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Abstract
The Department of Occupational Therapy at Creighton 

University has recently transitioned to a team teaching
model for faculty to collaboratively design, instruct, and 
manage courses across the existing curriculum, assigning 
one or more co-instructors per course with anticipated 
benefits in the workflow, student learning experience, and 
economic outcomes. In efforts to collect baseline data, 
monitor differences in outcomes, and identify opportunities 
for improvement in team-based teaching, a task force has 
been formed to develop an assessment tool and plan that 
can holistically measure team-teaching effectiveness. The 
poster will illustrate the development of a survey tool that 
was created based on the Circular Model of Collegiate Co-
Teaching (Morelock et al., 2017) to assess the state of how 
team-teaching has manifested in the program in terms of 
co-educator experiences and perceptions, modes of 
delivery and collaboration, and perceived advantages and 
disadvantages.

Objectives
The aim of the task force was to develop an 

assessment tool and plan to (a) detect any student outcome 
and faculty perception/experience differences as we transition 
into a co-teaching model and (b) identify opportunities to 
improve student and faculty experiences.

Results
• The task force generated two drafts of survey tool. The 

first survey included 27 quantitative assessment items 
originating from the 3 key themes and 9 sub-themes of 
the Circular Model of Collegiate Co-Teaching.
•Utilizing the initial survey as scaffolding, the team 

developed a second, final survey comprised of 2-sections 
and 12 open-end questions.
• The first section focused on demographic information and 

the second section focused on participants' experiences 
with team teaching.

Example Survey Item:

Co-teachers’ Perceptions of Student Experiences

Advantages of Co-Teaching

What are the advantages of team teaching vs.

teaching on your own?

Discussion
The Department of Occupational Therapy anticipates 

positive outcome acquired in the workflow, student 
learning experience, and economic outcomes with 
implementing a team teaching, co-curricular model. The 
baseline data collected from the current initiative will allow 
for identification of meaningful patterns, facilitators and 
barriers, and opportunities for improvement in 
implementing best team teaching practices.
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Background
Team teaching in higher education has the potential to 

positively impact co-instructor collaboration and growth 
through mentorship and co-learning together (Morelock, et 
al., 2017). Multiple variables influence team teaching such 
as institutional support, modes of collaboration, and educator 
perceptions that dynamically interact to influence educator 
and student experiences as well as the co-curricular program 
outcomes (Ferguson & Wilson, 2011; Lock et al., 2016; 
Morelock et al., 2017).

Methodology
• Phase 1 – Led by the Program Assessment Committee, a task 

force was formed to assess team teaching effectiveness. 
• Phase 2 – The team, using the Circular Model of Collegiate 

Co-Teaching (Morelock et al., 2017), developed quantitative 
and qualitative survey questions related to the 3 key themes 
and 9 sub-themes of co-teaching.

• Phase 3 – The team consolidated, reviewed, and revised the 
survey questions.

• Phase 4 – The team determined that an anonymous 
qualitative survey approach would be the most appropriate 
to collect data. The final survey tool was generated 
comprised of demographic and reflection sections. 

• Phase 5 – The team received permission from Morelock et al. 
(2017) to utilize the Circular Model of Collegiate Co-Teaching 
for assessment, research, and publication purposes.

In the current initial phase of the assessment plan, the task 
force generated a survey instrument to collect data on faculty 
perceptions and lived experiences as the department 
transitioned to team teaching for the first time in the Fall 
Semester of 2019.

(Morelock et al., 2017)


