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Abstract 

This Dissertation in Practice is the result of a qualitative, exploratory, multiple-case study 

conducted in order to seek an answer to the following research question: What does 

community mean in the American Catholic high school as reported by administration and 

faculty?  The purpose of this qualitative multiple-case study was to uncover the tenets 

that underlie community as understood and operationalized in a Catholic school context 

by administrators and teachers at two distinct, yet exemplary, Catholic secondary schools 

in the United States.  The aim of this study, therefore, was to create an evidence-based 

framework leaders and teachers in Catholic schools could use to help them understand 

the tenets that may be foundational to their understanding of community within their 

schools.  Collected and analyzed data sources included 12 in-person interviews, 

documents, and photographic observations from two schools that made up this study’s 

sample.  The core finding of this study was that, according to administrators and faculty 

from the two schools of the sample, community in the American Catholic high school 

means living out the mission of the school in a way that is grounded in the Catholic faith, 

with self-awareness of the diversity of its members, the imperfect nature of its efforts, 

and the calling toward continual improvement.  As a result of this finding, an evidence-

based, community reflective practice instrument is proposed as a means through which 

practitioners in Catholic high schools may come to better understand their own school 

communities.  Directions for future research are suggested, such as deeper and broader 

exploration of this study’s question, as well as inquiry into how Catholic schools respond 

to diversity and how Catholic schools may support students with anxiety. 

Keywords: Catholic School, Mission, Faith, Self-Awareness, Diversity  
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CHAPTER 1: INTRODUCTION 

Introduction and Background 

Widely accepted and understood as one of the core elements of the Catholic 

school, the concept of community lacks considerable definition in the field of Catholic 

education.  Infrequent mention of this concept is not to blame; on the contrary, 

community in Catholic education has continued to be discussed consistently over 

decades, both by scholars and by the Church, itself.  Indeed, the Second Vatican 

Council's Gravissimum Educationis (1965, para. 20) frames a Catholic school's very 

purpose in terms of community, both in the school and in the wider world. 

The centrality of community, not only to scholars but also to practitioners is, 

furthermore, highlighted by Convey's (2012) recent study in which a nationwide survey 

of over 3,000 Catholic school administrators and faculty across the United States 

revealed the majority of participants believe that "a school's culture or faith community" 

is the foremost aspect of what makes a Catholic school Catholic (p. 208).  For the 

institutional Church, scholars, and practitioners of Catholic education alike, community is 

a central tenet. 

Despite an explicit focus on community, Catholic schools’ membership has 

continually shrunk since their peak enrollment in the 1960s.  Over 3.3 million fewer 

students attend Catholic schools than attended them in 1960s America.  A more recent 

development shows that there are over 1,000 fewer open Catholic schools in the United 

States than in 2006 (NCEA, Catholic school data).  One-fifth of Catholic school students 

are racial minorities and almost as many students are not Catholic (NCEA, Catholic 

school data).  In addition to the diversity of students, faculty and administration of 
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Catholic schools bring their own diversity in whether they are ordained members or lay, 

Catholic or from a different faith tradition, and in multiple other ways.  Amidst the 

growing diversity of their shrinking membership how do Catholic schools define 

community in a Catholic context?  For the sake of clarity in Catholic education across the 

United States, it is critical that those who lead and teach in Catholic schools understand, 

promote, and live out a shared understanding of this core tenet, even though this shared 

understanding may be made manifest in ways unique to each school setting.  

Purpose of the Study 

The purpose of this qualitative multiple-case study was to uncover the tenets that 

underlie community as understood and operationalized in a Catholic school context by 

administrators and teachers at two distinct, yet exemplary, Catholic secondary schools in 

the United States.   

Research Question 

What does community mean in the American Catholic high school as reported by 

administration and faculty?  

Aim of the Study 

The evidence gleaned from administration and faculty in these two Catholic 

schools may provide the preliminary insights necessary to address the current lack of 

definition of community amidst the diversity both among and within Catholic 

schools.  The aim of this study, therefore, was to create an evidence-based framework 

leaders and teachers in Catholic schools could use to help them understand the tenets that 

may be foundational to their understanding of community within their schools.   
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Methodology Overview 

This study sought to uncover the meaning of a commonly used concept (i.e., 

community) in two Catholic high schools.  Qualitative research places the researcher in a 

natural setting in which he or she can glean data from numerous sources, including (but 

not limited to) "field notes, interviews, conversations, photographs, recordings, and 

memos" (Creswell, 2013, p. 43-44).  The specific qualitative approach to this study was a 

multiple-case study, thereby establishing the Catholic school as both the natural setting of 

the research and this study's unit of analysis.  According to Yin (1981), the intent of the 

case study approach is to analyze "a contemporary phenomenon in its real-life context, 

especially when...the boundaries between phenomenon and context are not clearly 

evident" (p. 59).  The understanding and operationalization of community in the Catholic 

school is such a condition.  Community, no matter its extent or variety, is an element that 

is present in the school.  Furthermore, where to identify the line that separates community 

from Catholic school (if there is such a line) is not clear, nor is it clear whether or not the 

concept of community can be limited in this study only as phenomenon and not also as 

context, itself.  In The Catholic School on the Threshold of the Third Millennium (1997), 

the Congregation for Catholic Education stated the following about the Catholic school:  

By reason of its identity, therefore, the Catholic school is a place of ecclesial 

experience, which is moulded in the Christian community.  However, it should 

not be forgotten that the school fulfils [sic] its vocation to be a genuine experience 

of Church only if it takes its stand within the organic pastoral work of the 

Christian community. (para. 12) 
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Not only, therefore, is the Catholic school influenced by community.  It is also a part of 

that community; indeed a "genuine experience of Church" (para. 12).  While community, 

the subject of this study, does not then represent a singular event with a beginning and an 

end in the Catholic school, it nonetheless qualifies as a "concern" to understand 

consistent with the aims of a case study approach (Creswell, 2013, p. 98).  This case 

study, therefore, was instrumental in nature, selecting two "bounded case[s] to illustrate 

this issue" (p. 99).  

Data Collection   

The primary means of data collection were semi-structured interviews with 

one administrator and five faculty representatives from each of two Catholic high schools 

in the United States.  Additional sources of data included school documents (e.g., school 

handbooks, promotional materials) and observations of the schools (focused on the 

following four categories: school architecture, common spaces, school grounds, displays) 

captured through digital photographs.  While the views expressed by individual 

administrators and faculty members serve as the primary lens through which community 

in each school is understood, the population under study is, nonetheless, Catholic schools, 

themselves, these two schools making up this study's sample.  While a larger sample size 

inclusive of more Catholic schools may have enhanced the possible generalizability of 

this study's findings, this study intentionally sought, rather, an in-depth view of 

community in two schools respective of their unique contexts (Creswell, 2013, p. 99).  By 

understanding the tenets that underlie the lived community in their schools, leaders may 

develop a stronger self-awareness of their followers, their school’s identity and guiding 

values, as well as their school’s strengths and areas for improvement.  In short, school 
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leaders can better grasp where they are in these regards so they can better guide the 

direction of their schools.  

The ten prepared main questions that were asked of interview participants focused 

primarily on both their understanding of what community means in the Catholic high 

school, in general, as well as the nature of the lived community at their high school and 

how it is lived out or demonstrated by various agents at their school.  One of the ten 

questions prompted the interviewee to intentionally reflect on how they might like their 

school community to be different.  Photographed observations focused on four pre-

determined categories: school architecture, common spaces, school grounds, and 

displays.  

Data Analysis 

While the procedures for data analysis are outlined in more depth in Chapter 3, 

mention of these protocols are warranted here.  Interviews were audio-recorded using a 

digital device and audio files of the interviews were sent to a transcription service.  Prior 

to coding, transcripts were shared with their respective interviewee(s) as an email 

attachment.  The interviewees were invited to review the transcript for accuracy in their 

replies to questions posed, indicating any corrections or clarifications desired, which they 

sent via email reply.  Transcripts were then hand-coded through one round of pre-coding 

followed by use of Saldaña’s (2009, p. 12) “codes-to-theory model for qualitative 

inquiry.”  Transcripts were coded using “In Vivo” coding (p. 3).  Documents provided by 

schools were analyzed according to the frequency of certain words selected 

for their relevance to one of the following three themes: culture, identity, and 

welcome/inclusivity.  Observations captured through digital photographs were 
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categorized according to four pre-determined categories: school architecture, common 

spaces, school grounds, and displays.  

Definition of Relevant Terms 

The field of Catholic education, as other fields, utilizes a variety of commonly 

used terms, albeit with their own variability.  Several terms are used operationally 

throughout this study:  

Catholic: Officially recognized as under the jurisdiction of a Catholic diocese, 

archdiocese, or Catholic order (e.g., Society of Jesus, Order of Saint Benedict).  

Secondary (High) school: A school that serves students in grades 9-12; may be a 

stand-alone high school or part of a larger kindergarten through twelfth-grade entity.  

Administration: Individuals who hold leadership positions in the Catholic school; 

may include president, principal, assistant principal, dean, or other non-secretarial 

administrative positions.  

Faculty: Full-time, contracted teachers in the Catholic school (e.g., excludes part-

time teachers or teacher's aides).  

Other terms used throughout this study are defined as needed, however the above 

terms are frequently cited, particularly in describing data collection and analysis.   

Limitations, Delimitations, and Personal Biases 

Limitations  

Despite the benefits derived from employing a case study methodology to answer 

the present research question, certain limitations also exist because of this chosen 

methodology.  The first of two primary limitations is that the insight gleaned from this 

study is very limited in terms of time and place.  Creswell (2013) noted that case studies 
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concern “current, real-life cases that are in progress” (p. 98).  As such, whatever is 

learned about conceptions of Catholic school community by practitioners at the current 

time in a certain school may not be particularly helpful in illuminating historical trends of 

these views or predicting future ones.  Further, it cannot authoritatively convey how 

practitioners at schools outside of this study’s sample may conceive of community.   

Another limitation of this methodology was the risk of gathering sufficient data 

“to present an in-depth picture of the case” (Creswell, 2013, p. 102).  While interviews 

with school leadership and a select few faculty provided a measure of depth in their own 

right, the views of a few do not necessarily represent the views of the many.  This study 

was not be able to include data from interviews with every faculty member from each 

school of this multiple-case study, thus limiting the depth of understanding of each case.  

Delimitations  

Several delimitations exist in this study.  Catholic schools across the United States 

are diverse in myriad ways.  Speaking of the Catholic school in a broad sense, schools of 

this designation vary in population(s) served, course offerings, governance model, and 

spiritual foundation, just to name a few.  Additionally, Catholic schools are situated in 

various environments (e.g., urban, suburban, rural, Native American reservations) and 

regions of the United States and are made of individuals of different social, cultural, and 

economic backgrounds with different views on issues from public policy to sports.  To 

think that the understandings of administration and faculty in just two Catholic schools 

could be representative of all Catholic schools would be unfathomable.  Furthermore, 

Catholic schools in the United States have a rich history and have evolved, having 

witnessed two Vatican councils since first establishing themselves in the United States.  
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While these schools' foundation in the Catholic faith is an unmistakable binding force 

that ties them together, this tie exists among many variables that can and do impact the 

unique character of each individual Catholic school.  

The two chosen schools included in this study are both diocesan, urban, 

coeducational Catholic high schools situated in the Midwest.  As such, the results of this 

study may be delimited in their applicability to Catholic high schools in a different region 

in the United States, schools founded by religious orders, single-sex schools, or to 

schools situated in other-than-urban areas; these factors being present in the make-up of 

the membership of various school communities.  Recognizing these conditions, 

generalization is not the purpose of this study.  Rather, a focused exploration into two 

school settings with the multiple-case study method offers great value in highlighting 

those convergent and divergent elements of the schools so that community may be better 

understood as it is lived in the Catholic school by its members.  

Personal Biases and Control Measures  

As one whose majority of his professional and personal life has been spent in and 

around Catholic schools, I carry significant experiences and periods of formation that 

have informed my perspectives on Catholic schools, their mission and their function.  

This formation and body of experience heavily influenced the manner in which I 

approached this research study.  Not only a product of Catholic education, having 

attended Catholic schools from kindergarten through twelfth grade, I spent my initial 

post-baccalaureate years as a teacher and graduate student in the University of Notre 

Dame's Alliance for Catholic Education, an intensive Catholic school teacher preparation 

program.  Three of my four years of classroom teaching were spent in Catholic high 
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schools in the southern United States, followed by three and a half years forming 

Catholic school teachers in a similar graduate program (Magis Catholic Teacher Corps) at 

Creighton University.  During these years forming Catholic school teachers, I worked 

personally with Catholic schools across seven (arch)dioceses throughout the Midwest and 

Great Plains, these schools ranging from urban and suburban to rural, including Native 

American reservations.   

With this broad-ranging experience working in and with – and observing – a great 

diversity of Catholic school environments and as a lifelong Catholic, I view the Catholic 

school (at its best) as an educational and faith community that both educates and 

evangelizes through its daily witness of the Gospel.  Critical to realizing this ideal, in my 

view, is a community that embraces difference among its members.  Catholic schools 

vary in this latter regard, which is why both recognizing my personal bias and 

implementing realistic measures to control this bias were critical to the integrity of this 

study.  Yin (2009) recommended that the researcher executing a case study 

give particular attention to his or her own "open[ness] to contrary findings", or data that 

may contradict his or her own personal views on the subject (p. 72).  One strategy that 

Yin recommended, and which I implemented, is to communicate "preliminary findings" 

during data collection to "two or three critical colleagues," who will be asked to provide 

their own reactions and "suggestions for data collection" (p. 72).  

In addition to the aforementioned bias, the time constraints placed on me by 

current outside responsibilities limited opportunities for data collection, particularly the 

conducting of interviews with school personnel.  As a result, the limited number of 

interviews biases data according to the views of only those few interviewees, document 
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analysis was limited only to frequency of word occurrence, and observations captured 

through photographs tended to gravitate to those environmental elements that were more 

visually apparent at each school site.  Therefore, included in this Dissertation in Practice 

are firm recommendations for further research based upon my intentional reflection on 

the biases, limitations, and findings of this study.   

The Role of Leadership in this Study 

At a fundamental level, whatever concerns any community of persons concerns 

the leadership of that community.  Haslam, Reicher, and Platow (2011) submitted that 

how we think of leadership must “consider...leaders’ relationships with those who 

translate their ideas into action” (p. 17).  Community is both concept and practice.  As 

practice, it is demonstrable in the lived values (that is, actions) of members of the 

community.  Thus, leaders must reflect on how they conceive of their own communities 

both as they are and as they want them to be.  They must also consider where their 

followers stand on these same questions if they are to know how best to lead them from 

where they are to where they are going as a community, as well as how far they have 

to go.  

This same consideration stands before leaders of Catholic schools.  Catholic 

schools are driven by a faith-focused mission.  How, as well as the degree to which, those 

who lead and teach in Catholic schools understand and operationalize community in this 

light directly impact their success in fulfilling this mission.  Catholic school leaders are 

faith leaders (Belmonte & Cranston, 2009) and, as such, must consider the very question 

that this study seeks to answer.  
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Significance of the Dissertation in Practice Study 

Recent empirical scholarship has demonstrated that community, according to 

Catholic education practitioners, is central to a Catholic school’s Catholic identity 

(Convey, 2012).  What is meant by “community” according to these practitioners, 

however, is presently a gap in existing Catholic education research.  While there is ample 

literature on the nature of community in a Catholic context and on the structure, function 

and mission of Catholic schools, the specific views on these subjects of those who are 

charged to carry out this mission are unexplored.  This is a concern given the importance 

placed on self-awareness in effective leadership (Lowney, 2003).  Catholic schools must 

know what they are about.  This study, though limited, helps to begin to fill this void as it 

seeks just this insight and, from the data collected, may lead to the creation of an 

evidence-based framework to assist Catholic school leaders in assessing their school 

communities and aligning them with their Christ-centered mission.  

Summary 

This chapter has sought to provide an introduction and background to the salient 

question of how community in the Catholic school is understood by Catholic education 

practitioners, how it relates to Catholic school leaders, and how this Dissertation in 

Practice explores this subject through a multiple-case study methodological approach.  

Though this study has thus far been addressed in relatively broad terms, the following 

chapters will, in turn, offer a review of literature grounding this study’s subject in 

relevant scholarship and other literature, as well as an overview of this study’s 

methodology.   
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CHAPTER 2: LITERATURE REVIEW 

Introduction 

This study attempts to understand the Catholic school not only in general but, in 

particular, as a specific social unit or community of persons.  This must begin with the 

realization of the grounding of this social unit in and, necessarily, as part of the Catholic 

Church, entire.  Indeed, the Catholic school contributes to “the saving mission of the 

Church,” an evangelizing mission (Sacred Congregation for Catholic Education, 1977, 

para. 7, 9; Congregation for Catholic Education, 1997, para. 3).  Therefore, the mission of 

the Church and of the Catholic school is and must be social; a mission that exists in - 

indeed, requires - society.  Despite the widely unique characteristics individual Catholic 

schools may exhibit (e.g., governance models, grades taught, guiding charisms, inter 

alia), this common home in and of the Catholic Church and, ipso facto, the Catholic faith 

is fundamental to its identity as an educational institution.  

Accordingly, it is advantageous to this exploratory multiple-case study to begin 

this review of literature with attention to the Catholic understanding not only of society 

but of the most fundamental unit of society: the person.  With this point of origin (indeed, 

“The Person and Society” is a topical heading in the Catechism of the Catholic Church 

and, appropriately, serves as the following section heading), this literature review 

addresses in turn three progressive questions, drawing heavily from documents of 

various varieties authored by individuals and offices of the Roman Catholic Church:  

1. How may the person and society be understood from a Catholic perspective?  
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2. As communities grounded in a necessarily Catholic identity, what qualities and 

characteristics are Catholic schools expected to manifest based on the Catholic 

understanding of the person and society?  

3. What contemporary challenges exist for Catholic school communities and leaders 

of these communities seeking to be faithful to their Catholic identity?  

At its conclusion, this literature review frames this study’s research question not 

as one primarily of theology, despite the inherent relevance and language of the Catholic 

faith.  Rather, the literature that informs the approach to and context of this study 

indicates this exploration to be of a universal quality, considering what it means to be 

human in relationship with others.   

The Person and Society 

In approaching the subject of Catholic teaching on the human person in society, 

this discussion, and the Catholic Church’s discussion, begins with the human person.  

Central to the Church’s teaching on the human person is human dignity.  As such, it will 

serve as this literature review’s starting point as well.  

The Fundamentality of Human Dignity 

The person as understood from a Catholic perspective is recognized as an 

individual in community and as the fundamental focus of community.  That is, even in 

light of authority and governing rules that are characteristic of communities, “‘the human 

person...is and ought to be the principle, the subject and the end of all social institutions’” 

(Catholic Church, 1881).  This flows from the fundamental belief in the dignity of the 

human person by virtue of their humanity.  The belief in the human being’s dignity as 

created by God in his image (Pope Benedict XVI, 2009, para. 45) is inherent in and 
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fundamental to the way in which people are to proceed in community with one another 

(Catholic Church, 1930).  

It is no exaggeration to underscore the fundamentality of human dignity to the 

Catholic understanding of community nor to the Catholic faith, itself.  No matter the scale 

of a particular social issue, human dignity remains ever present as the justification for 

moral action, whether of the individual or unit of society (e.g., a state).  In various 

contexts though always grounded in a common belief, the popes since the Second 

Vatican Council have reaffirmed time and again the primacy of human dignity in 

Catholic thought and action.  Notably, Pope Saint John Paul II (1995) cautioned:  

A society lacks solid foundations when, on the one hand, it asserts values such as 

the dignity of the person, justice and peace, but then, on the other hand, radically 

acts to the contrary by allowing or tolerating a variety of ways in which human 

life is devalued and violated, especially where it is weak or marginalized.  Only 

respect for life can be the foundation and guarantee of the most precious and 

essential goods of society, such as democracy and peace. (p. 101)  

The Catholic Church has recognized many and diverse threats to human dignity 

imposed by societies in the contemporary world, including those of both personal and 

institutional origin, the reaction to which is placed in the context of an understanding of 

dignity that is transcendent, not of human origin (Pope Saint John Paul II, 1995, para. 3, 

Pope Benedict XVI, 2009, para. 53).  This transcendent reality espoused by the Catholic 

faith is consistent with its view of the sanctity of human life, elevating dignity beyond a 

merely human conception.  It is this view that undergirds its understanding of the human 

being in a societal context, as “the principle, the subject and the end” (Catholic Church, 
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1881).  It is with this foundation that the Catholic Church proceeds to interpret the person 

in the context of society.  

Human Dignity in Communities 

Human beings are social beings and the Catholic Church, through its members, 

exists in societies across the world.  In these varied settings, human dignity is a constant 

assumption as it regards the Church’s (and its members’) way of proceeding.  

Additionally, the Catechism of the Catholic Church recognizes other common elements 

that can be constitutive of societies large and small; namely, authority, concern for the 

common good, and participation.   

The first of these, authority, the Catechism credits as a need of “[e]very human 

community” whose “role is to ensure as far as possible the common good of the society” 

(Catholic Church, 1898).  The Catechism speaks of authority primarily on the scale of the 

state and of a political nature, allowing for the legitimacy of various political approaches 

on condition of their pursuit of the common good as their end, achieved through moral 

means (1901, 1903).  The second element, the common good, is defined as “‘the sum 

total of social conditions that allow people, either as groups or as individuals, to reach 

their fulfilment more fully and more easily’” (1906).  Identifying respect for the person, 

social well-being, and peace as aspects of the common good, this element is also 

approached from a primarily macro-level, although it is recognized that “[e]ach human 

community possesses a common good” (1910).  Therefore, despite the global scope of 

much of the Catechism’s discussion on society this is a small though important reminder, 

particularly in the context of Catholic schools as unique communities, of the presence of 

varied types of communities to which these teachings may apply.  Finally, participation is 
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seen as integral to society and to realizing the common good (1913).  As participation 

enriches the common good, so the proper societal authority should promote the 

disposition of its members to help others (1917).   

These three societal elements of authority, common good, and participation, 

resting on the foundational belief in human dignity, appear to constitute the essential and 

interrelated characteristics of a society as appraised by teachings of the Roman Catholic 

Church.  Indeed, as explained in the Catechism, they are interdependent, existing together 

rather than independent of one another.  A further conclusion to be drawn is that 

members of any community are both agents of the community, making possible 

respect for human dignity and the common good (in the case of the Catechism’s 

teachings), while also bearing the consequences, good or bad, of the manner in which the 

society or community proceeds.   

In addition to these various societal elements and teachings on the foundational 

nature of human dignity brought forth by the Catechism, which may illuminate how 

communities in general may operate according to a Catholic understanding, another 

fruitful source of how human beings might function together in society was provided 

through the encyclicals and apostolic exhortations of recent popes; namely, Pope Paul VI, 

Pope John Paul II, Pope Benedict XVI, and Pope Francis.  Though, like the Catechism, 

these writings are intended for the Catholic Church as a whole, indeed all people (i.e., not 

specific to one or the other type of community), they addressed three virtues of Christian 

life that may animate community life based upon a Catholic understanding.  These virtues 

are charity, solidarity, and joy.   
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Charity. One of the three theological virtues as defined by the Catholic Church 

(along with faith and hope), charity (or love) is a central tenet not only to the Catholic 

faith but, in particular, “is at the heart of the Church’s social doctrine.  Every 

responsibility and every commitment spelt out by that doctrine is derived from charity 

which, according to the teaching of Jesus, is the synthesis of the entire Law” (Pope 

Benedict XVI, 2009, para. 2).  Pope Benedict XVI further expounds on the role of 

charity, identifying the common good as an express aim of it as well as its role in 

building community (para. 7, 34).   

Pope Francis agrees with Pope Benedict’s assessment with particular regard to 

charity’s role in community.  In his apostolic exhortation, Evangelii Gaudium (The Joy of 

the Gospel), Pope Francis (2013, para. 181) proclaims that charity, as expressed through 

evangelization of the Gospel, is meant to be lived in “all areas of community life.”  Given 

the ancient origin of this Christian virtue and its contemporary and salient application in 

the context of community in the twenty-first century, it seems a fitting and relevant 

contribution to how the person and society are understood from a Catholic perspective.  

Solidarity. Solidarity is a Catholic virtue that, like charity, often takes on a 

universal quality and is often addressed in regard to social concerns of a global nature.  

Still, it is seen not only as an institutional concern but also as a virtue that may inform the 

personal life of a Christian.  In his 1967 encyclical, Populorum Progressio, Pope Paul VI 

addresses solidarity primarily from the former perspective, on a world level, enjoining 

states - particularly prosperous states - to embrace a tangible care for and support of less 

prosperous, struggling states (para. 47, 52).   
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Still, the virtue of solidarity also has a personalistic dimension, a dimension that 

Beyer (2014) elucidates in his discussion of solidarity in the context of Catholic Social 

Teaching.  Beyer identifies three elements of solidarity that can present themselves as 

chronological human reactions or realizations of a communal reality.  These originate 

(first) with an acceptance of humanity’s interdependence and the idea that “[t]he good of 

the individual is predicated on the development and good of the whole community” to 

(second) an “initial response” to an opportunity for solidarity or contemplation to (third, 

and finally) “[a]ction that flows from contemplation” (2014, p. 15-17).  Pope Saint John 

Paul II (1987) stated that the “correlative response” that flows from this realization of 

interdependence “as a moral and social attitude, as a ‘virtue,’ is solidarity” (para. 38).  As 

with charity, then, solidarity is a virtue that is exercised only in community with others 

and, so, may inform a Catholic understanding of human interaction in society.  

Joy. Finally, though no less than charity or solidarity, joy surfaced in a 

particularly salient way from Pope Francis’ (2013) apostolic exhortation Evangelii 

Gaudium as illustrative of a Catholic perspective on the person in society.  After Pope 

Francis reviews the Old and New Testaments for mentions of and invitations to joy, he 

reflects that he has seen “instances of joy flow from the infinite love of God” (para. 7).  

Further, he claims that Christians should “share their joy” (para. 15) and that the “joy of 

the Gospel is for all people: no one can be excluded” (para. 23).  Here, Pope Francis 

connects joy to evangelization (consistent with the title of his exhortation; in English, The 

Joy of the Gospel) in a way that is essentially communal.  What’s more, evangelization is 

inseparable from - indeed integral to the mission of - the Catholic school.  Joy, then, 
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presents itself as an essentially social virtue that may contribute to the individual’s life in 

society.  

The above discussion of the Catholic Church’s teachings on the person and 

society are not exhaustive of the over-two thousand-year-old history and tradition of the 

Catholic Church.  However, the central tenets expressed through its Catechism in 

addition to the words of four post-Second Vatican Council pontiffs, herein reviewed, 

serve to express - at the most basic level - two core points:  

 The dignity of the human person and respect for human life spring from a 

transcendent reality and are central to the lived Catholic faith, and 

 The Catholic faith cannot be exercised in isolation. Rather, it is meant to be lived 

in relationship with others. 

From these realizations will the following discussion on the qualities and characteristics 

of the Catholic school begin.  

The Catholic School 

While Catholic education has been carried on in various forms throughout the 

Church’s institutional history, the system of Catholic education currently in place in the 

United States is quite young, with its infancy early in this nation’s history.  Today, 

Catholic schools are part of the very fabric of the American educational landscape, 

educating approximately 1.8 million students annually and saving the United States 

approximately $21 billion annually (Catholic school data, 2018; Schools and tuition, 

2018).  Many documents have been produced on Christian education in general and the 

Catholic school in particular since the Second Vatican Council occurred in the mid-

twentieth century.  Throughout these documents, the nature of the Catholic school has 
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been discussed primarily in two distinct, though related, ways: the mission of the 

Catholic school and the character with which that mission is to be carried out.  These two 

aspects will be discussed in turn, to be followed by a brief discussion of the National 

Standards and Benchmarks for Effective Catholic Elementary and Secondary 

Schools (2012).   

Mission of the Catholic School  

One of the documents arriving out of the Second Vatican Council, Gravissimum 

Educationis (1965) offers its Declaration on Christian Education speaking of the 

foundational work of the Catholic school in providing such an education.  Inherent and 

explicit not only in this document but consistent across works of the Church on Christian 

education and the Catholic school since Second Vatican Council, is a two-fold charge, or 

mission, for the Catholic school to carry out.  In short, this mission is the transformation 

of the student, formed in the Christian faith, and so the transformation of the world in the 

light of Christ.  As mentioned in this document of the Council, the purpose of a Christian 

education is to develop men and women of faith who may “help in the Christian 

formation of the world” with the “good of the whole society” in mind (Second Vatican 

Council, 1965, para. 2).  This very mission is reiterated and deepened in further 

documents following through the years.  Two central and recurring aspects of the mission 

so described concern the work of evangelization and of salvation.  Gravissimum 

Educationis offers testament to these two aspects:   

the Catholic school…leads its students to promote efficaciously the good of the 

earthly city and also prepares them for service in the spread of the Kingdom of 
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God, so that by leading an exemplary apostolic life they become, as it were, a 

saving leaven in the human community.  (Second Vatican Council, 1965, para. 8)  

Consistent with Gravissimum Educationis, The Catholic School (Sacred Congregation for 

Catholic Education, 1977) offers further context into the role of the Catholic school as 

part of the aim of the Church to “foster truly Christian living and apostolic communities, 

equipped to make their own positive contribution…to the building up of secular society” 

(para. 12).  More recently, the United States Conference of Catholic Bishops (2005) 

reaffirmed the “fourfold purpose” of Christian education: proclamation of the Gospel, 

living out of Christian community, service to others, and worship of God (Introduction).  

Still made explicit in this document is the work of evangelization.  But it is this work of 

evangelization that is integrally tied to salvation. Indeed, through the Catholic school’s 

evangelization in its instruction, it seeks to bring up holy men and women who will, in 

turn, evangelize through their lives and bring yet others into the knowledge Jesus’ saving 

act (Second Vatican Council, 1965, para. 8, 11).  While it is, in Catholic theology, God 

who saves, Catholic schools may participate in this mystery by forming men and women 

in their awareness of this truth and what their role is in it as followers of Jesus.  

Throughout the decades that have followed since the Second Vatican Council, 

there has been a growing acknowledgement and appreciation of the cultural and 

demographic shifts that have occurred over time and how this may inform the mission of 

Christian education and the Catholic school.  Broadly, “cultural pluralism” was addressed 

in The Catholic School (Sacred Congregation for Catholic Education, 1977), which cited 

“materialism, pragmatism, and technocracy of contemporary society” as matters which 

Christian education should be mindful to address (para. 12).  Further, multiculturalism 
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has been cited as one of the (then) “new challenges which are the result of a new socio-

political and cultural context” (Congregation for Catholic Education, 1997, Introduction).  

As this pertains to the Catholic school in the United States, bishops across the United 

States called for Catholic parishes and schools to embrace the imperative of doing what is 

necessary to effectively “reach out and welcome Hispanics and Latinos into the Catholic 

faith communities of the United States,” respecting the growing demographic of Hispanic 

and Latino Catholics in the U.S. (United States Conference of Catholic Bishops, 2005, 

“The Challenges of the Future”).   

In the decades that have passed since the Second Vatican Council, the Catholic 

Church in the world at large and in the United States has continued to recognize and 

respond to the challenges and opportunities that the years have posed for the faith and, 

particularly, Catholic schools.  What has remained constant amidst this change is the 

Church’s resolution to stay faithful to its evangelizing and saving mission, of which 

Catholic schools have been a primary agent.  A discussion of the qualities and 

characteristics that have defined this mission as carried out by Catholic schools follows.  

Character of the Catholic School  

The Catholic faith maintains, bestows, and invites its faithful and its institutions to 

an identity that is at once universally consistent yet, as the Second Vatican Council 

clarified, also recognizes the local contexts alive in the faithful and their communities 

across the world.  This reawakened awareness, a fruit of the Second Vatican Council, 

stretches into the life of Catholic education both in the United States and throughout the 

world.  Concerning the way individual Catholic schools realize and carry out their 

mission, Grace (2002) contended that "agencies in the local context," such as "local 
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hierarchy, religious orders, school board members and school governors, local priests, 

parents, teachers and students, as well as the designated school principal or headteacher" 

can serve a mediating role (p. 125).  As Catholic schools developed and grew in number 

in the United States in the years following the Civil War, local context weighed heavily 

on the models of emerging Catholic schools, some of which depended in large part on the 

individual immigrant communities (largely Catholic) that congregated in American cities 

during this time and were the impetus for the establishment of "ethnic parish school[s]" 

(Walch, 2016, p. 41, 46).  These schools not only performed the function of providing 

academic instruction, including religious instruction, but also were "designed to cultivate 

and preserve foreign languages and cultures" (p. 46).   

While this meeting of the universal and the local endures today in Catholic 

schools, it must be noted that this respect for native language and culture was far from 

universally applied among all cultures during this period of heavy immigration.  Catholic 

schools operated for Native American children served the national purpose of 

assimilation “to the dominant American culture and [forcing] children to reject their 

own” (Weber, 2013, p. 89).  The tragic legacy of this occurrence and Catholic schools’ 

participation in it continue to reverberate and reveal inconsistencies with the stated ideals 

of Catholic education since expanded upon.   

Seeking to offer an understanding of the universal dimension in the Catholic 

school, Archbishop J. Michael Miller, CSB, Secretary of the Congregation for Catholic 

Education, provided Five Essential Marks of Catholic schools derived from the Church's 

many teachings.  These characteristics, to be addressed in turn, form a useful 

understanding of what determines a school's faithfulness to its Catholic identity and are 
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the basis of the National Standards and Benchmarks for Effective Catholic Elementary 

and Secondary Schools (Center for Catholic School Effectiveness, 2012, p. 1).  

Inspired by a supernatural vision. This first mark of the Catholic school 

discussed by Miller (2006) concerns two fundamental concepts discussed earlier: human 

dignity and the belief in the transcendent.  The supernatural vision to which Miller refers 

identifies both the scope within which Catholic education exists and the end that it 

seeks.  Whereas the contemporary world sees education from a utilitarian standpoint, 

merely a means to personal economic prosperity (he claims), education from a Catholic 

perspective “forms the whole child and seeks to fix his or her eyes on heaven” (p. 20).  

This unique end is a prominent factor that differentiates the Catholic school, for instance, 

from the non-faith-based school.   

This does not mean that Catholic schools do not or should not prepare their 

students to thrive in future professional vocations.  Indeed, this is part of forming the 

whole person in terms of the academic and character instruction that Catholic schools aim 

to provide.  One unique example of this express function of the Catholic school can be 

seen in schools of the innovative Cristo Rey Network, whose students spend a certain 

number of school days each month working with a corporate entity that partners with the 

school.  In this way, these students’ tuition is significantly subsidized, the skills and 

experience they gain helping to position them for “success in college and careers” (Cristo 

Rey Network, n.d., para. 1).  Put yet another way, Fr. Timothy Scully, founder of the 

University of Notre Dame’s Alliance for Catholic Education (ACE) program, stated 

“[Catholic] schools truly are sacred places serving a valuable civic purpose” (Schmitt, 

2013, para. 6).  The presence of faith formation and a faith-based mission in Catholic 
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schools does not preclude the integral element of educating in certain disciplines, skills, 

and character that will serve their students beyond their formative and academic years.   

Founded on a Christian anthropology. Building on the first mark, the second 

speaks to the “need to perfect children in all their dimensions as images of God” (Miller, 

2006, p. 22).  What makes up these dimensions is separately addressed by Manning 

(2014) who discusses how each of four “educable” dimensions of the human person form 

a Christian anthropological view of the person (p. 79-80).  These four dimensions touch 

on the physical body (corporeal dimension), the person’s emotive aspect (affective 

dimension), the will (volitional dimension), and the intellect (cognitive dimension).  The 

formation of the human person in all of these dimensions is to keep “Christ...the center 

and fulcrum of the entire enterprise” of Catholic education (Miller, 2006, p. 24).   

Animated by communion and community. Cook (2015) poses several questions 

that contemporary Catholic schools should be poised to answer.  Among them are the 

questions “Do we do what we claim to do?  Do we make a difference in the faith life of 

students?” (p. 57).  This third mark of the Catholic school identified by Miller (2006) 

supports the integral place of the answers to these questions in the life of a Catholic 

school. Miller cites being a “‘genuine community of faith’” (2006, p. 28) as yet another 

mark of the Catholic school, highlighting the centrality of community to the very 

Catholicity of a school.   

Without placing any of Miller’s five marks above another in importance, this 

mark, nonetheless, is the closest to the focus of this study.  Indeed, the very question 

posed by Cook (2015) of whether a particular Catholic school does what it claims to 

do cannot be adequately addressed without first knowing what it is this study seeks to 
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uncover; namely, how is community understood and lived out in the Catholic school by 

those whose charge it is to oversee and implement the very mission of the Catholic 

school?  Cho’s (2012) study of the relationship between the faith of teachers in Catholic 

high schools and their commitment to their schools bears somewhat on this very question.  

With 82% of its 751-teacher sample across sixteen archdioceses in the United States 

identifying as Catholic (p. 125-126), Cho’s study found “a Catholic teacher’s strong faith 

needs to be considered as one of the most important predictors that would create, sustain, 

and/or improve teacher commitment” (p. 132).  The relevance of this finding is bolstered 

by the fact that “commitment to mission” as an aspect of teacher commitment “is most 

strongly connected to Catholic teachers’ faith” (p. 132).  

The fundamentality of community to the mission of Catholic schools is well-

established.  While Cho’s study, along with a strong body of literature on the Catholic 

school, and this dissertation approach the question of community from the standpoint of 

the school’s operation, Francis and Egan (1990) approached the question of a Catholic 

high school’s faith community from the standpoint of students’ perceptions.  Variables 

such as baptismal status and Mass attendance weigh on the question of the degree to 

which “Catholic schools in the U.S. can be regarded as a faith community” (p. 599).  

Francis and Egan’s approach highlights one limitation of the present study, which is the 

limited population that this study engages (school faculty and leadership; i.e., not 

students).  Nonetheless, the findings of this study should inform the ability of its two case 

schools to answer Cook’s question of whether Catholic schools live up to their stated 

mission.  
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Imbued with a Catholic worldview. On its surface and beyond any physical 

signs or symbols of the Catholic faith, it may be asked what makes a Catholic education 

Catholic beyond its religious instruction.  Indeed, like other schools, Catholic schools 

teach the same disciplines (e.g., mathematics, social sciences, physical sciences).  This 

fourth mark, however, charges the Catholic school with ensuring that “Catholicism... 

should animate every aspect of [the Catholic school’s] activities and its curriculum” 

(Miller, 2006, p. 44).  Specifically, “it must foster love for wisdom and truth, and must 

integrate faith, culture, and life” (p. 45).  

Sustained by Gospel witness. This fifth and final mark of the Catholic school 

concerns the indispensable role of each Catholic educator as a witness of the Gospel.  As 

Miller (2006) claims, “More than a master who teaches, a Catholic educator is a person 

who gives testimony by his or her life” to the Gospel (p. 53).  This mark serves an 

expansive role in defining the concept and practice of Catholic education, showing how 

these are not spatially confined to the walls of the school or classroom nor temporally 

limited to the time between the bells of the school day.  Rather, this mark highlights the 

critical human dimension in those called as educators.  It is their witness that sustains the 

Catholic school.  

National standards and benchmarks. As stated earlier, Catholic schools across 

the United States have a local as well as a universal dimension to their purpose and 

operational character.  Regarding the latter dimension and in an age that increasingly 

demands institutional accountability and success metrics in schools, Loyola University 

Chicago’s Center for Catholic School Effectiveness along with Boston College’s Roche 

Center for Catholic Education produced the National Standards and Benchmarks for 
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Effective Catholic Elementary and Secondary Schools (2012).  The task force responsible 

for its creation was comprised of both lay and religious practitioners and scholars in 

Catholic education.  The stated purpose for this resource is “to describe how the most 

mission-driven, program effective, well managed, and responsibly governed Catholic 

schools operate” (vi).  Building each standard and its accompanying measurable 

benchmarks upon Miller’s (2006) five marks of Catholic schools, this document 

addresses varied operational “domains” of Catholic schools and serves as a tool available 

for Catholic schools to utilize as they seek to live out their mission ever more truly (vi).   

As the National Standards and preceding body of literature demonstrate, 

documents produced by entities of the Roman Catholic Church and its leadership as well 

as by lay people show a deep tradition of thought and commentary not only on the nature 

and mission of Catholic schools but also on those tenets of faith (and values derived from 

them) that inform Catholic schools’ raison d’être.  Despite the clarity and direction that 

exists, however, Catholic schools and their leadership in the twenty-first century still face 

challenges as they seek to remain faithful to their Catholic identity.  This literature review 

concludes with a brief discussion of some of these challenges.  

Contemporary Challenges for Catholic Schools 

As all schools must be aware of, respond to and (when possible) anticipate 

changes that may affect how they operate and approach the education of young people, so 

must Catholic schools.  Particularly as faith-based schools with a unique history in the 

United States, Catholic schools must grapple with how to fulfill their evangelizing and 

saving mission.  Three challenges exist that, though not exhaustive of all the challenges 

American Catholic schools face, shed light on this reality.  
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Cultivating School Leaders as Strong Faith Leaders 

In addition to being strong educational and administrative leaders well-versed in 

areas from policy to pedagogy and curriculum, leaders of Catholic schools face the 

distinct challenge of being leaders of the faith community that their school, at its core, is.  

Cook and Simonds (2011) attest to certain questions that Catholic school leaders must 

face: “What is the charism of Catholic school education today?  What is its distinctive 

purpose and unique gift to the Church and society?  Catholic school leaders...must 

address these questions if we want Catholic schools to remain relevant” (p. 319).  This 

review’s earlier discussion of the anthropological dimensions of the human person from a 

Christian perspective and how these are to be engaged in a Catholic school setting 

(Manning, 2014) further attest to the unique place that the faith must occupy in the 

professional preparation and practice of Catholic school leaders in their communities.  

Indeed, to be able to operationalize these competencies through observable actions, 

Catholic school leaders must themselves first have a strong faith background from which 

this leadership would originate.  

Accordingly, Catholic education literature addresses the need for Catholic school 

leaders to be strong faith leaders, some of which addresses such leadership from the 

perspective of Catholic education in Australia.  Belmonte and Cranston (2009) found that 

Catholic school leaders in Australia serve as “community gatekeepers, assuming 

responsibility for fostering the faith development of the school community” (p. 300).  In 

addition to the consistency of their findings with the wider body of literature that also 

indicates this same importance, several elements of Australian Catholic schools’ context 

mirror American Catholic schools’ context, such as a long tradition of educating the 
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young in their nation, having predominantly lay leadership, and embracing ethnic and 

religious diversity in their schools (p. 296).    

In examining how faith leadership may be exercised by Catholic school leaders in 

Australia, Neidhart and Lamb (2016) found that “four interrelated themes” of faith 

leadership surfaced as shared by principals: “teaching religious education, leading prayer 

and liturgy, evangelization within the school community, and community building” (p. 

53).  Similarly, Cook (2015) recommends that such leadership by Catholic school 

personnel must be shown in concrete and visible actions that can be witnessed by 

students as an example to follow (p. 74).  These research findings align with Miller’s 

(2006) fifth mark of the Catholic school – being sustained by the Gospel witness of 

school personnel – and represent a constant challenge and opportunity for Catholic school 

leaders to be true leaders of faith as they are leaders in education.  

Responding to Different Cultural Demographics 

Religious experience is highly personalistic and may, in part, be founded on 

cultural – even nationalistic – elements that inform that experience. Walch (2016) 

referenced this element with regard to the advent of urban Catholic school communities 

in the United States following the Civil War and this reality is just as true now, 

particularly in light of a growing Latino presence in the United States.  Seventeen percent 

of the United States population is Latino, as are 38% of Catholics and 67% of practicing 

Catholics (age 18-34) in the United States (Corpora & Fraga, 2016, p. 112).   

Considering this cultural demographic landscape, Latino enrollment in Catholic 

schools is seen as both a challenge and an opportunity for these educational communities 

of faith.  Questions of access, inclusion, and accommodation surround this dynamic of 
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cultural diversity and it is clear that specific and intentional strategies are necessary not 

only to attract Latino families to Catholic schools but also to make them feel at home in 

them and share ownership of them as members of the communities.  Corpora and Fraga 

(2016) speak to several such strategies that concern intentional prioritization, training of 

Catholic school personnel, and relationship building (p. 118).  In particular, the role of 

language in communications and classroom instruction (e.g., English, Spanish) is thought 

to play a significant role in serving Latino families in Catholic schools (Notre Dame Task 

Force, 2009).   

While the presence of cultural, ethnic, national, and linguistic diversity has 

occurred in the history of Catholic education in the United States, more recent iterations 

of diversity and how the Church responds to it (such as the example of Latino enrollment 

in Catholic schools, described above) present a new challenge to which Catholic schools 

are looking to respond as a community of faith.  Given the teachings of the Church on 

principles such as community and concern for human dignity, as well as on virtues such 

as charity and solidarity, it may seem inconsistent or at least out of place for its 

membership to struggle to adapt these clear teachings to the ever-present reality of 

diversity.  As a reality that is lived, however, community is not simply an ideal to be 

created – a mere end-product – but is also an ongoing process of creation.  As a 

community is made of its members, so Catholic schools are faced with the challenge of 

living the Catholic faith in their daily lives.   

Operating Under the Presence of Varied Catholic Identities 

The two preceding challenges for Catholic schools concern the exercise of faith 

leadership and the diversity that Catholic schools must choose whether and how to 
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embrace.  These challenges point, in part, to a third challenge that faces Catholic schools 

as communities of faith that seek to live a distinct Catholic identity: the presence of 

varied Catholic identities.  While all Catholics profess the same creed and may participate 

in the ritual of the Mass (consistencies among Catholics across the world), differences do 

exist among Catholics in the United States that concern matters of faith.  The percentage 

of Catholics who support the two dominant political parties in the United States 

strattles the 40% mark (44% identify as Democrat, 37% as Republican). Concerning 

views on homosexuality and same-sex marriage, high tension subjects in Catholic 

discourse, 70% of Catholics believe homosexuality should be accepted and 57% 

“Strongly favor/favor” same-sex marriage (Pew Research Center, 2018).   

Though absent an issue-by-issue catalogue of matters of faith, these statistics are 

illustrative of significant diversity concerning matters of faith and politics that can weigh 

into the personal views and identities of Catholics across the United States.  What 

constitutes a lived Catholic faith and the concept of a community of faith, therefore, is a 

fundamental question for Catholic schools seeking to cultivate a cohesive, Catholic 

community.  

Summary  

Through its history and tradition stretching across millennia, the Catholic Church 

has sought and continues to seek what it means to live the fullness of the Catholic faith as 

a disciple of Jesus Christ.  Modern Catholic education is a reiteration of this longtime 

search and, as modern communities of faith, Catholic schools are charged with how best 

to cultivate and model strong community as lived and taught by Jesus.  The literature 

reviewed here offers testimony to this searching and contributes greatly to the 
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understanding with which Catholic schools proceed in this regard.  Still, it remains how 

distinct Catholic schools, led by their respective leadership and faculty, both understand 

and operationalize community in their schools, understanding that their schools have a 

mission grounded in the Catholic faith.  A description of the methodology with which 

this question was explored follows.    
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CHAPTER 3: METHODOLOGY 

Introduction  

The purpose of this qualitative multiple-case study was to uncover the tenets that 

underlie community as understood and operationalized in a Catholic school context by 

administrators and faculty at two distinct, yet exemplary, Catholic high schools in the 

United States.  The centrality of community to the identity of the modern Catholic school 

cannot be overstated whereas its lack of definition as both concept and practice in the 

Catholic school is, to the contrary, rather understated.  This study provides valuable 

footing upon which greater understanding may be built among scholars and practitioners, 

alike on the meaning of community in the twenty-first century Catholic high school.  

Moreover, this study contributes value to other salient and related lines of inquiry in 

Catholic education literature that include community as a central concept.  

Research Question  

What does community mean in the American Catholic high school as reported by 

administration and faculty?  

Research Design  

Case Study  

This qualitative study follows a multiple-case study design as defined by Yin 

(2009), with each of two Catholic high schools serving as a unique case.  Seeking to 

uncover the meaning of community according to the administration and faculty of two 

Catholic high schools in the United States, this study required a methodological approach 

appropriate to the exploration of a real-life phenomenon and capable of accounting for 

multiple data sources in its analysis.  The case study as defined by Yin (2009) fit this dual 
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purpose exactly, his "twofold definition" being inclusive of design, data collection, and 

data analysis (p. 18).   

Exploratory  

Though informed and inspired by Catholic education literature and couched 

amongst existing research on the culture, Catholic identity, and leadership of Catholic 

schools, this study does not attempt to verify, reinforce, or contradict any existing theory 

in any of these or other areas. Indeed, the case study may not be the most appropriate 

methodological choice to achieve any of these ends (Gerring, 2004, p. 350).  Rather, this 

case study is exploratory in nature, aiming to reveal the conceptual and operational 

meaning of community according to Catholic school personnel in two specific Catholic 

high school settings.  This study's use of these two unique terms – conceptual and 

operational – functions as a distinction between the understood and lived dimensions of 

community in how they are both expressed through the collected data sources and 

interpreted by the researcher.  Reliance on multiple data sources unique to two Catholic 

high schools (the two cases of this multiple-case study), particularly semi-structured 

interviews with administration and faculty of these two schools, document analysis, and 

observations through digital photographs, bolsters this study's exploratory nature as it 

neither presumes nor aims for its findings to serve as a grounding for de facto 

generalization for all Catholic high schools.  

Inclusion of Multiple Cases  

Accounting for variety of possible case study approaches, furthermore, this study 

followed a multiple-case study approach to strengthen its findings (as opposed to those of 

a single-case study).  Yin (2009) asserted that the findings of a multiple-case study can be 
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accepted as "more compelling [than those of a single-case study], and the overall study is 

therefore regarded as being more robust" (p. 53).  Indeed, individual Catholic high school 

settings and their administration and faculty can vary greatly on a nationwide level 

despite their common grounding in the Catholic faith.  The inclusion of more than one 

high school case in this study, therefore, provided the opportunity for comparison, 

offering a fuller understanding of how community is understood and operationalized in 

the Catholic high school than if limited to one case.  

Participants/Data Sources & Recruitment  

Population  

As of the 2016-2017 school year, there were 1,205 Catholic high schools in the 

United States, 30% of which were all-male or all-female (NCEA, Catholic school data).  

While high schools comprise less than 20% of Catholic schools and are responsible for 

less than one-third of total Catholic school enrollment in the United States (NCEA) they 

are, nevertheless, responsible for the formation of young men and women as they near 

adulthood and grapple with higher-order questions than their elementary and middle 

school counterparts.  These questions include, by virtue of their participation in a 

Catholic institution, how they understand and experience the Catholic faith (whether as 

Catholics, themselves or followers of another religious/faith tradition or none at all).  For 

this reason, exploration of the meaning of community in the Catholic high school piques 

my interest, especially as a former Catholic high school teacher and former educator of 

Catholic high school teachers.  This personal history, furthermore, provided an 

experiential reference point that uniquely equipped me to engage this particular 

population through this study.  
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Sample  

Great variance exists across the landscape of Catholic high schools in the United 

States.  Layers of geographic setting (e.g., region, state, urban/suburban/rural), size, age, 

history, education and governance model, and culture are but a small segment of the 

sources that contribute to the unique identity and make-up of each school.  Due to this 

variety, a multiple-case study that includes a sample size of two Catholic high schools is 

incapable of achieving a sample inclusively representative of these and all other 

variables.   

This study pursued a sample of two diocesan, coeducational Catholic high schools 

from the Midwestern United States.  At its outset, the process of considering schools for 

this sample originated from my network of former-colleagues currently serving in 

Catholic high schools, primarily in the Midwest and Great Plains but also spanning the 

United States, entire.  My direct experience with Catholic high schools (i) residing in 

different regions of the country and (ii) varying from (arch)diocesan to religious order-

run prompted initial inquiry as to how these two variables may impact the nature of 

community in the Catholic high school.  While these initial criteria would not have 

intended to suggest a specific proposition of this case study they, nonetheless, could 

have provided an opportunity to engage some inherent difference among the two schools, 

whatever the extent.  Still, selecting two diocesan high schools from the same region 

(Midwest) was sufficient for this study.  

Following these initial criteria, the selection of the two high schools that made up 

this sample were determined by a secondary set of two criteria:  

 Enrollment of at least 600 students, grades 9-12 
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 Acceptance rate of at least 90% of the latest graduating class to a postsecondary 

educational institution 

Having sought two exemplary Catholic high schools, postsecondary acceptance served 

as a base benchmark for schools with similar enrollment.  

Data Sources  

A common element of case studies is the inclusion of several data sources (Baxter 

and Jack, 2008, p. 554), a principal benefit of which lies in "the development 

of converging lines of inquiry [sic]" (Yin, 2009, p. 115).  The findings of this study relied 

on data gleaned from three data sources: semi-structured interviews, documents, and 

photographs of the school setting.  At each participating school, the school leader(s) 

participated in an in-person interview and assisted in the recruitment of five faculty to 

also participate in individual interviews.  To be eligible, each faculty member must have 

been a teacher at the school for at least the previous two, full consecutive school years 

and be identified by the school leader(s) as being among the school's best teachers and 

who represent the faculty’s diversity (as understood by the school leader[s]).  No other 

participant information was systematically collected.  

In addition to semi-structured, in-person interviews, data sources also included 

documents such as school handbooks, the school or diocesan teacher contract, 

promotional materials, and others as mentioned by school personnel or otherwise 

identified.  Lastly, photographs of the school campus provided insight as an additional 

data source, showing how community may be valued, expressed, and/or cultivated by its 

members.   
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Permissions for Access  

Initial approval was sought from Creighton University’s Institutional 

Review Board (IRB).  Once IRB approval was granted, the leadership of each chosen 

school was contacted through a direct email with a request for access to his school to 

conduct this study.  A written summary of the research project's question, purpose, and 

aim accompanied this initial written request and was followed with subsequent 

conversation.  These are included in Appendix A (School Participant Invitations).  

Data Collection Tools  

As enumerated above, three primary data sources were engaged in this study – 

interviews, documents, and observations (captured through digital photographs).  

However, only one of these (interviews) relied on a pre-designed instrument that 

facilitated data collection.  The interview is a natural and strong source of data in the case 

study (Yin, 2009).  In instances when interviews can be conceived and prepared, Rubin 

and Rubin (2005) recommended the creation of an interview protocol to guide these 

conversations.  While an actual interview may deviate from the protocol (e.g., if the 

conversation were to proceed in an unanticipated direction), it should nevertheless be 

“submitted to institutional review boards” (p. 147).  The interview protocol for this study 

is included in Appendix B.   

According to Rubin and Rubin (2005), interview questions take three forms: main 

questions, follow-up questions, and probing questions, each serving a unique function to 

invite responses from the interviewee (p. 134).  Of these three types of questions, “[t]he 

researcher normally prepares main questions prior to the interview” (p. 135) with follow-

up and probing questions being used dependent on how each interview proceeds and how 
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the interviewee is answering the main questions (p. 136-137).  To achieve the level of 

detail desired from main questions, their number should be limited to (roughly) six (p. 

135).  The protocol included in Appendix B includes ten main questions, however four of 

the ten questions are variations of the same question, asking how the interviewee, school 

leadership, faculty, and staff each lives out or contributes to community.  In this sense, 

the spirit of Rubin and Rubin’s recommendation was followed.   

Furthermore, Yin (2009) discussed the concerns that serve as quality measures of 

research design, namely those surrounding validity and reliability (p. 40-41).  To ensure 

construct validity and reliability of this protocol (according to Yin’s [2009] definitions of 

these concepts), it was submitted for review along with any relevant definitions inherent 

in any instruction or main question to this researcher’s dissertation committee to ensure 

consistency with the purpose and aim of this study, as well as its stated methodology. 

While document analysis and observations did not rely on an instrument as specific as the 

interview protocol included as Appendix B, these occurred according to specific 

processes outlined in the forthcoming data analysis section, below.  

Data Collection Procedures  

As explained earlier, this study used two Catholic high schools in the United 

States as its two cases, each of which adhered to a set of predetermined criteria to 

establish a degree of consistency between the two schools amidst any potential 

differences that may be present.  Each high school served as an environment in which the 

previously addressed sources of data were gleaned.   

Though the procedures that follow guided the entire data collection process, an 

acknowledgement of my own biases and the degree to which these or any personal 
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experiences could possibly have impacted this study must be acknowledged (along with 

the measures that were employed in order to check any biases that may be present).  As 

mentioned earlier, I have nearly seven years’ experience in Catholic education in multiple 

roles.  The subject of Catholic school community, therefore, is not a question that has 

been kept at arm’s length; rather, it is a reality that has been lived and a subject in which I 

am personally invested as an educator, as a Catholic, and as a product of Catholic 

schools.  The following procedures, therefore, were meant to preserve the integrity of this 

study’s data and the way they were collected.  

Interviews  

Interviews with personnel of each participating school were conducted in-person 

at a predetermined location and within a predetermined time frame, established with each 

school and scheduled with its personnel.  Each interview was guided by this study’s 

interview protocol and was audio-recorded using a digital audio recorder, even though 

not all researchers agree on the usefulness of exact responses of interviewees in data 

analysis and the results of a study.  While Stake (1995) contended “[g]etting the exact 

words of the respondent is usually not very important” (p. 66), Rubin and Rubin (2005) 

asserted “memory can be flawed and selective and what you think was said...is not a 

substitute for careful examination of the actual transcribed words of the conversational 

partners” (p. 202).  I sided with the latter sentiment.  Recordings were stored on a 

portable, password-protected drive to ensure safety and security of the audio files it 

contains.  Participants’ anonymity was ensured “by masking their names in the data” 

(Creswell, 2013, p. 175) and their personal identities were not linked to their responses in 

the reporting of the data.  
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In addition to audio records of interviews, hand-written memos were taken, which 

recorded key ideas and informed the process of analysis (Rubin & Rubin, 2005, p. 205). 

These, along with “preliminary findings,” were communicated to the dissertation 

committee periodically throughout the process of data collection as a bias-avoidance 

measure (Yin, 2009, p. 72).  Recognizing that “interpretations of the data always 

incorporate the assumptions that the researcher brings to the topic” (Creswell, 2013, p. 

83), these measures served to keep me accountable in keeping these assumptions and 

biases at bay.   

Documents and Observations  

The usefulness of various documents is common across studies, these documents 

being of different varieties (Stake, 1995).  Accordingly, a list of documents requested (if 

available) were requested of the Principal of each participating school for their retrieval 

and sharing.  This list is included in Appendix A (Participant Invitations).  If a 

participating school indicated that any documents required special safeguarding, I 

determined the conditions of storage and safety acceptable to the school and consistent 

with all ethical considerations of academic research.   

Similar to documents, observations serve to enhance the researcher’s 

“understanding of the case” (Stake, 1995, p. 60).  Time on-site at each participating 

school was allocated to view the physical environment and take digital photographs of 

any observations of the schools that were considered pertinent to this study’s research 

question.  Observations were focused on the following four categories: school 

architecture, common spaces, school grounds, and displays.  In this way, the physical 

spaces in which community occurs in each school could offer depth to this study, 
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particularly to the answers given by faculty and leader interview participants.  These 

photographs were stored in the same fashion as audio recordings (discussed above) and 

any dated memos taken during these observations were likewise included among those 

others communicated to the dissertation committee during the data collection process.   

Ethical Considerations  

Ethical considerations pertain to all steps throughout a research process and 

Creswell (2013) outlines common considerations to bear in mind through each step, 

beginning with earning the proper approval to conduct the study and permissions for data 

collection at research sites.  Regarding the former, all required documents were submitted 

for approval by Creighton University’s Institutional Review Board prior to data 

collection.  Appendices included as part of this dissertation include these documents 

(School Participant Invitations [Appendix A], Interview Protocol [Appendix B], 

Interviewee Participant Invitations [Appendix C], and In Vivo Codes [Appendix D]).  

Regarding choosing the two schools that served as this study’s two cases for 

permission, I pursued schools according to the aforementioned criteria that held 

geographic convenience, recognizing that “Almost always, data gathering is done on 

somebody’s ‘home grounds’” (Stake, 1995, p. 57).  Stake (1995) recommends providing 

information on the study and its purpose as part of this request for permission (p. 57), 

which I carried out.  I employed every reasonable effort to identify and avoid any conflict 

of interest in choosing research sites and/or interview participants by conferring with my 

dissertation committee at each step through the process for their assessment.  In reporting 

results, schools’ names are not given; rather, they are described only in demographic and 

broad geographical terms.  
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Regarding considerations for vulnerable populations (Creswell, 2013, p. 58), no 

children were interviewed or photographed in any phase of data collection even though 

data collection occurred inside the school setting.  Even so, interview questions pertained 

to the workplace environment and personal experiences of participants as employees of 

the schools and every effort was expended to ensure anonymity and confidentiality of 

their answers.  Audio files of interviews were stored on a password-protected drive to be 

kept only in my possession.  The names of interviewees were not disclosed in the 

reporting of findings nor are they expressly linked to the answers they provided.  Any 

memos or handwritten notes taken during interviews were typed and stored on a 

password-protected drive and handwritten pages were shredded and disposed.   

As discussed earlier, I approached this study with my own biases.  Indeed, 

“Researchers often have strong feelings on their topics” (Rubin & Rubin, 2005, p. 82).  

Creswell (2013) identified leading questions and the sharing of personal opinions 

throughout the course of an interview as actions to avoid (p. 58).  Accordingly, my 

dissertation committee reviewed this study’s interview protocol to ensure the proper 

phrasing of questions and I refrained from interjecting any biases or other opinions 

related to the subject of the study.   

This multiple-case study being exploratory in nature, it seeks neither to prove nor 

disprove an existing theory on how Catholic school community is understood.  Therefore, 

collected data was analyzed in this spirit and I sought to avoid analyzing and reporting 

data that would be in any way skewed to represent only (a) certain viewpoint(s) 

(Creswell, 2013, p. 59).  Every effort was made to correctly and meticulously cite the 

work of others whose work is referenced in this study.  
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Data Analysis  

While there were three primary data sources engaged during this study, each 

required its own analysis strategy in order for all, together, to inform this study’s 

findings.  

Interviews  

Completed and stored audio files of interviews were transcribed through 

submission to a transcription service.  Once transcribed, each interview transcript in its 

entirety was coded in order that all data may be preserved for analysis rather than risk the 

possibility of any discarded data that might otherwise “pull everything together” 

(Saldaña, 2009, p. 15).  Data first underwent a process of pre-coding to identify “rich or 

significant participant quotes” (p. 16).  Then, interviews were hand-coded using “In 

Vivo” coding in order that codes, themselves would use exact language used by 

interviewees (p. 3).  Codes were grouped into categories, followed by a second round of 

coding/categorizing so that “codes and categories...become more refined” (p. 10).  

Finally, relevant, categorized codes were combined into emergent themes, consistent 

with Saldaña’s “codes-to-theory model for qualitative inquiry” (p. 12).  These themes 

provide the basis – informed by analyzed documents and observations – for this study’s 

response to the research question.  

Documents and Observations  

Documents and observations (captured through digital photographs), along with 

interviews, serve to inform the answer to this study’s research question.  Regarding 

document review, Stake (1995) stated that documents “may be analyzed for frequencies 

or contingencies, such as how often school success is interpreted in terms of student 
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achievement,” for example (p. 68).  Stake relayed that meaning is found in 

“‘correspondence,’” or “consistency within certain conditions” (p. 78). Accordingly, 

documents and photographs of observations each first underwent independent analyses 

prior to being analyzed for their degree of consistency with responses of interviewees. 

Documents were analyzed according to frequency in the appearance of certain words.  

While identifying those specific words prior to review of the documents would have been 

premature, words related to the themes of culture, identity, and welcome/inclusivity were 

of particular interest to this researcher.  Photographs underwent one round of 

categorization according to four pre-determined categories.  Subsequently, these three 

data sources together worked in concert to provide a heading, or direction, as 

understanding was gleaned from the study’s results (Stake, 1995).   

Reflections of the Researcher  

My professional career has spanned seven years spent primarily in Catholic 

education, followed by additional time working as development council for Catholic 

entities.  Through a set of countless diverse experiences, one consistency that has shown 

itself to be fundamental to the success of these endeavors is the importance of 

relationship and community.  Persuaded in this fundamental component in professional 

practice, my experience has also indicated that each community is unique.   

As these realizations pertain to Catholic education in the United States, I have 

been inspired by the mission efficacy of some Catholic school communities while I have, 

on the other hand, been discouraged by the failure of other Catholic schools to live up to 

their potential in this regard.  Therefore, I hope that this study may even in some small, 

limited way help to identify any ingredient(s) in the “secret sauce” of Catholic school 
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community as lived in its fullest sense.  Further, I hope that my undergoing this research 

process and determining the findings of this study may help to identify practices that 

leaders in Catholic education may employ to strengthen their school communities, as well 

as better equip me with the knowledge and skills to cultivate community as a leader in 

my field.  The very process of constructing this Dissertation in Practice has deepened my 

knowledge base in this focused subject and has brought me yet more growth as a leader 

and lifelong learner.  

Summary  

The present study seeks to soundly expose what tenets underlie Catholic high 

school practitioners’ understanding and operationalization of community in their schools.  

Accordingly, this chapter has sought to explain the procedures whereby this multiple-case 

study methodology was employed in search of an answer to this question.  Through the 

use of a well-conceived and sound methodological approach (herein outlined), this study 

provides quality and actionable insight to Catholic school leaders as they seek to cultivate 

strong, Christ-centered, and mission-driven communities in their schools. 
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CHAPTER 4: FINDINGS 

Introduction 

This research project seeks the answer to the following, singular research 

question: What does community mean in the American Catholic high school as reported 

by administration and faculty?  Enriching this question is the additional context contained 

in the purpose of this study; namely, to uncover the tenets that underlie community as 

understood and operationalized, or lived out, in the Catholic high school.  From the end 

of February 2019 through the first week of April 2019, a total of twelve in-person 

interviews were conducted between School 1 and School 2.  These were conducted with 

ten faculty members (five from each of the two schools) and two administrators (one 

from each school).  In total, five faculty members are women and five are men.  Both 

administrators are men.  In total, the teachers’ expertise spans six content areas that they 

teach.  Five out of six participants at School 1 shared their total number of years of 

service at the school.  A range of four to seventeen years was given, the average being 

11.6 years.  All six participants at School 2 shared their number of years of service.  A 

range of five to twenty-two years was given, the average being thirteen years.   

Interviews at School 1 were conducted over several days.  Due to geographic 

proximity, this flexibility in scheduling was possible.  Interviews at School 2 were all 

conducted in one day due to the required travel to access the school site and this 

researcher’s limited availability for on-site presence.  Photographs of observations were 

taken while at each school and documents were made accessible from each school both 

via email and through the receipt of hard copies while on site.  Both Catholic high 

schools that participated in this study are coeducational (educating both female and male 
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students), diocesan high schools (grades 9-12).  Both schools are situated in the Midwest.  

School 1 is situated in its city’s downtown, whereas School 2 is located in a 

neighborhood within its city’s metropolitan area. According to the School Profile of each 

school (a summary of graduation requirements, curriculum, and statistics on students and 

faculty), School 1’s 2018-2019 enrollment was 632 students while School 2’s enrollment 

for the same academic year was 910 students.  

This chapter reports the perspectives of these twelve Catholic school practitioners, 

in addition to information contained in shared documents and photographs of each school 

site.  The results born from these data sources given in this chapter should be received 

understanding that they are presented having first passed through an interpretive analysis 

process by this researcher.  

School 1 

In Vivo Codes 

Through six in-person interviews at School 1, 225 In Vivo codes were generated.  

(See Appendix D for a comprehensive list of all In Vivo codes.)  All of these codes were 

categorized among nine distinct categories, from which two themes emerged, consistent 

with Saldaña’s “codes-to-theory model for qualitative inquiry” (2009, p. 12).  An 

exposition of each of these nine categories follows, followed by an explanation of the two 

emergent themes.  For the purposes of this chapter only a select number of example 

quotes will be presented that represent the meaning of each category.  These include both 

faculty quotes and administrator quotes. 
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Categorized Codes 

Faith. The Catholic school, and more broadly Christian education, has a 

decidedly faith-based mission and character.  A school’s Catholic identity is paramount 

to its ability to carry out its mission.  Faculty and administration at School 1 indicated a 

strong awareness of this in communicating their perspective on the place of faith and 

expressions thereof in their school communities.  

T1_3 shared the following when asked about what were the central qualities of a 

Catholic high school: “Jesus Christ, a relationship with Jesus Christ.  That’s why this 

place is here.  Our activities begin and end with prayer, our relationship.”  T1_4, a fellow 

teacher at the same school, reiterated a consistent understanding:  

That everything is centered in Christ.  That everything we do is about the whole 

person.  I think I speak for most of the faculty here.  We don’t look at our job as 

teaching our content.  We think our content is a vehicle for teaching.  To help 

these students become the best versions of themselves.  To become who God 

intends them to be. 

The statements of both of these teachers convey an understanding of their work that is 

grounded not in lesson planning and assessment, not even in students’ academic 

performance (though this latter characteristic also features prominently in the overall 

responses of interviewees).  Rather, at the core of their understanding of community is 

awareness of the transcendent – a relationship with God.  What is more, this particular 

faith belief is made operative in their community through the work of the school.  

Furthermore, their belief in this fundamental reality and reason for their school was 
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independently reiterated by their Principal (P1_1).  Asked to indicate central qualities of 

community at a Catholic high school, the following was shared by their Principal:  

Sure, faith.  Our Catholic faith, who we are.  It roots us. Participation in the 

liturgical and sacramental life of the Church.  We have values.  We define those 

as Catholic Christian beliefs that should guide and influence how we live our 

mission. 

The rootedness in faith and relationship with God expressed by these two teachers 

and the Principal of School 1 is consistent with its stated mission and core values.  This 

mission states, in part, “[School 1] challenges students to know and love God, seek 

knowledge and truth, respect the dignity of each person.”  Furthermore, its core values 

include descriptions that directly invoke relationship with God and other concepts 

consistent with a Catholic perspective.  As an example, School 1’s core value Love is 

followed by this description (shown here in part): “Reflects the essence of Christian life 

and is at the center of the two greatest commandments, to love God and others.”  The 

statement of mission, core values, and root beliefs appears on the walls in multiple places 

of the school.  
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Figure 1. Posted Mission Statement, Core Values, and Root Beliefs 

In addition to the representation of faith through the statement of beliefs and the 

importance of relationship with God, other dimensions of faith surfaced through the 

responses of interviewees that show how faith features as the very foundation of the 

school community.  Another such dimension that featured prominently in participants’ 

responses regards participation in rituals.  At School 1, participation in sacraments 

(particularly the Mass) featured prominently.  School 1’s Principal commented about the 

centrality of “Participation in the liturgical and sacramental life of the Church” to the 

Catholic high school.  

All five faculty participants from School 1 mentioned celebration of the Mass as a 

common practice of their school community.  Four of these faculty participants made 

specific mention of the occurrence of weekly, all-school Mass.  T1_3 made mention of 

the role of Mass and sacraments at School 1:  
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I love the way we have Mass set up.  I love our two chaplains that are here.  I am 

so lucky, and we can pinch ourselves, that we have [Father A and Father B], is 

being present here for the sacraments. 

School 1 has the unique benefit of close geographic proximity to the diocese’s cathedral, 

so weekly, all-school Mass is celebrated in the cathedral.  The Catholic faith recognizes 

the Eucharist as its source and summit.  At School 1, it figures as a regular and frequent 

ritual that demonstrates how the school lives out its understanding of community and 

invites its members to actively participate in that community.  

 

Figure 2. Cathedral Where Weekly School Mass is Celebrated 

 Faith at School 1 is shown prominently not only in beliefs and rituals but also in 

visible symbolism.  At the end of P1_1’s interview, P1_1 enthusiastically made the point 

of referencing the intentionality with which physical signs of faith had been re-positioned 
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across School 1’s campus since the completion of recent renovation and expansion of the 

school’s building: 

I think the only thing I didn’t touch on that I wanted to, hopefully you’ll see later 

at noon when we go for our walk.  We’ve really elevated the symbolism and the 

statues; the outward appearances that remind everyone that this is a Catholic 

school.  So, programmatic enhancements also have those physical reminders that 

we’re doing this [e.g. Catholic education at School 1] for a greater purpose.  

 

Figure 3. Statue of Mary, Mother of the Church On School Grounds 

While the physical presence of religious signs and symbols can seem like low-hanging 

fruit in considering a Catholic school’s understanding and living out of community, the 

presence of these symbols nonetheless suggest how, at an institutional level, the 

understanding of community is conveyed through these visible expressions of faith.  For 

these administrators and faculty, a relationship with God, participation in Catholic rituals, 
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and the prominent display of religious symbolism appear fundamental to their Catholic 

high school community and their projection of what that community is about.  

Pride in a legacy of excellence. Participants from School 1 spoke rather 

uniformly about the school’s sense of history and excellence, and members’ pride in that 

history. In the words of its Principal, “So we’re unique in our longevity.”  With over one 

hundred years having passed since the school’s founding, consciousness of this longevity 

and the resultant sense of tradition or history of the school was shared among four of the 

six participants from School 1 when discussing the qualities of community.  T1_2 

conveyed that School 1:  

…almost kind of reminds me of, like, a small private college that has been elite 

and has been around for a long time.  And so I think that’s uniting.  I think just the 

fact that you have multiple generations going through, there is a sense of pride 

that exists within the community. 

T1_4 of School 1 spoke of this multigenerational aspect in terms of legacy when 

asked what makes the school community unique:  

It’s the legacy of this place.  At the same time, I just want to add this, is that the 

students at our first year here, they know you’re the first.  And there’s going to be 

a second.  So the idea is that you’re going to be the first of a legacy. 

This sentiment shared by T1_4 conveys a sense of inclusivity; that even if students are 

not legacies in the sense that their father or mother attended the school, they are the 

beginning of that legacy (potentially) with their families.  One way the existing legacy is 

shown is through the presence of physical reminders of School 1’s longevity and 

excellence that are visible across school grounds.  Lined on the shelves of the Admissions 
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Office are yearbooks stretching back decades.  In the lobby of the gymnasium is a 

monument listing the names of those in the school’s Hall of Fame.  In the gymnasium, 

itself, championship banners are hung.  

 

Figure 4. Championship Banners in the School Gymnasium 

This existing legacy – and a sense of ongoing alumni ownership of and 

investment in the school – is also shown through plaques bearing the name of alumni-

stakeholders who contributed to School 1’s recent capital campaign.  Each plaque bears 

their name and a quote of their choice.  In Figure 5, a spirit of purpose and giving is 

conveyed to students. 

 

Figure 5. Alumnus benefactor plaque 
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Based on the participant responses garnered, pride in a legacy of excellence at School 1 

seems to be the one that is least founded in or relatable to the school’s explicitly Catholic 

identity.  Still, it featured as a prominent category of how the School 1 community is 

viewed by its faculty and administration. 

Mission and values. The mission statement of School 1 reads: “[School 1] 

challenges students to know and love God, seek knowledge and truth, respect the dignity 

of each person, and contribute to society through leadership and service.”  Whether this 

specific statement was referenced or not by administrators and faculty when responding 

to questions about community (and indeed it was), interviewees at School 1 made overall 

frequent mention of the “mission” of the school and gave indication of the values that 

they see as prominently featured in the understanding and living out of community.  

Consciousness of the school’s mission was shared by T1_4: “So there’s this real belief in 

the mission of this school.  And that it’s beyond…and I don’t know if everybody puts this 

into words, but it’s…the mission is beyond an education, and it’s beyond actually…it 

belongs to God.”  The Principal of School 1 framed mission in the context of the school 

being a part of the broader Church community:  

We have values, we define those as Catholic Christian beliefs that should guide 

and influence how we live our mission.  So obviously beyond the Catholic Church 

at large, our particular school mission.  The values that, like I said, influence our 

behavior within that mission, is all part of our community. 

Indeed, School 1 has identified six core values phrased as actions (Wonder, Strive, Love, 

Lead, Serve, and Honor) as well as six root beliefs that accompany this mission.  These 

root beliefs are presented as six short statements, three of which (for the sake of example) 
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read “With God all things are possible, “All are welcome,” and “The little things are the 

big things.”  Asked when and how these came about, School 1’s Principal shared that 

these core values came about as the result of the school’s participation in a university-led 

program that assisted the school in evaluating its Catholic identity.  The formation of the 

school’s mission statement and core values were informed by “a collaborative process,” 

the Principal shared.  

 

Figure 6. Core Values Mounted in the School Cafeteria 

Consciousness of School 1’s dedication to service was widely shared, consistent 

with its Mission Statement.  The school’s commitment to service featured prominently 

and, fundamentally, is seen as having its basis in faith; that the Catholic faith calls 

believers to serve one another.  T1_1 cited service as a central quality of community for a 

Catholic high school, stating: 

We work really hard at developing our service programs, and we have lots of 

different service activities that are geared toward the outer community… And 

through that I think it builds our own community too, because the kids are doing 

that together. 

This quote is representative of the “how” of service at School 1.  That is, service 

opportunities are organized through various programs instituted by the school, itself.  

T1_4 at School 1 explained one such program as the Haiti Program, wherein students 
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have the opportunity to sponsor an entire class of students at a school.  Also mentioned is 

a nearby soup kitchen with whom the school partners and through which service 

opportunities are provided to students.  Thus, formal programs provide an accessible way 

to invite students to participate in service to others and encourage in them a disposition of 

service.  

Beyond reference to the school’s stated mission, values, and beliefs, faculty 

shared other values that they see as alive at School 1 and/or important when considering 

the question of community.  Two such values that are not mentioned explicitly by name 

in its stated mission, values or beliefs are trust and respect.  Trust was mentioned by one 

teacher both in regard to trust among students and also among faculty and administration.  

Regarding students, T1_3 stated “most of the kids don’t even lock their lockers” on 

account of the culture of trust among students.  Regarding those with professional roles in 

the school, T1_3 stated, “I also think that the administration knows that we’ll follow the 

curriculum and trusts us to follow the curriculum, and to do the best as [possible].”  

Regarding respect, T1_5 shared a personal perspective in response to what may be central 

qualities of community: “But that I don’t think [solidarity] means that everybody’s 

necessarily on the same page or in agreement.  But I think there’s a…It calls for respect 

for one another where differences exist.”  T1_5’s understanding of mission, as with this 

understanding of respect, had a broader application as well.  This teacher stated, in a way 

regarding the school’s mission but also showing a broader application of respect 

previously mentioned, “Community to us and our students means, well, how do we go 

beyond our own walls and doors to foster community in the family because family’s 

important here?  But also what we’re called to do in the broader society.”  In this regard, 
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the responses from the administrator and faculty members suggest that community is both 

stated and lived out through the values and actions of the school’s stated mission. 

Academic rigor. School 1’s School Profile states that 96% of its graduates pursue 

higher education.  It also states that over one-third of School 1’s students took an AP 

(Advanced Placement) test.  On all sections of both the ACT and SAT, the mean scores 

of School 1’s students exceed the national mean scores.  

School 1 promotes a commitment to excellence in its promotional literature, as 

shown above.  The focus on academic accomplishments within the promotional literature 

represents another distinct quality of community for School 1.  Four of School 1’s five 

faculty participants discussed the presence of excellence, particularly with regard to 

academic achievement, in their school community.  Interestingly, all four of these 

participants conveyed this element using iterations of the same word: rigor.  As an 

example, in response to the question “You mentioned that there was unity around identity 

here. Can you expand a little bit on that?”  T1_2 of School 1 shared, “Yeah, I think there 

is.  There’s a unity around the fact that this school has been around for a long time and 

has kind of long-maintained a reputation for academic rigor.”  As a further example, 

T1_4 of School 1 also referenced rigor in relation to a described sense of “greater 

purpose”: “They [students] feel it [greater purpose] in the call to excellence, in the rigor 

of the school.”  T1_4 saw this common experience of academic rigor as a bonding agent, 

that “when they look back on this place it becomes a ‘braggable.’”  This same faculty 

member, however, addressed a concern with how this characteristic of the school (i.e. 

commitment to excellence) may be being compromised with regard to the needs of a 

segment of its current student population: 
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If I talk about students, and I mentioned this earlier, is that we…the pendulum has 

shifted to lower expectations.  I mentioned that we have a higher population of 

students with needs, and we’ve lowered the bar.  That’s false charity.  We don’t 

expect as much from you.  That’s wrong.  And I feel that has hurt the sense of 

community.   

While an explanation of school-wide teaching and assessment practices may bear light on 

T1_4’s perception of lower expectations on some students by School 1 (and whether or 

not that perception is indicative of the lived reality at School 1), that question is outside 

the scope of the present study.  However, T1_4’s comments on the school having 

“lowered the bar” are inconsistent with other teachers’ shared perceptions.  Speaking of 

rigor and support, for instance, T1_2 shared the school had, in the last few years, 

increased its self-awareness of the fact that “we can’t just coast on reputation forever.  

There needs to be some accommodations being made.”  T1_1 corroborates this in some 

more depth: 

Catholic school is famous for, notorious for – I don’t know which – just being 

academically rigorous, and I think we’ve gotten better in the last few years at 

helping kids achieve that.  We’ve done a better job, I think, of supporting 

them…we’re doing a much better job recently of meeting kids where they are and 

having not only the mental health piece, but also the academic support systems in 

place so that community can be, I think, more authentic because we’re not starting 

with the expectation of perfection. 

T1_5 also spoke to School 1’s effectiveness at supporting students (and families), 

referred to here as “stakeholders”: “I’m not going to say we’re perfect, but I will say 
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relatively skilled at helping a diverse group of stakeholders progress through this school 

and come out better for it in the end.” 

Consistent with T1_1’s, T1_2’s and T1_5’s perceptions, School 1’s literature 

promotes an understanding of compatibility between maintaining high academic 

standards and providing the support students need to meet them.  School 1’s Parent 

Handbook explains the extent of its Student Support Services, including its Academic 

Support Classroom (ASC).  The philosophical grounding of these provisions is given 

with the following statement from the Parent Handbook: 

Essential to Catholic Social Teachings and integral to our mission is the call to 

respect the dignity of each individual.  We believe all students have a right to a 

comprehensive, student-centered education, adapted to their needs and designed 

to equip graduates to embrace the next challenge in life, build self-efficacy, and 

realize their unique, God-given talents and gifts. 

This statement and the statements of T1_1, T1_2 and T1_5 suggest that, in 

contrast to T1_4’s perception, School 1 exhibits an appreciation for the compatibility 

between a commitment to academic excellence and a commitment to providing the 

accommodations necessary to support and guide their students, however newfound that 

appreciation may be.  Indeed, both T1_1 and T1_2 referenced this as a newer intentional 

focus of School 1.  What is more, this belief in the compatibility between the two is 

grounded in an understanding of what Catholic education entails.  As a community is 

made up of its members, School 1 appears to appreciate the call to welcome and serve all 

students and that this practice need not be incompatible with maintaining high academic 

standards as a quality of its community.  
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Striving and struggling for constant improvement. Throughout the comments 

shared by faculty and the Principal of School 1, each of them provided a comment or 

comments that could be termed as indicative of a communal striving in the sense of 

improvement.  These comments fell, generally, in one of two categories: striving that was 

organization-centered or striving that was student-centered.  

Regarding organization-centered comments, teachers focused primarily on the 

formal, professional areas of their role in the school and the functioning of the school.  

T1_2 provides an example of such a comment oriented toward the technical functioning 

of the school: “…we’re always looking and reevaluating what we’re doing and what are 

best practices.  And there’s a striving for excellence.”  This same teacher provided an 

example of the school’s reevaluation of its practices as regards its public image with 

stakeholders.  Recounting parent and/or student survey results that were being presented 

to faculty, this teacher shared that “it just revealed that our school had put a high 

emphasis on rigor…with maybe the end result that we were pushing some kids toward 

burnout.”  According to T1_2, the Principal “really made it the mission of the past four 

years to become a welcoming school to those who may be outside the bubble.”  

T1_1 also provided commentary on a general climate of striving, of constant 

improvement, noting an additional dimension of that:  

Our leadership is absolutely committed to us constantly improving.  And that’s 

great and it’s also exhausting…  Sometimes we add, and we add, and we add, and 

we add, and we don’t take away.  And sometimes we get a little too complicated, 

and we could just simplify. 
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These two teachers’ comments demonstrate self-awareness both on the part of School 1 

but also at a personal level, considering their striving personally and as part of School 1.  

This striving was echoed by School 1’s Principal.  Discussing teachers’ role in the school, 

he stated: 

If all they want to do is teach, I advise them to find another high school, because 

there’s good places to teach.  But what’s gonna make this place not only thrive, 

but personally I believe what’s gonna make you happy, is if you’re involved 

outside of your classroom…  That sense of community requires them to be more 

than a content teacher. 

Here again, the dual personal and organizational dimensions of School 1’s organization-

centered striving is highlighted. 

Comments of striving also focused on students and how they could be better 

served in a direct way.  For example, T1_1 spoke in terms of supporting students from a 

mental health standpoint who are experiencing high anxiety:  

…I’ve had hockey players, senior boys in tears in the next room.  Like, what is 

happening, you know?...  So we as a community try to deal with it.  We try to deal 

with it.  So the guidance office has seen it.  I have seen it as a teacher.  We’ve had 

more students in the past few years calling in sick, or their parents calling them in 

sick, or trying to do school from home because of anxiety-related issues.  So, as a 

community, we’ve spent some time over how do we address this?  This is not 

something that we want to let go. 

Outside of responding to student anxiety, comments indicative of striving 

surfaced in relation to embracing the growing diversity of School 1’s student body.  T1_5 



COMMUNITY IN CATHOLIC SCHOOLS 	 65	
	

shared, “We realize – and the leadership realizes – that piece of cultural competency is 

something we’re working on more diligently.  I’d be naïve to admit we don’t have 

struggle.”  This comment highlights not only the element of movement and constant 

improvement but also the imperfect nature of community; that a community may struggle 

and that improvement is necessary.  Thus, together, participants’ comments indicate a 

climate of constant striving amidst struggle. 

Embracing growing diversity. At School 1, discussion of context surrounding 

the growing and various dimensions of diversity at the school among members was 

widely shared.  From a statistical standpoint, the Principal offered the following context: 

“So we’re 30% non-White.  We’re about 12-15% non-Catholic.  Fifty percent on tuition 

assistance.  We have an incredible socioeconomic range…  We have families here 

capable of giving multi-million dollars and we have the classic urban kid.”  Thus, 

awareness of the diversity of community members, specifically regarding students and 

their families, spans race, faith, and socioeconomic status. 

Together, comments shared by the Principal and faculty of School 1 convey the 

reality of growing areas of diversity in their understanding and experience of community 

at School 1.  Their perspective on this reality, as well as a recollection of ways in which 

the school or members of the school (including themselves) have responded to or 

engaged with this reality express unique qualities of community for School 1.  From a 

philosophical standpoint, T1_5 shared the following: “I think we’re tasked to serve all.  I 

think we’ve come to recognize that goal more in the last seven years than before.”  

Several faculty spoke about diversity, communicating not only an awareness of 

this growing diversity in the school but also regarding how the community is responding 



COMMUNITY IN CATHOLIC SCHOOLS 	 66	
	

to it. T1_1 shared, “So, our school community is becoming a little more…a lot more 

diverse than it used to be, which is a really great thing.  I mean, we used to – just didn’t 

have that many students who were cultural or racial minorities.”  Following this 

statement, this particular teacher then recounted an instance of student behavior related to 

a class text being read: “He just started making fun of [class text characters’] names in a 

way…  But what he didn’t think about was we have one black student in that class.  And 

so later, after class…I pulled him aside…”  

How School 1 responds to the increasing diversity of its student body was also a 

concern of T1_2:  

But my fear is that we open the doors, but if we’re not providing things like ESL 

or if we’re not even changing the way that we engage with our faith our what our 

Mass looks like, then are we really welcoming students or are we just letting them 

in and expecting them to adapt to the majority culture? 

T1_5 elaborated on steps the school is taking to support and welcome its students:  

For example, with our African American students, they have an adult male who 

meets with those students on a regular basis and discusses the issues of 

importance to them or what they’re experiencing here at our school.  At this point, 

I know there’s plans for growth later…  The same thing with our young African 

American women.  There are adults who meet with them and talking to them. 

T1_5 also, however, relayed an awareness of how a wider effort, perhaps one that was 

not focused solely on addressing the needs of a specific segment of the student body but, 

rather, addressing the issue of diversity with the student body as a whole, may be needed.  

In particular, this teacher learned that although the school “wanted to make sure we 
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handled [African American History Month] adequately and rightly” those “who lead our 

young African American students in their discussions” shared student reactions to how 

the month was addressed: “Some things were good and some things were bad.  I think 

that kind of says, alright, here’s how we do it better next time.”  

In addition to racial diversity, diversity in embracing faith was also cited by 

interview participants, in both students and faculty.  Regarding the latter, some teachers 

are not Catholic, as T1_4 cites:  

We have that component that there’s a Catholic community here but not 

everybody’s necessarily embracing it to its true sense.  We have Protestants here 

as well who are embracing their faith really wonderfully.  So there’s that 

dichotomy there, which could be a problem.  Could be. 

Adding to this context of varying levels of embracing faith among faculty, T1_5 

expanded this context in discussing differences even among Catholics, themselves, in the 

school community as well: 

Well, I think our families come from a diverse group of Catholics.  I’m not going 

to perpetuate stereotypes here.  But some of our families come from this partner 

school, which generally draws from this neighborhood of the community.  

Another come from this partner school or this suburb, which comes from this part 

of the community.  Another come from this group.  I think when they come from 

those experiences, they all bring different parts of the story with them.  Then that 

changes the areas of concern that are ... that they're most passionate about. 

Whether it be dignity of all life here because that's passionate there or the dignity 

of work here.  I'm sure using Catholic social teachings to try and show that 
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diversity.  But I think while all of those things are important to us I think we 

become passionate about more things just based on our own experiences. 

To School 1’s participants, embracing the diversity of its members appears to resonate as 

a salient and important matter for their community. 

Developing belonging. Along with School 1’s multigenerational sense of 

tradition and history and with its sense of togetherness, many participants’ comments 

centered on what this researcher terms a sense of belonging, or the importance and 

dynamics, thereof.  This sense was discussed primarily as regards three member 

subgroups of the community: teachers, students, and parents. 

T1_2 spoke with some depth regarding the dynamics around first joining the 

faculty at School 1.  While this teacher shared “I would never leave [School 1] for 

another high school” a recollection of the difficulty of first joining the faculty and 

community as a previous newcomer was also shared.  T1_2 stated, “I mean, we had some 

people in our department that were not welcoming to me coming in.”  That said, T1_2 

also shared a vivid recollection of the support received from administration when 

transitioning into the community:  

I think in that first year, which was a difficult year, the thing that kept me here 

was our administration.  I think our Principal and Assistant Principal and the Dean 

of Students, We have a new one this year… but they were very integral in 

checking in with me, making sure I felt welcomed, making sure that I felt 

supported… 

In the same vein of belonging in the teacher subgroup, several teachers discussed the 

cultivation of their personal relationships with one another and how to foster those 
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outside of the school day.  Four out of the five teachers, in fact, mentioned gathering for 

drinks outside of work.  T1_4 shared, “So we implemented on every other Friday Happy 

Hour down at [the bar]…  That’s what we need to do.  We need to just see each other 

outside of this place.”  There was a consistent mention of these gatherings by faculty 

participants that indicate a desire for belonging among teachers at School 1 and active 

steps to foster it. 

Indeed, this sentiment and importance of fostering a sense of belonging was 

echoed by other participants, especially regarding students and parents.  School 1, in fact, 

is in the process of establishing a “House System” whereby a greater sense of belonging 

is hoped to be fostered throughout the school community.  T1_4 shared, “So we’re going 

to have four houses.  And it’s very much the sense of belonging.  We have a mission 

statement for that… so we want students to have a sense of belonging, a call to 

excellence.”  T1_2 and T1_5 commented on the implementation of the House System as 

well.  T1_2 shared how its implementation may “go a long ways toward blending kids 

into different groups.”  In addition to the “identities” T1_2 mentioned students have 

based on the feeder school they attended, the following was shared: 

…where my heart kind of goes to is a lot of the public school kids that we’re 

getting, especially someone who didn’t come through the feeder schools.  And 

just feeling like, Well, where’s my place?  Especially if I’m not white, 

middle/upper-class from feeder school. 

T1_5 shared further that, functionally, houses would facilitate opportunities to “talk about 

school things but also non-school things.  It’s another way to foster community.” 

Accordingly, this would serve as a system to foster belonging among students. 
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Another dynamic of belonging was shown in T1_1’s response to what makes 

School 1’s community unique:  

…we do a really great job of celebrating and mourning together.  We’ve had 

some students go through some incredibly rough things.  We have a couple of 

freshmen who have lost…one freshman lost his brother unexpectedly and in a 

violent way this fall.  We had another freshman lose his father.  And I think we do 

a pretty good job of mourning with them and allowing them to mourn and 

supporting them and praying for them.  And yet, we do a really great job of 

celebrating, too. 

Together, these anecdotes recounting recent events at the school that communicate the 

dynamic of belonging provide a picture of what community means at the school. 

Another dimension in which belonging was shared regards the parents at School 

1.  At the front of School 1’s Parent Handbook is a letter from the Principal.  This letter 

begins thus: Dear Parents, Welcome to the [School 1] family!  At [School 1], we enroll 

families, not just students.”  The letter goes on, “As the primary educators of your child, 

more than dropping your child off and paying tuition, we ask for your partnership to help 

us deliver our mission…”  

It is evident from interview testimonies that parents indeed play an active role in 

the life of the community, both in volunteer support and, at times, as employees of the 

school.  This resonates as an element of how belonging is developed at School 1.  

Regarding the former (volunteer support), P1_1 explained the role of the Parent 

Ambassador Program: “They’re out there, spreading the good word, setting up tables 

after church if we ask them to, staffing events, telling their story…”  T1_2 saw the 
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robustness of School 1’s parent involvement as a factor that differentiates School 1 from 

previous experience with a public school:  

So I think there is a level of support and engagement from a lot of the parents.  

Obviously not from all, but from a lot of the parents in their children’s education 

that sets us definitely apart from what I’ve seen in the public and charter schools. 

This involvement reaches into parents employed by the school as well.  In discussing the 

school’s chef who “sent all her kids here,” T1_4 shared, “…how does that not build 

community?  She’s doing beyond.  She’s always giving.  She sees someone who doesn’t 

have enough, she gives them.”  Belonging across the School 1 community, thus, seems to 

be of uniform importance among its varied members. 

Experiencing a sense of togetherness and wholeness. Throughout interviews 

with many participants from School 1, many statements were shared that brought out 

what seemed to express a quality of community related to experiencing a sense of 

togetherness and wholeness.  Somewhat, though not completely, distinct from what could 

be understood as values, these statements pointed to their understanding of the feeling 

that can be sensed by members of the community while carrying out their roles.  One 

such aspect that emerged from both administration and faculty was a sense of 

togetherness, or one-ness.  School 1’s Principal stated, “there’s a sense of the whole 

beyond the individualistic”.  Responding to how faculty live out or contribute to 

community at the school, the Principal stated “We take care of kids.  We take care of 

each other.  I have an expression that I use: take care of yourself, take care of each other, 

and take care of this place.”  T1_1 echoed this exact saying as well.  
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This sense of wholeness was also expressed in terms of being like a family.  T1_1 

in discussing the teachers of the school stated, “Within the teachers, though, I think 

we’ve come to picture it almost like we’re a family in the sense that we’re brothers and 

sisters and all the good and bad that comes in with that.”  Yet another teacher, T1_3, 

expressed this wholeness anecdotally:  

A teacher has a migraine, or a teacher has a kid you have to go home and take 

care of, other teachers just jump right in, and kids walk into classrooms and say, 

‘Oh, you’re here.’  Yeah, So-and-So had to go home.  ‘Oh, that’s cool.’  They see 

that philosophy, it’s not all about me.  That’s for community. 

Reminiscent of how parents are invited into a sense of belonging at School 1, a 

sense of togetherness and wholeness also appears to reach beyond the school walls to 

include School 1’s stakeholders.  For example, School 1 recently completed a capital 

campaign.  In its literature, prepared for the school’s stakeholders from whom the school 

would seek support, investment was framed in terms of the community’s members.  One 

piece of this literature stated, “Our community and the individuals within strive to honor 

God…  Our goal is to remain a Catholic school for all.  We continue to give out more 

tuition assistance than any other school in [Region, State].”  Also stated was, “YOU, our 

beloved community, can help us reach our goal…”  This literature, in other words, did 

not make a distinction between the school community and its stakeholders from whom it 

sought support.  Rather, stakeholders were addressed as part of the community.  Through 

these (and many more) statements of teachers as well as School 1’s literature, a consistent 

character of togetherness and wholeness was shown that spoke to the school’s lived 

character. 
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Approach and qualities of school leadership. The final category that emerged 

from participant interviews concerns School 1’s leadership, both self-described (by the 

Principal) and as described by faculty participants.  Outside of discussing the governance 

and leadership structures in place at School 1, the Principal highlighted the importance of 

being a strong voice as the leader of the school.  P1_1 shared:  

I don’t believe that you can be silent, or merely lead by example.  I think effective 

leaders in Catholic organizations have to speak and be heard by those they are 

leading.  So, I think that is one of my essential roles in the community. 

Faculty participants shared other observations of how community is understood 

and lived out through leadership.  T1_1 shared an example of how the school’s leadership 

listens to others: “They are very good at listening to what people are seeing as needs…”  

T1_3 expressed recognition of leadership’s regard for the value of others’ time: “One, 

they make their meetings very efficient.  I think it’s community.  I can go in there, see an 

agenda, and know that I’ll be out at a certain time…  They’re efficient.”  T1_3 also 

shared that the school’s leaders “also contribute in constructive criticism.”   

Furthermore, T1_5 commented on how the school’s leadership takes an active 

role in addressing the needs of community.  With regard to embracing growing diversity 

in School 1, T1_5 shared the following: 

Even in recent meetings we’re reminded of those challenges [i.e. cultural 

competency] and how they’re [leadership] the ones who are doing this and they’re 

the ones who are on the forefront of organizing those groups, having that 

dialogue…  I think definitely they’re taking an active role. 
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These comments on leadership, as they relate to their corresponding codes, could 

also be seen through this study’s category of sense of togetherness.  Indeed, these 

recollections, both by the Principal and by faculty, anecdotally illuminate the lived reality 

in the school regarding community and how professional roles and relationships are 

carried out, specifically with how actions of School 1’s leadership impact the community.  

However, being focused on the leadership of the school, a separate category was deemed 

appropriate.  

Emergent Themes 

Recognizing the interpretive element to the analysis of this study’s data and, 

therefore, the varied end-results with which these categories could be grouped into 

themes (let alone arrived at), two themes nonetheless emerged out of the nine identified 

categories: 

 Theme 1: Being guided by faith, legacy, values, and academic rigor 

 Theme 2: Imperfectly striving to constantly improve, with a focus on creating 

togetherness and belonging amidst diversity 

Theme 1 is composed of four of the nine categories (Faith, Pride in a Legacy of 

Excellence, Mission and Values, Academic Rigor).  Theme 2 is composed of the 

remaining five categories (Striving and Struggling for Constant Improvement, Embracing 

Growing Diversity, Developing Belonging, Experiencing a Sense of Togetherness and 

Wholeness, Approach and Qualities of School Leadership).  Based upon the data supplied 

and subsequent analysis, the four categories making up Theme 1 represent the core (and 

perhaps more constant) elements upon which School 1’s community is founded and by 

which it is guided.  The data supplied suggests that the five categories making up Theme 
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2, by contrast, represent the dynamics that, at the present time, inform participants’ 

understanding of School 1’s community and, thus, how they assign meaning to the 

concept (i.e. community) at School 1.  What these categories and themes cannot do, by 

themselves, is cohesively explain how community is, in the end, understood and lived out 

at School 1. 

How community is understood at School 1. Based upon the analysis of 

available data, community at School 1 appears to be understood thus: a group or groups 

of invested stakeholders whose educational mission, grounded in the Catholic faith, is 

animated by its (i) sense of togetherness and wholeness and (ii) values and whose efforts, 

though imperfect, are directed at continual enhancement of the school’s mission 

effectiveness.  Inclusive of the diverse elements that emerged during the study, the above 

understanding not only incorporates the emergent themes and the categories they contain 

but also describes their relationships and how they, together, represent community as 

concept at School 1.  According to this understanding, the school’s community members 

serve as the community’s input, which generates the momentum through which the 

mission in its ideal form can be strived for.  

How community is lived out at School 1. How community is perceived to be 

lived out at School 1, rather than being distinct from the above understanding of the 

concept, is fundamentally tied to it.  Throughout participant comments and relayed 

through school documents and shown through photographs of School 1, the elements of 

the concept are indeed observable.  An integral condition of this, however, is the 

imperfect reality of the community relayed by faculty and administration.  How 

community is understood at School 1 rests on participants’ self-awareness of this 
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imperfection.  For example, while appreciation of the school’s tradition and history may 

be a guiding value, the manner in which that tradition is welcoming of new and diverse 

members is not without blemish, or struggle.  If the community were ideal in this regard, 

there would be no “struggle” as referenced by T1_5.   On a fundamental level, therefore, 

community at School 1 means a constant, if imperfect, striving to meet the needs of its 

members while carrying out its mission. 

School 2 

In Vivo Codes 

Through six in-person interviews at School 2, 207 In Vivo codes were generated 

throughout a process of analysis that was independent of analysis conducted for School 1.  

(See Appendix D for a comprehensive list of all In Vivo codes.)  All of these codes were 

categorized among six distinct categories, from which two themes emerged, consistent 

with Saldaña’s “codes-to-theory model for qualitative inquiry” (2009, p. 12).  An 

exposition of each of these six categories follows, followed by an explanation of the two 

emergent themes.  As with School 1, only a select number of example quotes will be 

presented that represent the meaning of each category.  These include both faculty quotes 

and administrator quotes.  Additionally, photographs and documents contribute to 

gleaning how community is understood and lived out at School 2. 

Categorized Codes 

Faith. At School 2, statements provided by participants that have been 

categorized as relating to faith through the analysis process fell primarily in one of two 

sub-categories.  The first concerns a broad conceptual basis for the very existence and 

purpose of the school that is grounded in the Catholic faith.  The Principal of School 2 
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spoke from the outset in this vein, situating the concept of community in just this manner.  

When asked, “How do you understand Catholic school community?”, P2_1 replied, “I 

guess we’ll go global first, with the idea that we are part of the Universal Church, the big 

Church,” then narrowing to more local dimensions of Church (e.g. diocese, regional 

parishes [feeder schools]) right down to School 2, itself.  This same foundational aspect 

was addressed by the Principal with regard to students as well. P2_1 stated: 

I want our kids to experience Jesus Christ.  I want them to have an encounter with 

Jesus Christ when they’re here…  So I want our kids to be not only good citizens, 

good people, and are good, contributing members of society and all that.  But I 

want them to see that their citizenship, their real citizenship, is in Heaven.  

Both of these statements of the Principal of School 2 represent the foundational role that 

the Catholic faith plays in the meaning of community of School 2.   

The second sub-category of comments relating to faith concern the practical 

dimension of how the faith is manifested in the life of the school.  Retreats feature 

prominently as contributive in this regard.  All six participants at School 2 made mention 

of retreats.  For example, T2_5 expressed her role as a retreat leader for students and 

these retreats’ role in students’ experience:  

I am part of the Kairos adult leadership team…it’s our school senior, and some 

junior, leadership retreat that we put on that’s geared toward the students taking 

initiative for themselves, for their faith, and then building really strong bonds with 

one another.  

Student retreats are a common feature among Catholic high schools across the United 

States.  These retreats can take different formats (T2_5 mentions one such format, 
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Kairos) but traditionally are faith-based with prayer and reflection at the center.  T2_5 

mentions another common function of such retreats that is also typical: the element of 

students building relationships with one another.  Of note in what participants shared was 

how retreats for students and retreats for teachers are offered by School 2.  Four out of 

five teacher participants at School 2 made reference to faculty retreat opportunities given 

by the school.  

The frequency of mention of retreats by participants from School 2 is 

complemented by the Student Handbook’s outline of a defined, four-year retreat program 

for students that includes a required retreat every academic year in addition to voluntary 

opportunities.  Those voluntary opportunities listed include the National Catholic Youth 

Conference, the March for Life, and a Kairos retreat (mentioned by T2_5).  All listed 

retreat opportunities are grounded in a faith basis. Data suggests, therefore, that retreats 

factor prominently in the stated understanding of lived community by participants at 

School 2.  The nature with which retreats are offered in School 2 in addition to the stated 

awareness of their role in faith formation suggest they serve as a programmed way 

community is expressed at School 2. 

In addition to retreats, the Catholic faith informs the instructional aspect of the life 

of the school.  This takes places through required Theology courses, as stated by T2_3.  

However, the Catholic faith and identity is wrapped into instruction outside of defined 

Theology courses. T2_1 shared: 

I can start a day with a prayer.  I can incorporate social teachings, etcetera.  You 

tie that in where you can…  I think when you make the opportunity to pull that 
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stuff in, it really enriches what you’re doing and it really sets it up for learning 

beyond the classroom. 

Further, as regards how the meaning of community is expressed through faith that 

is manifested in the visible life of the school, School 2’s participants shared how their 

own Principal’s modeling of faith and status as an ordained permanent deacon impact the 

community.  As an example, T2_3 mentioned “we have a deacon as a principal, which I 

think speaks heavily for our religious community.”  When asked if his ordained status 

impacts his role as Principal, P2_1 replied, “It does…and I feel, I guess, that a deacon is a 

servant, so I personally try to – obviously don’t always fulfill this – but…the servant 

leader model is my model of leadership.” 

Faculty participants noticed the example that their Principal exhibits when it 

comes to faith life. T2_5 noted “He obviously loves the Lord.  You can just see the way 

that he really just radiates what it means to be servant-hearted and to love God in the way 

that he interacts with the student.” 

Finally, School 2 modeled how religious signs and symbols placed throughout the 

school might reinforce the Catholic faith identity of the school and represent what 

community means to this school.  Thus, at School 2, based on the responses of the 

administrator and faculty, expressions of faith through experiencing Jesus, student and 

faculty retreats, theology courses, the faith-modeling of the Principal, as well as the 

incorporation of prayer and social teachings in other instructional practices and religious 

signs and symbols all emerged as qualities of community that are represented both 

conceptually and practically in school life.   
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Figure 7 (Left). Station of the Cross Above a Locker 

Figure 8 (Right). Grotto Inside the School 

Living out school values. Among the thoughts shared by participants at School 2 

were many statements that were indicative of what its values are and how they are lived 

out.  While a good deal of variety exists among these comments, two subcategories 

emerged within this broader category.  The first concerns what could be described as the 

underlying philosophy or body of assumptions of the school; perhaps more colloquially, 

where the school is coming from as it embraces its educational mission.  Several 

comments in this vein communicated a concern for educational access and support, as 

well as formation in the Catholic faith.  The Principal of School 2 held strong convictions 

in this regard: “The other thing – and this is one of my biggies – is a Catholic education.  

I want it to be available for anyone who wants a Catholic education.  Not limited by 

finances and not limited by learning ability, intellectual ability.”  This conviction is 

reinforced and demonstrated by recent efforts of the school, mentioned by P2_1, to 

enhance its ability to provide tuition assistance through various fundraisers.  
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A concern for academic excellence is part of this philosophy that contributes to 

the school climate as well. T2_5 stated “Central qualities of community.  Service, 

obviously.  We do a lot of service at this school.  Academic achievement.  I think 

intellectual curiosity’s been fundamental to what it means to be a Catholic.”  School 2’s 

Principal shared a consistent belief that is coupled with actions the school has taken to 

support its students in reaching the standard of academic excellence: “…and we have 

high academic standards.  That doesn’t mean that everybody is going to Notre Dame or 

Yale or Harvard or whatever.  High academic standards in that we challenge the students 

to be the best they can be.”  Along with this challenge of students comes support, as 

School 2 instituted its own student support program whose name harkens back to this 

diocesan high school’s Dominican roots surrounding its founding.  In its program 

brochure, the following is stated: “The program’s overarching goal is to help students 

become successful in an environment rooted in Catholic faith formation and academic 

excellence.”  Thus, P2_1’s statements of value regarding the widespread access of 

Catholic education to families without the means to pay or for students who may need 

additional academic support are reinforced by practical steps the school has taken to 

bolster its funding for tuition assistance and its ability to support students in their learning 

needs.  

In addition to educational access and support, as well as a concern for academic 

excellence, making up parts of School 2’s philosophical grounding, formation of students 

in the spirit of service, grounded in the Catholic faith, also emerged as a significant 

component.  T2_1 discussed a program offered through the school called the St. Joseph 

of Arimathea Society “which provides pallbearers for funerals where the deceased 
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doesn’t have anybody to do that service.”  Formal programs provide an accessible way to 

invite students to participate in service to others.  

According to participant statements, the presence of service has a two-fold 

purpose.  First, the Catholic faith calls believers to a disposition of service toward others.  

School 2’s Principal identified service as a central quality of a Catholic high school 

community before addressing any others, sharing the following about this very 

disposition: 

I’ll start with service. Certainly, public high schools have service requirements, 

the difference being is why do we do service?  Why do we…we want our students 

to understand the reason why we serve is because Jesus Christ calls us to serve, as 

opposed to it’s a nice thing to do to be a good citizen.  But Christ calls us to a life 

of service. 

In other words, while service appears to P2_1 to be a good thing in general, its faith 

grounding in Jesus’ call to serve matters in how service is understood at School 2.  He 

also shared that service has had a systemic place in the school’s community for decades.  

The school is still running its Sophomore Service Training Program that began in the 

1980s.  Beyond instilling a disposition of service in students for them to use in the here-

and-now, there is also a sense of the second part of the aforementioned two-fold purpose; 

that the school is preparing students for a lifetime of service.  In a unique way, School 2 

is carrying on a legacy of its Dominican founders.  Recognizing this origin, the principal 

of School 2 in conversation referenced what he recalled the Dominican charisms to be: 

prayer, service and study.  
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The second predominant subcategory concerning School 2’s living out of its 

values illuminates the element of the school’s membership and “buy-in” by the members 

of the community.  School 2 holds a strong sense of tradition and legacy, having an 

alumni base that spans generations.  This impacts the feel of the community.  School 2’s 

Principal shared that, growing up in the neighborhood of the school, his siblings, wife, 

and children all attended the school.  “To me, it truly is…  It’s a family.  It feels like a 

family.”  The spouse of T2_5 attended School 2 as well.  T2_3 shared, as a supplement to 

these testimonies, that a sense of tradition can come about from sources other than 

longevity, itself, such as from demonstrated athletic prowess, which School 2 has 

demonstrated.  Above rows of lockers, the photographs of notable alumni hang as a 

testimony to that athletic tradition.  

 

Figure 9. Photos of Alumni Distinguished For Their Athletic Accomplishments 

A further testament of membership and member buy-in is the return of alumni as 

teachers in the school.  T2_4 shared, “We do get a lot of former students that want to 

come back here and teach because they had a good experience.  Like, I am colleagues 

now with, I think, four former students of mine.”  Based on these comments altogether, it 

appears that community means living out the school values by being accessible to those 

who want to be members, supporting members in meeting expectations (e.g. academic), 

serving those in the broader community, and having robust and long-term buy-in of its 

members.   
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Having an active student body. Throughout many comments shared by 

participants about what community means at School 2, great attention was given to the 

specific roles and characteristics of various segments of the school community.  One such 

segment that featured prominently was the student body.  Faculty and administration’s 

perceptions of what community means at School 2 suggest that community means having 

a student body that is involved in various activities.  Concerning students’ involvement 

and academic achievement, participants indicated high regard for their students’ 

widespread and active engagement as members of the school community, often through 

extracurricular activities. T2_4 mentioned, “That’s [Being involved is] a big, huge part of 

community too.”  T2_3 mentioned, “Just the leadership roles that they [students] take on; 

captains, organizing fundraisers, running something at their churches, you know?  All 

that kind of stuff, our kids really step up and take leadership roles in various facets of 

their lives.”  T2_5 addressed students’ involvement and initiative somewhat more 

holistically: 

We see that just in our classrooms, in the retreats, in our service projects, 

sophomore service.  We are a school that has a lot of academic demands on our 

students, too, but also a lot of self-directed learning, which I think lines up with 

our Catholic school philosophy as well. 

Data suggests, therefore, that students at School 2 are perceived to take great initiative in 

their learning and involvement in the school.  

Having an active and involved faculty. For this study’s participants, community 

means having an active and involved faculty.  While the majority of School 2’s Faculty 

Handbook focuses on enumerating policies, protocols, and procedures, many comments 
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from participants on the role of faculty centered around teachers’ involvement in school 

life outside of the classroom and outside of school hours rather than on such protocols.  

In one regard, teachers are invited, and in some cases expected/required, to be involved in 

school life outside of the teaching of their content.  The Principal shared: 

Kind of encourage the faculty – I get it we’re all busy – show up to a volleyball 

game.  Show up to a basketball game.  Show up to a football game.  Kids, when 

they see that, they see you’re part of the community and that you care about 

them… 

In addition to invitations of this sort is the expectation that teachers will support the 

school in other functions, taking on other duties.  T2_3 shared, “Well, we have mandated 

duties.  So it’s mandated that we sign up to chaperone dances and stuff like that.”  

Other responses of faculty reveal that these invitations and expectations of 

involvement outside of their classrooms do not necessarily fall on unwilling ears.  These 

faculty expressed their desire to be involved in these ways.  While many codes 

throughout the analysis of this data were unique from participant to participant (being In 

Vivo codes) one of the most commonly applied codes across participants was “Also,” as 

in “At this school I also…”  T2_1 stated, “If all I was was a [content] teacher, I’d miss 

out on a lot about that student.”  In other words, teacher involvement in the life of the 

school outside of classroom instruction contributes not only to the teacher’s overall 

participation in the school community but also to the teacher’s opportunities to know 

their student(s). 

Involvement, in fact, reaches outside of the formal school community.  As 

reported by T2_5: 
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I often joke with my [spouse] that I should set up a desk at Mass because I have 

so many kids who come up to me wanting to talk to me on Sundays.  Yeah, just 

being part of that community inherently makes you part of the [School 2] 

community. 

As faculty and administration weighed into the involvement of faculty, T2_5 shared, “I 

think we’re all working toward a common goal.  [P2_1] always says that we should love 

God, do our best, look out for one another.”  It would seem that faculty who are involved 

outside of their classrooms would be better equipped to live out this charge.  

Relating to students. A particularly rich body of thoughts shared by this study’s 

participants at School 2 pertained to how they viewed the manner in which they relate to 

their students, or how other members of the school community relate to students.  These 

statements were both philosophical and practical in nature, often accompanied by 

anecdotes.  In addition, these statements given by participants referred to School 2’s 

grounding in the Catholic faith.  For example, T2_2 shared the following: 

…if you look at Jesus when he cured people, he could have said, ‘You’re cured,’ 

and that’s it.  But he did things.  He put mud on their eyes.  He put his fingers in 

their ears.  He laid hands on them.  He treated everybody different.  And he had 

these outward signs and to make them, in my view, feel special.  And that is one 

of the things I think about community here with the students; is that we gotta do 

the same thing.  You’re not just one of many.  You are truly a unique individual. 

The role of faith, therefore, is not confined in the data to only a conceptual or 

philosophical foundation of the Catholic high school.  Faith-based beliefs as articulated 
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by teachers also point to how the actual teacher-student relationship may be understood 

and enacted.  As a further example, T2_5 expressed the following:  

I view myself as a youth minister in a lot of ways, just because, as a young 

teacher specifically, I think it’s really important for students to see their teachers 

practicing their faith and living out their faith at the Catholic school. 

This view of the teacher as youth minister is a specific charge of School 2’s Faculty 

Handbook, which lists eight statements, each of which begins with “As youth ministers, 

we are called to…”  This further reinforces that expressions of faith regard not only how 

School 2’s community may be understood but also how it is lived out in the relationships 

between its members.  

Outside of an explicit faith dimension when relating to students, the sentiment of 

“understanding” was communicated by several teachers in different iterations of the term.  

In this vein, T2_2 shared, “If something’s going on and you didn’t get something done, or 

something gets in the way, let me know.  I will understand.  And if you don’t want me to 

know the details, I will trust you.”  T2_3 expressed a similar sentiment in discussing 

building relationships with students: “I mean, being there for them, acknowledging 

they’re kids, they’re going through stuff.  Sometimes they need slack, sometimes they 

need to be pushed.”  T2_5 added to the faculty voices on this subject regarding how non-

teaching staff at School 2 approach relating with students: “I would say just in their 

general approach to the kids, and how kind and loving they are to the kids.”  These 

faculty voices, altogether, convey that at School 2 community means relating to students 

as both a youth minister, as well as a caring and understanding adult.  



COMMUNITY IN CATHOLIC SCHOOLS 	 88	
	

Experiencing difficulty with diversity. Participants from School 2 shared 

several comments that expressed how School 2’s community may, in some regards, 

experience difficulty with diversity among their members, particularly their student body.  

One aspect of this diversity regards students’ mental health, which the school has taken 

and continues to take active steps to address.  The Principal and two faculty members of 

School 2 mentioned concern for mental health and student anxiety as a salient issue in 

their school.  In referencing School 2’s program instituted to support students with 

specific learning needs, P2_1 stated,  

…there’s more and more kids who learn differently now, more and more kids 

with learning differences.  ADD, ADHD, and with that [support] Program also is 

the whole mental health side of things.  The anxiety, depression, all that stuff, it’s 

really, really ramping up… it’s just taking off.  The kids that are dealing with 

anxiety, depression, there’s lots of reasons for it, I think. 

T2_3 corroborated P2_1’s perception.  In referencing School 2’s Counseling Department, 

T2_3 stated: 

They definitely have to be a support system for our kids because they are such 

high achievers.  Sometimes their burnout is extremely high and frequent…and 

I’ve seen…our mental health staff taking on bigger and greater roles, just because 

it seems to be more necessary for our kids to have that support system. 

T2_4 at School 2 echoed the perception of P2_1 and T2_3: “…there’s tons of anxiety in 

these high school kids now.  The pressure they feel to get straight A’s and to get a good 

score on their SAT or their ACT. It’s unbelievable.” 
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School 2 appears to have two departments in its school that assist in 

systematically supporting students in the area of mental health: its Counseling 

Department and its student support program.  While the perceived prevalence of mental 

health- and anxiety-related issues were not quantified by participants, it surfaced as a 

commonly mentioned aspect of diversity in their student body as well as an issue to be 

addressed.  

From a broader standpoint of diversity, other participants commented on School 

2’s lack of diversity as well as its difficulty in accepting some members of its community.  

Considering the former, T2_4 commented that School 2 lacks diversity, offering the 

following perception: “Well, I mean, I don’t want to be negative, but one of the things 

that does make us unique is the lack of diversity, which we’re trying to change.”  This 

reference toward diversity was further clarified as referring to racial diversity, or a lack 

thereof.  When asked if they had a desire for School 2’s community to be any different, 

T2_4 expressed, “Well, more diversity…  They’re working on that…  We got to get it to 

a point where when they get here they don’t feel kind of excluded and that’s what we’re 

trying to figure out this year.”  

Another area of diversity mentioned with regard to the student body at School 2 is 

sexual orientation.  T2_3 shared: “…Just some of our…I guess I would say some of our 

non-straight kids struggle.”  T2_3 later continued, “But I would say that’s probably the 

most difficult thing for our community…is that we’re not accepting of everybody.”  

In School 2’s promotional written material a belief statement is shared that 

includes the following: “We aspire to reflect Christ’s teachings in everything we do, 

because experiencing respect and the love of God from others speaks to young people in 
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a way that words do not.”  In School 2’s Curriculum Guide, further belief statements are 

shared, one of which states “[School 2] is a safe, supportive, and challenging learning 

environment which gives students opportunities to become confident, self-directed, and 

life-long learners.”  With regard to T2_3’s statements (as well as T2_4’s statements}, 

data suggests tension may exist between School 2’s stated beliefs and how community is 

actually lived out at School 2.  With regard to T2_4’s perceptions, there appears to be the 

question of how School 2 is “trying to change” in terms of the racial diversity of its 

student body.  While School 2’s difficulties may not diminish the ways in which it 

exhibits effort toward actualizing its belief statement (e.g. its student support program), 

comments from participants indicate that realizing the fulness of the ideal represented in 

these belief statements may continue to be a work-in-progress for School 2’s community.  

Emergent Themes 

Following the analysis of data relating to School 2, two themes emerged from the 

six categories generated from the 207 codes: 

 Theme 1: Making the Catholic faith visible in the life of the school and living out 

school values 

 Theme 2: Active involvement of students and faculty in the life of the school with 

a focus on relationship and concern for addressing the diversity of its students 

amidst difficulty in doing so 

Theme 1 is composed of two of the six categories (Faith, Living Out School Values).  

Theme 2 is composed of the remaining four categories (Having an Active Student Body, 

Having an Active and Involved Faculty, Relating to Students, Experiencing Difficulty 

with Diversity).  Taken together, Theme 1 serves as the stuff of the active roles of 
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students and faculty and resultant relationships.  Furthermore, Theme 1 impacts the 

manner in which the diversity of its members is addressed, from the founding of its 

student support program to its difficulties in making sure all students are included and 

accepted, such as regards the qualities of race and sexual orientation.  

How community is understood at School 2. Considering the two emergent 

themes and using them as proverbial building blocks, it seems that community at School 

2 is understood as a shared state of being that has its grounding in the Catholic faith and 

related values and is made manifest in the relationships of its members.  It is not that this 

understanding of community is not mission-oriented or lacks direction.  Rather, the very 

cultivation of these relationships – being in relationship, which, in itself, is a process – is 

central to how community is understood.  Still, it appears that variability may exist in the 

acceptance of some community members and in how School 2 perceives and responds to 

the variety of needs and characteristics of its study body. 

How community is lived out at School 2. If relationship is at the core of how 

community is understood at School 2, it should be evident in the lived community of 

School 2.  Indeed, participants communicated not only the dynamics of members’ 

relationships (e.g. the active involvement of students and teachers both inside and outside 

of the classroom; how teachers relate to students) at School 2 but also highlighted 

philosophical ideas that underlie these relationships and the structures in place that foster 

opportunities for living out relationships.  It seems, therefore, that community at School 2 

is lived out as the very mission of the school rather than community being a means 

through which a distinct mission is brought about.  To School 2 then, community seems 

to mean members’ being in active, intentional relationship, grounded in the Catholic faith 
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and attuned to their members’ differences and needs.  A brief case analysis follows, 

followed by a discussion of these findings in the next chapter.  

Case Analysis 

Viewing School 1 and School 2 side-by-side, several similarities emerge.  

Participants from both schools expressed a strong grounding or, reminiscent of P1_1’s 

term, rootedness of their school community in the Catholic faith.  This is essential at each 

school.  Participants from both schools expressed a concern for academic excellence, as 

well as a long-term, generational component to their communities that extends beyond 

the walls of the school to include alumni and families.  Further, comments were made at 

each school with regard to the diversity of its members and how it is or should be 

addressed by the school.  As well, the sentiment of relationship and welcome was 

mentioned at each school.  With regard to both diversity and sense of welcome, however, 

variability and contradiction emerged both between how community is understood and 

lived, as well as how it is perceived from one participant to another within each school.  

When discussing the resultant meaning of community at both of these schools as 

indicated by collected data, a foundation in the Catholic faith and regard for members’ 

needs and/or differences are held in common.  Also held in common is the feeling that 

improvement of community could and/or should occur. 

Differences also emerge between School 1 and School 2.  Reflecting on the 

resultant themes for each school, School 1’s two themes are phrased as “Being guided” 

and “Imperfectly striving” whereas School 2’s two themes are phrased as “Making 

visible” and “Active involvement/concern.”  While only one of School 1’s themes is 

phrased in terms of an active orientation (i.e. striving) both of School 2’s themes are 
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phrased in active terms (i.e. making visible; involvement/concern).  This is reflective of 

one difference between the two schools; namely, School 1’s understanding of community 

seemed more heavily conceptual while School 2’s understanding of community focused 

on activity and involvement.  This is not to say that School 1’s community is not active, 

however this was one difference in the tone of participants’ responses overall between the 

two schools.  A further difference regards how the idea of mission was expressed by each 

school.  At School 1, mission was conveyed as a function of the efforts of the members of 

the community.  At School 2, however, the living relationships among members seemed 

part and parcel to the very essence of mission as well as of community.  

Considering the sum of data collected at this study’s two, American Catholic high 

schools, administration and faculty indicated that community means the following: living 

out the mission of the school in a way that is grounded in the Catholic faith, with self-

awareness of the diversity of its members, the imperfect nature of its efforts, and the 

calling toward continual improvement.  A discussion of these results follows in the next 

chapter. 
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CHAPTER 5: CONCLUSIONS AND RECOMMENDATIONS 

Centering on a question regarding the meaning of community in the Catholic high 

school, the preceding four chapters have presented the rationale and methodology of the 

completed study, in addition to its grounding in existing literature and the results of that 

study.  The present chapter now examines those results in the context of existing 

literature and, based on those results and consistent with the stated aim of this 

Dissertation in Practice, proposes a means by which Catholic schools might come to a 

deeper understanding of their own communities.  

Discussion 

 The findings and summative case analysis presented in the previous chapter 

highlight, according to the data collected, the fundamental understandings, experiences, 

and perceptions concerning how community is understood and lived out in the two 

Catholic high schools.  These findings are key to addressing the critical nature of 

clarifying a shared understanding of community for those who lead and teach in Catholic 

schools, which was stressed in the opening chapter.  The resultant statement of the 

meaning of community that emerged from this study’s data is here discussed in a 

segmented fashion, oriented in the context of previous research and literature. 

Living Out the Mission 

 As illustrated in the previous chapter, discussions with participants at School 1 

and School 2 revealed a strong sense of mission and of purpose.  In one sense, comments 

on mission were straightforward if not predictable considering the nature of the Catholic 

school.  That is, schools educate.  Catholic schools integrate a faith component into their 

education.  This seemingly simple truth reveals, however, a more complex reality to 
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mission as revealed by study participants, which coincides with existing literature on the 

idea of community in Catholic education.  This complexity arises from the reality that 

mission is not a stand-alone concept but one, rather, that intertwines with identity as well 

as community as made evident in the Second Vatican Council’s (1965) Gravissimum 

Educationis.  Indeed, comments from participants on one of these concepts often 

incorporated another or both other concepts.  As an example, the Principal of School 1 

stated, “We have values, we define those as Catholic Christian beliefs that should guide 

and influence how we live our mission.”  Similarly, Chapter 4 mentioned how School 2’s 

Faculty Handbook lists a series of statements relating to the teachers’ role, each of which 

begins with “As youth ministers, we are called to…”  Therefore, at both School 1 and 

School 2, what we do or what we are about (mission) is married to who we are (identity).  

Inherent in each of these understandings, also, is a sense of togetherness, or we-ness.  

 This intertwining of mission, identity, and community is reminiscent of a 

particular statement from Gravissimum Educationis, mentioned in this study’s literature 

review that bears repeating: 

the Catholic school…leads its students to promote efficaciously the good of the 

earthly city and also prepares them for service in the spread of the Kingdom of 

God, so that by leading an exemplary apostolic life they become, as it were, a 

saving leaven in the human community (Second Vatican Council, 1965, para. 8). 

In this seminal document regarding the Catholic school, mission, (Catholic) identity, and 

community are intertwined.  Lay scholarship on Catholic schools further confirms the 

interconnectedness of community and identity (Convey, 2012).  
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 Despite the consistency with which these concepts of mission, identity, and 

community coexist at both schools of this study’s sample, findings of this study showed 

that this mission seems to be understood and lived in unique ways from school to school.  

As stated in the previous chapter, School 1 communicated an understanding of mission as 

a function of the members of community.  In other words, the members that make up the 

community of School 1 work together to bring about a unique mission, which in School 

1’s case is stated as the following: “[School 1] challenges students to know and love God, 

seek knowledge and truth, respect the dignity of each person, and contribute to society 

through leadership and service.”  While School 2 also has a mission statement and, like 

School 1, also highlighted programs and initiatives that highlight the work of the school, 

community itself was discussed as though it is lived out as the very mission of the school 

rather than being a means through which a distinct mission is brought about.  The 

articulation of this understanding as a researcher, based on the data collected and 

subsequent analysis, springs from a personal recollection of the words of a visiting Jesuit 

priest at Creighton University, Fr. Roland Coelho, S.J.  Once, at a mid-year retreat for 

teachers in Creighton’s Magis Catholic Teacher Corps, Fr. Roland stated in a homily an 

understanding of community as being mission rather than simply being a means to 

achieving a certain mission.  This is a profound statement that, in truth, elevates a concept 

(community) that, while somewhat intangible and lacking in quantifiable deliverables 

from an organizational standpoint, is absolutely central to a lived mission.  The centrality 

of community to the purpose of Christian (and therefore, though not exclusively, 

Catholic) education is affirmed by the United States Conference of Catholic Bishops 

(2005) as part of its identified “fourfold purpose” of Christian education (Introduction).  
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Though community is not measurable in the sense of a gradebook or transcript and 

though it may relate to the mission of different Catholic high schools in unique ways as 

shown in School 1 and School 2, it is yet essential to the lived mission of the two 

Catholic high schools of this sample.  

Grounded in the Catholic Faith 

The Catholic school is part of the very fabric of the Catholic Church and 

participates directly “in the spread of the Kingdom of God” (Second Vatican Council, 

1965, para. 8).  This is the case institutionally, through the formal structures and 

governance that inform their operation, but also from a faith perspective.  In common 

speak, Catholic schools have been referenced as, perhaps, the greatest tool for 

evangelization in the United States.  A large percentage of teachers in Catholic schools, 

indeed, have been reported to be Catholic (Cho, 2012).  Recognizing this foundation of 

Catholic schools in the Catholic faith, this study and its research question, nonetheless, 

purposefully did not include an assumption of Catholicity in how it approached the 

concept of community and its research question (What does community mean in the 

American Catholic high school as reported by administration and faculty?).  The 

methodology of this study, further, did not require faculty and administrator participants 

to be Catholic or to strictly be teachers of Theology or serve as campus ministers.  The 

intent of this approach was to allow for as much openness in participant responses as 

possible and, therefore, to not place limitations on how community was to be explored in 

this study.  

Even in spite of the omission of the assumption of Catholicity, the Catholic faith 

emerged as the fundamental, indispensable foundation upon which community is built in 
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both of the Catholic high schools of this study.  Indeed, discussion of the Catholic faith, 

and framing community in terms of the Catholic faith, was commonplace among study 

participants. Illustrative of this finding are the following comments from participants at 

School 1: 

 “Jesus Christ, a relationship with Jesus Christ.  That’s why this place is here.”  

(T1_3) 

 “That everything is centered in Christ.  That everything we do is about the whole 

person.”  (T1_4) 

 “Our Catholic faith, who we are.  It roots us.”  (P1_1) 

Indeed, belief in the divinity of Jesus Christ and having a relationship with Jesus are not 

exclusively Catholic practices as Christians of different denominations share this and 

schools affiliated with other Christian denominations might prioritize these.  Nonetheless, 

belief in Jesus’ divinity and having a relationship with Jesus are fundamental to the life of 

a Catholic.  As such, they are specific to Catholicism and Catholic identity.  Thus, what 

emerges from the sense of Catholic identity is a mission to evangelize.  This sentiment 

was also present at School 2 in T2_5’s understanding of the role of teacher being 

grounded in an identity as youth minister.  The fundamentality of faith, as shown in 

Chapter 4, was further shown in participation in the school Masses and sacraments, the 

presence of religious symbols around the schools and their grounds, as well as the 

grounding of student service in a faith perspective, as articulated by P2_1.  Still, religious 

diversity exists, as evidenced specifically by School 1.  Even though “12-15% [of School 

1 students are] non-Catholic” according to P1_1 and there are teachers at School 1 who 

are not Catholic yet “are embracing their faith really wonderfully” according to T1_4, the 
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fundamentality of Christian – and specifically Catholic – faith remains central for the 

communities of both School 1 and School 2.  

 Statements of (arguably) more depth were also shared by participants as regards 

the indispensability of faith to how community is understood and lived out, which relate 

to several of the concepts discussed in Chapter 2.  For example, in the preceding 

literature review, the Catechism’s three elements of communities (authority, concern for 

the common good, and participation) were discussed.  Two of these elements – concern 

for the common good and participation – particularly stood out in the responses of study 

participants (and schools as a whole).  For example, one of the emergent categories of 

School 1 is “Experiencing a Sense of Togetherness and Wholeness.”  This sense was 

derived from participant comments as well as documents that indicated, in the words of 

the Principal of School 1, “a sense of the whole beyond the individualistic.”  Overall, a 

care for others, whether teacher-to-teacher, teacher-to-student, or administrator-to-

teacher, was made evident in such a way that highlights concern for the common good.  

Similarly, two of School 2’s emergent themes point to the Catechism’s mention of 

participation – “Having an Active Student Body” and “Having an Active and Involved 

Faculty.”  Participants at School 2 mentioned the importance (and in some cases, 

expectation) of active involvement both among students and faculty, in particular outside 

of the classroom.  What’s more, this involvement is believed to positively impact various 

facets of the school community, whether through teacher-student relationship (as 

referenced by T2_1) or through the building up of the greater community outside of 

school walls (as referenced by T2_5).  While concern for the common good and 

participation are concepts that can exist separate from an underlying Catholic perspective, 
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the surfacing of these elements in School 1 and School 2 indicate a consistency between 

fundamental elements of community from a Catholic perspective (as explained in the 

Catechism) and the lived communities of School 1 and School 2.  

 In addition to these catechetical concepts that bear on how people interact in a 

social environment (the Catholic high school being such an environment), this study’s 

literature review also explored how the words of recent popes might inform how people 

are to function in social environments as well.  Three virtues emerged and were 

discussed: charity, solidarity, and joy.  Of these, charity (in the form of love) and 

solidarity were explicitly mentioned by participants regarding their school communities.  

Regarding the former, School 1 cites Love as one of its Core Values.  At School 2, T2_5 

recounted how the Principal’s mantra is “love God, do our best, look out for one 

another.”  These data indicate consistency between Pope Benedict XVI’s and Pope 

Francis’ discussion of the virtue of charity and its role in community and the 

communities of School 1 and School 2.  Solidarity was also expressly mentioned by one 

participant at School 1, T1_5, who stated “[Solidarity] calls for respect for one another 

where differences exist.”  This teacher showed a particular concern for social justice and 

Catholic Social Teaching in the life of School 1 and the view of solidarity shared 

coincides with Beyer’s (2014) description of it.  Of course, the opinion of one teacher is 

not constitutive of the whole community of School 1.  Still, the related concepts of 

respect and dignity were expressed in School 1’s literature concerning its accommodation 

of students’ academic needs.  

 Owing to the variety of persons and opinions that make up even a cohesive 

community with a unifying mission, the lived characteristics of a community that emerge 
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(e.g., charity, solidarity) may not be universally lived.  This is shown, in part, by only one 

teacher’s express mention of solidarity at School 1.  This begs the question as to the 

faithfulness with which even stated values that are central to Catholicity are espoused by 

the Catholic high school and also by those whose charge it is to oversee Catholic schools.  

To use a contemporary example of a Catholic high school outside of this study’s sample, 

in June 2019 Cathedral High School in the Catholic Archdiocese of Indianapolis 

(Indiana) fired a gay teacher (who, it had been discovered, had entered into a civil 

marriage).  This termination was carried out at the urging of the Archbishop under threat 

of the school’s “los[ing] the archdiocese’s recognition as a Catholic institution” (Hanna, 

Hassan, & Burke, 2019).  Despite the same urging from the Archbishop, Brebeuf Jesuit 

Preparatory School, another Catholic high school in the archdiocese, did not fire its 

teacher who also is gay and had also entered into a civil marriage. As a result, the 

archdiocese revoked its recognition of the school as Catholic (Kobe, 2019).  These events 

demonstrate the paradoxical tension that can and, in fact, does exist for Catholic schools 

between being deemed Catholic and living values that are central to a lived Catholic faith 

(e.g., solidarity, charity, community).   

Recognizing the inconsistency with which such values are lived and returning to 

this study’s sample, School 1’s literature reinforces T1_5’s concern (for solidarity) by 

discussion of like concepts (i.e. respect, dignity) and even if not lived out in an entirely 

systematic way, perhaps this very condition is an example of “the organic pastoral work 

of the Christian community” (Congregation for Catholic Education, 1997, para. 12).  

Such dispositions as held by T1_5 (i.e., concern for solidarity and respect) are 

opportunities for these characteristics to come alive in community in an organic way and 
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grow.  Altogether, data indicate that participants’ understanding of community at School 

1 and School 2 is inseparable from the schools’ Catholicity and related concepts. 

With Self-Awareness 

 Self-awareness is critical to effective leadership (Lowney, 2003).  As regards the 

Catholic school, Cook (2015) impressed the importance of a school’s self-awareness with 

the question “Do we do what we claim to do” as one that Catholic schools must be able to 

answer.  Of course, there are varying degrees to which “what we claim to do” can be 

lived out.  My awareness of this reality is what led, in part, to the context of this study 

being the exploration of how community is both understood and lived out.  Indeed, there 

can be a gap between the two.  A member of a particular community can believe that 

community in general or even one’s own community is x whereas, in action, that 

community may actually be y, or even a different shade of x.  Among this study’s 

participants at both School 1 and School 2, self-awareness was shown regarding the 

diversity of their members, the imperfect nature of the schools’ efforts (in general), and 

the schools’ calling toward continual improvement.  

 Here, it may help to expand briefly on the nature of the school community in 

general, and irrespective of (in the case of this study) a school’s Catholic identity or even, 

necessarily, a high school grade level.  Bryk and Schneider (2003) discuss the concept of 

relational trust as regards the functioning of a school community.  Recognizing the 

various “social exchanges” that occur in the life of the school by its varied members, they 

state, “Regardless of how much formal power any given role has in a school community, 

all participants remain dependent on others to achieve desired outcomes and feel 

empowered by their efforts” (p. 41).  While not mentioning self-awareness explicitly, this 
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perspective supports that schools move toward “desired outcomes” (i.e., they strive for 

certain goals) and that they do this together (p. 41).  Cook’s (2015) reflective questions 

directed at Catholic schools assume just this we-ness as well. 

 Diversity of its members. Participants at both School 1 and School 2 expressed 

self-awareness of the diversity of their school members in myriad ways.  Recognition of 

diversity mostly, though not always, centered on the diversity of the student body.  At 

School 2, this was expressed in an organizational-strategic light in relation to the 

presence of students with anxiety and academic learning needs and how the school is 

addressing supporting these students.  The heightened presence of anxiety in students was 

also expressed at School 1.  At School 1 and School 2, this was expressed from an 

observational standpoint regarding the growing racial diversity of the student body and, 

as shared by T1_1, how this reality manifested itself in the classroom.  At School 2, 

recognition of this diversity was expressed from a critical standpoint by T2_3 concerning 

how “non-straight kids struggle” at the school and how the school is “not accepting of 

everybody.”  Self-awareness of the diversity of community members also was recognized 

regarding diversity of faith present at School 1, as it was by T1_4 and T1_5 (both with 

regard to school faculty and school families).  

 In whatever light self-awareness of this diversity was expressed (not to mention 

the very presence of increasing diversity, itself), this reality closely coincides with prior-

reviewed literature on the reality of Catholic schools across America as well as one of the 

previously identified contemporary challenges, “Responding to different cultural 

demographics.”  For example, Latinos increasingly make up higher and higher 

percentages of practicing Catholics across the United States (Corpora & Fraga, 2016) and 
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language instruction can be integral to how Catholic schools serve them (Notre Dame 

Task Force, 2009).  Participants at School 1 referenced increasing racial diversity among 

their student body.  Aside from racial diversity, diversity exists in how Catholics view 

matters of faith, which can create an intersection of one’s Catholic identity and political 

identity as shown by the Pew Research Center (2018).  This creates diversity within the 

Catholic community.  Indeed, this study’s data suggests such diversity of faith is present 

at School 1 and School 2.  For example, this is shown through T1_5’s comments relaying 

that School 1’s “families come from a diverse group of Catholics.”   

On the one hand, each of the two schools of this study’s sample, each in its own 

way, espouses a sense of belonging and the importance of relationship.  Indeed, at both 

School 1 and School 2, the “family” nature of the schools was invoked.  A critical 

question seems to be, therefore, who is a part of this family?  The steps taken by the two 

schools in the current case study are not insignificant steps taken and, indeed, 

demonstrate a seriousness of these school communities toward fostering belonging, 

togetherness, and relationship with one another, not to mention service toward one 

another.  However, is there room for improvement in how School 1 includes its African 

American students?  Are there ways in which School 2 could be more welcoming to 

LGBTQ students?  Church documents, in fact, seem to speak plainly to these questions.  

The Catechism of the Catholic Church states, “‘the human person...is and ought to be the 

principle, the subject and the end of all social institutions’” (Catholic Church, 1881).  

Furthermore, Pope Francis proclaimed in his recent encyclical, Evangelii Gaudium, the 

“joy of the Gospel is for all people: no one can be excluded” (2013, para. 23).  While 

these documents do not preclude the possibility of human struggle and imperfection, they 
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do espouse an underlying care for human dignity and inclusivity as regards community 

and evangelization that should be constant.  In one sense, School 1 and School 2 align 

themselves with these ideals, expressing the importance of belonging and relationship.  In 

another sense, however, it is evident that struggle exists in completely embracing the 

diversity of its members in the fullest sense.  This self-awareness is a defining feature in 

the current study of both schools’ ideas on community. 

 Imperfection and continual improvement. The self-awareness shown by 

participants from School 1 and School 2 not only in the diversity of the school 

communities but also in how their schools respond to, embrace, and (in some instances) 

struggle with that diversity are indicative of another, two-fold aspect of that self-

awareness; namely, that their communities are imperfect and are called toward continual 

improvement.  For example, T1_5 expressed that School 1 could improve in how it 

exercises cultural competency.  T1_1 mentioned that the leadership of School 1 “is 

absolutely committed to us [i.e. faculty] constantly improving.”  T2_4 mentioned School 

2’s “trying to change” in the diversity of its student body.  

 The fruit of institutional self-awareness when it comes to understanding 

community in the case of School 1 and School 2, as evidenced by the comments of its 

faculty and administration, is a resultant striving for improvement.  The connection 

between this institutional self-awareness and the Catholic faith may, in fact, be justifiably 

hypothesized.  Indeed, there is a consistency of thought between the sentiment that one’s 

Catholic school can improve its community and the Catholic concept of the imperfection 

of humanity.  Just as there is, in the Catholic tradition, a human desire to overcome 
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weakness, temptation, and sinfulness, so there appears to be a desire among these school 

personnel for their schools to more fully realize their mission and calling to community.  

A Shared Meaning of Community 

 Together, these components – living out one’s mission, rootedness in the Catholic 

faith, and self-awareness (in the case of School 1 and School 2, in their diversity, 

imperfection, and call to improve) – make up a meaning of community that, despite their 

differences, School 1 and School 2 share.  These are the tenets that underlie community 

as understood and operationalized in a Catholic school context by administrators and 

teachers at these two distinct, yet exemplary, Catholic secondary schools in the United 

States.  

Expressed in the Introduction to this study was the importance of the clarification 

of such a shared meaning of community, not so that all Catholic high schools should be 

the same; rather, that schools – realizing their common Catholic identity and grounding – 

may exercise a shared understanding of community that would nonetheless be made 

manifest in ways unique to each school.  In this way, “shared” takes on a theological 

dimension that cuts across schools (i.e., schools may, together, adopt a theologically 

grounded meaning of community that is shared among them).  For example, just as 

Jesuit, Benedictine, Dominican, and other unique orders have a common grounding in 

Catholicism, so may Catholic high schools.  This shared understanding still leaves room 

for unique manifestation, however.  Though each of the aforementioned orders is 

Catholic, each may still project various dimensions of Catholicism in different ways, 

living this same faith in ways unique from one another.  Catholic high schools may do the 
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same without betraying a theological understanding of community that is shared among 

them.  

In addition to considering “shared understanding” from solely a cross-school 

perspective, it is also important to consider it from a single-school perspective (i.e., an 

understanding that is shared among the members of a unique school community).  School 

1 and School 2, despite any similarities, are unique communities with unique members, 

challenges, and characteristics. This perspective carries dimensions other than the purely 

theological (e.g., sociological).  Accordingly, a question such as that which Cook (2015, 

p. 57) suggests (“Do we do what we claim to do?”) is one that can be addressed by a 

single school with consideration for the context of its unique school community. T1_5 

gave testimony to such intra-school uniqueness, citing regard for its members’ unique 

experiences, the different neighborhoods in which they reside, and even their making up 

a “diverse group of Catholics.” Thus, what is “shared” holds a necessarily school-specific 

dimension amidst the more universal, cross-school dimension. 

Realizing the limits of this study and the inability of the results generated from 

two schools to be generalized to Catholic high schools nationwide, it is still possible that 

the tenets uncovered by this exploratory multiple-case study may be useful to leaders and 

teachers in Catholic high schools in better understanding community in their own 

schools.  The aim of this Dissertation in Practice is to create an evidence-based 

framework to assist in this very task amidst the growing diversity and shrinking 

membership of Catholic schools in the United States.   
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Proposed Solution to Clarifying the Meaning of Community in Catholic High 

Schools 

 Key to the emergence of the thoughts on community shared by faculty and 

administration in School 1 and School 2 was the very opportunity to ponder the questions 

posed and articulate what community meant to them.  Simple though this may be, 

providing such an opportunity is fundamental to equipping leaders and teachers of 

Catholic high schools to achieve a better common understanding of their own school 

communities and so maximize their efforts toward achieving their mission.  As this 

study’s data and existing literature indicate a correspondence between mission and 

identity, greater understanding by Catholic school leaders and teachers of their own 

communities may promote their work in actualizing their mission.  Accordingly, the 

proposed solution based on this study’s results is an evidence-based, community 

reflective practice instrument to be used by staff at Catholic high schools who are 

responsible for the school’s promotion of community and carrying out of mission.  

Composed of prompts for reflection and discussion, as well as opportunities to identify 

subsequent conclusions, including action steps to promote a shared understanding of 

community, this instrument would serve as the basis for the articulation of a shared 

understanding of community in a Catholic high school.   

Factors and Stakeholders Related to the Solution 

 One defining factor of this reflective practice instrument would be the length of 

time over which it would be programmatically implemented and what this would mean 

for establishing a deeper sense of one’s Catholic high school community.  As indicated 

by this study’s approach, how the community of a Catholic high school is understood 
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depends on the view not of one member but, rather, emerges from the views of multiple 

members.  In order for multiple voices to be heard, this instrument would be designed to 

be implemented over a period of time. Depending on the content of such an instrument, 

for example, implementation could take place over the course of one semester, one 

academic year, or perhaps more than one academic year.   

Inherent in this approach, therefore, would be participation from multiple school 

members.  Based upon how this study was conducted, it is evident that rich views arise 

from faculty and school leaders.  Therefore, this reflective practice instrument could be 

designed to be implemented over a series of faculty in-services over the defined time 

period.  However, responses from this study’s relatively limited set of school 

representatives highlighted the not-insignificant role of those other than faculty and 

leadership of the school.  Participants discussed janitorial staff, cafeteria staff, secretaries, 

and counselors.  A particularly sizable contingent of school personnel was composed by 

athletic coaches.  In this regard, the Principal of School 1 stated, “We have, I think, 113 

coaches... That’s 113 people – some of whom teach here, but not many – that we expect 

to be about what we’re about.  Their leadership is critical in the formation of our kids.”  

Considering this, such a reflective practice instrument, if it were designed for all school 

personnel to share their thoughts and reflect on what community means to them, would 

need to accommodate structured opportunities and perhaps tailored prompts for these 

personnel.  For example, this may necessitate opportunities for shared reflection outside 

of strictly faculty in-service sessions.  This could mean meeting opportunities for 

coaches, or non-teaching school staff.  
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Additional stakeholders related to this instrument could also include current 

students, parents of students, as well as alumni.  A stated limitation of this study is that 

only a select few faculty and principals were interviewed (as opposed to all faculty at 

each school being interviewed, let alone students and parents).  As students and their 

families constitute members of the school community (as suggested by the tone of School 

1’s Letter to Parents), the comprehensiveness of such an instrument could be enhanced by 

allowing an opportunity for these members to engage in this thought as well, contributing 

to the resultant understanding of community in the high school.  

Evidence For This Solution 

 As previously stated, the very approach and results of this dissertation study 

support the notion that multiple voices from within a community contribute to a rich, 

collective understanding that would be impossible to capture without those voices.  

Indeed, the understanding of a community is dependent on those members doing the 

work of understanding.   Accordingly, this serves as evidence in support of this proposed 

solution.  Only through such reflection can self-awareness emerge of the sort shown by 

the results of this study.  Lowney’s (2003) stressing of the importance of self-awareness 

to effective leadership has been mentioned several times throughout this Dissertation in 

Practice.  For instance, Lowney stated, “no one can make another person self-aware, so 

leaders must largely mold themselves” (2003, p. 97).  

Although a leadership structure exists in the two Catholic high schools of this 

study’s sample (indeed, in all schools), and although many members of these 

communities are followers, they are also charged with responsibilities respective to their 

individual roles.  Consider the 113 coaches School 1’s Principal cited who lead students 
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in those sports.  In order to lead their own area of the school’s operation successfully, 

self-awareness and, therefore, reflection are critical, especially with regard to the 

diversity experienced and mentioned by representatives of both schools.  In other words, 

not only is reflective practice a good idea for a school community to implement, but it 

may help prepare its members to engage in the cognitive processes described by Beyer 

(2014) that help individuals exercise a sense of solidarity on an interpersonal level.  This 

is especially valuable, then, for communities in which diversity is present.  This supports 

the potential value of an instrument such as the one being proposed. 

 Beyond these indications of the potential value of the proposed solution, Haslam, 

Reicher, and Platow (2011) propose a defined leadership framework that could be 

adapted both to structure this group reflective instrument and also orient it toward action 

and equipping members of the community to work in concert toward the school’s 

mission.  These authors refer to this framework as the 3 R’s of identity leadership (p. 

205).  Although this framework is oriented toward an individual’s demonstration of 

leadership of a group and is explained in reference to leaders, the principles that underlie 

this framework could prove useful in the structuring of a community-wide program that 

could inspire its diverse members to better understand their school community and act as 

leaders in the interest of that community according to the tenets found by this study (i.e. 

living out one’s mission, rootedness in the Catholic faith, and self-awareness).  The first 

‘R’ of this framework is Reflection, referring to how “They [in this study’s application, 

they are community members] listen, they watch, they learn about the group” (p. 206).  

Building from this initial step is the second ‘R,’ Representing.  Here, the authors explain 

“all aspects of a leader’s [community member’s] performance must be oriented to 
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displaying how he or she represents the group” (p. 209).  Lastly, Realizing (the third ‘R’) 

requires that the community member “must advance the group interest” (p. 212).  This 

progression could orient this reflective practice instrument and process toward action, 

allowing members across the community to take ownership in their respective domains 

(as teacher, principal, counselor, coach, etc.) and, together, promote a shared meaning of 

community according to the tenets espoused by the school’s members, which would 

surface in the initial phase of this framework.  

Evidence Against This Solution 

 While reflective practice has been discussed regarding its value to leadership 

formation (Lowney, 2003) and intimated in the questions facing Catholic schools today 

(Cook, 2015), the degree to which the insights gleaned from it in a Catholic high school 

setting may be useful from a standpoint of longevity could be challenged.  Just as it has 

been recognized that the representation of more voices in School 1 and School 2 may 

have altered the findings of this study, the same could be said as regards the rotating 

members of a high school community, especially in light of the growing diversity evident 

in School 1 and School 2.  The injection of new and diverse members of a Catholic high 

school community could impact how the same high school community is understood and 

lived out over time.  Indeed, students, teachers, leaders and coaches inter alia all come 

and go throughout the years of a school’s life.   

 Still, participants at School 2, for example, cited the consistency in members of 

the school community over time.  The Principal, for instance, is a graduate of School 2 

and has worked at the school in various positions since 1997.  T2_5 referenced the return 

of graduates who are now teachers at School 2.  At School 1, T1_3 noted that a faculty 
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member “will be celebrating her fiftieth year next year of teaching here.”  This kind of 

longevity of members of a Catholic high school community, therefore, may inspire a 

level of consistency even amidst new and diverse membership over time.  

 The proposed instrument could also be challenged on the basis of the proposed 

framework submitted by Haslam, Reicher, and Platow (2011).  Indeed, their theory of 

leadership is largely based on the concept of a leader’s becoming as “in-group 

prototypical” as possible in order to achieve influence (p. 88).  It also bears consistency 

with the concept of identity maintenance discussed by Côté (2015), which concerns the 

endurance of a single, established identity as opposed to identity development, which 

allows for change (p. 529).  It could be argued that this assumption could pose a potential 

barrier to the effectiveness of the proposed instrument considering the diversity of 

membership of School 1 and School 2.  Still, even members of a community that are 

diverse in a myriad of ways can still hold common values and beliefs and work toward 

those in common.  In other words, among those characteristics of community members 

that may be deemed as in-group prototypical would inevitably be other member 

characteristics that vary.  As well, whereas Haslam, Reicher, and Platow’s theory 

concerns how an individual may assume a leadership role in a group, this theory, adapted 

through the proposed instrument to include the perspectives of a community’s members, 

would be transformed to encourage a shared vision of community as well as a 

responsibility for leadership among all its members rather than just one.  From this 

perspective and adapting the authors’ framework to suit the particular school(s), there 

may exist the range necessary for this framework to suit such a community-wide, 

reflective process.  
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Implementation of the Proposed Solution 

 Depending on the members of the community who would partake in this 

community reflective practice instrument, or program, implementation of it could occur 

according to various levels and timelines.  As the members who most execute the day-to-

day mission of the school (however a particular Catholic high school’s mission is 

understood and articulated), school leadership and faculty participation would take 

precedence and occur on the most regular basis (e.g., at regularly scheduled in-services).  

If non-teaching staff and/or coaches were to partake in this instrument, a separate, less 

frequent timeline may be warranted according to the availability of these community 

members, including a possible variety of delivery options.  The participation of students, 

parents of students, and alumni may occur via an in-class or online instrument.  The 

variety of timelines and delivery/participation methods would allow for a variety of ways 

in which diverse opinions could be gathered and compiled over time, which would 

contribute to a comprehensive representation of the views of community members.  

Together, these views would constitute the input needed to determine the unique way in 

which a particular Catholic high school would live out a shared meaning of community, 

grounded in the Catholic faith, with self-awareness of its own community and needs.  

This work of implementation would be an added endeavor for a school, it is true.  

However, through designating a certain administrator or teacher (or joint task force made 

of members of these groups) and integrating this tool systematically and according to a 

set timeline, as well as with the aid of technology, it could be managed.  While the 

proposed instrument is not provided as part of this Dissertation in Practice (the creation 
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of which would be an endeavor all of its own), the following may serve as examples of 

the type of reflective prompts that may be included: 

 What do you understand the values of our school community to be?  Are these 

values lived out?  Are these values consistent with our school’s mission? 

 What values and characteristics are communicated through your execution of your 

role(s) at our school?  Are these consistent with the values you wish our school to 

exemplify? 

 Is our school’s Catholicity evident in our lived community?  If so, how?  

 Whom would you identify as members of our school community?  How would 

you describe our community’s members?  

 (How) would you like our school community to be different? 

Through questions such as these, members of the Catholic high school community may 

engage in a reflective process that covers both personal and institutional/community-wide 

facets, that engages the possibility of imperfection of the school, and that is oriented 

toward improvement. 

Role for Interdisciplinary Leadership Practice in Implementation 

 Leaders of Catholic high schools have a broad range of responsibilities.  As 

expressed by the Principal of School 2, “Well, I’m the Principal…that means that you 

oversee all the academics.  You oversee all the spiritual end of things, you oversee 

athletics, band, everything, as well as development, advancement, and all those areas.”  

With such a broad range of responsibilities comes the necessity of exercising a set of 

sound principles that can be used to direct all of these areas in the interest of the school’s 

mission.   
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Accordingly, the importance of an interdisciplinary approach to leadership factors 

prominently as an asset to achieving this end.  With regard to the community reflective 

practice instrument in question, successful implementation also rests on the coordination 

among various sectors and members of the school community.  Already referenced above 

was Bryk and Schneider’s (2003) assertion that “Regardless of how much formal power 

any given role has in a school community, all participants remain dependent on others to 

achieve desired outcomes and feel empowered by their efforts” (p. 41).  The very work of 

the Catholic high school (indeed, any school) is interdisciplinary in nature.  As stated by 

Bloomquist, Georges, Ford and Moss Breen (2018), “The practice of interdisciplinary 

leadership also requires us to work together, to rely on people, share leadership, and be of 

service to something outside our self” (p. 60).  It is incumbent on the school leader, then, 

to be seen as a person both of the community and for the community, regardless of sector, 

and as one “championing the group” (Haslam et al., 2011, p. 130).  In order to embody 

interdisciplinary leadership as described by Bloomquist et al. (2018) and considering this 

study’s data, “championing the group” in the Catholic high school setting may very likely 

necessitate embracing the diversity of those in the school community.  

Direction, Alignment, and Commitment Needed in Implementation 

 Drath, et al. (2008) suggest direction, alignment, and commitment as “three 

leadership outcomes” that should be sought amidst the contemporary trends of 

“leadership [becoming] increasingly peer-like and collaborative” (p. 636).  As with any 

community initiative of meaning, implementation of this reflective practice instrument 

would necessitate the unwavering commitment of the leadership, faculty, and staff of a 

Catholic high school, consistent with Drath, et al.’s definition of the concept as it applies 
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to leadership (p. 636).  This would include the systematic incorporation of this instrument 

into the professional responsibilities and schedule of school staff, encouraging 

participation of all as integral to the process.  Only through this approach could the 

process feature prominently as a priority for school staff.  To the degree school leadership 

desired implementation among other members of the school community, similar effort 

would be needed to impress its importance and the value of the participation of these 

members.   

 Furthermore, this reflective practice instrument would need to be directed toward 

one end: achieving a shared understanding of community at a particular Catholic high 

school and determining how that understanding would be lived with the Catholic faith as 

its foundation.  Through meaning, action would result and could contribute to the 

development of the school’s strategic goals.  Indeed, this instrument could contribute to a 

broader strategic planning process that may determine the overall direction of the school 

over time, grounding this process in the context of that schools’ community.   

Directions for Future Research 

 This study has sought to address a gap in the definition of community in Catholic 

schools; in particular, the Catholic high school. Concerning a topic of such depth as this, 

as well as the revelations shown through this study, several directions for further research 

are worth mentioning.  Foremost of these would be further investigation into the very 

question of this study.  This investigation could be characterized by more depth than this 

study was able to achieve, gathering data from more participants in a particular school.  

Alternatively, further investigation of this study’s question could be characterized by a 

broader sample of Catholic high schools, and Catholic schools, in general.  Indeed, as has 
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been stated, great diversity exists among Catholic schools in the United States.  The 

nature of this diversity as regards how community is understood and operationalized 

could be illuminated by further research.  This could bring depth to this study’s findings.  

Alternatively, it could challenge this study’s findings.  Either possibility would continue 

to fill the present gap in further defining community in the Catholic high school as 

reported by practitioners.   

 Consistent with one of the contemporary challenges of Catholic schools, the 

diversity of school membership featured prominently in the responses of this study’s 

participants and responding to it appears to reveal both inconsistency with other stated 

values and room for improvement by Catholic high schools.  With increasing diversity 

being a consistent reality for Catholic schools today, further exploration is needed into 

how Catholic schools are responding to this diversity.  Race, sexual orientation, and 

socio-economic status featured as a few of the ways diversity is understood by 

participants of this study.  Particularly with regard to understanding what is required by 

the Catholic faith, and in the context of this study’s findings of the prominence of 

belonging and relationship in the life of community, further research is needed to inform 

the practice of leaders and teachers in Catholic schools.  

 A rather unexpected finding of this study was the prominence of anxiety among 

students in Catholic high schools.  It is clear that this is a subject that School 1 and 

School 2 have taken intentional steps to address in support of their students.  While in-

depth investigation into this subject was outside the scope of this study’s research 

question, Catholic education research and practice could benefit from further data on the 
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potential causes, nature(s), and effects of anxiety among students and ways to support 

students struggling with anxiety.   

Conclusion 

 This study was inspired by a perceived void in how community in the Catholic 

high school is defined.  Indeed, while much has been said on this subject, little has been 

recorded as to the perceptions of practitioners of Catholic education.  What has surfaced 

as to the meaning of community in the Catholic high school according to faculty and 

administration at two, diocesan, co-educational Catholic high schools situated in the 

Midwestern United States is a set of common concepts: mission, faith, and self-

awareness, in addition to questions of diversity and the prospect of organizational 

improvement.  These ideas are not novel. Indeed, they are rather familiar.  

 Despite the surface-level familiarity of these concepts, they speak to a dimension 

of the Catholic school that is rarely captured in Catholic education research.  As regards 

the work of Catholic schools, discussion typically takes one of two forms.  Either the 

focus of discussion is on purely pedagogical, methodological grounds as regards the best 

practices of teaching (i.e., a so-called “secular” domain) or, alternatively, the focus is on 

an explicitly faith dimension of the Catholic school.  The discussion present in this 

Dissertation in Practice falls somewhere outside of these two common foci.  Exposed by 

the testimonials of faculty and administration from this study’s two Catholic high schools 

is the “in between;” the reality of a faith-based mission that is lived out imperfectly by 

imperfect people.  This reality contains questions as to how a Catholic worldview 

intersects a “secular” domain.  It is here where the educational and evangelizing project 

of Catholic education finds its existence in the lived reality of those who are its members.  
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Revealing this reality in its tension and complexity underscores the necessity of further 

listening to those who teach, lead, and serve in Catholic schools so that this reality may 

be better understood.  For Catholic schools to be equipped to meet the challenges of the 

twenty-first century and meet the needs of its members, this listening is exactly what is 

needed.  
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Appendix A 

School Participant Invitation 

Dear <Catholic School Leader>,  

My name is Scott McClure and I am a doctoral candidate in Creighton 

University’s Doctor of Education in Interdisciplinary Leadership program. The 

culmination of this degree program is execution of an original research study meant to 

contribute to a particular field. Having spent several years in Catholic education, this 

qualitative multiple-case study concerns how community is understood and lived out in 

two Catholic high schools and I would like to request access to your Catholic high school 

to serve as a case for my study.   

Participation would entail a site visit by the researcher (myself) in order 

to conduct interviews with five faculty members and the school’s leadership (Principal) 

and take photographs of the school. Photos would not capture the image of any student 

and would be sought according to the following categories: school architecture, common 

spaces, school grounds, displays. Participation would also include the sharing of several 

documents (including student/parent handbook, employee handbook, employee contract, 

mission statement, strategic plan).   

I have attached to this email a one-page summary of the background, purpose, and 

aim of my study and am happy to answer any questions you may have concerning your 

potential participation in this study. Neither your school nor your 

faculty/staff participants would be mentioned by name anywhere in this study. Thank you 

for your consideration.  

Best Regards,  
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Scott McClure, M.Ed. 

Dissertation in Practice (DIP): Introduction, Purpose, and Aim 

Scott McClure, M.Ed., Doctoral Candidate 

Doctor of Education in Interdisciplinary Leadership, Creighton University 

Widely accepted and understood as one of the core elements of the Catholic 

school, the concept of community lacks considerable definition in the field of Catholic 

education. Infrequent mention of this concept is not to blame; on the contrary, 

community in Catholic education has continued to be discussed consistently over 

decades, both by scholars and by the Church, itself. Indeed, the Second Vatican Council's 

Gravissimum Educationis (1965, para. 20) frames a Catholic school's very purpose in 

terms of community, both in the school and in the wider world.   

The centrality of community, not only to scholars but also to practitioners is, 

furthermore, highlighted by Convey's (2012) recent study in which a nationwide survey 

of over 3,000 Catholic school administrators and faculty across the United States 

revealed the majority of participants believe that "a school's culture or faith community" 

is the foremost aspect of what makes a Catholic school Catholic (p. 208). For the 

institutional Church, scholars, and practitioners of Catholic education alike, community is 

a central tenet.   

What is missing, however, is an understanding of what elements make up a 

school's community according to Catholic school practitioners.  Despite an explicit focus 

on community, Catholic schools' communities have continually shrunk since their peak 

enrollment in the 1960s. Over 3.3 million fewer students attend Catholic schools than 

attended them in 1960s America. A more recent development shows that there are over 
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1,000 fewer open Catholic schools in the United States than in 2006 (NCEA, Catholic 

school data). One-fifth of Catholic school students are racial minorities and almost as 

many students are not Catholic (NCEA, Catholic school data). In addition to the diversity 

of students, faculty and administration of Catholic schools bring their own diversity in 

whether they are ordained members or lay, Catholic or from a different faith tradition, 

and in multiple other ways.  Amidst the growing diversity of their shrinking communities 

how do Catholic schools define community? For the sake of clarity in Catholic education 

across the United States, it is critical that those who lead and teach in Catholic schools 

understand, promote, and live out a shared understanding of this core tenet, even though 

this shared understanding may be made manifest in ways unique to each school setting. 

The purpose of this qualitative multiple-case study will be to uncover the tenets 

that underlie community as understood and operationalized in a Catholic school context 

by administrators and teachers at two distinct, yet exemplary, Catholic secondary schools 

in the United States. The guiding research question, therefore, is the following: What 

does community mean in the American Catholic high school as reported by 

administration and faculty? 

The evidence gleaned from administration and faculty in these two Catholic 

schools may provide the preliminary insights necessary for greater alignment among 

Catholic schools across the United States on the tenets of community and how they could 

be consistently lived out. The aim of this study, therefore, will be to create an evidence-

based framework leaders and teachers in Catholic schools could use to help them 

understand the tenets that may be foundational to their own understanding of community 

within their schools. 
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Appendix B 

Interview Protocol  

The purpose of this interview is to explore how you, as a Catholic high school 

teacher/administrator understand community as a concept and as it is lived out in this 

Catholic high school. Specifically, within this context, my hope is to hear your 

perceptions as faculty member/administrator of the manner in which you have observed, 

experienced, and contributed to community in this school. Your answers will be included 

in the dataset for my Dissertation in Practice for the doctoral degree in Interdisciplinary 

Leadership I am seeking at Creighton University in Omaha, Nebraska. In reporting 

interview data in this dissertation, you will not be referred to by name and your answers 

will not be linked to you. Do you have any questions before we begin?  

I have prepared 10 questions, though our conversation may very well inspire 

unscripted and follow-up questions based on your responses. This interview should last 

no more than one hour, so if you’re ready we’ll begin!  

1. Tell me about your role at <Catholic High School>.  

2. How do you understand Catholic school community?  

3. What do you understand to be central qualities of community for a Catholic high 

school, in general?  

4. In what ways, if at all, do you see these or other qualities of community alive here at 

<Catholic High School>?  

5. How do you live out or contribute to community here at <Catholic High School>?  

6. How does <Catholic High School’s> leadership live out or contribute to community?  

7. How do faculty at <Catholic High School> live out or contribute to community?  
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8. How do the staff at <Catholic High School> live out or contribute to community?  

9. What makes <Catholic High School’s> community unique?  

10. Are there ways in which you would like <Catholic High School>’s community to be 

different? If so, please explain.  

This concludes my questions, so thank you!  If I have any follow-up questions 

could I contact you via email?  Will you have access to email?  Do you have any 

questions for me? 
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Appendix C  

Interviewee Participant Invitation 

Dear <Prospective Interview Participant>,  

My name is Scott McClure and I am a doctoral candidate in Creighton 

University’s Doctor of Education in Interdisciplinary Leadership program. The 

culmination of this degree program is execution of an original research study meant to 

contribute to a particular field. Having spent several years in Catholic education, this 

qualitative multiple-case study, titled “Understanding the Meaning of Community in the 

Catholic High School: A Multiple-Case Study,” concerns how community is understood 

and lived out in two Catholic high schools and I would like to request your participation 

in an in-person interview for my study.   

Participation would entail a site visit by the researcher (myself) in order 

to conduct interviews with five faculty members and the school’s leadership (Principal), 

as well as to collect other data coordinated by a school representative. It is not anticipated 

that you will experience risks any greater than you may experience in everyday life by 

participating in this study. You are able to withdraw from the study at any time and there 

will be no consequences for withdrawal. Your participation in the study will involve a 

face to face interview with the researcher (myself). This interview is anticipated to last no 

more than 1 hour. The interview will be audio-recorded and saved in a password-

protected drive. This recording will be transcribed by a third party transcription service 

but you will be mentioned nowhere by name in this recording. Your personal information 

will be kept confidential, identifying you only by a code, not by your name. Following 

the interview, I will provide the transcript of your interview to you via email should you 
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wish to make clarifying or additional comments. You will not be compensated for your 

participation in this study. While it is not anticipated that there will be direct benefits to 

you via your participation in this study, it is possible our conversation may prompt your 

further reflection on the questions posed. This may benefit your reflective practice as an 

educator in a Catholic school.  

I am happy to answer any questions you may have concerning your potential 

participation in this study. I may be reached at (cell phone number) or via email at (email 

address). Neither you nor your school would be mentioned by name anywhere in this 

study. Thank you for your consideration. A Participant Bill of Rights follows below. 

Best Regards,  

Scott McClure, M.Ed. 

 

Bill of Rights for Research Participants 
 
As a participant in a research study, you have the right: 

1. To have enough time to decide whether or not to be in the research study, and to 
make that decision without any pressure from the people who are conducting the 
research.  

2. To refuse to be in the study at all, or to stop participating at any time after you 
begin the study. 

3. To be told what the study is trying to find out, what will happen to you, and what 
you will be asked to do if you are in the study. 

4. To be told about the reasonably foreseeable risks of being in the study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the study and 
whether you will be compensated for participating in the study. 

7. To be told who will have access to information collected about you and how your 
confidentiality will be protected. 
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8. To be told whom to contact with questions about the research, about research-
related injury, and about your rights as a research participant. 

9. If the study involves treatment or therapy: 

a. To be told about the other non-research treatment choices you have. 

To be told where treatment is available should you have a research-related injury, 

and who will pay for research-related treatment. 
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Appendix D 

In Vivo Codes 

School 1 Codes 

(SCHOOL 1) SHIELD 
A LOT MORE DIVERSE 
A WELCOMING PLACE 
ACADEMIC RIGOR 
ACADEMICALLY RIGOROUS 
ACCOMMODATIONS 
AUTONOMOUS 
BE MORE 
BEING TOGETHER 
ALL ARE WELCOME 
BOUGHT IN  
ALUMNI 
COLLABORATIVE 
AMPLIFIED  
ELEVATE OUR FACULTY 
EXPECTATION 
HAVE TO SPEAK 
HIGHER CALLINGS 
HUMAN ELEMENT 
IN-HOUSE ADMINISTRATOR 
INSPIRE 
LEADERSHIP STRUCTURE 
MODEL 
NOT CONCENTRATED 
OUR COACHES 
BELIEFS 
BELONG 
BELONGING 
PARTICULAR PART 
BEYOND OUR OWN WALLS 
PHILANTHROPIC COMMITMENT 
BRAGGABLE 
PROMULGATE 
SEE BEYOND 
SPEAK 
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SPIRIT 
SUPPORT 
TAKE CARE OF 
CATHOLIC FAITH 
CELEBRATING AND MOURNING TOGETHER 
CELEBRATING HER 50TH YEAR 
CENTERED IN CHRIST 
THREE-LEGGED LEADERSHIP 
CHARACTER 
CHARISMS 
CHARITY 
WE RECOGNIZED 
WHO WE ARE 
WHOLE 
ANXIETY ON THE RISE 
CORE VALUES 
BEER AFTER WORK 
CULTURAL COMPETANCY 
CULTURALLY DIVERSE 
BROTHERS AND SISTERS  
DIGNITY 
DIVERSE FACULTY 
DIVERSE GROUP OF CATHOLICS 
DIVERSITY 
CONFLICT 
CULTIVATING RELATIONSHIPS 
DOMINICAN 
DEALING WITH THIS ANXIETY 
EDUCATION AND EVANGELIZATION 
GROWTH AND SUPPORT 
INSTRUCTIONAL COACHING 
ELITE 
MENTAL HEALTH 
EUCHARIST 
OUTER COMMUNITY 
EXCELLENCE 
EXCELLENT 
REFLECTIVENESS 
EXPRESS OUR FAITH 
FAITH 
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FAITH EXPRESSION 
FAMILY 
SENIOR BOYS IN TEARS 
SIMPLIFY 
STUDENT PIECE 
SUPPORTING THEM 
FORMATION 
FUNDAMENTAL  
GENERATIONS 
GOD IS GOOD 
GOD'S BEHIND THEM 
TAKING CARE 
GREAT PARENT COMMUNITY 
GREATER DIVERSITY 
GREATER PURPOSE 
THERE TO ELEVATE 
UNDERSTANDING HUMANS 
VERY GOOD AT LISTENING 
HARD SURVEY RESULTS 
WE SHARE THE WORK 
HIGH EXPECTATIONS 
ALSO 
HISTORY 
HOUSE SYSTEM 
BARRIERS 
I BROKE IN 
BUY-IN 
DNA 
DRAWN HERE 
INJECTION OF NEW BLOOD 
INROADS 
FOR THEMSELVES 
GRADUAL 
INTIMIDATING 
INTEGRATE CULTURES 
INVESTMENT 
MAKING SURE 
INVENTORY 
STRIVING FOR EXCELLENCE  
INVOLVED IN LITURGY 
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INVOLVEMENT OF PARENTS 
SUPPORT AND ENGAGEMENTS 
LEGACY 
LITTLE EVENTS 
LIVING AUTHENTICALLY 
LONGEVITY 
LOVE 
LOWERED THE BAR 
THE BAR 
MASS 
UNITY 
MISSION 
VISIBLE 
MORALITY 
MOST DIVERSE 
WHAT IT MEANS TO BE A PERSON 
MULTIPLE GENERATIONS 
MULTIPLE PATHS 
MY FEAR  
NEVER LEAVE 
ANSWER PUNCTUALLY 
BE TRUSTED 
NOT EVERYONE'S CATHOLIC 
BEER 
BEING PRESENT  
NOT WELCOMING 
ON THE PATH 
BUILD COMMUNITY 
CATCHING THEIR BREATH 
COME TOGETHER 
OUTSIDE THE BUBBLE 
OWN BACK 
EFFICIENT 
PARENTS 
EVOLVED 
PASCHAL MYSTERY  
FOR THE COMMUNITY 
OPPORTUNITIES 
PRAY TOGETHER 
PRAYER 
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PRAYING FOR THEM  
PRIDE 
PEN, PAPER 
PROUD 
RCIA 
RECONCILE OUR DIFFERENCES 
ROLE MODELS 
RELATIONSHIP WITH JESUS CHRIST 
SENSITIVITY 
RETREATS 
RIGOR 
TAKE CARE 
SACRAMENTS 
SALVATION 
SCHOOL SPIRIT 
TENSION 
SELF-SEGREGATE 
THAT'S WHAT I'M HERE FOR 
TRUSTS US 
SERVE ALL 
SERVICE 
SERVICE ACTIVITIES 
SERVICE PROJECTS 
VERY COMPLEX 
SHARING THEIR SPIRITUALITY 
FOCUS TIME 
SOLIDARITY 
ALWAYS GIVING  
BECOME 
SPIRITUAL 
BEYOND 
BRINGS US OUT 
COMMIT 
FIVE CLASSES 
HAPPY HOUR 
IMPACT 
SYMBOLISM 
IN THE TRENCHES 
INSTILLED 
INTENTIONAL 
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MOVED AWAY 
NOT HOME  
OWNERSHIP 
STEWARD 
THEY WANT TO BE HERE 
WE ALL KNOW 
TRADITION 
TRUST 
ACTION 
ACTION AND MODEL 
ACTIVE ROLE  
VARYING FAITHS 
BRIDGE BUILDING 
CHALLENGES 
VIRTUE 
VIRTUE-BASED 
DO IT BETTER 
ENCOMPASSES 
WE LOVE THEM  
GROWING 
NOT AS FAMILIAR 
WEEKLY MASS 
WELCOMING 
NOT PERFECT 
RESPECT 
SHARED EXPERIENCE 
WIH OPEN ARMS 
WORKING ON  
YOU GO TO COLLEGE 
YOU'RE IN 

School 2 Codes 

A LOT  
A MILLION DIFFERENT CLUBS 
AVAILABLE FOR ANYONE 
DOING THE BEST WE CAN  
ACKNOWLEDGE  
DOMINICAN PROGRAM 
ESSENTIAL 
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HELPING KIDS 
ANXIETY 
AP CLASSES 
HIGH ACADEMIC STANDARDS 
HISTORY LESSON 
LATE 80S 
LAY FOLKS  
AWARE  
MEET THAT NEED 
MODEL  
ORDAINED 
OUR COMMUNITY 
OVERSEE 
BUILDING RELATIONSHIPS  
BURNOUT  
PLANTING SEEDS 
CATHOLIC BELIEFS 
CATHOLIC CHURCH 
CATHOLIC IDENTITY 
CATHOLIC PROBLEM 
PREPARING THEM 
CHEER THE KIDS 
CHRIST AT THE CENTER 
CHRIST'S TEACHING 
REFLECTION  
REGIONAL PARISHES 
ROOM FOR IMPROVEMENT 
SERVANT LEADER 
SHOW UP  
TUITION ASSISTANCE 
WAIVER 
CONFESSIONS 
MISSION 
ALSO 
SERVICE 
DEACON 
FAMILY 
DIALOGUE  
TRADITION 
DIOCESE 
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SCHOOL SPIRIT 
BOUGHT INTO IT 
BRING OUT THE BEST 
DOMINICAN 
DOMINICAN CHARISM 
COMMUNICATING 
CONDUCT  
CREATE OPPORTUNITIES 
ENRICHES  
EVERYBODY WANTS TO BE HERE 
EVERYBODY'S BRINGING THEM ALONG 
EUCHARISTIC LITURGY 
EVANGELIZATION 
GREAT 
IF ALL I WAS 
EXPERIENCE JESUS CHRIST 
NEAR AND DEAR TO ME  
EXTRACURRICULAR 
FACULTY RETREAT 
FAITH 
FAITH FORMATION 
FAITH-FILLED 
FAITHFUL 
OVERALL GOALS 
SOMETHING SPECIAL HERE 
SPORTING EVENTS 
VARIOUS GROUPS 
VERY INVESTED  
SUPPORTIVE 
GIVE THEM GRIEF  
ACTUALLY REALIZED 
GOSPELS 
ARE YOU OKAY?  
BOTHERS ME 
HE BRINGS IT IN EVERY YEAR 
HEAVEN 
BUILD COMMUNITY 
CARE 
CHANGE 
ELITIST  
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ENCOURAGING US 
HAVE OUR FLAWS 
I'LL WATCH YOUR CLASS 
INTERACT  
JOKE 
LOVE GETTING INVOLVED 
INTERACTION BETWEEN STUDENTS 
INVOLVED 
JESUS CHRIST 
ON THE RIGHT PATH  
OUTWARD SIGNS 
REACHING OUT 
RESPONSIBILITY 
LACK OF DIVERSITY 
TRUST 
UNDERSTAND 
WHAT BOTHERS ME 
LIVING YOUR FAITH 
LOST A STUDENT 
YOU'RE IMPORTANT 
HELP  
ACCEPTEDNESS  
MASS 
ATHLETIC TRADITION 
MENTAL HEALTH 
CONTRIBUTING  
FINANCIALLY 
FREQUENT OCCURRENCE  
GAUGE 
IMPORTANT  
IN CATHOLIC EDUCATION  
JUST LIKE A PUBLIC SCHOOL 
NON-STRAGHT KIDS 
NORMAL KIDS 
MANDATED DUTIES 
NOT BEING AN ASSHOLE 
NOT ACCEPTING 
NOT IN ALIGNMENT 
NOT VERY DIVERSE 
OUT INTO THE COMMUNITY 
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REALLY STEP UP  
ROLE MODEL 
SERVICE-DRIVEN 
SETS OF NEEDS 
SOCIAL STUDIES TEACHER 
SPORTS 
TURNOVER  
COME TOGETHER 
PAYING ATTENTION  
COMMITTEES 
COMPASSIONATE 
PRAYER 
CURSING  
PRESSURE 
DEACONS ON STAFF 
PRIVILEGED 
DISCIPLINE  
DIVERSITY 
REASSURE THEM  
DUTIES 
EXPOSE 
FORMER STUDENTS  
RELIGIOUS BASIS  
RELIGIOUS THINGS 
GOOD LISTENER  
RESTORE ALL THINGS THROUGH CHRIST 
RETREAT  
RETREATS 
I TEACH ALL 
KNOWS EVERY KID  
MORE DIVERSITY 
SECOND MOM  
MOTHER'S CLUB 
PEP RALLY 
PRIVILEGE WALK 
RELAX  
SOCIALLY HEALTHY 
STUDIES 
SUMMER PHYS-ED 
SLACK 
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TRYING TO CHANGE  
WELCOME 
SOMEBODY WHO CARES 
ACADEMIC ACHIEVEMENT 
ACTIVE PARISHIONER 
AS A TEAM 
STRESSED 
STRUGGLE 
BEING PRESENT 
SUICIDE  
COLLABORATING  
COMMON GOAL 
DIGNITY 
TALK TO 
THEIR CHOICE  
THEOLOGY 
THEOLOGY CLASSES 
THEY DON'T KNOW  
GENERATIONAL 
TREATING STUDENTS AS HUMAN BEINGS 
KIND AND LOVING 
LIKE A FAMILY 
LOVES THE LORD  
MODEL 
MORE SOCIAL OPPORTUNITIES  
UNDERSTANDING 
UNIQUE INDIVIDUAL 
UNIVERSAL CHURCH 
UNREALISTIC EXPECTATIONS 
NOT EXACTLY PERFECT 
ORGANIC COMMUNITY 
OTHER RESPONSIBILITIES 
SELF-DIRECTED LEARNING 
SERVANT HEARTED 
WE CAN IMPROVE 
WHITEY-TIGHTY 
WHY THEY ARE STRUGGLING 
WIRED DIFFERENTLY 
SUPPORT 
YOUTH MINISTER 




