuition.  The 

ESA contributed to the interest in the school, with over 1,000 students enrolling 

before April 2016.  Based upon this interest, the founders acquired two properties 

to service two K-12 campuses.  They hired support and administrative staff, and 

faculty.    

In June 2016, opponents of the ESA bill filed their first cases in the Nevada 

Supreme Court, and the program was put on hold until the court issued a ruling.  
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The Academy continued enrollment, hopeful for a favorable court ruling.  The 

faculty, staff, and families were reassured that the school would open, as planned, in 

September 2016.   

With the planned opening less than a month away, the Academy experienced 

significant setbacks.  One of the two planned campuses was embroiled in a legal 

dispute with a former school that had operated in the space.  The founders decided 

to cancel their plans for the space, and focus on one campus. The 40+ faculty began 

meeting on campus for training, and student enrollment began to dwindle.  The 

court had still not issued a ruling on the ESA.  Students and staff began to question 

the viability of the school.   

By the opening of school in September 2016, enrollment had dwindled to 112 

students between grades K-12, the faculty and staff were reduced to 17, and the 

school changed leadership three times.  To make matters worse, the court had 

postponed any ruling for the ESA until November 2016. 

At the time of this study, the court had ruled that the ESA, as it read then, was 

unconstitutional, and the governor and legislators were re-writing it with hopes to 

reintroduce the bill.  This setback had a negative effect upon the David O. McKay 

Academy which created uncertainty about the program’s viability.   

Problem Statement 

During the Academy’s staff orientation, the researcher was asked by 

members of the school’s administration about his opinion on the organization, and 

to draft a proposal for recommendation.  The researcher’s observations, combined 

with literature and research suggested the school was likely to struggle.  The 
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problem identified by the researcher was that the Academy struggled to actualize 

the goals and vision of the school into a workable and sustainable institution. With 

the administrative changes, lack of organizational structure, staffing changes, and 

reliance upon external funding, the Academy was at risk of becoming a failed 

attempt. 

Purpose of the Study 

The purpose of the case study was to identify whether and how the 

Academy’s parents and teachers believed its policies, practices, and procedures 

contributed to its two-fold mission of rigorous academics and faith development.  

This inquiry was of vital importance because it focused the inquiry on 

arguably the two most important groups of stakeholders, parents and 

teachers.  Together they are in the best position to assess the ultimate success of the 

policies, practices and procedures in students' academic achievement and faith 

development.  Furthermore, they are the ones who are most influential in applying 

the policies, practices and procedures to achieve these results.  The significance of 

this study is also enhanced by the absence of scholarly inquiry into LDS based 

schools. 

Research Question 

Adhering to Creswell’s (2014) guidelines, the research question spoke to the 

broadest topics within the study.  For this study, the Primary Research Question 

(PRQ) is as follows: 
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• In what manner, if any, did the Academy’s policies, practices, and procedures 

contribute to, or impede the two-fold mission of rigorous academics and 

increasing children’s’ faith? 

The researcher included several Secondary Research Questions (SRQs) to 

clarify the stakeholders’ understanding of the mission and objectives.  These 

included: 

• What did the parents and teachers think of the mission, and how did they 

interpret that being accomplished?     

• Which, if any of the policies, practices, and/or procedures contributed most 

to the mission?   

• Which, if any of the policies, practices, and/or procedures contributed least 

to the mission?   

• Which, if any of the policies, practices, and/or procedures had a negative 

effect upon the mission of the academy? 

Aim of the Study 

The aim of this dissertation in practice was to utilize the results from this 

case study of the Academy to create a mission-based guide for future LDS private K-

12 schools.  

Methodology 

This dissertation in practice sought to identify whether and how the 

Academy’s parents and teachers believe the school’s policies, practices, and 

procedures impacted or impeded the two-fold mission of rigorous academics and 

increasing children’s faith.  The researcher proposed to interview 15 parents of 
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students currently enrolled in the Academy and conducted 12 interviews; and 

proposed to interview seven teachers employed by the Academy and conducted five 

interviews to determine what their understanding of, and expectation for the 

mission was, and whether any of the policies, practices, and procedures contributed 

to, or impeded the mission, and to what extent.  These interviews were conducted 

individually, and took place formally, meaning that the teachers and parents had an 

opportunity to schedule an interview time.  In these interviews, participants 

identified which practices and procedures contributed to the two-fold mission.  

Additionally, the parents and teachers were asked to reflect upon any policies, 

practices, and procedures which they felt had a negative impact on the missions’ 

outcomes.  The researcher also asked what the participants’ plans were for the 

second year, whether teachers intended to continue working with the school, and 

whether parents intended to reenroll their children.   

Their responses were recorded, and saved on a password-protected local 

hard drive.  All responses were then transcribed, de-identified, and anonymized.  

The transcribed responses were uploaded into the NVivo software program where 

they were coded for themes and evaluated consistent with conventions appropriate 

to qualitative research.   

Definitions of Relevant Terms 

The definitions for the following terms are helpful to readers unfamiliar with 

the subject.   
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Aligned: A school that uses the philosophical ideas of another group without 

their express endorsement.  In certain contexts, the word based is used, and 

expresses the same idea.       

Attached: This will refer to schools that are connected to a sponsoring 

religious organization.   

Founding Team: The individuals who originate the concept of a school, and 

begin the work bringing the idea to fruition.   

K-12 School: A school, or school system that serves students from 

kindergarten through 12th grade.   

Policies: These are the written rules guiding the decisions within the school. 

Practices: These include the standards, behaviors, and actions that are 

expected to happen in the school, but are not necessarily written down.     

Private School: A school or school system that covers operating expenses by 

collecting tuition, or through private donations.   

Procedures: These include the standards, behaviors, and actions that are the 

result of the official policies. 

Public School: A school or school system that covers operating expenses with 

public funds collected through taxes.   

Voucher: A government subsidy for private education provided to families for 

their use in paying for an alternative to public education. 

Limitations, Delimitations, and Researcher Biases 

“Limitations are particular features of your study that you know may 

negatively affect the results or your ability to generalize [and] are usually areas over 
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which you have no control” (Roberts, 2010, p. 162).  The limitations were external 

elements that influenced the research, while delimitations were the factors which 

the researcher imposed to focus the study.  Researcher Bias was another element 

that impacted the research.  Biases affect the researcher’s ability to interpret the 

data objectively (Bryant, 2004).   

In this dissertation in practice the following limitations were identified: (a) 

the sample size, which was small and geographically confined to the Las Vegas, NV 

area, (b) the feelings of interviewees regarding the school would be indicative of 

their experience, (c) the willingness of individuals to participate in the study, (d) the 

religious identity of the parents and teachers in Las Vegas, NV, which created 

nuances and doctrinal interpretations that would vary from congregations in other 

locales, (e) the lack of longitudinal data, (f) the nature of case study methodology, 

which focuses on a single iteration (Yin, 2014), or as Simon and Goes (2011) 

explained, the case study occurred in the real world, and as such the explanations 

about situations were confined to that group.  A final limitation was the lack of 

research, relative to LDS based K-12 education, to inform the study.  

The delimitations impacting this study included: (a) a focus on LDS parents 

and teachers to the exclusion of other private schools with religious affiliation, as 

the study was confined to the Academy (b) the time frame of the study, which 

addressed the perceptions of the academy’s parents and teachers at the conclusion 

of the first year, (c) the exclusion of input by students or administrators, (d) the 

exclusion of quantitative data pertaining to attendance records, or grades.   
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Roberts explained, “Ethical researchers report results honestly and 

objectively” (2010, p. 39).  To adhere to the standards of honesty and objectivity, it 

was important to eliminate researcher subjectivity or bias.  The researcher was 

originally employed by the Academy to teach.  He was approached by members of 

the administration and asked to informally review the school, and provide 

recommendations.  Part of this review included the recommendation to eliminate a 

majority of the staff positions, including his own. The separation was amicable, and 

the researcher remained connected to the academy as a substitute teacher, and 

consultant.  The researcher took steps to mitigate any bias from his employment, 

recommendation, and resignation by inviting several independent individuals to 

review the interview results to identify their own themes.  

The Relationship Between Leadership and the Study 

This study related to leadership by collecting data from stakeholders which 

contributed to a better understanding of the Academy’s efforts to achieve its 

mission.  This study involved input from two important stakeholders within 

education; the parents, and the teachers.  The importance of these stakeholder 

groups is examined more fully in Chapter Two: Literature Review.  However, 

integrating these stakeholder groups served to articulate the collective identity, 

which gave “a sense of place in the world” (Haslam, Reicher, & Platow, 2011, p. 144).  

Creating a collective identity between leaders and stakeholders related to Haslam, 

Reicher, and Platow (2011), who described leadership as the process of integrating 

followers and leaders within the group.  Within the Academy, the leaders could not 

impose an identity upon the other stakeholders.  Following Haslam, Reicher, and 
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Platow’s (2011) dialogic identity crafting, each stakeholder within the school could 

be leaders and followers, simultaneously.  As each stakeholder participated in the 

community they contributed to what the identity of the school would be. 

The relationship between this dissertation in practice and the leadership at 

the Academy was meant to facilitate the crafting of the core identity.  Through this 

study, the stakeholders would better understand how the community interprets the 

mission, and whether or not they believed practices and procedures contributed.  

This study afforded the stakeholders an opportunity to craft their collective identity.  

Significance of the Dissertation in Practice Study 

This dissertation in practice was significant because of its contributions to 

our deeper understanding of school policy effectiveness.  This study described a 

unique instance of founding a new school.  It was also significant because it 

examined a situation within an obscure educational phenomenon.  

This dissertation in practice is significant because it contributed to our 

understanding of school policy effectiveness within private faith-based education.  

Interviewing the parent and teacher stakeholders shed light on how these different 

groups believed policies, practices and procedures contributed to the school’s 

mission.  In doing this, it also addressed the role of leadership within private 

schools, and showed the differences in stakeholder expectations.  This study was 

also significant because it examined a rare occurrence of a first-year school within a 

community where there are only twelve private K-12 schools in the U.S. (Private 

School Review, 2017; Broughman & Swaim, 2016).  Additionally, its data revealed 
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broad interpretations of mission and policies, practices, and procedures, which 

advocated for precise strategic planning processes in school development.     

Summary 

The 2015 ESA program promised to provide options for Nevada’s families in 

educating their children.  The simple version of the plan would have allowed 

parents to utilize the tax dollars they contributed towards public education to 

subsidize a private education.  This would have made private education a possibility 

for many families, and several individuals saw this as an opportunity to start a 

private K-12 school that would cater to families and students who belonged to the 

LDS church.  While other religious denominations had robust educational 

affiliations, the LDS church’s system only included institutions of higher education.  

The few K-12 institutions that did align with the LDS church were privately owned 

and received no support from the church.  The Academy was one of these schools, 

and in its first year it struggled to actualize its vision into a sustainable model.  The 

researcher wondered about the underlying causes.  The researcher proposed an 

embedded case study, with an aim that would guide future LDS private schools.  
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CHAPTER TWO: LITERATURE REVIEW 

Introduction 

The mission statement of the Academy introduced two important concepts, 

purpose and values.  The mission statement spoke to an academic program that 

prepared students for the rigors of study at the college level.  This purpose is shared 

by many schools.  The Academy’s mission statement also included the development 

of the students’ faith.  This element is what makes the Academy unique, or which 

makes the Academy’s approach to education unique.  

The second concept was value.  The literature described value as an 

intangible asset that makes an organization special.  School value was best 

understood in conjunction with a stakeholder or group of people, and was observed 

throughout education’s federal legislative history. The National Defense Education 

Act of 1958, which was one of the first major attempts at legislation over school 

success (Jolly, 2009), set the standard for school success in terms of math and 

science classes, and the country’s competition with the Soviet Union.  The value was 

American supremacy against the Soviet Union in the space race.  When President 

Johnson signed the Elementary and Secondary Education Act of1965, it was meant 

to counteract “the disparities that exist in our own public schools” between the 

blacks and whites (Bishop & Jackson, 2015, p. 2).  The schools’ value was to educate 

both black and white students equally.  When the bill was reauthorized under 

Presidents Bush and Obama as No Child Left Behind of 2001, and Every Student 

Succeeds Act of 2015 respectively, the purpose remained the same that it 

historically had, to educate students well.  The value of the school shifted to educate 



DAVID O. MCKAY ACADEMY 

 

13 

the students in a way that made them competitive against students in other 

countries.  Across time, these changes in value looked like a shift in policy.  But if we 

examined a single school, in a moment of time, value articulated what made a 

particular school stand out from the others.  For the Academy, its value rested in the 

distinction of educating children in an environment conducive to the standards of 

the LDS church, and that promoted the children’s faith.  

This chapter includes two main sections, each focusing on a different aspect 

of the Academy’s mission statement.  The first section included literature about 

rigorous academics, and education.  The second section included literature about 

faith development.  This section also includes literature about creating values and 

intangible assets. 

Rigorous Academics 

Questions about academic rigor have been present since the first half of the 

20th century.  Marzano suggested that “Americans no longer thought of their schools 

as exceptional”, but that such doubts had been present in research since the 1950s 

(2014, p. 2).  Hattie (2009) conducted a meta-analysis of over 60,000 studies on 

school effectiveness, wherein 150 themes emerged which positively impacted 

student performance.  Hattie (2009) did not try to create a checklist for classrooms, 

even introducing his study as more “than a litany” of effective practices (p. 6).  He 

continued by writing that such lists devolved into a list of “common sense,” and 

explained that “if common sense is the litmus test [for what makes effective 

education] then everything could be claimed to work, and maybe therein lies the 

problems with teaching” (2009, pp. 6-7).   Levine and Lezotte (1990) improved upon 
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these results by exponentially narrowing the contributing factors to seven factors.  

Their study analyzed nearly 300 studies exploring effective schools (Levine & 

Lezotte, 1990).  Edmonds and Fredericksen developed their own list of factors 

impacting student performance.  They sought to answer whether there was a 

correlative or causal relationship between student demographics (i.e. race, gender, 

economic background) and student performance.  They concluded that if the 

relationship was causal, then there would be no schools with impoverished minority 

populations succeeding, and yet that wasn’t the case (Edmonds & Fredericksen, 

1979).  The relationship was correlative.  In their research, five factors were 

common among the schools with excellent academic success.  Each of the previously 

mentioned studies devised a list depicting the traits which they felt were the mark 

of academically successful programs. 

Marzano highlighted that the differences between the factor lists of Edmonds 

and Fredericksen, Hattie, and Levine and Lezotte were more semantic than 

substantive (Marzano, 2003). Marzano categorized each of the factors as school 

level, teacher level, and student level factors.  For purposes of this study, the 

researcher focused this literature review on the school level factors of Marzano’s 

meta-analysis, which include, in order of impact on students, (a) a guaranteed and 

viable curriculum, (b) challenging goals and effective feedback, (c) parent and 

community involvement, (d) safe and orderly environment, (e) and professionality 

and collegiality.   
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Curriculum 

The factor identified as having the “most impact” on academic performance is 

a guaranteed and viable curriculum (Marzano, 2003, p. 22).  An understanding of 

curriculum likely focuses on texts, or lessons.  But curriculum is more nuanced, 

noted Akker (2007), who wrote that the best way to define the term is “as a course, 

trajectory, or plan for learning” (Akker, 2007).  Akker’s (2007) definition 

contributed to Marzano’s (2014) depiction, in which the lessons must have 

durability over time.   To further diversify the concept, the Second International 

Mathematics Study identified curriculum as either “intended, implemented, or 

achieved” (Marzano, 2003, p. 23).  These categories highlighted the potential 

discrepancy between what was intended, what gets enacted within the school, and 

what was ultimately achieved.  Curriculum was more than just the books taught in a 

class.  It included the plan for how those books related to the lessons, which related 

to lessons and books taught by other teachers in subsequent and previous grades, 

and related to the various expectations placed upon the curriculum, and the ability 

to bring those plans to fruition within a classroom.      

Walker (2003) wrote that curriculum was defined as content, purpose and 

organization of learning.  Akker (2007) elaborated upon Walker’s (2003) 

parameters, and developed a list of 10 guidelines when developing curriculum (see 

Table 1).    

Akker’s (2007) elements combined with Marzano (2003) and others depict 

curriculum as a plan for nearly the entirety of the child’s academic career.  
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Akker’s Guidelines for Effective Curriculum 

Rational or Vision Why are they learning? 

Aims & Objectives Toward which goals are they learning? 

Content What are they learning? 

Learning Activities How are they learning? 

Teacher Role How is the teacher facilitating learning? 

Materials & Resources With what are they learning? 

Grouping With whom are they learning? 

Location Where are they learning? 

Time When are they learning? 

Assessment How to measure how far learning has progressed? 

Table 1- Akker's 10 components of curriculum. 

Part of what makes the curriculum successful has been shown to be its 

delivery.  One of the contributing factors to student success was the actual pedagogy 

a teacher implemented within a classroom, where the teacher changed the delivery 

of the curriculum depending on the needs of the student (Hattie, 2009; Skarr, et al., 

2014).  The pedagogy had a much more significant effect upon student performance 

than teacher’s content knowledge.  As noted by Hattie, it was long argued that 

teachers needed to have an in-depth understanding of their content area, but “there 

is not a large corpus of evidence to defend it”  (2009, p. 113).   Not every student 

learned in the same way, and needed to experience the content through a 

differentiated approach.  Regardless of the students’ academic abilities, or their 

current ranking within a classroom, parents noted that a teacher’s inability to 
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differentiate instruction to the needs of the students was a significant roadblock 

(Griffin & Galassi, 2010).  The interaction between the teacher and the student 

during instructional time was integral in determining whether a student succeeded.  

Our understanding of curriculum, as more than books, but including plans, 

and lessons was further augmented by Bligh’s analysis, in which he noted that 

lectures, especially in the current educational environment, “cannot be used on their 

own to promote thought” (2000, p. 3).  Bligh (2000) synthesized dozens of studies to 

identify what objectives lectures can achieve, what techniques make lectures 

effective, alternatives to lectures, and how to sufficiently plan lectures.  His research 

showed that lectures were as good as any other method in conveying information, 

but not as effective as discussion when trying to promote thought (2000).  In 

addition to lectures, Bligh (2000) encouraged discussion work, controlled 

discussions, case studies, student presentations, and audio/visual components.       

A guaranteed and viable curriculum was more than books.  As a concept, it 

was encompassed lectures a teacher presented.  Curriculum included the plan for 

what was to be taught, when it was to be taught, the standards it was meant to 

reach, the modalities for how it would be taught, and the way all these elements 

related together each successive year.   

Goals and Feedback 

In Marzano’s (2003) synthesis of the research factoring into student success, 

the second most prominent factor was challenging goals and effective feedback.  The 

key element here was, “data.”  Any goal or objective set without reliable data was 

unrealistic, and if feedback did not include data, it was opinion.  When setting goals, 
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it was important for the goals to be measurable, and difficult, but not so difficult that 

they became unrealistic.  It was also important for feedback to be given periodically 

to assess one’s proximity to achieving the goal.  Goals and feedback were the 

proverbial coin, neither element was complete without the other. 

Goals 

When Marzano (2003) used the term “challenging goals,” he was referring to 

the academic goals, or how much progress the students made in an academic year.  

Challenging goals were tremendously relevant to any discussion on school academic 

rigor because the goals depicted what the school planned for its students to achieve.  

In examining challenging goals, it was helpful to understand how the goals were 

made, and not just what challenging goals looked like.   

The effects of challenging goals on student performance were discussed by 

Edmonds and Fredericksen (1979) in their analysis of schools serving economically 

disadvantaged students in Detroit, MI.  Edmonds and Fredericksen (1979) found 

several factors that impacted student performance, and were also able to eliminate 

factors which other researchers identified as having a significant effect on student 

performance.  One factor they noted was that schools do better when the teacher 

believes “a common standard of instruction can be applied to all” (1979, p. 40).  

What is meant by the common standard of instruction referenced situations in 

which teachers delivered truncated lessons in an attempt to meet the students on 

their level.  Their results found that the schools with higher rates of success had 

“few teachers of remedial reading, and few students enrolled in special 

mathematics” (1979, p. 40).  These schools did, in fact, have special education 
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programs, and specialists, but generally the children were all placed in the same 

level, and students were not put into special groups.  By expecting all students, 

regardless of their ability, to adhere to the same rigorous standards, the teachers 

drove performance in a positive direction.     

 As important as goals themselves were, the way in which they were 

designed was equally important.  Schmoker remarked that “the combination of goals 

and teamwork is essential to [student] performance” (1999, p. 24).   The 

interconnection between goals and teamwork had been discussed by others.  Little 

wrote, “the collective capacity of a school, program, or group to serve students is 

arguably improved by joint decision making on matters of curriculum, instruction, 

and testing” (1990, p. 523).  Little’s (1990) work reflected the idea that teamwork 

was more effective.  She discussed attempts made by teachers to work together, and 

found that attempts were as weak as telling stories to each other about their 

classroom all the way through rigorous team teaching where resources and class 

time were shared.  Little (1990) found that performance improved as teachers had 

deeper and more sincere collaboration.  Little’s (1990) work related to Marzano’s 

(2003) notion of challenging goals, because goals should be based in teacher 

collaboration, and the challenging goals would evidence the teachers’ input.   

Feedback 

According to Marzano (2003), feedback joined with goal setting, was the 

second most impactful school-level factor impacting student success behind 

curriculum.  Teachers, and schools collected multiple data points, but it was in 

sharing that data that it became a powerful tool. Feedback “is conceptualized as 
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information provided by an agent. . . regarding aspects of one’s performance or 

understanding” (Hattie & Timperley, 2007, p. 81).  Whenever a teacher corrected, 

praised, edited a student’s work, this was feedback.  One reason feedback was 

important was that it “shows the students that someone cares” (Brockhart, 2008, p. 

4).    

Providing feedback was more than grading homework, or than sending home 

progress reports, though those certainly were considered types of feedback.  In fact, 

this was traditionally how feedback was viewed, namely as information given to the 

students “after the task” had been completed (Butler & Winne, 1995, p. 246).  But 

good feedback was more than a grade letting a student know how they performed, 

but was “information that a student can use, which means that a student has to be 

able to hear and understand it” (Brockhart, 2008, p. 2).  Good feedback contributed 

to how the student was performing, not just an evaluation on how they performed.   

The mode of feedback varied based on the context, the student, and 

strategies.  Brockhart (2008) explained “some assignments lend themselves better 

to written feedback. . . some, to oral feedback. . . and some, to demonstrations” (p. 

15).  The mode of feedback as one of four strategies Brockhart (2008) identified as 

impacting feedback’s effectiveness.  She also included: timing, amount, and 

audience.  Timing refers to how often, and when the feedback was given.  This 

included when feedback occurred immediately, and when it was delayed.  Amount 

refers to how many points were addressed in the feedback, and which points were 

most important.  Lastly was the audience, which referred to feedback given in the 
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presence of other students, or parents, and feedback that as better suited for 

individual meetings.     

Community Involvement 

The third most impactful school-level factor on student performance, 

according to Marzano (2003) was community involvement.  Marzano (2003) 

depicted community involvement as greater than letters home to parents, but 

included feedback from parents, a voice in governing bodies, and parent 

participation in school.  Elsewhere, the term community involvement equated with 

parent engagement.  

A fact so ubiquitous in educational research that its impact is mostly 

unquestioned is parental engagement.  Epstein (2011) articulated six modes by 

which parents could engage their students’ education.  These modes included, 

parenting, communicating, volunteering, learning at home, decision making, and 

collaborating with the community.  Known as the Epstein Framework, these six 

modes describe all the ways parents engage, and how impactful each of those 

engagement modes were.  No school embodied all the modes of parent involvement 

because the parental needs varied by community.  For example, Epstein (2011) used 

the term, parenting, which referred to efforts by the school to help parents create a 

home environment that was conducive to learning.  These efforts included 

“parenting courses” and even “GED” and “college-credit” opportunities for families 

(2011, p. 395).  The idea of parent engagement, and Marzano’s (2003) broader term, 

community engagement, indicated a school that involved, indicated a community 

that “supported” and “were supported by the school” (2003, p. 48).  This school-
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level factor, Marzano argued, was the third most impactful factor upon student 

performance.  

Parent engagement became less frequent as the student matured.  Halsey 

(2005) explained that parent involvement declined as the students grew because of 

increasingly complex school structures.  The student no longer had a single teacher, 

but a teacher for every subject, which left parents unsure how they were to 

participate.  This uncertainty was a consequence of perceived differences in each 

teachers’ needs (Halsey, 2005).  Despite the importance of parent involvement in 

ensuring student performance, parents tend to become less involved in the 

student’s academic life because of increasingly complex academic systems.   

A wealth of data highlighted the impact parental involvement had on a child’s 

education.  One example was a study in which parents, teachers, administrators, and 

coaches maintained a rich channel of communication regarding the performance of 

a student.  The student’s improved performance in school was attributed to the level 

of communication between each of the adults within the student’s life.  (Harris, 

Hines, Kelly, Williams, & Bagley, 2014).  The results of this study support Epstein’s 

(2011) framework, and Marzano’s (2003) analysis that building a network within 

the community positively impacted academic performance.    

Fan and Chen stated, “The idea that parental involvement has positive 

influence on students’ academic achievement is so intuitively appealing that society 

in general, and educators in particular, have considered parental involvement an 

important ingredient for the remedy for many problems in education” (2001, p. 1).  

They argued that educators perceived parental involvement as so important that 
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schools would accept any involvement from parents.  Fan and Chen explained that, 

“parental home supervision has very low relationship with students’ academic 

achievement, whereas parents’ aspiration/expectation for their children’s 

educational achievement has the strongest relationship with students’ academic 

achievement” (2001, p. 22).  They concluded that a parent did not need to sit with a 

child and do homework if the child had a clear understanding of what the parent’s 

expectations were.  

Environment 

Marzano’s (2003) fourth factor impacting students’ academic performance 

was the physical quality of the learning environment.  Ideally, each student would be 

fortunate to learn within a fully stocked and supplied classroom.  Within Hattie’s 

(2009) analysis, the purpose was to examine economically disadvantaged schools 

that still achieved excellent student performance.  From these studies it was 

determined that a school did not need to include top-of-the-line tools.  The unifying 

traits of this factor included the safety of the children within the space, and the 

cleanliness of the space.   

In another study, the social dynamic within the school contributed to the 

environment, and impacted the student’s ability to learn and succeed (Rutledge & 

Cannata, 2016).  When students had frequent and positive communication with a 

teacher they tended to perform better (Hawkins, Graham, Sudweeks, & Barbour, 

2013). These positive interactions fostered an environment where the student 

wanted to participate.   
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Some schools attempted to create this environment by establishing rules, 

meaning that they structured every second of a student’s day from arrival, clothing, 

policies for siting, and responding (Dobbie & Fryer, 2011).  While these institutions 

might have increased the immediate academic performance of the student, Golan 

(2015) questions whether such success was worth it.  She argued that the result of 

these restrictive environments was not that it taught students to learn, but to obey.  

The students succeed because they learned not to engage the material.  Golan wrote,  

[restrictive environment] schools thus promote academic achievement while 

reinforcing inequality in cultural skills.  These findings suggest that what 

works for academic achievement may not coincide with what works for 

students’ success in later life stages (2015, p. 115).   

Golan’s (2015) concern was that the rules imposed in certain schools were 

based upon the culture of the teacher, but were not analogous to the cultural 

practices experienced by the student.  While the goal was for the student to succeed, 

the academic success itself was not the target.  The academic success was meant to 

encourage the student towards further growth and learning.  Creating an 

environment in which the student thrived required a structured program, but not 

one that was so restrictive that it conditioned the students to fear learning.  When 

students and teachers had frequent and positive interactions, the result was 

academic success that reinforced a student’s desire to learn.   

Professionalism 

Marzano (2003) explained that the way the teacher handles themselves 

within the classroom also impacts the students’ academic performance.  This factor 
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“does not include [friendship]” (Marzano, 2003, p. 61).  Rather it included the way 

teachers interacted with each other, and included such behaviors as “openly sharing 

failures and mistakes, demonstrating respect for each other, and constructively 

analyzing and criticizing practices and procedures” (2003, p. 61).  As a concept, it 

was already discussed in the section describing goals and feedback.  As Schmoker 

(1999) explained, goals are more effective when there is teamwork.  Little (1990) 

described circumstances in which student performance increased as the 

interactions between faculty members became increasingly more interconnected, 

and moved from collegial friendships in which stories are told, to co-teaching 

environments where each teacher takes part in designing the goals.  

Human Resources Literature 

Although not noted in Marzano’s framework, the researcher was led in the 

process of this research to also examine the issue of professionalism from a human 

resources perspective, highlighting the fact that teachers are not autonomous, but 

are also employees, and have people to whom they report.   

Teachers, even in cooperative teaching classrooms, have a level of autonomy 

within their classroom.  The teachers are responsible for the goals, planning, and 

education of the students within their own classroom.  In addition to that, teachers 

are part of a larger system.  They are also employees, with superiors at the 

department, grade, and school level.  Teachers’ perceptions as employees is 

something that cannot be excluded when discussing professionalism.    

Job satisfaction was shown to be an important metric for an organization’s 

longevity (Tentama & Pranungsari, 2016; Pfeffer, 2014).  The type of environment 
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within the school was going to depend on how the teachers felt about their jobs 

(Somech & Drach-Zahavy, 2000).  The teachers, rather than the administrators or 

other staff at the school, had one of the most important roles because they had the 

most direct and immediate interaction with the student.  No single method could 

perfectly gauge a teacher’s level of satisfaction because individuals found different 

situations rewarding.  For example, many teachers preferred smaller class sizes 

(Michaelowa & Wittmann, 2002), but Hawkins et al. (2013) suggested that the 

positivity within the environment is more important predictor of teacher job 

satisfaction than the teacher-student ratio.  These two studies involved very 

different sample groups (online teachers in Utah, USA, and rural village teachers in 

Madagascar, Burkina Faso, Cameroon, Côte D’Ivoire, and Senegal respectively).  Not 

all teachers found satisfaction in the same situation.  Regardless, multiple studies 

have found if the teacher was satisfied with their job it impacted student 

performance. One study found that students within an online class with hundreds of 

other students, still had satisfactory class performance, attributed to the frequency 

of positive interactions between the student and teacher (Hawkins, et al., 2013).  If 

the teacher is satisfied with their job it impacted how they performed their job, and 

subsequently how their students performed (Michaelowa & Wittmann, 2002; 

Klusmann, Kunter, Trautwein, Ludtke, & Baumert, 2008).  It was suggested that 

teacher job satisfaction is a consequence of other issues (Skaalvik & Skaalvik, 2010).  

In one study, job dissatisfaction resulted from teacher emotional exhaustion which 

was “defined as feelings of emotional overstrain and reduced emotional resources” 

(Arens & Morin, 2016, p. 800).  The emotional overstrain, or reduced resources 
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included feelings of abandonment by administrative staff, conflict with parents and 

frequent conflict with students within the classroom.  Arens and Morin noted that 

emotional exhaustion lead to poor job satisfaction, which resulted in teachers 

providing “less favorable classroom environments in terms of instructional quality 

and classroom management” (2016, p. 802). 

In addition to impacting the classroom, teachers’ job satisfaction was found 

to be an indicator of the school’s success as an organization.  Without the teacher, 

there would not be a school.  According to the Learning Policy Institute, the United 

States was experiencing a national teacher shortage in 2015, due in part to teachers 

leaving the profession (Sutcher, Darling-Hammond, & Carver-Thomas, 2016).  In 

Nevada’s Clark County School District, which serves the city of Las Vegas more than 

1,000 classroom vacancies were present in the 16-17 school year (Rebora, 2016).  

This study corroborated, on a national level, the earlier work of Marlow, Inman, and 

Betancourt-Smith (1996) who found that only 22% of teachers in the Northwestern 

U.S. had never considered changing professions, while the remaining 78% had 

considered it, resigned only to return, or had left the teaching field multiple times.  

The high percentage of teachers Marlow, Inman, and Betancourt-Smith 

(1996) identified as having considered leaving, or having left the profession was 

congruent with more recent research which showed that teacher attrition “is a more 

constant factor” when explaining the national shortage than student enrollments, or 

decreases in new teachers (Sutcher, Darling-Hammond, & Carver-Thomas, 2016, p. 

37).  This attrition was the result of teacher perceptions of poor salaries and 

working conditions (2016).  
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Rigorous Academics Summary 

Marzano (2003) synthesized several decades worth of research on school 

effectiveness.  The synthesized research identified various factors which impacted 

the academic performance of students, categorized into the areas of Goals and 

Feedback, Community Involvement, Environment, and Professionalism.  Within the 

area of school effectiveness, Marzano’s synthesis recognized that the various factors 

identified in the previous research encompassed five key ideas including: a 

guaranteed and viable curriculum; goal setting and effective feedback; community 

involvement; a safe and orderly environment; and the professionalism, collegiality 

or sociality among the faculty, all of which were discussed against other research. 

Faith Development 

The development of faith was the second element within the Academy’s 

mission statement.  This element is less measurable than rigorous academics.  This 

was illustrated by a conversation between the researcher, and a member of 

Creighton University’s Jesuit Community.  On assignment, the researcher asked the 

priest how his department measured its spiritual objectives with students.  The 

priest’s response suggested that no metric would satisfactorily measure the 

development of an individual’s faith.  There were too many contributing variables, 

and no guarantee that the students would adopt the spiritual mindset, or a specific 

timeframe on when this adoption would take place.  The priest’s response explained 

why this element was so difficult to measure.  The Academy’s mission element 

within educational contexts prompts questions such as; When should faith be 
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developed?  Can we guarantee that students will maintain their faith after leaving? 

What do the parents expect of the school?  

In addressing the research within the topic of faith development, the 

researcher has included a background on the connections between the LDS church, 

and education, as well as a brief introduction to how the development of faith is 

discussed within the LDS church.  Then the researcher introduces religious 

education within other communities, and includes two sections; one on the stages of 

faith development, and one on the integration of faith with education.  The 

examination of faith-promoting research concludes with a section of literature from 

business about the nature of intellectual capital.   

The History of LDS Religious Education 

Within the culture of the LDS church, education and faith have a strong 

relationship.  This connection is visible through the official teachings of the LDS 

church’s leadership, and in the academic, or educational ventures undertaken by the 

church.   

The connection between faith and education is present nearly from the LDS 

church’s foundation.  The LDS church’s first leader, Joseph Smith, spoke about his 

educational efforts, and organized the School of the Prophets, a small organization 

with spiritual and academic aims.  This group sent a member to New York City, NY 

to hire a Hebrew teacher, who “returned with a quantity of Hebrew books for the 

benefit of the school” (Roberts B. H., 1948, p. 318).  The School of the Prophets later 

purchased several Egyptian mummies, which included papyrus scrolls, for the 

purpose of translating the text.  The LDS church considers the efforts of these 
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translations to be sacred scripture.  LDS scriptures, are not just the result of the 

academic efforts of the School of the Prophets, but the scriptures also teach about 

the importance of education.  One book of scripture encourages learning by stating 

that “it is impossible for man to be saved in ignorance,” and that eternal salvation is 

impossible without knowledge (The Church of Jesus Christ of Latter-day Saints, 

1979, p. 266).   Education is so important because the scriptures also teach that “the 

glory of god is intelligence, or, in other words, light and truth” (1979, p. 183).  

Elsewhere, the LDS church teaches its members to “seek ye out of the best books 

words of wisdom; seek learning, even by study and also by faith” (1979, p. 173).  

Joseph Smith’s own education, and the formation of the School of the Prophets 

started the belief within the LDS church that academics and faith were bound 

together.  The inclusion of academic discussion within scriptures also solidifies the 

connection between faith academics.   

The second leader of the LDS church, Brigham Young, held similarly strong 

beliefs that faith and academics were a part of spiritual development.  He said, “[n]ot 

only does the religion of Jesus Christ make people acquainted with the things of God, 

and develop within them moral excellence and purity, but it holds out every 

encouragement and inducement possible, for them to increase in knowledge and 

intelligence, in every branch of mechanism, or in the arts and sciences, for all 

wisdom, and all the arts and sciences in the world are from God” (The Church of 

Jesus Christ of Latter-day Saints, 1997, p. 193).  The interpretation of scripture by 

the LDS church’s president indicates that knowledge is more than spiritual matters.  

Mankind has a responsibility to learn as much as possible.  
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  The LDS church continues to advocate for education.  In recent years, it 

implemented a program named the Perpetual Education Fund, to provide members 

in developing countries with interest-free loans to pay for school and training 

programs (Hinckley, 2001). Members continue to be counseled to “obtain as much 

education as possible” (Hinckley, 2006).  The church’s doctrinal position on 

education stands in contrast to the number of academic institutions run by or 

affiliated with the LDS church.   

Within the LDS church, faith and academics have always been connected.  

From the first church leader, to the collection of sacred texts, down to modern 

church leadership, academics are important, and related to the development of faith.   

Despite such strong connections between faith and academics, the LDS 

church does not have scholarship about the development of faith within the 

community.  The most extensive treatise on the subject is an allegory found within 

the Book of Mormon, comparing faith to a plant, which when watered, and 

nourished grows, and bears fruit (see Alma: 32).   

Stages of Faith Development 

The faith development mission component of the David O. McKay Academy 

suggests that students can develop a stronger faith.  As Crawford and Rossiter 

(2006) suggested, “it is important to acknowledge the natural limitations of the 

educational role” in developing children’s faith (2006, p. 7).  A school is limited in its 

ability to impart a belief system.  There are myriad factors making such expectations 

unfeasible.  The LDS church teaches that the home is the primary place for spiritual 

lessons to be learned; a theme supported by Earl (2008), who explained that 
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“parents are the primary educators of their children” (2008, p. 43), and Cornwall 

(1998), who explained that the family had a greater impact on the faith 

development of students than parochial schools.  

Fowler (1981) is one of the preeminent researchers on the development of 

faith.  Fowler described six stages of faith development.  These stages coincided with 

specific age ranges, but were not limited to specific ages, meaning that they could 

occur for an individual, regardless of age, depending upon how developed their faith 

was.  Parks (1982) and Kenniston (1973) disagree with Fowler (1981), believing his 

categorization to be too rigid, and to “break down” (Parks, 1982, p. 658).  The 

breakdown of Fowler’s (1981) work is because of what was previously mentioned, 

the stages both correspond, and do not correspond to certain ages.   

 While Fowler’s (1981) stages are problematic because of their rigidity, it is 

noteworthy that childhood and adolescent ages both typify different modes of faith 

expression.  Erickson (1968) explained that adolescence is a time when the child 

begins to pull away from the parents, and from the systems from their childhood, 

and begins to craft their individuality.   

Faith Integration 

An element of faith development is incorporating faith into one’s daily life, 

termed faith integration (Bouma-Prediger, 1990; Cook, 2015).  This section 

examines literature about the concept of faith integration on personal and 

organizational levels.   
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Personal Faith Integration 

Faith integration on the personal level is difficult to articulate.  Bouma-

Prediger explained that the term was a “buzzword” and was “used in a variety of 

ways with a variety of objects” (1990, p. 22). Bouma-Prediger’s (1990) article 

included a survey of 20 authors who used the term to represent faith in conjunction 

with other disciplines.  Several of these instances were by authors who used the 

term to represent different disciplines, depending upon the circumstance.  A 

simplified definition from Bouma-Prediger’s (1990) work could be the ways in 

which faith interacts with other aspects of an individual’s life.  Bouma-Prediger 

(1990) suggested that faith integration took four forms; interdisciplinary, 

intradisciplinary, faith-praxis, and experiential.  Interdisciplinary faith integration is 

when faith is combined with another discipline, for example, “biblical studies and 

modern literary criticism” (1990, p. 23).   

Interdisciplinary faith integration is also called faith-learning (Baily, 2012).   

Baily (2012) argued that critical thinking is an important trait students must employ 

if they are to succeed at integrating faith with other disciplines.  Baily described a 

five-step process to critically integrate faith into other disciplines (see Figure 1).  It 

included; identifying possible sources of revelation; applying a discipline’s methods 

to extract meaning; interrogate the methods (i.e. do the discipline’s methods even 

allow for integration?); critically decide which discipline and methods produce 

positive faith results; put the methods into practice (Baily, 2012).  Baily (2012) 

acknowledged that the fifth step in his process was an application of Bouma-

Prediger’s (1990) third form of integration, faith-praxis.  This pattern aligns with 
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the work of Parks (1982), and Fowler (1981) who suggested that young people’s 

faith journey involves internalizing external authority sources.  By developing 

critical thinking skills and discovering methods of meaning development particular 

to themselves, the you person, or student takes upon themselves the authority, 

rather than relying upon others to tell them their faith.      

 

Figure 1—Baily’s Five Steps for Faith Integration.   

The second form of personal faith integration described by Bouma-Prediger 

(1990) is intradisciplinary.  Bouma-Prediger wrote, intradisciplinary faith 

integration “is the attempt to unite, or bring into harmony, theoretical perspectives 

and professional practice” (1990, p. 25).  Bouma-Prediger (1990) described 

situations of individuals uniting work practices with theory.  Intradisciplinary 

describes the act of evaluating and modifying religious practice to align with beliefs 

or doctrines.   
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The third form of personal faith integration is faith-praxis; which Bouma-

Prediger defined as “the attempt to live out one’s faith commitment as authentically 

as possible in everyday life” (1990, p. 27).  This form related to Baily (2012) who 

explained argued that it was more important for students to act out their faith 

rather than just learning about it, because “a major goal of Christian education” is to 

cultivate individuals who can lead within their faith communities (2012, p. 162).  

The fourth form of personal faith integration is experiential.  Bouma-Prediger 

described this as an inadequate term to represent the fourth form of personal faith 

integration because “the [three additional forms] also involve experience” (1990, p. 

28).  The description Bouma-Prediger (1990) ascribed to this form of faith 

integration suggested a spiritual wholeness.  Bouma-Prediger wrote,  

The goal here is personal wholeness and spiritual well-being and may 

include, for example, the resolution of intrapersonal conflict, the healing of 

emotional scars or painful memories, the integration of feelings with faith, 

and reconciliation between the believing yet anxious soul and God. In other 

words, the task is to facilitate and engender the integration of broken lives 

and divided selves (1990, p. 28).  

Organizational Faith integration 

Faith integration also happens at an organizational level.  This means that 

students have opportunities to practice their faith with other individuals, and within 

the structures of the academic environment.  Cook argued that “Catholic schools are 

called to be authentic in terms of their spiritual character and faith-based outcomes” 

(2015, p. 57).  Cook (2015) wrote on Catholic education, but the premise that 
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religious schools need to be authentic to their faith-based outcomes is applicable to 

schools affiliated with other denominations as well.  Cook (2015) wrote about seven 

policies, practices, and procedures that contributed to faith-based culture within 

schools (see Figure 2).   

 

Figure 2-Cook's policies, practices, and procedures contributing to faith-based culture. 

Cook’s (2015) list of policies, practices, and procedures was supported by the 

work of Earl (2008) and Chapman (2014).  Earl (2008) also included behavior 

management, educational programs, and rewards systems, but added that family 

literacy was a school-level factor which impacted students’ faith.  Schools should 

provide reading “scaffolding” for families (Earl, 2008, p. 42).  Scaffolding is the 

reading practice of introducing increasingly difficult texts.  Earl (2008) described 

scaffolding of religious texts as introducing students to texts that increase in 

difficulty; both in terms of reading capacity and religious content.  Chapman (2014) 

explained how academic practices and procedures, akin to Marzano (2003), 
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impacted the faith-development within the classroom.  She included the importance 

of feedback, environment, professionalism, and curriculum as impacting faith-

development.   

Intellectual Capital 

Intellectual capital includes the traits that make an organization unique from 

other organizations.  These traits, or characteristics separate one school from 

another, and answered the question, “who we are, what we do, and why we are 

here?” (Thompson, Peteraf, Gamble, & Strickland III, 2014, p. 24).  What schools do 

is educate children, which is the purpose.  But mission was defined as the “purpose 

and values” of the organization (Bryson, 2011, p. 127).  Schools share the purpose to 

educate children, but their values distinguished how the children were educated.  

Bart explained that mission answers “why we exist as an organization?” (Bart, 2001, 

p. 322).  This question addressed the desires specific to a community.  It was 

difficult to quantify the worth of those community desires and how well the 

organization met them because it was subjective to each respondent. 

In this way, mission was synonymous with intellectual capital.  This idea was 

described by several scholars as the intangible assets that made an organization 

valuable and included such things as “people and their expertise, business process 

and market assets . . . [and] reputation” (Bontis, 1999, p. 436).  Intellectual capital 

could not be transferred (Bontis, 1999; Levitt, 1991).  Tangible assets, which 

included books, furniture, buildings, and cash could be transferred between 

different organizations.  Intangible assets were valuable in a way that could not be 

quantified on paper as tangible assets could.  
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Nahapiet and Ghoshal suggest that intellectual capital was created or 

developed through one of two methods.  The first method was through original 

generation, meaning that the organization slowly built “incremental change and 

development from existing knowledge” (Nahapiet & Ghoshal, 1998, p. 248).  This 

meant that the organization learned from its own experience and adjusted its 

operations to better reflect the knowledge it had.  The second method to develop 

intellectual capital was through a process of combination, termed exchange (1998).  

This exchange could occur through a physical act of adopting another group’s 

model, or it could be more ethereal, as in a social connection.  In both methods, the 

organization adopting the successful practices of already successful organizations 

must still develop these into its own intellectual capital as Bontis (1999) and Levitt 

(1991) explained. 

Faith Development Conclusion 

Faith development was the second element with the Academy’s mission 

statement.  The LDS church had a history that included K-12 education.  As public 

education became more available, the LDS church turned over control of its schools 

to the public.  The development of students’ faith was largely the responsibility of 

families.  Faith development occurred in stages.  These stages coincided with 

specific age ranges, but also occurred depending upon an individual’s faith journey.  

Faith integration created opportunities for students to engage with their faith.  

There were four primary modes by which faith was integrated into the personal 

lives of students including; interdisciplinary, intradisciplinary, faith-praxis, and 

experiential. into the daily lives of the students.  Faith integration occurred on an 
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organizational level as a result of policies, practices, and procedures being 

implemented.    

Leadership Literature 

In addressing the parent and teacher perceptions of whether and how 

policies, practices, and procedures contributed to the mission of the David O. McKay 

Academy, there were two themes, academic success and teacher job satisfaction, 

that related to transformational and servant leadership theories studied within the 

ILD program.   

Academic Success and Leadership 

A school is a community in which the administration works with the teachers 

and parents to ensure that the students succeed.  It is the administrators’ 

responsibility to unify these stakeholder groups to achieve a single purpose.  The 

literature highlighted specific instances where concerted efforts were made 

between these stakeholders which resulted in remarkable student success (Harris, 

et al., 2014; Wallace, 2013).  Conversely, the stakeholders struggled to bring about 

such academic results (Halsey, 2005; Griffin & Galassi, 2010).  A unique example 

found that the students could recite information effectively by subverting their 

cultural identity (Golan, 2015).  The students could mimic the correct responses, but 

do little else with the information.  They were being conditioned to respond 

appropriately rather than being taught the value of education. 

James M. Burns’ concept of transformational leadership proved a solution to 

this problem.  Burns (2010) suggested two disparate leadership theories, 

transformational and transactional.  Within transactional leadership the leader 
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brought about achievement by addressing the groups’ base needs such as food, 

sleep, or shelter.  Transformational leadership addressed “higher-level needs such 

as esteem, competency, self-fulfillment, and self-actualization” (Johnson, 2012, p. 

190).  Academic achievement embodied the traits of transformational leadership.  In 

fact, when the concept of transformational leadership was applied to the school 

environment it built upon the cultural disparities within the community (Sayani, 

2011).  Golan’s (2015) experience described a scenario similar to one Shields first 

described when applying transformational leadership to schools, namely, “if a vision 

is not shared, but is simply the statement of one person, its development is a futile 

exercise” (Shields, 2003, p. 49).  By applying the concepts of Burns’ transformational 

leadership, the David O. McKay Academy could create a shared vision between the 

various stakeholders, promoting an educational environment that is cognizant of 

each participant’s viewpoint, rather than running a risk of an environment where 

conformity eclipses engagement.   

Job Satisfaction and Leadership Theory 

Leadership theory also helped address the theme of teacher’s job 

satisfaction.  The literature highlighted the important role teachers played in the 

educational outcomes of the students (Hawkins, Graham, Sudweeks, & Barbour, 

2013; Michaelowa & Wittmann, 2002).  The teacher had significant power over the 

classroom by the way he/she felt.  When teachers loved their jobs, they had a strong 

desire to participate within the organization (Tentama & Pranungsari, 2016; 

Rutledge & Cannata, 2016).  Such active teachers had a positive effect on the 

academic outcomes of the students (Hawkins, Graham, Sudweeks, & Barbour, 2013).  
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Conversely, teachers who were unhappy had a negative effect on their students’ 

performance (Arens & Morin, 2016).  Considering the strong correlation between 

teachers’ attitudes and academic performance, the reports of high levels of 

dissatisfaction should be disconcerting.  Not only did these rates contribute to the 

national teacher shortage, but it also negatively affected the students.  Whether the 

teachers stay or leave, the situation was grim, so long as they were dissatisfied.   

Different factors contributed to the low job satisfaction among teachers, but 

one theme pertinent to the researcher was the sense that school leadership was not 

addressing the teachers’ needs (Marlow, Inman, & Betancourt-Smith, 1996).  The 

disconnect between the school leaders’ efforts and the teachers’ needs were 

summarized through Palmer’s (1990) work, in which he described several 

leadership characteristics that had negative results.  These characteristics covered a 

spectrum from innocuous to malicious, but all seem to be remedied by Greenleaf’s 

(1977) servant leadership.  Palmer included ignorance, incompetence, and evil as 

“monsters that leaders need to ride” or manage because they cast a shadow on what 

they do (1990, p. 11).  Evil encompassed those who exert power over their followers 

with selfish motivations; incompetence signified that the leaders did not know what 

they are doing, and the leaders who did not recognize the problems were ignorant.  

Fostering a culture of servant leadership within a school would counteract the 

effects Palmer’s leadership monsters have on the teachers’ job satisfaction.  Johnson 

said, “Being a servant leader means acting on behalf of others.  Leaders function as 

the agents of followers, who entrust them with special duties and opportunities for a 

limited time” (Johnson, 2012, p. 204).  If school leaders maintained such a 
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perspective, it would leave no place for selfish motivations, the ignoring of teachers’ 

needs, or inability to help. 

Summary 

The literature review addressed both academic and spiritual elements of the 

Academy’s mission statement.  Creating a program that is rigorously academic, one 

that has successfully prepared students for college, takes dedicated effort. 

To begin, when the student entered the classroom, the teacher’s approach to 

the curriculum played a role in determining how well the student would perform; as 

did the demeanor of the teacher, where positivity correlated to improved student 

performance.  Additionally, the student’s sense of connectedness or isolation had an 

impact on how well they performed in school.  The frequency of parent involvement, 

not just including time volunteered within the classroom but the level of 

involvement at home too, also impacted the academic performance.     

When the school fostered an environment that is supportive of the teachers it 

impacted how the teachers interact with the students—resulting in improved 

academic performance—but it also contributes to their overall satisfaction in their 

job.  Teacher job satisfaction determined how long teachers planed on staying in the 

teaching profession.  The large percentage of teachers that considered leaving the 

profession compounded the national teacher shortage.  Teacher satisfaction was 

then a measure of how well the school was doing; a school could not complete its 

purpose to educate children if all the teachers have left. 

The second section presented the LDS church’s history within education.  It 

highlighted the different stages of faith development, which typically occurred at 
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specific ages, but did not necessarily occur at that time.  Different stages could be 

experienced depending upon a person’s faith-journey.  Faith integration occurred on 

a personal level, and an organizational level.  The final section looked at intellectual 

capital, the element of the mission statement that made the school unique.  It is 

imperative to know what those assets are and how to use them, because they are 

non-transferable.  This suggested that the policies should be made to capitalize upon 

the values.  It helps to make clear why the families enrolled their children in a 

school. 
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CHAPTER THREE: PROJECT METHODOLOGY 

This chapter explains the research design, and begins by clarifying the 

methodology of the study.  This is followed by an explanation of the importance of 

the faculty and parent participant groups, the process for recruitment of study 

participants, the tools and procedures for collecting data from the participants, the 

data analysis plan, and the timeline of the study.  After the research design are two 

sections discussing researcher bias, ethical considerations, and legal issues. 

Research Design 

Case Study methodology is a subset of qualitative research.  Because the 

study brought to light a specific instance that could be applicable in other situations 

(Merriam, 1998), the method was appropriate for examining parent and faculty 

perceptions.  The researcher employed an embedded single-case design to conduct 

this study.  The “intrinsically bound” nature of the Academy, meaning, the limited 

number of participants, the “finite amount of time” in which the school’s first-year 

progress could be measured, suggested that a case study design would be 

advantageous (Merriam, 1998, p. 27).  Yin suggested an additional five possible 

rationales for selecting a single-case design.  Among the five suggested, two factored 

into this study’s methodology, unusual and revelatory.  Yin described a case as being 

unusual when it “deviated from theoretical norms or even everyday occurrences” 

(2014, p. 52).  The Academy was a deviation from the more common religious 

school or parochial school model where the local ministry is involved.  Yin’s (2014) 

second rationale, also mentioned by Merriam (1998), is that the subject be 

revelatory.  Yin described case studies as “an opportunity [for the researcher] to 



DAVID O. MCKAY ACADEMY 

 

45 

observe and analyze a phenomenon previously inaccessible to social science 

inquiry” (2014, p. 52).  This means that the study explores a situation that is 

unavailable to most people.  The Academy is relatively unique.  The private schools 

visible within Christian denominations, the Jewish and Muslim faiths are, at the time 

of this study, not prominent within the LDS faith.  As noted earlier, only 12 schools 

in the United States affiliate themselves with the LDS church.  In addition, Schramm 

wrote that, “a case study is . . . an effort to contribute to policy and decision making, 

rather than to science” (1971, p. 6).  Schramm’s (1971) guidance speaks to the 

purpose of this dissertation in practice, which examined the policies, practices, and 

procedures of the Academy, and did not engage in scientific experiments.    

The single-case design has two subcategories; the holistic and the embedded.  

The holistic approach looks at the “global nature” of the case (Yin, 2014, p. 55).  

Because this study did not compare the Academy to other schools, the holistic 

approach did not meet the needs of the study.  The embedded, wherein the single 

case analysis incorporates input from different sources, or subunits, was 

determined most appropriate.  The researcher employed the embedded design 

because the parent and teacher participant groups constituted different subunits 

within the single case.   

Research Question 

Adhering to Creswell’s (2014) guidelines, the research question spoke to the 

broadest topics within the study.  The primary research question (PRQ) was defined 

as follows: In what manner, if any, did the Academy’s policies, practices, and 
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procedures contribute to, or impede the two-fold mission of rigorous academics and 

increasing children’s’ faith? 

To this, the researcher included several secondary questions (SRQ) to clarify 

the stakeholders’ understanding of the Academy’s mission and objectives.  The SRQs 

included: 

• What did the parents and teachers think of the mission, and how did they 

interpret it being accomplished?     

• Which, if any of the policies, practices, and/or procedures contributed most 

to the mission?   

• Which, if any of the policies, practices, and/or procedures contributed least 

to the mission?  If something didn’t contribute to the mission was it 

necessary to continue with the policy? 

• Which, if any of the policies, practices, and/or procedures had a negative 

effect upon the mission of the academy? 

Purpose of the Study 

The purpose of the case study was to identify whether and how the 

Academy’s parents and teachers believed its policies, practices, and procedures 

contributed to its two-fold mission of rigorous academics and faith development.  

This inquiry was of vital importance because it focused the inquiry on 

arguably the two most important groups of stakeholders, parents and 

teachers.  Together they are in the best position to assess the ultimate success of the 

policies, practices and procedures in students' academic achievement and faith 

development.  Furthermore, they are the ones who are most influential in applying 
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the policies, practices and procedures to achieve these results.  The significance of 

this study is also enhanced by the absence of scholarly inquiry into LDS based 

schools. 

Aim of the Study 

The aim of this dissertation in practice was to utilize the results from this 

case study of the Academy to create a guide for future LDS private K-12 schools to 

develop policies, practices, and procedures that are aligned with the mission.  

Participants and Recruitment 

This study included participants from both parent and teacher stakeholder 

groups of the Academy (See APPENDIX A).  The faculty and parent stakeholder 

groups were integral in achieving educational outcomes for student success.  

Parents were included in this study because research has demonstrated the 

important influence their involvement has on student success.  As noted by Epstein 

and Marzano, parent involvement is more than volunteering in the classroom.  

Parent involvement includes having a home where educational expectations are 

clearly understood by the student.  Increased parent involvement outside of the 

classroom has a positive correlation to student academic success.  Parental 

involvement also includes driving the student to school and paying tuition.  As 

financiers, they decide whether their child’s educational experience is worth the 

money.  If parents are dissatisfied with the school, they have the option to enroll the 

student in a different school. 

The faculty were included in the study because, as stakeholders, they have 

the most immediate interaction with the student in the classroom, and are 
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responsible for fulfilling the mission of the Academy.  Additionally, the literature 

indicated that student success is related to the relationship between the teacher and 

the student.  Successful outcomes were found to be influenced by the positivity of 

interactions between the teacher and student, and the ability or willingness of the 

teacher to adapt their teaching style to the specific needs of the student. 

The researcher chose not to interview the academy’s administration.  The 

administration consisted of a principal and several staff.  Of these individuals, only 

the principal was involved with practices and procedures.  The single participant 

would have rendered it impossible to verify bias, as the principal would essentially 

be asked to identify at which of his tasks he was the most proficient.   

Fliers (see APPENDIX B) were used to invite parents and teachers to 

volunteer to participate in the interviews (see APPENDIX C and D).  The fliers 

described the purpose of the study, explained that participation was voluntary, and 

confirmed that all responses were confidential and anonymous.  Both parent and 

teacher fliers were distributed to all Academy teachers on Wednesday, May 10th, 

2017, and the fliers for the parents were sent then home with the students the 

following day.  To ensure each family had an opportunity to receive the flier, the 

information was also conveyed digitally through the school’s official website and 

email server. 

The researcher proposed to interview seven teachers and 15 parents, from 

among all volunteer respondents, or until saturation was reached.  If there were not 

sufficient volunteers to reach saturation, the researcher proposed to call non-

volunteering parents and teachers to ask if they would like to participate in the 
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study.  At the end of these efforts, only five teachers agreed to participate in the 

study.  The researcher interviewed parents from 12 families before determining 

that the saturation threshold had been reached.   

Data Collection Tools 

The primary tool for data collection was interpersonal interaction in the form 

of a personal, face-to-face interview.  Interviews are one of the six “most commonly 

used” evidence sources, including, “documentation, archival records . . . direct 

observations, participant-observation, and physical artifacts” (Yin, 2014, p. 105).  

Each evidence source has strengths and weaknesses.  The interviews allow the 

researcher to be more direct, and receive clarification on questions in the moment.  

Yin suggests that the questions need to “follow your actual line of inquiry, as 

reflected by your case study protocol, and . . . to ask your actual (conversational) 

questions in an unbiased manner” (Yin, 2014, p. 110).  The types of questions are 

important in creating a dialogue, rather than eliciting yes/no responses.  To this end, 

the researcher only asked follow-up questions that provided additional information 

about the participants’ responses to pre-determined questions.      

Two of the weaknesses of interviews as evidence sources is bias from poorly 

articulated questions, and inaccuracies due to poor recall (2014).  To counteract 

these deficiencies the researcher used the reflective practices that are discussed in a 

later section to help mitigate against confusing questions.  Recording devices were 

utilized in order to have each interview transcribed for later analysis.  For the 

interviews conducted over the phone, the researcher used an application called 

TapeACall.  This program essentially created a conference call between the 
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interviewer, the interviewee, and the recorder.  The phone call recording was then 

converted to an MP3, which the researcher saved to a secure computer.  The face-to-

face interviews were recorded using the Garage Band program, which created an 

MP3 recording of the interview.  The MP3 files created from these recordings were 

saved to a secure computer.  

The MP3 interview recordings were transcribed using Rev.com.  The 

completed transcriptions were checked for accuracy and consistency by comparing 

them to the audio recording.  In instances when the transcription service was 

unable to decipher the participants’ words, or made mistakes in the transcription 

(i.e. “faith” was infrequently transcribed as “space”), the researcher corrected the 

transcriptions.  These transcriptions were uploaded into the NVivo software 

program, which facilitated the tracking of multiple levels of themes across different 

responses.      

Data Collection Procedures 

Before any data was collected, the researcher obtained approval to conduct 

research from Creighton University’s Institutional Review Board (IRB).  IRB 

approval was an important and necessary step to ensure that the study was aligned 

to the highest ethical standards, and “that the risks to subjects [were] minimal and 

reasonable to expected benefits” (Creighton University, 2010, p. 1).  According to 

IRB’s policies, this study was considered exempt research, because it involved non-

invasive data collection, and measures were taken to protect that participants’ 

anonymity (Creighton University Institutional Review Board, 2013).  To obtain IRB 

approval the researcher submitted the study proposal with appendices, along with 
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an application and a letter explaining why this study did not require IRB oversight 

as exempt research. 

Upon receipt of the IRB’s approval, the researcher arranged with the primary 

administrator of the Academy to introduce the study and distribute fliers during the 

weekly staff meeting.  The following day, the students received the fliers from their 

teachers to take home to their parents.  An email was also sent to the parents that 

included a digital copy of the fliers.  Lastly, study information was posted to the 

school’s website.  Because only five of the proposed seven teachers volunteered to 

participate, the researcher did reach out to the remaining teachers, but found none 

to be interested. The researcher did not cold-call non-volunteer families in order to 

complete the originally proposed number of family interviews.  By the 12th family 

interview the researcher deemed the expectation of saturation to have been met, 

and did not anticipate additional interviews providing information not available 

from the previous interviews.   

At the interview, each participant was given a copy of their rights as a 

participant subject, and a copy of the informed consent form (see APPENDIX E).  If 

the interviews were conducted over the phone the participant received copies of 

these documents before the interview began, and asked to either return the 

appropriate documents to the researcher, or record their verbal acknowledgement 

before conducting the interview.  Whether in person, or over the phone, the 

interviews were each shorter case study interviews, which lasted less than an hour 

and took place in one sitting, as compared to prolonged case study interviews, 

which typically occur in multiple sittings spanning hours or even days (Yin, 2014).  
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These structured interviews were conducted using an Interview Protocol 

appropriate to the participant (see APPENDIX C and APPENDIX D).  The researcher 

scheduled the interviews to allow the participant sufficient time to ask questions 

they might have had about the study, their rights, or any other topic pertinent to the 

dissertation in practice, and to allow time for the researcher to conduct an interview 

reflection (see APPENDIX F).  The researcher asked if the participants understood 

their rights, and informed the participants that they were free to withdraw.  The 

interviews were expected to last for 30 minutes.  The longest interview lasted 

roughly 50 minutes, and the shortest interview was around 20 minutes.  Eight of the 

12 parent interviews took place over the phone.  They were recorded using a 

program called TapeACall.  The remaining four parent interviews took place in 

person.   

Each interview was recorded, saved to a computer and then transcribed as 

described earlier.  The transcriptions formed the basis of the data analysis.  

Participants’ personal identifying information were removed from the transcripts, 

and were not included in this study.  Both the audio and transcription were 

randomized numbers preceded by an identifying letter “F” or “P” to differentiate 

faculty responses from parent responses, respectively.  In addition to the 

transcriptions, the researcher took notes, and completed a post interview reflection; 

these notes were an important component of the data analysis (Yin, 2014), and 

helped to ensure that the interview process was fair and unbiased.  
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Data Analysis Plan  

Data analysis was described as the most difficult step in case study research 

because the strategies and techniques had not been as systematically defined as 

other elements of case study methodology (Tellis, 1997; Yin, 2014; Perry, 2000).  

Yet analytic strategy worked to “save time, [and] produce compelling analytic 

conclusion” (Perry, 2000, p. 35).  There were four primary approaches of case study 

analysis: “relying on theoretical propositions, working your data from the ground 

up, developing case descriptions, and examining rival explanations” (Yin, 2014, p. 

142).  

The researcher based the data analysis on the theoretical propositions 

approach.  In this study, the propositions included the idea that the mission 

statement was valuable to the stakeholders, and the policies, practices, and 

procedures implemented were, in fact, meant to achieve the mission statement.   

Timeline for the Study 

The timeline for this study was based upon the assumption that the 

dissertation in practice proposal would be accepted on, or before, May 1st, 2017, 

which was met.  Because of the exempt nature of the case study, the study did not 

require full IRB review.  The researcher anticipated and received IRB approval 

shortly after the project was submitted.  The researcher made initial outreach to 

teachers and parents in mid-May, as described above.  Interviews were scheduled 

and conducted at the availability of the participants, through May and June 2017, 

until saturation was achieved.  At the completion of the data collection, which lasted 
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for the duration of the month of May 2017, the researcher began analyzing the data. 

The full timeline is also depicted in APPENDIX F.       

Ethical Considerations and Researcher Bias 

The researcher was, at one time, employed by the David O. McKay Academy.  

This relationship highlights the importance of conducting research in an ethical 

manner that strives for the highest in academic integrity.  This section addresses the 

researcher’s bias, ethical concerns, and plans to mitigate their influence.  It also 

includes a plan to avoid any potentially libelous responses.  

Ethical Considerations 

There were several ethical considerations the researcher addressed that 

arose from the specific circumstances of, but which are common in qualitative 

research projects.  

The first ethical consideration was the treatment of the study participants 

and ensuring that their dignity was maintained.  The American Sociological 

Association (1999) encourages researchers to adhere to the highest standards of 

ethical and academic integrity.  During each interview “it is essential that 

participants are treated with respect, dignity, and care throughout” (Pearson, Albon, 

& Hubball, 2015, p. 3).  

The second consideration was the power dynamic between the researcher, a 

familiar entity within the Academy, and the teacher participants.  Pearson, Albon, 

and Hubball (2015) explain that any additional relationship between the researcher 

and participant can cause a troubling power dynamic.  Because the researcher had 

been employed by and had a continuing relationship with the Academy, it was 
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important to certify with the teacher participants that any previous relationship did 

not obligate them to participate, and that their responses would be anonymized and 

held in the strictest confidence.      

Researcher Bias 

The researcher’s full-time employment with the Academy, as described 

earlier, concluded amicably, was perceived as temporary, and allowed for a 

continuing relationship both as a consultant and substitute teacher.  The 

researcher’s employment with the Academy constituted researcher bias, which 

Creswell explains is how the researchers’ “interpretation of the findings is shaped 

by their background” (Creswell, 2014, p. 202).  While bias is present in all research, 

the relationship between case subject and researcher is a common problem in case 

study research, since the researcher “must understand the issues beforehand” (Yin, 

2014, p. 76).  The researcher often has a familiarity with the subject that makes it 

difficult to objectively approach the findings.  In this dissertation, the researcher 

approached the study findings with a mindfulness as to the prior and existing 

relationship, and counteracted this bias by asking three neutral third parties to 

identify response themes evident to each of them within several early interview 

results.  Yin concludes, “if the quest for contrary findings can [sic] produce 

documentable rebuttals, the likelihood of bias will have been reduced” (2014, p. 76).   

Additionally, there were several other types of bias that concerned the 

researcher including, selection bias, interviewer bias, and citation bias.  To mitigate 

against selection bias, study participants volunteered rather than being recruited.  

The researcher did not seek out participants based on their presupposed responses.  
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To reduce interviewer bias, which is when there “is a systematic difference between 

how information is solicited, recorded, or interpreted” (Pannucci & Wilkins, 2010, p. 

621), the researcher followed the same protocol for each interview, and used 

reflective components (see APPENDIX F) to explain and track any changes to the 

questions.  The researcher reduced the risk of citation bias by not excluding 

interview responses that deviated from, or introduced themes not covered by other 

participants. 

Legal Issues Influencing Evidence Collection 

The researcher anticipated only one legal issue in the collection and future 

presentation of data.  A certain individual was dismissed from the David O. McKay 

Academy because of job performance.  The researcher anticipated that the job 

performance of this individual would be mentioned by the study participants.  To 

ensure that the responses did not present libelous information the researcher 

altered any instance of the individual’s name.   

Summary 

Case study methodology is less defined than other qualitative and 

quantitative methods.  Each case develops its own structure within the method.  For 

this study, which proposed to identify whether and how the academy’s parents and 

teachers believed the school’s policies, practices, and procedures contributed to its 

two-fold mission, the embedded single-case design fulfilled the needs of the 

research.  The study involved two important school stakeholder groups, the parents 

and the teachers.  All members of each group; a total of five faculty and 12 parents 

ultimately became study respondents.  These 17 interviews were recorded and 
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transcribed.  The transcriptions were analyzed using the theoretical proposition 

approach and the explanation building technique.  To avoid any potential legal 

conflicts, and to ensure the ethical standards of research, the responses were kept 

confidential, anonymized, and any information that might have been libelous was 

removed.  From these interviews, the researcher identified themes about the 

success of the school.  To facilitate this process the researcher included reflections 

at the end of each interview that served to maintain ethical standards, note insights, 

and track further research.     
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CHAPTER FOUR: FINDINGS 

Introduction 

As stated in CHAPTER 1, the purpose of the case study was to identify 

whether and how the Academy’s parents and teachers believed its policies, 

practices, and procedures contributed to its two-fold mission of rigorous academics 

and increasing the children’s faith.  The PRQ driving the study asked: In what 

manner, if any, did the school’s policies, practices, and procedures contribute to, or 

impede the two-fold mission of rigorous academics and increasing children’s faith?  

The findings revealed that the parents and faculty did not believe the Academy 

achieved its mission for academic rigor, but did succeed in creating an environment 

that strengthened the children’s faith.  Additionally, the findings showed that the 

Academy’s lack of policies had a deleterious effect on the academics, while some of 

its practices and procedures positively contributed to the religious identity.  This 

chapter begins with a demographic breakdown of the study participants, followed 

by the data presentation, which is organized by the four primary themes.  

Participants 

Following the methodology described in CHAPTER 3, the researcher 

interviewed parents and faculty members of the school.  The David O. McKay 

Academy’s faculty included, three men, and 11 women.  The researcher utilized 

convenience sampling.  Subsequently, there was no attempt made to include varying 

demographics.  The researcher proposed to interview seven teachers, or until 

saturation was reached; five teachers ultimately participated in the study.  All the 

teachers that participated were female.  The researcher proposed to interview 15 
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parents, or until saturation had been reached.  Saturation was reached at 12 

interviews.  All the interviews were with women who identified themselves as 

mothers.  No effort was made to distinguish between parents or guardians.  No 

fathers participated.  It should be noted however, that three of the interviewees did 

specifically mention their husband’s input.  The researcher did not ask participants 

to self-identify their race, or religion.  In compliance with the proposed 

methodology, the interview responses were not identified by the participants’ 

names.  Each response was first assigned an “F” or “P” to designate faculty or parent.  

In addition, each response was numbered.  Faculty interviews were assigned a label 

between F1 and F5, and parent interviews were given a label between P1 and P12.   

Findings 

The study adhered to the following PRQ:  In what manner, if any, did the 

school’s policies, practices, and procedures contribute to, or impede the two-fold 

mission of rigorous academics and faith development?  SRQ included to support the 

PRQ included the following: 

• What did the parents and teachers think of the mission, and how did they 

interpret that being accomplished? 

• Which if any of the policies, practices, and/or procedures contributed most 

to the mission? 

• Which, if any of the policies, practices, and/or procedures contributed least 

to the mission?  If something did not contribute to the mission was it 

necessary to continue with the policy? 
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• Which, if any of the policies, practices, and/or procedures had a negative 

effect upon the mission of the academy? 

To answer these research question, the researcher developed an interview 

protocol with eight questions.  These interview questions were identical for both 

participant groups, with a single exception, where the parents were asked about 

their plans to re-enroll their students, and the teachers were asked about their plans 

to continue working for the school.  Two questions were changed between the 

proposal and the completion of the data collection. During the second interview the 

researcher noticed that participants were confused by the wording to questions one, 

and six, and decided to adjust the wording to gain clearer response from the 

participants.  This section describes the findings within the context of the PRQ and 

four SRQs.     

Contribution or Impediment 

The PRQ was: In what manner, if any, did the Academy’s policies, practices, and 

procedures contribute to, or impede the two-fold mission of rigorous academics and 

faith development?  Interview questions three and four served to ascertain the 

participants’ belief’s in these two mission-centric areas.  The data established that 

the participants did not believe the policies, practices, or procedures contributed to 

the academic mission.  The data also indicated participants predominantly believed 

the religious mission was achieved, and that policies contributed to this success. 

Academic Rigor 

In response to the PRQ several participants answered by saying they did not 

believe the school was rigorous (F2, P6, P5, P4, P1).  Subject P1 simply stated, “it 
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was lacking.”  There were several practices which participants cited as not 

contributing to the academic rigor.  Subjects F2, F3, and P8 did not agree with the 

Academy’s staffing practices.  They felt the school was under-staffed, which resulted 

in teachers being overworked.  Subject F3 did add that the administration changed 

an existing practice when it instituted a new teaching schedule during the second 

semester, and that had a positive impact on the rigor within the classroom.  

Staffing constraints were not the only issue identified by participants as 

having a negative impact on academic rigor; several parents identified the 

Academy’s curriculum choices as having a negative impact on rigor.  Subjects P7, P5, 

P4, and P11 all expressed dissatisfaction with the level of rigor available through the 

online Delta curriculum.  One outlier from this group was subject P9 who believed 

the online curriculum was rigorous because it allowed students to access additional 

exercises without the teacher needing to assign more work.   

Three faculty members mentioned school policy evidenced in its behavior 

plan when describing the Academy’s academic rigor, namely subject F1, F4, and F5.  

Two of these, subjects F4 and F5, discussed the positive impact behavior policy in 

connection with the uniform policy had on academic rigor.  Behavior and uniforms 

positively impacted academic rigor, as subject F4 explained that removing student 

clothing options eliminated poor behavior, which kept students in the classroom.  

Conversely, subject F4 noted that the implementation of the behavior policy 

deteriorated throughout the year, negatively impacting the Academy’s mission.  The 

inclusion of the uniform policy by these participants indicated a different viewpoint 
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than was shared by the majority of the participants who believed the uniform policy 

negatively impacted the Academy (see discussion of the third SRQ).     

Two participants mentioned concepts not addressed by other participants.    

Subject P2 credited the Academy’s homogenous population with the achieved 

academic rigor.  Subject P2 believed that the similarity among students created an 

environment where they felt less intimidated and could focus on school.  Subject 

P12 mentioned the school’s Friday Forum procedure, which was an academic 

assembly wherein various professionals and other community leaders were invited 

to teach the students about their life after school.  Subject P12 lauded this policy for 

“teaching [the students] different things than what they’d get in a textbook.”  

Faith Development 

The data established that most of the participants believed the Academy did 

enact policies to foster a faith-promoting environment.  Two participants did not 

believe the Academy enacted policies to foster a faith-promoting environment.   

The participants were most unified on the impact of the morning devotional 

procedure.  This service was said to have had the biggest impact on the faith of the 

students by subjects F1, F2, P4, P5, P6, P8, and P9.  The morning devotional included 

songs, prayers, religious sermons or spiritual thoughts.   

Particularly among the parent participants was the belief that the students’ 

faith was bolstered by virtue of being able to talk about religion throughout the day.  

Subject P7 explained that having the students talk about faith all day helped her 

student’s faith, and subject P2 stated, “[the students] are able to talk about church 
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stuff more with each other.”  Subjects P3 and P12 specified that their children’s faith 

was developed when religion was incorporated into other subjects.   

Three of the participants credited the teachers for the level of faith 

promotion.  Subjects P8, and P11 both stated that the teachers are what made the 

faith promoting environment.  Subject F3’s remarks differed from the other 

teachers.  She did not credit the school’s policies as helping the student’s faith.  She 

said that it was the teachers who created that environment within the class.   

The only other outlier was subject F4.  She did not believe the Academy 

promoted anyone’s faith.  She believed that the Academy went through the motions, 

without any substance.  She described it as “some pretend stuff” (F4).  Subject F4 did 

not take issue with the religious side of the school, but felt that it was insincerely 

carried out, or “you talk, but your actions don’t show it” (F4).  

The primary research question stated: In what manner, if any, did the 

Academy’s policies, practices, and procedures contribute to, or impede the two-fold 

mission of rigorous academics and faith development?  The data showed a strong 

belief that the policies, practices, and procedures contributed to the religious 

mission but did not contribute to the academic mission.      

Stakeholder Expectations of Mission 

To support the primary research question, the researcher included the 

following secondary research question: What did the parents and teachers think of 

the mission, and how did they interpret that being accomplished?  The researcher’s 

purpose including this question was to understand the participants’ unique 

expectations about the mission.  Generally, the participants had varied expectations 
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for academic rigor.  The responses revealed that the participants had uniform 

expectations for faith development.     

Parent/Teacher Expectations of the Mission 

The faculty participants did not believe that the Academy was academically 

rigorous.  They each provided their own criteria they expected to see in an 

academically rigorous environment.  The criteria were related, but each faculty 

participant had a unique description.  The first was a school that exceeds standards.  

Subject F1 suggested that “you've either gone deeper or been able to push the 

student beyond the basic.”  Subject F2 also spoke about standards, but wanted to see 

children doing research, and conducting their own projects, preferably in the 

community.  Subjects F4 and F5 saw rigor as a clearly articulated set of “goals” (F4), 

or “benchmarks” (F5), which the students were expected to meet.  Subject F2 also 

had an expectation of “one-to-one ratio” between teachers and students (f2).  

Subject F3 did not share Subject F2’s expectation of having one teacher for every 

student, but emphatically answered that the Academy was not academically 

rigorous, and the problem was understaffing.  She continued by saying, “you need 

staff to have rigor” (F3). 

The parent participants, with one notable exception, did not find the 

Academy to be academically rigorous.  The exception was subject P10, who believed 

the Academy was rigorous because of the difficulty of her child’s spelling words.  

She explained that the vocabulary her child was studying was more advanced than 

what other students in his same grade were learning.  Subject P10 was the only 

parent to feel that the Academy was academically rigorous, but her expectations of 
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rigor are similar to that of other parent participants.  Subject P1, as well as subjects 

P4, P5, P8, P9, P10, P11, and P12, all equated academic rigor with being challenged.  

Subject P12 added that the metric for “rigor” is compared to other students of 

similar grade levels, in different programs.   

    Rigor, for the parent participants, was not synonymous with testing.    

Testing was largely perceived as being antithetical to academic rigor.  Subject P7’s 

aversion to testing impacted her ability to answer the question.  She said that too 

many people equated rigor with tests, and that made her “cringe” because it 

hampered the students’ natural love of learning (P7).  Subjects P5, P1, and P4 shared 

subject P7’s aversion to tests.  Subject P4 stated that she wanted her kids to “think, 

rather than regurgitate information.”  Though subject P4 did not want her children 

taking tests, she did include her children’s ability to score well on the ACT and SAT 

as criteria for what academic rigor is (P4).  Subject P4 did not want her students 

taking tests, but wanted them to be able to perform well on them.   

In contrast, to what parent participants described as not rigorous, they used 

various adjectives to describe a program that was interdisciplinary, and project-

based.  Subject P1 began by describing a rigorous environment as one in which the 

children had an opportunity of “applying” their coursework to the community.  

Subject P5 wanted the students to be able to research their own questions, while 

subject P6 specifically mentioned “project-based work,” and “doing research and 

putting stuff together.”  Subject P7, who cringed at the idea of rigor, described an 

environment wherein the student loved learning, and could explore their own 

interests by completing research for their own projects.   
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Subject P2, and P3 included additional criteria for academic rigor.  Subject P2 

expressed a desire to have a school with structure.  For her, academic rigor was only 

possible in a school where everything “r[a]n smoothly”.  Subject P3 identified 

rigorous academic environments by whether her children were ready for college.   

In general, the faculty and parent participant groups’ expectations for rigor 

included a structured environment, where the students were not studying for a 

standardized test, but had a greater focus on conducting in-depth research for 

projects, based upon their interests.  With one exception among the parent 

participants, the majority did not believe the Academy achieved its rigorous 

academic mission statement.  Both participant groups believed the school to have 

achieved its faith-promoting mission.   

     There was consensus among the participants regarding what a faith 

promoting environment was.  An integral element for achieving such an 

environment was frequent discussions of Jesus Christ.  “[B]eing able” to talk about 

Christ (P4) was a phrase that was used by multiple participants, including subjects 

P1, P2, P4, P10, F1, F2, F3, F4, F5.  The participants felt strongly that religion should 

be discussed often, and applied to every subject.  Subject P6 articulated it by stating 

simply, “putting religion into everyday teaching.” 

Two noticeable outliers include subject P5 and P9.  Their answers about 

what created a faith-promoting environment aligned with the other participants, 

with one noticeable exception.  Both participants mentioned exposure to other 

religious beliefs before mentioning prayer, or the devotionals.  Subject P5 believed 

that a faith promoting environment should introduce students to the ideas and 
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beliefs of other religious groups.  Subject P9’s expectations excluded the idea that all 

of the teachers had to be members of the LDS church.  She believed it would be 

positive to have faculty representing other religions. 

Parent/Teacher Priorities 

The participants’ responses indicated a mixture of priorities in terms of 

which mission element was more important.  Two faculty participants, and four 

parent participants indicated that the spiritual environment was a significant 

priority.   

Subject F4 was among those who held the faith-promoting aspect as the 

priority.  She described her priority by explaining that faith was at the “center of 

[her] life” and that everything else was an extension of that.  Subject P11 explained 

that she was “closer to the faith-based” mission element because their family was 

“more conservative in what we teach their children” (P11).  Subject P11 justified her 

faith-based priority because she felt the public schools were aligned more with 

liberal ideologies, and felt that conservative ideologies were more in line with her 

religious beliefs.  Subject P7 indicated the faith-based element was her priority 

because her children were “always learning,” and she preferred teaching them 

academic subjects at home.   

Two of the faculty participants and five of the parent participants did not 

articulate a priority, but wanted an environment in which the faith and academics 

could coincide.  Both subjects F1 and F2 believed the faith-based instruction was 

integral to understanding the academic subjects.  Subject F2 used religion to convey 

history, and believed that the religious side prepared the students “for real life.”  



DAVID O. MCKAY ACADEMY 

 

68 

Subject P1 said she wanted her students to be ready for college, but “it is more 

important to be good, than smart.”  Subjects P12, P3, P4, and P6 explained their dual 

priority in similar terms.  They knew the academics were important, but needed the 

religious component to successfully implement what the students had learned.   

One faculty, and two parent participants said that the academics were their 

top priority.  Subject P10 said, “my main concern is that [my student] is able to 

thrive when she gets to college.”  Subject P5 expressed an aversion to an 

environment in which the religious side was dominant.  She didn’t want her child 

being “exclusive,” or not able to interact with individuals within the community 

because he had only been taught about religion.  Subject F3 said her priority was the 

academics because, “I think that [if you have] the right teachers, the faith-based 

works itself into the rigor.” 

The only outlier was subject P2 who hoped for a school in which the faith-

based and the rigorous academics were together, saying, “I would love a combo,” 

meaning a combination of both mission statement components, but the “[academic] 

study is as important as the religion, because that’s what’s going to get [the 

students] into college.” 

To support the PRQ, the researcher included the following SRQ: What did the 

parents and teachers think of the mission, and how did they interpret that being 

accomplished?  The researcher’s purpose including this question was to understand 

the participants’ unique expectations about the mission.  Within the interview, the 

first two questions illuminated the participants’ expectations of the mission.  These 
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two questions revealed that the participants held disparate expectations about 

academic rigor, but had uniform expectations for faith development.     

Highest Rate of Contribution 

The PRQ was supplemented by another SRQ: Which if any of the policies, 

practices, and/or procedures contributed most to the mission?  Participants revealed 

a wide range of significant contributors reflecting their unique roles or perspectives.  

Three participants credited the morning devotional as having the biggest impact on 

the Academy’s mission statement, including subject F1, F5, and P8.  Subject F3 said 

the staff meetings—which included spiritual thoughts, and prayer, similar to the 

morning devotional for students—had the biggest impact on the mission.  A large 

percentage of the participants believed that the biggest impact on the mission was 

opportunity to incorporate religion into the daily lives of the students.  For subjects 

F2, F5, P3 and P12, the openness towards religion had a great impact on the 

religious and academic mission.  Subject F4 concurred with the subjects F2, F5, and 

P12, and added that the religious component provided an excellent opportunity to 

“build trust” with the students.  Subject P2 did not explicitly state that the openness 

towards religion had the biggest impact on the mission.  Instead subject P2 said, “I 

think it’s a combo of her peers, and the teachers, and just praying, having the music, 

all those things I'm sure help her to feel the spirit. I feel any time you feel the spirit, 

that's going to continue to help build your testimony” (P2).  Subject P2’s also 

described how important “feel[ing] the spirit” was to academic success (P2).   

Several participants suggested impactful things that were unique to them, 

and in some cases, were not mentioned by any other participant.  Subject P9 
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believed the European trip had the biggest impact on the mission.  Subject P4 

believed the small environment had the biggest impact on the mission as it related 

to her student in middle school, but that the curriculum had the biggest impact on 

the mission for her elementary student.  This was similar to what subject P6 

believed, namely that the electives had the biggest impact, while subject P1 believed 

that daily prayer was sufficient to achieve the mission statement.   

Lowest Rate of Contribution 

The third SRQ was: Which, if any of the policies, practices, and/or procedures 

contributed least to the mission?  If something did not contribute to the mission was it 

necessary to continue with that policy?   The purpose of this question was to 

determine if the participants believed any policies, practices, or procedures were 

ineffective.  Participant responses were varied, and even included three participants 

who could not identify anything that did not contribute, including subjects F3, P6, 

and P9.  Subject P6 explained that her concerns could be explained as first-year 

struggles, rather than substantive issues.   

The Academy’s uniform policy was mentioned five times by both faculty and 

parent participants.  Three participants said the uniform policy was too strict or 

rigid (F2, P7, and P10).  Subject F5 believed that the policy was not enforced. She 

believed that not everyone among the faculty and staff took the policy seriously, or 

expected the students to live up to it.  Subject P3 felt it was impractical and placed 

an unnecessary financial burden on families.  These responses relative to detractors 

from mission differed from two of the responses to the SRQ wherein the uniform 
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policy was used as an example to illustrate the behavior policy’s positive 

contribution to rigorous academics.   

Subjects F1, P8, and P11 mentioned the Academy’s handling of parent 

communication, both communication going out to parents, and the way parents’ 

voices were heard, as the primary detractor from the Academy’s mission.  Subject 

P8 noted a lack of “transparency” and believed there was a lack of trust between the 

staff and parents.   

The Academy’s behavior policy was mentioned by subjects F2 and F4 as 

having a negative effect on the mission.  Subject F4 believed the behavior plan “fell 

apart” as the year went on, and that students were given too much autonomy.  In 

addition to the school’s behavior policy, subject F2 believed that the school’s policy 

limiting technology use in classroom negatively impacted the behavior.  Subject F2 

described this policy as impractical, since the very activities that this policy 

prohibited on cell phones were available to the students on the personal computers 

they were using.   

Subjects P2 and P4 explained that the curriculum used in the classroom was 

different than what they had been promised during enrollment, and had a negative 

impact on the mission.  The parents had been promised a uniquely LDS curriculum.  

Instead the school decided to use Abeka Homeschool Curriculum (Pensacola 

Christian College, 2018), for the elementary grades, and an online curriculum for the 

upper-school, called Delta (Delta Academy, 2018).   

Eight of the participants identified elements not identified by other 

participants.  These include subject F2, who said the Friday Forums, which began as 
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an opportunity to introduce students to content not covered by their normal classes, 

were cancelled, changed, or even “thrown together last minute… [and] didn’t work 

out how it originally started” (F2).  Subject F1, felt the teachers did not do their best 

at teaching the students.   Subject P12 believed there was a lack of staff 

“professionalism.” Subject P12 also said the Academy’s administration had 

misplaced priorities, and subject P5 believed there was “no consistency” in 

administrative decisions, with subject F4 stating there was little-to-no “follow-

through” by Academy administration.  Subject P1 believed that the students had too 

much autonomy, particularly in terms of how and when they moved about campus, 

and subject P3 did not believe the teachers had enough autonomy.  Subject P3 said 

the teachers did gain more autonomy as the year progressed, but felt it was 

important for them to be able to make choices within their classroom, even if they 

were the wrong choices.  In her words, “I’m somebody that really likes my right to 

be wrong” (P3).  

Negative Impact 

The fourth SRQ stated: Which, if any of the policies, practices, and/or 

procedures had a negative effect upon the mission of the academy?  The researcher 

addressed this question indirectly by asking the participants to identify anything 

they would change, and to share their thoughts and feelings about returning the 

following year.  The participants generally intended to return a second year.  Several 

participants did not plan to return, and these negative responses indicated the 

participants’ belief on what negatively impacted the mission.  Regardless of the 
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participants’ second-year plans, each offered recommendations on policies, 

practices, or procedures that had a negative impact on the mission of the academy.   

Parents and Teachers’ Plans 

The parent and faculty participants were asked about their plans to commit 

to the Academy for a second year, either for their children’s enrollment or for 

employment, respectively.   

Every faculty participant responded in the affirmative, that they would like to 

work for the school in the coming year.  The parent participants did not convey as 

unanimous a response.  Six parents answered in the affirmative, two parents were 

undecided, and three were not planning to re-enroll their child(ren).  One parent 

participant answered in the affirmative for one of her children, and said that she had 

not decided if the school was right for her second child (P9).   

Each parent participant which answered affirmatively gave various reasons 

why they were planning to have their child(ren) attend.  Subject P8 said she was 

only planning on enrolling her child because the school was moving to a new 

location which shortened the family’s morning commute.  Subject P7 was planning 

on enrolling, but only if the ESA program came to fruition.  Three of the parent 

participants expressed that the Academy was their best option (P12, P10), with 

subject P3 explaining that it was going to be a burden on the family, but that the 

school was the “only” option (P3).   

The two parent participants that were undecided about enrolling their 

children in the school for a second year had reservations keeping them from 

committing.  The first parent participant would only enroll if the school decided to 
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open a campus on the south-end of the Las Vegas valley (P4).  Subject P1 explained 

that her family would only be attending if the school made substantive policy 

changes.   

For the parents who did not plan on sending their children to the school a 

second year, the first reason stated was because of the long drive (P6), the second 

was because subject P6 was dissatisfied with the curriculum, the lack of a Board of 

Trustees, the class arrangement, and the changes in the administration (P5), the 

third parent participant was not going to enroll their student in the school because 

she felt her trust had been broken (P2).     

Parents and Teachers’ Recommendations 

Faculty and parent participants also provided recommendations for the 

Academy’s second year of operation.  Responses highlighted several similarities, but 

there were also differences which were less general, and more specific to the 

participant group.  

The faculty participants identified four main categories of recommendations.  

The first recommendation category pertained to staff.  Subjects F2 and subject F4 

both answered that there were unclear expectations of teachers.  Subject F3 

believed that there were not enough staff at the Academy, and that “adequate staff” 

would need to be hired to better address the needs of the students.  Subject F5 

recommended that something be changed with the staff workload.  She felt that too 

much was being asked of the teachers.   

The second recommendation category of faculty responses was directed 

towards the administration.  Subject F1 believed that the administration was not 
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unified in vision and approach, which resulted in a dis-unified staff culture.  Subject 

F2 recommended “better organization and planning.”  Subject F2 elaborated,  

Yeah, if you're gonna [sic] run a school, you're gonna [sic] already have 

policies and procedures, honor code, dress code, discipline policy, 

curriculum, already organized, lined up, written, set in stone(F2). 

Subject F2’s concern was that too many important decisions were left until 

the last minute, and that systems, consequently, did not work correctly.  Subject F3 

shared similar concerns about decisions being made at the Academy.  Subject F3 

recommended the Academy implement a “chain of command” be implemented for 

policy grievances, and guidelines to ensure staff and parents followed the chain of 

command.  Subject F5 offered two recommendations for the administration, which 

helped to generate the last two faculty categories.  The third recommendation 

category of faculty responses was that there needed to be greater consistency in the 

application of policies.  Subject F5 said that the administration was inconsistent in 

applying the school’s behavior plan with students (F5).  Subject F2 echoed these 

sentiments in describing how different teachers were given priority, and did not 

have to “follow the chain of command” (F2).   

The fourth faculty recommendation category referred to administrative 

priorities.  Subject F5 said the administration needed to do a better job of 

prioritizing what the Academy was going to be involved in during the first year.  She 

explained, “I think administration might not have been overburdened if we weren't 

doing a lot of extra stuff” (F5).  Subject F5 was referencing some of the extra-
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curricular programs implemented by the Academy, but also administrative 

functions like fundraising/financing, and accreditation.     

With respect to parent participants, the first category of recommendations 

was directed at the staff.  The parents expressed concerns akin to those voiced by 

subjects F3 and F5.  Subjects P1 and P3 both wanted “one teacher per classroom” 

(P1, P3).  Subject P5 was concerned that teachers seemed to be working 

independently, planning their own activities, and running their own programs.  She 

recommended that something be done to keep teachers from, “doing their own 

thing.”  Subject P6 hoped that the teachers would be better certified, and both 

subjects P12 and P9 recommended that teachers be trained on how to be 

professional.  Subject P9’s recommendation for professionalism training was a 

result of a teacher yelling at children.  Subject P9 said the teacher tended to handle 

situations poorly, and hoped that something would be done in the future to help the 

staff.   

The second category of parent recommendations was for improved 

communication.  Subject P12, P2, P5, and P7 all voiced concerns that the school did 

not do a good enough job of communicating, recommended that the Academy 

improve its website (P5), and call parents when students were struggling (P7).  

Improving communication related to the third category of parent 

recommendations, which was to involve the parents more.  Subject P12 felt the 

Academy could do a better job of scheduling meetings, and subjects P8 and P11 both 

recommended that parents be included in the decision-making process in the future.   
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The fourth recommendation category was to improve the curriculum.  

Subject P4 hoped the Academy would do away with the online curriculum, and 

subject P5 suggested including religion more into academics.   

Some parent participants gave other isolated recommendations that were 

not mentioned by other participants.  Subject P3, for example, recommended that 

the Academy relax its uniform policy, specifically the rules about shoe wear.  Subject 

P2 recommended that the Academy do a better job of cleaning up the facility, and 

that it often looked like “a tornado had blown through.”  Subject P10 didn’t think the 

Academy had done enough to advertise, and suggested that the staff and parents 

canvas the city with fliers.  Subject P7 felt that too much was, “last minute” and 

recommended planning farther in advance.  Subject P5 recommended that 

administrative duties be distributed more evenly, since some staff had “too many 

hats” (P5) 

Summary 

The study adhered to a primary research question and four secondary 

research questions.  The researcher utilized an Interview Protocol of eight questions 

to obtain insights and perspectives about the participants’ beliefs relative to the 

policies, practices, and procedures of the Academy.  Most of the participants could 

not identify specific policies, practices, or procedures that contributed to academic 

rigor.  However, specific policies, practices, and procedures were identified that 

contributed to faith development.  Furthermore, there was greater uniformity 

among participants regarding perceptions on faith development, and their 

expectations of the school’s religious mission, while the participants’ expectations 
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and perceptions of academic rigor were varied. Several policies were perceived to 

have not contributed to the mission, which participants offered specific 

recommendations they hoped to see implemented.  With several exceptions, no 

policy, practice, or procedure was perceived as having negatively impacted the 

mission of the Academy.   

Thematic Identification 

The researcher identified four primary themes from the coded data.  

Following the proposed analysis plan outlined in CHAPTER 3, the researcher’s 

analysis approach included Yin’s (2014) proposition approach and explanation 

technique. This approach involves revisiting the data until key words can be 

categorized together.  Four emergent themes were:  

• religious observations;  

• environment;  

• academic decisions; and,  

• school administration.   

These primary themes, with their respective sub-themes, are supported by the 

participant responses enumerated in the previous section.     

Religious Observations 

In fulfilling the purpose of this study, which was to identify how parents and 

teachers believed the Academy’s policies, practices, and procedures contributed to 

the mission statement, one of the primary themes that emerged from the data was 

the Academy’s religious observations.  Policies, practices, and procedures, related to 

varied religious elements of the Academy were widely viewed as contributing to the 
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faith development element of the mission statement.  Sub-themes that contributed 

to the evolution of this theme included prayer, scriptures, music, the morning 

devotional, and ecumenism/isolation.    

Prayer 

Participants spoke about the use of prayer, not only as a practice to start the 

day/class period, but also as a tool that could be implemented when a student was 

struggling.  “Talking with your kids about an exam or a test or even standing in front 

of the class and talking, you can step aside with that student and either pray with 

them or give them the ability to pray for themselves.  I think that has been bigger 

than anything because in the public schools you can't do any of that” (F2).  Prayer 

took several different forms within the school.  As mentioned by subject F2, prayer 

occurred on an individual basis, but also started any large meeting, and the start of 

the day.  The words pray or prayer occurred 21 times in the faculty interviews, and 

37 times in the parent interviews.   

Scriptures 

The Academy utilized scriptures within the classroom as an element of the 

school’s policy to provide religious curriculum.  Within the LDS context, scriptures, 

encompassed more than the Old and New Testaments utilized by other Christian 

denominations.  The LDS church scriptures included three additional books; the 

Book of Mormon, the Doctrine and Covenants, the Pearl of Great Price; and sermons 

by the LDS church’s leadership.  The scripture sub-theme contributed to both 

rigorous academics and faith development elements of the Academy’s mission 

statement.  “One thing that was really nice, one of the first days he went to school, he 
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came home and he was telling us a story out of the Book of Mormon and he was 

explaining it, because it was interesting to him, so of course, he just soaked it all up” 

(P10).  Subject P10 explained the way scriptures were used to help teach academic 

subjects, such as history and English.  The use of scriptures as a religious and as an 

academic tool was very positive for the participants.  They had brought their 

children to the school expecting to see “the scriptures [incorporated] into their 

lessons” (P12).  The faculty had a positive experience blending the religious subjects 

into the lessons; “the scriptures are beautiful literature.  Easy-peasy” (F3).  The only 

contrary opinion was that the “scriptures [could have been] used more” (P4).  The 

inclusion of scriptures as an academic resource, as well as a spiritual resource, was 

believed to contribute to the school’s religious mission.  The only criticism about 

this policy, was that it wasn’t implemented enough.     

Music 

Music was an important religious element for the LDS church.  The official 

hymnbook included a preface stating, “Inspirational music is an essential part of our 

church meetings. . .. Some of the greatest sermons are preached by the singing of 

hymns” (The Church of Jesus Christ of Latter-day Saints, 2002, p. ix).  Based upon 

the frequency, a sub-theme, “hymns,” was identified significantly less often than 

prayer and scriptures in bringing about the religious mission.  While the key words 

of prayer and scripture occurred frequently, hymns were only mentioned twice.  

However, including the terms, “music,” “songs,” and “singing” into the analysis 

increased the frequency sevenfold, to create a more compassing theme called 

“music.”  One parent mentioned how the music contributed to a positive 
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environment within the classroom (P10).  Music contributed to the positive 

environment in two ways.  It was first an outlet by which students could be 

introduced to new instruments, and express creativity.  Music contributed to the 

environment in passive ways as teachers used music within their classrooms to 

create an atmosphere.  

Morning Devotional 

Every morning the school hosted, what they called, a Morning Devotional.  

This practice was a type of religious service that included an invocation, the Pledge 

of Allegiance, an opening hymn, school-wide announcements pertinent to the 

students and faculty, a spiritual thought, and a benediction.  The faculty and parent 

participants of the Academy believed this to be one of the most important elements 

of the school.  The morning devotional included each of the previously discussed 

sub-themes, of Prayer, Scripture, and Music, but was also discussed as its own topic.  

Part of the devotional’s allure was that it was student driven.  The faculty hosted this 

devotional during the first week of school, but then turned it over to the students, 

who took turns leading the devotional, and officiating in different capacities during 

the meeting.  One teacher noted, “like morning devotional, super important.  Super 

important on bringing those kids together, on the same page, reminding them that 

we start with the gospel, but also reminding them that we are at a school that gets 

stuff done” (F3).   

Ecumenism or Isolation 

Also, included in the theme of Religious Observation was the sub-theme of 

Ecumenism or Isolation.  This sub-theme included two competing ideas.  The first 
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was ecumenism, which denoted efforts by Christian denominations to connect with 

other denominations.  The second idea was isolation, or homogeneity, referring to 

the demographics of the population as all being the same.  The Academy did not 

have a specific policy excluding non-LDS faculty or students.  The concept of 

ecumenism emerged from the data as the participants spoke about the inclusion of 

different belief systems.  One parent mentioned that the practice of having all the 

students share the same faith background was “easier” for her child (P2).  While a 

minority of parents explicitly stated their viewpoint to only include persons 

espousing an LDS mindset within the school’s community, the participants spoke 

about the safety they felt that their children could speak freely about the dominant 

religious beliefs without feeling excluded.  Only three respondents, subjects P5, P7, 

and P9, indicated that they would have been comfortable with any “Christian-

minded” individuals or ideas (P9).  In several of these responses the parents 

expressed positive feelings towards other Christian denominations (P5, P9, and P2).  

A few of the responses suggested that any faith-based school environment was 

preferable to a strictly secular school environment.  However, the Academy did not 

have an ecumenical policy.  

Environment 

The second theme that emerged from the data was how the environment 

within the Academy contributed to its two-fold mission; it encompassed such 

recurring sub-themes as student authenticity, living religion, student mentorship, 

school trip, and what the researcher identified as the Jesuit charism of cura 

personalis.  The environment theme impacted faith development and rigorous 
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academics at the David O. McKay Academy.  It became significant to identify 

participants used the word “spirit” 23 times.  Within LDS nomenclature, “the spirit” 

references the Holy Ghost, and denotes the “fruit of the spirit” mentioned by the 

Apostle Paul, in the epistle to the Galatians.  Spirit has been identified as a blanket-

term encompassing positive environments, and was analyzed in this study as 

analogous to environment.  

Student Authenticity 

The participants expressed that the school created an environment in which 

the students could be themselves.  From these references emerged the sub-theme of 

student authenticity.  The data suggests that student authenticity positively 

impacted the environment of the school, and contributed to its two-fold mission.  

Student authenticity was achieved through multiple avenues, including proximity to 

like-minded students, class size, spiritual experiences, and elective choices, and was 

fostered by virtue of being surrounded by like-minded individuals.  Subject P10 

recounted that her student,  

. . . wasn't learning anything in public school, because he was scared, because 

he was being bullied. Now, he's here and he feels safe and so it's so much 

easier to learn. When you're able to truly focus on what is being put before 

you and you're not thinking, oh, crap, how am I going to get from this class to 

the lunchroom without someone pushing me?   

This comment was one indicator that the students flourished in an 

environment where they felt safe, and as part of the group.   
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Student authenticity was fostered not just in the homogeneity of the group, 

but through the size of the group.  Subject P10 also suggested her student’s 

experience was bolstered by the size of the student body.  The small student body 

created unique opportunities for students to interact that wouldn’t be present in 

schools with larger populations.  The students could interact with each other, 

regardless of grade level, and the teachers knew students in every classroom (P10). 

The students’ elective choices also contributed to participants’ depiction of 

student authenticity.  One parent mentioned, “she will learn more and learn better if 

she's also allowed to be creative throughout the day” (P12).  The Academy offered 

classes in art, theater, choir, band, and orchestra, and these were important to the 

families.  They wanted a place where their children could continue to work on their 

talents.  Physical education, or athletics, were another elective that impacted 

student authenticity.  One parent described athletics as a priority for her, and her 

children.  She explained that she was glad the school had athletic offerings, but felt 

that athletics were not enough of a priority for the school (P3). The elective choices, 

as well as the spirit, class size, and the presence of like-minded students fostered 

faith development through an environment in which the students felt safe to be 

themselves.   

Living Religion 

In several of the interviews the participants spoke about the environment of 

the Academy being a result of the veracity of the Academy members’ religious 

beliefs.  The theme was that religion was not a theoretical activity, nor was it 

something that worked only in church, but that religious principles were being used 
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to handle daily occurrences.  One example was a religious approach to resolving 

school behavior issues, “if a student's getting in trouble, [it] . . . guides back to the 

gospel of how we can change and progress and move forward and forgive” (F2).  

Religious discipleship was incorporated into students’ daily situations as a means to 

promote faith development. 

Student Mentorship 

The environment of the Academy, or the spirit, was also impacted by the 

dynamics between the students.  The small student body allowed for frequent 

interactions between the upper school and lower school students.  During the 

student-run morning devotional (P6), classroom tutoring (P10), and just in the daily 

life, the upper school students had the opportunity to work with, and be a part of the 

lives of younger students.  This proved extremely important in allowing the 

environment of the Academy to promote faith development, and academic rigor,  

And I think also, I think it's neat that kids of all ages interacted. At some 

point.  But maybe not all the time in a day.  Because that was actually really 

[sic] beneficial that younger kids could see older kids and their examples.  

But maybe not to the level that we had (P1). 

School Trip 

The Academy had planned two trips for the students within its first year.  

The first was to be a weekend-long excursion.  It was set to occur during the first 

month of school, but coincided with some drastic personnel changes, and with 

alternative elective programs already scheduled, the trip was cancelled.  The second 

planned trip, which was a two-week study abroad trip to Italy and Greece, took 



DAVID O. MCKAY ACADEMY 

 

86 

place in April/May.  The school and the participants referred to this study abroad as 

the Europe trip. 

The Europe trip was regarded as positively contributing to the school’s 

mission.  One of the participants described it in terms that suggested it was the most 

meaningful aspect of the school for her student, while simultaneously pointing out 

the cancelled trip, and suggesting that the big trip to Europe be replaced with 

smaller excursions, “maybe to Utah,” earlier in the year, like the trip that had been 

cancelled (P9).  The trip’s importance was in its ability to relate the students to one 

another.    

Cura Personalis   

The environment theme included several different topics that created an 

environment which participants felt was conducive to the academic rigor, and faith 

promotion.  The researcher identified the last theme with the Jesuit charism of cura 

personalis.  This term does not exist explicitly within the LDS vernacular, but 

participants spoke about knowing that their student felt loved, and that all aspects 

of the students’ development was important: academics, faith, personal 

talents/interests, and sociality.  One parent recounted an experience in which the 

family wrote cards to every teacher because the student had frequent and positive 

interactions with each of them, and “thought [everyone] was nice” (P10).  A different 

participant told of a time her child did not want to get out of the car and go to 

school.  She was impressed by the principal’s response, as he came to the car, sat 

with the child, and used the child’s interests to develop a relationship and encourage 

his participation in school (P4).  Cura Personalis is more than just an individual 
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feeling loved, it is the clear perception that the student is being developed into a 

whole person.  

Academic Structure 

The researcher sought to identify whether and how the policies, practices, 

and procedures impacted the mission.  In the participants’ responses, the researcher 

identified several recurring sub-themes that, on amalgamation, were given the label 

of academic structure.  These include the curriculum choices, classroom technology, 

teacher and staff professionalism, student testing, leveled classrooms, and course 

electives.  These sub-themes did not all contribute to the mission of academic rigor.     

Curriculum 

The Academy utilized two curriculum programs.  The first program was 

called Abeka (Pensacola Christian College, 2018).  It was a Christian-based, 

homeschool curriculum.  The Academy used this as the basis for the K-5 program.  

Students in grades 6-12 used an online program that was provided to the students 

through an agreement with a Nevada charter school.   

Both teachers and parents spoke favorably of the Abeka program used with 

the K-5 children, because it seemed to align to expectations about rigor.  One parent 

was impressed with the ABEKA program for introducing “things that maybe 

wouldn’t be introduced until next year” (P5), or that it was presenting information 

above grade level.  Another parent was impressed by the vocabulary the students 

were learning, and felt that the vocabulary lists were, similarly, “more advanced” 

(P10).  The program’s positive reception is also due, in part, to the program’s 

melding of religious and secular topics, “I think that the program that we used has 
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been really successful in providing the education piece, but also, the stories that 

they read are all religious based” (F2).  Participants generally believed this to be a 

good curriculum for the students.   

With regards to the curriculum for grades 6-12, 15 of the 17 participants 

reported unfavorable feelings towards the Delta curriculum.  One faculty member 

was direct enough to state, “I don't think Delta did anything for our students” (F2).  

One parent expressed concern that the students would not be ready for college as a 

result of the curriculum (P1).  The online Delta program was a concern because the 

students were interacting extensively, or perhaps exclusively, with a computer, and 

receiving little guidance.  

Three participants did believe the Delta curriculum satisfactorily met the 

standards of the school.  Two were teachers, and they described the program as 

having “potential” for rigor (F1), but admitted that it was not adequately 

implemented.  The third positive review came from one parent, who noted the Delta 

program’s extensive elective offerings contribution towards the academic mission 

(P8). 

In discussing the Academy’s curriculum choices, both parents and teachers 

mentioned dissatisfaction and concern for the curriculum choices within the public 

school district.  Both subject F1 and subject P10 noted dissatisfaction with policies 

within the school district that impacted standards and curriculum.       

Classroom Technology Policy 

The Academy’s classroom technology policy addressed the consequences of 

using phones while in class, and being caught visiting inappropriate websites, 
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including social media sites, while in the class.  Six participants believed the policy 

negatively affected the academic rigor.  Their online courses were available through 

internet-capable phones, and occasionally the curriculum included links to external 

sites, such as YouTube.  However, because of the school’s technology policy these 

devices weren’t allowed, and the school’s filters determining inappropriate material 

occasionally blocked the very sites which the students were meant to be accessing.  

One faculty member expressed concern over the technology policy’s 

implementation.     

Yeah, it is a technology campus and there was [sic] no cell phones for texting 

and calling friends during class periods and just using them inappropriately, 

but at the same time, everything that they're doing on a cell phone can be 

done on a computer.  If they're gonna [sic] text, they're gonna [sic] use 

messaging.  If they're gonna [sic] call their friends, they can just go on 

Facebook. Like, it was really not meant ... If they wanted no cell phones, have 

no cell phones during class period. They need to be more consistent with the 

reason behind it, you can't have a technology school without all technology. 

And if you want your kids on a computer then they're on a computer. If you 

want to provide computers for the kids in class, then have enough for the 

class (F2). 

This faculty member’s frustration centered on the impracticality of the 

policy, or, as she expressed it, “you can’t have a technology campus without all 

technology” (F2).    As an example, students were prohibited from using social 
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media, but messenger applications within their email and class websites created 

loopholes within the policy.  

One parent participant articulated frustration about the disconnect between 

the online curriculum, and the teaching in the classroom by saying, “they have to 

actually teach the curriculum and, therefore, someone needs to check up to ensure 

that they are doing that” (P12).  This participant’s concern was that the problems 

with the technology policy impacted the presentation of the curriculum.  She 

expressed dissatisfaction that the teachers relied exclusively on the computers to 

convey the curriculum, and did not monitor to ensure student compliance with the 

technology policy.  Similar sentiments were held by the faculty participants, where a 

lack of training resulted in classrooms where the students directed their own 

learning (F2, F3).  The responses indicated that the technology policy, as well as the 

procedures and practices that resulted, adversely impacted the academic rigor. 

Faculty and Staff Professionalism 

The sub-theme of faculty and staff professionalism included, the way 

teachers interacted with the students in the classroom, general faculty conduct in 

the classroom, and the way staff discussed sensitive information.  The issue’s 

importance was supported by the topic’s frequency, with 15 of the 17 participants 

having discussed faculty and staff professionalism in its impact on faith 

development.  Subject P9 explained, “[k]ids can hear you, and there were several 

occasions that my daughter was very upset because she heard a teacher. It was a 

water cooler venting, but the kids could hear. The conversation wasn't 

inappropriate, it was where they had it” (P9).  An additional participant stated, 
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“[t]he teachers need to be professional in the way they respond to students and 

teachers. There can't be gossiping or nasty remarks, you know” (P12).  The 

participants believed that the faculty were cavalier when discussing sensitive 

information with the students, and about the students which detracted from faith-

development initiatives.  Subject F5 expressed remorse that the faculty even needed 

a policy, when it should have been possible for the faculty to “just have common 

sense.”  

In some regards the concern of faculty and staff professionalism extended to 

the administration’s handling of concerns (P12), by either offering “vague” 

directions or answers to questions (P10), and even flagrant disregard for the 

thoughts and opinions of others (P3).  The participants were not entirely 

dissatisfied with the efforts of the administrative staff.  One faculty member 

explained that she believed her concerns to have been addressed sufficiently.  She 

credits the disparity between her experience and that of the other participants to 

her willingness to take her issues to the principal directly, while others waited for 

the principal to come to them (F3).  While subject F3’s experience provides insight 

into why there might have been issues between the participant stakeholder groups 

and the administration, one parent participant specifically mentioned frequent 

attempts to speak with the administration, only to be ignored (P12). 

This isn’t to say that the parents had bad feelings about the teachers or the 

administration and staff.  The emergence of the environment theme discussed 

earlier indicated that participants believed strongly in the ability of the Academy’s 

employees to create a positive, and edifying environment that promoted academic 
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rigor and fostered faith.  The participants’ primary concerns involve the way 

sensitive information was handled, the cavalier manner in which staff vented their 

frustration, and the difficulty in having their concerns heard by the administrator, 

which hindered the Academy’s ability to promote faith development.    

Ability-Leveled Classrooms 

One aspect of the Academy’s model was ability-leveled classrooms.  In 

leveled classrooms, students are not divided by grade level when participating in 

reading and math, but by ability.  For the remainder of the subjects the students 

would be with peers in their same grade.  Staffing constraints forced the school to 

abandon this aspect of the model.  Classrooms were an amalgamation of grade levels 

and ability levels.  This created a frustrating situation for both parents and teachers.  

This was described as “the biggest” issue by subject P1, and while it was 

problematic for other parents, several of them mentioned that they understood why 

the class structure evolved the way it did, but expressed a hope that the school 

never repeat it (P3, P4, P5).  The teachers’ concerns rested mostly with the 

impossibility of teaching multiple levels of content at the same time, while keeping 

the lesson engaging for each student (F5).  This situation adversely impacted the 

teachers’ opportunity to make their classroom academically rigorous.   

Electives 

When the Academy was first enrolling students to their program, the 

administration promised students a wide range of electives including choir, band, 

orchestra, drama, art, and foreign languages.  The school maintained these same 

electives despite low student enrollment, and broader staffing needs.  These 
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electives were hugely important to parents, with almost unanimously positive 

comments.  One parent noted, “the light side, the balance, the dreams, those types of 

experiences? I don't think anyone was stressed out in art, and you can't say that 

everywhere you go. I think they provided a balance. I thought that was really good” 

(P9).  The elective choices provided a valuable outlet for students that fostered the 

academic priorities, as explained by subject P12, who felt that the extensive elective 

options made up for the lack of academic rigor, “and so, even if the academics 

weren't as good at this school, the fact that she's allowed to be creative and have 

those specials, means she will end up learning more anyways [sic].” 

School Administration 

 The theme of school administration emerged from the data relative to 

respondents’ views on policies, practices, and procedures that impacted the 

Academy’s mission.  It included, but was not limited, to the school administration as 

a noun, or group of individuals in charge of making decisions for the school, but also 

“administration” as a verb, and included administrative decisions.  The label of 

school administration primarily spoke to the practices of the Academy that would 

influence parent and family perspectives as to the mission, and was inclusive of the 

subthemes, administrative staff, communication policy, back-end business, and 

teacher job satisfaction. 

Administrative Staff 

The administrative staff, including the Academy’s owner, the CEO, the several 

Heads of School, the secretaries, and the office manager, were discussed in many of 

the interviews.  This sub-theme primarily illustrated shortcomings around the 
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academic rigor element of the mission.  Only two of the study participants did not 

mention the school’s administrators in their interviews.  One participant described 

“a lack of strong leadership” (P12).  This came up as a theme in discussing how the 

administrators were “overburdened” (F5).  One participant also used language that 

was more negative, accusing the administrators of being “narcissistic” (F2).  Subject 

F2 felt that the teachers were put in a position where they had no choice but to run 

the school because of the poor leadership, and as a result she felt that the school was 

playing catch-up, which prevented academic rigor by keeping the teachers focused 

outside of the classroom.  

Communication 

The communication sub-theme emerged from its prevalence in nine of the 

parent responses, and one of the faculty responses.  The sub-theme primarily 

addressed parents’ ability to speak with, and be heard by school administration.  

The sub-theme additionally included data about how the school dispensed 

information.  One participant expressed frustration to the researcher, while 

scheduling the interview, because the study was the first attempt to get input from 

the families, “But [the principal] had never sought [input] from parents the entire 

year” (P8).  One participant expressed the powerful idea that “The only thing that I 

would say that I think they could improve is their communication to parents” (P11).  

Subject P11 was not the only one to express this idea.  Others suggested the 

expectation that all parent communication be responded to within 24 hours (P12), 

that school announcements needed an appropriate timeframe, and not be sent out 

at the last minute (P5).  One parent said that she had teachers asking her for 



DAVID O. MCKAY ACADEMY 

 

95 

permission to do things, and felt confusion that these issues weren’t going through 

the administration (P2).  This was even brought up by a faculty participant who 

acknowledged that how “a parent viewed how their concerns were heard, or not 

heard” was “probably the most negative” aspect of her experience (F1).  The 

participant responses which contributed to this sub-theme indicated negative 

practices which occurred due to a lack of any formal policy.  Poor communication 

made it difficult for the participants to feel like their concerns about academic rigor 

were addressed.     

Back-end Business 

Another sub-theme of the school administration category was labeled back-

end business.  The researcher used this term to denote when the participants spoke 

about aspects of the school that happened, or should have happened, before the 

school started, or things that took place behind the scenes.  One participant 

expressed frustration that the school was “just treading water” (F1).  The metaphor 

here was that the school was not swimming or progressing; it was just trying to 

keep its head above water and not drown.  Participants wanted to see elements in 

place before the school opened, such as “policies” (F1), “curriculum” and “furniture” 

like desks and whiteboards (F2), schedules (F4), and even just organization (P3).  

The participants’ frustrations were attributed to the initial founder, who started 

with a good vision, but was not capable of accomplishing it (P3).  Subject P7 

described situations in which the initial founder expected families and staff to 

conform to timetables and deadlines that were unrealistic.  The participants 

described a situation where decisions should have been made months in advance, 
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and elements of a school that should have already been in place at the start of 

school, but seemed to have been afterthoughts.  This forced everyone to rush from 

emergency to emergency without progressing.  This theme related to the Academy’s 

pursuit for academic rigor by preventing the Academy’s staff from beginning the 

year with the systems in place to make them successful.      

Teacher Job Satisfaction 

The last sub-theme to emerge within school administration theme was 

teacher job satisfaction.  Every one of the faculty participants expressed a desire to 

work for the school in its second year.  Subject F1 emphatically declared that she 

was “100%” on board.  While every one of the faculty participants liked what they 

were doing, they all provided suggestions, or expectations, that they wanted to see 

for next year.  

While the faculty participants’ responses indicated moderate levels of 

satisfaction in the job they were doing, one of the parents mentioned that the 

teachers’ attitudes had a negative impact on how the school was run, and caused 

there to be too many decision makers (P5).  Her interpretation of teacher 

satisfaction can be summated by the idiom, “the squeaky wheel gets the grease.”  

The way subject P5 described the school’s decision making process was that the 

faculty’s level of dissatisfaction impacted which concerns the administration 

addressed.  According to subject P5, the school administration was not making 

decisions based on the good of the school, but on which teacher complained.  
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Summary 

The purpose of the case study was to identify whether and how the parents 

and teachers from the Academy believed the policies, practices, and procedures 

contributed to, or impeded the two-fold mission of rigorous academics and 

increasing the children’s faith.  The PRQ and associated SRQs driving this study 

asked how the parents and teachers of the Academy believed the policies, practices, 

and procedures contributed to, or impeded, the two-fold mission of the academy to 

have rigorous academics and faith development.  Each of these research questions 

were addressed through participant responses to questions in Interview Protocols, 

one for each group of participants.   Findings revealed that the parents and faculty 

did not believe the Academy achieved its mission for academic rigor, but did 

succeed in creating an environment that strengthened the children’s faith.  

Additionally, the findings show that the school’s lack of policies had a deleterious 

effect on the academics, while the practices and procedures positively contributed 

to the religious identity.  From this data emerged four themes, religious  

observations, environment, academic structure, and school administration.   
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Themes

Religious 
Observations

•Prayer

•Scriptures

•Music

•Morning Devotional

•Ecumenism/isolation

Environment

•Student Authenticity

•LIving Religion

•Student Mentorship

•School Trip

•Cura Personalis

Academic Structure

•Curriculum

•Classroom Technology

•Teacher and Staff 
Professionalism

•student Testing

•Leveled Classrooms

•Course Electives

School 
Administration

•Administrative Staff

•Communication policy

•Back-end Business

•Teacher Job Satisfaction

Figure 3: Themes identified in the analysis of whether and how the policies, practices, and procedures 
impacted the two-fold mission of the Academy. 
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 

Introduction 

In this chapter, the researcher combined the data from the study and the 

reviewed literature to propose recommendations for future use.  This chapter 

begins with a summary of the study.  This is followed by a summary of the findings, 

and the recommendation.  Afterwards are sections describing the implementation 

and timeline of the recommendation; factors impacting the positive implementation 

of the recommendation; and implications for further research.  

Summary of the Study 

This section summarizes the study.  It includes a review of the purpose 

statement; the aim of the study; the research questions; and the methodology.   

Purpose of the Study 

The purpose of the case study was to identify whether and how the 

Academy’s parents and teachers believed its policies, practices, and procedures 

contributed to its two-fold mission of rigorous academics and faith development.  

Aim of the Study 

The aim of this dissertation in practice was to utilize the results from this 

case study of the Academy to create a template for future LDS private K-12 schools 

that would facilitate the process of starting a school.  

Research Questions 

For this study the PRQ was as follows:  
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• In what manner, if any, did the Academy’s policies, practices, and procedures 

contribute to, or impede the two-fold mission of rigorous academics and 

increasing children’s’ faith? 

Several SRQs were included to clarify the stakeholders’ understanding of the 

Academy’s mission and objectives.  These included: 

• What did the parents and teachers think of the mission, and how did they 

interpret that being accomplished?     

• Which, if any of the policies, practices, and/or procedures contributed most 

to the mission?   

• Which, if any of the policies, practices, and/or procedures contributed least 

to the mission?   

Which, if any of the policies, practices, and/or procedures had a negative 

effect upon the mission of the academy? 

Methodology 

The researcher interviewed parents of students currently enrolled in the 

Academy, and the teachers employed by the Academy to determine what their 

understanding of, and expectation for the mission was, and whether any of the 

policies, practices, and procedures contributed to the mission, and to what extent.  

These interviews were conducted individually, and took place formally, meaning 

that the teachers and parents had an opportunity to schedule an interview time.  In 

these interviews, participants identified which practices and procedures 

contributed to the two-fold mission.  Additionally, the parents and teachers were 

asked to reflect upon any policies, practices, and procedures which they felt had a 
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negative impact on the missions’ outcomes.  The researcher also asked what the 

participants’ plans were for the second year, whether teachers intended to continue 

working with the school, and whether parents intended to reenroll their children.   

Their responses were recorded, and saved on a password-protected local 

hard drive.  All responses were then transcribed, de-identified, and anonymized.  

The transcribed responses were uploaded into the NVivo software program where 

they were coded for themes and evaluated consistent with conventions appropriate 

to qualitative research.   

Summary of the Findings 

Findings revealed that the parents and faculty did not believe the Academy 

achieved its mission for academic rigor, but did succeed in creating an environment 

that strengthened the children’s faith.  Additionally, the findings showed that the 

school’s lack of policies had a deleterious effect on the academics, while the 

practices and procedures positively contributed to the religious identity.  From this 

data emerged four themes, religious observations, environment, academic structure, 

and school administration.   

Recommendation 

With a goal to create a template for future LDS private K-12 schools that 

would facilitate the process of starting a school.  The aim was not to identify a way 

to correct any real or perceived failings within the subject school.  However, there is 

nothing within the researcher’s recommendation that the Academy could not 

implement even now.  The researcher’s recommendation is for a strategic planning 

process with focus on early stakeholder engagement, an elongated timeline for 
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opening a school, and the sequencing or scaling of programs.  This section describes 

the recommendation, the three focal points with practical examples, as well as the 

research which supports the recommendation. 

Strategic Planning 

The recommendation is for a strategic planning process.  Strategic planning 

includes the development of a vision and mission for a school, the sources of 

funding, and the benchmarks and metrics that will determine a school’s 

effectiveness.  Other issues that should be considered during the strategic planning 

process are not covered here, but are addressed in a later section on the factors 

impacting successful implementation.   

Early Stakeholder Engagement 

The first focus of the strategic planning process is early stakeholder 

engagement.  The researcher assumes the individuals starting a school will be, or 

include, the leadership team for the future school.  The individuals starting the 

school, for purposes of this study, will be called the founding team.  It is therefore 

important that the stakeholders that get brought into the process early are not just 

additional administrators, but include parents and teachers as well.  It is important 

that these stakeholders’ voices impact the design and development of the school 

because, as will be addressed in a later section, it will be these teachers and parents 

who recruit new students and families, sell the school, fundraise, and, most 

importantly, enroll their students in and/or work for the school.  
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Elongated Timeline 

The second focus of the recommendation is an elongated timeline.  This 

means that the founding team should not anticipate starting a school within a 

matter of months, but should plan for the school to develop over the course of 

several years.  Schools tend to start in the early Autumn, with enrollment opening 

the January before.  Planning and development should occur long before open 

enrollment, and can potentially last from 18 months-three years.  The researcher 

suggests allowing for two years before open enrollment in January so that advisory 

committees, and board can be thorough all of the plans without feeling pressure 

from an incipient grand opening.      

Sequencing Programs 

The third focus of the recommendation is to sequence programs.  The vision 

might be a K-12 school with a thriving athletic program.  The resources required to 

make such a school a reality in the first year are staggering.  Scale the vision into 

something that is feasible for a first-year program, with objectives to drive growth.   

Support for the Recommendation 

The recommendation is based upon the data from both parent and teacher 

participants and the literature review.  Each of the three recommendation focal 

points would set up the future school for success.  Within this section, is the data, 

and research which supports each element of the proposed solution, and a sub-

section introducing resources that are available for the successful implementation 

of the proposed solution.   
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Support for Stakeholder Engagement 

The researcher recognized the participants’ support for the vision behind the 

school.  As noted in Chapter Four: Findings, this study was the first attempt to 

involve parental input, but the input from the participants indicated a community of 

stakeholders that were invested in the Academy, had ideas about how to bring the 

vision to fruition, and connections to make it possible.   

The participants’ responses supported established practice for stakeholder 

engagement.  Subject P8 had indicated frustration that this dissertation in practice 

was the first attempt to obtain feedback from the families.  Subject P10 expressed 

concern about the school struggling, but also gave multiple ideas about advertising 

and fundraising possibilities.  Other participants also gave ideas, suggesting an 

untapped source for networking and securing the school’s long-term success.  As 

stakeholders, the study participants were integral for school success.   

Research of education and other public entities supports efforts to include 

stakeholders.  Marzano  recommended that schools include a management team “of 

approximately a dozen teachers, parents, professional support staff . . . to establish 

policies that affect the curriculum, the overall school environment, and staff 

development” (Marzano, 2003, p. 51).  Bryson offered the following 

recommendation, “in general, people should be involved if they have information 

that cannot be gained otherwise, or if their participation is necessary to assure 

successful adoption and implementation of initiatives (2011, p. 407).  Bryson’s 

guidance applies directly to a school community.  Parents and teachers can be 

involved because they possess insight other individuals cannot.  
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Bryson’s (2011) recommendation was based on Thomas’ (1995) work, 

advocating for public input on public policy.  Thomas rightly said, “The idea of public 

involvement now holds a prominent place in almost all contemporary theories of 

governance and management” (1995, p. 10).  A founding team would benefit from 

modeling their approach on Thomas’ (1995) conclusion, and include individuals in 

the development of the school whose expertise matches the school’s vision.  

Applying Thomas’ (1995) idea to a private school requires the founders 

implementing the proposed solution to think of the various stakeholders as citizens 

within a community.  Members of the community should be included in the planning 

process because they have insight or experience that will be beneficial for the school 

organization.  Stakeholder buy-in is not unique to Thomas (1995) and Bryson 

(2011).  Edwards and Chapman (2009) include stakeholder buy-in as one of the key 

pillars of successful education.   

Support for an Elongated Timeline 

It is possible that a school could open its doors to new enrollees less than a 

year after the decision was made to open a school.  Everything could fall into place 

just perfectly to allow for such an event.  But it would be wise for the founding team 

to plan for several years before enrolling students.  

Elongating the timeline is conducive with the best practices in public 

education.  As an example, in Nevada, a charter organization spends a year 

developing their proposal, or charter application, and working with their team to 

make sure that all participants are well-versed in the specifics of the charter 

application.  At the end of the first year the charter organization meets before a 
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committee to answer questions about their plan.  The committee’s purpose is to 

question every aspect of the application to ensure that every contingency has been 

planned for.  The reasoning behind this approach is that tax dollars are going to be 

distributed to a private organization, and the government wants to make sure the 

funds are not squandered.  Assuming the charter organization has a favorable 

review, and receives authority from the committee, there is typically a year granted 

to acquire the building, curriculum, furniture, staff, etc., before opening to students.   

An elongated timeline is conducive to best practices in private education, and 

congruent with participant responses.  The Private School Review suggests a three-

year planning phase (Kennady, 2016), while the BJU Press, an organization which 

produces Christian-based curriculum for homeschool and private school use 

suggests a full year (BJU Press, 2017).  It is in the future school’s best interest to 

expect the planning and development phase to be time intensive.  Subject F1 

explained that the Academy was “treading water” (F1) because the systems were 

not in place before the Academy opened.  Subject F4 similarly felt the Academy 

rushed in opening, and remembered only having “Two weeks” to familiarize herself 

with the students, their families, and the curriculum(F4).  Subject P3 believed the 

Academy’s second year would be better because the first year was “the worst of the 

fire” (P3).        

Support for Sequencing Programs 

The third focus of the recommendation is to sequence the programs.  This 

focus is similarly grounded in the data collected from the participants, and the best 

practices for strategic planning.  Examining the enrollment figures for the Academy 
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highlights the small class sizes participants credited for creating a positive 

environment (see Table 2).  The Academy anticipated over 1,000 students during its 

first year.  The first-year enrollment was nearly one tenth the anticipated size.  

While this proved positive for the stakeholders it was unintended. 

 

 

While the goal may be to open a K-12 school, as was the case for the 

Academy, financially it might be in a school’s best interest to begin as a K-8 school 

that builds towards a K-12 school.  The anticipated vision of a school might not be 

what is best to start, or even what the market might sustain.  The Private School 

Review, which advised, “determine what kind of school the local market needs.  You 

may know what you want.  But does the market affirm your vision of the kind of 

school you are planning” (Kennady, 2016).  This isn’t to say that a school cannot 
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become what the original vision intended, rather it is acknowledging that growth 

takes time.  Involving the stakeholders in plans for growth may encourage long-term 

participation.   

Thompson, et al. (2014) suggest setting objectives for growth as the second 

task in strategic planning.  Once the school’s mission and vision have been 

articulated, informed by early stakeholder engagement, the objectives need to be 

defined.  Thompson, et al. explained, “Objectives reflect management’s aspirations 

for [organizational] performance in light of the industry’s prevailing economic and 

competitive conditions and the [organization’s] internal capabilities” (2014, p. 27).  

Thompson, et al.’s advice is directed towards businesses, but the founding team 

should pay attention to what their competitors are offering, and what the market 

can support, as well as identify what their internal capabilities are.    

In this recommendation, the founding team should first identify what other 

schools offer.  The next task is articulating the school’s unique elements when it is 

complete, and what the benchmarks are going to be along the way.  Thompson, et al. 

said, “well-stated objectives are quantifiable or measurable, and contain a deadline 

for achievement” (2014, p. 27).  To help determine what the quantifiable and 

measurable goals will be, ask the such question as: Is it a K-12 school?  Will it begin 

with all K-12, or will it start as a K-6 and increase a grade each year?  Or is the 

population needing a K-3 that would eventually become a K-6, and are there 

satisfactory alternatives for high schools?  Which offerings are critical to the mission 

of the institution on Day One, and which are able, if necessary, to be postponed 

without sacrificing the promised quality. 
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Support for Strategic Planning 

The support for this last element of the recommendation is based upon the 

collected data from the interviews. The data showed varied participants often had 

drastically different interpretations for what the school should do or be.  For 

example, Subject P3 felt that athletics were the best was to build a reputation as a 

good school.  Subject P1, however, felt that having the students build quality was 

more important than education saying, “I would rather have my kids be good than 

smart” (P1).  The primary element of the recommendation is grounded in the 

premise that organizations, like people, need to plan. The adage, if you fail to plan 

then you plan to fail, is a fitting motto for this stage of the recommendation.  

The strategic plan begins by deciding what the school is going to offer its 

students.  Bryson wrote, “Strategic planning at its best makes extensive use of 

analysis and synthesis in deliberative settings to help leaders and managers 

successfully address the major challenges that their organization faces” (2011, p. 

xii).  The founding team is going to have myriad issues to address besides just which 

grades to serve.  There will be questions about curriculum, and if the school will 

have a specific academic focus.  There will be significant questions about funding, 

physical space, securing a location, and the plausible timeline.   

The founding team even needs to identify what type of strategy will guide the 

organization.  An LDS private school would conform to the focused differentiation 

strategy described by Thompson, et al. (2014).  In this model the organization offers 

“products or services designated to appeal to the unique preferences and needs of a 

narrow, well-defined group” (Thompson, Peteraf, Gamble, & Strickland III, 2014, p. 
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136).  Assuming the new school wants to target the narrow market of LDS members 

rather than the broader Christian community, or an even more broad community of 

religious families in general, there are risks that need to be considered.  A potential 

risk includes the presence of other schools entering the market, better meeting the 

needs of the families and students.  Another risk is that the market, itself, might 

change.  For example, if the LDS families move away, or stop having as many 

children, will the school be able to thrive and remain open? To highlight this risk, 

Table 3 shows the number of children worldwide who were born into the church 

each year since 2000. The birth rate has been declining for the last several years, 

and the founding team should include such data in their strategic planning.  These 

types of questions need to be answered to adequately plan the direction of the 

organization.  
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Implementation, Timeline, and Evaluation 

Implementing the proposed solution is based on Burke’s (2014) phases for 

leading organization change: the pre-launch phase, the launch phase, the post-

launch phase, and the sustaining change phase.  Burke’s (2014) phases are useful 

conceptual tools because the phases account for the work done before any product 

is delivered (see APPENDIX G: FOUR PHASE IMPLEMENTATION).  The proposed 

solution encourages evolution through stakeholder input.  This section introduces 

the implementation, timeline, and evaluation of the proposed solution through the 

categories of Burke’s (2014) phases.  Each phase includes evaluative measures to 

ensure the proposed solution has been successfully implemented.    

Phase One: The Pre-launch 

The first phase is the pre-launch phase.  As Burke (2014) describes it, this is a 

time for leader reflection, and “at a minimum, [the leader] must initiate a process for 

developing a vision and then engage themselves fully in generating buy-in” (Burke, 

2014, p. 313).  Burke’s (2014) purpose of the pre-launch phase is analogous with 

the first three steps in Bryson’s (2011) strategic planning process.  Bryson (2011) 

suggests deciding upon a strategic planning process, identifying organizational 

mandates, and clarifying the mission and values.   

In the Pre-launch phase, the founding team begins including stakeholders in 

the development of the school.  There are three ways to involve stakeholders in the 

development process including, inviting stakeholders to participate in the 

development of the school through committees, utilizing stakeholders to recruit 

new stakeholders, and serving on advisory committees. 
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The first way to engage the stakeholders is meeting with key individuals 

within the community, such as leaders and board members of neighboring private 

schools.  An example of this level of engagement would be interviewing members of 

neighboring school communities to identify potential needs.  If the school is going to 

incorporate a religious element, stakeholder engagement during this phase would 

also include speaking with members of the religious community to articulate the 

spiritual aspects of the school.  This might not be necessary in some parochial 

schools where the school and the congregation are affiliated, but in a situation such 

as the Academy and the LDS church, wherein the school and the religious institution 

are independent from one another, this clarification is essential.   The insight from 

these meetings will help the founding team accomplish Burke’s (2014) purpose for 

the pre-launch phase, to identify the vision.  These meetings will also help fulfill 

Bryson’s (2011) first steps to identify the strategic process.  Thompson, et al (2014) 

described this step as the leadership’s “aspirations for the business” (Thompson, 

Peteraf, Gamble, & Strickland III, 2014, p. 21).   It is important for stakeholders to 

define what type of school will emerge at the end of this process.    

A second way to engage stakeholders is public meetings, where potential 

parents would have the opportunity to talk and provide input.  During these 

meetings it might become apparent to the founding team, as an example, that the 

only real need is for a school serving grades 9-12.  Kennady (2016) and Thomas 

(1995) both encouraged early public discussions.  Such meetings show how well the 

founder’s vision for a school matches the communities’ needs and expectations.  A 

third way is the establishment of two advisory committees, one for parents and 
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teachers, and one for potential board members.  More will be said about each of 

these in the next section.  

This phase is the start of the recommendation.  It begins with the process of 

strategic planning, it begins including parent and teacher stakeholders, as well as 

other members of the community, and it relies on an elongated timeline.  The 

founding team needs to have adequate time to gather this data to begin the school.  

The public’s reception of the future school’s design will serve as evaluation by 

determining if the founding team has been successful in articulating a strategy 

potential parents feel comfortable aligning themselves with.    

Phase Two: The Launch 

The launch phase begins when the first stakeholders are formally brought 

into planning as members of advisory committees and the Board of Trustees.  

Evaluation within this phase occurs when details for the school’s proposed plan are 

adopted by both stakeholder groups.   

The advisory committees and the board of trustees would “advise on a 

particular policy or issue” (Thomas, 1995, p. 12).  These two groups would fulfill an 

important function in the school’s organization by fostering stakeholder input in 

developing the school’s strategy, and acting as a sounding board to ensure the 

proposed plans are feasible.  

As an example, the founding team might decide they want a school focusing 

on science.  The founding team would create an advisory committee to determine 

what type of curriculum would be used, what the metrics would be, a budget, 

facility’s needs, and staffing.  Another example of an advisory committee pertains to 
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the mission of the Academy, which was to promote faith.  If the founding team of the 

school decides to have a religious based mission, they will need to determine the 

programs encapsulated by the religious mission.  Would the school have weekly 

service projects?  If so, what will those be; are there already community 

partnerships; and how involved would the students be throughout the entire 

process?  

To identify which stakeholders should be included in these committees, and 

on the board, the researcher suggests incorporating Ackerman and Eden’s (2011) 

Power Versus Interest Grid (See Table 4: Power v. Interest Grid).  Some people will 

play more significant roles in deciding the outcome of the future school.  Others, like 

Ackerman and Eden (2011) described, “while not having much interest in the 

organization and its actions, will still be critical to the success of the organization” 

(2011, p. 257).  The purpose of this grid, as Bryson (2011) noted is to determine the 

decision making capacity of the stakeholder groups.  For purposes of the proposed 

solution, the researcher relabeled Ackermann and Eden’s (2011) placeholders.  For 

the label crowd, the researcher uses students.  This group “can be seen as potential 

rather than actual stakeholders” (Ackermann & Eden, 2011, p. 257).  Students would 

not have significant decision making power, but as members within the school’s 

community their input could still be included.  Teachers would be considered players 

because they have both the power to execute the school’s vision, and the high 

interest to do so.  Parents could be classified as either subjects or players, depending 

upon their level of involvement within the school and in their student’s education.  

Board members could be considered context setters.  They might not have a personal 
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interest in the school, but have significant power to execute mission based 

objectives. 

Power v. Interest Grid 

High Interest 

 

 

Low Interest 

(Subjects) 

Parents 

(Players) 

Teachers 

(Crowd) 

Students 

(Context Setters) 

Board Members 

 Low Power                 High Power 

Table 4-Power v. Interest Grid 

In reference to the two preceding examples, of a rigorous science program 

and a religious mission, it would be important to identify stakeholders representing  

each quadrant of Ackerman and Eden’s grid.  For a rigorous science program 

parents and students could provide feedback on the fields of science which are of 

most interest to them, or most applicable to their children’s future.  Teachers could 

be selected based on their teaching credentials.  It would not be prudent to ask for 

input from a history teacher to design the scope and sequence of a biology program.  

Lastly, a position on the Board could be occupied by an individual whose profession 

involved the specific scientific field.  In terms of religious example, the advisory 

committee could include preachers, or other leaders within the religious 

community, and they might even be asked to sit on the Board.   

Evaluation occurs between the interaction of the advisory committees’ 

proposals, the founding team, and the board of trustees.  Korine, Alexander, and 

Gomez (2010) suggest the job of a board is to make decisions that will ensure the 
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longevity of an organization.  Fulfilling their role, the board will evaluate the 

school’s plans which the advisory committees and founding team developed.   

Phase Three: The Post-launch 

The third phase begins when the school officially starts enrolling students.  

This will typically take place the January before school begins.  At this point the 

advisory committees and the board have accomplished their task of designing the 

final product of the school.  Over the successive nine months, parents will 

participate in information meetings and begin enrolling their children in the school.  

During these meetings the advisory committee members and others will have the 

opportunity to explain the plan to prospective parents.     

This success of this phase will be determined by how adamantly the board 

members and advisory committee members champion the proposed school.  

Stakeholder support at this stage indicates a strong culture within the organization. 

The logic behind this is that the advisory committees will be personally invested in 

the school and will seek out people they want to include in the new school.   

Phase Four: Sustaining the Change 

On the first day of class, the school will have reached the end of the proposed 

elongated timeline.  However, the strategic planning, early stakeholder engagement, 

elongated timeline, and sequencing programs will remain an active part of the 

school’s culture.  This denotes the start of phase four, when the leadership begins 

developing the school’s future with the stakeholders.   

At this point in the recommendation the elongated timeline addresses future 

endeavors by the school.  The founding team, board, and administration determine 
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if the plan the school began remains feasible.  After the first year, additional 

adjustments might need to be made.  The school might identify that it does not have 

the staffing opportunities to add on an additional grade, and will remain a K-6 

school for longer than originally anticipated.  This would impact the sequencing of 

programs, as future electives might be placed on hold in light of staffing constraints.   

Factors Impacting Successful Implementation 

This section will address the internal and external factors which will impact 

the successful implementation of the proposed solution.  It also includes a section 

discussing the role of leadership in the proposed solution.   

Internal Factors 

There are several important internal factors that are related to the proposed 

solution.  The first factor is a natural consequence of sequencing the programs, 

namely, where is the school going to be?  Each grade level has unique requirements 

for space.  If there are high school students, then the specifications of the science 

room will be a question, as an example.  If the school is going to serve only 

elementary students, then there will be questions about playground space, and even 

the safety of the surrounding neighborhood.   

An additional factor is funding.  The LDS church’s private university in Provo, 

UT, Brigham Young University’s tuition is on the low end for private schools, at 

$5,460.00 for the 17-18 school year.  BYU can offer such low tuition costs because 

the LDS church subsidizes much of the budget.  Future independent private schools 

aligning themselves with the LDS church will not be subsidized.  Where will 

financing come from?  What kind of endowment is the school going to need to 
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function?  What programs will be offered?  It will not serve the school to offer an 

extensive arts program if the population is more concerned with athletics.  These 

are important financial concerns that will need to be addressed.    

A third factor, a consequence of early stakeholder engagement, is the 

development of school policies.  For example, the data showed that prayer was a 

significant contributor to the religious mission.  Should the new school codify how 

frequently prayer occurs, or should they allow that to occur organically?  Other 

policies such as teacher behavior, class and school schedules (including holidays) 

will need to be examined based on stakeholder feedback balanced with other 

internal and external best practices and constraints.    

External Factors 

In addition to the internal factors mentioned above, there are also external 

factors that impact the recommendation.  These include, among others, the nature of 

the relationship with the LDS church, economic conditions and competing 

private/charter/public schools, LDS membership centers, curriculum distributors, 

and education technology developments.   

The first external factor impacting the recommendation is the desired 

relationship with the LDS church teachings, and its desire to protect its reputation.  

The LDS church will protect its reputation, and it has very strict expectations and 

guidelines that its members do not use its chapels, or member lists, or publications 

for any business purpose.  The founding team needs to make sure that the school’s 

relationship with the church is not overstated or misleading because it could have 

negative consequences.   
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The second factor is the market.  What are the economic conditions within 

the community where the proposed school intends to operate?  If the economy is 

struggling, it might exclude potential families who opt for less expensive public 

schools.  Likewise, what competition is in the area.  In the Las Vegas, NV there is a 

well-known Catholic school named Bishop Gorman.  It has a strong academic record, 

and an excellent athletic program.  There is a public school whose student 

population includes a significant population of LDS members.  It is nicknamed, 

“Bishop Mormon.”  As competition, this is a significant factor.  There is a public 

alternative which would be free of charge to the population that is able to offer the 

extensive extra-curricular activities spoken of in the parent interviews.  As a rule, 

few people will pay for what they can get for free.   

The third external factor is the existence in the community or nearby, of LDS 

membership hubs.  The founding team should assess where there is most likely 

going to be a strong population that will not shift to other locations.  An indicator of 

LDS population strength are LDS temples.  These are special places for LDS church 

members, and are different from their local meeting houses.  The LDS church will 

close meetinghouses, but the temples are permanent.  It would be risky for the 

founding team to attempt to open a school in an area that does not already have a 

temple. 

The fourth external factor is curriculum distributors and education 

technology.  A theme that emerged in the data was the participants’ dissatisfaction 

with the curriculum within the public schools.  Specifically mentioned was the 

material around sex education.  Additionally, participants had disparate views about 
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the effectiveness of the curriculum used for the Middle and High school students.  

However, the Abeka (Pensacola Christian College, 2018) was believed to have 

positively contributed to the Academy’s mission.  The founding team needs to 

consider which curriculum provider is going to offer curriculum that is best aligned 

with the standards of the community.   

The Role of Leadership 

The leadership’s primary responsibilities are to think about the big picture, 

and the second is to develop the followers. To make a school successful, the leaders 

will need to avoid getting bogged down by minutia, and keep the entire team 

directed towards the goal.  For example, this might mean that the founding team 

allow the advisory committee members’ expertise to dictate day-to-day decisions, 

thus allowing the founding team to maintain the integrity of the larger end goal. 

Bryson (2011) described the role of the leader as one that understands the internal 

and external contexts, and each of the people involved.   

It is critical that the leader then develops the stakeholders and followers into 

individuals who can also lead within the organization.  Burns (2000) explained that 

leaders create opportunities that activate followers into leaders.  By creating leaders 

the entire group becomes stronger.  This is important because, as Burns noted, “the 

activated followers are generally even more diverse than the activators (leaders)” 

(Burns, 2010, p. 130).  When the followers are activated the leaders will be able to 

address the strategic plan knowing that the diversity among the followers will result 

in a strategic process capable of foreseeing a multitude of issues.  
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Implications 

This section will address the implications of this study.  This study will be of 

particular importance to stakeholders within and without the LDS community.  The 

dissertation in practice also opens up additional areas for further research in 

private religious education, and within leadership theory.   

Practical Implications 

This study has several practical implications for LDS educational leaders, 

schools, parents, and policy makers.  The first practical implication is for educational 

leaders within the LDS church.  The study is a support for these leaders in 

articulating LDS educational identity.  This study highlighted themes about what 

members of the LDS community feel are important in the development of an LDS-

affiliated K-12 school.  In designing other schools with a mission grounded in the 

standards of the LDS church, these leaders have a data set from which to express 

school policies.   

Another practical implication is for private religious schools, in general, and 

specifically schools whose administrations seek to expand their missions.  This 

study answered questions about stakeholders’ belief about how well a school’s 

policies, practices, and procedures contributed to the mission.  The emergent 

themes highlighted the importance of including stakeholders when articulating 

mission objectives and policies.  This study would serve any private religious school 

in re-examining their own policies, practices, and procedures.  It would be beneficial 

to private schools seeking to expand their mission to allow for more diverse 

enrollments because such schools will want to reexamine their mission, policies, 
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practices, and procedures to ensure they connect together in meaningful ways for 

the diversified community.   

The third practical implication is for parents who are looking for schools for 

their children which match their families’ faith and educational priorities.  The 

parents can use this study as reflection, and ask themselves the study’s questions 

about mission, policies, practices, and procedures to better understand what their 

own educational expectations are.  By articulating their expectations, these parents 

will be positioned to identify a school that meets their needs.   

A final practical implication is for lawmakers, and others involved in 

developing regulations for schools.  As of this study, the federal government is 

openly in favor of school voucher programs that allow families choice in alternatives 

to public education, with support from public funds.  In addition to the 15 states 

with such programs already law, other states are developing their own voucher 

programs.  If these measures are successful it could mean an increase in 

opportunities for other groups to develop additional private religious schools.  The 

findings from this study can help determine the metrics by which these schools will 

be accountable.  

Implications for Further Research 

This study examined whether, and how parents and faculty believed the 

policies, practices, and procedures contributed to rigorous academics and faith 

development.  It also elicited additional questions, which provide opportunity for 

further academic study.  The first area for future academic study is LDS education in 

general.  With only the twelve LDS K-12 private schools, each is unique enough that 
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further research could comparatively examine the missions, and policies of these 

schools. Additionally, since these schools have operation histories, the schools could 

be the focus of a study to identify similarities, and further refine the guide designed 

from the results of this study.   

The second area for future research focuses on first year private schools.  

While some schools have been around for decades, each one had a beginning, and 

there is very little research into what first-year schools look like.  Future case 

studies could examine what these first-year schools experienced.  Meta-analysis 

could then be done examining the similarities between these schools.  Another area 

of future study is closely related, namely longitudinal studies on new, and first-year 

schools.  One question that emerged from this study was how private schools have 

evolved, if at all, to better adapt to the community needs.   

The fourth area for future academic study is parent stakeholder groups.  It 

would be beneficial to examine parent perceptions of academic rigor.  Another 

question that developed because of this study was how do parents, who ostensibly 

lack backgrounds in education, determine what is and is not successful in their 

child(ren)’s education?  Other studies could answer similar questions about value 

systems, curriculum, teacher effectiveness, and classroom management.  Such 

research could focus on religious private education, but could expand to general 

private schools, charter schools, and even public education.   

The fifth area for future study involves gender.  One question the researcher 

had upon completing the study was: What role does gender play within religious 

private education?  As noted in the Chapter 3: Project Methodology, and Chapter 4: 
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Findings, the researcher made no attempt to include equal numbers of male and 

female participants.  Participant selection occurred through convenience sampling 

allowing for voluntary respondents, but there is an opportunity to conduct 

additional research to see what role, if any, gender would have upon the findings.  

The LDS church is patriarchal, and yet, only females participated in the study.  

Future research could compare male and female perspectives, and explore whether 

there are gender differences within the faculty and parent stakeholder groups think.  

Implications for Leadership Theory and Practice 

The study’s broader implication for leadership theory and practice is support 

for transformative leadership.  Haslam, Reicher, and Platow’s (2011) depiction of 

transformational leadership is explains why this study is important for leadership 

theory and practice.  They wrote: 

Leadership that is based on a capacity to develop and promote values and 

goals that are shared by both leaders and followers.  This approach assumes 

that successful leadership derives from a leader’s ability to encourage 

followers to rise above low-level transactional considerations and instead 

pursue a higher-order sense of morality and purpose. (2011, p. 103) 

This study contributed to a deeper understanding of what it means to be a 

transformational leader.  Study participants were not satisfied with low-level 

transactional incentives such as money, or report cards.  Study participants had a 

desire to participate in the higher-order crafting of the community’s purpose.  In 

this desire is found a best practice of leadership, to listen to a community.  Perhaps, 

especially within education, the leader needs to view followers as co-leaders, rather 
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than followers, or subservient.  Transformative leadership affirms a communal 

mindset that eschews the exceptionality of the individual for strength of the 

community.    

Summary of the Study 

In 2016, the Academy opened its doors to students.  The school experienced 

multiple difficulties opening and operating.  The researcher wondered about the 

underlying causes of these difficulties as a problem actualizing the goals and vision 

of the school into a workable and sustainable model.  The purpose of the case study 

was to identify whether and how the Academy’s parents and teachers believed its 

policies, practices, and procedures contributed to its two-fold mission of rigorous 

academics and faith development.  This purpose was supported by a primary 

research question: In what manner, if any, did the school’s policies, practices, and 

procedures contribute to, or impede the two-fold mission of rigorous academics and 

increasing children’s’ faith?  The researcher implemented a single-case embedded 

research design to explore this unique problem, and conducted a study during the 

final month of the Academy’s inaugural year.  The collected data was transcribed, 

and analyzed.  From this data emerged several themes including, religious 

observations, the environment within the school, the academic structure, and the 

administration of the school.  The researcher utilized these themes to develop a 

guide for future LDS private schools.  This recommendation was for strategic 

planning with special focus on early stakeholder engagement to fine-tune details 

before students arrive; an elongated timeline allowing the school to develop and 

refine itself before the daily grind of students’ work impedes the process; and 
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sequencing programs to allow for growth and more importantly encouraging the 

school to start with a program that is manageable.  This recommendation will be 

most meaningful to future schools, and school leaders within the LDS community, as 

well as private schools in general.  This dissertation in practice contributes to 

previous scholarly work, and opens up topics for further research.  As a culmination 

to Creighton’s Ed.D. in Leadership, this dissertation also contributes to the growing 

knowledge about leadership in the real world, and the power that is possible when 

leaders involve their followers in the formation of their collective identity.     
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APPENDIX A: WRITTEN PERMISSION TO STUDY THE SCHOOL 

Dear Mr. Scholer, 

I am a Doctoral student at Creighton University working on a research project that 

identifies whether and how the academy’s parents and teachers believe the school’s 

policies, practices, and procedures contributed to the mission of the school.  I am writing 

to you to ask for permission to interview the faculty and parents of the David O. McKay 

Academy.   

This study will be conducted through personal interviews that will be recorded.  It 

is anticipated that each interview will take about 30 minutes.  Each response will be 

anonymous and confidential, and will only be available to myself and the Creighton 

University Dissertation Committee Chair (Dr. Kimberly Grassmeyer, 

KimberlyGrassmeyer@creighton.edu).  There is no compensation associated with the 

interview.  I would like your permission to pass out fliers to the faculty during staff 

meeting, and to students to give to their parents.  

Thank you in advance for your cooperation and assistance.   

 

Sincerely, 

William Evans, M.A. 

 

mailto:KimberlyGrassmeyer@creighton.edu)
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APPENDIX B: INVITATION TO PARTICIPATE IN THE DISSERTATION IN PRACTICE 

Dear Parents, 

At the David O. McKay Academy, our goal is to provide your children with an 

environment where they are surrounded by the spirit, and can learn.  Their education is 

our primary concern, and we hope to model the spiritual and the academic for them in 

everything we do.   

Some of you might have met William Evans, who has been on campus, and 

substituted in several of our classes.  He is completing his Ed.D. in Leadership, and the 

focus of his dissertation is our school.  William is interested in your perspectives on 

whether or not certain policies, practices, and procedures contributed to the school’s 

mission.   

We are proud that William can use our school as the subject of his research.  Your 

responses are invaluable to this process, and will also benefit the school.  

To schedule an interview with William, please email him or call him at 

801-419-8904 

willhelm.evans@gmail.com 

These interviews can take place in person, or over the phone, and are expected to 

last 30 minutes.     

Sincerely, 

Stephen Wood 

Head of School 

David O. McKay Academy   

Dear Parents, 

mailto:willhelm.evans@gmail.com


DAVID O. MCKAY ACADEMY 

 

139 

I am a Doctoral student at Creighton University working on a research project that 

identifies the contribution of policies, practices, and procedures towards the mission of 

the school.  As a parent of a student at the David O. McKay Academy, you can provide 

valuable insight into what things did or did not contribute to the mission.   

This study is conducted through personal interviews, will take about 30 minutes.  

For purposes of the study these interviews will be recorded.  Your responses are 

completely voluntary and will remain confidential.  The results will only be available to 

myself, and the Creighton University Dissertation Committee Chair (Dr. Kimberly 

Grassmeyer, KimberlyGrassmeyer@creighton.edu).  There is no compensation 

associated with the interview.  

If you are interested in participating please contact me at 801-419-8904 or 

willhelm.evans@gmail.com to set up an interview time.   

This study is completely voluntary.  Thank you for your time and willingness to 

participate.   

 

 

Sincerely, 

William Evans, M.A. 

  

mailto:KimberlyGrassmeyer@creighton.edu)
mailto:willhelm.evans@gmail.com
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Dear Teachers of the David O. McKay Academy, 

My name is William Evans.  I am a Doctoral student at Creighton University 

working on a research project that identifies whether and how policies, practices, and 

procedures contributed to the school’s mission.  As a teacher at the David O. McKay 

Academy, you can provide valuable insight into the what things did or did not work.   

This study is conducted through personal interviews, will take about 30 minutes.  

For purposes of the study these interviews will be recorded.  Your responses are 

completely voluntary and will remain confidential.  The results will only be available to 

myself, and the Creighton University Dissertation Committee Chair (Dr. Kimberly 

Grassmeyer, KimberlyGrassmeyer@creighton.edu).  There is no compensation 

associated with the interview.  

If you are interested in participating please contact me at 801-419-8904 or 

willhelm.evans@gmail.com to set up an interview time.   

This study is completely voluntary.  Thank you for your time and willingness to 

participate.   

 

Sincerely, 

William Evans, M.A. 

  

mailto:KimberlyGrassmeyer@creighton.edu)
mailto:willhelm.evans@gmail.com
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APPENDIX C: TEACHER INTERVIEW 

The following questions will be asked of the faculty participants in the case study.   

1. The mission of the school speaks about an environment that prepares 

students for rigorous academic study in college, and increases their faith in 

the gospel.  Would you describe what both of those mission statement 

components look like? 

2. In what ways does the mission statement align with your priorities? 

3. How did the policies, procedures, and/or practices contribute to creating an 

academically rigorous environment? 

If they answer in the affirmative, the researcher will ask them to clarify how 

the specific policy, procedure, practice, contributed to the academics.   

If they answer in the negative, the researcher will ask them to explain why 

they think the policies, practices, and procedures did not contribute to the 

academics 

If their response doesn’t include a specific policy, practice or procedure, 

then the researcher will ask them to be more specific. 

4. How did the policies, procedures, and/or practices contribute to creating an 

environment that strengthened the children’s faith?   

If they answer in the affirmative, the researcher will ask them to clarify 

how the specific policy, procedure, practice, contributed to the spiritual 

environment.   
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If they answer in the negative, the researcher will ask them to explain 

why they think the policies, practices, and procedures did not contribute to the 

spiritual environment. 

If their response doesn’t include a specific policy, practice or procedure, 

then the researcher will ask them to be more specific.   

5. What had the biggest impact on the mission? 

The researcher will ask them to clarify on their feelings, and provide 

additional information.   

6.  What policies, practices, and/or procedures did not contribute to achieving 

the mission statement? 

7. What are your feelings about working for the school next year? 

8. What, if any, would be your recommendations for next year? 
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APPENDIX D: PARENT INTERVIEW 

The following questions will be asked of parent participants in the case study.   

1. The mission of the school speaks about an environment that prepares 

students for rigorous academic study in college, and increases their faith in 

the gospel.  Would you describe what both of those mission statement 

components look like? 

2. In what ways does the mission statement align with your priorities? 

3. How did the policies, procedures, and/or practices contribute to creating an 

academically rigorous environment? 

If they answer in the affirmative, the researcher will ask them to clarify how 

the specific policy, procedure, practice, contributed to the academics.   

If they answer in the negative, the researcher will ask them to explain why 

they think the policies, practices, and procedures did not contribute to the 

academics 

If their response doesn’t include a specific policy, practice or procedure, 

then the researcher will ask them to be more specific. 

4. How did the policies, procedures, and/or practices contribute to creating an 

environment that strengthened the children’s faith?   

If they answer in the affirmative, the researcher will ask them to clarify 

how the specific policy, procedure, practice, contributed to the spiritual 

environment.   
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If they answer in the negative, the researcher will ask them to explain 

why they think the policies, practices, and procedures did not contribute to the 

spiritual environment. 

If their response doesn’t include a specific policy, practice or procedure, 

then the researcher will ask them to be more specific.   

5. What had the biggest impact on the mission? 

The research will ask them to clarify their feelings, and provide 

additional information.   

6.  What policies, practices, and/or procedures did not contribute to achieving 

the mission statement? 

7. Would you consider enrolling your child in the school next year, why or why 

not? 

8. What, if any, would be your recommendations for the school next year? 
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APPENDIX E: INFORMED CONSENT AND BILL OF RIGHTS 

Creighton University Research Informed Consent 

 

Protocol Title: The David O. McKay Academy: A Case Study on School Policy 

Protocol Number: 1066057  

Principal Investigator’s Name and Department: William Evans, Interdisciplinary Ed.D. in 

Leadership 

Principal Investigator’s Address and Telephone Number: 1220 Nevada Sky St. Las 

Vegas, NV 89128 (801)-419-8904 

Research Coordinators’ Names and Departments: Kimberly Grassmeyer, 

Interdisciplinary Ed.D. in Leadership 

 

INTRODUCTION  

This study seeks to identify teacher and parent beliefs about whether and 

how the policies, practices, and procedures contributed to the two-fold mission of 

rigorous academics and increasing children’s faith.   

You were invited to participate in this study because your perspective is 

invaluable in understanding the school’s efforts in accomplishing their mission.   

This study is voluntary.   

I am available to answer any questions you might have about the study. 

 

Name of Participant:       

 

If you are signing this Consent on behalf of someone else, all references from 

this point forward to “you” or “your” will mean the Study Participant named above. 

 

Study Purpose and Procedures 

• This study involves research that will take the form of an interview. 



DAVID O. MCKAY ACADEMY 

 

146 

• The purpose of this research is to identify whether and how the academy’s 
parents and teachers believe the school’s policies, practices, and procedures 
contributed to the two-fold mission of rigorous academics and increasing 
children’s faith.   

• Your participation is expected to last no longer than 30 minutes.   
• You will be interviewed about your understanding of the mission statement 

of the school, and whether and how the policies, practices, and procedures 
contributed.  This interview is to give a better understanding of what the 
parents and teachers think about the mission.     

• Your response will be transcribed, and any identifying information will be 
removed.  Nothing that you say will be saved or identified by your name, or 
any other personal information.  
 

Benefits of Participating in the Study 

• There are no direct benefits to you.  
• Your contribution will help the David O. McKay Academy, and future LDS 

based schools improve their programs.  
 

Risks of Participating in the Study 

• There is no more risk involved in this study than is encountered in everyday 
life.   

• A possible risk involved in this study involves the potential social and 
psychological risks associated with accidental disclosure of confidential 
information from the data collected throughout the study. Methods of storing 
and securing data are designed to minimize this risk.   

 

Confidentiality 

I will do everything I can to keep your records confidential. However, it 

cannot be guaranteed. I may need to report certain information to agencies as 

required by law. 

 

Both records that identify you and this consent form signed by you may be 

looked at by others. The list of people who may look at you research records are: 
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• William Evans, the primary researcher 
• Kimberly Grassmeyer, the dissertation chair 
• The Creighton University Institutional Review Board (IRB) and other internal 

departments that provide support and oversight at Creighton University.   
 

I may present the research findings at professional meetings or publish the 

results of this research study in relevant journals. However, I will always keep your 

name, address, or other identifying information private. 

Your responses will be recorded.  These recordings, along with the transcripts, will be 

saved on a password protected external drive.  At the conclusion of the study, or if you 

wish to withdraw your participation, this information will be deleted from the drive.   

 

Disclosure of Appropriate Alternatives 

• These interviews will take place in person, but if you would like to 
participate, but are unable to meet in person, this interview can also be 
conducted over the phone.   
 

Compensation for Participation 

• There is no compensation for your participation in this study.   
 

Contact Information 

• William Evans, (801)-419-8904 
 

Termination of Subject’s Participation by Investigator 

• I do not foresee any situation in which I would terminate your participation 
in this study.   
 

Additional Costs to the Subject 

• There are no costs associated with this study.   
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Consequences of Subject’s Decision to Withdraw 

• There are no consequences should you decide to not participate in this study.  
This will have no bearing on your relationship with the David O. McKay 
Academy.   
 

Significant New Findings 

• When it is anticipated that significant new findings are likely to develop 
during the course of the research that would be pertinent your continued 
participation, I will contact you by email, and invite you to provide any 
clarifications.  
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SIGNATURE CLAUSE 

 

You are free to refuse to participate in this research project or to withdraw 

your consent and discontinue participation in the project at any time without 

penalty or loss of benefits to which you are otherwise entitled, or any effect on your 

medical care. 

 

My signature below indicates that all my questions have been answered. I agree 

to participate in the project as described above. 

 

          

Printed Name of Subject 

 

 

______________________________________ ________________________   

Signature of Subject Date Signed 

 

 

The Creighton University Institutional Review Board (IRB) offers you an 

opportunity (anonymously if you so choose) to discuss problems, concerns, and 

questions; obtain information; or offer input about this project with an IRB 

administrator who is not associated with this particular research project. You may 

call or write to the Institutional Review Board at (402) 280-2126; address the letter 
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to the Institutional Review Board, Creighton University, 2500 California Plaza, 

Omaha, NE 68178 or by email at irb@creighton.edu.  

 

A copy of this form has been given to me. ______ Subject’s Initials 

 

For the Research Investigator—I have discussed with this subject (and, if 

required, the subject’s guardian) the procedure(s) described above and the risks 

involved; I believe he/she understands the contents of the consent document and is 

competent to give legally effective and informed consent. 

 

 

______________________________________ ________________________ 

Signature of Responsible Investigator Date Signed 
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Bill of Rights for Research Participants 

 

As a participant in a research study, you have the right: 

1. To have enough time to decide whether or not to be in the research study, 
and to make that decision without any pressure from the people who are 
conducting the research.  

2. To refuse to be in the study at all, or to stop participating at any time after 
you begin the study. 

3. To be told what the study is trying to find out, what will happen to you, and 
what you will be asked to do if you are in the study. 

4. To be told about the reasonably foreseeable risks of being in the study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the study 
and whether you will be compensated for participating in the study. 

7. To be told who will have access to information collected about you and 
how your confidentiality will be protected. 

8. To be told whom to contact with questions about the research, about 
research-related injury, and about your rights as a research subject. 

9. If the study involves treatment or therapy: 

a. To be told about the other non-research treatment choices you have. 

b. To be told where treatment is available should you have a research-
related injury, and who will pay for research-related treatment.  
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APPENDIX F: TIMELINE FOR THE STUDY 
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APPENDIX G: REFLECTION QUESTIONNAIRE 

1. Did the participants seem confused by any of the questions?   

a. If so, what was the question, and is there a better way to say it that keeps 

the conversation in line with the study purpose? 

2. What themes, if any, do you think appeared in these responses? 

3. Did this participant’s depiction of any policy, practice, and/or procedure alter 

your own views in any way? 

4. Did the participant’s responses indicate anything about the larger picture, or even 

the minutia within the school? Perhaps something that would be a topic for further 

study.   

5. Did the participants mention anything that might lead to the development of rival 

theories?  If so, what were those concepts? 

6. Were there any key words that might lead to helpful literature? 

7. Was there a surprise in the participant’s response? 

8. Did anything occur in the interview that was out of the ordinary, and should be 

reported with the data? 
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APPENDIX H: FOUR PHASE IMPLEMENTATION 

This is a visual representation of the four phase implementation plan.  It 

includes the relative dates for each phase to help the founding team gauge their time 

restraints. 
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