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Abstract 

Jesuit universities provide a means of preparing students to advocate for social justice 

and the common good through an educational method known as Ignatian pedagogy. 

Rooted in the Spiritual Exercises of St. Ignatius of Loyola, Ignatian pedagogy is a 

teaching practice rich in content imbued with Jesuit values. It is meant to be a 

transformational experience where students learn how to be more intentional in their 

thoughts and actions, understand the significance of what has been learned, and discern 

the right course of action as they progress on their path to leadership. Traditionally, 

Jesuits led students through the practice of Ignatian pedagogy, However, the number of 

Jesuits has declined over the last few decades, making it necessary for Jesuit institutions 

to rely on lay faculty and staff to carry forward their educational mission and Ignatian 

teaching practices. The purpose of this research is to explore the ways Jesuit universities 

provide faculty with a fundamental understanding of the mission of Jesuit education 

cultivate a culture of Ignatian pedagogy. My research approach was a qualitative multi-

case study; data was coded and categorized to form themes from which assertions were 

made. The aim of my study was to summarize best practices that further the ongoing 

development of faculty in Ignatian teaching practices and propose recommendations that 

would deepen each university’s commitment to achieving the Jesuit educational mission.  

Keywords: Ignatian pedagogy, common good, Spiritual Exercises, case study, 

bounded system, hiring for mission, professional development 
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CHAPTER 1: INTRODUCTION 

St. Ignatius of Loyola founded the Society of Jesus (Jesuits) in the 16th century. 

The Jesuits are a distinct religious order within the Catholic church who live by a unique 

set of traditions, charisms, and values. One of those traditions is their commitment to 

education. As a distinguished scholar, St. Ignatius believed that education provided the 

intellectual excellence necessary to attain the moral superiority required to discern and 

promote God’s call for social justice and the common good (Streetman, 2015). Jesuit 

scholars were originally educated at prestigious universities throughout Europe, but as the 

number of St. Ignatius’ followers grew, the Jesuits began building their own educational 

institutions. In 1600, there were 245 Jesuit colleges and universities in Europe; by 1749, 

that number had grown to 875 universities worldwide (Rhodes, 1989).  

Today, there are 172 Jesuit universities worldwide with 27 of those universities 

and colleges (referred to as universities in this document) located in the United States 

(Dunfee, et al., 2017). The purpose of this Dissertation in Practice (DIP) is to examine 

how these Jesuit universities continue St. Ignatius’ vision of scholarly distinction and 

moral excellence today. For this research, I considered the way Jesuit universities 

continue their educational mission given the decreasing numbers of Jesuits and increasing 

challenges in contemporary education. I reflected on the distinctive characteristics of 

Jesuit education, including Ignatian pedagogy and the Ignatian pedagogical paradigm. 

Finally, I explored how Jesuit universities cultivate faculty to embrace Ignatian pedagogy 

as a method of educating future leaders who model Jesuit values. 
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The Mission of Jesuit Education and Leadership 

Jesuits continue St. Ignatius vision of scholarly distinction and moral excellence 

through educational practices that form mission-driven, transformational leaders focused 

on service to others. Lowney (2005) describes transformational leaders as those with a 

specific set of skills: self-knowledge; the ability to discern a right course of action; 

flexibility and problem solving; respect for intellect and reason; large-hearted ambition; a 

belief that individual talent is for the betterment of mankind; and a desire to find God in 

all things. Jesuit universities refer to students who achieve these skill sets as Grads at 

Graduation (Emerson, 2014). They exemplify the Jesuit values of being contemplatives 

in action, cura personalis, magis, women and men for and with others, unity of mind, 

body and soul, and finding God in all things (Creighton University, n.d.). When Jesuit 

universities educate students to be Grads at Graduation, they educate future civic and 

political leaders who pursue the common good, promote innovative and cohesive 

approaches to economic and environmental justice, and reconcile people towards a 

peaceful global society.  

Leaders who pursue the common good must have a realistic view of the world 

combined with moral and scholarly excellence. They must also be adaptive leaders who 

“embrace and develop a culture that embraces uncertainty…foster empathy, the ability to 

feel and understand what others feel….foster continuous learning through self-correction 

and reflection….and work with stakeholders to create win-win solutions that benefit 

everyone” (Kelly & Moss Breen, 2020, p. 13). Lowney (2005) refers to these 

characteristics as the four pillars of leadership: love, ingenuity, self-awareness, and 

heroism.     
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Finally, Jesuit education is world affirming; it instills a life-long openness to 

growth through learning and experience. It guides students to explore the meaning of 

human life and assists them using the talents bestowed on them by God to develop to 

their fullest potential (Arrupe, 1980). Jesuit education creates this awareness in students 

through a teaching practice known as Ignatian pedagogy.  

Ignatian Pedagogy and Paradigm 

In 1995, the Jesuit Superior General Peter-Hans Kolvenbach created an 

educational paradigm to guide Jesuit universities (Aguado et al., 2016). The paradigm 

called for a structural change in socio-economic and policy areas based on solidarity; a 

commitment towards peace through non-violence; and an end to discrimination based on 

race, religion, gender, ethnicity, or social class. The purpose of this structural change was 

to mitigate poverty, hunger, and other suffering of the most vulnerable in our global 

society (Aguado et. al., 2016). Kolvenbach’s model represents a significant difference 

between Jesuit universities and other schools (Vivanco, 2018).  

The differential elements, or characteristics, of Jesuit higher education are found 

in Ignatian Pedagogy. This pedagogy, based on the Spiritual Exercises of St. Ignatius, 

calls for each person to reflect on their human experience as a means of choosing 

appropriate action in their lives. For St. Ignatius, critical reflection was the means of 

seeking the truth. In practice, this changes the role of the teacher from one who merely 

informs students about a subject matter, to one who helps students progress in finding 

that truth (Duminuco, 1993). In Ignatian pedagogy, the teacher lays the foundations for 

finding the truth by providing students with the opportunity to use personal experience, 
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reflection, and action to evaluate events that impact their lives and those of society. 

(Duminuco, 1993). 

Ignatian pedagogy is not only for the benefit of students; there is also value for 

faculty as well. It allows teachers to enrich the content and structure of what they are 

teaching, provides the opportunity for new and creative ways to encourage students, gives 

them a means of expecting students to assume more responsibility for their actions, and 

invites students to reflect on their life and experiences as they relate to the subject being 

taught. Finally, the paradigm personalizes learning by sharing experiences and engaging 

students in reflection.  

For five centuries, Jesuits facilitated this faculty-student learning experience 

through Ignatian pedagogy. However, the number of Jesuits has declined significantly in 

the last century. This means there are fewer religious people to carry forward Ignatian 

pedagogy as it was originally conceived. The manner in which Jesuit universities 

continue their educational mission and Ignatian pedagogy in light of fewer Jesuits is the 

topic of this study. 

Statement of the Problem 

With the exception of educational programs focused on theology or ministry, 

most religious institutions of higher learning face the problem of finding ways to 

maintain their religious identities while providing a high-quality education (Davignon, 

2014). In part, the loss of identity is due to the declining number of religious men and 

women, which has led to a fewer number of religious scholars and educators in higher 

education (Levinson, 2006; Lutheran Education Association [LEA], 2016). Jesuit 

universities are not immune to this trend (O’Loughlin, 2018).  
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In 1965, there were approximately 36,000 Jesuits worldwide. By 2012, that 

number was 15,842, a decline of 43.4 percent (Faherty, 2017). According to the Center 

for Applied Research in the Apostolate (CARA), there were fewer than 3,100 Jesuits 

located in the U.S. in 2013 (Reilly, 2016). The most recent statistics indicate there were 

fewer than 2,470 Jesuits in 2016, with active Jesuits averaging 63.4 years old (Jones, 

2014). The decline in the number of Jesuits over the last several decades changed the 

makeup of faculty on university campuses. It also necessitated a change in the leadership. 

At one time, all Jesuit university presidents were ordained Jesuits. That changed in 2001 

when Georgetown University hired the first lay president.  

There is a paradigm shift that occurs when Catholic institutions transition their 

leadership to the laity (Pharr, 2017). Lay leaders bring advantages to higher education 

that students might not experience through organized religion such as a diverse makeup 

of faculty and exposure to a variety of perspectives on cultural, social, and global issues.  

Alternatively, while university leaders tend to be Catholic, they generally have less 

formal  theological education, if any, to assist them in promoting the Jesuit, Catholic 

identity, and mission (Pharr, 2017). 

Acknowledging the need to expand human resources, the Second Vatican Council 

(VC II) recognized and encouraged the role of lay people in the church through a decree, 

On the Apostolate of the Laity (1965). Since VC II, the Jesuits have promoted a shared 

sense of purpose regarding education through a lay-Jesuit collaboration. Despite joint 

efforts, preserving Jesuit traditions is complicated. There are philosophical differences in 

Ignatian pedagogy and traditional teaching methods (A. Sauer, personal communication, 

January 15, 2020). Modern advances in science and technology have lessened an earlier 
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educational emphasis on humanistic studies traditionally emphasized in Jesuit education. 

Jesuit education strives to develop the whole person, one who is focused on the 

betterment of society and who leads through the example of St. Ignatius. Creighton 

University’s Medical School curriculum provides a good example. Rather than a strict 

focus on the sciences as many medical schools have, Creighton’s coursework includes 

humanities, intellectual and rational training, theological anthropology, and service 

devoted to the weakest (K. Dilworth, personal communication, November 19, 2019). 

To carry out their mission of preparing students to be Grads at Graduation, Jesuit 

universities need to educate faculty about the importance of Ignatian pedagogy and 

provide resources that assist them in finding ways to model it in their curriculum. 

Accomplishing this goal is problematic. Student and faculty populations are expanding as 

universities open satellite campuses and offer online programs, both of which allow 

faculty to be located remotely (Rhodes, 1989). The geographic distance means faculty 

have limited immersion into the Jesuit culture of the university and exposure to Ignatian 

pedagogy. Additionally, geographic location may place financial or professional 

constraints on faculty members to participate in any professional development offerings 

regarding Ignatian pedagogy. These are contemporary issues faced by all Jesuit 

universities, regardless of whether the institution is led by lay person or a Jesuit. 

The appointment of the Georgetown’s first lay president caused concern among 

some Jesuits about the university’s ability to maintain its mission under lay leadership 

(O’Loughlin, 2018). Today, over one-half of the 27 Jesuit universities are led by lay 

people (Finger, 2018). As Jesuits transition their leadership, they continue to collaborate 

with lay people to preserve centuries worth of Jesuit traditions and Ignatian values 
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embedded in a Jesuit education. The way they accomplish this goal while meeting 

contemporary challenges is the purpose of this study. 

Purpose of the Study 

The purpose of the study is to explore how university leaders at Jesuit universities 

promote Jesuit values and Ignatian pedagogy with lay faculty. 

Research Questions 

How are Jesuit universities cultivating faculty to embrace and model Ignatian 

pedagogy? The question seeks to understand what policies, practice, and professional 

development programs Jesuit universities use to form faculty in Ignatian teaching 

methods, as well as what challenges they face in their efforts to form faculty.  

Aim of the Study 

The aim of this study was to contribute to the ongoing discussion on best practices 

Jesuit leaders can use to engage lay faculty in the use of Ignatian pedagogy at Jesuit 

universities.  

Definition of Relevant Terms 

The following terms were used operationally within this study. 

Charism: a distinct grace or talent granted by God. Jesuit charisms help define 

how leadership, staff, and faculty interact with students and each other. It begins with a 

deep respect for every individual and their potential.   

Critical Reflection: a reflective practice that challenges students to review their 

actions in order to engage in a process of continuous learning. It is the practice of paying 

attention to the practical values and theories which inform everyday actions. 
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Faculty Formation: programs designed to assist educators in the transition to 

becoming Ignatian educators. While programs focus on spiritual and mission-based 

development, they also include policies and practices universities use to encourage the 

transition.  

Jesuit educational mission: the pursuit of each student’s intellectual development 

to the full measure of God-given talents. The purpose is not to amass a wealth of 

information or solely to prepare for a profession. Rather, the ultimate aim is the full 

growth of a person which leads to action infused in the spirit and presence of Jesus 

Christ. The Jesuit educational mission is to prepare women and men to be for and with 

others. 

On the Apostolate of the Laity (1965): One of many documents of the Second 

Vatican Council, the decree states laity are an integral part of the Church and share in the 

priestly and prophetic mission of the whole people of God.  

Spiritual Exercises of St. Ignatius of Loyola (Spiritual Exercises): The Spiritual 

Exercises are a compilation of meditations, prayers, and contemplative practices 

developed by St. Ignatius Loyola to help people deepen their relationship with God. The 

goal of those participating in the Spiritual Exercises is the attainment of interior freedom 

that allows one to respond wholeheartedly to God in one’s time, place, and person.  

Ratio Studiorum of 1599: the founding document, or Plan of Study, that 

standardized Jesuit education globally. 

Second Vatican Council was held between 1962 – 1965. It was called by Pope 

John XXIII as a way of renewing the spiritual life of the church. It was intended to unite 
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Christians and to set forth a way of proceeding for the leadership and laity in the Catholic 

Church. 

Values of Jesuit Education: Jesuit values are unity of mind and heart, Ad Majorem 

Die Gloriam (AMDG), cura personalis, men and women for and with others, forming and 

educating agents of change, and magis. Each value is described below. 

1. Unity of Mind and Heart: Our hearts and minds are not divided; they are 

congruent when the whole person is educated and engaged. This speaks to the 

diversity of people who go forth to set the world on fire with the Ignatian mission 

all across the world.  

2. Ad Majorem Dei Gloriam (AMDG): A Latin phrase that sums up Ignatian 

Spirituality. It invites a person to search for and find God in every circumstance 

of life; to know that God is present everywhere and can be found in all of 

creation.  

3. Cura Personalis: A Latin term that means care and respect for the whole person. 

The concept behind cura personalis is that our talents, abilities, physical 

attributes, personalities, desires, hearts, faith, and minds are all equally worthy of 

care and attention. It is a call for each of us to love ourselves and others: the entire 

person, the entire gift of life from God that has been given to us. It is an important 

value in Jesuit education because the purpose is to educate the whole person, and 

to promote human dignity. 

4. Women and Men for, and with, Others: The phrase, originating with General 

Superior Pedro Arrupe, S.J., states that the prime educational objective of Jesuit 

education is to form women and men who will live not for themselves but for 
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God. ‘For’ others suggests a connection to someone we care deeply about. ‘With’ 

others reflects the idea of solidarity and relationships built on mutual respect.  

5. Forming and educating agents of change. Although we are thoughtful and 

philosophical, we do not merely think about social problems, we take action to 

address them. Developing the habit of reflection centers and strengthens one's 

spiritual life and guides their actions.  

6. Magis: A Latin term meaning the “more,” magis embodies the act of discerning 

the greater good in a given situation to better glorify and serve God. Magis does 

not mean to always do or give “more” to the point of exhaustion.  

Methodology Overview 

The central question is how Jesuit universities cultivate faculty to use Ignatian 

pedagogy as their primary instructional method. The methodological approach to this 

research will be a qualitative case study. Case studies allow the researcher to examine the 

how and why questions of a real-life, current phenomenon (Creswell & Poth, 2018). This 

research will study the current, real-life, phenomenon of the cultivation of faculty around 

the practice of Ignatian pedagogy. 

The primary source of data collection for this qualitative study was semi-

structured interviews with administrators at Jesuit universities who are responsible for 

faculty formation. Jesuit universities are divided into four regions: Northeast, Midwest, 

South, and West. The proposed sample was two universities from each region for a total 

of eight Jesuit universities. However, the final number was determined by the number of 

universities who responded to the invitation to participate in the study, rather than by a 

preset number. Interview questions focused on learning what professional development 
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programs, practices, and policies each university uses to encourage faculty to engage in 

Ignatian pedagogy. With the permission the participants, interviews were taped, 

transcribed, and categorized. Measures were taken to manage bias as described in the 

following section.  

Delimitations, Limitations, and Personal Biases 

Achieving the mission of a Jesuit education requires a commitment from faculty, 

staff, alumni, trustees, students, and the Jesuits. While there are many responsible parties, 

this paper focused on the role of faculty, specifically those expected to model Ignatian 

teaching methods in their classrooms. Faculty in theology or pastoral ministry programs 

were excluded because they are hired specifically to promote the concepts of Ignatian 

spiritually. As such, they are not representative of an institution’s overall faculty.  

The research was further bounded by other factors. It is a contemporary issue, 

which only applies to the 27 Jesuit universities in the United States. Additionally, while 

there are other teaching methods that prepare students for future leadership, this case 

study focused on one phenomenon, Ignatian pedagogy. Ignatian pedagogy is inspired by 

faith. Therefore, the study is bounded by the principles of Jesuit, Catholic traditions. 

Other institutions may use different pedagogical methods to accomplish similar goals to 

that of Jesuit universities. Those methods were not studied other than for comparative 

purposes to Ignatian pedagogy. Similarly, Ignatian pedagogy may not be the only 

teaching method used at Jesuit universities. However, only Ignatian pedagogy was 

considered for this research.  

I acknowledge there was a potential for personal bias in this study. I am Jesuit 

educated, have taught in Jesuit schools, and have served in leadership roles for Jesuit 
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communities. Currently, I facilitate Ignatian spirituality programs and recruit students for 

programs taught through the Loyola Institute of Ministry at Loyola University New 

Orleans. My personal experiences suggest that there are significant differences in how 

Jesuit elementary and high schools instill Jesuit values in students versus the practices of 

many Jesuit universities. Personal reflection based on my experiences leads me to believe 

that many university leaders need to revisit the promise of a Jesuit education if they are to 

successfully accomplish the Jesuit educational mission.  

It was important to manage personal bias. One way was to use open ended 

questions in participant interviews rather than questions that encouraged a particular 

response. Interviewees were asked to identify topics or share opinions on areas they 

believed I may not have been covered adequately, which further safeguarded against my 

covering only topics of interest to me. With the permission of interviewees, interviews 

were taped and transcribed. Another way to manage bias was to have each participant 

review the transcription of their interview for accuracy. 

Throughout the process, I used journaling as another means to manage bias. 

Memoing was an important part of the interview process. Notes taken immediately 

following interviews helped identify data that needed to be clarified. Similarly, reflecting 

on data as it was collected assisted me in determining where gaps in information existed. 

Both note taking and reflection were important when analyzing the data and assisted in 

accurately identifying how responses were categorized. This ensured that responses were 

not interpreted to fit into a given category merely because they would influence the 

overall findings or because they did not specifically fit into a predetermined category. 



CULTIVATING A CULTURE OF IGNATIAN PEDAGOGY WITH FACULTY  13 
 

 
 

Reviews by my dissertation chair and committee member supported my efforts to avoid 

bias.                                                                                                                                                                

Reflections of the Scholar-Practitioner 

 It is impossible to know if my passion for social justice stirred me towards 

Ignatian spirituality or if my Jesuit education influenced my desire to become involved in 

justice issues. For many years, I have focused on social justice issues in both my 

professional and personal life. I have served or currently serve on the board of directors 

of many local organizations; Catholic Charities, Phoenix Children’s Hospital, the 

Franciscan Renewal Center, the YWCA, and UMOM, a nonprofit that provides housing, 

job training, and counseling services for homeless families. Professionally, I work with 

nonprofits to assist them in furthering their mission through strategic planning, financial 

forecasting, and legislative advocacy. I also work with the Phoenix Jesuit Community, 

including their elementary and high school. 

When I embarked on this DIP journey, I was participating in the Franciscan 

Poverello Initiative (an Italian term, meaning ‘poor boy,’ given to St. Francis of Assisi in 

his youth). The purpose of the Initiative was to study ways for the Franciscans to hand 

down their traditions, values, and charisms to future generations given the declining 

number of friars. Acknowledging they must rely on laity, the Initiative sought ways to 

form lay members of the community to carry on their charisms. This is a difficult task for 

the Franciscans who have Provincials, boards of directors, and staff that turn over every 

few years.  

While reflecting on the problem, I realized that the Jesuits face many of the same 

problems as the Franciscans when it comes to declining numbers. However, unlike the 
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Franciscans, the Jesuits have a well-defined structure for continuing their mission. It is 

their educational institutions. This led me to reflect on my experience working with Jesuit 

K-12 schools and attending Jesuit universities. I also considered my children’s Jesuit K-

12 education, as well as their undergraduate and graduate experiences at Jesuit 

universities. I arrived at the personal conclusion that there is a significant difference 

between high school and college graduates when it comes to committing to Jesuit ideals. 

It appears that high school graduates are better prepared to be Grads at Graduation. 

Anecdotally, my feelings were repeatedly supported by several Jesuits with whom I 

work. Even my own early experience at Creighton was frustrating in terms of the lack of 

integration of Jesuit charisms into the curriculum. There are a multitude of reasons for 

these differences, many of which will be discussed in this DIP. I also recognize there are 

considerable efforts being made by many Jesuit universities, particularly Creighton 

University, to reintroduce Jesuit values into teaching practices.  

My DIP journey followed the principles of Ignatian pedagogy - experience, 

reflection, action, and evaluation. It began with experience and reflection on my own 

personal and professional ties to the Phoenix Jesuit Community. The action and 

evaluation were reflected in my research. The purpose was to add to the discussion on 

best practices that will help Jesuit universities remain true to their original mission of 

preparing emerging leaders to become women and men with and for others.  

Summary 

Jesuits are particularly skilled in preparing men and women to become 

responsible citizens through the authentic learning practices founded in Ignatian 

pedagogy. Authentic learning is the interactive process that focuses on real-world multi-
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faceted problems and their potential solutions. Through authentic learning, students gain 

skills to distinguish information from that which is unreliable and to recognize patterns 

within and between a variety of disciplines to create innovative solutions. (Lombardi, 

2007). When faculty fully engages in the use of Ignatian pedagogy, they create a platform 

by which multiple disciplines and varying perspectives challenge one’s mind to focus on 

the community over self-interest (Lombardi, 2007).  

The purpose of this research was to examine best practices that cultivate and 

expand the practice of Ignatian pedagogy. Chapter 2 outlines current literature on the 

history of Jesuit education and the foundations of Ignatian pedagogy. Chapters 3 and 4 

describe the methodology used for this qualitative study and the findings of the research. 

Despite best efforts, Jesuit universities face challenges in achieving their educational 

mission. Based on the findings, Chapter 5 offers solutions to help Jesuit universities 

mitigate those challenges.  
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CHAPTER TWO: LITERATURE REVIEW 

While Jesuit and other Catholic universities strive to maintain their identities, they 

are not alone in their efforts to meet the goals of their mission. All universities face 

challenges as they become more complex, multi-functional organizations that are 

expanding locally, regionally, and globally (Brancato, 2003; Dopson et al., 2019). 

Maintaining identity and advancing any organization’s vision requires a shared vision by 

all stakeholders who think innovatively and are committed to the organization’s mission 

statements and strategic plans (LeTarte, 1993; Gunn, Koeplin, Lorgon, Kane, & 

Masterson, 2016). Online learning is an example of a challenge facing universities, one 

that requires innovative solutions. At one time, Americans were skeptical of online 

learning and it was less likely to be accepted by employers (Saad et al., 2013; McCready, 

2017). In light of COVID-19, universities will now most likely revisit their strategic 

plans, focusing on online education as an important method of meeting their educational 

mission.  

Every generation will face challenges like COVID-19. The skills future leaders 

utilize to deal effectively with crises are developed through education, whether it is in the 

classroom or online. Some institutions may fail to meet this mission. But others, like 

Jesuit universities, who think strategically and innovatively will continue to meet their 

mission of providing students with the education promised them (Gardner, 2020). 

Pedagogical methods, like Ignatian pedagogy, will play a crucial role in educating 

students and providing a foundation for successful future leadership. 

The purpose of this literature review was to determine the ways that Ignatian 

pedagogy continues to contribute to the mission of Jesuit universities decades after the 
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appointment of the first lay university president. Section 1 of this literature review 

presents some popular pedagogical theories, including those that are well established and 

those that are more transformative, like Ignatian pedagogy. The literature explores 

reasons why faculty often resist changing the methods they currently use. Section 2 

expands the discussion of Ignatian pedagogy and makes a case that Ignatian pedagogy is 

not only equal to other pedagogies, but the appropriate teaching method for Jesuit 

universities in light of today’s ongoing societal changes and challenges. Section 3 

reviews the mission of higher education, particularly that of the Jesuit mission. Section 4 

examines professional development of faculty in Jesuit universities and describes the 

professional development programs some Jesuit universities have created to encourage 

faculty to embrace and model Ignatian pedagogy. Given the important teaching practices 

embedded in Ignatian pedagogy, and the limited amount of research available about 

current Ignatian practices, Section 5 builds a case for additional research in the area of 

faculty development at Jesuit universities.   

Pedagogical Practices 

Pedagogy is the method and practice of teaching which encompasses teaching 

theory and styles (Peel, 2020). “No real education can be successful without clear 

pedagogical guidelines about the methods used by students and educators to obtain the 

knowledge, skills, and values that are deemed important for a flourishing human life” 

(Mesa, 2017, p. 435). Teachers use their experience, education, and ongoing review of 

literature to determine their teaching style, which becomes the basis of their individual 

pedagogical principles. This literature review includes a discussion of some more popular 

pedagogies for comparative purpose with Ignatian pedagogy.  
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Popular Pedagogies 

Traditionally, educational pedagogies have been grouped into four approaches: 

behaviorism, constructivism, connectivism, and cognitivism (Peel, 2020). The behaviorist 

approach, often described as the traditional approach, is based on the theory that the 

teacher should be the sole authority in the classroom. As such, the teacher directs the 

lesson using a mixture of lecturing, demonstration, rote learning, and repetition. Because 

these structured activities are led by the instructor, learning is considered passive.  

Constructivism theory approaches teaching through experiences, both self-

directed and with peers. It is based on Piaget’s (1896 – 1890) theory that students come 

ready to learn, and the teacher must build activities to facilitate their learning (Schunk, 

1996). This method, referred to as progressive, is often found in Montessori schools. 

Connectivism blends constructivism and behaviorism by approaching learning as a 

collaborative process that takes place between the student and teacher. Value is placed on 

the teacher and students exploring subjects together. Cognitivism is a pedagogical 

approach that takes the student beyond the classroom. It uses a combination of visual 

tools and activities that aide the student in increasing their long and short-term memory 

of a subject, so they are fully engaged in learning (Peel, 2020).  

To summarize, some approaches are teacher-centered while other approaches 

have elements that are more student-centered. Teacher-focused styles usually involve 

lectures, direct instruction (teacher models student expectation), low-stakes quizzing 

(multiple-choice or closed-answer), scaffolding, drilling, and self-quizzing (Tes Editorial 

[Teaching styles], 2018). Student-centered approaches involve inquiry-based learning, 

questioning, role play, expeditionary-based learning, pair or group work, personalized 
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learning, and active learning (Tes Editorial, 2018).  Elements of each pedagogical 

approach can be found in both transformative and Ignatian pedagogy, as described in the 

next sections.  

Transformative Pedagogy 

Correll Missionary Ministries (CMM) College of Theology believes that Christian 

universities are beginning to recognize the need to educate future transformational 

leaders. The philosophy of these universities is that by transforming students we will 

eventually change our culture to serve the common good (Daniel, 2019). They argue that 

traditional information-oriented teaching methods will not prepare leaders for tomorrow. 

Educators must find ways to include students in the process of their own education, 

“teaching them to think for themselves with foundational truths as their base” (Daniel, 

2019, para. 2). Baylor University equates transformative pedagogy with developing 

leadership skills by allowing students to explore their faith and beliefs. Like CMM 

College of Theology, Baylor believes that transformative pedagogy prepares students 

with the wisdom and knowledge to change the world (Baylor University, n.d.).  

Christian universities are not the only institutions that practice transformative 

pedagogy. Following the Kellogg Commission’s recommendations for engaged 

universities, the University of Wisconsin Cooperative Extension uses transformative 

teaching methods to deliver education that is high in content and process (Blewett, Keim, 

Leser & Jones, 2008). The thought process behind transformative pedagogy is that 

education should be a safe place for the student to say, “I don’t know” and then go out 

and explore the answers (Daniel, 2019). Faculty who model transformative pedagogy 
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concentrate on preparing the student to be the best possible leader, one who is focused on 

the betterment of society. 

Tillapaugh (2013) found that leaders who adopted a transformative style of 

teaching were able to engage students in joint reflection, inquiry, and meaning making. 

Students were able to align their actions with their beliefs, which led to personal 

effectiveness and integrity. By building a common trust, teachers were able to balance 

authority without becoming vulnerable. Both teachers and students found validity 

(learning sustainability) and legitimacy (establishment of expertise about the subject 

matter as a whole, rather than just a component) in their work. Many of these principles 

of transformative pedagogy are found in Ignatian pedagogy. 

Ignatian Pedagogy 

When St. Ignatius of Loyola founded the Society of Jesus in 1540, he did not 

envision that within 200 years there would be almost 800 Jesuit universities world-wide 

(O’Malley, 1993). St. Ignatius’ initial goal was simply to help people find ways to serve 

Jesus. Within a few years, he decided that education was the best way to guide people, 

which led to the opening of the first Jesuit school in 1548. Located in Messina, Italy, it 

was called Collegio di San Nicolo. Over time, the Jesuits became known as “the 

schoolmasters of Europe” (Association of Jesuit Colleges and Universities [AJCU], 

2010). They educated children of the aristocracy and the noble classes, but were open to 

everyone, both rich and poor, who promised to be the “best and brightest” (AJCU, 2010, 

p. 12).  

As the number of schools started to grow, St. Ignatius began to formalize an 

official plan for Jesuit education. After 50 years of collaborative efforts and 20 years of 
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intense committee work, the Jesuits completed the first formal documents for Jesuit 

education in 1599. Pavur (2005) believed that although St. Ignatius died in 1556 and did 

not live to see the final documents, he would have found the unmistakable marks of his 

own lived experiences and his own spirituality in the document. The following sections 

outline the founding and current documents that guide Jesuit education today. 

Formal Development of Ignatian Pedagogy 

 There are a number of formal documents that shape Ignatian pedagogy as it is 

practiced today. The most notable is the Spiritual Exercises of St. Ignatius of Loyola 

(Ignatian Spirituality, n.d.). Other formal documents include the Constitutions of the 

Society of Jesus (1558) and Ratio Studiorum (1599). These documents, described in the 

following sections, are the foundation for two fundamental documents that define modern 

Ignatian pedagogy: Characteristics of Jesuit Education (1980) and Ignatian Pedagogy, A 

Practical Approach (Duminico,1993).  

Spiritual Exercises  

The Spiritual Exercises were composed by St. Ignatius as a way to help himself 

and others follow God. The Spiritual Exercises are a compilation of meditations, prayers, 

and meditative practices used to guide a person through a discernment process of 

reflecting on their lived experiences. The discernment process is organized into four 

“weeks,” although the term “weeks” is not a reference to normal calendar days; rather it 

references themes (Ignatian Spirituality, n.d.).   

During the first ‘week,’ the retreatant focuses on what St. Ignatius considers life’s 

drama and the basic criteria for making choices. The second ‘week’ focuses on trust and 

the belief that God exists and acts on our behalf. The third ‘week’ focuses on Jesus’ 
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suffering and death so that the retreatant can better identify with Jesus. We “praise and 

serve God essentially by loving our neighbor” (Brackley, 2004, p. 11). The fourth ‘week’ 

is a time when one embraces the joy that comes from Jesus’ resurrection (Gillick, 

Alexander, & Waldron, 2008).  

The Spiritual Exercises conclude with a call to action, “to go and do something in 

the world with this deepened love and commitment to God” (St. Ignatius & Ganss, 1991). 

Action is the result of reflection or discernment. Reflection is a time when one gains 

insight and learns how to be discriminating in their choices. It is a time when we find 

ourselves growing closer to God (consolation) or pulling away from him (desolation), an 

attitude reflected in the how we respond to the call to action. Discernment, or reflection, 

and the call to action are two core components of Ignatian pedagogy (Defeo, 2009). The 

Spiritual Exercises were a major influence on the Constitutions of the Society of Jesus 

(1558), the next founding document.  

Constitutions of the Society of Jesus (Constitutions) 

The Jesuits originally entered into teaching to educate Catholic men to take their 

proper roles in society. The practices and policies that governed this education were 

solidified in the Constitutions (Jesuits, 1558). Part IV of the Constitutions addresses what 

St. Ignatius expected of Jesuit colleges and universities; “the Society undertakes colleges 

as well as some universities, where those who prove themselves worthy in the houses but 

have entered the Society unequipped with the necessary learning may be instructed 

therein and in the other means of helping souls” (Padberg, 1996, p. 131). While most of 

the document is specifically related to the education of young men preparing to become 
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Jesuits, there are key elements of the Constitutions (1558) that guided Jesuit education for 

those seeking knowledge outside of entering the religious order.  

According to the Constitutions (1558), whenever a Jesuit academic institution is 

educating people who do not intend to enter the religious order, the integral formation of 

students based on Jesuit charisms still applies. Education requires reflection and 

awareness of Jesuit values. Furthermore, academic studies, “should foster and stimulate 

those very qualities that are often choked off by our contemporary style of living and 

thinking” (Padberg, 1996, p. 150). The Constitutions (1558) conclude by emphasizing 

that students are governed by the laws of the Church, the Constitutions, and by general 

guidance of the Superior General of the Society of Jesus. Having the foresight to know 

that world was ever changing, the Constitutions were written with the idea that they 

would continually be revised to adapt to the current needs of society (Padberg, 1996). 

The Spiritual Exercises and the Constitutions (1558) were the early official papers 

that contributed to the formal documents regarding Jesuit education. Between 1558 and 

1599, Jesuits reflected on the lived experiences of St. Ignatius while revising and 

adapting excerpts of the Constitutions (1558) to meet the Society’s needs regarding 

education. They completed the formal guidelines at the end of the 16th century in a 

document known as Ratio Studiorum (1599).  

Ratio Studiorum 

After approximately fifty years of working to define Jesuit education, the Ratio 

(atque institution) Studiorum was written in 1599 as the official plan for education. Ratio 

Studiorum (1599), a late-Renaissance document, emerged from the traditions of 

Scholasticism and Humanism (Pavur, 2005). It reflects the life and spirituality of St. 
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Ignatius and is written with the same structured qualities as the Spiritual Exercises. Ratio 

Studiorum sets standards for the knowledge and skills required of educators. It details 

rules for the superior (today’s university president), all professors of higher education and 

“lower” studies, and those who teach Sacred Scripture, Hebrew studies, and theology. It 

differentiates between Jesuit and non-Jesuit teachers and students and goes so far as to 

detail the rules for taking exams, grading practices, and grammar expectations (Pavur, 

2005).  

The Foundations of Ignatian Pedagogy Summarized 

St. Ignatius’ lived experiences led him to transform the way he viewed his faith 

and how he was called to serve God. The Spiritual Exercises, which grew out of this 

desire to serve, were written as a guide to help all Jesuits discern good practices that lead 

them to God. Ignatius lived in a time of Renaissance Humanism (Modras, 2004), which 

placed value on the “whole person, active civic life, human dignity and freedom” (Defeo, 

2009, p. 34). This context would influence the Jesuit ministry of education throughout the 

following centuries.  

Together with the Spiritual Exercises, the Constitutions (1558) established 

educational guidelines for intellectual and spiritual formation. They were the basis for 

Ratio Studiorum, which documented many of the administrative and pedagogical 

principles that continue to guide Jesuit education in the twenty-first century (AJCU, 

2010). The guidelines initiated in Ratio Studiorum for “liberal arts, active learning, and 

ordered progression of courses” (AJCU, 2010, p. 8) are the standards that universities 

strive to achieve today through Ignatian pedagogy.  
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In summary, St. Ignatius’ goal for education was to preserve the best of two 

educational ideas, “the intellectual rigor and professionalism of the scholastic system and 

the more personalist, societal and even practical goals of the humanism” (AJCU, 2010, p. 

9). After more than 460 years of experience, Jesuit education in the Ignatian tradition 

remains committed to excellence, service and leadership, expansive and critical thinking, 

competent and compassionate ethical concern, creative and artistic expression, and 

generous and practical action – to the fullest development of one’s human potential called 

forth by God’s action and love. This is evidenced by their mission and practice of 

Ignatian pedagogy. 

Jesuit Universities and Ignatian Pedagogy Today 

In September 1980, a small international group of Jesuits met to discuss concerns 

regarding Jesuit higher education. The result was a document from the Jesuit Institute, 

entitled The Characteristics of Jesuit Education (Arrupe, 1980). A permanent 

international group continued to collaborate on new developments in higher education 

and pedagogical styles. Their efforts are reflected in Ignatian Pedagogy: A Practical 

Approach, published in 1993 (Duminuco, 1993). These two documents provide the 

framework of Ignatian pedagogy as it is intended to be practiced in Jesuit schools today.  

The Characteristics of Jesuit Education  

The Characteristics of Jesuit Education (1980) was the first major document 

about Jesuit education since Ratio Studiorum (1599). It re-emphasized the distinctive 

nature of Jesuit education as defined by Ratio Studiorum (1599), while acknowledging 

some challenges facing Jesuit education, notably the decline in the number of Jesuits 

working in schools. It also recognized that teachers and students come from a variety of 
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social groups, cultures, and religions, or even with no faith experience, which could 

affect the teaching practices in the future (Duminuco, 1993). Taking these challenges into 

consideration, the Characteristics of Jesuit Education (1980) was written in a manner 

that allowed for flexibility through future centuries. 

Section 9 of the Characteristics of Jesuit Education (1980) is particularly relevant 

to this case study. Recognizing that the declining numbers of Jesuits could jeopardize the 

distinctive nature of Jesuit education, Superior General Arrupe (1980) wrote, “Jesuit 

schools should provide special orientation programs to new staff members and ongoing 

programs that encourage an awareness of the goals of Jesuit education. Professional 

development programs should include spiritual training of lay people so that they can 

assume directive posts in Jesuit schools” (p. 29).  

In summary, the Characteristics of a Jesuit Education (1980), continues to guide 

the Jesuit education today, both in terms of instilling Jesuit values into learning at every 

level and in its expectations for students to commit themselves to the common good. The 

best way to accomplish these aspirations is through a lay-Jesuit collaboration that 

achieves a common vision and common goals. Section 9 underscores the need for 

professional training for lay faculty regarding Ignatian spirituality, Jesuit teaching 

practices, and Jesuit life. Alternatively, it stresses that Jesuits have an equal responsibility 

to understand the challenges and experiences faced by lay faculty (Arrupe, 1980). 

Thirteen years after the Jesuits first met to discuss concerns about Jesuit higher education, 

the next key document, Ignatian Pedagogy: A Practical Approach, outlining Ignatian 

pedagogy was finalized, as described next. 
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Ignatian Pedagogy: A Practical Approach 

Like the Characteristics of a Jesuit Education (1980), Ignatian Pedagogy: A 

Practical Approach (1993) can trace its roots to the Spiritual Exercises. The approach 

calls for the teacher to “facilitate the growing relationship of the learner with truth, 

particularly in the matter of the subject being studied under the guiding influence of the 

teacher” (Duminuco, 1993, p. 9). It requires the acceptance and demonstration of key 

Jesuit leadership values by both teachers and students. Those values are magis, women 

and men with and for others, contemplatives in action (agents of change), unity of heart, 

mind, and soul, finding God in all things, and cura personalis (Creighton University, n.d.; 

Streetman, 2015; Lynch, Meyer, Mixak, Adamczak, & Scott, 2012). Although an 

overview of Ignatian pedagogy was covered in Chapter 1, it is expanded in this literature 

review. 

       Ignatian pedagogy starts with understanding one’s lived experiences. The teacher 

assists students in understanding not only their experiences related to a particular subject 

matter, but the feelings, values, and insights that influenced the experience. The process 

continues as the teacher guides students in finding ways to assimilate new information 

and reflect on new experiences so that knowledge becomes more complete. The 

pedagogy requires teachers to provide students with theoretical and real opportunities that 

challenge them to choose a best course of action based on their studies and reflections. 
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Figure 1:  

Ignatian Pedagogy 

 

(Duminuco, 1993, p. 9) 

For St. Ignatius, action is the ultimate test of how students are formed. Action 

involves two steps: interior choices, or those made through reflection on any experience 

from the personal, human point; and external choices, or those which a student chooses to 

do with this new knowledge. The ultimate goal of Ignatian pedagogy is for the student to 

seek and act on behalf of the common good. Figure 1 illustrates the continual interplay of 

the students’ experience, reflection, and action. 

When Ignatian pedagogy - experience, reflection, action - is continually repeated, 

the process is referred to as the Ignatian Pedagogy Paradigm (paradigm). The paradigm 

adds a fourth component to the pedagogy. It is the element of evaluation, which provides 

feedback to teachers through periodic assessments of students’ mastery of the subject 

matter. This paradigm is an opportunity for teachers to work with students individually, 

giving encouragement and advice. This continual circle effectively teaches patterns that 



CULTIVATING A CULTURE OF IGNATIAN PEDAGOGY WITH FACULTY  29 
 

 
 

help students remain open to continual growth as they develop their leadership styles. 

Through repetition, students gradually learn to be selective in choosing their experiences, 

draw richness from the reflection on those experiences, and become self-motivated to 

make conscious, responsible choices that are beyond their own self-interest. Figure 2 

represents the complete process. 

Figure 2: 

Ongoing pattern: Ignatian Pedagogical Paradigm 

 

(adapted from Creighton University, Ignatian Pedagogy, n.d.) 

Experience, reflection, action, and evaluation all take place within an identified 

context. Figure 3 (page 32) provides an example of the interconnectedness of Jesuit 

values and Ignatian pedagogy (reproduced with permission of author). The 

interconnectedness of these components requires a more in-depth discussion of each 

element to truly understand the Paradigm, as follows. 

Experience: Teachers create the condition whereby students recollect their 

experiences and knowledge in terms of course content, their practice, and skills in using 

reflection. The actions students take are the result of understanding the previous 
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constructs. They then evaluate whether those decisions – be they school, home, or work 

related – have met their expectations or goals (Burns & Mooney, 2013). This is the heart 

of Ignatian pedagogy, one that is believed to provide a method to respond to critical 

educational issues facing this and future generations of students. “It is a paradigm with 

inherent potential for going beyond mere theory to become a practical tool and effective 

instrument for making a difference in the way we teach and in the way students learn” 

(Duminuco, 1993, p. 9).  

Human experience can be direct experience or through vicarious means. Mesa 

(2017) describes this as the difference between reading a newspaper account of a 

hurricane striking a coastal town versus being outside during the hurricane, feeling the 

force of the storm and sensing immediate danger. The direct experience of being in the 

storm is fuller and more engaging. In the academic setting, direct experience usually 

takes the form of interpersonal experiences (discussions, lab experiments, service 

projects, sports). Vicarious experiences, like reading about a hurricane, require the 

teacher to stimulate students’ imaginations in order for them to become fully engaged in 

the experience. Role playing and simulations are two ways to simulate actual experiences 

(Mesa, 2017). 

In Ignatian pedagogy, reflection is the process by which meaning surfaces in 

human experience. Reflection is “a thoughtful reconsideration of some subject matter, 

experience, idea, purpose, or spontaneous reaction, in order to grasp its significance more 

fully” (Mesa, 2017, p. 386).  Thus, reflection is a formative and liberating process 

(McAvoy et al., 2012). Critical reflection forms consciousness of learners (their beliefs, 
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values, attitudes, and their entire way of thinking) in such a manner that they are led to 

move beyond knowing, to undertake action (Duminuco, 1993).   

 Action refers to internal human growth based upon experience that has been 

reflected upon and is manifested externally (McAvoy et al., 2012). St. Ignatius believed 

that the true test of love is what one does, not what one says. In the Constitutions (1558), 

St. Ignatius guided Jesuit schools to form men and women who could contribute 

“intelligently and effectively” to society’s common good (Mesa, 2017, p. 389). Action 

involves two steps, interior choices and the actions that result from that reflection. 

Interior choices are those made after personal reflection about one’s attitudes and values. 

Reflection leads to personal conviction. Interior choices lead to a willingness to act based 

on one’s convictions (McAvoy, et al., 2012).  

The Ignatian Pedagogical Paradigm goes beyond the pedagogical process of 

experience, reflection, and action to include context and evaluation. Context refers to the 

personal care and concern for the individual. Ignatian pedagogy never occurs in a 

vacuum. It requires authentic relationships with students, so teachers understand how 

they are influenced by family, friends, and peers (Duminuco, 1993; Burns & Mooney, 

2013). To that end, teachers consider the real context of a student’s life. They reflect on a 

student’s socio-economic, political, and cultural context which affects their growth as a 

person for others and for the institution in light of the concepts students bring to class at 

the start of the course (Duminuco, 1993, p. 14). Context provides teachers with the 

knowledge to help students overcome any obstacles and grow in meaningful ways. 
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Additionally, “praise, reverence and service,” the hallmarks of the Paradigm, should exist 

not only between the teacher and student, but with all members of the learning 

community (Duminuco, 1993, p 15).   

Evaluation: Ignatian pedagogy focuses on formation, which goes beyond 

academic mastery. Teachers are concerned with students' well-rounded growth as people 

for others (Mesa, 2017). Therefore, periodic evaluation of the student's growth in 

attitudes, priorities, and actions consistent with being a person for others is essential. 

Comprehensive assessment may not occur as frequently as academic testing, but it needs 

to be planned at intervals. “A teacher who is observant will perceive indications of 

growth or lack of growth in class discussions, students' generosity in response to common 

needs, etc. much more frequently” (McAvoy, et al., 2012, p17).  

In summary, Ignatian Pedagogy: A Practical Approach presents a transformative 

teaching method that recognizes the uniqueness of every student. It guides students 

through the Jesuit tradition of experience, reflection, and action. In doing so, it allows 

them to embrace and learn from their lived experiences so they can move forward making 

informed decisions. This is a continual circle where the action taken as a result of 

informed decisions becomes the next lived experience, which leads to reflection and new 

action. The intended result is the ongoing development of the individual to prepare them 

with the skills necessary to address real-world problems.  

Comparison of Established Pedagogies to Ignatian Pedagogy 

While the basic elements of all pedagogies, to impart wisdom and prepare 

students to enter into their professional careers, are the same, there are several differences 

between traditional pedagogies and Ignatian pedagogies. Two major differences are the 
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connectedness of Jesuit values to the curricula and the practice of reflection. Touched on 

previously, both components are given greater consideration in this section due to their 

importance in Ignatian pedagogy.   

Reflection 

In writing about traditional higher education pedagogies, Ryan (2012) states that 

“despite the common (and often undefined) use of the term reflection, learners are not 

often taught how to reflect, which different types of reflection are possible, or how best to 

communicate their disciplinary knowledge through reflection” (p. 144). In contrast, 

reflection is a crucial element of Ignatian pedagogy. In 2014, Loyola University 

Maryland conducted a study to assess reflection as a pedagogical tool. They exposed first 

year graduate students to a variety of reflective tools and asked them to evaluate the use 

of those tools in their second year of study. The results of the study revealed that the use 

of reflection increased significantly during their first year of schooling (Coiro et al., 

2014). These findings support Ryan’s (2012) study that students, “can and should be 

taught how to reflect in deep and transformative ways” (p. 144). In Jesuit education, 

teaching reflective practices that align with Jesuit values is a key element of Ignatian 

pedagogy. 

Jesuit Values 

The Paradigm works best when Jesuit values are integrated into coursework; it is 

“the practicum by which Jesuit values are activated in a person’s life” (Gunn et al., 2016, 

p. 56). Originating with Ratio Studiorum, the contemporary form of Jesuit values that are 

easily recognized on any Jesuit campus are:  
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 A spirituality that finds God in all things. This is an expression of the 

Catholic sacramental vision that appreciates the radical goodness of 

everything in creation and leads to a comfort level with questioning and 

exploring within an expansive worldview.  

 A spirituality that fosters a relationship with Christ as the model for our 

adulthood.  

 A special commitment to the uniqueness of every individual, every person.  

 A pedagogy that involves a constant interplay between experience, 

reflection, action, and evaluation. 

 A faith that does justice in a globalizing world. 

 A restlessness to do more and better (magis), that leads to a constant pursuit 

of excellence, and leadership.   

 A commitment to Jesuit-lay leadership.  

“These identifying characteristics challenge the kind of teaching, learning and 

research that is pursued, the kind of caring relationships that are experienced in and out of 

the classroom, and the kind of values that permeate the institution” (Gunn et al., 2016, p. 

57). 

Terms like ‘finding God in all things,’ and ‘foster(ing) a relationship with Christ’ 

as the model for our adulthood leave no doubt that Jesuit education is based on faith. A 

faith that does justice in a globalizing world is another Jesuit value that merits 

consideration. In 2007, Chubbuck found that educating teachers to embrace a vision of 

social justice in their profession resulted in controversy. Teacher education programs 

were accused of using social justice issues as “a means of screening out teachers who 
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don’t hold an appropriate ‘left agenda’ and of rending the goals of education a series of 

“self-actualization” an “social adjustment” activities, rather than rigorous learning and 

sound acquisition of knowledge” (p. 239). Others believe that promotion of justice 

enhances education because university communities should strive to understand the real 

world outside of their campuses (Brackley, 2006).  

Conversely, there are other studies which indicate there is little difference 

between teaching social justice issues across the curriculum versus in a stand-alone 

course. Burns and Gupta (2015) attempted to determine the best method of teaching 

ethics and social justice issues by comparing business schools at public institutions to 

Jesuit universities of similar size and demographics. They theorized that students at Jesuit 

universities would respond more strongly to ethical and social justice issues than students 

at public universities. The rationale was that Jesuit universities teach these issues across 

the curriculum, while public schools generally teach ethics as a separate course, unrelated 

to other courses. That study resulted in a null hypothesis, indicating that there is little 

difference in how ethics and social justice courses are integrated into the overall 

curriculum (Burns & Gupta, 2015).  

One item Burns and Gupta (2015) failed to address was whether the business 

program at the Jesuit university studied used Ignatian pedagogy as its teaching practice. 

Lee and Koeplin (2018) believe that the lapse in business leadership around ethical and 

social justice issues is due to the use of traditional teaching methods in universities. They 

suggest that an approach based on the Ignatian Pedagogical Paradigm is an approach to 

leadership development that provides leaders with the skills necessary to be more aware 

of the needs of their organization, community, and the world.  
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Despite the controversy, Chubbuck (2007) found that most educators in the study 

desired a pedagogy that moved from theory to activism. They believe that social justice 

issues should be incorporated in the total curriculum rather than be a stand-alone course 

in order for students to understand how justice issues occur in many areas of life. These 

findings align well with the Jesuit educational mission, values, and Ignatian pedagogy. 

The Goals of Jesuit Education Summarized 

Ignatian pedagogy is fundamental to the teaching-learning process in both 

academic and non-academic areas of Jesuit education (Duminuco, 1993). It promises to 

“help teachers be better teachers, personalizes learning, and stresses the social dimension 

to both teaching and learning” (Mesa, 2017, p. 394). Ignatian pedagogy prepares men and 

women of competence and conscience to make significant contributions to the future of 

the human family (Duminuco, 1993). It is a pedagogy that provides students with the 

skills and values to examine the world’s challenges so that choices can be made based on 

knowledge. Ignatian pedagogy is at the heart of the Jesuit mission to educate future 

transformational leaders.  

The Mission of Jesuit Higher Education 

All universities report a mission of teaching, research, and service. Catholic 

universities add a “full-faith experience moving towards intelligence and of finite 

intelligence moving towards its satisfaction in transcendent completion” (Burns & 

Mooney, 2013, p. 52). Jesuit universities have additional criteria to meeting their mission, 

the added dimensions of Jesuit values and Ignatian pedagogical practices.  

For centuries, leadership and faculty at Jesuit universities consisted largely of 

Jesuits and Ignatian pedagogy that was infused with Jesuit training (Arrupe, 1980). It has 
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only been in recent decades, that Jesuits realized the dedication to their mission and 

teaching practices was eroding due to their diminishing presence on campuses. As a 

result, their Jesuit-lay collaborations began to consider professional development for lay 

faculty (AJUC, 2010).  

Most professional development programs around Ignatian pedagogy are in their 

infancy stages, with the earliest programs taking shape after 2005 (AJUC, 2010). As a 

result, there is limited research about the methods being used by Jesuit institutions to 

meet their educational mission through lay faculty, particularly in the practice of Ignatian 

pedagogy. There is even less literature that evaluates the programs that are in place. In his 

dissertation, DeFeo (2010) wrote that he was unable to find any scholarly literature that 

evaluated programs. Much of the literature that has become available since that 

dissertation is discussed in the following sections.  

In 2015, the Superior General of the Society of Jesus, the Presidents of the 

Association of Jesuit Colleges and Universities and the Provincials of the U.S. Jesuit 

provinces requested that all Jesuit universities undergo a Mission Priority Examen (MPE) 

(AJCU, n.d.). The purpose of this self-study and the peer review process was to reaffirm 

the Jesuit mission and priorities of U.S. Jesuit colleges and universities. Universities were 

asked to address broad areas as defined in the Characteristics of Jesuit Education (1980); 

a commitment to mission, academic life, Jesuit campus culture, service, service to the 

local church, Jesuit presence, integrity, and student faith formation. A second part of the 

MPE asked universities to submit a five-year strategic plan that addresses how they 

propose to achieve the goals of the Jesuit mission moving forward. Questions pertinent to 
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this research study, faculty formation of Ignatian spirituality and pedagogy, included 

(AJCU, n.d.): 

 What mechanisms are in place within your institution to incorporate new faculty 

and staff into the overarching Jesuit, Catholic mission of your institution? 

 How have faculty, staff, administrators, and board members – whether Catholic 

or from differing religious and philosophical traditions – been helped to 

incorporate their faith into the school’s mission? 

 How do hiring and promotion practices in your institution reflect a belief in the 

human dignity of all faculty and staff? 

 How is the Jesuit character of your institution reflected in your undergraduate 

curriculum, graduate programs, and professional schools (e.g., in calling attention 

to the ethical and religious dimensions of every study, in hiring faculty open to 

the full mission of the school, and in making known the specifically Catholic 

position on issues)? 

The reports were due on April 17, 2020. At the time of this literature review, not 

all MPE’s had been published. Among those who had published their MPEs were 

Creighton University, Santa Clara University, Rockhurst University, Fairfield University, 

Fordham University and Loyola University Chicago. The following is a summary of their 

findings related to meeting their mission with regards to faculty development. 

Mission Integration: Every university reported a strong commitment to their 

overall mission, vision, and Jesuit values. Each had foundational statements that 

explicitly refer to Jesuit traditions. Creighton University reported there was a “broadly 

shared passion for commitment to stated Ignatian charisms and values” (Creighton 
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University MPE, 2018, p. 29). Rockhurst University has a process to ensure that all 

administrative decisions are based on the Jesuit mission and values (Rockhurst University 

MPE, 2019). Loyola University Chicago believes that it would be difficult to find anyone 

on campus who is not aware of the school’s mission (Loyola Chicago MPE, 2019).  

Some universities acknowledged that the breadth and depth “to be both inclusive 

of all and advancing the Jesuit, Catholic tradition in its own right (Characteristics, 6) is, 

at best, a balancing is an act” (Fordham University MPE, 2017, p. 5). Others reported the 

intentionality of these statements does not always reach into all administrative, faculty, 

and staff activities. (Santa Clara, MPE, 2019). Still others noted that their self-studies 

revealed various university constituents were unable to arrive at a shared understanding 

of what the Jesuit mission means. 

Hiring for Mission: Across the board, each MPE reported a need for a greater 

commitment to hire for mission. This aligns with Caruso’s (2002) study that compared 

Jesuit universities to the Walt Disney Company (Disney) to identify similarities and 

differences in advancing mission. Caruso’s findings indicated that Disney devotes more 

attention to its hiring practices than Jesuit universities. Applicants are thoroughly vetted 

to determine their willingness to embrace and further Disney’s mission before they are 

considered for employment. To that end, Disney provides potential applicants with 

mission related materials to review prior to their interview. New hires are required to 

attend three weeks of orientation and to attend enrichment and development programs 

annually. Disney employees are expected to be conversant about the company’s history. 

In comparison, 77% of the Jesuit universities indicated that mission and 

development programs for faculty were elective. Only 33% of faculty and staff at Jesuit 
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universities could express the school’s mission in their own words and 45% expressed 

their culture and history in conflicting terms. Another distinction was between Jesuit 

universities and Disney is that Disney does not just orient members towards their 

mission. They focus on handing down traditions to emphasize a staff person’s ownership 

and contribution as a team member in furthering their mission (Caruso, 2002).  

Despite the desire to hire for mission, there is some resistance. Universities noted 

a concern this would be limiting in terms of cultural diversity and professional expertise 

and could impact the university’s ability to remain competitive. Kevin Dilworth, S.J. 

noted that hiring for mission is problematic when employing licensed medical personnel 

for Creighton University’s health services programs. He felt that orientation and ongoing 

faculty formation can offset the need to hire for mission (personal communication, April 

22, 2020).  

Professional Development: All universities offer some type of formation 

programming and many institutions offer several different types of programs. Some 

universities, like Santa Clara and Loyola Chicago, have specific learning centers. These 

centers aid faculty formation in terms of teaching excellence, professional practice and 

pedagogical practices that reflect Ignatian spirituality (schools with learning centers that 

have not yet published their MPEs are described separately in this literature review).  

Santa Clara offers programs for faculty to explore connections between Ignatian 

teaching methods, intellectual and creative work, and Ignatian spirituality. “However, the 

impact of such efforts (learning centers and programs) is constrained by the number of 

participants, the constituencies represented, cost, distance, or the nature of the program” 

(Santa Clara MPE, 2019, p. 5). Similarly, Fordham has multiple centers where faculty 
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can participate in formation programs. Creighton University is proposing the creation of 

an Ignatian learning center; they currently offer Ignatian spirituality programs through 

their online ministries’ programs and ongoing discussions with faculty, staff, and 

administrators about mission, personal transformation, and social advocacy (Creighton 

University MPE, 2018).  

All MPEs called for better collaboration between programs about Ignatian 

traditions and values at their institutions. Some schools reported that participation in 

programs was spotty and others had no way to account for the number of faculty who 

participated in programs. Creighton noted that some faculty believe there are silos within 

the university causing a culture of resistance to change educational philosophies 

(Creighton University MPE, 2018).   

Schools like Fairfield University and Loyola Chicago take faculty formation a 

step beyond voluntary participation in programs. Fairfield requires faculty orientation 

specifically related to Jesuit values and teaching practices. Both schools outline faculty 

expectations about Ignatian practices in their faculty handbooks. Research, promotion, 

and tenure are based on a teacher’s ability to adapt Ignatian teachings into their subject 

areas.  

The self-study showed that faculty at some universities desire more education 

about Jesuit character and formation then is currently being offered. Faculty and staff 

would like to see a greater connection between their work and mission in ways that are 

“practical, specific, relevant” (Santa Clara MPE, 2019, p. 5), while considering the 

intellectual and religious diversity of the university’s population. Important elements of 
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faculty pedagogy and scholarship reflect the academic community’s commitment to 

mission.  

These findings suggest that Jesuit universities have a strong commitment to their 

mission. At the same time, many universities are still searching for ways that connect 

faculty, individually and collectively, to the mission and pedagogical practices of 

Ignatian spirituality. The following section of this literature review addresses professional 

development as a means of connecting faculty with mission. It reviews professional 

development in many areas of higher education followed by professional development 

programs in Jesuit universities. 

Professional Development 

Collegiate missions are more complex than other organizations because of the 

diverse nature of the institution. The mission should act as cultural glue and provide a 

platform that brings diverse parts of college together (McAvoy et al., 2012). Brancato 

(2003) believes that in order to confront the challenges faced by universities today, 

faculty must become invested in the organization’s mission. When faculty are aligned 

with the broader mission and goals of the learning institution, they are more likely to 

engage in professional development that includes personal mastery, team learning, mental 

models, shared vision, and systems thinking (Dopson et al., 2019). Therefore, faculty 

development initiatives should make a connection between faculty and the organization’s 

mission.  

Professional development promotes a renewed sense of accountability, 

innovation, and connection to mission (McAvoy et al., 2012; Brancato, 2003). Quality 

teaching and cooperation has a major impact on student achievement. It helps facilitate 
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socialization, assists in personal and intellectual development, requires perseverance in 

learning, and when done well, increases a desire for students to continue learning 

throughout their personal and professional lives (Lund, 2016; Shagrir, 2015). 

 Professional development leads to more diverse interaction between students and 

teachers. The teacher continues to be an expert role model and the one who imparts 

pedagogical content, knowledge, and command of teaching methods even as the concept 

of teaching, scholarship, and service change (Shagrir, 2015). Through professional 

development, teachers learn to mediate between teaching theories and practices. The 

educator learns ways to assist students in succeeding in their studies by expanding ties 

with them. They are better able to recognize and identify the needs of students and help 

them meet those needs. They empower students and help them grow and construct their 

professional identity.  

Experience alone does not guarantee effective teaching methods (Beaty, 1998). 

Teachers must reflect on current practices and participate in professional development 

programs to enhance personal learning and ultimately that of the students (Brancato, 

2003). Those teachers whose background is in education should continually update their 

skills to account for changing content and teaching strategies. Academics hired for their 

expertise in special content areas may have little knowledge about pedagogical practices, 

knowledge that can be gained through professional development programs (Beaty, 1998). 

Unfortunately, faculty face obstacles to participating in professional development 

programs. First, they already fulfill multiple roles, that of teacher, researcher, and service, 

which takes time away from their own professional development (Brancato, 2003; Lund, 

2016). Second, collaboration is hindered by professional autonomy and classroom 
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isolation and other constraints that limit their ability to accomplish tasks (Shagrir, 2015). 

Both the reasons for professional development and obstacles to participating in it point to 

the importance of providing faculty with more opportunities to grow personally and 

professionally through a variety of programs.  

In summary, professional development is a means of developing teachers’ growth 

in teaching styles and subject matter. It enhances communication skills, promotes 

interaction between faculty within a program and across disciplines, and is a means of 

giving and gaining feedback on pedagogical practices. “Professional development 

requires courage” (Beaty, 2015, p. 100). It is a process that involves reflection, 

conceptualization, and planning. Professional educators must be self-confident and self-

critical, willing to explore new techniques to effective teaching, and ask for help from 

those who have greater experience Beaty (2015). It is also a process that enables teachers 

to skillfully address the ever-changing landscape of higher education. 

Connecting the Jesuit Mission and Professional Development 

Faculty not familiar with Ignatian pedagogy need programs to help them 

understand its roots as they were developed centuries ago. Research also shows that even 

faculty familiar with terms used to describe Jesuit values, may have a significantly 

different understanding of those terms than were originally intended (Dunfee et al., 

2017). University leadership and faculty need to revisit Jesuit values that led them to 

become contemplatives in action in order to meet the educational mission of Jesuit higher 

education.  

Jesuit universities who have responded to the call to revisit the promise of a Jesuit 

education have designed faculty development learning centers and programs. One such 
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school is the Center for Teaching Excellence (Center) at the University of San Francisco, 

which opened during the 2013-14 school year with the intent of supporting faculty 

learning communities. The Center presents Ignatian teaching practices as an approach to 

relationship building, problem solving, and incubating idea. It focuses on how to use 

Ignatian pedagogy to greater affect across academic programs (Connor, 2015). The 

Center is intentional in its efforts to incorporate Ignatian concepts into the university’s 

pedagogy and continually discerns ways to ensure Jesuit principles are affirmed across 

course content.  

Similar programs exist at Loyola University, Chicago’s Faculty Center for 

Ignatian Pedagogy, Marquette University, Regis University and Xavier University 

(McAvoy et al., 2012; Mescher, 2018; Streetman, 2015). At each university, learning is 

viewed through the lens of the Paradigm. “All learning is situated in the uniqueness of 

each student and instructor; rooted in previous experience and emerging from new 

learning experiences; dependent upon and deepened by reflection of those experiences; 

made meaningful when we put our new knowledge into some kind of action; and 

reinforced by our explicit evaluation – and ultimately self-evaluation – of our actions and 

an account of what we have learned and what we still long to learn” (Connor, 2015, p. 

111).  

Xavier University offers different development programs based on the teacher’s 

experience and tenure with a Jesuit institution. The Ignatian Mentoring Program (IMP) 

was developed to educate new faculty members about the university’s mission by 

providing resources that encourage them to carry out their instruction in a way that serves 

the mission (McAvoy et al., 2012). Faculty are required to explicitly demonstrate the way 
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they change course content to reflect the principles of Ignatian pedagogy. Time-To-Think 

(TTT), a program initiated in 2009, provides peer mentoring for faculty in years 5-8 of 

teaching. This professional development program addresses fragmentation that occurs in 

a teacher’s early years. It provides a framework for one-to-one peer relationships for 

reflection on Ignatian principles that feed faculty as teachers, scholars, and whole persons 

(McAvoy, 2013). The Xavier Mission Academy (XMA) was formed for long-term 

faculty. Xavier University determined that many long-term faculties possess significant 

teaching experience and knowledge about their discipline but had no faculty formation 

around Ignatian pedagogy at the time they were hired or in subsequent years. Special 

attention is given to helping them realize the importance of mission (McAvoy et al., 

2012). 

Initial studies conducted by Marquette University (McAvoy, 2013), University of 

San Francisco (Connor, 2015), and Xavier University (Mescher, 2018) on the Ignatian 

influence of professional development programs on faculty resulted in similar findings. 

They are summarized as follows:  

 Teachers need more than a cognitive introduction to the Paradigm. They 

require practical training that engages and enables them to reflect on the 

experience of using these new methods confidently and effectively. 

 Professional development must benefit the instructors as well as students. 

 Even when faculty is interested in transitioning to the Paradigm, it is not 

easy to transfer new pedagogical practices into their own teaching. No 

document alone can help teachers. Development programs and training are 



CULTIVATING A CULTURE OF IGNATIAN PEDAGOGY WITH FACULTY  48 
 

 
 

needed to provide a cognitive, emotional, spiritual, and behavioral 

framework for the transition. 

 Reflection is a constant metacognitive activity that interfaces with all 

constructs of the Paradigm (context, experience, reflection, action, 

evaluation). Professional development in the practice of reflection would be 

beneficial. 

 A universal language around the Paradigm should be developed for learning 

outcomes that faculty can apply to courses at any level. A database of 

courses that either used or benefited from an Ignatian review would help 

faculty who are interested in adapting their courses. Additionally, tools like 

Ignatian rubric would make faculty more comfortable with applying the 

Paradigm. 

Early studies also revealed opportunities for university leadership to build 

Ignatian identity with faculty (Sagendorf et al., 2016; McAvoy, 2013; Connor, 2015): 

 Ignatian dimension of scholarship, service, and teaching should be part of a 

yearly review. This gives faculty an opportunity to showcase their work and 

leadership an opportunity to reinforce the importance of Ignatian practices. 

 Ignatian Pedagogy: A Practical Approach should be included in all faculty 

orientation, including adjunct faculty.  

 Provide greater opportunities for reflection. 

Combining the findings from this section with those in the MPE self-studies 

suggests there is a desire of many faculty to be engaged with their institution’s mission. A 

closer look at the professional development programs at Marquette University, Xavier 
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University, and the University of San Francisco provides insight into ways universities 

can improve the faculty formation around Ignatian traditions and pedagogy. The 

combined literature reflects the fact that some Jesuit universities are committed to 

professional development, while they acknowledge there is a need to find ways to engage 

more faculty in the programs. 

Summary 

Preparing students to be engaged leaders of today and tomorrow calls for 

transforming the learning environments that students encounter in higher education. The 

contemporary graduate needs to be challenged to find meaning in knowledge and to 

develop a full complement of skills to support their effectiveness as leaders. In Jesuit 

universities, these needs are addressed through Ignatian pedagogy.  

Jesuit universities have a “passion for quality” (Burns & Mooney, 2013, p. 52). 

They focus on educating “the whole person, intellectually and professionally, 

psychologically, morally, and spiritually” (Burns & Mooney, 2013, p. 52). The Ignatian 

heritage of Jesuit universities provide students with five gifts: academic excellence, 

discernment, solidarity and kinship, and service rooted in justice and love. The Paradigm 

provides the groundwork for students to gradually learn to discriminate and be selective 

in choosing experiences, to draw fullness and richness for the reflection on those 

experiences, and to become self-motivated by their own integrity and humanity (Burns & 

Mooney, 2013; Tillapaugh, 2013).  

The MPEs Jesuit universities recently completed indicate an ongoing commitment 

to the Jesuit mission while acknowledging the intentionality of the mission does not 

always reach its community of educators, administrators, staff, and students. One way to 
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correct course is to ensure that Ignatian spirituality programs are available to all 

stakeholders. Another way is to provide professional development programs for faculty 

that cultivate an awareness of Ignatian traditions and values found in Ignatian pedagogy. 

Jesuit universities are developing programs and learning centers to aid faculty in 

understanding the Ignatian mission and practicing Ignatian pedagogy. However, the 

current literature shows there is often a lack of coordination among programs within the 

same university and no collaboration between universities. Furthermore, the programs are 

voluntary with little or no follow-up to ascertain their effectiveness.  

This case study research explored those programs and practices that currently 

exist. The purpose was to provide information about the practices that are most effective 

in promoting faculty formation around Ignatian practices. The aim is to further the 

discussion around professional development related Ignatian practices by providing a 

beginning point for collaboration among Jesuit universities. The remaining chapters 

describe the methodology used for this research, the findings, and solutions that will aid 

Jesuit universities in promoting their educational mission. 
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CHAPTER 3: METHODOLOGY 

In recent years, the demographics of leadership and educators at Jesuit 

universities have changed due to the declining number of Jesuit priests and scholastics 

(those preparing to become priests). Jesuit universities now rely heavily on lay faculty to 

meet their mission and the instructional needs of their students. In recent years, there has 

been a concerted effort by Jesuit universities to renew their educational mission, 

traditions, and practices like Ignatian pedagogy, through Jesuit-lay collaborations. 

The purpose of this Dissertation in Practice (DIP) was to investigate the 

development of Jesuit-lay collaborations in education around Jesuit values and Ignatian 

pedagogy. Chapter 3 of this DIP outlines the methodology I used to explore how leaders 

work in partnership with their stakeholders to increase the practice of Ignatian pedagogy 

at their university. Utilizing Tracy’s (2010) “Big Tent” characteristics to guide the quality 

of the research, this chapter details the collection and analysis methods I used to gather 

data for this research. The purpose of the research was to present evidence-based 

knowledge on best practices and procedures that Jesuit leaders use to engage lay faculty 

in the use of Ignatian pedagogy.  

Research Question 

How are Jesuit universities cultivating faculty to embrace and model Ignatian 

pedagogy? The question sought to understand the policies, practices, and professional 

development programs that Jesuit universities use to form faculty in Ignatian teaching 

methods. Equally important to the research was an understanding of the challenges 

leaders face in their efforts to make Ignatian pedagogy the principal teaching practice at 

Jesuit institutions of higher education. 
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Methods 

The methodology used to address this research question was a qualitative multi-

case study. Creswell and Poth (2018) describe case study methodology as an approach  

researchers use to explore real-life contemporary bounded case(s) over time. It involves 

detailed, in-depth data collection from multiple sources of information. The proposed 

research for this phenomenon, how faculty are cultivated to embrace Ignatian pedagogy, 

was answered by a multi-case, bounded study that used a qualitative approach to data 

collection (Creswell & Poth, 2018).  

This study explored how the philosophy around Ignatian pedagogy is approached 

at several different Jesuit universities. The research was bounded by several factors: (a) 

this contemporary issue only applied to Jesuit universities in the United States; (b) this 

multi-case study focused on one phenomenon, faculty use of Ignatian pedagogy; and (c) 

the study was limited to staff responsible for promoting Ignatian pedagogy who, for 

purposes of this research, were identified as mission directors although their actual titles 

varied from one university to the next. Further limiting this study, administrators in 

theology or pastoral ministry programs were excluded. Based on conversations with 

faculty in Creighton University’s Theology Department, an assumption was made that 

faculty in those departments are already dedicated to Ignatian traditions and practices 

and, therefore, are not representative of typical university departments (E. Burke-

Sullivan, personal communication, June 6, 2019).  

Research Design Overview 

This study used a purposeful sampling to gather information-rich data, or data 

from which a great deal of information about the central question was gathered (Patton, 
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2002). For this research question, the purposeful sample came from 26 of the 27 U.S. 

Jesuit universities, as listed in Appendix A. Creighton University was not part of the 

study since the investigation was conducted by a Creighton University researcher.  

Creswell and Poth (2018) propose that the sample size for case study research is 

between four to five cases. Patton (2002) points out that purposeful sampling should not 

be limited to a small number of samples; rather the number of cases studied is determined 

by the type of inquiry. An important factor in determining the number of cases to be 

studied was the goal of gathering data from a cross-section of universities, which would 

be representative of all Jesuit universities. To ensure that data was obtained from a cross 

section of Jesuit universities, the population of 26 universities was divided into seven 

distinct categories as follows:  

 By Region (4 categories): Northeast, South, Midwest, and West.   

 By enrollment numbers (3 categories): Small (less than 5,000 student), Mid-

size (5,000 – 7,500), and Large (greater than 7,500). Using these enrollment 

figures, there are eight small universities, seven mid-size universities, and 

eleven large universities. It should be noted that College Data (2020) 

considers the enrollment of a mid-size university to be between 5,000 and 

15,000 students. However, the upper limit of 15,000 was adjusted to 7,500 for 

this study to produce a more even distribution of Jesuit universities in each 

category.  

In addition to balancing the number of universities by size, the adjustment 

provided an increased measure of confidentiality. For instance, according to 

information on individual websites, there were only two Jesuit universities 



CULTIVATING A CULTURE OF IGNATIAN PEDAGOGY WITH FACULTY  54 
 

 
 

with enrollment greater than 15,000 students in 2019. Without making the 

adjustment for size, identifying a university as large jeopardized the 

anonymity of those schools. By defining a large university as having 

enrollment greater than 7,500, eleven Jesuit universities met the definition of a 

large university. The adjustment distributed the number of universities in each 

category more evenly preserving anonymity.  

A cross-section of schools by size was considered important in analyzing whether 

universities of different sizes and resources approached faculty cultivation in similar or 

different manners. Similarly, a cross-section of participating schools by regions was 

judged important to determining if and how Jesuit universities use Ignatian pedagogy to 

address regional issues like immigration, climate change, and diversity. Insuring there 

was broad representation of Jesuit universities by size and region added to the quality of 

the findings.  

Appendix A provides a list of Jesuit universities by region and enrollment based 

on the cross-section criteria. In order to obtain the goal of eight cases, all 25 Jesuit 

universities were invited to participate in study. The number of willing participants                                   

was not expected to exceed eight universities (cases). However, fourteen universities 

responded to the invitation and twelve universities participated in the study. As the 

findings show, these twelve participants provided the cross-section of size and region that 

the research intended. 

Participants 

The first step in inviting universities to participate in the study was to identify the 

appropriate person(s) to receive the invitation. Invitations were sent to those tasked with 
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mission integration or professional development of faculty. In some cases, they were a 

staff person, while in other cases they were an instructor or an administrator. Position 

titles varied from one university to the next as did the departments or programs where 

they were assigned. For purposes of this research, they were all referred to as mission 

directors. There were several cases where more than one person was identified as having 

a significant role with mission integration or professional development. In these cases, 

each person received an invitation to participate in the study in order to gather as much 

information as possible about that university’s programs. In the case where more than one 

person from the same university participated in the study, the university was still 

considered one case.   

Gathering the names of mission directors took several different forms. I started 

with personal and professional contacts at Jesuit institutions. Often these referrals 

resulted in my being pointed in the right direction but not to the right person; that person 

referred me to another person and so forth. A review of the information on university 

websites was another way names were obtained. Some universities have a mission 

director who oversees mission and ministry within the local communities and the 

Catholic Church, and a second person who is responsible for faculty formation. As a 

result, finding the mission directors that best fit this research took some effort.  

Once identified, invitation letters were mailed to the appropriate faculty, staff, or 

administrator inviting them to participate in an interview (see Appendix C). The letter 

outlined the purpose and objectives of the study. It pointed out that participation was 

voluntary and described the measures used to ensure that the information remained 

confidential. The letter stated that interviews would be conducted through an online 
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format like Zoom. Interviews were recorded and transcribed through Rev (rev.com). 

Participants received a copy of the transcription as soon as possible and they were 

encouraged to review it for edits or clarification. The letter also provided information 

about who they could contact at Creighton University to obtain more information about 

the study. A copy of the Bill of Rights for Research Participants was attached to the 

letter. Those willing to participate in the study were asked to sign and return a Letter of 

Consent (Appendix D). 

Due to COVID-19 conditions, many administrators were not working in person 

on their campus nor were they receiving mail through regular written communication. As 

a result, I made a second attempt to reach participants by email. In each case, a copy of 

the official invitation and Bill of Rights for Research Participants was attached. Those 

who expressed an interest responded by email and returned the Letter of Consent. 

Data Collection 

Prior to any data collection, approval of the study was sought from the 

International Review Board (IRB). The case study was considered exempt since it did not 

include the research of human subjects and posed minimal risk as defined by the federal 

regulations. This study was educational research, which is a Category 1 exemption, 

involving educational practices that are not likely to adversely impact students or 

participants in their respective roles (Creighton University IRB, n.d.). Once IRB approval 

was obtained, data collection commenced as outlined in the following sections. 

Data Collection Procedures 

According to Yin (1994) there are six sources of evidence for case study research: 

documentation, archival records, interviews, direct observation, participant observation, 
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and physical artifacts. These case studies relied on two of those sources, which were 

interviews and documentation. Gathering evidence from sources occurred 

simultaneously. The next sections describe how evidence was gathered and how it was 

supplemented with other information to create an in-depth understanding of faculty 

development around Ignatian traditions and teaching methods. 

Interviews 

Interviews were the key source of information for this multi-case study. In order 

to obtain open and honest responses, it was important that participants knew that their 

responses would remain confidential. Several steps were taken to ensure anonymity and 

confidentially: 

 Participating universities were labeled numerically (Participant 1, 2….).  

 Names of participants (interviewees) were identified alphabetically 

(Participant A, B….) but in a random order. Randomly assigning letters was 

done so that the alphabetical letter could not be associated with an 

alphabetical listing of the names of Jesuit universities.  

 Once the interview was completed, both the name of the university and 

participant were removed from the interview template. The cross section of 

institutions and participants remain known only me, the researcher. All 

information related to coding of participants identity are being maintained in a 

separate, secure file from the interview transcripts, notes, and journals. Only 

the code given to each participant was used in the manual and computer 

coding of the information.  
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 The names of universities were not used in the final DIP. Instead, the letter 

assigned to a participant was used to identify comments and programs in the 

findings. 

The main source of data collection was semi-structured interviews with open 

ended questions, as outlined in Appendix E. The interview instrument chronicled 

information about the interview (time, date, name) and outlined some introductory 

comments about the general structure of the interview. Content questions covered four 

main areas: (1) the relationship between mission integration and recruiting faculty; (2) 

training and expectations of faculty members in relationship to Ignatian pedagogy; (3) 

long term professional development programs for faculty growth regarding the 

university’s mission and Ignatian pedagogy; and (4) challenges leaders face in cultivating 

a culture of Ignatian pedagogy among faculty. The interview questions were designed to 

avoid yes-no answers. Interviewees were encouraged to share their thoughts or suggest 

additional people and data they thought should be considered.  

 At the start of the interview, participants were asked for permission to record the 

interview. They were told that they could stop the interview or recording at any point 

during the discussion. In closing the interview, participants were encouraged to ask if 

they had any questions about the study. They were reminded that a copy of the transcript 

would be sent to them for comment and they were once again re-assured about 

confidentiality. Finally, individuals were thanked for participating in the research at each 

step of the process. Several participants requested a copy of the final document, which I 

agreed to send to them. 
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Documentation 

Crucial to the study was a thorough examination of the information on the 

participant’s website as well as information published on the AJCU website and in other 

scholarly publications. Websites and other digital content offered a view of how Ignatian 

pedagogy is promoted to alumni, current students, and those students exploring higher 

education options. Information gathered in advance of the interviews allowed for more 

sincere, authentic interviews that let the participant know their time and responses were 

valued. This information also prompted questions and responses to the open-ended 

questions in Section 5 of the interview protocol (Appendix F). 

Institutional documents were a good source of information about the policies and 

practices related to professional development programs. When participants referred to 

specific documents, they were asked if they were willing to share those artifacts after that 

interview. Institutional documents included valuable information: whether professional 

development is voluntary or mandatory for faculty; additional details about mission 

integration programs; and how the participant assesses the success of their efforts. These 

documents were instrumental in analyzing the effectiveness of various practices used by 

universities.  

Data Analysis 

Data can be analyzed in a variety of ways. It is not one distinct step after another, 

rather it is a spiraling process that continually adjusts as new information leads to new 

revelations or questions (Creswell & Poth, 2018)). For this case study, research began by 

gathering and organizing all of the data collected including transcriptions of the 

interviews; information from websites, artifacts, and other documentation; memos and 
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reflections; and other journal notes made throughout the data collection process. The 

transcripts were reviewed to verify their accuracy and compared to edits made by 

participants. Where appropriate, participants were contacted for further clarification 

regarding the information gathered or edits they made to the transcripts. Both during the 

interview and while reviewing other data, I made notes about my thoughts and follow-up 

questions. The collection and review of data allowed me to begin coding.  

According to Saldaña (2016), coding is a method of qualitative inquiry that uses 

one word or phrase to capture large quantities of data gathered through a variety of 

methods. In essence, it is like an inverted trapezoid. The process begins with large ideas 

or quantities of information. As data is translated, patterns start to evolve and the 

information begins to narrow into key categories and finally, to a point where assertations 

can be made. By highlighting key words, I was able to identify initial codes. 

Manual coding was the primary tool used to code the data. Coding was a 

continual process that began with the first data collected. In the first cycle of coding, I 

identified and coded words and phrases that participants used to describe faculty, faculty 

programs, the Jesuit mission, and Ignatian pedagogy. This allowed me to summarize 

large groups of data with similar meanings (Saldaña, 2016). I also searched for words, 

phrases and data that appeared to conflict with the patterns. Those outliers were evaluated 

to determine if they identified important ideas that required further exploration or if they 

should be discarded.  

While analyzing data, I searched for patterns (similarity, difference, frequency, 

etc.). As I coded segments of information, I identified areas of information that 

overlapped as well as areas of redundancy in the codes, which helped me narrow the 
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information (Saldaña, 2016). Notes and reflections made during the interview process 

aided in this process of identifying and grouping concepts together. As more data was 

gathered, it was reviewed to determine whether it fell into an existing code or needed to 

be given a new code.  

This study was a multi-case study requiring multiple levels of analysis. The first 

level was to code each case and describe the categories that evolved. The second level 

was a cross-case analysis that pulled together the categories from individual cases, which 

led to formulating themes. Once the cross-case themes were analyzed, assertions 

regarding the collective case study began to take shape. This level of detail was important 

in order to make sure the assertions were relevant for all Jesuit universities. It was a 

critical to the integrity of the study. 

Methodological Integrity 

According to Tracy (2010), there are eight “Big Tent” characteristics of excellent 

qualitative research: worthy topic, rich rigor, sincerity, credibility, resonance, significant 

contribution, ethics, and meaningful coherence. Careful consideration was given to the 

methods used in this case study to ensure each of the criteria was met. The most 

noteworthy are described in this section.  

Rich Rigor: Data collection and analysis is part of rich rigor, one of Tracy’s 

(2010) eight characteristics of excellent qualitative research. One of the questions that 

determines rigor is ascertaining whether you have adequate data given the goals of the 

study. All Jesuit universities were invited to participate in the study. The twelve case 

studies represent 46 percent of the 26 Jesuit universities invited to participate in the 

study. The data gathered from these twelve cases was considered adequate to replicate the 



CULTIVATING A CULTURE OF IGNATIAN PEDAGOGY WITH FACULTY  62 
 

 
 

study and no additional information would add to the validity of the study (Hennink, M., 

& Kaiser, B. (2019). The number of cases did not, in and of themselves, determine rich 

rigor. The quality of the questions, the methods of recording and collecting data, and how 

it was analyzed were equally important. To that end, this study safeguarded the integrity 

of the research throughout the entire process. 

Worthy Topic, Resonance, and Significant Contribution: The proposed research 

met the characteristics of being a worthy topic. As indicated in the Chapter 2 literature 

review, the Association of Jesuit Colleges and Universities and all U. S. Jesuit 

universities are currently revisiting their mission and faculty formation programs around 

Ignatian traditions and teaching pedagogies. This case study contributes to the current 

literature by creating a document that summarizes information about various practices 

and programs that are currently in place. It identifies best practices from programs that 

are working as well as considers programs that are not achieving their intended goals. 

Additionally, the findings are transferable in the sense that they are available to all Jesuit 

universities as a resource for information about ways to cultivate faculty’s commitment to 

the Jesuit educational mission and Ignatian teaching practices.  

Credibility and Validity: Reliability and validity were important components of 

the interview protocol. One of the requirements ILD 813, Research Design and Data 

Analysis, was to design an interview instrument and use it to conduct interviews. The 

purpose was to test pilot the interview questions and make revisions (Roberts and Hyatt, 

2019). The interview instrument used for these case studies was field tested with two 

participants that represent the proposed sample; one participant was a Jesuit in an 

administrative position at a Jesuit university not included in this study. The other was a 
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faculty person responsible for mission integration and faculty development around 

Ignatian pedagogy at another institution, also an institution not included in this study.  

Valuable information was gathered from field testing the interview instruments. 

Revisions to the original questionnaire led to more open-ended questions that allowed 

participants to describe differing practices between departments within their institution. 

For example, one participant cited differing policies regarding hiring for mission when 

interviewing engineering staff versus hiring staff for the students’ affairs department. The 

first is more focused on hiring a professional who is skilled in a particular subject area 

rather than on hiring an individual motivated by the Jesuit mission. The assumption was 

that the Jesuit mission could be cultivated through professional development programs 

(K. Dilworth S.J., personal communication, October 30, 2019). When hiring staff for 

student affairs departments, there is a greater focus on Jesuit values, especially values 

like cura personalis that center on the development of the student. Prior to these pilot 

interviews, I anticipated that practices and policies would be the same throughout an 

organization regardless of the faculty position under consideration.  

Participants were asked to review the transcriptions of their interviews. This 

practice of member-checking added validity to the research. Additionally, there was a 

clear audit trail of all data collected. Evidence was corroborated through the triangulation 

of multiple data sources (Stake, 1995). In other words, data was examined to see if the 

phenomenon, Ignatian pedagogy, remained the same from one case to another. Where 

evidence from the different sources converged, validity of the information increased 

(Creswell & Poth, 2018).  
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Ethical Considerations 

One of the most important ethical considerations was making sure that no 

participant was harmed. Prior to any interviews being conducted, IRB reviewed and 

approved the interview questions. In the interviews, participants were not asked to share 

any information that might be considered either proprietary or personal. Instead, they 

described programs and practices around Ignatian pedagogy that is available to most 

people within their organization. When asked questions regarding their opinions about 

program effectiveness, confidentiality was maintained. The interviews were labeled by 

institution and then by participant. Once the interview was completed the responses were 

separated from the institution and participant names, and coded. Pseudonyms were used 

to identify participants. The codes are confidential, in my possession, and accessible only 

by me and will remain that way for a period of three years from final approval of this 

study. 

Interviews were structured in a conversational manner to avoid the interviewee 

feeling there was an imbalance of power (Creswell & Poth, 2018). Participants were 

encouraged to review the transcriptions of the tapes to make sure they were comfortable 

with the information that was reported. Extra care was given to eliminate the possibility 

of participating universities being identified by the way they were clustered into groups. 

By adhering to these procedures, potential harm to participants was averted. 

Throughout this proposed methodology, Creighton University has been used to 

illustrate examples because it is known to the researcher. To eliminate potential bias, 

Creighton University was not included in the research. The aim of this study was to 

provide information that can be used by Jesuit universities to enhance professional 
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development programs around Ignatian pedagogy. In order for the study to provide 

meaningful information it reflected both positive and negative findings from the data 

analysis. 

Limitations 

 According to Creswell and Poth (2018), qualitative research concentrates on 

understanding the process of how things occur rather than just on the outcome. The 

purpose of this study was to understand how universities cultivate faculty development of 

Ignatian pedagogy and Jesuit values, which is an ever-evolving process. The conclusions 

and recommendations reached in this study are limited to this point in time. Within the 

next year or so, the AJCU will ask universities to update the MPEs they previously 

prepared to address their educational mission (S. Russell, personal communication, 

November 25, 2020). As universities update MPEs in areas regarding new faculty 

formation programs or other mission related activities, the data gathered for this study 

will need to be reviewed and updated.  

Summary 

A multi-case approach was used to understand how Jesuit universities cultivate 

faculty to embrace Ignatian pedagogy. Sources of evidence were gathered through 

interviews, institutional documents, archival documents, and personal journal notes. The 

participating Jesuit universities provided views from universities across regions of the 

United States. The reasons for determining the methodological approach, sample size, 

and evidence have been described throughout this chapter. Identifying these measures for 

data collection provided the foundation for the actual collection and analysis of data in 

described in the findings. 
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CHAPTER 4: RESULTS AND FINDINGS 

The purpose of this research project was to understand how Jesuit universities 

cultivate faculty to embrace and model Ignatian pedagogy. The research sought to 

identify the policies, practices, and professional development programs that Jesuit 

universities use to form faculty in Ignatian traditions and teaching methods. Equally 

important to the research was to obtain knowledge regarding the challenges leaders face 

in their efforts to make Ignatian pedagogy the principal teaching practice at Jesuit 

institutions of higher education. The intent of the research was to provide information 

that contributes to the ongoing dialogue of how Jesuit universities reaffirm their Jesuit, 

Catholic mission today and into the future. 

The methodology used to address this research question was a multi-case, 

bounded study. I explored real-life contemporary situations at several Jesuit universities 

by analyzing data using a constant comparative analysis approach, which allowed me to 

construct theories. The primary source of information was gathered through semi-

structured interviews (Appendix E). The interview questions focused on four main areas 

related to faculty: hiring for mission, professional development opportunities regarding 

Ignatian pedagogy, expectations of faculty regarding participation in professional 

development program, and the challenges universities face in cultivating a culture of 

Ignatian pedagogy among faculty.  

The interviews were supplemented by additional documentation, including strategic 

plans, employment announcements, and other mission related literature referenced by the 

participant. A major source of supporting documentation was the Mission Priority 

Examen (MPE), prepared by each Jesuit university at the request of the Association of 
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Jesuit Colleges and Universities (AJCU, MPE, n.d.). The MPE was a campus-wide self-

study and peer reviewed process completed between 2016 and 2020 by each university 

that is a member of the AJCU. MPEs were conducted by committees comprised of 

faculty, trustees, administrators, community members, students, alumni, and Jesuits. The 

committees were tasked with considering two questions: 

1) Do you want to continue to be a Jesuit, Catholic University?  

2) If so, what are two to four mission goals (and accompanying strategies) that you 

will prioritize for the next few years (AJCU Mission Priority Examen, n.d.)? 

The goal of the MPEs and the self-study committee was to determine which 

Jesuit, Catholic mission priorities their institution had emphasized in recent years, 

and which priorities are called for moving forward in the context of Ignatian 

spirituality [the Examen]. 

Among the recurring questions that stimulated the MPE were: (a) What, specifically 

makes a college or university Jesuit and/or Ignatian? (b) What does Jesuit sponsorship of 

a college or university mean today? (c) How will Jesuit colleges and universities in the 

U.S. live their Jesuit and Catholic mission in even more authentic ways, going forward 

(AJCU, MPE, n.d.). The MPEs covered numerous other topics such as how Jesuit 

universities fulfill their academic objectives, student life, and service to their community 

goals. Many of the answers to those questions were based on the relationships between 

faculty and students. Those responses were important to this research, which focused on 

faculty and their use of Ignatian pedagogy as a way of engaging students in Jesuit 

education. 
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Participants 

Twenty-six Jesuit universities under the AJCU umbrella and located in the U.S. 

were invited to participate in this research project (Appendix A). Creighton University 

was not invited to participate in the study because I am a Creighton student researcher. 

Interviews were scheduled with those who agreed to participate in the study. 

The first interview was held on September 29, 2020, with the final interview 

taking place on November 25, 2020. Interviews were conducted and recorded through 

Zoom.com, a cloud-based video conferencing service. Each interview followed the 

protocol indicated in Appendix E. Most interviews took between 45-60 minutes. Two 

interviews extended beyond that to approximately 75-90 minutes. Once the interview was 

completed, the Zoom recording was transcribed by Rev.com. I reviewed each transcript 

and noted areas where I believed it to be unclear or where I thought further explanation 

was needed. The transcript was then sent to the participant to examine for accuracy and to 

clarify my questions. It also gave the participant an opportunity to add information where 

they felt it was necessary. Interviewees were thanked for their participation immediately 

following the interview, after reviewing the transcripts, and when the research was 

completed. 

All interviews were coded for anonymity before sending them to Rev.com. This 

was important to participants, particularly those who reminded me that a specific answer 

was to remain confidential before they would answer it. Some participants asked not to 

be identified using a combination of size and region. To that end, most of the data is 

reported only by the alphabetic letter assigned to the participant. The discussion on 
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regional differences is the only finding related to region, but it is reported in general 

terms making it difficult to know which participant(s) contributed to the findings.  

Due to the confidential nature of the research, no college or university is 

identified in the findings. Most participants gave permission to quote them as long as the 

quote did not identify them. In cases where participants gave permission to identify 

specific faculty formation programs, those programs remain confidential in the findings 

as well. However, where a program models one that other universities should consider 

implementing, it is referred to in Chapter 5, Proposed Recommendations, with permission 

of the participant.  

Participants are identified as Participant A, B, C….L. These letters were randomly 

assigned to the participants and in no way refer to an alphabetical listing of the schools. 

There are two notations where the participants are noted as Anonymous. The rationale is 

that the comments are detailed in nature and the participants made a specific request not 

to be associated with the comment. Conceivably, those comments could identify the 

participant if the letter assigned to the participant was tracked back through all of the 

findings. While this scenario might not be likely for many studies, the community of 

Jesuit universities is small. Most administrators are colleagues with their counterparts at 

other universities or have been on staff at other universities and are familiar with the staff 

who work there. This added layer of anonymity provides extra protection for those 

willing to participate in the study but remain anonymous at the same time. 

Participant Demographics  

The original methodology suggested that eight case studies, or two cases from 

each region, would provide adequate information for this research project. Twelve Jesuit 
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universities, or approximately 46.15 percent, of the 26 Jesuit universities agreed to 

participate in the study. Every region was represented as indicated in Table 1.  

Table 1  

Percentage of Participating Jesuit Schools by Region 

 

 

The methodology also considered that the size of a university could be a factor in 

attitudes, resources, and professional development programs around faculty formation. 

Therefore, an attempt was made to include universities of different sizes. The size of the 

universities were defined as large (enrollment > 7,500), medium (enrollment between 

5,000 - 7,500) or small (enrollment > 5,000). A list of Jesuit universities by size can be 

found in Appendix B. A breakdown of participants is shown in Table 2.  

 

 

 

 
 

Region 
 
  

Total 
Number 

of 
Schools 

in 
Region 

Percentage 
of Total 

Number of 
Jesuit 
Schools 

Number of 
Participants 
in Study 

Percentage of 
Participants  
by Region  

(12) 

Percentage of 
Participants Based 
on Total Number 
of Jesuit Schools 

(26) 

                 

Northeast  11  42.50% 5  41.67% 19.23%

             

South   3  11.50% 1  8.33% 3.85%

             

Midwest   6  23.00% 3  25.00% 11.54%

             

West  6  23.00% 3  25.00% 11.54%

             

              

      100.00% 12     46.15%
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Table 2 

Percentage of Participating Jesuit Schools by Size 

 

 

 

 

 

 

 

Additional demographics of the participating universities show that seven, or 58.9 

percent, of the universities have lay presidents; the remaining five, or 41.1 percent of the 

universities, have Jesuit presidents. Many university charters require that when the 

university president is a lay person, the person responsible for mission integration must 

be a Jesuit.  However, neither position was held by a Jesuit at three participating 

universities.  

All participants held the title of Vice-President or Director of Mission and 

Ministry (mission directors). The responsibility for mission and ministry was its own 

department at eight universities; it was part of another division, most often the Division 

of Student Affairs, at the remaining universities. Six mission directors were Jesuits and 

six directors were lay people. All Jesuit mission directors had been in their current 

position or a similar one at another Jesuit university for at least ten years. Three lay 

directors served in their current or a similar role for a minimum of ten years; the tenure of 

Size of School 
(based on 2018 Enrollment)

  

Total No. 
of Jesuit 
Schools by 

Size 

No. of 
study 

Participants

Percentage of 
Participants 

by Size        
(12) 

           

Large (˃7,500)  11  7  63.64% 

     

Medium (5,000‐7,500)  7  4  57.14% 

     

Small (˂5,000)   8  1  12.50% 

     

Totals  26  12  46.15% 
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the remaining three was less than five years, although they previously served in some 

type of adult formation program at another Catholic institution. 

In summary, the methodology called for a cross section of case studies from Jesuit 

universities across the four regions of the United States as well as a cross section of 

universities by size. The figures shown in Tables 1 and 2 indicate that the goal of 

obtaining data from Jesuit universities of diverse size and region was met. Additionally, 

these case studies provided adequate information to compare and analyze attitudes, 

policies, and practices regarding the culture of Ignatian pedagogy. Mission directors were 

evenly split between Jesuits and lay personnel and all directors held positions responsible 

for ministry, mission, and Jesuit identity long enough to be familiar with implementing 

and assessing program effectiveness. The twelve participants provided ample information 

to develop the findings presented in this chapter. 

Findings and Data Analysis 

Coding 

Once the interviews were verified for accuracy, I conducted an initial coding by 

using the first cycle coding methods as described by Saldaña (2016) to record 

participants’ mission integration objectives at their university. Initial coding included 

personal notes taken during and immediately following each interview. Information from 

supplemental materials was coded as well. Because the interviews took place over an 

eight-week period, coding and analyzing data was on ongoing process. 

 Every response was coded by recording them in a Microsoft spreadsheet 

(Saldaña, 2016). I began by identifying the key phrases and terms used by participants. 

Jesuit language regarding values and Ignatian spirituality is similar for all Jesuit 
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universities. Therefore, the key phrases were repetitive in nature. The resulting codes 

were hiring for mission, orientation, ongoing faculty development, relationships, Jesuit 

presence, succession planning, Ignatian spirituality, faith, Spiritual Exercises, the 

Examen, meeting people where they are at, the future of Jesuit education, Boards of 

Trustees, service learning, organizational structure, tenure and status (Jesuit vs. lay) of 

university presidents and mission directors, external community focus, adjunct faculty, 

faculty expectations, incentives for faculty participation in programs, Catholic vs. non-

Catholic faculty, financial and human resources, ministry versus mission, the Ignatian 

Colleagues Program, meaning of Jesuit education, internal challenges, external 

challenges, Jesuit Provincials, and regional differences.  

A second cycle coding was conducted to streamline and categorize coded data. 

This second level coding was completed by creating a second spreadsheet that combined 

repetitive words and phrases from the first spreadsheet. Again, using Saldaña’s (2016) 

techniques, I was able to further analyze these codes in terms of the Jesuit culture and 

mission as well as the make connections between the codes from the first cycle codes. 

This second level coding allowed me to combine similar concepts and identify those that 

appeared to be outliers. The result was that I was able to reassemble the 28 original codes 

into nine categories: hiring for mission, Jesuit presence, organizational structure, ministry 

vs. mission, spirituality and faith, professional development, resources, challenges, and 

adjunct faculty.  

The first and second coding cycles yielded several themes that reflected the 

participants responses. At this point I attempted an additional level of coding using the 

qualitative data analysis tool MAXQDA. The purpose was to determine if the use of this 
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software tool would yield any additional or different themes. It quickly became apparent 

that MAXQDA and I spoke different languages. The qualitative software did not 

categorize phrases that included Jesuit terminology in the same way those who use it 

daily understand it. For example, it created separate codes for phrases like Ignatian 

pedagogy versus the Ignatian pedagogical paradigm even though the descriptions were 

similar. Similarly, it gave the same code to Jesuit presence and Jesuit relationships even 

though the descriptions differed in the research. As a result, I discarded these results and 

returned to manual coding. One positive outcome from using MAXQDA was that it 

helped me to clarify phrases and terms as I coded them.  

 Five major themes surfaced from the nine categories. Based on the nature of the 

research and the interview questions, I anticipated two of those themes: hiring for mission 

and professional development programs. One area that I addressed in my interview 

protocol, faculty expectations around professional development, did not materialize as a 

theme. This was because universities have not developed specific expectations for faculty 

around Jesuit values or teaching practices at this time. However, other themes emerged. 

The first was organizational structure, which greatly influences how mission integration 

activities are funded at Jesuit universities. The Jesuit presence on university campuses 

also became an important theme. The final theme was based on the challenges 

universities face in cultivating a culture of Ignatian pedagogy.  

To summarize, five themes emerged from the data analysis. They were: 

organizational structure, hiring for mission, professional development programs for 

faculty, the Jesuit presence on campus, and challenges. Most of the themes contained 
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subthemes. The following table organizes the themes and subthemes to make them easier 

to follow. 

Table 3  

Summary of Findings by Theme and Subtheme 

Theme Findings (Level 1) Findings (Level 2) 

Theme 1: 
Organizational Structure 

 Division of Mission 
and Ministry (vs) 

 Other Departments

 Financial and Human 
 Resources 

Theme 2: 
Hiring for Mission 

 An Emerging Goal  

  Recruitment  Universities that hire for 
mission 

 Faculty hiring 
 Language 

  Tensions 
 
 
 

 Inclusion and diversity 
 Professional schools 
 Competition for the best 

scholars 

  Adjunct Faculty  
Theme 3: 

Professional 
Development (PD) 

 PD for New Hires 
 Ongoing PD and 

Faculty Formation 

 Description of programs 
 Programs 1-5  

 Program participation 
 Incentives  
 Recognition 

Theme 4: 
Jesuit Presence on 

Campuses 

 
 

 

Theme 5: 
Challenges 

 Regional Differences 
 Boards of Trustees 
 Succession Planning 
 Jesuit Relationships
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Themes 

Theme 1: Organizational Structure 

 Shortly after beginning the interviews, I realized that term ‘mission and ministry’ 

held different meanings to different mission directors. As a result, the university’s 

organizational structure became an important element of the interviews. Whenever a 

participant described their administrative responsibility in terms of the school’s 

organizational structure, it was noted, coded, and then categorized. The organizational 

structure became an important theme because the allocation of resources is directly 

related to where the responsibility for mission related activities are assigned on the 

organizational chart. 

  In every case, a Division of Mission and Ministry has existed at Jesuit universities 

for many years, often since the founding of the university. However, the division’s efforts 

were focused externally on supporting the apostolic mission of the Catholic Church and 

building relationships with local communities. Service to the community exemplifies the 

Jesuit values of cura personalis, magis, men and women for others, advocacy, and social 

justice.  

In addition to these mission and ministry divisions, many universities have 

separate campus ministry departments devoted to engaging students in ministry projects 

that support external social justice efforts either within the local community or through 

emersion projects in other areas of the country or the world. An example of a social 

justice project is the organized groups of students from various Jesuit schools who 

assisted in the clean-up and rebuilding of New Orleans after Hurricane Katrina. 
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 Cultivating faculty in Ignatian practices was not an issue during most of the 20th 

century when there was a significant Jesuit presence on campuses. However, over the last 

several decades, the change in lay-Jesuit university leadership and competition from other 

universities in a growing secular society has changed the demographic makeup of 

administrators, faculty, and students. An emerging awareness of these changes led several 

universities to refocus their efforts on the Jesuit educational mission.  Long before MPEs 

asked universities if they wanted to continue to be a Jesuit, Catholic university, some 

leaders recognized the need to cultivate lay faculty to embrace Ignatian teaching 

practices.  

Schools truly committed to continuing their mission are now directing their 

efforts internally and offering administrators, faculty, staff, and trustees professional 

development programs in Jesuit values and Ignatian pedagogy. In eight of the 

participating schools, these new responsibilities were added to the existing mission and 

ministry departments. In the remaining cases, the responsibility was added to a staff 

member in another department such as the Division of Student Affairs.  

As part of these findings, a comparison of the data was made between schools that 

added missing integration to ministry and mission departments versus those schools that 

added mission integration responsibilities to other departments. Data analysis indicates:  

 A greater emphasis is placed on mission when the responsibility for faculty 

formation rests within separate mission and ministry departments. For mission 

directors located in other departments such as student affairs, mission tends to 

be one of several other responsibilities they are tasked with, diluting mission 

efforts. Additionally, there is usually only one person responsible for mission 
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activities. In comparison, departments devoted to mission and ministry have 

larger staffs that range from 3 – 30 members. The numbers tend to be 

proportional to the size of the university, with small and medium universities 

having as few as 3 (Participants E, G, J) staff members while large 

universities have as many as 30 staff members (Participants A, C, D).  

 Interviews indicated that the average time allocated to internal programs by 

the mission director in mission and ministry departments is approximately 40 

percent with the remainder of their time still devoted to external mission 

goals. However, they have an average of five other staff members devoted 

specifically to internal mission integration.  

 Because mission and ministry directors focused their efforts externally for so 

long, the transition to include internal programs has been a slow process. 

Determining the best ways to gain faculty interest in Jesuit and Ignatian 

teachings is taking time, as is formulating policies and procedures around 

those programs. As a result, many professional development programs are still 

in their infancy stages, particularly with smaller schools. Even those schools 

that have had programs in place for a while continue to search for ways to 

expand and improve them to attract a larger number of faculty.  

 Resources play a role in the development of mission and ministry 

departments. The case studies showed that where the responsibility of mission 

rests with a mission director who is part of another division, that director is 

competing against other departmental priorities for funding. In those cases, 

there has been little additional funding for mission related tasks. With one 
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exception, universities with separate mission and ministry departments are 

funded like any other department in the university. The question of whether 

this funding in adequate is discussed later. Participant F reported that their 

funding comes from the largess of the Jesuit Community rather than through 

the university budget. This participant commented that this may be 

problematic in the future as the size of the community decreases. The income 

of a community comes from the salaries of its Jesuit members. It is combined 

to cover community and province expenses. With the approval of the 

Provincial, excess funds are used to support other priorities. In the case of 

Participant F, those excess funds are directed to mission and ministry at the 

university. Under this scenario, funding allocations for mission and ministry 

will decrease over time as the number of Jesuits in the Community decreases. 

To summarize, where one division oversees all mission and ministry efforts, it is 

seen as an “organic integrated whole” (Participant F). These divisions tend to oversee 

faith formation, service learning and volunteer services, as well as professional 

development activities around faculty formation. “Coordination between staff within the 

department leads to coordination of efforts in every area of student, faculty, and 

community life” (Participant D). Participant K noted, “We're really working on having a 

cohesive model, where our Jesuit and Ignatian intellectual values and ways of proceeding 

are honored and acknowledged in every process that we have.” 

 Mission directors assigned to departments like Student Affairs are separated from 

other mission efforts taking place throughout the campus (Participant G). Additionally, 
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they are competing for resources within their department and with other mission-type 

programs, diluting their objectives related to faculty formation. 

Theme 2: Hiring for Mission 

The second theme was hiring for mission. This was a key phrase noted by every 

participant. It was summed up by Participant K, who noted that “because of the distinctive nature 

of Jesuit education, hiring for mission is a priority.” Because it is a timely and important 

topic to mission directors, it became a theme. 

Hiring for mission means hiring people who are a cultural fit with the university. 

It suggests that faculty who are selected understand the distinctive nature of Jesuit 

education and are willing to practice and promote Jesuit values. They are faculty and staff 

who become part of a community committed to supporting the university’s mission. 

In 1975, the demographic makeup of Catholic universities was deemed an 

immersion model, where faculty, staff, and students were predominantly Catholic. Today, 

the demographic model is considered a cohort two-pronged model, defined as a smaller 

group of well-trained and committed Catholic students and faculty, with a larger group 

who are educated to be sensitive to religious issues with a view of influencing policy 

(McInerny, 2012). During the era of the immersion model, religious affiliation was a key 

factor in hiring faculty. Today, Jesuit, Catholic universities hire based on an applicant’s 

scholarly record and intellectual acumen rather than hiring for mission. There is a 

consensus that many Jesuit, Catholic universities do not hire for mission for the reasons 

noted below.  

When hiring for mission, the critical question should be, does this applicant have 

anything in their background other than their academic skills that suggests they can 
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contribute to the Jesuit, Catholic mission (Steinfels, 2007). As the findings suggest, often 

this question is never asked. Instead, there is a great deal of ongoing discussion around 

whether hiring for mission precludes the university from considering inclusion and 

diversity or from hiring those with the expertise necessary to compete with other 

universities.  

An Emerging Goal 

Eleven universities that participated in this research stated that hiring for 

mission is an emerging goal, one that was brought to light while conducting their 

MPE self-studies. Except for Participant A, all other participants believe that Jesuit 

universities will become secular unless hiring for mission becomes a priority. 

Participant C acknowledged that there is much to be done in this area, and stated, 

While there is a significant degree of commitment to mission on the 

part of senior administration, individuals, and discrete units, there are 

no known university-wide processes to indicate that hiring practices 

specifically promote the mission of us as a Jesuit, Catholic university. 

There is much to be done in this area…. we need to address mission-

specific language in job postings, the ability of search committees to 

engage candidates in a substantive way on matters of Jesuit, Catholic 

mission and identity, clear articulation of principles, active recruiting 

for mission-oriented hires, resources for targeted mission hires. 

Participant C’s statement represents those made by others about the 

commitment to hire for mission versus what needs to be accomplished before this 

goal becomes a reality (Participants E, I, J).  
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Participants D, E, and J remarked that many administrators are uncertain 

about how to hire faculty who are willing to engage in the university’s mission 

and promote Ignatian pedagogy.  

In the absence of a “thick” understanding of the tradition, these good 

and well-intentioned leaders will be uncertain about how to hire 

faculty and administrators who explicitly engage the university’s 

mission and establish and promote programming that links directly to 

our Jesuit, Catholic identity (Participant J).  

Comments like these about leaders who are well-intentioned but still 

seeking a formula for hiring for mission led to the next discussion about 

leaderships attempts to hire for mission. 

Recruitment 

Participants C, D and F noted that it is necessary for the human resources 

director to be well-versed in the Jesuit theology and have experience with Ignatian 

pedagogy. “The human resources person sets the tone and requirements of the 

position through the job postings and the initial review of applicants” (Participant 

F). These participants believe it is difficult to make any inroads into hiring for 

mission if the human resources director lacks experience with Jesuit practices. 

Participants C, D, and K noted that they (mission directors) participate in hiring 

the human resource directors. They interview the candidates and make 

recommendations to the university president. Two of these participants were 

schools where both the mission director and university presidents were Jesuits; 

the third was a lay mission director with a lay president. 
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Participants also noted that using language specific to the Jesuit mission 

and values is tricky when recruiting faculty.  

Language in itself is tricky because it is pretty frequently 

misunderstood. What it connotes to some people is that what we are 

really looking for is a Catholic. And that might not be what is needed 

in any particular position. So, we do not use language of hiring for 

mission, but I would also say that hiring for mission is absolutely 

essential to the furthering of the mission of any institution, including 

ours (Participant D). 

In comparison, Participant L commented,  

We seek to attract and hire the most qualified people who understand 

our mission and are committed to help us achieve business and social 

objectives. Our Catholic and Jesuit identity is communicated in job 

postings as well as the various publications …. though we do not 

currently have institution-wide practices for hiring for mission. 

Participants B, F, and I voiced similar views. At Participant G’s 

suggestion, I compared these statements to job postings for each participating 

university. Where possible, I selected 1-2 staff or administrative postings and 1-2 

faculty and adjunct faculty postings. Of the twelve participating universities, eight 

noted they were a Jesuit, Catholic institution and four of those eight included their 

mission statement in the posting. Only one job posting, from Participant B’s 

university, stated any expectation that candidates should be willing to support the 

Jesuit mission and values. In the remaining postings, the Jesuit identity and 
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mission were not predominately placed on the posting; it read as a tag line rather 

than as a critical reference to the school’s identity. Based on the postings, 

applicants could assume that applying for a faculty position at a Jesuit university 

is no different than applying for the same position at any other university. In fact, 

all participants indicated they believe that applicants do not even consider the 

Jesuit affiliation when applying for a position. 

Some participants noted that the majority of lay applicants have little 

knowledge about the Jesuit mission beyond humanistic concerns (Participants E, 

H, J). They believe any knowledge they have comes primarily from Jesuit 

publications focused on the Jesuit mission of social justice. Similar comments 

were made by Participants A, B, J, and G, who noted that when interviewing 

applicants, they consider knowledge of Jesuit values and Ignatian pedagogy as a 

value-added component of the resume, but not a determining factor in the hiring 

decision. 

Participant A acknowledged they do not publish their mission in job 

postings because they assume people are familiar with it. However, once 

applicants are selected for interviews, they are given “bunches of material” about 

Jesuit values and pedagogy. Participant A was the only interviewee in the study 

who noted the practice of providing information to finalists under consideration. 

Universities that Hire for Mission 

Although none of the participants referenced specific policies and practices 

around hiring for mission, several are working towards that goal informally. Participants 

B and K stated that they are part of the interview process for every candidate being 
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considered for a high-level administrative position. Depending on the position, they 

either participate in the original interview, or a subsequent interview between the 

candidate and themselves. It should be noted that these participants represented smaller 

schools with a liberal arts focus, few or no professional schools, and few adjunct faculty.  

Five of the seven large universities have an informal process for hiring for 

mission at the highest levels of the institution (A, C, D, F, L). While it varies from one 

school to the next, the overall philosophy is similar. The large number of faculty makes it 

impractical for the mission director to be involved in every job interview. As a result, 

they focus on the recruitment of deans. They are not necessarily seeking people familiar 

with Ignatian pedagogy or Jesuit values, but those who will commit to cultivating an 

awareness of it within their departments. Their theory is that hiring deans who believe in 

Ignatian pedagogy will lead those deans to hire department heads and faculty who are 

also willing to embrace and cultivate Ignatian teaching practices (Participant C, D, F).  

To support deans in their efforts to recruit faculty for mission, mission directors 

meet with them regularly to discuss topics like the history of the Society of Jesus and 

ways of furthering the Jesuit mission within their departments. Additionally, a few 

mission directors offer to collaborate with deans whenever there is a high-level position 

open in their department (Participants F, L, C, A). Two schools take this a step further; 

they host whole day workshops with deans that deal specifically with hiring for mission; 

the goal is to assist these deans in learning ways to ascertain a candidate’s awareness or 

willingness to learn about Ignatian pedagogy when conducting interviews (Participants F, 

L). Occasionally, mission directors are asked to participate in the interviews but rarely 
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are they involved in the recruitment of any position lower that department head level 

(Participant C, A).  

Tensions Around Hiring for Mission  

Both the participant interviews and the MPEs indicated several tensions around 

the topic of hiring for mission. The barriers fell into three main categories: diversity and 

inclusion in hiring, a need for professional schools to hire licensed personnel, and 

competition with other institutions that demands the best expertise be hired regardless of 

a person’s interest in the Jesuit, Catholic mission. Every participant mentioned that the 

Jesuit value of honoring people of all faiths, people of goodwill, and people of no faith is 

a stumbling block to hiring for mission.  

Diversity and Inclusion 

The first category, diversity and inclusion in hiring, was described as, “We promote the 

Jesuit value of honoring people of all faiths and no faith through the recruitment of 

faculty…. it is essential to the global context of the new international characteristics of 

what it means to be a Jesuit university….” (Participant F). Analysis of participant 

statements is summarized by Participant A, who pointed out that Jesuit universities need 

be attentive to the Jesuit value of “meeting people where they are at” rather than 

expecting candidates to be attentive to the Jesuit mission.” Participant F noted: 

What we are really trying to come up with is how to help balance people 

of goodwill and of no faith, with people of goodwill who have a deep, rich 

experience and love for the sacraments, for the ways in which we look at 

the Spiritual Exercises as being enriched by the sacraments….it is a 

balance.... We do not want to allow an imbalance to occur so that the 
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university becomes a secular institution of people of goodwill because that 

is not where our mission lies…. Our world is becoming increasingly 

secular. Even some of the people who participate in Ignatian pedagogy 

programs truncate the process by starting with context that does not 

included being informed by the Spiritual Exercises…. 

Participants A, C, D, F and L spent considerable time discussing this balance 

between hiring for mission versus hiring for diversity and inclusion. While they are aware 

of a need to balance priorities, no participant was able to share policies or practices that 

they use to ensure this balance. Participant G noted that the issue of diversity and 

inclusion was a priority over hiring for mission, which was not given much consideration 

prior to the MPEs.  

Professional Schools 

Large universities with professional programs noted the difficulty of hiring for 

mission in their professional schools. Participant C mentioned that their law school goes 

out of its way to disassociate itself from being part of a Jesuit university. The participant 

was unsure of the rationale, but speculated it has to do wanting to maintain a sense of 

separation of state and religion when educating law students. Others noted that 

professional schools tend to want autonomy in their hiring practices; they believe they are 

the best judges of professionals in their respective fields and would prefer to keep human 

resources out of the mix (Participant A, D, F, L). Still others stated a need to hire people 

who are active practitioners because of their real-world experience in their field is more 

important than hiring for mission. Practical application programs, like law schools, 

accountancy, and health services where credentialling is part of the process, are taught 
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primarily by adjunct faculty (H, G, L). Hiring for mission when hiring adjunct faculty is 

discussed later in the findings.  

Competition 

The third category, competition for the best scholars, was noted by several 

participants. “We want the best physicists because we want to compete with the best 

schools…. We want the best mathematicians, the best scholars. It is my job to make sure 

they might be willing to learn and engage in what we do here….” (Participant D). 

‘Willingness to learning and engage in the mission’ were key assertions made by most 

participants. During the review process, the interviewer is more interested in a 

candidate’s openness to learning about the Jesuit mission than they are concerned about 

whether the candidate is already aware of it.  

When I am interviewing deans or directors, I have a really low bar for 

how they get by me…. I do not want to see that someone is fighting 

the mission. I want to see if they are willing to explore the mission…. 

we bring faculty who are non-Catholic, non-believers, and talk to them 

about what this community does to make a difference and how they 

understand that fitting into their curriculum…. if they are not fighting 

the mission, they are good to go for me (Participant A).  

Participants B, C, D, L, F made similar comments. They relate ‘willingness to learn’ to 

the Jesuit value of openness to growth.  

Adjunct Faculty 

Only one participating school has policies around hiring for mission when 

recruiting adjunct faculty. Participant K hires for mission when recruiting faculty for their 
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criminal and social justice programs. Even those universities where the number of 

adjunct faculty exceeds the number of full-time, on campus, faculty have not yet given a 

great deal of consideration to mission when hiring adjunct faculty. Participants C, F, and 

L acknowledged adjunct faculty are critical to the mission as their schools engage in 

more online learning. Yet, most see it as a future objective; something to be addressed 

after hiring practices for full-time faculty are established. 

In summary, data analysis of both the interviews and MPEs show hiring for 

mission is an emerging goal. Large universities have started to tackle this goal by 

concentrating their efforts on top-level positions. The focus is on finding people who are 

willing to engage in discussions that promote the Jesuit mission. They assume those in 

high-level positions will carry forward the philosophy and practices that were used to hire 

them when they recruit for positions within their departments.  

Both internal and external tensions continue to plague hiring for mission, mainly 

around competing for the best scholars, inclusion and diversity, and licensed 

professionals. In most cases, hiring for mission is overridden by these considerations. 

Universities are relying on cultivating a culture of Ignatian pedagogy through 

professional development programs in lieu of hiring for mission. 

Theme 3: Professional Development Programs 

As noted earlier, participants believe that the majority of lay applicants have little 

knowledge about the Jesuit mission beyond humanistic concerns (Participants E, H, J).  

Advancing the university’s mission rests with professional development. One of the aims 

of this research was to compile information on professional development programs that 

Jesuit universities offer to their faculty. Participants were asked to describe programs 
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they had in place. Therefore, professional development programs were an important 

theme. 

Professional development refers to a wide variety of practices and training that 

advance a person’s knowledge in their chosen field and contributes to their overall 

personal growth. It includes earning specialized certifications, developing technical, 

quantitative, or analytical skills, and improving teaching techniques. Licensed 

professionals, from physicians to accountants, require ongoing professional development, 

or continuing education in their field of expertise. At a Jesuit university, professional 

development includes cultivating faculty to embrace the philosophy and goals that make 

Jesuit education distinct. “When we support all faculty, especially new faculty members 

in their professional development as scholars, teachers, and mentors, we are investing in 

our faculty and advancing the university’s mission” (Pelissero, 2019).  

Coming from the faculty ranks, I am basically a believer that the key 

component of any educational institution is the faculty. If we do not develop 

faculty in their understanding of our mission and identity as a Jesuit, Catholic 

university, pretty soon what we do is just so far removed from our core 

educational mission (Participant C). 

  Despite the reported importance of professional development programs, 

participation in programs is voluntary at every school. Universities have not developed 

any minimum requirements or expectations around faculty participation in professional 

development programs related to Ignatian teaching practices. That made it impossible to 

obtain any specific metrics related to the number of faculty who participate in these type 

programs. Some universities were able to provide estimates on the number of faculty who 
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participate in programs, but not all participants were able to do that, making it difficult to 

compare the success of one program to another, either within a university or with similar 

programs at other universities. 

 Several schools originally relied on the Ignatian Colleagues Program (ICP) for 

faculty development (B, C, D, H, I, F, L). ICP is an eighteen-month program offered 

through the AJCU (AJCU/ICP, n.d.). The program is directed at senior administrators and 

faculty for the purpose of creating partners in furthering the mission of Jesuit education. 

Cohorts of 50-60 people participate in online workshops, international immersion 

programs, workshops, and silent retreats. Completing the programs requires participants 

to develop and implement a mission project in conjunction with their university mission 

director. Since ICP began in 2009, approximately 500 people have completed the 

program (ignatiancolleagues.org). This represents approximately 2.5 percent of the 

estimated 20,000 faculty teaching at Jesuit universities (U.S. Department of Education, 

2013).  

 Small and medium universities tend to rely on ICP for faculty formation 

(Participant B, K, I). These participants believe that ICP alumni take away information 

that is shared with colleagues and used in their teaching practices. Three participants 

reported that administrators from their schools had participated in ICP in the past, but no 

faculty are participating currently (E, G, J). They were unaware of how, or if, 

participation in ICP impacts efforts to promote the Jesuit mission on their campus. 

Participant G expressed a “hope that what IPC participants experience trickles down 

among other faculty,” but was unable to define how that might happen.  
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A few large universities have adapted elements of ICP in designing their own 

programs. This was accomplished through collaborative efforts with ICP alumni and the 

mission director (Participants F, I, L). The following describes those programs. It is 

divided between orientation programs for new hires versus those for faculty beyond their 

first year of teaching. 

Professional Development for New Hires 

 Data indicates that faculty formation around the Jesuit educational mission varies 

from one end of the spectrum to the other depending on the university. Three schools 

reported that Ignatian pedagogy and Jesuit values is one agenda item among many on a 

day-long orientation for new faculty and they would be surprised if it made any kind of 

impression on the new hires (G, E. J). Three schools noted a greater time allotment – 

usually about 90 minutes – devoted to mission during orientation (B, K, H).  

Two schools reported they hold a separate orientation around mission for new 

faculty (A, C). New faculty are given the option of completing this orientation in a half- 

or full-day workshop or through a series of luncheons with the mission director or 

university president during their first year of teaching. The programs that extend beyond 

the first day orientation for new faculty are voluntary as are the programs for the full-time 

and tenure-track faculty that are described next.  

Ongoing Formation and Professional Development Programs 

 Universities have different philosophies about which faculty are most likely to 

participate in formation programs. Some focus their efforts on those who have been with 

the university for a while because they believe that until faculty complete their research, 

publish, and receive tenure, they have time for little else (Participants A, C, D). Others 
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believe that relatively new faculty have the enthusiasm and desire to tackle more than one 

project at a time (Participants F, L, I). Participant F noted, “The deans who are primarily 

responsible for the tenure-track folks said, ‘Let’s see if we can start this a little earlier 

than waiting until they totally finish tenure.’” Participants I and L made similar 

comments. Faculty at these schools are encouraged, and incentivized, to integrate the 

Jesuit mission into their research and teaching.  

The next section describes the professional development programs implemented 

at various universities. The descriptions do not include immersion type programs, which 

all of the universities offer to faculty and students through their campus ministry 

departments. While immersion programs model Ignatian pedagogical practices and add 

value to a faculty member’s understanding of Jesuit values, they are not considered 

specific professional development programs related to Ignatian pedagogy. 

Description of Programs 

 Programs focused on the Jesuit, Catholic tradition and Ignatian pedagogy are 

continually being revised and expanded depending on participation and how well the 

programs are received. As a result, some programs are more structured than others.  

Because participation is voluntary, some schools compensate faculty who engage in these 

programs, while others offer special recognition. A few universities offer both while 

others do not offer any incentives.  

Participants differed on their practices around incentives. Participants I, L, and F 

provide financial incentives. The average stipend is $500/participant. In the case where 

the participant ultimately designs and teaches a new program around Ignatian pedagogy, 

they receive an additional stipend each time the newly designed course is taught. 
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According to Participant F, “we do those kinds of things [compensation] because we 

know that we don’t have the staff to do everything.” Participant L noted, “we are not 

trying to get people to participate because they get paid.... the work to complete our 

Ignatian program takes time away from other things…. We want to say, ‘thank you’ for 

taking that time.” Universities that do not offer compensation indicated that budget 

constraints prohibit them from doing so.  

 Some universities provide incentives in the form of special certificates or 

university-wide recognition. Two participants create an endowed chair in a faculty 

member’s name once they completed a structured program (Anonymous). 

Once a year, they facilitate an intellectual conversation or panel discussion 

for the university community that integrates one of the Ignatian values into 

current research. This becomes a lecture series for the upcoming semester. It 

gives doctoral candidates, community members, and boards of trustees a 

chance to Zoom in and see how the university’s endowed chair can capably 

integrate a very heady, intellectual topic, filled in Ignatian values. 

This anonymous participant noted that the endowed chair recognition serves a 

greater purpose. “It provides another incentive instead of having people in tenure track 

focus only on their academic area, publication, and research solely in their area until after 

they receive tenure.” Participant interviews revealed that two other universities are 

considering recognition programs similar to the endowed chair. The remaining programs 

are: 
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Program 1: Participant A described their professional development program as: 

We host a variety of seminars and weekend retreats with faculty 

throughout the year. We want to help them understand Ignatian 

spirituality and what it means to educate a student in the Jesuit, 

Catholic tradition. Faculty are encouraged to engage in research about 

programming and Ignatian pedagogy. The purpose is to create a 

culture of what it means to be a Jesuit university and how you best 

maximize intellectual potential of students. 

Participant A indicated that this program is offered in two ways. Faculty 

who participate have the option of attending a weekend retreat or by participating 

in weekly seminars over the course of a semester. Attendance is evenly split 

between the two options. Faculty are not compensated for participating in these 

formation programs, nor do they receive special recognition. Participant H 

described their programs in a similar way.   

Program 2: Participant F described their professional development 

program as follows: 

We have a year-long program that is made up of workshops that touch 

on each aspect of the Ignatian pedagogical paradigm. Participants 

attend a series of seminars on Ignatian pedagogy and then post 

responses to a blog after each workshop. As part of completing the 

program, they are able to describe the historical context and value of 

Ignatian pedagogy, participate in discussions about it with other 

colleagues, update their syllabus so that it incorporates the Ignatian 
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teaching practices, and design and share programs that incorporate this 

pedagogy.  

This program is structured. Those able to show they use Ignatian pedagogy 

in their curriculum are rewarded in various ways such as through research grants 

and promotions. They are also compensated financially if they design and 

facilitate programs that promote Jesuit values.   

Program 3: Participants I and L have similar programs, described by 

Participant L.   

We have a year-long program that involves comprehensive education 

about Jesuit identity, Ignatian pedagogy, spirituality, and heritage. 

Participants must also participate in ICP, publish articles for 

Conversations or other Jesuit publications, and participate in other 

campus coordinated efforts. Continuing education is expected every 

five years for ongoing recognition of this certification.  

Each of these schools have structured programs. Interviewees indicated 

that both financial compensation and university-wide recognition is given for 

faculty who participate in these formation programs. 

Program 4: Participant D described their program as, 

We host quarterly seminars on mission for leadership and those who 

have potential for leadership. Those who attend participate in readings 

about the mission, Jesuit traditions and Ignatian pedagogy. Participants 

follow up with posts regarding their reflections about what the 
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university mission means to them, what parts they struggle with, and 

how they contribute to the mission and their subject matter.  

Neither compensation nor special recognition is offered for participation. 

However, participation is by invitation only. Participant D noted that invitations 

are usually extended to faculty being considered for leadership positions. They 

see that as a form of recognition.  

Program 5: Participant C has two different programs, one for staff and another 

for faculty. For faculty, “we have a seven-week program during a semester; two-hour 

seminars each week with a specific curriculum around Ignatian pedagogy and traditions.” 

Staff programs are less intense. “We have four luncheon meetings a semester: one hour 

each. Participants discuss readings from Conversations, America Magazine, and other 

Jesuit publications as well as recent policy updates from the university president’s 

office.” This was the only participant who mentioned having separate programs for staff. 

The remaining participants have very informal programs or no programs. 

Participant G mentioned faculty are invited to attend a quarterly book club on Ignatian 

spirituality. While the participant was unable to put exact numbers to attendance, they 

estimated that fewer than 20 faculty members participate depending on the book. 

Participants E and J recognize the need for professional development programs but 

currently do not have the resources to implement such programs.  

Program Participation 

 A review of the data around programs and faculty participation indicated that 

interviewees had mixed sentiments about the number of faculty who participated in the 

programs to date. No one could provide specific numbers, instead they reported 
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participation as estimated percentages. Participant A noted that “to suggest 30 percent of 

faculty have participated in some type of professional development program [orientation 

or ongoing] around Jesuit values and Ignatian pedagogy means they have to acknowledge 

that “70 percent of faculty has yet to participate.” Additionally, these percentages need to 

be considered in context. Because the universities have focused their efforts on high level 

positions to date, the reported percentages primarily reflect participation at those levels 

rather than percentages of the total faculty. Participant D reported participation as high as 

95 percent for recently hired deans and departments heads. They see this as an indication 

that their efforts to recruit people in high level positions who are willing to engage in the 

Jesuit mission is successful.  

Participation figures appeared higher at universities that offered recognition in 

terms of either certificates or compensation. Participation where incentives are not 

offered is increasing but a lower rate. Growth is attributed to two reasons. Participant F 

noted that in some schools, participation is by invitation only. “Invitations are seen as a 

bump in status and responsibility since they are based on recommendations from 

supervisors, program alumni, or other recognized scholars.” Participant F also noted that 

“as relationships build between participants, department silos are eliminated, and a new 

culture is formed. A growing number of faculty want to be included in this new culture. 

They see it as a way of belonging.” 

Each participant noted that following their efforts to recruit deans attuned to the 

mission, they are concentrating their efforts on new hires. Participation figures were not 

available for tenured faculty, although there is a sense that once a faculty member is 

tenured, they “do not want to think about anything else” (Participant A). In contrast, 
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Participants F and K noted that as formation program participation grows with new hires, 

tenured faculty tend to want to understand “what they are missing out on.” This change in 

attitudes is leading mission directors to look for ways to encourage tenured faculty to 

participate in programs, particularly if it appears they may assume the position of dean in 

the future.  

To summarize, professional development programs centered on Ignatian 

Pedagogy are still in the development stages for the small and medium size universities 

who participated in the study. Even large universities with programs in place continue to 

refine them in order to engage more faculty. Many programs are modeled after, or are an 

expansion of, ICP. Schools that devote a greater amount of time to mission during the 

orientation tend to be the schools with structured programs. Finally, it should be noted 

that none of the participating schools offer the Spiritual Exercises to faculty, even though 

Jesuit values and Ignatian pedagogy are predicated on them, as noted by Participant F. 

Participants C, K, L include Examen as part of their professional development programs. 

Theme 4: The Jesuit Presence 

 With the exception of Participant A, every participant discussed the importance of 

a Jesuit presence on campus. Therefore, phrases like Jesuit presence, Jesuit faculty, 

administrators, and relationships to lay people were coded, categorized, and eventually 

became an important theme. As noted throughout this research, the Jesuit-lay makeup of 

administrators and faculty at Jesuit universities has changed over the last several decades. 

There are fewer Jesuits who participate in day to day administrative duties or teach 

courses each year. Participant L reported having as few as the equivalent of three full-
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time Jesuits on campus. Although other participants reported as many as 68 Jesuits at 

their universities, trends suggest the Jesuit presence on campuses will continue to decline. 

The Jesuit presence on campuses takes many forms. The residences of some 

Jesuit communities are located on the university’s campus, which allows the Jesuits to 

build relationships with the university as well as the local community. Many serve on the 

university’s boards of trustees. Those trustees may or may not also participate in other 

university activities. Those who are involved in university activities tend to be in 

administrative positions, while relatively few teach. Others are involved in sacramental or 

service activities external to the university. 

 Most participants believe that you cannot have a Jesuit university without a Jesuit 

presence. But they agree it is unlikely that most students will ever have a Jesuit as an 

instructor. They believe it is not as much about having a Jesuit as a class instructor as it is 

knowing there is a Jesuit history, a “Jesuit DNA walking around” (Participant F). 

Participant C noted that it is “really important” to have Jesuits in campus.  

The faculty’s relationship with Jesuits on campus is more important than 

the president being a Jesuit. Not because they themselves are better 

practitioners of Ignatian pedagogy than other colleagues, but because they 

are people that you can relate to and work with. This name, Jesuit 

education, has a body attached to it from somebody who calls himself a 

Jesuit…..I would wager if I were to project 25 years into the future, which 

universities will continue to be Jesuit and which kind won’t, my guess is 

that having live humans [Jesuits] there who represent the tradition will 

matter a lot.”  
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Participant D observed that lay faculty tend to be timid when discussing Ignatian 

spirituality as opposed to Jesuits who feel a sense of confidence when talking about God. 

Lay faculty look to them to help negotiate discussions about faith, service to others, and 

other Jesuit values. “The context of that relationship with lay faculty is crucial. A Jesuit’s 

approach to mission is both invitational and aspirational….” 

 Participants E and J noted that the difficulty in getting mission integration 

programs off the ground was directly related to how few Jesuits were on their campuses. 

One of those participants has a Jesuit president and lay mission director. Neither position 

is held by a Jesuit at the other participating school. In contrast, a school with a lay 

president, lay mission director, and few Jesuits believe their mission integration efforts 

are flourishing. But they attribute this to the ongoing presence of Jesuits from the 

Provincial office who visit their campus regularly and promote their mission efforts. 

 In summary, those involved with mission integration believe there needs to be a 

Jesuit presence on campus if the mission is to be carried forward. This presence can take 

many forms, as faculty, administrators, or pastoral care. This is a significant finding 

given the declining number of Jesuits as discussed in Chapter 2. Where it is not possible 

to increase the number of Jesuits on campuses, mission directors are seeking greater 

resources and support from their Provincials.  

Theme 5: Challenges 

Participants were asked to describe the challenges they face in facilitating mission 

integration. The challenges reported make up the final theme. While all participants noted 

some element of frustration with each of these challenges, the magnitude of how they 

interfered with mission integration efforts varied between participants. Data analysis 
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showed that the challenges fell into four major categories: regional differences; boards of 

trustees; the future of Jesuit education related to succession planning; and Jesuit 

relationships. At first glance, it might appear that Jesuit relationships is the same as the 

Jesuit presence, which is a separate theme discussed in these findings. However, mission 

directors viewed them as different issues as did an analysis of the data. The following is a 

discussion of each of the challenges.   

Regional Differences 

When I proposed this research project, I was not prepared for how regional 

differences would affect the way Jesuit universities apply their mission. I anticipated any 

regional difference would be in terms of how they provided service to others. For 

example, I expected Jesuit universities in the west would focus on immigration issues 

such as the Kino Border Initiative (kinoborderinitiative.org). In a similar way, I believed 

universities in the Midwest and East might concentrate their social justice efforts on 

revitalizing cities where the loss of manufacturing caused people to be economically 

depressed. The data analysis revealed that while there are regional challenges for Jesuit 

universities, they are not necessarily along social justice issues.  

Jesuit universities in the western region used terms such as “we're in the least 

religiously affiliated region within the United States” (Participant E). In talking about a 

planned event on how technology impacts human flourishing, Participant J commented 

that there was pushback. They were criticized for using the term “human spirit” because 

people considered it “way too religious.” Participants in the west had a sense that there is 

a greater affiliation with the Catholic church for Jesuit institutions in other regions and, 

therefore, it is easier for universities in those regions to promote Jesuit values. 
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Western schools are as diligent as other schools when it comes to community 

ministry and affiliation with their respective diocese. However, they find it relatively 

difficult to promote the Jesuit identity when recruiting faculty. Participants expressed a 

belief that applicants for faculty positions actually see the Jesuit mission as a hinderance. 

  Five of the twelve participants served as mission directors in other regions of the 

country from their current position. They understood the comments made by schools in 

the western region. However, they believe it is not necessarily related to Catholicism 

since the number of practicing Catholics is continually changing everywhere (Participants 

A, C, F). They attributed it to the provincial culture of an area. Participant A referred to 

regional areas as having different “tribal qualities.”  Midwestern and eastern communities 

tend to be rooted in a cultural lineage and generations of tradition while communities in 

the west are seen as the new frontier, where people are not constrained by old 

conventions (Participant F).  

Participant D noted, “the context of relationship is really crucial.” The Jesuit 

value of meeting people where they are at means promoting Jesuit values in relationship 

to the distinctiveness of the area. Some universities are challenged by those contextual 

relationships. While they are committed to the Jesuit mission, they feel that they cannot 

lead with that mission if they are going to attract faculty and students to their universities. 

For these schools, Jesuit is a brand rather than a way of life. The Jesuit brand versus the 

Jesuit mission is discussed further in regard to boards of trustees.  

Boards of Trustees 

 One of the challenges mentioned in nine interviews was related to the university 

boards of trustees (boards). The universities represented in this study have boards ranging 
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between 27 and 54 members who are business, political, and professional leaders from  

across the country. Each board includes Jesuits, universities administrators, and alumni. 

They are responsible for the oversight of the institution’s budget, the establishment of 

fundamental institutional policies, overall direction, and institutional objectives, hiring 

the university president, and other university related responsibilities.  

 Several participants expressed concern that while their boards intellectually 

understand the Jesuit mission and Ignatian teachings, they are disconnected from it in 

their decision making. Instead they see a Jesuit university as a brand rather than a way of 

life and believe their primary role is promoting that brand (Participants A, C, J). Even 

boards with a large Jesuit presence and Jesuit alumni seem “caught up in the university’s 

brand” (Participant A).  

 In terms of mission integrations, mission directors expressed concerns that when 

boards promote the brand, they focus on enrollment, endowments, and university 

rankings. Policies regarding hiring for mission, the organizational structure of mission 

activities, and human and financial resources allocated to mission identity efforts are 

given little consideration. Five universities (A, C, D, F, L) have recently tried to address 

this disconnect by forming mission identity sub-committees of their boards. Some 

universities require new board members to participate in mission identity programs for a 

period of time. Other universities suggest participation in mission identity programs, but 

it is a voluntary choice. These board sub-committees are relatively new. Future research 

would determine how effective these sub-committees are in influencing university policy. 

The remaining five schools are working towards implementing similar policies for 

their boards. They anticipate it will be a slow process before all board members, 
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especially those who have been on the board the longest, embrace the mission as a way of 

life and are willing to implement significant changes to the way they do business. All 

participants viewed this as an issue that requires greater attention, especially as they look 

to the future of Jesuit universities and succession planning. 

Succession Planning   

 An interview question that took shape after the first two interviews was, “Where 

do you see Jesuit education 25 years from now?” Participant A responded that the 

number of Jesuit universities would decrease significantly over the next 25 years and that 

many are already in danger of not surviving. “This is a painful reality, but Jesuit 

spirituality means you have to be real and accept that. I also believe in the Resurrection, 

so let them die and see what else comes from it” (Participant A). 

Mission identity as Jesuit universities move into the future is an ongoing concern 

for many participants. The declining number of Jesuits is only a small part of the issue. 

Participant F noted that they are already seeing a large turnover in faculty as baby 

boomers retire, a trend that is expected to grow over the next five to ten years. That 

means that fewer administrators and faculty will have any knowledge and experience 

related to the Jesuit culture. This is supported by McInery’s (2012) report on current 

trends and practices around hiring for mission at Catholic institutions. 

Some mission directors shared that they are not concerned with the next 25 years, 

rather it is the following 25 years that troubles them (Participants C, F, L). Their comfort 

level for the next 25 years stems from the fact that most mission directors believe they 

know who their successors will be. They are already a part of their mission team or a 

mission team at another Jesuit institution. Participants K, L, and F noted that the 
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immediate lay successors have worked side by side with their Jesuit counterparts for 

many years and have a solid understanding of Ignatian teachings. Participant H 

commented that lay mission directors actually do a better job than the Jesuits because 

they understand how to apply Ignatian practices to real-world situations.  

Participants F, C, and E connected succession planning to boards of trustees. They 

believe it is necessary for board members to take a larger role in promoting the Jesuit 

mission. Decisions made by boards today must place greater emphasis on mission in the 

next 25 years. Those decisions “will determine how well-prepared mission directors are 

25 years from now to continue Jesuit education as it was originally intended” by St. 

Ignatius and reaffirmed in Characteristics of Jesuit Education (1980) (Participant F). 

In summary, mission directors are concerned that their universities may not be 

able to maintain the Jesuit mission 25 years from now. At this time, mission directors are 

so focused on current mission efforts, that they have little time for significant discussion 

about a diminishing presence of Jesuit education in the United States in 2046. They 

believe the responsibility lies heavily with the boards of trustees. The decisions of each 

board, and how those decisions impact mission integration, will determine if that 

university is Jesuit in name only, or if they are Jesuit by mission. Jesuit relationships with 

the boards, administration, faculty, and community will also influence the future direction 

of universities. 

Jesuits Relationships 

 Relationships between Jesuits, faculty, staff, and administrators play a significant 

role in how the message of mission and Ignatian teaching practices is received by others. 

When asked about challenges to cultivating Ignatian pedagogy, Participant K responded, 
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“other Jesuits.” Participant K’s reasons covered two issues. First, some long time Jesuits 

intentionally separate themselves from lay people, whether it is because they are of the 

old-school philosophy that clergy and lay people have distinct roles, or because they still 

have not accepted the role of lay people in the highest levels of Jesuit education. The 

second reason relates to the fact that they are unable to relate Jesuit traditions to real-

world situations. They communicate faith traditions to lay people in a way that alienates 

them. 

 “The language is intimidating” (Participant G). Repeatedly, participants noted that 

the way lay faculty are approached makes the difference in their willingness to learn 

more about the Jesuit/Ignatian way of life. One of the “fears” faculty has about learning 

more about Ignatian teaching practices is that they will be “indoctrinated” or 

“brainwashed” into accepting a specific faith practice that differs from their own faith 

belief (Participants B, F, J). They believe the language of the Jesuit mission needs to be 

conveyed in a way that eliminates the fear of indoctrination.  

Jesuit relationships outside of the classroom with students and faculty as well as 

with local communities are also important. Participants B and K noted that when Jesuits 

participate in community activities (service, sports), they are perceived as more 

approachable. As a result, lay faculty are more willing to engage in discussions with 

Jesuits. Many faculty who participate in ongoing formation programming tend to do so 

because of the relationships, or sense of community, they build with Jesuits outside of the 

classroom.  

 A concern was expressed by some mission directors (Participants F, L, K) that 

there is a younger “breed” of newly ordained, conservative Jesuits who do not believe in 
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lay-Jesuit partnerships. They advocate a traditional philosophy where clergy’s role is 

separate from that of lay people and only Jesuits should lead Jesuit universities. Although 

this concern was expressed several times, I was not able to confirm it with any scholarly 

information. However, personal conversations with Jesuit colleagues suggest there may 

be merit in those comments. If the attitudes of this new faction of Jesuits takes hold, 

Jesuit universities will face some serious challenges in the future. The declining number 

of Jesuits will make it difficult for universities to survive. The changing dynamics of 

newly ordained Jesuits, and the impact on Jesuit education, is a topic for further study 

Finally, relationships between universities and their respective Provincial offices 

were noted. Some universities have a close working relationship with their Provincial or 

Assistant to the Province for Higher Education (I, F, L). In these cases, the 

Provincial/Assistant visits the campus regularly, collaborates with mission directors on 

programs and resources, and supports higher education activities with the AJCU. It 

appears that these relationships and programs flourish when the Provincial or Assistant’s 

background is in higher education. A few universities noted their relationship with the 

Province is almost non-existent (Participants A, C, D). Whether this is because the 

Provincial believes the university is managing mission identity programs well on their 

own without assistance from the Province or if it is a lack of interest on the part of the 

Province is unknown and beyond the scope of the interviews.  

In summary, Jesuit relationships are important to the ongoing mission of Jesuit 

universities. They play a role in faculty’s willingness to participate in professional 

development programs regarding the Jesuit mission. Positive Jesuit-lay collaborations 

create a desire in faculty to gain a deeper understanding of the Ignatian way of life 
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beyond initial orientation sessions for new hires. When the attitudes of some Jesuits 

challenge these relationships, it creates an additional obstacle for mission directors. 

Summary of Challenges: With the exception of  regional differences, the other 

challenges - succession planning, boards of trustees, and Jesuit relationships – are faced 

by all of the mission directors. Each university is attempting to solve these problems but 

cannot accomplish this without the support of others within the university system, either 

boards of trustees, administrators, or Provincials. Greater collaboration is necessary if the 

Jesuit educational mission is to flourish in the future. 

Discussion 

For the Jesuits, Ignatian pedagogy, founded in faith, is a part of their formation 

process and, therefore, is a natural part of their teaching practices. That is not the case 

with most lay people, who make up the majority of faculty at Jesuit universities today. 

With fewer Jesuits and more lay faculty, teaching practices at Jesuit universities have 

become more secular. The move to more secular teaching practices was reported in the 

literature review and supported by participant interviews. 

Documents like Characteristics of Jesuit Education and Ignatian Pedagogy: A 

Practical Approach, described in the literature review, were written in an attempt to 

mitigate the shift towards secular teaching (Arupe, 1980; Duminico, 1993). Yet, many 

leaders did not recognize the importance of those documents until much later. The 

earliest implementation of programs around mission identity and Ignatian pedagogy 

began in the early 2000s. Yet, most Jesuit universities did not address the issue until 

much later. For some universities, the first efforts to address faculty development 

stemmed from the MPEs. 
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This research project centered on the efforts Jesuit universities have taken to 

refocus their efforts on their educational mission. Through interviews and supporting 

documentation, data was gathered about which schools have actively implemented 

professional development to educate faculty about Ignatian pedagogy and which are still 

struggling to determine best practices. In the cases where programs exist, the 

interviewees provided detailed descriptions of their programs.  

It was previously noted that as of 2009, there was no scholarly research that 

evaluated the earliest programs (DeFeo, 2010). That remains true today; this research 

documented programs but did not compare them. A comparison between programs was 

impossible because many schools still do not have programs and, where programs exist, 

they vary greatly between schools. Even in the cases where two schools have similar 

programs, incentives and recognition differ, further complicating any comparisons. Also, 

none of the universities who participated in the study have created evaluation methods in 

terms of the number of faculty who participate in the programs or if they adopt Ignatian 

teaching practices after participating in a program. To be clear, there are scholarly articles 

published by universities that describe their programs, but I could not find any that make 

a comparison between programs. These comparisons are a topic for further research at a 

time when more programs are better established.  

A major part of this research project centered on hiring for mission and the 

programs universities implemented to cultivate a culture of Ignatian pedagogy. The 

literature review noted that while hiring for mission was a priority, few, if any had 

accomplished this goal. Participant comments not only supported this finding, but 

provided a deeper insight into the obstacles faced in this area. Interviewees reported that 
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less effort is focused on hiring for mission than on ascertaining if applicants are open to 

learning more about the Jesuit way of life. In line with that thought, the findings reported 

on schools where orientation and professional development programs have been created 

to offset the need to hire for mission. Participants provided detailed information about 

what they offer and what they hope to accomplish moving forward, both of which were 

included in these findings. Because most programs are still evolving, they present an 

opportunity for ongoing review.  

Summary of the Findings 

There has not been a shift in values or the mission of Jesuit education since it 

began centuries ago. However, without an ongoing significant presence of Jesuits on 

campuses or in the classroom, the responsibility of carrying out the mission rests with lay 

administrators and faculty. Mission and ministry directors are working to ensure that 

people in these lay positions have the understanding, skills, and experience to continue 

the Jesuit mission.  

The data gathered outlined the philosophical and organizational adjustments 

universities have made in an effort to refocus on their mission. Information on current 

and planned professional development programs are described in detail. Equally 

important, the data revealed both internal and external challenges Jesuit universities face 

in cultivating faculty. While the MPE self-studies gave each university an opportunity to 

evaluate their efforts, the overall assessment resulting from this research is that each 

university is now addressing the topic of mission integration within their own walls. The 

intended aim of this research is to implement a central data base that compiles the various 

programs, approaches, and policies related to mission integration so that it is available to 
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all administrators and mission directors. As the recommendations in Chapter 5 reveal, 

this research can become a foundation for collaboration among universities seeking ways 

to build and grow their mission efforts.  
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CHAPTER 5: PROPOSED RECOMMENDATIONS AND IMPLICATIONS 

The mission of Jesuit universities was shaped by St. Ignatius of Loyola and his 

earliest followers over five centuries ago. This Dissertation in Practice (DIP) contributes 

to the discussion of how Jesuit universities achieve their educational mission today. It is a 

mission of providing students with the knowledge and skills to become “good citizens, 

people of competence, conscience and compassion dedicated to the service of faith and 

the promotion of justice” (Georgetown University, 2018).  

Jesuits have long been recognized as contemplatives in action and distinguished 

for their service to others. Jesuit universities have never wavered in their mission of cura 

apostolica in supporting their local communities and the Catholic Church. Through 

campus ministry programs and other mission and ministry efforts, Jesuit universities 

engage in service projects rooted in a faith that does justice, a vision that leads to 

transformation, and a love of others that leads to solidarity and action (LOYNO, n.d.). 

Students, faculty, and alumni aid the poor and most vulnerable through service projects 

both within their own communities and via global projects. Where their mission waivers 

is in the use of Ignatian pedagogy to educate students, who will carry forwards these 

ideals of justice, transformation, solidarity, and action. 

Currently, Jesuit universities face the complex, real-world challenges in 

continuing their mission for higher education. These challenges stem, in a large part, 

from the declining number of Jesuits over the last century. While universities continued 

their mission and ministry efforts within their local communities over the last several 

decades, a shift in the internal demographics of Jesuit universities was taking place. 

There was a move away from a large numbers of Jesuit administrators and faculty to 
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greater numbers of lay administrators and faculty. Because this movement started slowly, 

years passed before the impacts of the change, notably a more secular administration and 

faculty, were recognized and acknowledged.  

Faculty are key to the mission of all institutions of higher learning. They educate 

students to assume responsibility for the economic, social, and cultural well-being of their 

communities according to their talents and abilities. Jesuit universities accomplish this 

mission using a distinctive teaching strategy, known as Ignatian pedagogy. It is a 

continuous cycle of learning that encourages the development of the whole student by 

developing them intellectually, emotionally, and spiritually. Ignatian pedagogy 

challenges faculty to know their students and how their lived experiences impact their 

learning. The goal is to facilitate each student’s ability to find meaning in their studies 

and in their relationship with the world. Ignatian pedagogy inspires students to adopt 

certain attitudes that move them to act on behalf of mankind in a way that dismantles 

unjust social structures (Arrupe, 1973). 

Since the second half of the 20th Century, each generation of faculty has had 

fewer Jesuits to model Ignatian teaching practices. Today, less than one percent of faculty 

in U.S. Jesuit universities today are Jesuits (U.S. Department of Education, 2013). As a 

result, subsequent generations of faculty have used their own pedagogical methods to 

teach students, drifting further and further away from Ignatian pedagogy and the original 

educational mission of Jesuit universities. The dwindling number of Jesuits, combined 

with an ever-growing secular society and competition from other universities, presents 

challenges for how Jesuit universities continue their mission as originally conceived.  
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It is critical that Jesuit leaders find ways to overcome these challenges if they are 

to remain true to their educational mission. In this final chapter of the Dissertation in 

Practice, I propose recommendations that Jesuit universities can use to reaffirm their 

educational mission. These recommendations are based on the Chapter 2 literature review 

and Chapter 4 findings of this research project. Both the implications and challenges that 

accompany the solutions are discussed in detail and are followed by suggested 

opportunities for future research. 

Purpose of the Study 

The purpose of the study was to explore how leadership at Jesuit universities 

cultivates a culture of Ignatian pedagogy in lay faculty. The research sought to 

understand what policies, practices, and professional development programs leaders at 

Jesuit universities use to form faculty in Ignatian teaching methods. Equal consideration 

was given to understanding the challenges leaders face in their efforts to immerse faculty 

in the Ignatian way of life. 

Aim Statement 

The aim of the study was to compile evidence-based practices and procedures that 

can be shared among university leaders to further faculty development in Ignatian 

pedagogy at Jesuit universities. 

Proposed Recommendations 

In 2010, DeFeo noted that while 64.3 percent of university administrators 

believed their schools offered programs on Ignatian pedagogy, only 21.4 percent thought 

the faculty was familiar with this teaching practice. Without wide acceptance of Ignatian 

pedagogy – experience, reflection, action, and evaluation in a given context – among 
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faculty, the full range of intellectual achievement envisioned by St. Ignatius goes 

untapped. Also missing is the opportunity for spiritual development that is an integral 

part of the Jesuit mission. 

The transition away from Jesuit to secular practices in hiring, teaching 

pedagogies, and faculty development, led the AJCU to ask universities to reflect on 

whether they wanted to remain a Jesuit university. Leadership at all Jesuit universities 

reaffirmed their commitment to the Jesuit educational mission. However, universities are 

finding that there are no simple answers as to how to refocus their mission efforts after 

decades of moving in a more secular direction. Finding solutions requires discernment, or 

the spiritual practice of dealing with the complexity of our contemporary lives (Liebert, 

2015). Leaders must look beyond the simple solutions to seek the “indifference” to share 

in God’s redemptive work (Spiritual Exercises, #23).  

 While discernment may lead university leaders to approach mission integration in 

different ways, there is one undeniable fact. For Jesuit universities who reaffirmed their 

commitment to their mission, the mission should be their first priority: the foundation 

upon which everything else is built. Mission should be considered before any program, 

research project, or other venture. The mission obliges every stakeholder to embrace and 

promote an understanding of Jesuit traditions, charisms, and values. The pledge to 

educate women and men dedicated to the service of faith and the promotion of justice, 

requires the adoption of policies and practices that further the mission.  

A key stakeholder in developing students’ potential is faculty. Faculty cannot be 

expected to teach students Jesuit values or the Ignatian way of life if they have little or no 

understanding of either. They cannot be expected to develop people of competence, 
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conscience, and compassion in the Ignatian tradition without their own discernment of 

how that development furthers the common good. Therefore, a major task of university 

leaders is to establish philosophical parameters on how the university approaches 

instruction. Ignatian pedagogy offers a different perspective on how students are 

educated; instead of rote education, it advocates for total immersion into the learning 

experience. It is incumbent on Jesuit institutions to develop faculty to embrace Ignatian 

teaching practices if they are to accomplish their educational mission. Otherwise, Jesuit 

merely becomes a label attached to the university’s name.  

Many universities have made strides in re-envisioning their mission by 

implementing some professional development programs around Ignatian pedagogy. Yet, 

given the concerns about the faculty turnover expected over the next few years, those 

efforts may not be adequate if they are not expanded in a timely manner. Other 

universities are still exploring the best ways to promote Ignatian teaching practices given 

limited financial and human resources. Universities with professional development 

programs not yet in place or in their infancy stages may face even greater challenges if 

they do not put their mission at the forefront of other activities in a timely manner.  

The following recommendations will aid Jesuit universities in refocusing mission 

efforts. A two-pronged approach is recommended: hiring for mission and mandatory 

orientation and ongoing professional development. Essential to each of these 

recommendations is adequate resources. While human and financial resources have not 

been proposed as a separate, third recommendation, they are crucial to the 

recommendations. To implement the proposed activities related to mission integration, 

Jesuit universities need to discern their commitment to their mission and then allocate 
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resources accordingly. Each recommendation is accompanied by evidence that supports 

the solution and addresses potential challenges to it. It also notes areas for further 

research. 

Recommendation 1: Hiring for Mission 

If a Jesuit university’s priority is to meet the Jesuit mission, one fundamental way 

to accomplish this is hiring for mission. Rather than being an ‘emerging goal,’ as noted in 

the MPEs, the time is now. Concern for the future of Jesuit universities was mentioned by 

several ministry directors. They noted that when a university combines the number of 

baby boomers who have already retired with those preparing to retire in the next few 

years, the continued reduction of faculty who have “grown up” working side-by-side with 

the Jesuits is reaching crisis proportions. Participant L noted that the trend needs to turn 

around before the remaining baby boomers leave the scene. Therefore, the first proposed 

solution is to make hiring for mission a priority. 

Hiring for mission does not mean a prospective faculty member must be hired 

because they are Catholic, or in the case of Jesuit universities, someone who is Jesuit 

educated. Universities should hire the most qualified scholars who are also willing to 

support the Jesuit mission by imparting knowledge about their subject matter in a way 

that reflects Ignatian teaching practices. There are compelling reasons for recruiting 

faculty who are willing to support the mission in every way possible. Often those faculty 

hired for mission contribute more to developing distinctive programs that support mission 

than others who may simply be Catholic or Jesuit educated (Roche, 2017). This approach 

differs from current practices where Jesuit universities seek those “who are not fighting 
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the mission” and others who view knowledge of Ignatian values as a value-added rather 

than an essential component of hiring (Participant A, G). 

Evidence that Supports Recommendation 1 

Garvey (2017), president of Catholic University, points out that in order create a 

distinctively Catholic, or in this case Jesuit, intellectual culture requires building a 

university community governed by a Jesuit worldview. Building a faculty with a Jesuit 

worldview is not censorship of other ways of life; rather it is honoring a commitment to 

the common good. A distinction needs to be made between embracing the Jesuit tradition 

as a legitimate principle and regulating particular activities of a course.  

Pope John Paul II’s apostolic constitution on higher education, Ex corde ecclesiae 

(1990), states that the church recognizes the academic freedom of scholars according to 

the principles and methods of their subject matter. Ex corde ecclesiae does not suggest 

that universities regulate their curriculum or how subjects like physics, engineering or 

interdisciplinary leadership be taught. Instead, it states that the responsibility for 

maintaining and strengthening identity rests with the university itself. The responsibility 

calls for the recruitment of personnel, especially teachers and administrators, who are 

both willing and able to promote the university’s identity (Garvey, 2017). 

Roche (2017), past dean at Notre Dame University, supports this concept. He 

notes that during the early history of the university, when Notre Dame’s academic 

aspirations were modest, it was easy to achieve a significant majority of Catholic faculty 

members. Today, Notre Dame competes with the world’s most prestigious universities 

for the best scholars and still maintains a majority of Catholics within their faculty. 
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Roche believes universities should never compromise on quality. Compromise leads to 

mission drift and apathy by students, alumni, and donors.  

Evidence that Challenges Recommendation 1  

According to the findings, there is tension around hiring for mission. One tension 

centers around the Jesuit value of honoring people of all faiths and of no faith. Another 

tension is the belief by many participants that requiring applicants to be familiar with 

Jesuit values and mission would scare away the most qualified applicants. A third tension 

noted was the need for diversity and a balance among faculty members. Each of those is 

addressed in this proposed solution. 

Honoring People of all Faiths: In response to the first tensions noted, honoring 

people of all faiths or no faith, Adolfo Nicolas, S.J. (2009), past Superior General of the 

Jesuits, pointed out that Ignatian spirituality is adaptable to different religious beliefs. In a 

2009 presentation at Loyola Marymount University, he commented that this is not a new 

concept; the key elements of Ignatian spirituality can be effectively applied even by non-

Christians. “Even though Christ is at the heart of the full experience of the Exercises, it is 

also true that their structure outlines a process of liberation – of opening new horizons – 

that can benefit people who do not share our life and faith.” Nicolas specifically 

referenced members of non-Christian faiths as well as agnostics and those of goodwill 

who are unaffiliated. Two Jesuits, Frs. Gillick and Carlson reaffirmed this belief in a 

presentation to new doctoral students at Creighton University on March 4, 2021. Gillick 

referenced retreats he leads with people of all faiths, including Muslims and other non-

Christians. 
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Fear of Indoctrination: The view of many participants was that requiring 

applicants to be familiar with Jesuit values and mission would scare away the most 

qualified scholars. This was the second tension noted. It was the reason given for why job 

postings do not promote the importance of the Jesuit mission. Even during the interview 

process, these topics are most often alluded to but not dealt with directly. Instead, 

interviewers lead the conversation away from specific Jesuit traditions and teaching 

practices while trying to ascertain whether the applicant is a good fit for the university. 

One concern participants noted was that by mentioning the mission, applicants 

will fear they will be forced – or indoctrinated – into accepting religious beliefs that 

differ from their own. Regis University addresses this in their job postings. They clearly 

state that they welcome people of all faith beliefs. At the same time, their mission is 

important, and they are seeking people who can contribute to the mission. A Creighton 

faculty member shared his thoughts on the topic of indoctrination. He learned after being 

hired that he was required to participate in orientation on Jesuit values. His first concern 

was whether he could align his personal beliefs with the belief system of the university. 

After participating in the orientation, he came away thinking, “this is good stuff that I can 

use.” His perspective is that most religions are not that different…it is the language and 

dogma that trips people up” (J. Miller, personal communication, March 15, 2021). The 

importance of how Jesuit values and Ignatian pedagogy are presented were discussed in 

both the literature review and the findings. 

Like Notre Dame, the best Jesuit schools attract the best scholars regardless of 

whether they practice a similar faith, or no faith. There are qualified scholars who are 

open to the mission and vision of Jesuit universities in every field. Support for this comes 
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from two professional acquaintances; one who practices a different Christian faith and 

one who practices a non-Christian faith completed law and medical school studies 

respectively at ivy-league universities. Today, both are faculty at Jesuit universities. They 

did not hesitate to apply because the universities were Jesuit. They applied to those 

schools because they were considered the best universities for their chosen professions, 

because they valued the Jesuit worldview, and because they believed in developing 

students who contribute to the common good.  

Inclusion and Diversity: The third tension noted was the need for diversity and a 

balance among faculty members. Both are invaluable characteristics of any faculty group. 

There is nothing about hiring for mission that interferes with hiring for diversity and 

inclusion. To suggest otherwise implies that Jesuit universities modify criteria when 

hiring faculty, which is unlikely given their competition to hire the most qualified faculty. 

Hiring for mission and hiring for diversity and inclusion unite two Jesuit values. They 

connect the Jesuit value of including people with diverse talents, worldview, cultures, and 

faith beliefs with the Jesuit value of meeting people where they are at. Hiring for mission 

brings together a group of diverse people, willing to work together for a common goal. 

These characteristics add richness to the student learning experience 

Resources 

A significant challenge to hiring for mission is a lack of resources. Participants 

repeatedly spoke about the lack of human and financial resources necessary for mission 

integration, including hiring for mission. Mission directors who are part of another 

department, like student affairs, are burdened with other responsibilities. Typically, those 

mission directors are competing with other departmental activities for financial and 
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human resources. Without those resources, they have little ability to influence hiring for 

mission. They have limited time to review applications, participate in faculty interviews, 

or confer with others on an applicant’s suitability for promoting the mission.  

Even mission directors who lead an independent department devoted to mission 

and ministry struggle for adequate resources. University budgets are complex. Direct 

costs, indirect costs, grants, tuition, and scholarships are just a few of the items that 

comprise the budget. Both financial and human resources need to be included in the 

annual budget – not as an afterthought but as a necessary line item - in order to 

implement hiring for mission as described in the next section. A university’s willingness 

to add resources to hiring for mission is directly related to how they prioritize their 

mission.  

Implementation of Hiring for Mission 

Regis University, who did not participate in this research, provides evidence that 

mission for hiring is a realistic goal. They have a process in place that can be 

implemented by other Jesuit universities. Regis has specific practices around hiring for 

mission that are outlined in a 27-page document given to every applicant for a full-time 

or tenure track faculty position. The document, Traditions (2020), provides a history of 

Jesuit traditions, Ignatian pedagogy, and the mission of Jesuit higher education. 

Regis University asks all candidates…. who have advanced to the status of 

finalists to review this Traditions document and to submit an essay as part of 

their application portfolio. In this essay, candidates are asked to discuss how 

their experiences and interests might contribute to the University’s Jesuit, 

Catholic mission. This essay should not be construed as a test of religious 
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beliefs. In fact, Regis encourages candidates from all faiths, backgrounds, and 

beliefs as part of our academic community. At the same time, we take our 

mission values seriously, and we ask our faculty to consider how they might 

contribute to it. 

During the interview process, Regis invites candidates to meet with a member of 

the university mission staff to learn more about the university’s Jesuit mission and ask 

questions about mission orientation activities. Traditions also outlines orientation and 

professional development expectations for new faculty  and those preparing for 

advancement, promotion, or tenure.  

Factors and Stakeholders Related to Hiring for Mission 

Jesuit universities have many stakeholders: trustees, donors, alumni, students, and 

faculty. University leaders fulfill their educational mission to these stakeholders when 

they hire for mission. Regardless of the initial costs required to adopt policies around 

hiring for mission, it is a necessary step. It will determine if universities fulfill their 

promise to stakeholders or if they are like any other private, secular university. 

The example of Regis University illustrates hiring for mission is necessary and 

attainable. It requires that leaders acknowledge and support the original purpose of Jesuit 

universities as conceived by St. Ignatius. It compels leaders to have a different mindset, 

one that sees the uniqueness of a Jesuit education as something to be admired, celebrated, 

and promoted. Rather than downplaying Jesuit values in order to attract the best qualified 

scholars, Ignatian pedagogy should be marketed in a way that attracts the best qualified 

scholars who are interested in developing a student’s full potential.  
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John Pelissero (2019), former Provost and Chief Academic Officer at Loyola 

University Chicago, writes:  

When we recruit and hire new faculty members with expertise and 

competence….faculty who respect and are intellectually interested in the 

dynamic between faith and reason…who are committed to the broader issues 

of civic engagement, equity, justice…and the common good of 

society….when we conduct an actively inclusive recruitment process that 

enhances diversity…. who are willing to offer students a transformative 

education… we are hiring for mission.   

This proposed solution will make a significant difference with full-time faculty 

and tenure-track faculty, especially if ongoing professional development supports that 

policy of hiring for mission. Adopting policies like Regis has implemented will be easier 

for those universities who already focus on hiring for mission when hiring high-level 

administrators and deans. It will be more challenging for other universities. Not only will 

it require a significant change in the way of doing business, but reviewing essays, and 

scheduling meetings where applicants have the opportunity to explore the university’s 

mission could place a burden on those universities with smaller staffs unless adequate 

resources are provided. Available resources will also impact a timeline for implementing 

this recommendation. 

Timeline for Implementing Recommendation 1: Hiring for Mission 

Repeatedly, participants expressed concern about how quickly the composition of 

faculty is turning over from those who are familiar with Jesuit values and the mission to 

those who are unaware of it. Therefore, hiring for mission should be implemented this 
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year. Using Regis’ example, implementation of this solution could begin during the 2021-

22 school year and be fully operational for hiring full-time and tenured-track faculty by 

the 2022-23 school year. It will require adequate resources be in place.  

Implications of Hiring for Mission 

Practical Implications 

As part of this research, I considered the U.S. News & World Report’s ranking on 

Jesuit universities. Every university was ranked among the highest in their region for 

excellence in academic programs. Those rankings suggest that highly qualified applicants 

will continue to seek out Jesuit universities because of their unique identity rather than in 

spite of religious affiliation.  

If ever there was a time to hire for mission and still hire qualified scholars, it is 

now. Our world is in the midst of many global and societal crises. Between hate crimes, 

immigration, the pandemic, and environmental issues, an education that provides a way 

of proceeding is much needed. Jesuit values and Ignatian pedagogy provide a different 

approach to education. Jesuit universities give faculty a positive way to engage students 

in solving world issues that will direct their future activities. If Jesuit universities promote 

their teaching practices in light of today’s issues, they can make hiring for mission a 

priority and expect to receive applications from highly qualified candidates. There will be 

candidates who represent people of all faiths or no faiths as well as those who bring 

diversity and inclusion to the faculty community.  

Implications for Future Research 

This recommendation to hire for mission only addresses full-time or tenure-track 

faculty. It does not address the fact that approximately 43 percent of the teaching staff at 
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Jesuit universities are adjunct faculty (U.S. Department of Education, 2013). Some 

participants in this study reported the number of their adjunct faculty as high as 57 

percent (Participant L). Given that faculty are the primary educators of Jesuit values, this 

is a significant number of faculty who may or may not have knowledge or practice with 

Ignatian pedagogy. It is a number that is likely going to increase given the growth in 

online learning. A review of future hiring practices related to adjunct faculty presents an 

area for future growth and research. 

Implications for Leadership Theory and Practice 

Great leaders are visionaries. Their mission statements reflect their beliefs and 

define their values. St. Ignatius’ vision is reflected in the Jesuit values that are the 

cornerstone of every Jesuit university. Jesuit leaders who place emphasis on the 

importance of the Jesuit mission have a clear vision and are strategic in meeting their 

objectives. They understand what needs to be done and are willing to address tensions 

that might arise. Effective leaders reflect on the outcomes of past decisions and provide 

staff with the necessary support and tools to move forward with clear direction and 

purpose. Attaining the Jesuit educational mission requires the support of every 

stakeholder. However, the ultimate responsibility of hiring for mission lies with 

university leadership; the Boards of Trustees, the president’s office and the Jesuit leaders 

in Provincial offices who oversee higher education. 

The Jesuit way of life has successfully navigated tensions throughout its history. 

Today, the tensions around hiring for mission can be overcome by the enriching 

environment Jesuit universities provide. It is an environment that generously welcomes 

faculty of all faiths, respects their differences and values, and supports their development. 
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When Jesuit universities hire for mission, they are hiring faculty who have made a 

conscious choice to work for and promote the mission. They are recruiting the best 

scholars, who in true Jesuit fashion are open to growth and create that same desire in 

students. They are placing value and trust in faculty who develop students’ ability to 

think critically about global matters and to act accordingly. Faculty committed to the 

mission fulfill the Jesuit promise of developing future leaders focused on social justice 

and the common good.  

Recommendation 2: Professional Development 

 Every participant in this study indicated that orientation and development 

programs around Ignatian teaching practices are elective. The second recommendation is 

that orientation and ongoing professional development with regard to the Jesuit mission 

and Ignatian pedagogy be mandatory for faculty. When leaders make mission programs 

elective, they send a message that the programs are not really important and faculty’s 

contribution to the mission is insignificant. They make it easy for faculty to look the other 

way. Mandating program participation sends a strong message that the Jesuit mission is a 

priority, and that faculty are an integral part of furthering the mission. It creates 

ownership in the mission and a partnership between everyone involved in educating 

students for the future. 

The concept of mandating professional development programs is not new. In the 

Chapter 2 literature review, both Beatty (1998) and Brancato (2003) noted the importance 

of these programs by pointing out that professional development leads faculty to more 

diverse interaction with students. Sagendorf, et al. (2016) noted that the “Ignatian 

dimension of scholarship, service, and teaching should be part of a yearly review. This 
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gives faculty an opportunity to showcase their work and leadership an opportunity to 

reinforce the importance of Ignatian practices…Ignatian pedagogy also gives faculty an 

opportunity for reflection” (p.47). When teachers reflect on current practices and 

participate in professional development programs related to the Jesuit mission, they 

enhance personal learning and ultimately that of the students. They reinforce the 

importance of their role in promoting the Jesuit mission.  

Evidence that Supports Recommendation 2 

Quality orientation is an opportunity for universities to share their history, 

language, and pedagogy. As new hires learn about the traditions and values of Jesuit 

universities, they are inspired to become part of a community that carries forward the 

mission. Ignatian pedagogy becomes ingrained in their everyday activities from preparing 

their curriculum to devoting time to learning about their students.  

Ongoing professional development programs are equally important and should be 

mandatory as well. For seasoned faculty who already have considerable teaching 

experience, ongoing development can aid them in connecting the university’s mission to 

their work by providing them with the tools needed to integrate the mission into their 

teaching practices. They are better able to understand the mission on a deeper level. “In 

business, quite often we consider meeting the mission as…teaching ethical behavior, 

but….[this program] helped me focus on other areas of the mission such as critical 

thinking and men and women for others….” (Participant L faculty member). 

Many universities already have some type of orientation program in place for new 

hires. Unfortunately, for many, the discussion around mission integration is one item 

among many on a typical day-long agenda. Some universities also have another half or 
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full day orientation around the Jesuit mission. A few even invite new faculty to 

participate in a weekend retreat or monthly luncheons where mission is discussed. Some 

form of this third example is one that all schools should adopt with the added stipulation 

that participation is mandatory rather than voluntary.  

New hires at the Walt Disney Company are required to attend three weeks of 

orientation (Caruso, 2002). They are also expected to participate in enrichment and 

development programs annually as a condition of continued employment. At any given 

time, they can describe the company’s mission in similar terms as other staff people. This 

supports the recommendation that professional development programs are invaluable.  

Further supporting the recommendation is the fact that most occupations require 

ongoing professional development. Real estate brokers, accountants, attorneys, and 

medical professionals are just a few examples where ongoing development is mandated. 

K-12 educators must be certified and produce evidence of continuing education as do 

many university faculty who teach in professional schools. Requiring faculty to continue 

developing their understanding and skills around Ignatian teaching practices should be no 

different. Cultivating faculty to embrace a culture of Ignatian pedagogy speaks to the 

importance of the mission. 

Evidence that Challenges Recommendation 2 

Mission and identity programming will require strategic planning and substantial 

resources at the implementation stage. For universities with existing programs, it is not 

simply a matter of informing faculty that programs are now mandatory. Current programs 

are designed for a small number of participants so leaders might consider phasing in 

programs over a period of time in order to accommodate larger numbers of faculty. 
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Among many factors, consideration needs to be given to which programs will best meet 

the needs of faculty; who is going to facilitate the programs; if and how faculty should be 

compensated for leading programs; and the frequency of requiring participation in 

professional development. Additionally, thought needs to be given to how this change 

affects tenured and long-term faculty who have not previously been required to meet 

these new policies.  

Program content can present a challenge initially. Faculty will lose interest in 

programs that do not continue to deepen their understanding of the mission and how it 

affects their teaching. Like any other professional development programs, these programs 

need to address current issues in education while addressing mission. Some universities 

have different levels of programs for new hires versus those who have been with the 

university for a few years versus long time faculty. Those universities provide good 

examples of how one level of programming can be built on a previous one. Again, 

phasing programs, or other incentives, might be considered as part of developing 

programs.  

Finally, some might argue that professional development programs place an 

undue burden on faculty already drawn in many directions. However, faculty are 

dedicated to increasing their knowledge and expertise in educational arenas. Some 

current programs consist of periodic lunch meetings where Ignatian pedagogy and Jesuit 

values are discussed. Requiring faculty to attend a luncheon where they have the 

opportunity to discover new teaching methods or discuss current trends serves to further 

their teaching expertise, something that all faculty strive to achieve. Furthermore, by 
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bringing together faculty from different departments creates an opportunity to break 

down silos that often form in organizations. 

Implementation of Mandatory Professional Development Programs 

As noted in the Chapter 2 Literature Review and Chapter 4 Findings, good 

examples of mission identity professional development programs already exist at Jesuit 

universities. Some universities, like Regis and Marquette, have created programs 

specifically for faculty who have been with the university for two to five years, and those 

preparing for advancement, promotion, or tenure. Other universities, like Xavier and 

Loyola University Chicago, have also designed programs for tenured faculty. Therefore, 

the need to design new programs may be unnecessary. Rather than creating new 

programs, universities can tailor existing programs to best meet their institution’s needs. 

Universities that do not have existing programs can avail themselves of the 

Ignatian Colleagues Program (ICP). As described previously, ICP is an intensive program 

offered through AJCU, which focuses on the Jesuit educational mission. As part of the 

program, participants are required to work with their mission directors to create programs 

around Ignatian traditions. This is an opportunity for universities to explore different 

programs and ideas. Like the other orientation and professional development programs, 

participating in ICP requires a financial commitment if it is used to replace other 

programs. Most mission directors who participated in the research noted that inadequate 

resources prohibit them from reimbursing faculty for the cost or time to participate in 

ICP. This is a point for leaders to address.  
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Factors and Stakeholders Related to Mandatory Professional Development 

Leaders are duty-bound to implement mandatory professional development 

programs sooner rather than later. The literature review, participants, and data analysis 

indicate that if university leaders miss the opportunity to focus on mission today, it will 

become increasingly more difficult to maintain their mission in the future. Faculty who 

understand Jesuit values and have worked side-by-side with Jesuits are an invaluable 

resource to aid in mission identity, a resource that is decreasing daily as large numbers of 

faculty retire. Furthermore, the declining numbers of Jesuits means there will be fewer of 

them to mentor faculty in the future. 

Similar to the resource challenges noted in hiring for mission, successful 

implementation of the second recommendation is directly related to how Jesuit 

universities prioritize their mission. Mission identity should not be an afterthought in 

budgeting. It should not be minimized by being assigned to a department not focused 

solely on mission, part of an endowment fund, or dependent on the largess of the local 

Jesuit community. If the purpose of a Jesuit university is its mission, then the mission 

should be a major consideration when allocating resources.  

A final thought: interviews led me to conclude that universities tend to address 

mission integration in isolation. With the exception of the Midwest region, there was no 

mention of collaboration between universities on best practices, policies, or programs 

around mission integration. In comparison, Midwest universities work in partnership with 

their Provincial offices, Jesuit communities, and other Jesuit institutions. As a result, 

there appears to be a natural collaboration of ideas leading to similarities in their 

programs. Universities in the Midwest region have given a great deal of thought to 
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mission integration and provide examples that leaders at other universities might consider 

modeling. 

The AJCU provides universities with opportunities for collaboration. Leaders 

could request that AJCU serve as a clearinghouse for universities to share their programs 

with other schools. The combined efforts of mission directors will aid all Jesuit 

universities in their quest to achieve their educational mission and serve the greater good. 

Timeline for Implementing Professional Development Programs 

The easiest programs to implement will be orientation for new faculty due to the 

number of new hires there are each year. It is feasible that these mission identity 

programs can take place as early as Fall 2021. The number and demographics of the 

faculty population (new faculty versus tenured faculty) will determine which professional 

development programs need to be phased in and the timing of when they are made 

mandatory for faculty. In theory, it is possible schools with programs currently in place 

can make participation mandatory by Fall 2022 if they are provided with adequate 

resources. 

Implications 

Practical Implications 

Achieving their educational mission is a complex real-world issue that all Jesuit 

universities face today. For centuries, religious institutions were considered an extension 

of the human experience; they were a place where values, beliefs, and traditions were 

instilled. It was a place where young people learned about diversity, justice, and 

compassion. According to the Pew Research Center (2019), the number of people who 

identify themselves with Protestantism is 43 percent, down from 51 percent a decade ago. 
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Those who identify as Catholic is 20 percent, or one in five people. In comparison, the 

number of people who refer to themselves as atheist, agnostic, or “nothing in particular” 

is at 26 percent or more than one in four people. The movement of Jesuit universities 

towards becoming more secular generally parallels these religious trends. 

While the number of Christians is declining, enrollment at Jesuit universities 

continues to grow. Higher education is a place where young people can experience 

personal and spiritual growth that was once offered through religion. Through the 

practice of Ignatian pedagogy, students learn the skills that instill respect for others, 

honor people of diversity, and explore the meaning of life. Faculty trained in Ignatian 

teaching practices develop women and men for others, who believe in cura personalis, 

and who are willing to act to eliminate social injustice. The practical implication of 

cultivating faculty in the Ignatian traditions is that the skills faculty learn will be passed 

onto students and, ultimately, future generations. All stakeholders become partners in 

achieving the common good.  

Implications for Future Research 

In 2002, 44.5 percent of participants in Jesuit universities were unable to associate 

the mission statement with the culture of the institution, or they described the mission in 

conflicting terms (Caruso, 2002). In 2009, DeFeo noted that only 21.4 percent of faculty 

were familiar with Ignatian pedagogy as a teaching practice. Between 2015 – 2020, Jesuit 

universities reaffirmed their commitment to mission in their MPEs. An opportunity for 

future research is to examine if mandating ongoing professional development is an 

effective way of moving these statistics in a more positive direction. 
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Implications for Leadership Theory and Practice 

The shared goal for all Jesuit universities is to make a positive difference in the 

world. Another distinction Caruso (2002) noted was that Disney focuses on handing 

down traditions to emphasize a staff person’s ownership and contribution in furthering 

their mission. Similarly, ongoing professional development is a means of handing down 

Jesuit traditions. Only it does not stop there; it is handed down from faculty to students 

and students to those they will lead. Ownership of the mission becomes greater than the 

university itself as students take their knowledge and experience of Jesuit values out into 

the greater world.   

Evaluating the Outcomes of Implementing the Solutions 

Acknowledging mission identity as a priority in the MPE does not make it a 

priority in reality. How the university organizes and funds mission determines its 

significance in practice. Every stakeholder is accountable for promoting the mission, but 

this does not replace the “power, responsibility, or symbolism” of the board of trustees 

who have been entrusted with the mission. They must empower the office of the 

president with the authority and resources to achieve this goal (Caruso, 2002, p. 477). 

Both of these recommendations require a commitment of human and financial 

resources. They do not suggest that universities eliminate existing programs or research 

activities to make room for mission related programs. However, they do compel leaders 

to strategically realign their thinking about the importance of mission integration in 

relationship to those programs. Those universities that are satisfied with the status quo 

might reflect on the MPE question of whether their purpose aligns with that of the Jesuit 

mission. How they answer that question will determine the future direction of their 
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university. For those who answer yes, those leaders are obligated to ensure that adequate 

resources are allocated to mission efforts in a timely manner.  

Participant A noted that many Jesuit universities may not exist in 25 years. There 

will always be unpredictable global and economic considerations beyond the control of a 

university. But any movement away from being a university committed to the Jesuit 

ideals should be the outcome of considerable discernment and not the result of 

leadership’s unwillingness to promote and support mission integration efforts.  

Summary of Dissertation in Practice 

This Dissertation in Practice began with a desire to learn if Jesuit universities are 

meeting their mission of educating students to be leaders committed to the common good. 

To the answer to that question, it was first necessary to identify who has the most 

influence on students. Once I determined that faculty interact with students the most on a 

daily basis, I explored how Jesuit institutions cultivate faculty to embrace the Ignatian 

teaching practices that instill Jesuit values in students.  

Over time, the growth of Jesuit universities, a declining number of Jesuits 

replaced by lay faculty on campuses, and a more secular society generated the perfect 

conditions for Jesuit universities to lose focus on their mission. In an effort to reverse this 

trend, Jesuit leaders prepared documents like Characteristics of Jesuit Education (1980) 

and Ignatian Pedagogy: A Practical Approach (1993). Yet, it was almost twenty years 

later before many universities gave serious consideration to how ongoing practices 

regarding faculty jeopardized their ability to meet their mission. Over the last decade, 

Jesuit universities have reaffirmed their commitment to their educational mission and are 

currently seeking ways to create an environment rich in Ignatian traditions.  
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While there are many stakeholders responsible for a university’s mission, this DIP 

focused on faculty. This qualitative multi-case research investigated how leaders cultivate 

the practice of Jesuit values and a culture of Ignatian pedagogy among faculty. It 

investigated the polices, practices, and programs universities use to educate faculty about 

Ignatian teaching practices as well as the challenges they face in their efforts to make 

faculty partners in furthering their mission. Finally, this research presents information 

that adds to the discussion about how Jesuit universities can best achieve their mission 

and offers suggestions for further research.  

Jesuit values embody a spirit of giving, a care for others, and a call to service. 

They include Ignatian spirituality, which invites others to find God everywhere in their 

life and to discern the greater good in any situation. Jesuit universities are in a unique 

position to develop critical thinkers who use experience, reflection, and evaluation to 

address today’s societal issues in ways that promote the common good. When they 

accomplish their mission, they prepare students with the skills necessary to “go forth and 

set the world on fire” (St. Ignatius of Loyola).  
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Appendix A 

Jesuit Universities by Region  

Region 
Year 

Founded 
2019 

Enrollment
Northeast  

Boston College Chestnut Hill, MA 1863 14,107
Canisius College Buffalo, NY 1870 3,244
College of Holy Cross Worcester, MA 1843 3,142
Fairfield University Fairfield, CT 1942 5,273
Fordham University Bronx, NY 1841 8,394
Georgetown University Washington, D.C. 1789 19,204
Le Moyne College Syracuse, NY 1946 3,356
Loyola University Maryland Baltimore, MD 1852 5,670
Saint Joseph’s University Philadelphia, PA 1851 7,589
Saint Peter’s University Jersey City, NJ 1872 3,452
University of Scranton Scranton, PA 1888 5,286
  

South   
Loyola University New 
Orleans New Orleans, LA 1912 3,836
St. Louis University St. Louis, Mo 1818 13,287
Spring Hill College Mobile, AL 1830 1,270
  

Midwest  
Creighton University Omaha, NB 1878 8,910

John Carroll University 
University Heights, 
OH 1886 3,175

Rockhurst University Kansas City, MO 1910 2,990
University of Detroit Mercy Detroit, MI 1877 5,085
Xavier University Cincinnati, OH 1831 7,127
Marquette University Milwaukee, WI 1881 11,605
Loyola University Chicago Chicago, IL 17,700

 
West  

University of San Francisco San Francisco, CA 1855 10,636
Gonzaga University Spokane, WA 1887 7,563
Loyola Marymount University Los Angeles, CA 1911 9,838
Regis University Denver, CO 1877 7,970
Santa Clara University Santa Clara, CA 1851 5,570
Seattle University Seattle, WA 1891 7,278
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Notes: 

1.  Jesuit universities not included in the study: 

a. Jesuit School of Theology of Santa Clara; Berkley, CA 

b. Boston College School of Ministry; Brighton, MA 

2. Description of school size (designed to distribute the number of schools as evenly 

as possible. 

a. Small:   ≤ 5,000 students 

b. Medium:  5,000 – 7,500 students 

c. Large:   > 7,500 students 
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Appendix B 
 

Jesuit Universities by Size 
(Based on 2019 Enrollment) 

Large (˃ 7,500) 
Georgetown University 19,204
Loyola University Chicago 17,700
Boston College 14,107
St. Louis University 13,287
Marquette University 11,605
University of San Francisco 10,636
Loyola Marymount University 9,838
Creighton University* 8,910
Fordham University 8,394
Regis University 7,970
Saint Joseph’s University 7,589
Gonzaga University 7,563

 
Medium (5,000 - 7,500) 
Seattle University 7,278
Xavier University 7,127
Loyola University Maryland 5,670
Santa Clara University 5,570
University of Scranton 5,286
Fairfield University 5,273
University of Detroit Mercy 5,085

 
Small (˂ 5,000)  
Loyola University New Orleans 3,836
Saint Peter’s University 3,452
Le Moyne College 3,356
Canisius College 3,244
John Carroll University 3,175
College of Holy Cross 3,142
Rockhurst University 2,990
Spring Hill College 1,270

 
*Creighton University was not included in the study 
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Appendix C 
 

Request for Interview 
 
Date 
 
Name 
Title 
Institution 
Institutional Address 
 
Re: Request for Interview 
 
Dear_________, 

 

I am Michele Mencuccini, a student who is about to commence a research 

project for Creighton University’s Doctoral program. The purpose of my research 

is to explore how Jesuit colleges and universities cultivate faculty to embrace and 

model Ignatian pedagogy? The question seeks to understand what policies, 

practices, and professional development programs Jesuit universities use to form 

faculty in Ignatian teaching methods as well as what challenges they face in their 

efforts to accomplish the task. My aim is to further the study of best practices for 

engaging lay faculty in the use of Ignatian pedagogy at Jesuit universities.  

All information gathered, including your name and that of your institution, 

will remain confidential and accessible only by me. As soon as the interview is 

complete, I will separate your name and that of your university from the interview 

instrument and code the information by the size of your institution and by region as 

identified by the Association of Jesuit Colleges and Universities. Data will be 

stored on a secure server used to store legal documents, with a password known 

only to me. This will provide for anonymity in reporting the findings. All 

references to universities will be stated as mid-size Midwestern, small southern, 

western mid-size, etc.  
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Participation in this study is voluntary and participants can withdraw from 

the study at any time. Please be aware that there is no compensation for 

participating in the study. If you are interested in participating in the study, please 

let me know some dates and times that work best for you. If you have any specific 

questions about the research, you can contact Dr. Debra Ford, Associate Professor 

for Creighton University’s Graduate School. She can be reached at 402.280.2551 or 

by email at DebraFord@creighton.edu. 

 

Thank you for taking the time to consider participating in this research study. I look 

forward to hearing with you. 

 

Sincerely, 
Michele C. Mencuccini 
michelemencuccini@creighton.edu 
602-418-4195 
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Bill of Rights for Research Participants 

link to this information 

http://www.creighton.edu/fileadmin/user/ResearchCompliance/IRB/Policies_and_Procedures/118_
11_Bill_of_Rights_for_Research_Participants.pdf 

 

As a participant in a research study, you have the right: 

1. To have enough time to decide whether or not to be in the research study, and 
to make that decision without any pressure from the people who are conducting 
the research.  

2. To refuse to be in the study at all, or to stop participating at any time after you 
begin the study. 

3. To be told what the study is trying to find out, what will happen to you, and 
what you will be asked to do if you are in the study. 

4. To be told about the reasonably foreseeable risks of being in the study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the study and 
whether you will be compensated for participating in the study. 

7. To be told who will have access to information collected about you and how 
your confidentiality will be protected. 

8. To be told whom to contact with questions about the research, about research-
related injury, and about your rights as a research participant. 

9. If the study involves treatment or therapy: 

a. To be told about the other non-research treatment choices you have. 

b. To be told where treatment is available should you have a research-
related injury, and who will pay for research-related treatment. 

If you have any questions about these rights, please contact the Institutional Review 
Board at 402-2eight0-2126. 
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Appendix D 

Letter of Consent to Participate in Study 

 

DATE 

To the Creighton University, IRB 

 

 We are familiar with Michele Mencuccini’s research project entitled 
CULTIVATING A CULTURE OF IGNATIAN PEDAGOGY AMONG FACULTY AT 
JESUIT UNIVERSITIES. I understand [Our university -  name]’s involvement will 
include: 

1. Interviews with faculty, staff, or administrators who are responsible for faculty 
development of Ignatian pedagogy; 

2. Where and when possible, sharing written information about those Ignatian 
related programs: 

a. Strategic plans for the development of programs;  

b. Current status of programs; 

c. Evaluation of programs; 

d. Employee manuals or other documentation that indicates faculty 
expectations with regard to professional development programs.  

 We understand this research will be carried out following sound ethical principles, 
that participant involvement in this research study is strictly voluntary, and 
confidentiality of participants’ research data is ensured, as described in the protocol. 

 Therefore, as a representative of [Name of university], I agree Michele 
Mencuccini’s research project may be conducted at our university 

 

Sincerely, 

  [Name and title of agency or organization]   
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Appendix E                  , 

Interview Protocol & Questions 

Interview Protocol: Faculty Formation of Ignatian Pedagogy 

Interview Information: 

 Date:      

 Time:     

 Place:     (zoom session #) 

 Name of Interviewer:    Mike C. Mencuccini 

Name of Participating Institution:  (1, 2, 3…..) 

Name of Interviewee:   (A, B, C……) 

Position of Interviewee:  

Opening comments (Introduction) 

Thank you again for agreeing to be interviewed for this research project. As I indicated in 

our initial conversation, I am exploring how Jesuit universities cultivate faculty to 

embrace and model Ignatian pedagogy? I am trying to understand what policies, practice, 

and professional development programs Jesuit universities use to form faculty in Ignatian 

teaching methods. Equally important, I am gathering information on what challenges 

universities face in their efforts to accomplish form faculty.  

Before we begin, I want to: 

 Ask your permission to record this interview. As soon as it is transcribed, I would 

like to send you a copy to review.  

 I anticipate this interview will take approximately 45 minutes; please let me know 

if you would like to break at any time during the interview.  

 Please feel free to ask any questions you may have during the interview, 

particularly if you would like clarification on a question or if you would like to 

revisit an earlier question.  
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Interview Questions 

Section 1: Jesuit mission and Ignatian values 

1. Describe your mission statement and tell me how you see it in action at your 

university.  

2. How does (name) University define the characteristics of a Jesuit education?  

3. The AJCU states that Jesuit universities consciously work to develop a specific 

set of qualities in students. How do faculty instill those qualities in students? 

4. Do you think that having fewer Jesuits on campus impacts your ability to meet the 

university’s mission? How? 

Section 2: Expectations of new faculty in relationship to your university’s mission. 

1. When interviewing potential new faculty members, do you hire for mission? 

Explain. Possible prompts:  

a. How/is the mission incorporated into the job description? 

b. Is a perspective applicant provided with information about the institution’s 

mission in advance of an interview?  

c. Are applicants expected to address the mission when they complete the 

application (is there a question about the mission on the application?) 

2. When would you hire without regard to mission? Possible prompts: 

a. With the exception of theology departments, are there other departments 

where hiring for mission is essential? Which ones? Why? 

b. Are there departments/programs where you consider 

professional/educational expertise more important that experience with 

Ignatian values? Which ones? Why?  

Section 3: Expectations of faculty members regarding Ignatian pedagogy (once 

hired).  

1. If an applicant has no experience with Ignatian pedagogy or Jesuit values, is 

orientation provided around Ignatian pedagogy for new faculty members? Please 

describe the program(s). Is attendance required or voluntary?  

2. How is Ignatian pedagogy promoted to adjunct faculty? 
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3. Are faculty offered the opportunity to complete the Spiritual Exercises and/or 

engage with a spiritual advisor? Explain. 

4. How are faculty role expectations evaluated?  

Se1ection 4: Existing faculty 

1. How are existing faculty encouraged to participate in professional development 

programs around Ignatian pedagogy?  

2. Are there ongoing enrichment programs or learning centers around Ignatian 

pedagogy for existing faculty? 

3. How do you encourage faculty who teach online to use Ignatian pedagogy as their 

teaching strategy?  

4. Do you feel that these programs lead faculty to have a sense of commitment to the 

university’s mission? 

5. Is a faculty member’s use of Ignatian pedagogy part of their annual/semi-annual 

evaluation? 

Section 5: Other 

1. What is the most important thing your (name) university can do to carry on the 

Jesuit mission?  

2. What have I left out of this interview that you feel is important for me to know? 

Tell me more. 

Closing 

___________(person’s name), I cannot thank you enough for taking the time to let me 

ask you these questions. As I mentioned at the start, I will send you a copy of the 

transcription from this interview. Please feel free to edit or make comments. I will send 

you a reminder to send me those documents (name them) we discussed and I may reach 

out to you again if I have any follow-up questions or need clarification on anything we 

talked about today.  

The following pages are examples of tables that will be used for note taking. Below are 

examples of Section 1 and Section 2. All sections will have similar sheets, which will 

expand as needed. The last page(s) will be used to make general observations from the 

zoom session and to note immediate reflections following the interview. 
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Appendix F 

Example A: Journal Notes and Reflections  

Interview Notes & Reflections 

 Reflective Notes 

Interviewee comments, attitudes, etc.  

  

  

  

 

Adapted by Hawkins, P & Ehrlich, J. from: Creswell, J. (2013) Qualitative inquiry and 

research design: Choosing among the five approaches. Sage, Los Angeles, p. 165. 
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Example B: Notes Related to Specific Interview Questions 

    

Section 1: Jesuit 
mission and Ignatian 
values 

‐ Mission integration 

‐ Jesuit values 

‐ Ongoing development 

‐ Characteristics of Jesuit 
education 

  

Section 2: Expectation 
of new faculty in 
relationship to 
university’s mission 

‐ Hiring for mission 

‐ Instances where hiring for 
mission is not appropriate 

‐ Orientation of new faculty 
(in relationship to IP) 

  

Section 3:  
Expectations of new 
faculty once hired 

‐ Orientation 

‐ Professional development 
(IP) 

‐ Voluntary or mandatory 

‐ Opportunities for spiritual 
growth 

  

Section 4: 
Expectations of 
existing faculty 

‐ professional development to 
learn IP 

‐ enrichment programs for 
ongoing development 

‐ Voluntary or mandatory 

‐ Assessing willingness to 
convert to IP 

 

  




