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Abstract 

This Dissertation in Practice (DIP) explored cultural perceptions related to academic 

honesty in the United Arab Emirates (UAE). The purpose of this case study was to better 

understand the psychological, moral, and ethical underpinnings of academic honesty as 

they relate to an all-male, Arab high school in the UAE. The study utilized a case study to 

understand cultural perspectives related to the topic of academic honesty and to address 

cultural interpretations, denotations, and connotations related to the topic. By examining 

themes related to pressure due to high-stakes testing, cultural and societal expectations, 

academically dishonest behaviors and related personality traits, it was determined that 

students, teachers, and school leaders, are generally overwhelmed on all sides by 

unrealistic achievement expectations. Furthermore, cultural expectations help to create an 

atmosphere of academic dishonesty and collusion. Academic honesty in the UAE 

requires culturally-appropriate solutions to clarify the denotations of academic honesty 

and improve the quality of education in the country. The proposed solution of a culturally 

appropriate academic honesty policy and student handbook which utilizes preventative 

measures like honor codes, properly educates stakeholders on the negative aspects of 

high stakes testing, uses cultural dynamics to better interpret academic honesty, and 

offers alternatives such as mastery-based learning, is proposed to decrease instances of 

academic dishonesty.  

Keywords: cultural perceptions, high-stakes testing, academic honesty, denotations, 

connotations, pressure, stakeholders 



	

	
	
	
	

iv

Dedication 

 This dissertation is dedicated to my daughter, Zora Sylvia Jean.   

 

 

 

 

 

 

 

 

 

 

 

 

  



	

	
	
	
	

v

Acknowledgements 

 Firstly, I would like to thank God for giving me the mental capacity and 

wherewithal to complete this research. Secondly, special thanks due to Creighton 

University for providing an institution in which I can comfortably discuss ethics and 

morality while sharing my spiritual beliefs. I would not have completed this dissertation 

without the support of my committee chair, Dr. Donnette Noble, who went above and 

beyond the call of duty to provide support throughout the writing and editing processes.  

Finally, I would like to thank my mother, Paula Ross, who planted the seed for me to 

pursue this degree, my supportive wife, Natalee, and daughter, Zora. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	

	
	
	
	

vi

 

Table of Contents 

    Page 

Abstract .............................................................................................................................. iii 

Dedication .......................................................................................................................... iv 

Acknowledgments................................................................................................................v 

Table of Contents ............................................................................................................... vi 

List of Tables ..................................................................................................................... ix 

List of Figures ......................................................................................................................x 

CHAPTER ONE: INTRODUCTION ..................................................................................1 

Introduction and Background ..............................................................................................1 

Statement of the Problem .....................................................................................................3 

Purpose of the Study ............................................................................................................4 

Research Question(s) ...........................................................................................................4 

Aim of the Study ..................................................................................................................5 

Methodology Overview .......................................................................................................6 

Definition of Relevant Terms ..............................................................................................6 

Assumptions .........................................................................................................................7 

Delimitations and Limitations..............................................................................................8 

Leader’s Role and Responsibility in Relation to the Problem .............................................9 

Significance of the Study .....................................................................................................9 

Summary ............................................................................................................................10 

CHAPTER TWO: LITERATURE REVIEW ....................................................................11 



	

	
	
	
	

vii

Introduction ........................................................................................................................11 

Academic Honesty Denotations  ........................................................................................11 

Standardized Testing ..........................................................................................................12 

Overview ................................................................................................................12 

Evolution ................................................................................................................13 

Politicization ..........................................................................................................13 

Reform ...................................................................................................................15 

Academically Dishonest Behaviors and Personality Traits ...............................................16 

Dispositions and Behaviors ....................................................................................17 

Impact of Evolving Technology on Academic Honesty ........................................18 

Impact of Personalities on Academic Honesty ......................................................20 

The Impact of Culture on Academic Honesty ...................................................................22 

Power Distance Index ............................................................................................22 

Individualism Versus Collectivism ........................................................................23 

Masculinity Versus Femininity ..............................................................................23 

Uncertainty Avoidance Index ................................................................................24 

Long Term Versus Short Term Orientation Normative Orientation .....................24 

Indulgence Versus Restraint ..................................................................................25 

Improving Academic Honesty ...........................................................................................25 

Prevention ..............................................................................................................26 

Honor Codes ..........................................................................................................27 

Raising Rigor .........................................................................................................28 

Requiring Course on Morality and Ethics .............................................................28 



	

	
	
	
	

viii

	 	
Leadership Research Related to Academic Honesty .........................................................29 

Organizational Change Theory ..............................................................................29 

Choice Institutionalism ..........................................................................................30 

Rational Choice Institutionalism ............................................................................30 

Sociological Institutionalism .................................................................................31 

Summary ................................................................................................................31 

CHAPTER THREE: METHODOLOGY ..........................................................................33 

Introduction ........................................................................................................................33 

Research Questions(s) ........................................................................................................34 

Research Design .................................................................................................................34 

Method Rationale ...............................................................................................................35 

Baseline Assessment Information ......................................................................................35 

Participants .........................................................................................................................36 

Data Collection Tools ........................................................................................................37 

Data Collection Procedures ................................................................................................38 

Data Analysis Plan .............................................................................................................39 

Ethical Considerations .......................................................................................................39 

Reflections of the Researcher ............................................................................................40 

Summary ............................................................................................................................41 

CHAPTER FOUR: FINDINGS .........................................................................................42 

Introduction ........................................................................................................................42 

Presentation of the Findings...............................................................................................43 



	

	
	
	
	

ix

Qualitative Findings Information .......................................................................................44 

Pressure ..................................................................................................................45 

Clarity ....................................................................................................................50 

Behaviors and Personality Traits ...........................................................................55 

Cultural Perceptions ...............................................................................................58 

Modes of Academic Honesty .................................................................................60 

Analysis and Synthesis of Findings ...................................................................................62 

Summary ............................................................................................................................74 

CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS ..............................76 

Introduction ........................................................................................................................76 

Purpose of the Study ..........................................................................................................76 

Aim of the Study ................................................................................................................76 

Proposed Solution ..............................................................................................................76 

Support for the Solution .....................................................................................................78 

Factors and Stakeholders Related to the Solution ..............................................................85 

Implementation of the Proposed Solution ..........................................................................91 

Factors and Stakeholders Related to the Implementation of the Solution .........................92 

Evaluation and Timeline for Implementation and Assessment .........................................97 

Implications......................................................................................................................101 

Practical Implications.......................................................................................................101 

Implications for Future Research .....................................................................................102 

Implications for Leadership Theory and Practice ............................................................106 

Summary of the Study .....................................................................................................108 



	

	
	
	
	

x

References ........................................................................................................................110 

Appendices .......................................................................................................................127



	

	
	
	
	

xi

List of Tables 

        Page 

Table 1. Student Participant Demographics .......................................................................43 

Table 2. Teacher Participant Demographics ......................................................................43 

Table 3. Research Themes and Subthemes ........................................................................44 



	

	
	
	
	

xii

List of Figures 

          Page 

Figure 1. UAE Analysis Using Hofstede Insights .............................................................22 

Figure 2. Visual Display of Theme One: Pressure ............................................................45 

Figure 3. Visual Display of Theme Two: Clarity ..............................................................50 

Figure 4. Visual Display of Theme Three: Cheating Behaviors and Personality Traits ....55 

Figure 5. Visual Display of Theme Four: Cultural Perceptions ........................................58 

Figure 6. Visual Display of Theme Five: Modes of Cheating ...........................................60 

Figure 7. Visual Display of Proposed Solutions ................................................................77 

Figure 8. Flow Chart of Implementation Plan ...................................................................97 

 
  

 

 



Running head:  CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   1	

CHAPTER ONE: INTRODUCTION 

Introduction and Background 

The social construct of a country or society can have a significant impact on how 

its members interact (Hofstede, n.d.). A country’s concept of academic honesty can be 

linked to its perception of ethics and morality (Ralston, Giacalone, Terpstra, 1994). 

Various scholars posit that cultural conditioning and/or “cultural relativism” (Hofstede, 

Hofstede, & Minkov, 2010, p. 25) are powerful factors which can impact one’s outlook 

on ethics and morality and, in turn, their perspective on what constitutes academic 

honesty (Ralston et al. 1994; Singhapakdi, Vitell, & Leelakulthanit, 1994; Swidan, 

Rawwas, & Al-Khatib, 2004). Hofstede’s interest in national cultural differences was 

piqued in 1960s (Hofstede & Minkov, 2010) and his (1982) work with cultural 

dimensions proclaims nations’ cultures cannot be changed but they should be understood 

and respected (“National Culture”, n.d.).  

Anthropological convictions of the twentieth century surmised that all societies 

face the “same basic problems; only the answers differ” (Hofstede, Hofstede, & Minkov, 

2010, p. 29). With that as the backdrop and after decades of research, six dimensions of 

national cultures were identified: Individualism versus Collectivism (IDV); Masculinity 

versus Femininity (MAS); Power Distance Index (PDI); Uncertainty Avoidance Index 

(UAI); Long Term Orientation versus Short Term Orientation (LTO); and Indulgence 

versus Restraint (IND).  

Collectivist cultures, in opposition to individualism where the focus is on self and 

the immediate family, “people from birth onward are integrated into strong, cohesive in-

groups, which throughout people’s lifetime, continue to protect them in exchange for 
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unquestioning loyalty” (Hofstede, Hofstede, & Minkov, 2010, p. 92). The United Arab 

Emirates (UAE) and other nations in the Arabian Gulf region, are collectivist societies in 

which collaboration and the sharing of information is expected in almost every aspect of 

life (Al-Harthi, 2005). Due to this mentality, those immersed in a culture such as that of 

the UAE may perceive what others consider to be academic dishonesty as a responsibility 

and commitment to their culture (Ayyash-Abdo, 2001). This collectivist orientation may 

encourage students, teachers, and other stakeholders to be more susceptible to 

participating in what other societies consider academically-dishonest behaviors (Magnus, 

Polterovich, Danilov & Savyateev, 2002). 

The research for this study was conducted at an all-male, government high school 

in the UAE with the purpose of understanding whether increasing accusations of 

academic dishonesty were due to cultural perspectives related to notions such as sharing, 

loyalty, brotherhood, and alternative definitions of academic dishonesty (Shabandri, 

2015). When searching for the best methodological approach to conduct this research, it 

was determined that a case study would be most appropriate. It was the intent of the 

researcher to utilize a case study in order to determine themes which may be applied to 

other schools of varying demographics for future research. This case study focused the 

research on unraveling cultural perceptions and themes that, in essence, challenged 

widely-accepted denotations and connotations of academic honesty. The researcher had 

restricted access by the Ministry of Education (MOE) to only conduct research in the 

school in which he is employed – This dynamic limited the use of other methodological 

approaches. 
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This data collection portion of this study involved interviewing educational 

stakeholders at the participating school. The focus was placed on twelfth grade male 

students and other relevant stakeholders, i.e., teachers and administrators. Participants 

were asked various, open-ended questions related to cultural perspectives on academic 

honesty and notions of sharing, brotherhood, and Islam as they relate to academic 

honesty and high stakes testing. At the end of the structured portion of the interviews, 

participants were given the opportunity to speak openly in order for them to share 

personal feelings and opinions they may have had with regards to the topic of academic 

honesty.  

Statement of the Problem 

Widespread academic dishonesty scandals have increased in the UAE in recent 

years to the point in which two violators were arrested for their egregious acts (Ramahi, 

2018; Shabandri, 2015). Violators such as these received answers in advance of exams 

and sold them for profit (Ramahi, 2018). Another recent investigative case uncovered that 

a student in the UAE used a smart phone to send answers to a mathematics exam thirty 

minutes after it had begun (Ramahi, 2018). Even with the UAE government investing 

billions of dollars into internationally-standardizing its educational system and imposing 

strict rules such as the ban of mobile phones during exams, students continue to find 

ways to cheat. (Dh10b Boost, 2017; Ramahi, 2018). Through participant interviews, it 

was uncovered that various cultural practices and a complex set of pressures on teachers, 

students, and leadership impacts education to the point in which academic dishonesty has 

become a necessity for many to survive. The lack of a clear, culturally appropriate 

definition of academic dishonesty and accompanying policy and student handbook leaves 
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the aforementioned stakeholders confused and oblivious to academic honesty best 

practices. Furthermore, this confusion and lack of awareness opens the window for those 

who commit academic dishonesty to justify their behaviors (Bachore, 2016; Goode, 

2007; McCabe & Katz, 2009; Murdock, Beauchamp, & Hinton, 2008; Roig & Ballew, 

1994).  

Defining academic honesty through a culturally relevant lens can allow the UAE 

to better determine what constitutes academic dishonesty and, in turn, develop 

appropriate academic honesty policies which can include clarifications related to UAE 

culture and denotations of academic honesty (Day, 2008; Gallant, 2008; Hu & Lei, 2012). 

The research focused on cultural notions related to sharing, brotherhood, Islam, and the 

impact these notions have on educational stakeholders in the UAE. Finally, the researcher 

recommended the need for a culturally relevant academic honesty policy and other 

initiatives which are culturally appropriate.   

Purpose of the Study 

The purpose of this research was to better understand the psychological, moral, 

and ethical underpinnings of academic honesty as they relate to an all-male, Arab high 

school in the UAE.  

Research Question(s) 

A series of over-arching research questions was developed from the study’s 

rationale in order to thoroughly analyze the relationship between cultural perceptions in 

the UAE and how they impact sociological constructs such as academic honesty. The   

various sub-questions were developed to better understand the extent to which societal 
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factors such as pressure and competition impacted the behaviors and personalities of the 

participants. The following research question guided this qualitative study: 

How do cultural perceptions in the United Arab Emirates impact denotations and 

connotations related to academic honesty?  

Sub-question(s):  

1. Is guilt an emotion only shared by those whose culture or society deems academic 

dishonesty as wrong?  

2. Is honesty an absolute truth or a concept related to a society’s cultural 

interpretation?  

3. What is academic dishonesty? Does this definition change from society to 

society? 

4. How does fear of failure impact academic dishonesty behaviors? 

5. How do cultural concepts and themes related to sharing and loyalty impact 

academic dishonesty? 

6. Can technology and the popularity of the online gaming culture impact 

perceptions on academic dishonesty?  

7.  Does the absence of guilt promote academic dishonesty behaviors?  

Aim of the Study 

The aim of this study was to offer culturally relevant recommendations for an 

academic honesty policy and student handbook in order to improve the state of academic 

honesty in the UAE.   
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Methodology Overview 

This case study was qualitative in nature as the main source of data was obtained 

from interviews gathered from the students, teachers, and administrators at an all-male 

high school in the UAE.  A qualitative case study was the most appropriate 

methodological approach to study cultural interpretations, denotations, and connotations 

of academic honesty in the UAE as it allowed the researcher to utilize their personal 

relationships with the MOE, the school in which they teach, and their students to conduct 

interviews and offer first-person insights. As access to other schools was not possible for 

this study, a case study allowed the researcher to focus on one particular school. The 

focus of this study was centered on the cultural perceptions of the aforementioned 

participants. The literature on this issue suggested that behavior, personality traits, 

religious beliefs, and cultural perceptions were factors which impacted a lenient approach 

to academic honesty. As the researcher has been employed in the UAE as a high school 

teacher in public schools for seven years, he has noticed that there are many cultural 

practices such as commitment to sharing, loyalty, and pride which may make the society 

more tolerant to what researchers consider academic dishonesty. This research will make 

major contributions to this field of study as the researcher will offer unique cultural 

perspectives related to academic honesty in the UAE.  

Definition of Relevant Terms 

The following terms were used operationally within this study: 

Academic Honesty: The level to which an organization or individual adheres to 

ethical and moral issues related to education. This term also pertains to the extent 

to which individuals give credit through proper researcher citation. 
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High School: Also known as a secondary school in some societies, this term 

denotes an academic institution which most commonly includes Grades 9-12.  

Honor Codes: A set of clear guidelines and expectations which are provided to 

members of a particular group or society. 

Collectivist Societies: Cultures which value the success of many people over that 

of an individual or one small group of people (Hui & Triandis, 1986). 

Individualistic Societies: Cultures which value the success of one person more 

than that of a group of people or the whole society (Hui & Triandis, 1986). 

Raising Rigor: The level of importance invested in to the learning process 

(Stephens & Nicholson, 2008). This term relates to to improving curricula and the 

quality of professional development for instructional staff (Shachter, 2011). 

Student Buy-In: The dynamic which relates to when students internalize academic 

honesty policies. Instead of being policed by adults and other stakeholders, they 

take ownership themselves of what it means to be ethical and moral with regards 

to academic honesty (McCabe and Katz, 2009).   

Zero Tolerance: When no lenience is given towards academic honesty policy 

violations committed by educational stakeholders. This type of policy may result 

in a student being suspended, expelled, or forced to repeat the current grade level.  

Assumptions 

 Before the researcher began this dissertation in practice, they believed that 

academic honesty possessed the same denotation regardless of a country’s culture or 

unique dynamics. They assumed no grey area existed with the academic dishonesty and 

that the sharing or receiving of answers was fundamentally wrong. In order to approach 
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this study with efficacy, the researcher chose to shed any personally-held denotations and 

connotations to academic dishonesty and academic honesty.  

Delimitations and Limitations 

The findings of a public, high school in the UAE with Emirati, Arab, and African 

expatriate populations may not be parallel to a public or private high school with a 

different student demographic. Participants from different types of schools or regions of 

the UAE may have varying views on academic honesty and may also have policies 

implemented to safeguard against academic dishonesty or academic dishonesty. High-

stakes examinations may have been terminated and replaced with more mastery-oriented 

strategies which would reduce the need for some of the preventative measures and other 

solutions proposed in this study. Only nineteen year-old students were selected for this 

study due to required age of consent for participants. It cannot be assumed that students 

of younger ages or university students would share the same perspectives related to 

academic honesty.  

Roberts (2010) warned researchers of qualitative studies to refrain from 

stereotyping participants, making assumptions, and generalizing findings. The researcher 

needed to ensure that they relied on the data collected to inform them. To avoid making 

stereotypes, the researcher must also adjust their paradigm as a Westerner so as not to 

apply their own standards and expectations on the study or its participants. A case study 

is a rather limiting methodological approach as it typically focuses on a specific case or 

group of people. Due to this dynamic, it cannot be assumed that the findings apply to 

other male high school students at public schools in the UAE.  
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Leader’s Role and Responsibility in Relation to the Problem 

It is a leader’s responsibility to promote critical thought and ethical perspectives 

wherever they work. Among a leader’s responsibilities is the promotion of critical 

thought and model ethical behavior (“Jesuit Values”, n.d.). Jesuit and Christian 

philosophies teach leaders not to be silent when wrongdoing is observed (“Jesuit Values”, 

n.d.).. The researcher, as a leader, noticed wrongdoing with violations of academic 

honesty while teaching in the UAE. The concept of magis, or striving for the greater 

good, is another powerful Ignatian tenet expected of leaders (“Jesuit Values”, n.d.). By 

offering culturally relevant solutions to the problem of academic honesty in the UAE, the 

researcher did not settle for the status quo.  Leaders who adhere to the Ignatian belief 

system are required to be change agents and bring forth justice (“Jesuit Values”, n.d.).. 

The researcher, through researching this problem, gives a voice to the teachers and 

students who often report to be stressed and overwhelmed by the malfeasance and 

pressures associated to academic dishonesty.  

Significance of the Study 

From this research, teachers and administrators will be able to better understand 

the dynamics of academic honesty in one Arab, collectivist-oriented country. By 

understanding cultural interpretations and understandings of academic honesty in the 

UAE, current and future teachers and administrators can better strategize how to adapt 

relevant epistemological approaches and academic honesty policies to improve academic 

integrity. Educational stakeholders in these countries will also be able to better define 

academic honesty within their own cultural frameworks.  
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Understanding relevant cultural themes from the data collected will allow 

researchers to evaluate reasons for which academic dishonesty is pervasive in the UAE 

(Khan, 2012). Likewise, understanding pressures on students, parents, teachers, 

administrators, and school districts to succeed, one may have a better understanding of 

the psychological impacts and societal ramifications caused by high-stakes testing. 

Researchers may be able to find alternative means of assessments as well as creative 

ways of implementing culture-specific academic honesty policies which may take in to 

account cultural perspectives and traditions when educating students. 

Summary 

Scholars agree that the topic of academic honesty is a major concern around the 

world (Magnus et. al, 2002); however, perspectives on academic honesty vary from 

culture-to-culture and country-to-country. Hofstede’s (1982) work with cultural insights 

assisted to better understand the extent to which collectivist-oriented societies impact 

cultural perceptions. This study related to cultural perceptions about academic honesty 

and provided an objective perspective related academic dishonesty in the UAE (Swan, 

2012). Understanding this issue through the cultural lens of participants and discovering 

culturally relevant themes will assist other researchers with determining whether 

academic honesty takes on different denotations and connotations in other societies. By 

focusing on Grade 12, male students at one school in the UAE, the researcher will be able 

to share culturally appropriate insights and solutions which can be applied to educational 

institutions in the UAE and other collectivist-oriented societies across the world.   
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CHAPTER TWO: LITERATURE REVIEW 

Introduction 

Academic honesty, morality, and ethics are topics of significant concern affecting 

education around the world today. Scholars have studied these particular areas and have 

made contributions in the fields of social science, behaviorism, and psychology to assist 

educational stakeholders in better understanding the dilemmas at hand.  

The following literature review presented findings related to denotations related to 

academic honesty. Next, the researcher researched the history and evolution of 

standardized testing. The research also studied the extent to which personality and 

behaviors impact the propensity to commit acts of academic dishonesty. A review of 

available literature also focused on the extent to which a culture of academic dishonesty 

in the UAE can be reduced by developing proactive strategies to eradicate this 

phenomenon. Finally, the researcher provided literature related to leadership perspectives 

which may impact the current state of academic honesty in education as well as suggested 

best practice strategies related to improving academic honesty.  

Academic Honesty Denotations 

 It can be assumed that students required more clarity with regard to academic 

dishonesty denotations as students who have a better understanding of its meaning are 

more likely to self-report instances of academic dishonesty (Burrus, McGoldrick, & 

Schuhmann, 2007). In a survey of university students and faculty at two different 

colleges, both private and public, it was determined that both parties agreed on what 

constituted blatant acts of academic honesty violations but differed on more subtle acts 

such as allowing a friend to copy a homework assignment (Graham, O'Brien, & Steffen, 
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1994). Further complicating the discussion on what constitutes academic dishonesty are 

the topics of what behaviors impact dishonesty and what penalties can curb these acts 

(Burrus et. al, 2007; Roth & McCabe, 1995). Academia seems at odds about how to 

interpret situational factors related to sociology such as the extent to which student 

behavior may be impacted when academic honesty violations are committed by one’s 

peers (O'Rourke, Barnes, Deaton, Fulks, Ryan, & Rettinger, 2010).  

Standardized Testing 

Overview 

As early as 2200 B.C., societies such as China have assessed its citizens for 

proficiency in a variety of areas (Miyazaki, 1976). It was not until the mid-19th century 

that the first evidence of standardized testing appeared in the United States of America 

(USA) - This basic form of assessment focused on individualized oral recitation in which 

students would demonstrate progress of memorizing a particular concept or subject 

(Giordano, 2005). In 1845, Horace Mann presented the written form of standardized 

examinations which focused on essay writing (Rothman, 1995). As education was made a 

requirement by the US government during this period, it was believed that a standardized 

test would ensure a more objective form of assessment than oral exams (Rothman, 1995). 

In the early 20th century, French psychologists, Binet and Simon, formed the first 

IQ test with the intent of determining students’ eligibility for schooling (Wolf, 1973). 

Soon after, Edward Thorndike of Columbia University expanded the concept of 

standardized testing by introducing other subjects of assessment such as handwriting 

which eventually served as the foundation of what would become the modern 

standardized achievement test (Pearson & Stallman, 1994; Wigdor & Gardner, 1982). 
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Evolution 

With the onset of World War I, the US Military required a more-evolved form of 

standardized examination which could assist with sorting achievement levels of millions 

of recruits. Inspired by Kelly’s Kansas Silent Reading Test (1916), Otis developed the 

multiple-choice test which made it easier for organizations to assess for proficiency in an 

efficient manner (Samelson, 1987).  Soon after the US Military found success with 

standardized assessments, public schools began to see the benefit of assessing students 

exponentially since compulsory education laws of the time increased student enrollment 

in droves (Wigdor & Gardner, 1982). These assessments helped to identify student 

achievement levels, arrange students in to ability groups, and track students for higher 

education or vocational placements (Wigdor & Gardner, 1982).   

The concern with the standardized tests of the early 1900s was that multiple-

choice tests could not be hand-graded in an efficient manner (Huddleston & Rockwell, 

2015). In 1931, Reynold Johnson’s invention of the Markograph, an electronic, 

automated system, dramatically cut down on the time it took to assess examinations and 

also reduced instances of human error (Huddleston & Rockwell, 2015; Lemann, 1999). 

Politicization 

Horance Mann, in his role as the secretary of Massachusetts State Board of 

Education, continued to push for educational reform through mandatory standardized 

examinations (Huddleston & Rockwell, 2015). His sole intent was to level the playing 

field for immigrants who recently came to the US (Huddleston & Rockwell, 2015). 

Mann’s detractors, on the other hand, were a group of teachers and politicians who 

believed in education only for the wealthy (Huddleston & Rockwell, 2015). To push his 
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agenda, Mann required the Boston School Committee to administer written examinations 

instead of oral assessments in his effort to demonstrate, objectively, a high level of 

student failure and to prove his point that change was needed through the support of 

public education (Rothman, 1995). Written exam results eventually took on a huge 

significance and became a reflection of school and teacher efficacy. 

Emerson White, a critic of Mann and head of National Education Association 

(NEA) in the late 19th century, argued that written examinations should not be the sole 

determining factor for retention and promotion of students and teachers (Huddleston & 

Rockwell, 2015). He believed that the primary focus of written tests impacted instruction 

by way of favoring rote teaching methods, cramming, excessive pressure, and 

temptations of dishonesty (White, 1886). White (1886) also feared that an over-reliance 

on written examinations lulled teachers and took away their passion to teach.  

“They [the teachers] shut their eyes to the needs of the pupil and put their strength into 

what will ‘count’ in the examination.” (White, 1886, pp. 199-201) 

 The passing of the National Defense Education Act and the Elementary and 

Secondary Education Acts by Congress in the 1950s and 1960s reinforced the US 

governments stance that standardized testing would remain a staple of American 

education (Haney, 1984; Huddleston & Rockwell, 2015). The increase in standardized 

testing was impacted by the following factors: a decrease in SAT scores lasting more than 

a decade in the 1970s and the onset of minimal-skills competency approach to education 

(Wirtz, 1977; Huddleston & Rockwell, 2015). 

 The minimal-skills competency movement is driven by the belief that students 

should be able to be proficient, at the least, in reading, writing, and basic math 
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(Huddleston & Rockwell, 2015). The push for minimal-skills competency was borne 

from the reality that before World War II, 50% of students were expected to fail and drop 

out of school	(Berliner & Biddle, 1995). In response, the US government promoted 

lenience with grading and academic expectations and introduced more engaging courses 

like health and recreation (Huddleston & Rockwell, 2015). While this approach did lower 

the dropout rate, parents of elite students challenged that this lenience lowered the quality 

of education in public schools. Thus, the minimal-skills competency movement gained 

steam (Huddleston & Rockwell, 2015). By 1975, close to 100 state laws were passed 

requiring public schools in America to increase student achievement. During this time, 

more than half of US states decided to favor the minimal-skills competency approach 

(Wise, 1979; Rothman, 1995).    

Reform 

In 2002, President George W. Bush modified the long-standing ESEA which had 

been amended repeatedly since 1965 in order to increase accountability - His revamped 

version of this act was called No Child Left Behind (NCLB) (Duffy, Giordano, Farrell, 

Paneque, & Crump, 2008). The major difference with NCLB was that accountability 

would broaden to all schools receiving federal funding. Before, accountability was 

restricted to schools which received Title I funding (Huddleston & Rockwell, 2015). 

With NCLB, accountability also applied to lower grade levels as only 50% of schools 

required standardized testing in math for Grades 3 through 8 (Huddleston & Rockwell, 

2015). 

In 2009, the federal government further reinforced its stance towards standardized 

testing with the passing of the Common Core, a set of standards which would shape 
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instruction and better prepare students, teachers, and schools for high-stakes 

examinations (Huddleston & Rockwell, 2015). Examinations under the Common Core, 

approved by various governors and other elected officials, aimed to differ from 

traditional tests in that they would be computer-based and implement components which 

also evaluated students’ performance in specific areas (Huddleston & Rockwell, 2015). 

Common Core examinations also planned to use formative elements which would 

provide teachers with statistics and other resources to impact instruction throughout the 

academic school year (Huddleston & Rockwell, 2015). Although these aforementioned 

reforms brought on by the Common Core and its associated assessments show progress 

past minimal-skills competency examinations, its designers recognize shortcomings still 

exist as more complex standards of Common Core such as collaboration are not currently 

being assessed (Merrow, 2013).  

Academic Dishonesty Behaviors and Personality Traits  

 Various academic articles have been studied regarding behaviors, perspectives, 

dispositions of students and why they cheat as well as solutions to academic dishonesty.  

Because of changing denotations on academic dishonesty and pressure to provide results, 

there is a rise in the moral flexibility of teachers, students, and administrators. The online 

gaming culture has impacted student behaviors regarding denotations and connotations 

related to academic dishonesty (Hamlen, 2012). Seeking out those who have been 

successful at academic dishonesty will assist researchers and education stakeholders in 

understanding new trends in academic honesty and ethics as well as inform them on 

what, if any, changes are needed with regards to modifying existing academic honesty 
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policies in education (Hamlen, 2012). The following research will analyze whether these 

behaviors stem from the environment or innate personality traits.  

Dispositions and Behaviors  

Committing acts of willful academic dishonesty starts from a basic temptation to 

break a rule	(Burrus, Jones, Sackley & Walker, 2015). If a student is caught for their act 

of academic dishonesty, it is probable that they may experience shame – This feeling of 

extreme guilt can potentially be used as a deterrent to committing acts of academic 

dishonesty with proper education (Cochran, Chamlin, Wood, & Sellers; 1999; Ogilvie & 

Stewart, 2010). It is difficult for today's students to choose against academic dishonesty 

with the level of high-stakes competition which exists (Murdock et. al, 2008). Not only 

do 75% of students report to having cheated on examinations, they also tend to justify 

these acts (Goode, 2007). Students are often more apt to place blame towards other 

students and even their teachers for academic dishonesty (Murdock et al., 2008). 

Teachers, in turn, become the recipients of this externalizing behavior when students 

blame them for making the tests too hard (Murdock et al., 2008).  

Students who externalize blame for academic dishonesty will rate their teachers as 

responsible for academic dishonesty (Murdock et al., 2008). While studying instances of 

academic dishonesty at Hawassa University, Bachore (2016) discovered the following 

justifications students gave for academic dishonesty: tests were too hard, not enough time 

to prepare, unclear academic honesty policies, the need for extra points, and the pressure 

to succeed. Behavioral dispositions and personality traits also may affect students’ 

outlook on academic dishonesty (Murdock et al., 2008). Students who admitted to 

academic dishonesty indicated that they were influenced by peer pressure or through the 
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observation that their peers were able to cheat without consequences (McCabe & Katz, 

2009).  

Teacher efficacy and practices may have a direct impact on whether or not 

students decide to cheat (Murdock et al., 2008).  Teacher behaviors may also impact the 

propensity of students to commit acts of academic dishonesty. There is evidence that 

some teachers may turn a blind eye to suspicions of academic dishonesty if they feel 

personally uncomfortable with confronting students, their parents, or reporting the 

accusation to school leaders (Coren, 2011; Staats, Hupp, Wallace, & Greley, 2009). 

When students notice hesitance by teachers to confront academic dishonesty, they may be 

more susceptible to committing dishonest acts or, at the least, reporting them (Roig & 

Ballew, 1994). Teacher behaviors also may impact student dispositions towards academic 

honesty (Burrus et. al, 2015). In setting clear, academic honesty expectations, teachers 

will set the tone that committing acts of dishonesty will be punished (Burrus et. al, 2015). 

Clarifying that academically dishonest students will have no advantage in the classroom 

may make academic dishonesty less attractive to would-be cheaters (Burrus et. al, 2015). 

Impact of Evolving Technology on Academic Dishonesty  

In the UAE, there have been numerous media reports related to the use of 

emergent technology to cheat and get ahead by any means (Swan, 2012). Evolving 

technologies and changing perceptions with younger generations who use these 

technologies are making it increasingly difficult to detect academic wrong-doing 

(McCabe & Katz, 2009). Since the early 1970’s, even the simplest of technology such as 

calculators have been used in the classroom (Khan & Samuel, 2009). In recent decades, 

the increase of the use of technology in schools has mirrored other sectors (Khan & 
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Samuel, 2009). In recent years, schools have collectively invested over five billion US 

dollars per year to stay competitive with regards to technology (Foltos, 2002). One 

concern amongst teachers is that students are not receiving proper education on 

acceptable use of technology and have difficulty drawing the line between proper use and 

misuse with regards to academic honesty (Khaleej Times, 2009). Khaleej Times (2009) 

reported that 40% of students who use the copy and paste method of plagiarism did not 

consider it as academic dishonesty.  

Research shows that video gaming affects behaviors and attitudes towards 

academic dishonesty (Hamlen, 2012). It is a common and ethical practice in the culture of 

gaming to problem solve through collaboration to look for answers from those who have 

already done the work, and pass to the next level through the use of cheat codes (Hamlen, 

2012). Since there is research that proves gaming has a direct effect on cognitive 

development, it is logical to assume that it can also affect academic dishonesty behaviors 

and attitudes in academic situations (Hamlen, 2012). 

There is a growing culture of video gamers who use online networking to build 

their own language, behaviors, and customs (Hamlen, 2012). Today's students and young 

professionals have formed different concepts of learning, collaboration, and what 

constitutes as academic dishonesty and academic dishonesty as compared to more 

traditional students from generations prior (Hamlen, 2012). This culture of the 

collaborative sharing of information in gaming may impact student decision-making in 

academic settings. Significant video game play can affect decisions, behaviors, and 

attitudes in the real world (i.e. classroom or workplace) (Hamlen, 2012).  
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It is suggested that younger, more technology-oriented students tend to have a less 

rigid conception of academic dishonesty and academic honesty than those who are either 

less technologically-inclined or from older generations. Therefore, it can be assumed that 

the younger generation will cheat at a higher rate than those who do not play video games 

frequently (Hamlen, 2012). Although there is no definitive research which proves that 

those who play video games frequently are more likely to cheat, those who cheat in video 

games are more apt to use these same strategies in academic and professional settings 

(Hamlen, 2012).  

Hamlen (2012) found a correlation between those who admitted to taking 

shortcuts at work or in school with those who use “cheat codes” or assistance from others 

when playing video games.  This online gaming culture has a direct impact on 

perceptions of what constitutes academic dishonesty and academic honesty in an 

academic setting (Hamlen, 2012). Although the students were considered cheaters for 

using the techniques from online gaming in academic settings, they were seen as 

perfectly ethical and moral in the gaming world (Hamlen, 2012). After conducting his 

study, Hamlen (2012) determined that academic dishonesty in academic or professional 

settings was not caused by video games but was more so due to specific personality traits 

and behaviors.  

Impact of Personalities on Academic Dishonesty 

It has been proffered that academic dishonesty behaviors may be personality-

based (Stephens & Nicholson, 2008). Personality traits can lead to behaviors which evoke 

excuses and justifications for academic dishonesty (Scott & Lyman, 1968) - Students 

with these personality traits may claim, for example, that they cheated by accident or 
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using the excuse that a student's test fell on the floor (Scott & Lyman, 1968). A student 

may also claim that they were ignorant as to what specifically constituted academic 

dishonesty even if they are being facetious or blame academic dishonesty on fatigue or 

stress (Scott & Lyman, 1968). 

There is arguably a connection between one’s personality type and their 

willingness to cheat when using the Internet (Karim, Zamzuri, & Nor, 2009). Personality 

traits such as low levels of self-control, extreme procrastination, lack of 

conscientiousness, and a daring need to be excited are usually possessed by those who 

cheat (Stephens & Nicholson, 2008). People with more developed personality traits such 

as agreeableness, conscientiousness, and emotional stability may be less likely to violate 

proper use terms on the Internet (Karim, et al., 2009). Although the Internet is a great 

resource for learning, lack of education about its ethical use has made this form of 

technology very dangerous in academia (Karim et. al, 2009).   

A literature review on this topic presented research related to the extent to which 

personality, behavior, and technology impact perceptions related to academic dishonesty. 

Certain behaviors of students can be attributed to influence by the environment and 

internal personality traits. Learning more about online gaming and the normality of 

collaboration is one way of seeing how behavior is being impacted by technology and the 

influence of others. A better understanding of personality and behavior and their effects 

on students and teachers may give insight as to what programs and initiatives can be 

implemented in order to promote solutions related to academic honesty. 
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The Impact of Culture on Academic Honesty 

Hofstede’s research (“National Culture”, n.d.) regarding cultural influences on the 

societies provided profound insight in to the dynamics with this case study. Six 

dimensions of Hofstede’s research specify the basis by which various cultures operate 

(“National Culture”, n.d.).  The following dimensions give more insight on a how culture 

can impact a society’s perception on academic honesty: Power Distance Index (PDI), 

Individualism Versus Collectivism (IDV), Masculinity Versus Femininity (MAS), 

Uncertainty Avoidance Index (UAI), Long Term Orientation Versus Short Term 

Normative Orientation (LTO), Indulgence Versus Restraint (IND). 

FIGURE 1: UAE ANALYSIS USING HOFSTEDE INSIGHTS 

 

Power Distance Index (PDI). Understanding that individuals in a given society 

are not all the same with regards to power, Hofstede’s PDI measures the extent to which 
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those with lower levels of power within a culture accept the inequality of power 

distribution (“National Culture”, n.d.). A given score of 90 out of 100 provides insight 

that the majority of people generally accept their place on the power totem pole 

(“Country Comparison”, n.d.). In UAE society, “hierarchy in an organization is seen as 

reflecting inherent inequalities, centralization is popular, subordinates expect to be told 

what to do and the ideal boss is a benevolent autocrat” (“Country Comparison”, n.d.). 

Individualism Versus Collectivism (IDV). This dimension focuses on whether 

individuals in a country act within or outside of the expectations and norms of its 

members (“National Culture”, n.d.). A high score in this dimension would indicate that a 

society is on the collectivist spectrum meaning that individuals are dependent on the 

well-being and survival of the group while a low score would provide insight that 

individuals are focused on their own survival and way of doing things (“Country 

Comparison”, n.d.). A score of 25 out of 100 denotes that the UAE is an obvious 

collectivist society as the country expresses loyal and sustained commitment to the 

member group which, in this case, is the participant school (“Country Comparison”, n.d.). 

Due to this collectivist approach to culture, “The society fosters strong relationships 

where everyone takes responsibility for fellow members of the group” (“Country 

Comparison”, n.d.). The Culture Comparison of the UAE also states, 

“Employer/Employee relationships are perceived in moral terms” (“Country 

Comparison”, n.d.). 

Masculinity Versus Femininity (MAS). MAS measures the extent to which a 

country or society is motivated by competitive success in personal or career achievement 

(masculine) or family well-being and quality of life (feminine) (“National Culture”, n.d.). 
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Instead of competition, a feminine approach to society is existing in harmony in family, 

work, and leisure (“National Culture”, n.d.). A score of 50 out of 100 from Hofstede 

Insights (“Country Comparison”, n.d.) gives insight that the UAE exists in a state where 

there is an equal balance of masculinity and femininity. 

Uncertainty Avoidance Index (UAI). UAI confronts how a nation or society 

addresses the ambiguity of what the future holds (“National Culture”, n.d.). Due to this 

uncertainty, some societies use institutions such as religion or cultural norms to instill 

order, rules, and safeguards to better prepare against any surprises or negativity that the 

future may bring (“National Culture”, n.d.). A high score on the UAI spectrum indicates 

that a society goes through great lengths to avoid uncertainty (“Country Comparison”, 

n.d.). The UAE received a score of 80 which indicates that it attempts to protect itself 

from ambiguity and creates laws and legislation to avoid it (“Country Comparison”, n.d.). 

Hofstede Insights (“Country Comparison”, n.d.) further explains, “In these cultures, there 

is an emotional need for rules (even if the rules never seem to work), time is money, 

people have an inner urge to be busy and work hard, precision and punctuality are the 

norm, innovation may be resisted, and security is an important element in individual 

motivation” (Uncertainty Avoidance section, para. 2) 

Long Term Orientation Versus Short Term Normative Orientation (LTO). 

LTO addresses how a country manages to keep links to its past and traditions while 

existing in the present and planning for the future. Hofstede (“National Culture”, n.d.) 

clarifies, "Long Term Orientation stands for the fostering of virtues oriented towards 

future rewards, in particular perseverance and thrift. It’s opposite pole, Short Term 

Orientation, stands for the fostering of virtues related to the past and present, in 
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particular, respect for tradition, preservation of ‘face’ and fulfilling social obligations.” 

Countries which score low in this dimension wish to maintain traditions and the past way 

of life while those who receive a high score look to modernize the way education, 

business, and society is operated (“National Culture”, n.d.). The UAE was not given a 

score by Hofstede Insights for this dimension as data was not available (“Country 

Comparison”, n.d.) 

The Indulgence Versus Restraint (IND). IND explains the extent to which 

citizens, particularly children, of a country or society are socially conditioned (“National 

Culture”, n.d.). IND measures how members of a given society attempt to control their 

impulses (“National Culture”, n.d.). A high score with this dimension is allocated towards 

liberal societies considered indulgent (“Country Comparison”, n.d.). Members of these 

societies typically enjoy life free from legal or societal restrictions (“Country 

Comparison”, n.d.). A low score in the IND dimension is allotted towards more 

conservative societies which expect restraint from their members (“Country 

Comparison”, n.d.). For these countries, strict laws and social expectations govern the 

everyday life (“Country Comparison”, n.d.). The UAE was also not given a score by 

Hofstede Insights for this dimension (“Country Comparison”, n.d.). 

Improving Academic Honesty 

Since the definition of academic dishonesty and academic dishonesty is ever-

evolving, it is crucial that stakeholders in education focus more on learning the ins and 

outs regarding what current research and best practices recommends with regards to 

influences on academic dishonesty and ways in which to promote academic honesty. Hall 

(2011, p. 180) recommended that teachers educate their students and even make them 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

26

take pledges to understand plagiarism and what constitutes academic dishonesty. Better 

understanding academic honesty approaches such as prevention, courses on morality and 

ethics, master-based learning, and an integrated approach will provide a better 

understanding of the current academic honesty and dishonesty dilemma across the world.  

Prevention  

Becker (1968) believed that academic honesty violations should be considered a 

crime and punishable by law. Research exists which defends severe punishment as a 

deterrent for academic dishonesty (Burrus et al., 2013; LaSalle, 2009; Mixon, 1996). 

Lighter penalties, on the other hand, such as a grade deduction may not have the same 

impact as heavier penalties such as expulsion (Barnard-Brak, Schmidt, and Wei, 2013). A 

zero-tolerance stance towards teachers, administrators, and students may impact 

occurrences of academic dishonesty. Desoff (2011) called for termination of employees 

after their first offense related to involvement in any acts of academic dishonesty. 

	 Preventing academic dishonesty through the use of strategic tactics such as 

question scrambling is simple but effective at reducing acts of academic honesty 

violations (Hollinger & Lanza-Kaduce, 2009). Preventative measures can also be taken 

during the exam preparation phases with the use of study sheets and utilizing past exams 

(Burrus et al., 2015) – These measures may make acts of academic dishonesty less 

tempting as students have the opportunity to feel properly prepared and acclimated to the 

information being tested (Burruss, et al., 2015). 

 Some scholars believe that tapping into students’ personal sense of ethics, 

morality, and integrity may act as a preventative measure to quell acts of academic 

dishonesty (Burruss et al., 2015). Shame, a common, innate feeling associated with guilt, 
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may act to deter academic dishonesty (Cochran et al., 1999; Ogilvie & Stewart, 2010) 

The promotion of integrity can lead to the implementation of student reporting and 

policing of student accusations (Burruss et al., 2015). Requiring students to report 

suspicions of academic honesty violations would be critical as a study by Nuss (1984) 

discovered that only 3% of students stated that they would report wrongdoing if not 

required by school leadership. The probability of reporting academic honesty violations 

raises significantly when it is made compulsory while self-reporting is about as probably 

as non-compulsory reporting (Burton and Near, 1995).   

Honor Codes 

Traditional honor codes can take form in a variety of practices including but not 

limited to non-proctored examinations and honor pledges. However, research on the topic 

showed that simply changing written policies has minimal effect on instances of 

academic honesty violations (Burruss, et al., 2015).	Vandehey, Diekhoff, and LaBeff 

(2007) discovered that academic honesty violators are usually not supportive of these 

codes which call in to question their effectiveness as violators are the students to whom 

the policies are intended to address.		

Honor codes can prove beneficial as they offer clear guidelines as expectations 

when it comes to academic honesty and repercussions for violators. They can even foster 

an atmosphere of high integrity and value of education which may make students feel 

responsible as stakeholders (McCabe, Trevino, & Butterfield, 2002; McCabe & Trevino, 

1993). Research shows that educational institutions have seen a decrease in academic 

dishonesty and plagiarism when implementing honor codes which specify commitment to 

academic honesty (McCabe & Katz, 2009). This implementation can be difficult due to 
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the fact that there are limits with instilling values such as morality and ethics since this is 

largely the responsibility of the parents (McCabe & Katz, 2009). It is essential that the 

honor code policy not only enforce academic honesty expectations but positively promote 

why morality and ethics are the best options in life (McCabe & Katz, 2009). Through this 

promotion-style approach, students not only reduce their involvement in academic 

dishonesty but begin to develop their own character (McCabe & Katz, 2009).  

Raising Rigor 

Stephens and Nicholson (2008) stated that academic dishonesty can occur if they 

do not feel a true importance to learning. They will, in essence, be more inclined to cheat 

if they feel that the materials with which they are being tested is rote learning or not 

authentic in nature. Schachter (2011) states that there has been a strong push in K12 

education in which districts are attempting to finance a national goal to improve curricula 

and the level of professional development in schools. Many counties are requiring 

students to master Algebra by ninth grade, preparing them to be on track for higher level 

math courses before university (Schachter, 2011). Even quality of service and 

expectations for disabled students has risen over recent years (Schachter, 2011). 

Requiring Courses on Morality and Ethics 

McCabe and Katz (2009) stated that studies have shown a reduction in academic 

dishonesty when students are actively involved in creating a positive culture of morality 

and ethics. To achieve this state of responsibility, students must be educated on what 

morality is and how it applies in the real world. Compelling students to undergo required 

courses on morality and ethics during high school matriculation, school leaders can 

ensure that they are aware about academic honesty expectations. Providing coursework 
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on the topic will better prepare students as life-long learners as they prepare to enter the 

real world which is often rife with corporate corruption and immorality.  

Leadership Approaches Related to Academic Honesty 

By applying newly acquired tools and concepts with change theory, leaders can 

acquire gradual change techniques that will see an authentic rise in rigor and student 

achievement. Burke (2012) suggested that change brought upon by the external 

environment can be destructive but can evoke creativity and opportunity. Change with 

regards to academic honesty may begin to take on a more positive connotation as 

contagiousness, a factor of change, takes effect (Burke, 2012; Gladwell, 2000). Social 

scientists have determined three new institutions or analytical approaches in an attempt to 

articulate how institutions affect behavioral perspectives socially and politically (Hall & 

Taylor, 1996). Two of these, rational choice and sociological institutionalisms operate 

from different paradigms in an attempt to define a process for how education operates 

and continues to adapt (Hall & Taylor, 1996).  

Organizational Change Theory 

Through Organizational change theory approach, a process for planning change 

was developed (Lippitt, Watson, & Westley, 1958). The first step was to develop a need 

for change (Lippitt et. al, 1958). The second step is to forge a relationship between the 

person championing the change and the organization (Lippitt et. al, 1958). Next, an 

organizational change agent has to push the group to work toward the targeted change 

(Lippitt et. al, 1958). Change needs to be stabilized or kept to a level of satisfied 

proficiency (Lippitt et. al, 1958). Ending the relationship with the change agent and 

organization is a crucial final step (Lippitt et. al, 1958). Burke (2011) states that making a 
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major cultural change needs to start on the individual level focusing primarily on 

behavior. Change in attitude and mental perspective is ideal but leaders need to know 

how to focus on the initiative at hand (Burke, 2011).  

Choice Institutionalism 

Rational choice institutionalism within the lens of education argues that people 

working within a set of structures and rules will make decisions based on their unique 

calculations of how much they can benefit under the rules and norms of that institution 

(Hall & Taylor, 1996). Social institutionalism purports that the behaviors of group 

members are affected by institution's customs and culture (Hall & Taylor, 1996). Both of 

these institutions utilize either a calculus (instrumental or mechanistic) or cultural 

(individual worldview) approach to affect behavior of group members (Hall & Taylor, 

1996). 

Rational Choice Institutionalism  

The rational choice institutionalism leans more towards a calculus approach in 

which specific “gains from exchange” are offered for desired outcomes (Hall & Taylor, 

1996, p. 945). Competition is inherent in this form of institution (Hall & Taylor, 1996). 

Under NCLB, pay raises and bonuses are offered to schools and teachers who meet 

certain expectations such as high attendance or annual yearly progress (AYP) with 

regards to test scores. With this type of system in place, teachers' jobs can be threatened 

as they feel pressured to succeed with regards to these expectations. By viewing 

education as a rational choice institutionalism, one can understand how technology, 

externalizing behaviors, and ineffective teachers contribute to a student's decision to 

commit acts of academic dishonesty. 
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Sociological Institutionalism  

Unlike rational choice institutionalism, decisions by group members under 

sociological institutionalism are not made by people because they yield the best possible 

benefit for the individual but because it is the culturally acceptable for the benefit of the 

given cultural group (Hall & Taylor, 1996). Once a group member is socialized in to a 

culture, they do not need to be told how to handle a situation because each person 

understands what is expected of them within a given culture (Hall & Taylor, 1996).  

Summary 

A literature review on this topic presented research which demonstrated 

personality, behavior, technology, and a group’s culture impacted perceptions related to 

academic dishonesty. Certain behaviors of students can be attributed to influence from 

the environment and internal personality traits. Personality traits such as self-control, 

extreme procrastination, low levels of conscientiousness, and a daring need to be excited 

are usually possessed by those who cheat (Stephens & Nicholson, 2008). Learning more 

about online gaming and the normality of collaboration is one way of seeing how 

behavior is being impacted by technology and the influence of others. A better 

understanding of personality and behavior and their effects on students and teachers may 

give insight as to what programs and initiatives can be implemented in order to promote 

academic honesty.  

Utilizing this research, a leader can conclude that academic dishonesty and 

academic dishonesty will continue to increase until institutions implement preventative 

strategies such as courses on the benefits of morality in academic honesty, better 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

32

protection of testing environments, and monitoring acts of academic dishonesty such as 

plagiarism (McCabe & Katz, 2009). By using proactive student-led approaches, higher-

level educational practices which engage students, and a clear set of academic honesty 

approaches with consequences for violators, research shows that there will be a reduction 

in levels of academic dishonesty. (Scott & Lyman, 1968; Stephens & Nicholson, 2008).  

Taking behavior and personality in to consideration, leaders have determined 

proactive and reactive strategies which educational stakeholders can implement to 

positively impact student and other educational stakeholders on the moral and ethical 

benefits of avoiding academic dishonesty. By understanding the current literature on 

leadership related to this field of practice, leaders may be able to perceive academic 

honesty from various lenses which may help to yield new approaches and strategies to 

increasing improving the state of academic honesty today.  
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 CHAPTER THREE: METHODOLOGY  

Introduction 

This research for this case study was conducted in the UAE to analyze and 

evaluate the increasing accusations of academic fraud, academic dishonesty, and 

plagiarism which has plagued the country's educational system in recent years 

(Shabandri, 2015). It was determined that a case study would be most appropriate as the 

researcher could only receive access to the school in which he teaches. The researcher is 

an American citizen who has resided in the UAE for seven years. Before moving abroad 

from the USA, the researcher possessed certain pre-understandings and generalizations 

on what constitutes academic honesty. This case study shifts the paradigm by focusing 

the research on cultural perceptions and related themes endemic of Arab culture and that, 

in essence, challenge the Western denotations and connotations of academic honesty. 

The research was conducted by interviewing educational stakeholders at a 

secondary school in the UAE. The focus of this study was on Grade 12 male students. 

Students, teachers, and school administrators were asked twenty questions related to 

cultural perspectives on academic honesty. At the end of the thirty-minute interview, 

participants were also given the opportunity to speak openly and freely with regards to 

any feelings or unique perspectives they have with regards to academic dishonesty. There 

were a few ethical challenges which the researcher faced during the research process. 

These concerns are related to the authenticity of the interviews since participants may 

have been concerned about the anonymity of interviews and be fearful of the 

repercussions if their interviews somehow exposed their identities. 
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Research Question(s) 

The overarching research question was the following:  

How do cultural perceptions in the United Arab Emirates impact denotations and 

connotations related to academic honesty?  

Sub-question(s):  

1. Is guilt an emotion only shared by those whose culture or society deems academic 

dishonesty as wrong?  

2. Is honesty an absolute truth or a concept related to a society’s cultural 

interpretation?  

3. What is academic dishonesty? Does this definition change from society to 

society? 

4. How does fear of failure impact academic dishonesty behaviors? 

5. How do cultural concepts and themes related to sharing and loyalty impact 

academic dishonesty? 

6. Can technology and the popularity of the online gaming culture impact 

perceptions on academic dishonesty?  

7.  Does the absence of guilt promote academic dishonesty behaviors?  

Research Design 

A qualitative case study was utilized to probe the current state of academic 

honesty with Grade 12 male, public school students in the UAE. This case study centered 

around participant perceptions on the meaning of academic dishonesty, the justifications 

for academic dishonesty behaviors, and the societal perspectives which may contribute to 

stakeholder perceptions and behaviors related to academic dishonesty.  
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Method Rationale 

 It was determined that a qualitative case study would be the most effective 

approach to this research project as this method allows for the microcosmic focus on one 

specific group or case. There was difficulty in gaining access to students due to the 

structure of the UAE and the protection of privacy. It was not feasible to widen the scope 

of the research to include females, private education, varying grade levels, and 

institutions in different cities and emirates of the UAE.  

This case study will make major contributions to this field of study because it will 

offer a unique perspective on concepts of academic dishonesty and academic honesty in 

one of the fastest evolving countries in the world (Khan & Samuel, 2010). The study will 

also provide insight as to why the intended academic reform, progress, and reform in the 

UAE has not produced intended results (Hanif, 2017). Through the lens of a case study, 

the researcher was able to utilize his position of access as an English teacher employed 

by the MOE.  

Baseline Assessment Information 

The participating school for this case study is governed by the Ministry of 

Education (MOE) which supervises all public and private education in the UAE. The 

participants included all-Arab students as well as teachers and school leaders who 

included Arab and Western teachers and school leadership. Teacher participants instruct 

both general and advanced tracts of learning. The majority of the students who populate 

the general tract are Emirati; whereas, the majority population on the advanced tract are 

Arab and East African students. 
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Participants 

Unit of Analysis: Individual student, teachers, and administrators 

Population: Grade 12 Arab, male students, teachers, and administrators at participant 

school in the UAE 

Sample: Eight Grade 12 Arab, male students at participant school in the UAE and three 

teachers at participant school in the UAE 

Description of Sample Size: The sample size proved to be sufficient as triangulation was 

reached at the point of saturation when themes became fully developed and no new 

themes arose.  

Description of Sampling Process: Once IRB approval and MOE approval was obtained 

to conduct the research, the school’s guidance counselor used the school’s database to 

determine Grade 12 students who were at least nineteen years of age due to IRB 

requirements. The guidance counselor also utilized the school’s computer databased to 

compile all academic, instructional, and leadership staff at the participant school.  

The guidance counselor was responsible for sending informed letter of consent (See 

Appendix D) to all potential participants. Of the participants solicited by the school 

guidance counselor, student and faculty interview protocols (See Appendix B and C) 

were sent to eligible participants who gave consent to be interviewed for this study. A 

Bill of Rights for Research Participants (See Appendix A) was also provided to 

participants once they agree to be a part of the study.  

Description of Necessary Permissions: Two critical permissions were needed in order 

to conduct this study. The first was an approval to conduct research in UAE schools (See 

Appendix F) which was granted by Abu Dhabi Educational Council (ADEC). Next, 
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Creighton IRB granted the researcher an official letter of exemption approval status (See 

Appendix E) after the researcher proved the research involving human participants was 

ethical and followed research best practices.  

Data Collection Tools 

 Below is a list of the following data collection instruments which were used for 

this study.  

Bill of Rights for Research Participants (See Appendix A)- This document was utilized 

to reassure research participants of their rights related to their involvement in the study.  

Interview Protocol Form (See Appendix B and C)- These documents clearly stated the 

questions research participants would be asked and confirmed the confidentiality and 

anonymity of the study.  

Informed Letter of Consent (See Appendix D)- This document informed the research 

participants of the purpose of the study, the procedures involved in conducting 

interviews, and their right to withdraw for the study at any time,  

Interviews- Private, and anonymous one-on-one interviews with predetermined open-

ended questions were utilized for this study. These types of questions assisted the 

researcher to determine aforementioned themes which related to academic honesty and 

dishonesty. The researcher also considered a more open-ended, conversational approach 

to the interview process. The predetermined question portion of the interview was 

approximately thirty minutes long. Another ten minutes were given to the participant to 

openly share their thoughts related to the topic.  

Self-Reports- The researcher shared their own interpretation after the data was collected. 

As a teacher in both Western and Eastern setting, the researcher has experienced different 
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aspects of academic honesty and dishonesty. The researcher was allowed to describe 

classroom scenarios during examinations which he witnessed. Their interpretations and 

unique awareness boded well for this research.  

Data Collection Procedures 

Once the researcher received official approval (See Appendix E and F) to conduct 

the participant interviews, the school’s guidance counselor created a random sampling of 

participants and sent them the letters of informed consent, Bill of Rights for research 

participants, and interview protocol forms for participants who expressed interest in 

participating in the study. Nine of those randomly-selected students and three teachers 

agreed to participate in the study. Once consent was given to participate, data collection 

procedures via participant interviews commenced.   

 For verification purposes, triangulation was achieved by utilizing the various 

stakeholders as participants. By interviewing students, teachers, and administrators, the 

researcher was able to utilize various participant perspectives to demonstrate balanced 

feedback. Member checks were conducted with the participant school’s principal and 

secretary. For teachers and administrators, member checks verified employment, subject 

area of teacher participants as well as years of experience, grade level taught, and country 

of origin. For students, member checks verified age of students as well grade level, 

country of origin, and educational tract (general or advanced). An audit trail was used 

through audio recordings of participant interviews and transcripts of those recordings.   

The research proved to be trustworthy and credible through the use of the 

following: informing participants of their rights (See Appendix A), ensuring anonymity 

with participants (See Appendix D), and providing a written transcript of participant 
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interviews to verify intent and accuracy. As an American citizen residing in the UAE, the 

researcher recognized that they are an outsider and had no apparent interest in showing 

bias or partiality to the educational system in the UAE. 

Data Analysis Procedures 

A grounded theory research method was utilized for this case study. This 

approach allowed the researcher to ascertain information about behaviors, social patterns, 

and attitudes of participants as they relate to academic honesty. First, audio data from 

participant (which included students and teachers) interviews were transcribed as a 

Microsoft Word document. An open source coding approach with ATLAS.ti 8 was 

utilized to better understand the data through the use of bracketing, tagging, and creating 

memos related to participant quotes. Next, thematic categories were developed from the 

data. Theoretical sampling was used to narrow the categories to determine the most 

relevant themes. From this point, commonalities were discovered from the data.  

Ethical Considerations 

One obstacle or area of concern with the required element of informed consent is 

the element of insuring confidentiality with the research (Roberts, 2010). The topics of 

academic dishonesty and academic honesty are very sensitive and participants may be 

reluctant to participate if they are not assured that the research will be fully confidential. 

Roberts (2010) informed researchers on ways to eliminate bias or partiality when 

conducting research. The researcher faced difficulty with regards to avoiding language 

which includes cultural generalizations or stereotypes. The researcher was challenged to 

adjust their paradigm so as not to enforce their own denotations, standards, and 

expectations related to the topic of academic honesty. 
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Reflections of the Researcher 

 As a teacher in both the USA and the UAE, the researcher has repeatedly faced 

ethical and moral challenges related to the topic of academic honesty. In America, the 

researcher’s former school, W.L. Parks Middle School, was alleged to have been ground 

zero for the biggest public school academic dishonesty scandal in American history 

(Aviv, 2014). Although the researcher was not personally implicated, the principal and 

some staff were charged and proven guilty with changing students’ wrong answers to 

correct (Sarrio, 2012). Needing a new start, the researcher moved to the UAE with hopes 

of escaping the high-stakes testing environment endemic in the USA. Soon after arriving 

to the UAE, the researcher witnessed what he perceived as a different type of academic 

dishonesty, one in which cultural and religious perspectives seemed to impact 

stakeholders’ very own denotation of what it means to cheat. The researcher was resolute 

in dedicating his DIP to better understanding the denotations and connotations of 

academic honesty in the UAE.  

From this study, the researcher hoped to better understand the current 

environment of academic honesty and how to help lay the groundwork for culturally and 

religiously important academic honesty policies in order to improve the quality of 

education in the UAE. The journey in developing the DIP has been challenging to say the 

least. The school system has been reluctant to allow the researcher to complete his 

research as there is fear that the researcher will somehow embarrass the establishment 

and the resources they have invested to build a successful educational system. Students, 

teachers, and administrators have been reluctant to share their honest perspectives in fear 

of being reprimanded by educational authorities.  
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Summary 

 By conducting a case study related to cultural perceptions on academic honesty, 

the researcher provided an objective perspective as to the phenomenon related to 

accusations of academic dishonesty in the UAE. Understanding cultural themes through 

interviews of participants helped to determine whether academic honesty took on 

different denotations and connotations due to cultural perspectives in the UAE. By 

focusing on Grade 12, Arab male students at one school in the UAE, the researcher was 0 

able to determine a microcosmic view that may also apply to primary schools, other 

secondary schools, universities, private schools, and educational institutions which 

educate females.  The data instrumentation and data collection procedures were indicative 

of a case study. The research was reliable and valid due to triangulation and member 

audit checks. By understanding researcher bias and changing the experiment to ensure a 

sound, ethical approach, the methodology of the research was proven to be appropriate to 

the study.  
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CHAPTER FOUR: FINDINGS  

Introduction 

In this chapter, the findings are shared after conducting thorough, one-on-one 

interviews with students, teachers, and administrators at an all-male high school in Abu 

Dhabi, United Arab Emirates. The purpose of this research was to better understand the 

psychological, moral, and ethical underpinnings of academic honesty as they relate to an 

all-male, high school in the UAE. To understand this phenomenon, the following open-

ended research questions were asked: 

Research Question(s) 

The overarching research question is the following:  

How do cultural perceptions in the United Arab Emirates impact denotations and 

connotations related to academic honesty?  

Sub-question(s):  

1. Is guilt an emotion only shared by those whose culture or society deems academic 

dishonesty as wrong?  

2. Is honesty an absolute truth or a concept relative to a society’s cultural 

interpretation?  

3. What is academic dishonesty? Does this definition change from society to 

society? 

4. How does fear of failure impact academic dishonesty behaviors? 

5. How do cultural concepts and themes related to sharing and loyalty impact 

academic dishonesty? 
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6. How has technology and the popularity of the online gaming culture impacted 

perceptions on academic dishonesty?  

7.  Does the absence of guilt promote academic dishonesty behaviors?  

Presentation of the Findings 

TABLE 1. STUDENT PARTICIPANT DEMOGRAPHICS 

 
Participant  

 
Country of Origin 

 
Age  

 
Grade Level 

 
Student #1 

 
Syria 

 
19 

 
12 

 
Student #2 

 
Iraq 

 
19 

 
12 

 
Student #3 

 
Egypt 

 
19 

 
12 

 
Student #4 

 
United Arab Emirates  

 
19 

 
12 

 
Student #4 

 
United Arab Emirates  

 
19 

 
12 

 
Student #5 

 
Yemen 

 
19 

 
12 

 
Student #6 

 
Syria 

 
19 

 
12 

 
Student #7 

 
Syria 

 
19 

 
12 

 
Student #8 

 
Jordan 

 
19 

 
12 

 

TABLE 2. TEACHER PARTICIPANT DEMOGRAPHICS 

Participant Years of Experience in the 
UAE 

Gender Responsibilities 

Teacher #1 1 Male Exam Supervision for grades 10, 11, and 12; Designing 
and correcting in-class exams; Administering mandatory 
government exams. 

Teacher #2 3 Male Exam Supervision for grades 10, 11, and 12; Designing 
and correcting in-class exams; Administering mandatory 
government exams. 

Teacher #3 13 Male Exam Supervision for grades 10, 11, and 12; Designing 
and correcting in-class exams; Administering mandatory 
government exams. 
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Qualitative Findings Information 

Themes and Subthemes 

           Themes were unearthed which were connected to the behaviors and social patterns 

of participants. The six themes are the following: Pressure, Clarity, Consequences, 

Cheating Behaviors and Personality Traits, Cultural Perceptions, and Modes of Cheating. 

The remainder of this chapter is organized around what was gleaned. 

TABLE 3. RESEARCH THEMES AND SUBTHEMES 

 

Themes Subthemes 
Pressure Societal 

Economics 
Fear 
Familial 
Peer 
Academic 
Religious 

Clarity  Teachers’ Duties 
Testing Protocols 
Denotations of Cheating  
Consequences 

Cheating Behaviors and Personality Traits  Justification 
Aggravation and Agitation  
Humiliation and Guilt 

Cultural Perceptions Collectivism 
Modes of Cheating  Changing of Assigned Cheating  

Sharing Answers  
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FIGURE 2. VISUAL DISPLAY OF THEME ONE: PRESSURE 

 

Pressure 

The most prominent theme discovered during the data interpretation process was 

that of pressure. Numerous sub-themes of pressure arose including: societal, economic, 

fear, familial, peer, academic, and religious.  
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Societal. Teacher #2 reported a situation related to how social standing came into 

play while monitoring an end-of-term (EOT) exam.  

I was told that some students make it difficult because of their social standing etc. 

My response was that the other testing monitor was not even trying (to stop acts 

of academic dishonesty) and “social standing” means nothing to me in the exam 

hall or at school. For the rest of the exam period that year I was strategically 

placed in expatriate (non-Emirati) classes where this “social standing” issue is not 

much of a question. However, in years that followed, I have been in those classes 

again and while I try to curb it in my personal capacity there is no support from 

the management of the school. 

Economics. Teacher #2 stated that concern for job security is another reason 

teachers may turn a blind eye to student violations with academic honesty. “The reality is 

that some of the teachers desperately need to stay here and cannot afford such a problem 

so there is a bigger impact on them. This is the reason why most of the teachers allow and 

sometimes even assist in the academic dishonesty.”  

Student #3 stated, “Grades are very important. There is a lot of pressure to do well 

as many of us will go to university outside of the UAE and there are not many job 

opportunities in the UAE for Arab expatriates. Other countries view the UAE’s 

educational system as easier, so we have to make top marks to be considered in to 

universities in those countries.” Student #4 reported feeling pressure from competition 

between other students. “Other students have really high marks from academic 

dishonesty. School is competitive so you feel the need to have high marks like them”, he 

stated. 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

47

Students reported that teachers and administrators sometimes help students during 

exams by giving hints or clarifications on test questions. Other students reported that help 

from teachers or administrators differs between public or government schools and private 

schools. Students who have attended both types of schools in the UAE reported that 

private schools helped students more due to pressure to keep the parents satisfied and 

enrolled at their schools.  

Fear. Some student participants reported feeling fearful that refusing to help other 

students in the form of academic dishonesty would cause them to be shunned, 

intimidated, or bullied by classmates. Teacher #2 also reported a fear of reporting 

students who are caught committing acts of academic dishonesty. “Unfortunately, I think 

many teachers are afraid of some of the local students and how upsetting them may affect 

the teacher’s life”, Teacher #2 added.  

Familial. Some students agreed that they often shared or sought answers on 

examinations due to external pressure from family to succeed. As many of students in 

government schools are considered expatriates from other neighboring Arab and African 

countries, they reported pressure from family members to get the top grades so that they 

could be admitted to top universities in their respective home countries. Teacher #2 

reported that student perspectives towards academic honesty are largely shaped by their 

parents’ views. He stated, “If students and their families don’t understand what we’re 

trying to do and can’t be serious about their learning we can’t achieve the quality of 

learning that we’re striving for.”  

Students who reported pressure from family often referred to the limited job 

prospects for in both their home countries and the UAE. One student referred to 
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emiratization or the UAE’s open stance on prioritizing government jobs for local 

Emiratis who are qualified over expatriates or immigrants of any nation. Students also 

reported feeling pressure from their family members not to cause shame or 

disappointment to their parents by receiving lower test scores than expected. Student #7 

mentioned parental pressure with regards to academic dishonesty but still showed 

concerns for ethical implications.  “Students want to make their father happy so they 

cheat. Other students care about their future and will cheat to have a better future but 

when they go to college they will have a lot of problems”, he stated. 

Peer. Participant teachers noted that student peer pressure was a major factor 

impacting academic honesty at the participant school. Teacher #2 reported the following:  

I think for the most part, I see the expat (expatriate) students trying to be as honest 

as they can because they have aspirations of someday going to college or 

university. However, being surrounded by the local students who mostly do 

nothing and cheat their way through assessments and exams, the dishonesty 

becomes like a plague. Those students willing to put in the extra work to study or 

do their own research are caught up in this environment in which they can get 

away with dishonesty and therefore are at risk of becoming lazy and falling into 

the trend of academic dishonesty. 

Academic. Teacher #2 stated that unrealistic pressures from school leadership can 

pressure teachers in to allowing academic dishonesty. Higher student marks, in theory, 

would make the teachers seem as if they are having success with students in the 

classroom. Teacher #2 stated that “there is a lot of pressure on teachers to reach certain 

standards. The UAE has hired thousands of great teachers from all over the world to raise 
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the quality of education, but students are not held accountable for their actions or 

misdemeanors.” 

Religious. The word, haram (Arabic for sin), was mentioned throughout the 

student interviews as were the terms Islam and faith. Some students interviewed referred 

to the word, academic dishonesty only being mentioned in the Hadith (one of two main 

religious guides for Islam) when the Prophet Mohammed spoke in terms of being 

dishonest in business dealings. Student #2 mentioned that academic dishonesty is when a 

“businessman adds water to milk to profit more” or “puts older grains of rice at the 

bottom of a sack and new, fresh rice on the top.”  

 Although the majority of participants made no justifications for cheating, they 

admitted to knowing it was an immoral thing to do. “Students know that they are wrong 

when they cheat. They share answers to have marks,” stated Student #2. Student #6 

mentioned, “Cheating is when you share answers during an exam.”  Student #1 went 

further to state, “Cheating is getting something that you don’t deserve.” Student #8 

seemed to find some middle ground when he stated, “Students think they are helping, but 

in real life it is cheating.”  
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FIGURE 3. VISUAL DISPLAY OF THEME TWO: CLARITY 

Clarity 

Teachers’ Duties. Teacher #1, a first-year teacher, reported that he supervised the 

compulsory, government-issued, EOT exam at the end of the 2017-2018 academic school 

year. He also supervised exams for various subjects in the tenth through twelfth grades. 

In addition to the creation, administration, and correction of his own, in-class chemistry 

examinations, Teacher #1 also supervised MOE-issued pop quizzes on the subject of life 
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skills for the grade levels mentioned previously. Teacher #2, a third-year teacher, 

reported the same duties as Teacher #1. He also detailed his participation with in-school 

examination grading as well as external grading at a centralized location for regional 

teachers responsible for marking government-issued, end-of-term examinations.  

Teacher #3, who also has experience as a head test monitor, shared many of the 

same responsibilities as Teachers #1 and #2, but also had unique responsibilities. He 

began as an in-class proctor who, as he stated, “observed students during exam time 

along with the other assigned proctors. Our roles, as proctors, are to ensure that every 

student is answering the questions and to prevent any attempt to cheat or copy others’ 

work.” As Teacher #3 gained seniority, he was appointed as a head invigilator. He 

reported that his duty, at that stage, was “to observe four exam halls for twelfth graders. I 

was also responsible for time-keeping as well as handing over exam booklets and 

collecting them back once the exam was over.” 

Teacher #3 provided more insight on his thought related to proper protocol when 

students had questions related to the exam being administered:  

When the exam starts, proctors distribute exam booklets to students and ask them 

to write their personal information such as name, date, grade level, class, and 

student ID number on the cover page to be checked and verified later on. Proctors 

have the right to answer student queries. They may also choose to call for the 

head proctor to listen to students’ questions and clarify any exam questions 

without giving away answers through hints, clues, or any other improper strategy. 

Otherwise, proctors are not allowed to either talk to, interrupt, or even sit near to 

any student.  
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Testing Protocols. Although they were all aware of the existence of a formal 

testing policy which existed in writing, teachers reported a feeling of confusion as there is 

a completely different, more widely-accepted policy in reality. Teacher #1 reported that a 

testing protocol hadn’t been made explicitly clear to him. Teacher #2 was not clear on the 

existence of any written academic honesty policy or protocol. He stated, “Everything is 

dealt with in the moment; therefore, discipline measures are never set.” Teacher #3 

implied that there was an academic policy in place in the following statement: “Every 

time I noticed students try to cheat or copy from each other, I intervene to stop them 

according to the Academic dishonesty Policy in place”, he stated.  

There is confusion as it pertains to clear testing protocol procedures related to 

how test proctors should handle academic honesty due to the lack of clarity on the 

existence of a school academic honesty policy. Teachers #1 and #2 both reported that 

students are scanned for phones and listening devices, which are commonly used for 

cheating in our school. Teacher #2 also mentioned that safeguards were strictly followed 

such as the policy requiring, “Students to sit in dedicated places with their name/number 

assigned.” 

Teacher #3 had a more in-depth knowledge of the school’s current testing 

protocol procedures when he stated the following: 

The current protocol that is in place at my school stipulates that it is strictly 

forbidden for students to bring their mobile phones to the exam room. Head 

proctors have to scrutinize students before entering the exam room using metal 

detector devices. Despite all of these measures, if a student manages to smuggle 

his mobile phone or any other cheat sheets inside the exam hall and is caught red 
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handed while using them, two possible scenarios are likely to occur. One is that 

the proctor has to check the student’s answers. If it is found that the student has 

copied some answers from his mobile or cheat sheet, the teacher has to complete 

an academic dishonesty report and the student will take a grade of zero in that 

subject and all other remaining subjects that are left as well.  

The second scenario is, when a student is trying to cheat but he has not copied any 

answer yet, then a teacher has to complete a trying-to-cheat report and the 

students will be penalized by taking a grade of zero at this subject only and still 

has the right to attend take remaining examinations. In case a student turns around 

and tries to talk with other students, the proctor has to warn him. If he repeats the 

same action, the proctor may move the student to another place if at all possible. 

In the case where a student tries to cheat using mobiles or any unauthorized 

hearing device, the proctor has to write a report of either an academic dishonesty 

report or an attempted academic dishonesty report. Students are not allowed to 

leave the exam room until the half of the time has passed. When the time is over, 

proctors have to collect the exam papers, count them, put them in a packet and 

hand them to the exam committee.  

Denotations of Academic Dishonesty. Cultural denotations on the meaning of 

the word academic dishonesty impacts students’ perceptions of their actions with regard 

to sharing and/or receiving answers on standardized examinations. Student #8 seemed to 

be on the fence when he stated that “Academic dishonesty is almost the same as lying. It 

is almost the same.” He expounded further by stating,  “When you lie to people, you get 

bad manners, but when you cheat it is similar but people don’t think you have bad 
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manners” Student #6 took a more philosophical approach when he reported, “Academic 

dishonesty is the same as lying, but lying is not the same as academic dishonesty.” 

Consequences. Teacher #2 previously attempted to report academic honesty 

improprieties but felt that he received no assistance when he followed protocol for 

reporting wrongdoing.  “I received no support from the Arab teacher in the room with 

me. It seemed like he was actually assisting them in avoiding me”, he said.  

Even after the actual examinations are completed, Teacher #2 noticed a lack of 

support during the grading process when copying or plagiarism was suspected during the 

evaluation and grading process of EOT writing examinations.  

When grading the exams it is also very clear that many students copied from each 

other or from a common source. However, without the proper support from fellow 

teachers and/or the management we are asked to overlook it due to a lack of 

“actual” evidence (i.e. the copy sheet/ copy notes). 
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FIGURE 4. VISUAL DISPLAY OF THEME THREE:  

CHEATING BEHAVIORS AND PERSONALITY TRAITS 

 

Behaviors and Personality Traits  

Justifications. Students reported that teachers made justifications for helping 

students. Student #4 reported, “Some teachers help students by allowing them to share 

because they know that they work hard and want to help them.” 

Although students reported that they knew the expectations on examinations were 

not to share answers or help other students, not all of these students likened their acts to 

academic dishonesty. Some students reported that they felt justified as they were still 
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helping their classmates. Student #1 reported that he felt better helping students that he 

knew paid attention in class and tried their hardest. “When it comes to helping others 

during an exam, it is different with good and bad students. I only like to help the students 

that do work and try their best but not the ones that do not work,” Student #1 stated.  

Students reported that they all know that cheating is wrong; however, they still 

justify and make excuses for their actions. Even though he knew that his actions went 

against the teaching of Islam, one student admitted to receiving answers during exams to 

ensure that his answers were correct. Student #5 reported that he was justified in cheating 

due to the weight given to standardized exams as he stated, “I have shared answers with 

people during a test. Everyone does it. It’s wrong, but it’s OK. Sometimes, in school, you 

can miss one answer and lose important marks.” 

Students seemed to be split with their own religious, moral and ethical 

perspectives on academic dishonesty in school and in the real world. Student Participant 

#5 stated, “Academic dishonesty in life, you may hurt others, but in school you are not 

hurting anyone, so it’s not as bad”. Student #2 was on the opposite side of the spectrum 

when he mentioned, “It is worse to cheat in life because you will get bad manners.”  

“Academic dishonesty in life and academic dishonesty in school are the same and 

are equally wrong”, stated Student #6. Student #5 used Islam to justify the sharing of 

answers with students. He stated, “Islam says that helping someone as long as you aren’t 

hurting another is a good thing. Helping someone while hurting another person is a bad 

thing. This is both in the Hadith and Quran.” Student #3 added, “Islam says that you have 

to help people that need help. If he is a good person, I can help. 
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Aggravation and Agitation. Teachers reported that students seemed to be easily 

agitated and aggravated during examinations which they asserted impacted the state of 

academics and learning. Teacher #2 reported, “When the exam begins, students are 

typically quiet and relaxed. About an hour into the exam they become very agitated and 

they will try anything to cheat.” Teacher #3 made the same observation with regards to 

the ease at which students seemed to get aggravated with standardized testing. He stated, 

“Generally, the first half of exam time tend to pass very smoothly, yet the second half is 

more troublesome. Students sometimes need to check their answers or ask others for hints 

to the questions.” 

Humiliation and Guilt. Students reported to experiencing guilt when it came to 

sharing answers on examinations. Student #7 reported an absence of guilt with regards to 

academic dishonesty. “Students who cheat are used to it and have been doing it for a long 

time so they do not feel guilty, stated the participant. Student #3 believed that it was 

worse to receive answers from students than to give answers to them. “The bad boy feel 

that it is normal and don’t feel guilty, but the good students will be sad. I do not feel sad 

because I help students with answers but I do not get answers from them. It doesn’t feel 

as bad if I am helping students”, stated Student #3.  
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FIGURE 5. VISUAL DISPLAY OF THEME FOUR: CULTURAL PERCEPTIONS 

Cultural Perceptions 

Collectivism. Students frequently mentioned the need to help their classmates. 

Some reported that it was an obligation. Participant #6 reported that his friends’ 

emotional well-being was of importance to him when he stated, “We don’t help students 
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during tests because of Islam but because they are our friend and you do not want to 

make them sad.” Student #2 stated that general principles related to friendship guided his 

decision to help others in need during an exam. “Sometimes, you feel the need to because 

they are your friends not because of religion. It’s not about religion”, Student #2 reported.  

Teacher #1 believed student perspectives and overall disposition towards the 

concept of academic honesty was due to cultural perspective.  

Like so many things here and all around the world, an issue cannot be understood 

from a single perspective. Having been teaching in the UAE for a while and 

always trying to understand this place, from a cultural perspective, academic 

dishonesty here is not viewed the same way as it is in most other countries. Most 

students believe they are helping their friends or their brothers. It is not viewed as 

academic dishonesty or being dishonest, but rather as concern for his brother who 

will fail without his help 

Students frequently reported feeling a need to assist their fellow classmates due to 

Islamic teachings on helping their neighbors or brothers. This topic of helping others can 

also be related to philosophies related to behaviors of collectivist cultures. Teacher #3 

eluded to teachers not wanting to cause shame or embarrassment when students were 

suspected of academic dishonesty during examinations. Recounting one instance when he 

was assuming the role of a head observer, Teacher #3 encountered a teacher who asked 

for his assistance during an exam.  

He could tell that because once he got close to the student, he heard sounds 

similar to those coming out from your mobile when you keep it apart from your 

ear while talking to someone on the phone. Knowing that, I had to take an action. 
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I approached to the students and gently asked him to come outside the exam room 

to avoid any embarrassment. I then confiscated the device and allowed the student 

to continue his exam after giving him a stern warning. 

FIGURE 6. VISUAL DISPLAY OF THEME FIVE:  

MODES OF ACADEMIC DISHONESTY 

Modes of Academic Dishonesty 

The following are some student methods of academic dishonesty as reported by 

teacher participants:  
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Sharing of Answers During Examinations. Teacher participants reported that 

the most egregious violation of academic honesty by students was sharing answers during 

exams. Teacher #1 stated, “Students constantly attempted to view and share each other’s 

answers despite constant correction by supervising teachers.” He also added, “Sharing of 

answers is much more frequent.” I have witnessed sharing of answers during tests and it 

is blatantly evident that students are sharing answers or trying to do so”, reported Teacher 

#2. He further reported, “Students constantly attempt to view and share each other’s 

answers despite constant correction by supervising teachers.” Surprisingly, this tends to 

happen during the last quarter of the exam time where most students are either reviewing 

or finalizing their answers.”  

Changing of Assigned Seating. Teacher #2 detailed that one tactic students 

attempt is moving from their assigned seating to get closer to students who may be 

willing to give assistance. Teacher #3 echoed the other teachers in the following 

statement.  

Students arrive to exam Centre, often late and are scanned for mobile phones and 

electronic devices using electronic scanner. Students sit in dedicated places with 

their name/number assigned. Initially the first 20/30 minutes is relatively quiet 

and then gradually the students get restless. They begin looking around them 

trying to see the other students answer sheets, whispering and often speaking 

loudly or shouting to get attention of other students. Many students begin to leave 

after 30 minutes onwards. Some students attempt to move to the newly 

unoccupied desks claiming it’s to avoid/get closer to the A/C unit but often these 
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desks are conveniently located next to remaining students still completing their 

exams. 

Analysis and Synthesis of Findings 

Pressure  

Social behaviorist, Kurt Lewin (1952) developed the concept of force-field 

analysis which shows that two types of forces, driving and restraining, often push 

followers in opposite directions. Driving forces such as pressure can be both internal and 

external and push us to act (Lewin, 1952; Lipman-Blumen, 2005).  Restraining forces are 

composed of fears and anxieties and motivate us to avoid taking action (Lipman-Blumen, 

2005). Fear of being rejected from a group often keeps a follower restrained and drives 

them to conform (Lipman-Blumen, 2005). Lipman-Blumen (2005) shared that there are 

often times powerful psychological pressures for an individual to conform and agree with 

a group when the latter unanimously holds a contrary position.  

From a societal perspective, there is evidence to suggest that students are 

concerned about being a part of the in-crowd with regards to a collectivist-oriented 

mentality – This mindset weighs heavily on the consciousness of students in academic 

settings. In a sense, there is an overarching, unspoken pressure for students to share 

answers on school examinations due to the cultural conditioning and the expectation to 

help others.  

At times, religious teachings of Islam are utilized to push against the temptation to 

cheat. Students who are requested to help other students by sharing answers often, albeit 

playfully, yell out, “Haram!” to indicate a sin or “Harami!” to indicate that a student is a 

thief for attempting to take answers from another student during an examination.  
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Economic pressures also exist as there are a high population of expatriate students 

in the UAE who plan to attend universities in their home countries. These students are 

typically from Arab and Eastern African countries which are still developing from a 

socio-economics standpoint. As the UAE does not have a reputation for having rigorous 

and top-performing schools, students’ home countries and their universities tend to be 

reluctant to accept the scores of UAE-based students who return home for matriculation. 

Ultimately, these expatriate students who return home find it difficult to be admitted in to 

top universities; thus, they feel pressured to do whatever is necessary in order to be 

accepted in to top universities as the ultimate goal of obtaining hard-to-find jobs in their 

desired career fields.  

This pressure to achieve is often compounded by students’ families who pressure 

their children to make them proud by receiving top marks and eventually, through 

increased opportunities as a result of the high marks, becoming a financial provider for 

the family. In the UAE’s collectivist-oriented society, families often stay close to each 

other and are expected to assist each other throughout their lives. Peer pressure is 

particularly stressful to students as failure to share test answers in an academic setting can 

result in intimidation, threats, and bullying. Students who utilize peer pressure to obtain 

answers are motivated by aforementioned factors such as economic, societal, and familial 

pressures. These students can also manipulate religious teachings by stating that the 

Quran only mentions academic dishonesty in terms of business dealings. As stated above, 

pressure can act as a driving force to push students, teachers, and school leaders to either 

be willful or passive supporters of academic dishonesty while fear and anxiety restrains 

the aforementioned from speaking out against acts of academic dishonesty.  
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Emiratis, also known as local students often wield wasta or what can best be 

explained as a social status of connections and power. This power which derives from 

their family’s tribe, status in the community, or nationality alone can allow them a certain 

level of lenience in academic settings which may provide immunity in situations related 

to accusations of academic honesty violations. This social status and corresponding 

preferential treatment is usually granted to all local students. Those who come from more 

respected tribes or have parents in high government positions may receive even more 

preferential treatment. This inherent power can come in to play as lenience with student 

scores, behavioral issues, unexcused absences, and accusations of academic dishonesty. 

Cultural Perceptions Utilizing Hofstede’s Research 

Impact of PDI at Participant School in the UAE. From the data collection and 

analysis stage of the research, it is evident that teacher participants reported similar 

findings to Hofstede’s Insights in its evaluation of PDI in the UAE (“Country 

Comparison”, n.d.). As employees who work in this country tend to refrain from 

questioning authority, teachers also accepted that tolerating instances of academic 

honesty, to some extent, was expected from them. When academic dishonesty was 

suspected in testing scenarios, teachers reported suspicions internally up the chain of 

command which is common in a centralized power structure. However, teacher 

participants admitted to not agreeing with cheating but turning a blind eye when an act of 

academic violation during examinations occurred. 

 Regardless of written rules, there is an inherent hierarchical structure that sets an 

expectation for teachers to be complaint to leadership requests. The researcher has 

witnessed countless examples of employees attempting to report instances of academic 
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dishonesty. Each time, the suspicions had been dismissed or the employee was advised to 

comply. The following examples are instances of the PDI dynamic which the researcher 

has witnessed while employed as a teacher in the UAE over an eight-year period.  

1. When the researcher interviewed in New York City for the teaching position with 

the MOE, the recruiter informed him that he would be offered a contract on the 

spot. The recruiter also happened to be the CEO of the recruitment company. This 

recruiter sat on a panel with local Emiratis who were there to choose candidates to 

be hired. Before the interview completed, the researcher was asked what he would 

do in the following scenario: A student in the UAE is being beaten by his father 

for not receiving the high marks expected of him. The student deserves a trimester 

score in the 80s, but the principal requests that you give the student a score in the 

90s. As the UAE is still in transition and reform, what would you do as the 

teacher? As the researcher was currently still employed as a school which was 

implicated in an academic dishonesty scandal, he viewed this request as a trick 

question to see if he was a corrupt teacher.  

The researcher defiantly answered that he would report the principal to the MOE. 

He was asked the question repeatedly after giving the same answer. Each time, 

the CEO of the recruitment company gave hints and prompts that the researcher’s 

response was not acceptable. Before he asked the same question for the final time, 

the recruiter informed him that he needed to answer this question correctly to get 

the job offer. The researcher acquiesced by answering that there must still be 

more that he needs to learn about the culture and that he would defer to the 

principal. The researcher was then offered the job and signed the contract on the 
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spot. The researcher reflects back at this situation as a quick, on-the-spot 

acculturation to ensure that he was willing to trade in ethics and morality for a 

teaching job with financial perks such as high, non-taxable salary, free healthcare 

and housing. 

2. The researcher was once advised by the principal of a school in the UAE to raise 

the grades of students whose marks he lowered for plagiarizing research projects. 

After initially siding with the researcher, the principal advised him to raise the 

grades as he explained that he was tired of meeting with parents who complained 

about their children having lower marks than normal. The principal explained to 

the researcher that he liked him as a teacher but that he had to comply if he 

wanted to stay employed.  

3. The researcher was confronted by a teacher at his current school whose son was in 

Grade 12. The student was reprimanded and moved to alternative seating after 

being warned numerous times to stop looking at other students’ exams and talking 

repeatedly during the EOT exam. After the examination, the teacher confronted 

the researcher in the school lobby and inquired as to why he distracted his son. 

The two proceeded to the principal’s office where the teacher accused the 

researcher of targeting his son during a critical exam that his son needed to pass. 

The principal corrected the teacher, but did not address the student’s inappropriate 

behavior. No further action was taken on the student or parent of the student.  

4. The researcher attempted to confiscate the examinations of students who 

repeatedly, and sometimes blatantly, attempted to cheat on exams by talking to 

other students and moving to other seats. In one instance, when the researcher 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

67

confiscated a student’s exam and dismissed him from the testing room, he yelled 

in the hallway and complained to the testing supervisor. The supervisor proceeded 

to the testing room, took the exam from the researcher and allowed the student 

back in the room to continue the exam. The researcher walked out of the exam 

and proceeded back to his office. The researcher chose not to report the supervisor 

as he thought that nothing would be done. The researcher was shocked when he 

was called to the assistant principal’s office and chastised for walking out of the 

exam. The assistant principal informed the researcher that he should have reported 

the situation. It was found out later that the testing supervisor reported the 

researcher for walking out of the exam.  The student or testing coordinator were 

never reprimanded for their involvement in academic dishonesty.  

Impact of IDV at Participant School in the UAE. The lack of individualism and 

overall sense of collectivism was evident with all participants in this study. Due to the 

aforementioned dynamics of collectivist cultures such as the UAE, student participants 

seemed to take responsibility for fellow classmates as they reported feeling obligated to 

help students who needed answers during examinations. One student reported feeling 

morally-justified in committing these acts by stating that he did not necessarily feel guilt 

when helping other students who worked hard and needed help as opposed to students 

who did not try in class and still wanted to be given answers. Likewise, teachers also 

displayed adherence to a collectivist mentality by displaying lenience in testing situations 

where students habitually attempted to share or receive answers during examinations.  

The researcher feels that he has been acculturated from an individualistic-oriented 

teacher in the United State of America (USA) who did not participate in academic 
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dishonesty to a collectivist-leaning teacher in the UAE who is complicit with academic 

dishonesty. The following situations demonstrate the emphasis on the collective in 

academic situations:  

1. Although the written procedures for testing state otherwise, the researcher 

realized that students would not be punished if caught academic dishonesty during 

EOT examinations. In an attempt to instill some order in to the examination 

monitoring process, he invented a more lenient policy which includes giving three 

warnings to students expected of violating academic honesty expectations before 

any action is taken against a student. Ironically, even this approach is seen by 

teachers and students as harsh. Through these methods, the researcher feels better 

than others by attempting to stop the academic dishonesty in some way. In reality, 

the researcher is helping the students through the warning system instead of 

confiscating exams and dealing with the repercussions of doing so.   

2. Grading is often a bargaining and negotiating process with teachers, parents, 

students, and school leaders. The researcher has been told numerous times from 

various principals and teachers to raise students’ grades even if the student did 

insufficient work. Teachers whose children are students at the participant school 

expect the researcher and other teachers to give them extra points on their final 

marks. If a parent is not satisfied with the marks given to their children, they often 

send teachers on their behalf to beg and plead.  

Impact of MAS at Participant School in the UAE. There seemed to be balance 

between dynamics of masculinity and femininity with this study. On one hand, masculine 

trait seemed pervasive at the participant school mainly with students who spoke 
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frequently on the pressure to succeed in academic and career aspirations. Some students 

used this pressure to succeed as justification for academic dishonesty on formal 

examinations. Teachers also spoke on the need for personal achievement in order to 

maintain job security. On the other hand, femininity was evident in that students and 

teachers interviewed rarely, if ever, allowed the competitive nature of achievement to 

come in to conflict with the collectivist-focused concept of commitment to family and 

well-being of the society (“Country Comparison”, n.d; Al-Harthi, 2005). For this reason, 

students interviewed discussed the obligation to help others when they shared answers on 

formal examinations.  

Impact of UAI at Participant School in the UAE. The UAE’s geographic location 

in the ever-tumultuous Middle East may be one of the causes for a high UAI score. This 

country is viewed as rather moderate and even liberal by some conservative Muslims. 

The UAE invests heavily in diplomacy, philanthropy, and the military to protect and 

defend itself against any threat in the region which may come from detractors and from 

extremists. The volatility of oil, the UAE’s main export, is another factor which 

contributes to the overall feeling of uncertainty in the country. In recent years, the UAE’s 

leaders have followed the vision of its founder, Sheikh Zayed bin Sultan Al Nahyan, to 

diversify its economy by focusing heavily on human capital and education. Sheikh Zayed 

stated, “The real assets of any advanced nation are its people, especially the educated 

ones, and the prosperity and success of the people are measured by the standard of their 

education” (“Sheikh Zayed”, 2005). In 2007, the UAE began one of the most expansive 

investments in education and recruitment of highly-qualified, international teachers to 
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improve education in the UAE (Samoglou, 2016). Improving the quality of education for 

local Emiratis is one way of preparing for the future and avoiding uncertainty.  

 Rules are needed even if they do not work as they give structure and adherence to 

societal norms (“National Culture”, n.d.). The MOE has similar written rules related to 

academic honesty and testing protocol as other developed countries. The following are a 

few ways that a high score of UAI in the UAE impacts academic honesty.  

1.  For years, teachers have been required to attend marking centers after trimester 

formal examination in order to hand-grade tests. Although Scantron (electronic 

scanning devices used to automate the grading process) have been existence for 

decades, the MOE does not use these machines and requires teachers to grade 

manually. This has always been peculiar to many Western teachers especially 

since the MOE claims it is one of the top technological institutions in the world. 

The suspicion is that Scantrons are not used as they provide a paper trail and does 

not allow for the manipulation of grades if decided to do so. This instance is an 

example of resistance to innovation which creates greater certainty of preferred 

outcomes.  

2. The MOE has recently required electronic scanners during formal examinations to 

detect ear pieces or devices which may be used to cheat. Before students can enter 

the class for EOT exams, they are scanned for any phones or other electronic 

devices. The researcher has witnessed multiple instances as a test proctor in which 

phones have been discovered during examinations even after students have been 

scanned. Although the written rules state that this is a violation of testing protocol 

and should result in penalties, student violators’ only consequence is to have their 
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phones confiscated and returned after the examination is finished. This is example 

of how written rules are often in place even if they are not followed. 

Impact of LTO at Participant School in the UAE. The UAE seems to have struck a 

relative balance between long-term orientation and short-term, normative orientation. As 

the UAE has grown to a modernized society in the past few decades, its focus, led by the 

vision of former leader, Sheikh Zayed, was to grow while maintaining its cultural and 

traditional roots (“Sheikh Zayed”, 2005). The UAE has a relatively young history as it 

has been a country for less than fifty years. Before its foundation, however, the region 

existed of Bedouin nomads who were sea-farers, workers of the pearl industry, traders, 

and followers of Islam. From this Bedouin culture came time-honored traditions such as 

poetry, Islam, the Arabic language, cultural dances, and story-telling. This adherence and 

appreciation of the country’s pre-history pervades everyday life in the UAE. In education, 

commitment to long-term orientation is obvious in gender separation in schools, the 

customary clothing worn by students, and compulsory Islamic education in public 

schools.  

On the other end of the spectrum, the UAE has completely transformed all aspects 

of its society by investing aggressively in finance, tourism, real estate, self-sustainability, 

and other aspects in an attempt to become completely non-oil dependent in the near 

future (Samoglou, 2016). While a commitment to both modernity and tradition can have 

a balance, these two dynamics can also come in to conflict and impact academic honesty 

in the following ways: 

1. Regarding short-term orientation, leisure or personal time is valued with 

religious observances. There is lenience towards student attendance during the 
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school year mainly when Ramadan (month of fasting in Islam) occurs. As 

Muslims are required to fast from drinking water, eating food, and other acts 

during certain times of Ramadan, student attendance, performance, and focus 

is impacted. As the culture and tradition of Islam includes late-evening feasts 

and communing with family and friends, students often come to school late or 

not at all during this period which has coincided with end-of-the-year exam 

preparation in recent years. While the MOE has recently brainstormed 

creative strategies to address student attendance, no real change has been seen. 

Instead, students operate without little or no consequences for lack of 

attendance or commitment to academic rigor during this period. From an 

academic honesty perspective, this lenience may result in teachers giving 

grades to students or giving them credit for work that was not completed 

during this time.   

2. To further argue the UAE as a short-term oriented society, there is a focus on 

short-term results (“National Culture”, n.d.). Students and parents often beg 

for teachers to help them with extra points for assignment grades. If a teacher 

agrees, the students often argue to give them more points or to help them by 

giving them higher scores on exams, projects, and final course grades. 

Because of the vast investment made in education with teacher recruitment 

and technology, there is pressure for the UAE to show quick results as the 

bottom line is crucial. To recognize that there is academic dishonesty and 

academic honesty improprieties is to cause embarrassment and shame 

amongst leaders (“National Culture”, n.d.). 
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3. In a case for the UAE as a high, long-term society, Islam and UAE culture 

sometimes view good and bad as circumstantial (“National Culture”, n.d.). As 

previously mentioned, academic honesty which is inextricably tied to truth is 

based on the situation. Student and teacher participants argued that academic 

dishonesty, from an Islamic definition, can only be applied to committing an 

untruthful act which may cause harm or a financial loss to another person.  

4. To further the arguments of the UAE as a high, long-term society, 

relationships are valued as much as the bottom line. With roots in Bedouin 

and nomadic traditions, relationships meant survival. Islamic tradition also 

encouraged the inter-marrying of family members to protect and preserve the 

tribe. Relationship ties are strong amongst tribal members and Emiratis. The 

belief in brotherhood in Islam extends those relationships to all Muslims 

which further gives insight to how teachers help and protect fellow teachers 

and the same for student-to-student, parent-to-student, teacher-to-parent, 

teacher-to-student, administrator-to-parent, and administrator-to-teacher 

interactions.  

Impact of IND at Participant School in the UAE. Although the UAE 

government requires restraint from its citizens, expectations of restraint in UAE society is 

largely due to Islam and expectations for Muslims from dietary restrictions as well as 

indulgence in alcohol or drugs. There are also strict expectations related to the socializing 

of men and women in UAE society. Mostly, these laws are to protect the sanctity of Islam 

and privacy of Muslims. These laws can be more lenient for non-Muslims, but all 

residents and citizens are expected to adhere to many universal laws such as the 
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following: No taking pictures or posting images of people online without permission, no 

slandering or shaming people, no spreading of false rumors, no consumption of alcohol 

without government-issued permit, no homosexuality, and no mingling of non-married 

couples of the opposite sex in private residences.  

Expectations of restraint or adherence of social norms also comes in to fruition 

with appearance and decorum. Students are expected to keep their hair cut at short length. 

Students are also expected to wear traditional dress which exists of a kandura (white 

gown) with guthra (headscarf) and agal (black rope to bind guthra) being optional (Kelly, 

2017). Students are separated based on gender after elementary school. Other restraints 

such as restriction of cellphones, inappropriate language, bullying, fighting, etc., exist in 

written policy as with many other governments around the world, there appears to be 

little to no punishment in place for violators.  

Summary 

Based on participant interviews, it can be surmised that pressure, in its many 

forms, is the main reason most stakeholders at this public high school participate in some 

form of academic dishonesty. A collectivist culture such as the UAE depends on sharing 

and helping others to survive (Al-Harthi, 2005). The religion of Islam, the official faith of 

the people in the UAE, discusses the importance of sharing and helping of one’s fellow 

brother. Although the Islamic texts also stress the importance of refraining from 

dishonesty and deceit, there are religious justifications to do so in extreme situations. The 

mentioning of academic dishonesty in these religious texts referred to deceiving one’s 

fellow man in personal interactions or in business dealings. Since formal education did 

not exist in this region hundreds of years ago, students seem to have a limited 
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understanding of what religious texts of Islam definitively say regarding academic 

dishonesty.  

 Recurring student participants’ themes such as perspectives on morality, 

collectivism, and internal and external pressures show give rise to a considerable amount 

of justifications given for why academic dishonesty occurs so frequently (Goode, 2007). 

Teacher perspectives on the pressures they face, the current state of academics, student 

behaviors, and the lack of efficacy of testing protocol policies and procedures show that 

not enough is being done to curb the high amount of academic dishonesty behaviors. 

Those who are attempting to stop academic dishonesty but feel that there is a lack of 

support from other educational stakeholders to make any authentic, systemic changes 

with regards to improving the state of academic honesty in the UAE.  
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FIVE: CONCLUSIONS AND RECOMMENDATIONS  

Introduction 

This chapter will argue the need for a culturally appropriate academic honesty 

policy and student handbook. The intention of this study and proposed solution is to 

contribute to the existing literature related to high-stakes testing and standardized testing 

as they related to collectivist-oriented cultures such as the UAE. The study’s aim will be 

addressed by the proposed solution and implications for implementation. Furthermore, 

practical, research and leadership implications, and final conclusions will be presented in 

this chapter.   

Purpose of the Study 

The purpose of this case study and dissertation in practice study was to better 

understand the psychological, moral, and ethical underpinnings of academic honesty as 

they relate to high school male students in the UAE.  

Aim of the Study 

The aim of this study was to offer culturally relevant recommendations for an 

academic honesty policy and student handbook in order to improve the state of academic 

honesty in the UAE.   

Proposed Solution 

The proposed solution to the problem of academic dishonesty with male, high 

school students in the UAE would be a culturally relevant and appropriate academic 

policy and student handbook. These two documents would take in to account Hofstede’s 

Insights (“National Culture”, n.d; “Country Comparison”, n.d.) related to the UAE’s 

cultural dynamics, teachings of Islam specifically related to scriptural references in the 
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Hadith and Quran regarding academic dishonesty, and other themes gleaned from the 

research such as stakeholder pressure. The data collected in this research led the 

researcher to this practice-based product for the following reasons: pressure caused by 

high-stakes, standardized testing, lack of clarity related to current academic honesty 

protocol and procedures, lack of clear consequences for academic honesty violators.  

FIGURE 7. VISUAL DISPLAY OF PROPOSED SOLUTIONS 
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Support for the Solution 

Clarifications on Academic Honesty-Related Terminology  

The proposed academic honesty policy and student handbook would firstly clarify 

academic honesty terminology with a glossary section including critical terms such as 

academic dishonesty, honesty, plagiarism, During the data collection portion of the 

research, participants gave differing and opposing denotations for academic dishonesty. 

Some students believed that academic dishonesty was only wrong in business dealings or 

when someone is adversely impacted by dishonest acts. Student opinions also varied with 

regards to when a person should receive one’s assistance in an academic setting. Sharing 

and helping are major tenets to collectivist-oriented cultures such as the UAE, but the 

appropriate contexts and scenarios with which to do so remain ambiguous (“National 

Culture”, n.d; “Country Comparison”, n.d.). One student seemed to justify sharing 

answers during formal examinations as he believed that the student to whom he had given 

answers tried his best to learn the material being tested. Contrarily, the student reported 

feeling that it was improper to share answers with a student who had not tried his best to 

learn the material being tested. 

The concept of collaboration also requires more clarification. The MOE should 

clearly explain in which settings or scenarios it deems it appropriate to help, share, and 

work together. In an inter-department university study, Gallant (2008) found that 

collaboration was accepted in a math department, for example, but not in humanities. A 

clear definition of learning practices and the rationale behind them may help students to 

understand when helping, sharing, and collaborating are permitted (Day, 2008; Hu & Lei, 

2012).   
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Workshops and Courses on Academic Honesty  

The student handbook, which would accompany the academic honesty policy, 

would provide electronic links to MOE-approved tutorials, workshops, and resources 

which would educate students regarding the UAE’s official stance on academic honesty 

and expectations for citations in writing.  

Plagiarism, a form of academic dishonesty, can often be the most confusing for 

students. Pecorari (2008) found that students sometimes unintentionally commit 

plagiarism because they have not received sufficient training on how to correctly cite 

their research. Pecorari (2008) also attributed some unintentional plagiarism to lack of 

English proficiency.  

It cannot be assumed that students understand all intricacies related to what 

constitutes academic dishonesty and plagiarism without providing real-life scenarios and 

applications through workshops. Workshops related to academic honesty can also revolve 

around cultural views of knowledge to help students understand terms related to the topic 

(Gow, 2014; Gu & Brooks, 2008). This conversation would naturally unravel the 

differences in knowledge obtainment in Bedouin and nomadic histories compared to 

more individualistic societies such as the USA. In the past, Bedouin societies obtained 

knowledge through sharing and helping other nomadic tribes when they crossed paths in 

the desert. Knowledge obtainment through these means was essential to survival. As the 

UAE is now a developed society, students may be more apt to understand that sharing 

and helping other students on an exam is no longer needed nor acceptable.   

Before students can be held accountable for academic honesty violations, there 

needs to be proof that they understand what constitutes academic dishonesty. Cavico and 
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Mujtaba (2009) recommend a signed honor pledge by students after students have 

received the academic honesty handbook, attended required workshops, and pass any 

required examinations related to the content of the academic honesty policy.   

Preventative Measures   

 Strategic Actions By Teachers and Test-Makers. The academic honesty policy 

of the proposed solution will require teachers to utilize strategic actions to lower student 

pressure and anxiety towards examinations. Based on the literature reviews, some rather 

simple tactics can be implemented in the short-term to make it more difficult for students 

to commit acts of academic honesty during testing administration. Before the actual tests 

are administered, teachers can relieve student pressure by providing study sheets and 

teaching test-taking strategies through the use of a past exam (Burrus et al., 2015) Test-

makers should utilize question scrambling and randomize the order of questions so as to 

limit copying (Hollinger & Lanza-Kaduce, 2009).  

Honor Codes  

The proposed academic honesty policy and student handbook will include 

expectations and procedures related to honor codes for students, teachers, parents, and 

school leaders. After students, teacher, and staff complete required workshops, 

coursework, and training related to academic honesty, stakeholders will be required to 

take an academic honesty oath. Honor codes can prove beneficial as they offer clear 

guidelines as expectations when it comes to academic honesty and repercussions for 

violators. They can even foster an atmosphere of high integrity and value of education 

and make students feel responsible as stakeholders (McCabe, Trevino, & Butterfield, 

2002; McCabe & Trevino, 1993).  
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Research shows that educational institutions have seen a decrease in academic 

dishonesty and plagiarism when implementing honor codes which specify commitment to 

academic honesty (McCabe & Katz, 2009). This implementation can be difficult due to 

the fact that there are limits with instilling values such as morality and ethics since this is 

largely the responsibility of the parents (McCabe & Katz, 2009). It is essential that the 

honor code policy not only enforce academic honesty expectations but positively promote 

why morality and ethics are the best options in life (McCabe & Katz, 2009). Through this 

promotion-style approach, students not only reduce their involvement in academic 

dishonesty but begin to develop their own character (McCabe & Katz, 2009).  

Embedding Teachings of Islam  

A culturally relevant academic honesty policy and handbook should include 

scriptures from the Quran and Hadith related to importance of honesty. With the 

inclusion of Islamic teachings, stakeholders such as students, teachers, and administrators 

can be clear on whether acts of academic dishonesty constitute sins or violations in their 

religion. By clarifying Islam’s stance on themes related to academic dishonesty such as 

lying and honesty, one can posit that cases of academic honesty violations will decrease.  

Research has shown a positive correlation between an increase in academic 

honesty and exposure to religion (Hongwei, Glanzer, Johnson, Sriram, & Moore, 2017). 

Islam and the teachings of Prophet Mohammed (Peace be unto him) are highly revered in 

every aspect of UAE society. During the data collection phase of research, student and 

teacher participants frequently referred to Allah (God), Islam, and Prophet Mohammed 

(Peace be unto him). The research uncovered that topics such as truth, honesty, sharing, 
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and academic dishonesty need to be properly defined through the lens of UAE culture 

which includes heritage, tradition, and devotion to the religion of Islam.  

Alternatives to High-Stakes Testing 

The proposed academic honesty policy will contain acceptable alternatives to 

high-stakes, EOT examinations currently administered by the MOE. Alternatives such as 

mastery-based assessments and giving marks for pre-approved formative assessments 

will be allowed to act as substitutes for students’ EOT examination marks.  

There is a growing body of research which purports that high-stakes, standardized 

testing damages the very fabric of learning for the following reasons: limitation of 

curriculum, constraint of teachers, high-pressure and stress on students and teachers, 

limitation of students from accessing higher education (Amrein & Berliner, 2002; 

Booher-Jennings, 2005; Haney, 2000; Heubert & Hauser, 1999; Jones, Jones, & 

Hargrove, 2003; McNeil, 2000; McNeil & Valenzuela, 2001; Nichols, Glass, & Berliner, 

2005; Orfield et al., 2004; Siegel, 2004; Valenzuela, 1999). A focus on the formative 

assessment process and less emphasis on summative assessments, project and mastery-

based learning, and the abolishment of high-stakes testing may help to contribute towards 

increasing student learning.  

Formative Assessments. Summative assessments such as high-stakes, 

standardized tests, place a hefty weight on assessing student learning. Formative 

assessments, however, focus on placing emphasis towards the learning process through 

the use of anecdotal records, student portfolios, and task-oriented assessments If teachers 

began to put an equal emphasis on the formative assessments, they may be able to re-
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educate parents and students in an effort to show that the journey of learning holds equal 

importance to the end process which is only one score (Huddleston & Rockwell, 2015). 

Mastery-Based Assessments. Anderman (2015) suggested that students will 

continue to find ways to cheat if their sole motivation is to receive good grades. To put an 

end to grades as the main source of extrinsic motivation, educational institutions should 

focus more on mastery of learning instead of high-stakes testing (Anderman, 2015). 

Mastery-centered assessments focus students on learning the material in order to be better 

equipped to pursue their careers and lives after schooling (Anderman, 2015). In order to 

change the orientation from extrinsic motivation to intrinsic-oriented learning, schools 

must put an end to high-stakes tests and focus on the following: creating examinations 

which focus on mastery of content such as project-based learning or presentations and 

allowing for re-doing of examinations (Anderman, 2015).  

One Dubai school, The Mohammed bin Rashid School of Government, has 

recently turned heads by abolishing high-stakes examinations which require rote learning 

and memorization in favor of projects which require students to address real-life 

applications (Rizvi, 2018). The belief is that, although these types of assessments will be 

more challenging, students will benefit in the long-term by mastering learning objectives 

through a strong utilization of critical thinking techniques. (Rizvi, 2018). Koretz (2008) 

believes that focusing students on the creation of projects related to real-life and holistic 

tasks can provide alternative ways of assessing learning through the use of performance-

based assessments. 
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An Integrated Approach  

Research shows that solely focusing on increasing the use of technology to detect 

academic dishonesty is not sufficient in putting a stop to academic dishonesty methods 

(McCabe et al., 2006; Beck, 2014). Likewise, instilling a value of morality and ethics in 

students is not enough to decrease acts of academic dishonesty methods (McCabe et al., 

2006; Beck, 2014). Sullivan (2016) suggests an integrated approach instead of single-

tiered approach to putting an end to academic dishonesty – This approach incorporates 

both technology and sociology in order to offer the various strategies to quell academic 

dishonesty (Sullivan, 2016).  Understanding that students are often able to subvert 

attempts by teachers to prevent academic dishonesty, Sullivan (2016) suggests the 

creation of proactive approaches that make attempts to hack the system obsolete (Gabriel, 

2010).  For example, the use of algorithms can allow for the randomization of test 

questions and continual addition of questions to test banks (Sullivan, 2016). From a 

sociology standpoint, methods can be instituted that reduce student anxiety and may even 

make them questions the worth in committing an act of academic dishonesty (Sullivan, 

2016).  By allowing multiple attempts at examinations and open note or open book 

flexibility, students may deem academic dishonesty unnecessary (Sullivan, 2016).  

 While zero tolerance policies may deter academic dishonesty, a survey of students 

in a study by Sheard, Carbone, and Dick (2003) found that this approach ranked below 

other more proactive strategies (Fraser, 2014). Students mentioned that learning to value 

and take pride in their work is much more effective at deterring academically-dishonest 

behaviors (Sheard et al., 2003). Cavico and Mujtaba (2009) note that is essential to link a 

commitment to morality and ethics in order to have personal and career success. 
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However, there is limited evidence that appealing to morality has a direct correlation to 

reducing instances of academic dishonesty (Fraser, 2003). Strategies such as establishing 

a legitimate threat to detecting academic wrong-doing have historically been more 

effective at reducing instances of academic dishonesty (Fraser, 2003; Hollinger and 

Lanza-Kaduce, 2009).  

Factors and Stakeholders Related to the Solution 

Teachers 

Parameswaran (2007) placed a high emphasis one the role of the teachers in 

preventing academic wrongdoing. As many institutions do not utilize all academic 

honesty interventions such as honor codes, teachers are ultimately responsible for setting 

expectations and weeding out any dishonest acts in their classrooms (Burruss et. al, 

2015).  

For teachers who educate in districts which do not support implementing or 

enforcing policies, McCabe and Katz (2009) recommended that that they work within 

their own classes to teach character development and reduce opportunities to cheat by 

creating higher-level, performance-based projects which are difficult to plagiarize. 

Teachers spend nearly as much time, if not more than parents, with the students. As they 

also endure much of the same pressure as students to succeed in an academic setting, 

teachers have the potential to be one of the biggest assets for championing the need for 

the proposed solution. As proponents of a culturally relevant academic honesty policy 

and academic honesty handbook, teachers have the access and relationships with families 

to promote the need for alternatives to high stakes, standardized examinations 

(Huddleston & Rockwell, 2015).  



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

86

Students  

In spite of the fact there is a considerable amount of academic dishonesty taking 

place at the participants school, there is a significant number of local and expatriate 

students who are high achievers and are able to master a high-standards education. With 

an academic honesty policy and handbook which offers solutions such as raising rigor, 

creating and supporting academic honesty clubs, and other creative solutions, students 

can be empowered to take a stance against academic dishonesty or any instance of 

academic dishonesty. Instead of the negative peer pressure which tempts students to 

allow academic dishonesty, a new tide and turn the momentum where students encourage 

students to be proactive and join study groups or work diligently in class. Students can 

take the lead and encourage others not to cheat or commit dishonest acts.  

Parents  

 Although parents were not interviewed in this study, the researcher’s experiences 

as a teacher in the UAE suggest that parents are complicit with academic dishonesty. 

Menon (2016), a researcher who focused her studies on academic honesty in the UAE, 

discovered that a lack of awareness from parents regarding knowledge of what constitutes 

academic dishonesty. Seemingly harmless acts like completing their child’s homework 

can influence students to have a skewed view of what constitutes academic honesty 

(Menon, 2016).   

With the researcher’s observations at the participant school, parents rarely come 

to the school to inquire about their children, and when they do, they usually are there for 

the purpose of pleading with teachers and administrators for higher grades. Parents push 

for high student grades in order for them to have a better chance of being accepted to 
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their home country’s top universities (for expatriate families) or receive government 

scholarships (for local families). High marks can also be a source of collectivist-oriented 

family pride.  

It can be argued that student academic growth can be stunted and delayed if 

parents blindly support the falsification of student work and academic dishonesty. 

Parental support of academic dishonest behaviors can result in students being passed on 

without being prepared for the academic rigor of university. Without proper assistance, 

students will likely face failure at the university level. UAE universities have recently 

reported that many high students enter their first year of college unprepared and 

unqualified for even the basic levels of instructions in certain academic areas such as 

English and Math (Menon, 2016). Consequently, students often are forced to take and 

pass foundational-level courses before they can even enter certain universities or begin 

coursework related to their intended major of study (Hameli & Underwood, 2014). As the 

UAE government plans to abolish foundational courses on the university level, pressure 

is on primary and secondary school systems to prepare students to be on-level and ready 

for higher level skills such as problem solving and innovation (Hameli & Underwood, 

2014).  

Parents can benefit from this research by taking a stance and utilizing their tribal 

power (for local families). This can be done by complaining to policy makers in the MOE 

and at the higher governmental levels to better crack down on issues related to academic 

dishonesty. By arguing that true progress cannot be made without true academic rigor, 

parents can be a great proponent of academic honesty and putting an end to the 

acceptance of academic dishonesty in schools. Parents may also use this research to 
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encourage themselves to be more involved in their children’s education. Instead of 

coming to the school to argue for higher grades for their children, parents can be involved 

in all aspects of education. Parents may also utilize this research to invest in private 

tutoring in order to ensure that their children are grade level when they leave government 

school and prepare to enter universities.  

MOE 

Regardless of ideological viewpoints, many educational institutions increasingly 

push for more examinations and accountability on teachers and students (Moses & 

Nanna, 2007). The MOE exists as a centralized, hierarchical entity which operates within 

a centralized power framework. This dynamic could make proposing any solutions to the 

problem extremely challenging. To have any solution addressed, a proposal would have 

to go up through an ever-changing chain of command which includes but is not limited to 

the following: school principal(s), cluster managers, the central office of the MOE, and 

Federal National Council (FNC). 

Religious Leaders  

Islamic leaders, known as imams, wield considerable power in the UAE as 

religion is an integral part of Arab culture and society. Imams base their sermons and 

teachings on the Quran and Hadith. Imams can utilize this research to understand the 

potential, negative societal impacts of academic dishonesty such as the following: moral 

compromise, lack of qualifications, and erosion of morality. Imams can research themes 

of sharing, helping, honesty and dishonesty, and academic dishonesty and then contribute 

to solving academic dishonesty in schools through sermons and contributions to the 

proposed academic honesty policy and handbook. 
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Policies Influencing the Proposed Solution   

The FNC is the UAE’s legislative body which is responsible for all matters 

concerning the public in the country (Dajani, 2016). The main goals of the FNC, besides 

developing legislation, was to espouse the values of famed UAE founder, Sheikh Zayed, 

and to support the welfare of UAE citizens (Dajani, 2016). The FNC, among its many 

responsibilities, is to oversee education in the UAE (Dajani, 2016). 

In 2015, the UAE introduced a new public school curriculum as one of its policies 

(Dajani, 2017). Very soon after its implementation, the FNC received complaints about 

grammatical errors and inaccurate information included in official curriculum documents 

(Dajani, 2017). Parents have also complained about being overburdened with unrealistic 

expectations for students, too many study materials resulting in excessive pressure on 

parents and students (Dajani, 2017). As a result, the FNC proposed that the MOE be 

required to submit its curriculum and associated materials before they are released to 

schools (Dajani, 2017). The aforementioned situation gives more insight into the 

oversight which is expected and required before any new policy can be implemented.  

One member of the FNC’s education committee, Naama Al Sharhan, reported that 

teachers have grown apathetic to teaching in the UAE due to growing pressures, less 

vacation time, and other adverse factors (Dajani, 2016). Another FNC member, Aisha bin 

Samnoh, complained about teachers losing critical mentors in exchange for excessive 

trainings (Dajani, 2016). Moreover, complaints have arisen about a slow response time 

by the FNC with regards to formal concerns and complaints (Dajani, 2016). Sharhan, 

who has a background in education, shared that she believes education in the UAE needs 
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direction (Dajani, 2016). In response, the UAE government appointed three education 

ministers to tend to the concerns of the FNC (Dajani, 2016).  

Teacher discontent and a sense that both students and teachers are generally 

overburdened as well as complaints of lack of educational vision by members of the FNC 

shed light on the need for the proposed solution. The following are specific policies 

which would need to be passed by the FNC in order to achieve the proposed solution: 

legislative approval to pilot mastery-based learning as the main form of summative 

assessment, legislative approval of the proposed culturally appropriate academic honesty 

policy and student handbook, legislative approval by the FNC to abolish EOT exams.  

Potential Barriers and Obstacles to Proposed Solution 

A leader championing the proposed solution may initially face resistance from 

various educational stakeholders. Parents, concerned with their child gaining acceptance 

in to top universities around the world, may believe that standardized tests as the only 

way to be properly recruited by top institutions. Parents as well as teachers, district 

leaders, and the FNC education committee may believe that an emphasis on mastery-

based projects and a strong weight on formative learning may coddle students and 

properly students for university and the rigors of the real world.  

Financial/Budget Issues Related to Proposed Solution 

Adopting a proposed solution which deemphasizes standards testing may impact 

the current curriculum and any companies who are contracted to develop examinations, 

curriculum trainings, and conduct consultation for the MOE. Testing is a profitable 

industry and appeals to organizations, such as school systems, which seek to report 

official results in an efficient manner (Moses & Nanna, 2007). Any attempt a minimizing 
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the importance of high-stakes, standardized tests may come as an affront to test-making 

companies which are publicly traded entities with pressures to grow and appease 

stockholders (Moses & Nanna, 2007). Less priority on testing will results in lower profits 

for testing corporations which would, consequently result in layoffs in this sector. A new, 

mastery-based approach to learning may result in the need for a new curriculum and new 

technologies. Increasing surveillance through the use of CCTV cameras across the 

country would also be costly. Educational institutions such as the MOE will have to make 

critical financial decisions in the near feature and determine if they will abolish high 

stakes testing as these forms of assessments may come with adverse consequences 

(Booher-Jennings, 2005; McNeil, 2000; Nichols et. al, 2005).  

Implementation of the Proposed Solution 

 There are significant challenges to implementing the solution of a culturally 

appropriate academic honesty policy and student handbook. As the MOE exists as a 

centralized power structure, the researcher would be tasked with formally submitting said 

initiatives up the chain of command beginning at the local level. In this case, the first 

level of approvals would begin with the principal at the school in which the researcher in 

employed. From there, the principal would have the option to send academic honesty 

policy, handbook up the chain of command until it reaches the main offices of the MOE. 

Only the MOE and UAE government would have the power to approve the policy and 

handbook.  

 

 

 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

92

Factors and Stakeholders Related to the Implementation of the Solution 

Leader’s Role in Implementing Proposed Solution  

A leader can choose from various organizational theories in order to successfully 

implement the proposed solution. From an organizational change theory approach, the 

leader must first build a case which argues the need for change in the current academic 

honesty policy (Lippitt, Watson, & Westley, 1958). The leader can share this DIP with 

MOE decision-makers in order to give them fist-hand perspective from students and 

teachers regarding the need for culturally appropriate clarifications on denotations of 

academic honesty and dishonesty. The leader can also share Hofstede’s Cultural Insights 

with decision-maker to help them understand that a collectivist culture such as the UAE 

has many practices which may make its citizens resistant to a traditional academic 

honesty policy. Next, a relationship needs to be forged between the leader and the 

organization (Lippitt, Watson, & Westley, 1958) – This step may be rather difficult as 

there exists a hierarchy of leadership which may be challenging for the leader to access. 

If access to central leadership of MOE is not attainable, the implantation of the proposed 

solution may face an impenetrable road block.   

If access to central leadership is somehow attained by the leader championing the 

proposed solution, the leader must push the MOE towards the targeted change. To this 

degree, the leader must clearly present the research on this topic related to culturally 

appropriate solutions to building upon a culture of academic honesty while minimizing 

the stress and dependency on high-stakes standardized examinations and focusing on 

aforementioned solutions such as mastery-based projects and formative assessments. If 

accepted, the MOE may pilot the proposed solution at one school over the period of one 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

93

academic school year in order to measure its effectiveness. If the piloted solution is 

deemed to be successful, the leader can continue pushing for change by pushing to have 

the MOE adopt to the proposed solution for all of its in schools in each of the seven 

emirates in the UAE.  

Building Support for the Proposed Solution  

It is essential to garner buy-in from educational stakeholders in order to implement 

the proposed solution. The following are some strategies to gain buy-in and potential 

obstacles which a leader may face with specific stakeholder groups.  

 Teachers. A leader championing the proposed solution can also inform teachers 

about the participatory interpretation of equal educational opportunity and the notion of 

equality of resources (Dworkin, 2000; Howe, 1997; Moses & Nana, 2007). As mentioned 

in interviews for this study, teachers also reported various pressures for students to 

perform well on standardized examinations such as the EOT. These high-stakes tests are 

critical to teachers who are partly evaluated on student performance of these 

examinations. Subsequently, teachers may be tempted to teach to the test, or, in some 

cases, allow or even assist with instances of academic dishonesty by students.  

A leader can attempt to convince teachers to develop a platform with which to share 

the adverse ways that high stakes standardized examinations impact them, their efficacy 

in the classroom, and teacher satisfaction as the pressure of preparing for standardized 

tests may impact the health of teachers. Furthermore, a leader can attempt to establish 

empowerment strategies and avenues for teachers to share their ideas while being 

respectful to the power structure related to the PDI of the UAE (“Country Comparison”, 

n.d.; Lipman-Blumen, 2005). These empowerment ideas can take the form of teacher-led 
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elements of mandatory during faculty meetings and meet and greet-style meetings with 

teachers and MOE leaders – Said strategies give teachers a voice while respecting the 

PDI dynamic and refrains from the appearance of any act that may appear as an act of 

protest or demonstration against MOE leaders. Like students, teachers may offer 

resistance to the aforementioned participatory and egalitarian-oriented concepts as they 

may assume a lower status on the hierarchal totem pole with regards to the PDI 

(“Country Comparison”, n.d.; Dworkin, 2000; Howe, 1997). 

Students. McCabe and Katz (2009) shared that student buy-in with promoting 

academic honesty is possible although it requires persistence and patience. One way to 

make this possible is through having clear policies and expectations with students. It is 

recommended that a just process when handling academic dishonesty accusations is 

necessary so that students are not wrongly blamed and ultimately distrusting of the 

process (McCabe & Katz, 2009).  

 Students can also be educated on the participatory approach, one of three 

interpretations of equal educational opportunity and the notion of equality of resources 

(Dworkin, 2000; Howe, 1997; Moses & Nana, 2007). The participatory approach to equal 

educational opportunity includes students and other stakeholders by factoring in their 

concerns and perspectives related to standardized testing and other policies which impact 

them (Howe, 1997; Moses & Nana, 2007). Based on student interviews during this 

research, students feel pressured to make the highest marks possible on EOT exams and 

other summative assessments as even the slightest misstep can result in loss of access to 

their countries’ universities.  
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 Dworkin (2000) focused his work on the importance of equality as it related to 

justice - He worked to establish the importance of equality in education by arguing that 

high-stakes testing blocks the path towards the pursuit of this virtue. The theory of 

equality and justice fights for equal access to distribution of resources, or learning, in this 

case, which is not granted by educational policies such as high-stakes testing (Dworkin, 

2000, Moses & Nana, 2007). 

A leader may find it difficult to gain buy-in with students regarding the proposed 

solution as being able to cheat and get away with it on a consistent basis may give them a 

false sense of comfort and complacency. Although academic dishonesty may be an easy 

way out, workshops and courses on academic honesty, a part of the proposed solution, 

may play a part in educating students that academic dishonesty will not be beneficial for 

students in the long run as universities are typically much stricter towards academic 

honesty violations. Mastery-based projects and learning, however, prepare students for 

the real-world and focus on true, authentic learning. Students may also be reluctant to 

accept the teachings of Howe and Dworkin as the UAE scores very high on PDI which 

means that students may accept their perceived lower status on the hierarchal totem pole 

with regards to decision-making in the MOE (“Country Comparison”, n.d.; Dworkin, 

2000; Howe, 1997).  

Parents. A leader attempting to implement the proposed solution will need to share 

the stakes at hand with standardized testing. Families are naturally concerned about their 

children’s social and educational standing in society (Moses & Nanna, 2007). 

Understanding that high-stakes test scores of students reflect on the family, there should 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

96

be other opportunities for students to demonstrate mastery than a limited amount of 

summative examinations (Anderson, 1998). 

Global / External Implications  

In recent years, the UAE has positioned itself as a global leader with regards to 

innovation, technology, and tolerance. Adopting the proposed solution would continue 

this narrative and would result in positive press from media outlets. There may initially 

be backlash from testing companies which would be adversely impacted by decreased 

sales with regards to testing materials and consultations related to education in the UAE. 

With mastery-based projects and alternative forms of assessments, students will likely be 

more in touch with society and challenges that face global citizens. With more focus on 

the development of analytical skills and less on rote memorizations skills required for 

many standardized examinations, students may be better prepared for university and entry 

in to their professional lives. 	
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FIGURE 8. FLOW CHART OF IMPLEMENTATION PLAN 

Evaluation and Timeline for Implementation and Assessment	

Due to the PDI of the MOE and UAE, the researcher feels that it is unrealistic to 

set any timeline for implementation as any success of the proposed plan is based solely 

on the consent of the FNC’s legislative wing. Permitting government approval to 

commence the proposed solution, the following are recommended phases to implement 

the proposed solution: education and orientation, building consensus, pilot program, 

evaluation of pilot program, comprehensive implementation. 
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Education and Orientation. With the approval of the participant school’s 

principal, the first step of the proposed solution would be to hold a general interest 

meeting with students, parents, teachers, and school and community members. The 

meeting would consist of a general overview of this study’s findings focusing mainly on 

an overview of high-stakes testing and research related to its fallibility. The researcher 

will also share the findings of themes related to testing and academic honesty such as 

pressure, the need for culturally appropriate denotations, and collectivist perspectives.  

Another portion of the initial interest meeting and subsequent meetings with 

stakeholders is the sharing of first-hand participant perspectives through the use of re-

presentation poetry, an approach which can be effective as a narrative device (Glesne, 

1997; Wells, 2004). As a narrative device, poetry has a unique ability to share 

experiences in an authentic form and even educate and enlighten the reader or listener 

with regards to a new perspective on a specific aspect of life (Langer, 1953; Leavy, 2009; 

Wells, 2004).   

As poetry has the power to connect emotionally with the listener and garner 

understanding, sharing themes which arose from participant interviews may bode well in 

a meeting of this nature where stakeholder consensus is required to move further in the 

solution process (Cannon Poindexter, 2002.; Clunis D’Andrea, 2013; Eisner, 1997; 

Faulkner, 2007; Furman, Lietz, & Langer, 2006).  

The most poignant approach to sharing re-presentation poetry at a meeting of this 

nature is for the participants themselves to share their own poetry utilizing the written 

transcripts of their interviews. From these poetic renderings, the stakeholders in 

attendance may better relate to the experiences and lived experiences of the study’s 
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participants (West & Bloomquist, 2015). The poetic readings will be memorized and 

performed by the researcher who is also an accomplished performance poet. It is the 

belief of the researcher that memorizing re-presentation poems will prove more impactful 

so as to better connect with the audience and evoke emotion and an honest conversation 

related to academic honesty and themes which arose from the research (Cannon 

Poindexter, 2002; Eisner, 1997; Faulkner, 2007; Furman, Lietz, & Langer, 2006; Palmer 

& Zajonc, 2010).  

Next, interested stakeholders will sign up for a series of workshops based on their 

sub-groups (parents, teachers, students, etc…). Stakeholders will learn in-depth about 

proposed solutions, phases of the proposed implementation plan, and share perceived 

challenges. Likewise, stakeholders will voice their feedback, concerns, and suggestions. 

The next step of the Education and Orientation plan would be to have think tank-style 

meetings stakeholder representatives, educational experts, and valued community 

members. Lastly, stakeholder representatives will collaborate to develop a draft of a 

proposed solution.  

Building Consensus. With a completed draft of the proposed solution, 

stakeholder representatives will commence an outreach initiative to voice support of the 

proposed solution to both the UAE and FNC. With Emirati stakeholder support, there is a 

realistic chance that locals may have connections with government officials who possess 

power and connections to get the proposed solution considered at the highest levels. 

Hotlines, emails, and face-to-face conversations would give the proposed solution a 

chance at being discussed as a proposal at an FNC legislative meeting. If possible, 

stakeholder representatives will conduct formal meetings with MOE and FNC education 
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committee members. In these meetings, representatives will discuss the researcher’s 

findings, the need for culturally appropriate denotations on academic honesty, pressures 

faced by educational stakeholders, implications of the proposed solution, and ideas about 

the pilot program. Ideally, this phase will conclude with official recognition, support, and 

approval by the MOE and FNC.  

Pilot Program. Before the commencement of the pilot program which utilizes, 

amongst other strategies, mastery-based assessments, the researcher recommends 

continuing the use of current high-takes testing examinations in Trimester 1 (or first 

trimester of implementation). To better prove the researcher’s theory that academic 

honesty is pervasive at the participant school used for this study, the researcher will 

increase preventative testing measures including question scrambling on examinations, 

increased penalties for violators, and classroom video surveillance. As the MOE and FNC 

would likely not allow these increased measures on high stakes, EOT examinations, the 

researcher will use pop quizzes to serve this purpose. The rationale of increasing of 

preventative testing measures is to provide evidence to the fact that academic dishonesty 

offers a skewed vision of achievement which is not authentic.  

In the second trimester, students will formally begin coursework related to the 

proposed solution – These courses will offer clarifications on cultural denotations of 

academic honesty, the newly modified academic honesty policy, mastery-based learning 

approach, honor codes, and Islamic teachings on honesty. Teachers and school leaders at 

the participant school will undergo mandatory training related to the proposed solution as 

well as teaching strategies which would dissuade them from teaching to a test. Instead, 

teachers will learn strategies for implementing a rigorous, mastery-based approach to 
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learning. Parents will also attend workshops related to implications for their children 

involved in the pilot program. For Trimester 2, the EOT examination would be cancelled 

for the pilot program in exchange for mastery-based assessments. 

 Evaluation of Pilot Program. At the end of second trimester of implementation, 

students would be required to submit mastery-based folders displaying their formative 

work, mastery-based projects such as a capstone-style submission which would be 

reviewed by a panel of impartial MOE or FNC education committee employees. For the 

third trimester of implementation, the MOE will organize and promote a district-wide 

knowledge bowl event based on the district’s curriculum. The purpose of this competition 

would be to evaluate the success of pilot program students as compared to students who 

did not participate in the pilot program. At the end of the third trimester of 

implementation, the researcher along with the support of the MOE and FNC will host 

stakeholder exit interviews to assess participant feedback, suggestions, criticisms, and 

self-evaluations. The MOE and FNC will utilize this information to determine if the pilot 

program was sufficiently successful in warranting a full-scale implementation of the 

proposed solution.  

 Comprehensive Implementation. The researcher will utilize this study, former 

stakeholder feedback, pilot program results, and exit interview data to develop a formal 

of findings to the MOE and FNC. If the findings are well-received by MOE and FNC, the 

latter will pass legislation abolishing the use of high stakes, standardized testing in all 

educational institutions in the UAE in favor of the proposed solution.  
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Implications 

Practical Implications 

This research provides numerous implications for professional practice which 

may prove beneficial for stakeholders in education in the UAE and surrounding region. 

Teachers who are new to the collectivist-oriented educational environment described in 

this research would likely be shocked by the blatant sharing of answers by students and 

the apparent support of these acts by teachers, school administrators, and parents. New 

teachers who research the collectivist dynamics which contribute to the overall 

complicity in academic dishonesty will have a better understanding the task ahead of 

them and, thus, may decide to not to work for the MOE.  Due to the centralized power 

structure, lack of support for whistle-blowing or reporting of academic honesty 

improprieties, and collectivist-oriented culture, one can feel helpless to change the 

system.  

A teacher who is considering the move to the UAE to be employed by the MOE 

may decide not to work in a school system such as described due feelings of potentially 

compromising their own moral and ethical principles. Teachers who decide to work for 

this school district will use this research to become culturally and socially-acclimated to 

the reality of education in the UAE. This acclimation can impact teachers in the 

following areas: instruction, test monitoring, student grouping, evaluations and grading, 

reporting of suspected academic dishonesty, student discipline, and analysis of student 

evaluations for purposes of leveling. Likewise, administrators who are new to the 

aforementioned culture of the MOE can benefit from the research by increasing their 

vigilance with regards to noticing potential acts of academic dishonesty.  
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Leaders at the very top of the centralized power structure of the MOE may not even 

be aware of the acts of academic dishonesty taking place at the local school level. This 

research, which exposes not only the acts of academic dishonesty improprieties but also 

the complex social and cultural dynamics which set the tone for academic dishonesty, 

could prove beneficial for stakeholders in power. Once policy-makers recognize that 

academic dishonesty is a problem which needs to be addressed, more can be done to 

implement a culturally appropriate and relevant academic honesty handbook and policy 

which better educates and informs all stakeholders with regards to this topic. The 

question that remains to be answered is whether the policy-makers covertly support 

academic dishonesty as it may support a larger agenda to “help” students pass and 

support the agenda of making the UAE seem as though it is one of most progressive 

countries in the Middle East with regards to quality of education.  

Implications for Future Research 

Similar Research in Private Schools  

This research was a case study conducted at one public high school for boys. 

Students interviewed in this study frequently made references to private schools. Some 

reported that private schools were stricter with regards to academic honesty violations.  

The majority of students interviewed agreed that the quality of education was 

better at government schools compared to private schools. Student #1 stated, 

“Government schools are better because there are not as many resources and tools in 

private schools.” Student #4 seemed to agree as he chimed in that, “the level of education 

is different between public and private schools are different. Education is better in the 
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government schools. Private school teachers aren’t as qualified and don’t teach. There are 

not as many qualified teachers in private schools.”  

Student #3 stated that he was originally enrolled in private schools but that his 

parents removed him because “The private schools are stricter.  If a private school 

catches you academic dishonesty, they may confiscate your exams.”  

Student #2 stated that he preferred government schools over private institutions as 

“government schools only take away exams sometimes if they catch a student academic 

dishonesty as private schools take away your exam if the teacher catches you even 

attempting to cheat.” Some students who had attended both government and private 

school reported that the latter have pressure to keep students/parents happy by falsifying 

student marks and helping on examinations. Participants reported that parents could 

easily threaten to remove the student from a private school if they refused to help 

students with their grades. These students stated that parents could easily transfer their 

children to another private school that agreed to help these students succeed. Student #2 

mentioned that competition between schools could be the cause of academic dishonesty 

when he stated, “Private schools help more by academic dishonesty or let students share 

answers. This is because they want to be the top-rated private schools and for their 

schools to have higher marks than the other schools.” 

Students who had only attended government schools reported that teachers and 

school leaders also faced pressure to help students. They mentioned that teachers feel 

pressure to help students due to job security and pride related to having the highest scores 

in their subject areas. School leaders, some mentioned, also had pressure to gain 
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satisfactory reviews for bi-annual inspections from the government that deem a school 

passing or failing.   

Similar Research on Female Students  

Research has been conducted in the UAE comparing males and females with E-

academic dishonesty (Khan & Samuel, 2010). It was concluded that females engage in E-

academic dishonesty at a considerably lower rate than males and tend to use referencing 

and citations more frequently than their male counterparts (Khan & Samuel, 2010). 

Widening the Geographic Scope 

 It remains to be seen if similar findings would be discovered in other emirates of 

the UAE, the Gulf Coalition Countries (GCC) such as Saudi Arabia, Oman, Bahrain, and 

Kuwait, The Middle East, and other collectivist-oriented countries. Widening the 

geographic scope of the study may provide more insight as to strategies that similar 

countries have utilized to address concerns of academic dishonesty and promote a culture 

of academic honesty.  

Interviewing Other Stakeholders  

 The inclusion of other participants such as parents, leadership in the MOE, 

community leader, and religious leaders may provide a more comprehensive view with 

regard to the concerns that face education in the UAE today. Interviewing expatriate and 

local parents would provide key insights as to the pressures and concerns which face 

them. Additionally, interviewing MOE leaders would allow researchers to understand 

more about the vision of Emiratis and the aspirations they have for education in the UAE. 

Furthermore, they can further explain rationales for the use of high-takes testing in its 

educational system.  
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Implications for Leadership Theory and Practice  

Using Organizational Change Theory to Improve Academic Honesty 

The first step to creating organizational change within in the MOE is for the 

centralized power structure to hold private and non-punitive discussions with academic 

stakeholders (students, teachers, administrators) at the local school level on the topic of 

academic dishonesty, plagiarism, and academic dishonesty. Stakeholders, mainly 

teachers, will have the opportunity to share how a lack of consequences of academic 

honesty violators sends a negative ripple effect through the educational process. By 

conducting these meetings, the MOE recognize in its actions that academic dishonesty is 

a problem which needs to be solved (Lippitt, Watson, & Westley, 1958). 

The next step would be to set a clear solution towards implementing positive 

changes after synthesizing the feedback provided from all stakeholders (Lippitt, Watson, 

& Westley, 1958). The proposed solution of a culturally relevant academic honesty 

policy and handbook would be an effective targeted change. To stabilize the change and 

ensure adherence to the proposed solution, the following safeguards should be put in 

place: external test monitors, zero tolerance policy for student, teacher, and administrator 

violators, external examination evaluators, and CCTV cameras in testing rooms to 

monitor academic dishonesty (Lippitt, Watson, & Westley, 1958).  

As no true change can occur without changing behavior, the culturally relevant 

academic honesty handbook would need to focus heavily on what Islam states about 

academic dishonesty and honesty (Lippitt, Watson, & Westley, 1958). By stressing 

morality and ethics, the aforementioned handbook would potentially help to impact 
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stakeholder beliefs, understanding, and eventually behaviors which justify academic 

dishonesty.  

Using Rational Choice Institutional Theory to Improve Academic Honesty 

Student and teacher participants interviewed for this study frequently discussed 

the competition endemic in the rational choice institutions. While stakeholders who work 

under the MOE do not receive bonuses for producing high examination results, there is 

still a sense of competition which exists (Hall & Taylor, 1996). Students reported the 

pressure to have the highest grades so that they could be accepted to the best universities 

which are highly selective. Teacher participants also reported feeling the pressure to 

produce results for the sake of job security.  

One way to use rational choice institutionalism to improve academic honesty is to 

incentivize the reporting of academic dishonesty and academic wrongdoing. Students can 

form academic honesty clubs where they utilize positive peer pressure and make it 

socially acceptable to be committed to academic honesty. Teachers can use an incentive 

program where students receive positive recognition every time and exam is conducted a 

student does not attempt to cheat. These students can be recognized for making the moral 

and ethical sacrifice for not taking the easy way out.  

By applying related themes, change theory, organizational theory, and social 

science methodologies, and theories of new institutionalism to scholarly research on the 

issue, one can better understand the multitudinous issue of academic dishonesty. A 

rational choice-style approach may help to understand how intrinsic or extrinsic 

motivation such as stakeholder incentives may impact academic dishonesty. Playing in to 
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a society’s cultural norms and expectations may be a sociological institutionalized 

approach to making academic dishonesty unacceptable.  

After considering the background concerns and issues, all involved stakeholders, 

and aspects of change and choice institutionalism, it can be determined that a high-level, 

student-centered, curriculum is an important change initiative for the well-being of the 

school. Requiring students to be actively involved in their learning can be changed by 

understanding processes of change. Change needs to be stabilized or kept to a level of 

satisfied proficiency (Lippitt et al., 1958). Ending the relationship with the change agent 

and organization is a crucial step (Lippitt et al., 1958). By analyzing each of the 

aforementioned qualities as applied to a high-level, student-led curriculum, one can better 

evaluate how to improve the current state of academic honesty. 

Summary of the Study 

Since standardized testing was developed with the intent of efficiently assessing 

student achievement, there have been numerous supporters and detractors. The literature 

suggests that politics and reform has done nothing but increase the importance and 

reliance on testing. The reality is that there is no one-size-fits-all way to assess students 

across the world as collectivist-oriented countries such as the UAE have varying cultural 

views on the sharing of knowledge and the ways that members of societies determine 

success (Al-Harthi, 2005). As the relevance and importance of testing continues to spread 

so does the pressure which it brings on educational stakeholders such as students, 

teachers, and parents. Consequently, students and teachers are personally impacted by 

testing and develop behaviors to justify their acts when tempted to commit acts of 

academic dishonesty.  
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Culture and cultural insights greatly impacted this research by providing a 

theoretical framework with which to understand societal dynamics which impact views 

on academic honesty in the UAE (“Country Comparison”, n.d.; Hofstede & Minkov, 

2010; “National Culture”, n.d.). These cultural insights also shed light on participant 

interviews and various themes which impact participants such as pressure, clarity,	

academic	dishonesty, associated behaviors and personality traits, cultural perceptions,	

and modes of academic dishonesty.  

Based on the information and themes gleaned from participant interviews, it was 

determined that a culturally-sensitive academic honesty policy and accompanying 

academic honesty handbook is appropriate for a proposed solution. The proposed solution 

would include the following components with the intent of de-emphasizing high stakes, 

standardized examinations in favor of mastery-based learning: clarifications on academic 

honesty-related terminology, workshops and courses on academic honesty, honor codes, 

preventative policies, embedding teachings of Islam, alternative to high-stakes testing, 

implementing an integrated approach. It is the intention of the proposed solution to 

provide students and other educational stakeholders with culturally appropriate 

clarifications on what academic honesty means. Furthermore, the proposed solution will 

decrease the pressure which many participants reported as the main reason they commit 

acts of academic dishonesty. 	

Although there are significant concerns as it relates to political, legislative, and 

financial obstacles facing the proposed solution, the researcher believes that the proposed 

solution can eventually be adopted with cooperation between educational stakeholders 

mentioned in the study. 
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Appendix A 

Bill of Rights for Research Participants 
	
As a participant in a research study, you have the right: 

1. To have enough time to decide whether or not to be in the research study, and to 

make that decision without any pressure from the people who are conducting the 

research.  

2. To refuse to be in the study at all, or to stop participating at any time after you 

begin the study. 

3. To be told what the study is trying to find out, what will happen to you, and what 

you will be asked to do if you are in the study.  

4. To be told about the reasonably foreseeable risks of being in the study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the study and 

whether you will be compensated for participating in the study. 

7. To be told who will have access to information collected about you and how your 

confidentiality will be protected. 

8. To be told whom to contact with questions about the research, about research-

related injury, and about your rights as a research subject. 

9. If the study involves treatment or therapy: 
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a. To be told about the other non-research treatment choices you have. 

b. To be told where treatment is available should you have a research-related 

injury, and who will pay for research-related treatment.  
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Appendix B  

Student Interview Protocol 

Thank you for agreeing to be interviewed for this research project on cultural 

perceptions related to academic honesty in the United Arab Emirates (UAE). In this 

study, the researcher will attempt to understand how students and other educational 

stakeholders (teachers, parents, school leaders) perceive academic honesty. I want to 

remind you that your comments will remain confidential and anonymous (Please see 

consent form). During this questionnaire, you can take a break at any time. You can also 

stop at any time if you have any questions.  

Questions:  

1. Have you always attended government schools, or have you also attended private 

schools? If so, did you attend both institutions in the UAE? 

2. From your knowledge, are government schools and private schools in Abu Dhabi 

similar or different when it comes to the sharing of answers during examinations? 

Was there a big difference? 

3. When private schools and public schools are giving exams, and students are 

caught sharing answers. Do they take the exam away from them? 

4. In the Hadith (Islamic religious text), Prophet Mohamed said that cheating is a sin 

against Islam. What does cheating mean?  

5. What are your thoughts when students are caught sharing answers and say that 

they are not cheating but helping their brothers?  

6. How important are grades and marks? Is there a lot of pressure to receive high 

marks? 
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7. Is cheating in school different than cheating people in life?  

8. Have you ever shared answers with a friend during a test? If so, do you feel 

guilty?  

9. In life, is it OK to cheat people? 

10. What does Islam say about helping and sharing?  

11. Is cheating the same as lying?  
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Appendix C 

Faculty Interview Protocol 

Thank you for agreeing to be interviewed for this research project on cultural 

perceptions related to academic honesty in the United Arab Emirates (UAE). In this 

study, researchers will attempt to understand how students and other educational 

stakeholders (teachers, parents, school leaders) perceive academic honesty. I want to 

remind you that your comments will remain confidential and anonymous (Please see 

consent form). During this questionnaire, you can take a break at any time. You can also 

stop at any time if you have any questions.  

 
Questions: 
 

1. What has been your role with regards to testing students at this school? 

2. Have you witnessed the sharing of answers amongst students during tests?  

3. Describe a memorable time during testing in the UAE.  

4. Describe a typical testing day.  

5. Have you ever intervened with a student sharing answers or using a phone or 

notes during an exam? How did you handle the situation? 

6. What is the written protocol at your school for students who share answers or use 

a phone or notes during an exam? 

7. If you know no one could ever trace or know where the response came from, what 

would you tell me about how frequently students share answers during exams at 

this school.  
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8. Explain your perception of the level of high quality education and learning at this 

school.  

9. Describe a time when ….? 

10. Explain your perception of …. 

11. If there is something more you’d like to add about academic honesty that I have 

not asked please describe that for me. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

133

Appendix D 
 

Letter of Informed Consent 
 

Thank you for agreeing to participate in this study. This form details the purpose 

of this study, a description of the involvement required and your rights as a participant.   

The purpose of this study is:   

• to gain insight into cultural perceptions of UAE students regarding what constitutes 

academic honesty and academic dishonesty.   

The benefits of the research will be:   

• to identify significant themes and factors that may impact stakeholder perspectives on 

academic honesty  

•   to develop a culturally relevant and sensitive academic honesty policy to increase 

commitment to academic honesty   

The methods that will be used to meet this purpose include:   

• One-on-one interviews  

• Analyzing and assessing artifacts and symbols of UAE culture  

You are encouraged to ask questions or raise concerns at any time about the 

nature of the study or the methods I am using.  Please contact me at any time at the 

following e-mail address and telephone number: 

+9710508187317/pauldtheripy@gmail.com 

Our discussion will be audio taped to help me accurately capture your insights in 

your own words.  The tapes will only be heard by me for the purpose of this study.  If you 

feel uncomfortable with the recorder, you may ask that it be turned off at any time.    
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You also have the right to withdraw from the study at any time.  In the event you 

choose to withdraw from the study all information you provide (including tapes) will be 

destroyed and omitted from the final paper.   

Insights gathered by you and other participants will be used in writing a 

qualitative research paper. Though direct quotes from you may be used in the paper, your 

name and other identifying information will be kept anonymous.     

Sincerely, 

Dorian Rogers 

Candidate for EdD in Interdisciplinary Leadership  

Creighton University    
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Appendix E 
 

IRB Approval Letter of Exemption 
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Appendix F 

 
UAE RESEARCH APPROVAL LETTER 
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Appendix G 

 
ACADEMIC INTEGRITY POLICY (2016-2017) 
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Appendix H 

 
STUDENT ASSESSMENT POLICY (2016-2017) 
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Appendix I 
 

EXAM ADMINISTRATION TASKS  
AND RESPONSIBILITIES POLICY (2017-2018) 
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Appendix J 

 
EXAMINATION INCIDENTS POLICY (2017-2018) 
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Appendix K 

 
SAMPLE FORMATIVE ASSESSMENT RUBRIC (2017-2018) 
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 Appendix L 

 
FORMATIVE ASSESSMENT POLICY (2017-2018) 
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Appendix M 

 
STUDENT BEHAVIOR POLICY (2016-2017) 



CULTURAL PERCEPTIONS ON ACADEMIC HONESTY   
	

	
	
	
	

149

Appendix N 
PARENTAL INVOLVEMENT POLICY (2016-2017 


