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Abstract 

The purpose of this qualitative, focused ethnography study was to examine the educator 

and parent interactions in Montessori school and to identify the ways that parents 

influence the Montessori early childhood educational environments. This study sought to 

develop specific tools and events in an effort to strengthen the relationships between 

parents and educators. In doing so, parents and educators have the opportunity to learn 

from each other, thus allowing for both parties to implement changes that will support 

each child’s development and growth. This study utilized a focused ethnographic 

research design to analyze parents and educators written communications in a non-

directed way. Four distinct groups of data were used: (1) e-mail correspondence between 

parents and educators, (2) e-newsletters sent by the school to parents, (3) semi-structured 

interviews with parents and educators, and (4) researcher fieldnotes. Major themes 

identified through the data analysis indicated that the written communications 

successfully aided in accomplishing specific goals between parents and educators. 

Centered on the data collection findings, two solutions were proposed: (1) written 

communications and (2) educator and parent social events. Two important barriers were 

acknowledged: (1) the increased time commitment required of educators to increase 

detailed writing communications and (2) the burden and time commitment that will be 

asked of educators to attend social events outside of school hours. It was recommended 

that leadership utilize shard leadership in an effort for all parties to provide valuable input 

into the decision-making process.  

Keywords: Early childhood, early childhood education, Montessori Method, Montessori 

environment, parenting styles, shared leadership 
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CHAPTER ONE: INTRODUCTION 

In today’s society, it is rare to find a school that does not emphasize the 

importance of parents and their involvement in the school’s life (Cullingford & Morrison, 

1999).  Parents and educators serve as partners in a child’s education and development. 

Therefore, it is important that parents and educators work together so that each child can 

thrive (Rodriguez et al., 2014). Research has emphasized both the importance of involved 

parents in the educational environment and the positive effects that involvement can have 

on the child’s motivation, well-being at school, and learning outcomes (Oostdam & 

Hooge, 2013). However, as Cullingford and Morrison (1999) highlighted the relationship 

between schools and parents has always been complex.  

One of the important layers that may be contributing to the complex relationship 

between schools and parents could be the different parenting styles of parents. As society 

evolves so too does parenting. Each generation is unique in the parenting techniques that 

parents use when raising children, these different techniques have impacted the 

educational environments, and therefore have altered schools for each generation that 

follows (Pedersen, 2015). Pedersen (2015) observed how each generation of parents is 

unique in their approaches to raising a child and that the parenting techniques that parents 

use directly impacts the educational environments and schools for each future generation. 

This means educators must continue to adapt as they will need to work with each new 

generation of parents. Therefore, it is important for educators to understand the elements 

that contribute to the dynamic relationship between parents and educators.  
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Statement of the Problem 

Many of today’s parents have taken a hands-on approach to managing their 

child’s lives, specifically when it comes to the details of the educational experience their 

child is having (Carney-Hall, 2008). The hyper-concerned, micromanaging parenting 

practices sometimes called Tiger Mom, Snowplow Parent, or Bulldoze Parent have been 

part of the parenting repertoire for years (Vinson, 2013). Miller (2018) highlighted that 

this form of parenting has been the norm for upper-middle class parents since the 1990s. 

Researchers have noted that parents, specifically middle and upper-middle class socio-

demographic group parents, feel significant pressure to raise and nurture children in the 

hopes that the child will experience optimal success in the future (Schiffrin et al., 2015). 

However, more recent research shows that many parents, regardless of class, consider 

intensive parenting the best way to raise children, even if they do not have the resources 

to enact it (Taylor, 2006; Miller, 2018). As this parenting practice becomes more 

prevalent across socio-demographic groups, there is concern about how it can 

increasingly affect early childhood educational environments.  

According to Miller and Bromwich (2019) many parents have created a role for 

themselves with their children where they feel like they are always needing to intervene 

on behalf of their child. With more and more parents using more intensive parenting 

practices by involving themselves in a cycle of constantly monitoring their child’s work 

performance there is a concern that the impact of this parenting practice may make 

children feel less competent and confident in their own abilities, thus forcing children to 

feel like they need even more oversight from adults (Kolbert, 2012). Due to the desire by 

more parents to be involved in more and more aspects of their child’s educational 
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experience, it has become important to re-evaluate the evolving relationship between 

parents and educators. There is a critical need to understand how to develop strong and 

positive relationships between parents and educators (Ray, 2013). In the absence of such 

knowledge, the development of solutions to help educators and parents work together so 

all children feel confident in their own abilities will remain difficult.  

Purpose of the Study 

The purpose of this qualitative, ethnographic study was to examine the educator 

and parent interactions in a Montessori school.  

Research Question 

 The following research question guided this focused ethnographic study: How do 

parent and educator interactions impact the early education environment at X Montessori 

School (XMS)? 

Aim of the Study 

The long-term goal of this study is to identify the ways that parents influence 

Montessori early childhood educational environments. The aim of this dissertation in 

practice was to provide information to XMS’s leadership that will help them develop 

tools as well as parent and educator events that will promote partnerships between both 

parties. By creating specific tools parents and educators will have the opportunity to learn 

from each other and have the opportunity to implement changes that can support each 

child’s development and growth.  

I understand that it is crucial that school leaders and teachers create positive 

relationships with all parents and families. By selecting this real-world topic, I had the 

ability to learn more about the impact of parent and educator interactions on the 
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Montessori learning environment. This deeper understanding has in turn helped me make 

more informed and constructive decisions to strengthen the parent-educator partnership 

within the Montessori school in which I work.  

The Role of Leadership in this Study 

  The relationships between educators and parents is vital for schools to have a 

positive impact on all students. In my own role as a Montessori educator, it is incredibly 

important that I work with our parents to develop strong partnerships and mutual 

understanding of achievable academic goals for each child. It would be my hope that as a 

community, parents and educators can come to an agreed consensus of applying shared 

leadership when it comes to the successful development of the school’s students. 

Educators and parents are accountable for the upbringing and development of the 

children at any Montessori school.  

Tams (2018) described shared leadership as “a set of shared practices that can and 

should be enacted by people at all levels” (para. 9). By practicing a shared leadership 

approach, parents and educators can work as a dynamic and multi-directional group 

rather than as separate individuals or groups that are in conflict or competition with one 

another. By viewing leadership as a collective construction process an organization 

enables all participants to express their capital in each stage of the change process (Tams, 

2018).  

As research suggests, both educators and parents should work together to help 

children thrive in the educational environment (Oostdam & Hooge, 2013). Since both 

parties have valuable knowledge, it is important that they learn to collaborate and learn 

from one another to create the best plan of action for each child (Oostdam & Hooge, 
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2013). As Hoerr (2013) stated, educators and parents need to communicate so that there 

is a mutual understanding of the child’s potential. When educators and parents have a 

mutual understanding, a seamless and shared partnership can exist between the 

educational and home environment.   

Methodology Overview 

 This study utilized a qualitative, focused ethnographic research design to better 

understand the daily interactions between parents and educators. The goal of this focused 

ethnographic research study was to analyze parents and educators written 

communications in a non-directed way (Anderson, 2009). The goal of analyzing written 

communications was to see participants behavior on their terms, not those of the 

researcher (Anderson, 2009). This gives the researcher the chance to see how participants 

behave in their natural setting. The ethnographic method provides the opportunity for the 

researcher to study behavior that takes place in “specific social situations, including 

behavior that is shaped and constrained by these situations” (Wilson & Chaddha, 2010, p. 

549). With this knowledge, an ethnographic approach was selected in an effort to utilize a 

research method that is non-invasive and is based on understanding the culture of the 

group. Although the primary data collection method was the analysis of written 

communications, supplementary data collection through stakeholder interviews was also 

utilized.  

The first form of data collected was written communication. In today’s society, 

communication goes beyond face-to-face interactions, therefore it was important to 

analyze the written communication between parents and educators. Since I am interested 

in how the written communication shapes the relationship between educators and parents 
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I requested, from both lead teachers and parents, to analyze the written communication 

(e-mails) that occur between both parties over the course of one month. The e-mails 

focused mostly on an individual child, however, written communication also included 

school e-newsletters. The goal of the written communication analysis was to determine 

the presence of certain words or concepts within the set of documents and understand the 

characteristics of the content of those documents. The content analysis of written 

communication between lead teachers and parents allowed me to deeply analyze this 

dimension of the relationship between educators and parents. As Anderson (2009) 

highlighted, the ethnographic approach helps researchers gain a full understanding of a 

population and its organization, this helps to illuminate the context of how a population 

behaves. The written conversations that parents and educators exhibit shed light on how 

parenting practices effect the relationship between both parties, as well as the impact on 

the educational environment.  

Following the written communication analysis, as recommended by De Chesnay 

(2014), I conducted interviews with key stakeholders. In this case, key stakeholders were 

the lead teachers and two parents (who were randomly selected). The goal of key 

stakeholder interviews was to obtain a deeper understanding of what the participants 

deem important to them (De Chesnay, 2014; Roper & Shapira, 1999). Both educators and 

parents were recruited through email, inviting each person to participate in a 20-30-

minute semi-structured interview. The interviews served to interpret and clarify the data 

that was collected during the written communication observation process (De Chesnay, 

2014). Therefore, a semi-structured interview format was used to ask participants about 

their interpretations of the impact of their interactions with parents/educators on the 
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education environment (See Appendix A for interview guide).  Roper and Shapira (1999) 

also mentioned that interviews serve as another opportunity to observe the participants. 

Specifically, I took fieldnotes about how participants responded to the questions, 

especially making note of nonverbal cues, presence or absence of eye contact, and 

emotional responses.  

Collectively, these data collection methods helped me gain a better understanding 

of how teachers informally and formally communicate with parents as well as the 

opportunity to observe how the written communication translates into the educator and 

parent relationship. The ethnographic approach is an incredibly unique qualitative 

method (Roper & Shapira, 1999). As the researcher, I had personal involvement during 

the data collection and formal analysis phases of the study (Roper & Shapira, 1999). In 

an effort to address issues of bias within the ethnographic method, and in accordance 

with Roper and Shapira’s (1999) recommendations, I “deliberately evaluated my own 

efforts on the research process by consciously identifying biases brought to the field and 

also emotional responses resulting from my experiences” (p. 114). When analyzing the 

written communications, it was important for me to track strong feelings, both positive 

and negative. This process required “self-awareness and direction of conscious attention 

to reasons behind [my] particular responses to people and events” (Roper & Shapira, 

1999, p. 115). By maintaining clear records of emotional responses to people and events 

during the data collection process I was better able to manage potential biases influencing 

the research process (Roper & Shapira, 1999).  

Roper and Shapira (1999) have created a five-step framework for the analysis of 

ethnographic data. First, I coded for descriptive labels. Then I sorted for patterns. Next, I 
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identified outliers or negative cases. I then connected findings to theories. And finally, I 

made memos and reviewed reflective marks. As Roper and Shapira (1999) have outlined, 

this framework allowed me to thoroughly analyze the written communication and 

interview data. By following each step, I had the opportunity to find similarities and 

differences between parents, teachers, and behaviors which helped me identify themes 

and connections between the data collected. In the end, I gained valuable understanding 

of how parents and teachers interact and how those interactions influence the early 

education environment at XMS. 

Definition of Relevant Terms 

 The following terms were used within this study. 

 Early childhood: the period from birth to eight years of age when growth and 

brain development are at peak (UNESCO, 2019). During this stage of a child’s life, they 

are highly influenced by the environment and the people that surround them (UNESCO, 

2019). 

 Early childhood education: the preparation that occurs for primary school 

(UNESCO, 2019). Early childhood education seeks to develop the child’s social, 

emotional, cognitive, and physical needs in order to provide a solid foundation for 

lifelong learning (UNESCO, 2019).   

Montessori Method: a method of education which builds the child’s capability 

through the support of the child’s natural development (Association Montessori 

International, 2020).   
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 These definitions help to define the terms within the context of this specific study. 

This ensures that there is a common understanding of the relevant elements of this 

research.    

Limitations, Delimitations, and Personal Biases 

Due to practicality, time, and resources, there were some limitations that occurred 

with this specific study. The research conducted for this dissertation in practice study was 

completed as an educational exercise. Therefore, the ethnography data collection time 

period was designed to be completed in a shortened period of time, compared to other 

ethnographic studies. This abbreviated time period is acknowledged by naming the 

methodology as a “focused ethnography”. 

In March of 2020, COVID-19 became an evolving and dangerous situation 

throughout the United States of America. In an effort to keep students and staff safe, 

public and private schools across the country either moved to distance learning or 

suspended programming completely (World Health Organization, 2020). Due to the 

pandemic, XMS made the unprecedented decision to suspend programming for the 

remainder of the 2019-2020 School Year.  

 While closed, XMS began to develop new policies and protocols which sought to 

protect its community of students, staff, and family members during the global pandemic. 

As the World Health Organization (2020) highlighted “maintaining safe school 

operations or reopening schools after closure requires many considerations, but if done 

well, can promote public health” (para. 5). Under this standard, XMS made the decision 

to work with local health departments in an effort to resume school programming and 
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provide students and families with some sense of normalcy. XMS (2020) issued the 

following statement upon reopening:  

XMS recognizes that it has an important role in slowing the spread of diseases 

and in ensuring that students have safe and healthy learning environments. XMS 

has always placed positive hygiene behavior as well as cleanliness as a top 

priority. XMS seeks to reinforce healthy practices among its students and staff. 

Through the development of new policies and guidelines, XMS has confidence 

that it can protect the safety and well-being of its community members. As the 

global outbreak evolves, XMS will be prepared (as possible) for the possibility of 

community-level outbreaks. XMS recognizes that significant changes must be 

implemented by educators and parents when it comes to academics and schooling 

(p. 4).   

In an effort to protect its community members, XMS (2020) applied new rules 

which likely affected the dynamic relationship between parents and educators: 

1. Parent Drop-Off and Pick-Up Times: “In an effort to limit the spread of COVID-

19 and the transmission of germs into the facilities, XMS will stagger arrival and 

drop off times. The plan for curbside drop-off and pick-up is to limit the direct 

contact between parents and staff members while also adhering to social 

distancing recommendations. Ideally, the same parent or designated person should 

drop off and pick up the child every day” (p. 9). 

2. Masking Recommendations – “Adults: XMS will require parents and staff to wear 

a mask during morning arrivals and afternoon dismissal” (p. 6). 
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The application of these two policies transformed the relationship between parents 

and educators during the COVID-19 pandemic, which at the time of this writing was still 

occurring. With health and safety in the forefront of person-to-person interactions, 

educators and parents at XMS needed to modify their communication tactics in an effort 

to respect the new protocols. Therefore, the research protocol was designed to 

acknowledge and follow the protocols while still collecting meaningful and rich 

qualitative data.  

There are also several delimitations to note. First, a select number of lead teachers 

were specifically selected to participate in this study. This was done purposely because 

XMS is a small establishment, and there are a limited number of trained individuals from 

which to draw. That being said, in an effort to collect the perspectives and experience of 

trained teachers, it was important to utilize this small group of individuals. By utilizing 

each lead teacher, I had the opportunity to gain a wealth of perspectives given the 

individual experience and tenure that each teacher has within the school. Second, the 

location of the study limits the generalizability of the findings, making the information 

retrieved, specific to the suburban neighborhoods of a Midwestern state and specific to 

the XMS organization.  

Third, the type of school and method of education at this school is founded on the 

Montessori philosophy, which is a specific pedagogy of education, therefore the findings 

should not be generalized to non-Montessori schools. Fourth, because this study focuses 

on the parent and educator relationships and not the educator to educator relationship or 

the parent to parent relationship, there will be many influential factors that are not 

considered in this study that would certainly also have an impact on the early education 
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environment. Finally, the selection of ethnographic research limits the perspective of the 

data and therefore the findings to what I was able to analyze. Although seen as a 

limitation, this method can also be a strength because of the in-depth, imbedded nature of 

this research design to go deeper rather than merely scratch the surface.  

Participant bias was accounted for with both the educators and parents who might 

participate in this study. It was assumed that the participants were heavily invested in the 

Montessori Method and truly believed in this form of education. Despite the availability 

of the free preschool education opportunities within the geographic area these parents 

have chosen to enroll their children in schooling that costs $1,400.00 per month. These 

parents have likely also researched and spoken with trusted others about Montessori 

education and have made both the philosophical and financial commitment to this 

educational opportunity for their child.  

Additional biases that were considered include the bias of the teachers. Each of 

the lead teachers have completed a specific Montessori training in order to be an 

accredited teacher. This commitment exhibits their investment into the Montessori 

Method. Each educator chose to align with this specific method of education, despite the 

other forms of educational trainings available. It is likely that these individuals conducted 

their own research and have made the significant decision to choose Montessori 

education as the form of education that they sought to teach. Given this choice, it is 

already clear that the participants highly favor and value Montessori education and are 

therefore closely aligned with this method of education. 

The major personal bias of this study is my relationship with the Montessori 

Method. As a leader and teacher in a Montessori environment, my values and beliefs are 
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aligned with this method of education. Due to my own bias, I find that I am more likely 

to find support of the Montessori Method and how other educators interpret the method. 

In an effort to contain the amount of bias that may affected the data collection, analysis, 

and interpretation of findings in this study, I utilized several elements to remind myself to 

be mindful of my own personal biases. I used reflective note taking, the purpose of 

which, according to the University of Southern California (2021), was to allow me to 

carefully bracket my personal ideas, impressions, thoughts, and criticisms of what I 

observed. It was critical that I was mindful of my biases while in the data collection 

process. I also bracketed my assumptions in order to shield the data from any possible 

researcher influence. By recording reflective content within my field notes, I was able to 

correct mistakes and misunderstandings in other parts of the fieldnotes as well as include 

insights about what I observed (University of Southern California, 2021). By maintaining 

this practice, I felt confident that my personal stance and beliefs were separated from the 

observations. Once I had collected the data, I also validated the findings using a process 

outlined by Eriksson and Kovalainen (2008). I worked back and forth between the data 

findings, preliminary conclusions, and asking questions of the participants. This process 

helped to confirm or problematize what I had found during the data collection process 

(Eriksson & Kovalainen, 2008). Thus, the validation process is on-going, throughout both 

the data collection and data analysis processes.  

Reflections of the Scholar-Practitioner 

As a teacher and leader in a Montessori school I understand how important it is 

for educators and parents to develop positive relationships and partnerships. Additionally, 

as I continue to gain experience in the classroom, I have made direct observations of how 
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parenting styles and approaches have changed from year to year. By increasing my 

knowledge of parents and their parenting styles, I have more knowledge of how to work 

with a wide variety of parents. In order to better understand our clientele and potential 

partners, it is crucial that I learn more about how parents choose to raise their children. 

According to my research and data analysis, I found that parenting practices have direct 

effects on child development and behavior. Furthermore, highlighting that parenting 

styles can have positive and negative effects on the parent-educator relationship. By 

gaining a deeper knowledge of parent-educator relationships, educators can be more 

equipped to build and strengthen this very crucial partnership.  

In an effort to work with all of our students and foster optimal growth, both 

parents and educators must learn how to work together and see eye-to-eye when it comes 

to the development of the students at XMS. Parents and educators should have mutual 

understanding and respect in order for their relationship to thrive. The focus on the 

Montessori context will not only assist XMS in establishing and maintaining positive 

parent-educator relationships, but may also provide additional insight into the parent-

educator relationship across different methods and levels of education. 

Summary 

 This study utilized a qualitative, focused ethnographic research model to better 

understand the impact that the dynamic relationship between parents and educators have 

on the early education environment at XMS. Through three distinct data collection tools: 

analysis of written communication, key stakeholder interviews, and researcher fieldnotes 

I was able to examine how parents and educators communicate with one another. During 

the interview phase, I heard both the parent and educators’ perceptions of how they acted 
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in any given situation when speaking and thinking about their child/student. With a better 

understanding of the parent-educator relationship, schools will be better equipped to 

implement shared leadership in an effort to create successful academic plans for the 

children enrolled in XMS. Chapter two presents a review of literature of what is currently 

known about parenting, the Montessori education method, and parent-teacher 

relationships.  
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CHAPTER TWO: LITERATURE REVIEW 

Introduction 

 As parenting styles evolve, it is important that educators understand how 

parenting styles effect the complex relationship between parents and schools. The 

following literature review serves to provide insight into intensive parenting and the 

dynamic relationship between educators and parents. First, I will review some of the 

characteristics necessary for parents and educators to foster positive growth and 

development during childhood. Second, I will explain the characteristics that distinguish 

intensive parenting styles from other parenting styles, why parents adopt this method of 

parenting, and the impact that it has on a child’s development. Third, I will describe the 

Montessori Method, providing an explanation of this form of education and the impact 

that it has on a child’s development. Finally, I will provide an analysis of the partnership 

between educators and parents, specifically the role that each party plays in a child’s 

education.  

Fostering Positive Growth & Development in Childhood 

Parenting 

Parenting has direct effects on how children behave, both inside and outside of the 

home (Maccoby, 2000).  The most influential model of parenting focuses on how 

parental investment decisions affect child development outcomes (Burton et al., 2002). 

Parenting has been defined as “the basic mechanism that humans use to prepare their 

young to meet the traditional expectations and contemporary challenges of their society 

as well as to be able to live in accordance with the social and cultural dictates of their 

time” (Chaney & Fairfax, 2013, p. 23). While an extensive amount of research has been 
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gathered about how to be a good parent, it is still quite difficult to fully define this role. 

The United States Department of Education (2003) wrote an article about the 

characteristics of effective parents. In an effort to help one’s child, the Department of 

Education (2003) suggested parenting styles should show love, provide support, set 

limits, teach responsibility, and provide a range of expectations. As Levine (2012) further 

emphasized parents should be warm yet willing to set limits without raising shame or 

guilt. Smith (2010) noted that early research has found that childhood outcomes are better 

for children of mothers who were warm and responsive while, at the same time, 

appropriately controlling.  

It is important to keep in mind that the parents’ role is to know their child well 

enough to make the appropriate decision about whether their child can manage a 

particular situation independently (Levine, 2012). It cannot be stressed enough that a 

child’s need for autonomy increases over time and with cognitive and emotional 

development. Autonomy serves as a critical characteristic in children, teens, and young 

adults which is needed to help develop young individuals into independent members of 

society (Schiffrin et al., 2014). Parents need to learn how to control their own emotions 

and anxieties so they do not interfere in the child’s progress of developing her/his own 

autonomy (Levine, 2012).  

Most importantly, researchers have come to the consensus that children cannot 

learn how to respond and deal with adversity without experiencing adversity for 

themselves (Hoerr, 2013). Miller and Bromwich (2019) emphasized that children must 

learn how to solve problems and take risks in order to overcome failure and frustration. 

These are crucial life skills that parents must allow their children to experience and 
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acquire (Miller & Bromwich, 2019). While children need warmth and love, parents must 

also learn to be appropriately controlling (Smith, 2010). Research conducted by Darlow 

et al. (2017) stressed that parents should foster a “growth mindset that can boost student 

adjustment and achievement” (p. 2296).  

Baumrind’s Patterns of Parental Authority 

 For the purposes of this study, it is important to note one of the earliest models of 

parenting patterns which was created by Diana Baumrind in 1971 (Baumrind, 1971). 

Through her research Baumrind identified “four major parent patterns: authoritative, 

authoritarian, permissive, and disengaged or rejecting-neglecting” (Baumrind et al., 2010, 

p. 161). According to Baumrind (1971), the authoritarian parent “attempts to shape, 

control, an evaluate the behavior and attitudes of the child in accordance with a set 

standard of conduct” (p. 22). This type of parent places value in obedience and will use 

“forceful measures to curb self-will” (Baumrind, 1971, p.22). The authoritative parent 

“attempts to direct the child’s activities but in a rational, issue-oriented manner” 

(Baumrind, 1971, p. 22). The authoritative parent is able to balance their rights as an 

adult while also respecting the child’s individual interests (Baumrind, 1971). The 

permissive parent “attempts to behave in a nonpunitive, acceptant, and affirmative 

manner toward the child’s impulses, desires, and actions” (Baumrind, 1971, p. 23). This 

type of parental authority presents themselves as “a resource for the child to use as he/she 

wishes, not as an active agent responsible for shaping or altering his ongoing or future 

behavior” (Baumrind, 1971, p. 23). Finally rejecting-neglecting parents “are least 

committed by being low-demanding, low-responsive, and low-autonomy supportive” 

(Baumrind et al., 2010, p. 162). Each parenting pattern defined by Baumrind identifies 
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the broad ranges of parenting. An understanding of these early parenting styles helps to 

explain how parenting has evolved over time as society and culture shapes the 

expectations and responsibilities of parents. 

Early Childhood Education 

 The years from birth to 5 years of age are a significant period for developing the 

foundations for thinking, behaving, and emotional well-being (Bakken et al., 2017). Early 

learning helps to create a foundation for future learning in the classroom and in life 

(National Institutes of Health, 2018). The primary goal of early childhood education 

programs is to improve the cognitive and social development of young children (Centers 

for Disease Control and Prevention, 2015).  

When children have the opportunity to experience early developmental 

experiences, it can provide a significant foundation for the child’s academic success, 

health, and general well-being (Centers for Disease Control and Prevention, 2015). 

Children who attend early childhood educational programs experience long-lasting and 

positive intellectual, social, and emotional effects (Bakken et al., 2017). There are also 

physiological benefits including the development of functional skill, comprehension, 

language, emotional regulation, and motor skills (Centers for Disease Control and 

Prevention, 2015). Finally, when children have access to early childhood education 

programming there is an opportunity to minimize the gaps in school readiness (Centers 

for Disease Control and Prevention, 2015). The effects of early childhood education tend 

to be lasting as the child has a foundation for all future learning. The benefits and impacts 

that parenting and early learning have on a child’s development and success can have 
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immediate and long-term consequences. In the next section, I will review intensive 

parenting, the factors that lead to it, and its impacts.  

Intensive Parenting 

Intensive Parenting Definition and Characteristics 

Hays (1996) and Lareau (2003) collectively defined intensive parenting as a style 

of parenting that specifically advises mothers to spend excessive time, energy, and money 

on raising their children (Shirani et al., 2012). Prior to the 1990s, intensive parenting was 

identified as a middle or upper-class phenomenon (Pinsker, 2019). Because mothers are 

held to a higher standard than fathers when it comes to raising children (Ishizuka, 2018), 

research indicates that intensive parenting is generally adopted by the mothers when their 

children are young (Hays, 1996; Lareau, 2003; Ishizuka, 2018). 

Spector (2019) emphasized that parents truly mean well when using intensive 

parenting and believe that intensive parenting is positioning their child for future success. 

In a study conducted by Schiffrin et al. (2015), it was found that a population of mothers 

felt that they were correctly parenting when utilizing the intensive parenting style. This 

perspective is further emphasized by Ishizuka (2018) who surveyed 3,600 parents, 75% 

of whom held the belief that intensive parenting – “a round-the-clock devotion of 

attention and resources to children’s free time, emotions, and behaviors” is the ideal way 

to raise a child in today’s society (Graham, 2019, para. 4). Miller and Bromwich (2019) 

articulated that parents who utilize intensive parenting strive to lead a path for their 

children that is cleared of obstacles, so that their children have a path to success without 

having to encounter failure. In addition, parents are required to acquire specific 

knowledge of proper child development and then spend time and money seeking expert 
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advice (Shirani et al., 2012). The intensive parenting style places a great deal of focus, 

time, and energy on developing the child with the hopes that raising the child under these 

circumstances will have positive childhood growth and development outcomes. So far, I 

have presented research from the United States, but lessons about parenting styles can 

also be drawn from other countries, specifically: Sweden, France, and China. 

Doepke et al. (2019) described the parenting styles of parents in Sweden and how 

parents place an emphasis on impendence and free play. Trost et al. (2015) explained 

how Swedish parents “parent authoritatively and have moderate levels of control, 

warmth, and communication” (p. 33). Additionally, Olivari et al. (2015) found parents 

who had high education levels were observed to be more authoritarian. Swedish parents 

stated that they treat their children with respect by supporting their needs and protecting 

them (Olivari et al., 2015). 

In comparison, French parents have a very different approach than their Swedish 

counterparts when it comes to raising children. An important discovery found by 

Bornstein et al. (1996) was that French children are viewed as the mother’s 

responsibility. With regard to the French parenting styles, Suizzo (2002) had two 

significant findings. The first belief that was that parents placed an emphasis on 

“stimulating their young children’s development” (Suizzo, 2002, p. 304). In stimulating 

the child’s development, parents stressed an importance in cognitive, social, and sensory 

growth (Suizzo, 2002). The second belief, was the importance of children being able to 

be presentable in a public setting (Suizzo, 2002). Bornstein et al. (1996) found that 

French mothers are observed as “authoritarian and reluctant to use reason and persuasion 

as ways to communicate with children about how to behave” (p. 362). Therefore, the 
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generalized style of French parenting highlights how French parents “value conformity to 

traditional social rules” (Suizzo, 2002, p. 304).  

On the other hand, parenting in China presents a completely different set of values 

with regards to the upbringing of children. Xu et al. (2005) reported that Chinese parents’ 

value “collectivism, conformity to norms, emotional self-control, and humility which are 

associated with an authoritarian parenting style” (p. 529). Wu et al. (2002) highlighted 

that there is an emphasis on dominant moral training, therefore shaming and love 

withdrawal is used as a way to motivate the child to “take responsibility for his/her own 

actions” (p. 489). Xu et al. (2005) also found that child obedience and parental strictness 

are highly valued characteristics of parenting young children in China. Additionally, Wu 

et al. (2002) reported a significant feature of Chinese parenting, stating that there is a 

strong focus on modesty and cooperation among young children. Xu et al. (2005) 

described that Chinese parents find ways to train their children to fit in with the 

traditional moral code.  

Why Parents Practice Intensive Parenting 

 It is important to understand why parents, especially in the United States, find this 

style of parenting so alluring. Social scientists have discovered that there is an 

exceptionally high contemporary parenting standard that mothers and fathers in the 

United States face (Ishizuka, 2018). Society has begun to place a significant amount of 

pressure on parents to devote both their time and money to their children. Ishizuka (2018) 

described how parents are expected to enroll their children in numerous extracurricular 

activities, stimulate their children at home with academic based activities, as well as 

promote positive emotional and psychological health. Most importantly, Ishizuka (2018) 
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stated that parents feel an exceptional amount of pressure to advocate for their child’s 

“individualized needs with teachers and other professionals” (p. 22). Ultimately, parents 

are expected to, and therefore want to, devote all of their time, attention, money, energy, 

and love into raising their child (Spector, 2019).  

Due to society’s pressure and expectations, parents feel and understand the need 

to use intensive parenting strategies (Ishizuka, 2018). Spector (2019) continued to note 

that some parents choose intensive parenting out of obligation as they feel they must 

remove all barriers and challenges to protect their child. A major element of parental 

responsibilities is that of protecting one’s child from a variety of risks and dangers 

(Eibach & Mock, 2011). Additionally, with a constant, 24-hour news cycle, parents can 

find themselves totally immersed in the idea that the world is a scary place (Meyerhoff, 

2008). Therefore, parenting in today’s society “may lead people to perceive the world as 

a more dangerous place” leading parents to become “more risk-averse in their decision-

making to avoid exposing their children to dangerous situations” (Eibach & Mock, 2011, 

p. 694). Thus, in an effort to protect one’s child from avoidable dangers, parents enlist in 

more demanding parenting styles. According to current literature, research, and news, it 

is clear that intensive parenting styles have very attractive characteristics for parents to 

justify a hands-on approach to raising their children (Ishizuka, 2018).  

According to current research there are three major reasons why parents choose to 

practice intensive parenting (Kolbert, 2012; Spector, 2019; Stahl, 2015; Schiffrin et al., 

2015). First, parents want to develop high self-esteem in their child. Marshall et al. 

(2014) highlighted the “relation between low self-esteem and hopelessness in childhood 

and a later risk of suicidal ideation in early childhood” (p. 1276). Low self-esteem also 
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has serious consequences in adulthood (Stahl, 2015). For example, Marshall et al. (2014) 

indicated people with low self-esteem may avoid social relationships in an effort to shield 

themselves from rejection and exhibit poor metal health and problematic behavior; 

additionally, low self-esteem is a “predictor for depressive symptoms” (Marshall et al., 

2014, p. 1276). Kolbert (2012) illustrated that many parents are under the assumption that 

it is their responsibility to constantly encourage their children in an effort to improve their 

self-esteem. Baumeister et al. (2003) found that high self-esteem has a strong relation to 

general happiness. Specifically, Manning (2007) highlighted a positive correlation 

between self-confidence and academic performance, it was noted that high self-esteem is 

a consequence of high achievement. Therefore, by increasing a student’s academic skills 

parents believe they can effectively boost their child’s self-esteem (Manning, 2007). 

Baumeister et al. (2003) furthered this perspective by highlighting how educational 

programs encourage parents to become involved in their child’s school work in an effort 

to yield better self-esteem results in students.  

 Second, intensive parenting strives to eliminate obstacles and challenges in order 

to clear a path for immediate success (Spector, 2019). Kolbert (2012) described that 

parents work incredibly hard to aid their children in the hopes that they will give their 

children an advantage over other children. The self-inflicted pressure makes parents feel 

the need to constantly provide activities for their child so that their children can develop 

and become successful. Stahl (2015) stated that parents also feel an immense pressure to 

have the appearance of looking good amongst their peer parents. Parents are increasingly 

concerned about how people will judge their child’s success, i.e., what they see as 

judging their parenting style (Stahl, 2015).   
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Third, parents who adopt intensive parenting have a strong desire to be involved. 

It has been observed that parents hold the belief that increased involvement is better for 

the child (Schiffrin et al., 2015). According to Miller and Bromwich (2019) parents have 

manufactured a role for themselves so they are always there to handle things for their 

child. Taylor (2006) observed that parents, more than ever before, are in constant 

communication and involved in their child’s development. In order to protect their child’s 

self-esteem, provide obstacle free paths to success, and remain involved in their child’s 

upbringing parents develop habits of intensive parenting. This third cause of intensive 

parenting is not merely the fault of overly ambitious parents, schools have leveraged this 

parental drive and social expectation by promoting parent involvement in the education 

of the child as well.  

Schools and Their Promotion of Parental Involvement 

Parent engagement in schools is defined as “parents and school staff working 

together to support and improve the learning, development and health of children and 

adolescents” (American Psychological Association, 2019). Some research has stated that 

one of the best predictors of student success is the level of which parents encourage 

learning at home and involve themselves with their child’s learning and education 

(Waterford, 2018). According to the 2016 data for Child Trends (2018), 89% of students 

in kindergarten through twelfth grade had at least one parent who attended a general 

school and/or teacher meeting. For comparison, in 1996, only 77% of parents reported 

attending a school meeting (Child Trends, 2018). Parent involvement in schools is 

viewed as the first step in establishing a partnership between parents and educators 

(Waterford, 2018). Both educators and parents have observed how beneficial this 
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relationship is, notably by how the partnership between parents and educators can help 

students reach their academic potential (Waterford, 2018). Therefore, schools seek to 

promote parental involvement as a means to establish and solidify relationships with each 

student’s parents. Schools are constantly finding new opportunities to connect with 

parents by means of volunteer shifts, class activities, and parent-teacher committees 

(Waterford, 2018). Teachers are also encouraged by their principals and superintendents 

to connect and meet with parents in-person, on a consistent basis and parents are asked to 

do the same (Waterford, 2018). 

Impact of Intensive Parenting on a Child’s Development 

Benefits for Some Children 

 According to Fingerman et al. (2012) intense parental support and guidance may 

be beneficial for some children depending on the different circumstances. Strauss (2014) 

stated that frequent parental involvement can be associated with better well-being for 

young adults. When parents are protective and provide guidance, children may feel 

grateful for their parent’s company and assistance (Lee, 2018). Parents have the ability to 

make sure that their child is not only safe, but also can provide financial, emotional, and 

social support (Lee, 2018). Therefore, children may view parental support as an 

investment in themselves (Fingerman et al., 2012). These elements help to solidify a 

strong relationship, assuring the child that there is someone who is always there for them 

and who also loves and cares for them (Lee, 2018). Therefore, despite the negative 

conceptions of intensive parenting in general, Fingerman et al. (2012) concluded that 

intense support can also be associated with beneficial adjustment for some children. 
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 For example, children with neurodiverse capabilities are more successful when 

parented under the intensive parenting style (Cascio, 2012; Kapp et al., 2013). According 

to Ventola et al. (2017) parents of children with autism spectrum disorder (ASD) are 

more likely to be increasingly involved in their child’s treatment. The study conducted by 

Ventola et al. (2017) found that parents of children with ASD utilized firm control and 

psychological control when parenting their child. Zhou and Yi (2014) highlighted that the 

parents of children with ASD will act like their child’s coach, helping their child with 

speech, motor, and social skills. Research has furthered this point by emphasizing that 

parents of children with ASD are more likely to use parenting styles, like intensive 

parenting, in an effort to help “autistic people appear typical” (Kapp et al., 2013, p. 66). 

Detriments for Some Children 

Studies have devoted time and resources to understanding the long-term effects of 

intensive parenting, especially on young adults ranging in age from 18 to 22 years 

(Schiffrin et al., 2014; Taylor, 2006). These studies have identified the negative effects 

that intensive parenting has had on developing children. Schiffrin et al. (2014) found that 

children of intensive parents have the tendency to feel less competent and less able to 

manage life and its stressors. The excessive structure and direction that intensive 

parenting provides, prevents some children from “experiencing the most critical 

developmental opportunities that come from making personal decisions” (Taylor, 2006, 

p. 14). Taylor (2006) concluded that the intensive parenting style harms the student’s 

development, emphasizing that many college graduates have difficulty thinking long term 

and handling details. 



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

28

Research has described how excessive guidance, lack of child self-direction, and 

intrusive involvement can present as major threats to a child’s desire for autonomy 

(Schiffrin et al., 2015; Segrin et al., 2015). Schiffrin et al. (2014) also found that children 

who experienced intensive parenting exhibited higher levels of internalizing problems 

than other children. For example, Graham (2019) described that parents should give their 

children space to feel emotions like frustration, failure, and disappointment. This will 

allow the developing child to understand those feelings and find solutions for these 

feelings themselves. Furthermore, over-bearing parents may risk restricting rather than 

encouraging their child, leading to a child who is “paralyzed by fear and who will never 

experience the exhilaration and satisfaction that comes with conquering fear and striving 

to ensure that life’s negatives never get in the way of enjoying life’s positives” 

(Meyerhoff, 2008, p. 9). Research has also found that children who experienced intensive 

parenting reported that “their parents do not give them unconditional positive regard” 

(Schiffrin & Liss, 2017, p. 1473). These children are more fragile and less able to handle 

the challenges of life (Taylor, 2006).  

When examining the future effects on young adults, Haller (2018) noted that 

intensive parenting on younger children creates college students who cannot make 

decisions for themselves. Miller and Bromwich (2019) further emphasized that once 

these children become young adults, they lack problem-solving skills and have higher 

rates of anxiety. For example, college level students lack personal motivation and hold 

the belief that they are not good enough or capable of accomplishing things on their own 

(Haller, 2018).  
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The time between preschool and college serves as a critical time in the child’s life 

for autonomy building opportunities. Bempechat and Shernoff (2012) emphasized that 

“parents can have a profound influence on how children come to perceive their 

intellectual abilities and the value of learning and education (p. 316). The findings of Hill 

and Wang (2015) identified that when parents give greater control to their children 

through autonomy support, monitoring, and warmth during adolescence, youth achieve 

higher educational expectations and outcomes. Behmpechat and Shernoff (2012) 

suggested that during adolescence parents provide their children with “authentic interest, 

unconditional positive regard, acceptance/involvement, and autonomy” (p. 237). It is 

further emphasized that parents who provide their children with opportunities to make 

choices, participate in decision making, and develop solutions to problems independently 

help to further develop the child’s autonomy (Hill & Wang, 2015). Bempechat and 

Shernoff (2012) stated that children of parents who value structure and who also maintain 

realistic expectations, are more likely to be “engaged in school, spend more time on 

homework, have higher education expectations and GPAs, and are less involved in school 

deviance” (p. 326). What is evident thus far is that parent expectations, as well as school 

expectations for parent involvement, can influence the type of parenting style practiced 

and both can have powerful effects on the child’s foundation for future success. In the 

next section, I will describe the Montessori Method, a specifically developed educational 

method, designed to have a positive impact on children’s comprehensive growth and 

development.  
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Montessori Method 

The Montessori Method 

The Montessori Method is a philosophy and pedagogy of education which seeks 

to aide human beings in successfully reaching their full potential (Lillard, 2007). Similar 

to intensive parenting, the Montessori Method aims to provide the child with the 

necessary skills and tools to properly develop and succeed. Ahmadpour and Mujembari 

(2015) described that the Montessori Method is an approach to education that places 

emphasis on the child’s development and is oriented around the specific child’s interest. 

This form of education utilizes specialty trained teachers and specially developed 

materials which optimize the child’s learning experience (Lillard, 2007). As Admadpour 

and Mujembari (2015) explained, the Montessori Method stresses the child’s individual 

choice for activity, this allows the Montessori teacher to serve as a guide who helps 

unravel the child’s interest and adaptation in the environment. Lillard (2018) noted that 

Maria Montessori, the creator of this educational pedagogy, was able to observe how 

children were capable of making constructive choices and flourish when given free 

choice, which is a significant executive function for childhood development. The 

Montessori Method strives to utilize the child’s own desire to self-study in order to 

develop their independence and autonomy (Ahmadpour & Mujembari, 2015). 

During the earliest years in a child’s life, birth to six years of age, the child is the 

constructor of the self, developing and acquiring the appropriate habits and skills which 

take place in their own culture (Lillard, 2007). During this six-year time period, one of 

the main goals of the Montessori Method is to help students become independent (Ruijs, 

2017). An important principle of the Montessori Method is that of freedom within limits. 
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Lillard (2013) described freedom in Montessori environment as “freedom within 

structure and structure within freedom” (p. 142). This means that children are free to 

make their own choices, move around the environment, and construct his/her 

development (Lillard, 2013). It must also be noted the important role of the trained 

Montessori teacher who “gradually allows the children to learn to control themselves and 

can therefore function more independently” (Lillard, 2013, p.142). This is where the 

Montessori Method diverges from the intensive parenting style. Many advocates of the 

Montessori Method highlight that this form of education has “positive effects on 

student’s independence and motivation” (Ruijs, 2017, p. 19). Another important goal of 

the Montessori Method is to instill intrinsic motivation. The Montessori Method allows 

for children to exercise their own choices which fosters independence and enhances 

motivation, while minimizing external rewards (Ruijs, 2017). These specific objectives 

showcase how intensive parenting and the Montessori Method deviate from one another. 

It is important to note that the Montessori Method places a significant emphasis on 

allowing the child to learn from mistakes and failure in an effort to learn self-control, 

motivation, and resiliency.  

The Montessori Environment 

Dr. Maria Montessori carefully developed a Montessori classroom to fit the 

educational system she created, and in doing so, the Montessori space is designed to be 

well-functioning in an effort to suit the child’s specific developmental needs (Lillard, 

2007). As Montessori and Barclay (1983) described “the environment is fundamental; it 

must facilitate the expansion of the being in process of development by a reduction of 

obstacles” (p. 113). Dr. Montessori believed that a major aspect of the development of 
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the child depended on the prepared environment (Montessori & Barclay, 1983). Through 

her observations, Montessori found that the physical and psychological design of the 

environment must offer full components of life and to allow the child to live in a natural 

way (Montessori & Barclay, 1983). In this sense, the Montessori environment should 

give the child the opportunity to mirror the actions and activities that they see within their 

own culture and world. In the Montessori environment, the adult, or trained lead teacher, 

serves an important role in providing a prepared environment (Montessori & Barclay, 

1983). The Montessori environments are carefully prepared and maintained in order to 

achieve deep concentration which is an essential element for the child to develop their 

best self (Lillard, 2007). Each Children’s House, the phrase used for a classroom, is 

organized to support the developmental needs and therefore the best child outcomes 

(Lillard, 2007). There are four general components of the Montessori environment: order, 

beauty, simplicity, and cleanliness/maintenance. To develop a complete picture of the 

Montessori Method, in the following sections, I will review the physical traits, 

psychological traits, and the role of adults in the Montessori environment.  

Physical Traits of the Montessori Environment 

The first specific area of the Montessori environment is the receiving area. This 

area should be immediately outside of the Montessori environment, separate from the 

main area of the Children’s House. This area is meant for the child to get ready for the 

day. Ideally, this space is away from where the parents drop off the children for school; 

this is done in an effort to help with their child’s independence and care of their own 

belongings. The receiving area should have shelving, hooks, and shoe racks that are 

easily accessible for the child to store and retrieve their belongings. 
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The main room of the Montessori primary environment, for children between the 

ages of three and six years, is divided into four specific areas: practical life, sensorial, 

language, and mathematics. Due to the main room being divided into four distinct spaces, 

the environment should accommodate for the various areas. The main room should be 

open to allow for free and graceful movement. All of the materials should be in working 

order and complete in an effort to allow for impendence and quiet work within the 

environment.  

The furniture in the environment must be child-sized, appropriate, and functional. 

Within each area there should be an appropriate number of shelves to house the materials. 

There should be ten to twelve tables – most should be individual tables, however there 

should be one to two tables for simultaneous work of multiple children. There should also 

be varying sizes of tables in order to accommodate for the various ages of children in the 

environment. Finally, there should be at least ten working mats for the children’s 

independent work. These working mats can be placed on the floor for the children to 

spread out and work with the materials.  

It should also be noted that a Montessori school and environments is created to be 

an extension of the child’s home, serving as a miniature community (Lillard, 2007). 

Children are able to create a community in which they themselves are contributing 

members. Children learn to take care of each other, the materials, and their environment. 

Through these experiences Montessori children develop empathy, compassion, and 

intrinsic motivation (Lillard, 2007). While autonomy is supported, Montessori 

environments foster a sense of social responsibility for learning (Jones, 2017).  The 

Montessori Method intersects with socio-constructivism by emphasizing social support 
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(Jones, 2017). Rathunde and Csikszentmihalyi (2005) described the Montessori 

environment as being specifically built to develop the child’s intrinsic motivation. 

Finally, the characteristics that the physical environment aids in producing serve as the 

foundation to the development of a child who is capable and confident.  

Psychological Traits of the Montessori Environment 

There are eight specific psychological traits that should emerge in the prepared 

Montessori environment. The first trait is work. The Montessori environment must have 

purposeful work for the child to build their intelligence (Montessori & Barclay, 1983). 

There should be a great variety of work choices which also vary in difficulty so that the 

work will engage both young and older children. The second trait is an uninterrupted 

work cycle. The child should be given the opportunity to work without interruptions in 

order to encourage repetition, ultimately allowing the child to master activities. The third 

trait is freedom of choice. With freedom of choice the child will learn how to make 

independent choices and decide what materials suit their needs (Lillard, 2013; Montessori 

& Barclay, 1983). The fourth trait is independence. The primary form of independence 

that is promoted in the Montessori environment is functional independence. In the 

Montessori environment, the adult guides the child to independence by presenting 

specific work to the child and establishing that the child is free to choose the work and 

repeat it without the adult’s permission (Lillard, 2013). The fifth trait is order. With order 

the child will feel safe and secure, leading to their independent functioning (Lillard, 

2013). Order helps the child adapt to their environment and promotes the child’s self-

confidence (Montessori & Barclay, 1983). Finally, as the child begins to feel more 

comfortable in the environment and gains experience that the adult has trust in them, the 
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confidence within the child will blossom (Montessori & Barclay, 1983). The child will 

feel that they are a part of a community and will begin to take on risks and challenges. 

They will want to overcome tasks and master work to the best of their ability (Montessori 

& Barclay, 1983). The confidence and self-esteem that the child develops in the 

Montessori environment can only grow from an environment where the child knows that 

they are capable (Montessori & Barclay, 1983). 

The Montessori Environment and the Adult 

In her original writings, Montessori emphasized the role of the teacher in the 

Montessori environment. Epstein (2015) articulated that the Montessori Method was 

developed and centered on the child and the preparation of the Montessori teacher. 

Therefore, the Montessori teacher is viewed as one of the central components of the 

method. “The adult himself is part of the child’s environment; the adult must adjust 

himself to the child’s needs if he is not to be a hinderance to him” (Montessori & 

Barclay, 1983, p. 113). In the Montessori environment, one of lead teacher’s main 

responsibilities is to observe and understand the needs of the child. Similar to intensive 

parenting, the Montessori Method seeks to utilize the child as the leader in determining 

the appropriate path for development.  

The Montessori teacher must undergo a training program designed to create 

knowledgeable and well-rounded teachers (Lillard et al., 2017). Lillard et al. (2017) cited 

that the Association Montessori International training is taught by highly trained 

professors who are well experienced in the Montessori method and application. It is 

important to note that Montessori teachers may undergo a significant transformation 

while attending the teacher training (Lillard et al., 2017). Once the teacher completes 



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

36

their training they are able to assess the students on a daily basis and, with their 

knowledge of child development and academic outcomes, they are able to prepare an 

environment that is “stimulating and academically, socially, physically, and emotionally 

accessible” (American Montessori Society, 2021). The role of the teacher is considered a 

vital element to the Montessori environment and the child.  

On the other hand, the role of the parents within the Montessori Method is very 

different than from that of the Montessori teacher. In fact, according to Epstein (2015) 

family-teacher collaboration is not a central component of the Montessori philosophy. It 

was Montessori’s mission that both parents and educators honor each child’s unique 

potential growth and development (Epstein, 2015). Montessori created clear guidelines 

for teacher-child and parent-child interactions, believing that these were completely 

separate components of the child’s learning and growth (Epstein, 2015). According to the 

Association Montessori International (2021) a key parental role within the Montessori 

Method is the responsibility to “build home environments that harmonize with the child’s 

Montessori class” in doing so, the child gains support in their education and development 

(para. 4). Furthermore, it is the parent’s duty to “study and understand, to observe your 

child at home and at school, to deepen your awareness of Montessori tenants, and to 

collaborate with your child’s teacher in his or her education” (Association Montessori 

International, 2021, para. 4). Association Montessori International (2021) provides 

several specific opportunities which highlight the parent’s role including parent lectures, 

classroom observations, reading Maria Montessori’s books, and participating in teacher 

guided discussion groups.  
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Why Parents Choose Montessori for Their Child 

 The American Montessori Society (2021) stated that the Montessori Method is so 

alluring to parents because it gives their young children the skills to grow into capable 

people who will have a “strong sense of self, the ability to connect with others, and the 

potential to be productive throughout their lives” (American Montessori Society, 2021, 

para. 2). Multiple researchers have conducted various studies with the goal of 

understanding why parents choose Montessori early education for their child. For 

example, Hiles (2018) found that over half of their study’s participants articulated that 

they specifically chose Montessori education because of their child’s fit with the 

philosophy or the school itself. Many of the participants in the Hiles (2018) study felt a 

connection with the Montessori method and form of early education. In another example, 

Zarbnisky (2010) reported that the following characteristics were significant for parents 

when deciding about Montessori education for their child: individualized attention, 

individualize learning pace, self-directed learning, confidence building, learning life 

skills, Montessori philosophy, hands-on learning, multi-age classrooms, personal 

knowledge, and classroom environment. These reasons help to understand the academic 

benefits to the Montessori environment. According to Brown (2021) many parents choose 

Montessori education because they believe that their child will acquire leadership and 

independence skills. The idea of community learning and collaboration is an enticing 

characteristic to many parents.  

Other Early Childhood Education Options 

 There are many different types of early childhood education services from which 

parents might select (Child Care Aware of America, 2021). Parents can choose teacher-
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led services, kindergartens, homebased services, education and care centers, parent-led 

services, playcenters, and playgroups, just to name a few (Huber, 2020; Child Care 

Aware of America, 2021). With a wide variety of early childhood education services, 

parents have the option to carefully select an educational environment that will best fit 

their child, their goals for their child, as well as their own unique family dynamic. 

 The United States Department of Education (2007) had outlined an e-book which 

sought to guide parents through the steps of selecting the right school for their child. The 

manual provides a plan for parents to follow specific steps which will help each family 

explore all of their options before making a final choice. According to the United States 

Department of Education there are four steps. First, it is encouraged that each family 

consider their child and their own family dynamic (United States Department of 

Education, 2007). It is described that parents should think about how they want their 

child to benefit from school, paying close attention to what is important to their family 

(United States Department of Education, 2007). Second, families should gather 

information about the schools that they are considering. It is encouraged that parents 

collect as much information as they can about the options that are available to them 

(United States Department of Education, 2007). Third, parents should visit and observe 

the schools that they are considering. This process allows parents to have their questions 

answered and to meet with the teachers that will be close with their child (United States 

Department of Education, 2007). Finally, when families have selected the schools that 

they feel are the best for their child and family, they should go through the process of 

enrolling (United States Department of Education, 2007). 
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In the area of teacher-led services for early childhood education, often referred to 

as preschool programs, these opportunities will tend of focus on school readiness (Child 

Care Aware of America, 2021). According to Child Care Aware of America (2021) there 

are several driving factors when parents explore early childhood education options for 

their child, however it is noted that most often parents do not require full-day or full-year 

care. Rather parents are focused on enrolling their child in a program that prepares 

him/her for kindergarten (Child Care Aware of America, 2021). According to Lillard 

(2013) there are four ways in which Montessori education differs from other learning 

environments: “(1) the deep structure of the materials, (2) the limits of choice, (3) the 

description of school activities, and (4) the lack of pretend play” (p. 168). In the 

Montessori environment, the materials are carefully designed to “impart specific 

information in a specific place in a sequence curriculum” (Lillard, 2003, p. 169). In this 

sense, the Montessori environment differs from other educational environments because 

the Montessori Method seeks to provide the child with highly structured materials from 

which he/she can learn (Lillard, 2013). While there are many different options of 

preschool programs, e.g., public school preschool, Montessori, Reggio Emilia, Waldorf, 

HighScope, and Bank Street, I will highlight two alternative pedagogical approaches to 

early childhood education.   

Waldorf Education. According to Wilson (2014), Waldorf education was created 

by philosopher Rudolf Steiner in Germany in 1919 and imported to the United States in 

1921. The Association of Waldorf Schools of North America (2019) explained Waldorf 

principles as evolving “from an understanding of human development that address the 

needs of the growing child” (para. 2). Nordlund (2014) described Steiner’s belief that 
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children progress through three distinct phases of development – “willing, feeling, and 

thinking” (p. 14). The first stage, willing, occurs from the ages of 0-7 and during this time 

“children learn through student-centered physical exploration, creative play, and 

imitation of adult actions” (p. 14). By following the specific stages, the Waldorf method 

allows children to develop “holistically, through ‘head, heart, and hands’” rather than 

traditional and strict academic methods (Wilson, 2014). Steiner believed that children 

should have the opportunity to “learn through play and connections to the natural and 

spiritual worlds” (Wilson, 2014, p. 211). Children in Waldorf schools are able to utilize 

creative outlets such as music, dance, theater, writing, literature, legends, and myths to 

“cultivate their intellectual, emotional, physical and spiritual capacities to be individuals 

certain of their paths and to be of service to the world” (Association of Waldorf Schools 

of North America, 2019, para. 3). 

Similarly, to the Montessori Method, Waldorf education has a specific role for the 

educator. Waldorf teachers are expected to “acquire the right pedagogical tools” in order 

to apply the Waldorf teachings to the child (Leist, 1980, p.18). It is considered good 

practice for Waldorf educators to consistently educate themselves in order to deepen and 

refine their knowledge. In what is known as the Community of Teachers, Waldorf 

educators “meet to study Rudolf Steiner’s works, know the children in the school through 

child study, develop Waldorf curricula strategies, create works of art, share verses and 

songs, perform eurythmy, and participate in meditative exercises” (Nordlund, 2014, p. 

18). It is important to note that “Waldorf educators are open to studying each other as 

well as each other’s students” (Nordlund, 2014, p. 18). Additionally, Nordlund (2014) 

explained that “Waldorf educators view their own self-development, including that of 
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being an artist, as one of the most fundamental aspects of their qualification as teachers” 

(p. 18-19). 

 For the purposes of this study, it is important to understand the role of parents 

within Waldorf education. According to Leist (1980) parents have a “duty” and a “right” 

to educate their child (p. 6). Leist (1980) explained that a child’s education must begin at 

home, with the child’s parents, however at a certain point, parents can no longer provide 

their children with early childhood education for “many reasons (daily work 

commitment, lack of proper training, etc.)” (p. 6). At this point, parents must decide what 

type of education they deem fit for their child and family dynamic. Leist (1980) further 

explained that if a parent is to choose Waldorf education for their child, the parent must 

have confidence and trust in their child’s teacher. The “factor of trust, as an essential 

condition for a child’s education in school, takes on more weight, where the law allows 

parents a free choice of schools” (Leist, 1980, p. 7). Therefore, from the very beginning, 

“trust between parents and teachers is a central, inseparable element in the life of the 

Waldorf School” (Leist, 1980, p. 7).  

Reggio Emilia. Since the end of World War II, the city of Reggio Emilia, a 

region in Northern Italy, has been developing a system of education for children ranging 

in age from three to six (Hewett, 2001). The Reggio Emilia educational method is based 

on the collaborative efforts of parents, teachers, and the general community (Hewett, 

2001). Educators of the Reggio Emilia method believe that all “children have 

preparedness, potential, curiosity, and interest in constructing their learning, in engaging 

in social interaction, and in negotiating with everything the environment brings to them” 

(Gandini, 1993, p. 5). Furthermore, there is the underlying belief that all children have 
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the right to receive a quality education (Finegan, 2010). Ultimately, when adults of a 

society recognize that children have the rights to the best that a society can offer, parents 

and educators can work together to provide high quality education for the children of the 

community (Gandini, 1993). According to Gandini (1993) “education has to focus on 

each child – not each child considered in isolation, but each child seen in relation with 

other children, with the family, with teachers, with the environment of the school, with 

the community, and with the wider society” (p. 5). Within the Reggio Emilia method, all 

of these elements and relationships are interconnected and drive the curriculum of the 

early childhood education experience. Additionally, all of these elements and 

relationships should be supported and cultivated.  

 Hobson (2020) described the Reggio Emilia approach is not for parents who are 

seeking a structured approach. Additionally, parents should not expect to have a concrete 

understanding of what will be taught during the school year (Hobson, 2020). Rather, 

parents accept that the child will set the rhythm of his/her curriculum and academic goals 

(Hobson, 2020; Gandini, 1993). Gandini (1993) further highlighted that parents should 

play an active role in their child’s learning while also “helping to ensure the welfare of all 

children in the school” (Gandini, 1993, p. 6). Additionally, parent participation, while 

considered essential, takes many different forms including: “day-to-day interaction 

during work in the schools, discussions of education and psychological issues; and 

special events, excursions, and celebrations” (p. 5-6). Parents are asked to play a 

supportive role in the educational experience of all students, helping to foster a strong 

caring community.  
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Interestingly, there is a significant emphasis of teacher to teacher partnerships. 

Gandini (1993) explained how teachers create partnerships in an effort to collaborate and 

develop plans for students. Teachers create a “feedback loop of how learning progresses” 

through “ongoing recording of students using photos, videos, or tape recordings” 

(Hobson, 2020, para. 9). Through the implementation of cooperation, all concerned 

teachers are able to “offer the best experience to the children” (Gandini, 1993, p. 7).  

Impact of Montessori Education on a Child’s Development 

Lillard and Else-Quest (2006) conducted a study to evaluate the learning 

outcomes of children who attended Montessori schools tended to perform better on 

standardized test of reading and math compared to children who attended non-Montessori 

schools (public inner-city schools, suburban public, private/voucher, or charter schools). 

This comparison study highlighted that the 5-year-old Montessori children were 

significantly more likely to be involved in positive shared peer-play and significantly less 

likely to be involved in rough play compared to the children who attended non-

Montessori school (Lillard & Else-Quest, 2006). The concept that children are able to 

work together and find ways to involve their peers is a significant benefit of the 

Montessori environment and community. Additionally, Montessori children are able to 

show more advanced social cognition and executive control compared to children to 

attended non-Montessori schools (Lillard & Else-Quest, 2006).  

A longitudinal study, conducted over the span of three years, by Lillard et al. 

(2017) found that “Montessori preschool elevates and equalizes child outcomes” (p.1). In 

this comparison study between Montessori children and non-Montessori children (public 

and private schools), Lillard et al. (2017) found that “Montessori education elevated all 
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children’s performance on several measures” (p. 12). The longitudinal study focused on 

five major elements to determine the outcomes: academic achievement, theory of mind, 

mastery orientation, liking school enjoyment, and executive function. Lillard et al. (2017) 

concluded that “children in Montessori programs excelled in academic achievement” (p. 

13). Through the capitalization of appropriately timed presentations and their materials, 

children have a much more “effective way to learn than sitting and listening” (Lillard et 

al., 2017, p. 13). When measuring theory of mind, mastery orientation, and liking school 

enjoyment, it was found that children in authentic (AMI recognized) Montessori 

environments performed better than those in non-Montessori schools (Lillard et al., 

2017). Interestingly, this longitudinal study did not show “significant development of 

executive function for children in Montessori”, rather the Montessori children exhibited 

“significantly higher” executive function at age 4 (Lillard et al., 2017). It is important to 

note that the findings of this study were in alignment with previous studies, including the 

research conducted by Lillard and Else-Quest (2006). Ultimately, this study highlights a 

critical finding: “Montessori preschool programs are more effective than other business-

as-usual school programs at elevating the performance of all child” (Lillard et al., 2017, 

p. 16).  Finally, and importantly, Lillard et al. (2017) concludes that “since preschool 

achievement predicts later achievement these benefits could feasibly extend upward” (p. 

16).  

The Parent and Educator Partnership 

 Cullingford and Morrison (1999) described that parents should be viewed as 

potential partners with schools and educators. To stress this point, Rodriguez et al. (2014) 

further stated, it is sound educational practice to establish and develop collaborative 
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relationships with parents. To develop a relationship, researchers have devoted their time 

to understanding and describing successful ways to implement and sustain positive 

relationships between educators and parents (Risko & Walker-Dalhouse, 2009). While 

this is the ultimate goal, the relationship between educators and parents is difficult and 

complex (Cullingford & Morrison, 1999). Risko and Walker-Dalhouse (2009) furthered 

this statement by indicating that there tends to be a power imbalance between educators 

and parents. Parents, who are generally well informed about their child’s personality, 

abilities, and limitations, can clash with educators who are experts when it comes to 

deciding on teaching material and the best way to teach (Oostdam & Hooge, 2013). This 

struggle can lead to problems between parents and educators. Cullingford and Morrison 

(1999) concluded that while a partnership is in the best interest of the child and the 

ultimate goal of parents and educators, their relationship can be easily misconstrued with 

mutual mistrust. While schools strive to involve parents, many have a difficult time 

implementing the appropriate strategies to do so (Oostdam & Hooge, 2013). To better 

understand the dynamics between educators and parents, a more complete picture of how 

the relationship between parents and educators has developed and evolved over time is 

needed.  

Parent’s Responsibilities in the Education of Their Child  

Because parents are well informed of their child’s capabilities, they find it 

necessary to be involved in their child’s education, acknowledging that in the end, in the 

United States, it is believed it is the parent’s responsibility to raise their child (Oostdam 

& Hooge, 2013; Rodriguez et al., 2014). Therefore, parents are often invited, or required, 

to be involved in their child’s education (Waterford, 2018). That being said, autonomy 
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supportive parents allow their children to take an active role in solving their own 

problems, in the home and educational environments (Schiffrin et al., 2014). Parents 

believe that they should have the opportunity to guide their child’s education by giving 

advice and input for what is best for the child (Lee, 2018). While some parents are eager 

to be involved in their child’s educational experience, it is important that schools not only 

facilitate positive relationship but also provide parents with appropriate guidelines of 

involvement. When parents have the opportunity to be involved, parents tend to feel 

confident in the school’s educational efforts, this results in parents holding higher 

expectations of their children and their abilities (Risko & Walker-Dalhouse, 2009). 

Rodriguez et al. (2014) mirrored this statement by highlighting that through experience in 

the educational environment and with the curriculum, parents can develop a better 

understanding of what schools and educators expect. Therefore, when parents are 

confident in their expectations and abilities, they take a greater initiative to be involved at 

an appropriate level that supports the growth and development of their child (Rodriguez 

et al. 2014).  

Educators Responsibilities in the Education of a Child 

One of the most important contributions of an educator is the preparation of 

academic lessons that promote student achievement (United States Department of 

Education, 2003). According to Hughes and Kwok (2007), one way to promote student 

achievement is for educators to establish positive relationships with students. A quality 

relationship between a student and teacher can have important implications for the child’s 

future and behavioral development (Hughes & Kwok, 2007). Students who have a close 

and supportive relationship with their teacher are (1) more engaged, (2) tend to have a 
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better work ethic, (3) persevere in challenges, (4) accept teacher direction, and (5) cope 

better with stress (Hughes & Kwok, 2007).  

Educators should be prepared to recognize the talent (current and potential), 

intellect, skill, and ability that students have in the education environment in order to 

create appropriate academic lessons (Milner, 2011). Long (2020) in association with the 

National Education Association outlines four specific suggestions for educators in an 

effort to build relationships with students. First, educators should get to know their 

students (Long, 2020). As Milner (2011) stated, educators should engage in conversations 

with students in an effort to learn from and about them. Second, educators should 

individualize their students (Long, 2020). Milner (2011) suggested that educators give 

students the opportunities to share their experiences and interests with them in individual 

and unique ways. Third, educators should limit what they say and allow students to be the 

center of attention (Ho, 2017; Milner, 2011). Students should be given the space and time 

to share events, information, and experience that they feel comfortable sharing (Milner, 

2011). These opportunities allow educators to learn as much from their students, as their 

students learn from them which leads to the development of deeper relationships. 

Discussions that are initiated by students give them “an opportunity to develop their own 

voice and perspective” while also allowing the educator to gain more knowledge about 

their students (Milner, 2011). Finally, educators should be consistent in their efforts to 

reach their students (National Education Association, 2021). Milner (2011) emphasizes 

that educators should find the good and value in all students because all children possess 

“positive characteristics and attributes that are sometimes overlooked and undervalued” 

(para. 3).  
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Pedagogical Partnership Between Parents and Educators 

Oostdam and Hooge (2013) described a pedagogical partnership between parents 

and educators. This partnership places an emphasis on cooperation between parents and 

educators. As Oostdam and Hooge (2013) illustrated, a pedagogical partnership creates a 

cohesive world between the school and home. Cullingford and Morrison (1999) described 

that parents are more likely to become supportive of educators when they understand 

what occurs in the education environment. Oostdam and Hooge (2013) emphasized that 

schools place a priority on improving the level of parental involvement and education. In 

fact, it has become common knowledge that parental involvement in schools can have a 

positive influence on a child’s school achievement (Risko & Walker-Dalhouse, 2009). 

Schools report that there are many benefits gained through direct involvement of parents 

and that a positive relationship between educators and parents makes a significant 

difference in the child’s educational outcomes (Oostdam & Hooge, 20013).  

As education evolves, so too does the government’s policies, which help to 

articulate the role of schools and parents. In 2001, the United States passed the No Child 

Left Behind Act (NCLB) which listed parental involvement as one of the six targeted 

areas that schools must spend funds on in order to increase parent participation programs 

(Carney-Hall, 2008). Parental involvement, especially in the child’s K-12 educational 

experience, has become increasingly encouraged by the United States Department of 

Education (Carney-Hall, 2008; Lau, 2013). The focus on increased parental participation 

stressed how important parental involvement is on a child’s academic success. In 2013, 

the United States Department of Education stated that educators and parents must work 

together in an effort to prioritize teaching grit, tenacity, and perseverance in curriculum 
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(Hoerr, 2013). The aim of this new initiative stems from understanding the importance of 

children learning how to deal with challenges and obstacles.  

In 2015, the United States passed the Every Student Succeeds Act (ESSA). 

Within ESSA there is a School-Parent Compact which describes how schools and parents 

will jointly develop the guidelines for how parents, the entire school staff, and students 

will share the responsibility for improved student academic achievement (Henderson, 

n.d.). Using the shared responsibility framework, the school is responsible for providing 

“a high-quality curriculum and instruction in a supportive and effective learning 

environment that enables the children to succeed” (Henderson, n.d.). It is the parents’ 

responsibility to “support their child’s learning, volunteer in their child’s classroom, and 

participate, as appropriate, in the decisions about the education of their children and 

positive use of extracurricular time” (Henderson, n.d., p. 5). 

The United States Department of Education (2003) provided parents with advice 

for promoting academic success. For example, one piece of advice is that parents should 

take the time to learn as much as they can about their child’s school (United States 

Department of Education, 2003). In this sense, the parents’ responsibility does not stop at 

the school doors, rather, parents and educators share the responsibility of raising each 

child (Oostdam & Hooge, 2013). Information is crucial for parents and educators, both of 

whom are responsible for each child’s academic success. Therefore, it is critical that 

parents ask questions and speak with their child’s teacher on a regular basis in order to 

maintain open levels of communication (United States Department of Education, 2003). 

The responsibility for pedagogical partnership also falls on educators. Epstein 

(2015) noted that simply asking parents about their priorities is a critical first step in 
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cementing strong partnerships. By having honest conversations, educators and parents 

have the opportunity to be on the same page regarding the student’s educational 

development. Epstein (2015) also mentioned that educators also need to take time to self-

reflect. It is crucial that educators understand their role in how they can relate 

productively with the families in the school community.  

Parenting is one of the most significant elements in a child’s development, 

therefore the influence of parenting is not limited to the home environment. Sanders and 

Mazzucchelli (2017) stated that parents have the ability to bring long-term perspective on 

their child’s development as well as day-to-day knowledge about expected typical skills, 

mood, and behavior. Because children spend a lot of time with their parents, the adopted 

parenting style used by parents, whether intentionally or unintentionally, can influence 

many different environments. In an effort to create a sense of consistency for the child, 

parents and educators can reinforce the techniques and approaches at home and school so 

that there is consistency between both environments (Cullingford & Morrison, 1999). 

The educator can provide parents with valuable information about how their child 

interacts with other children and adults in a setting away from home (Sanders & 

Mazzucchelli, 2017). With this information, parents gain insight into another side of their 

child, a side that they might not see while the child is in the comfort of their own home. 

Checz and Abundis-Gutierrez (2017) found that a parenting style based on warmth and 

discipline led to positive academic performance and school adjustment. Through the 

cooperation between the educators and parents, both parties can give and receive 

feedback from each other in order to make necessary changes to their parenting and 

education practices that ultimately benefit the child (Oostdam & Hooge, 2013). It was 
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further emphasized by Oostdam and Hooge (2013) that both parties should be able to 

observe noticeable differences if there is collaboration and cooperation. 

While the Department of Education stated that it is important for families to be 

involved at school, it may not always be possible. For example, currently, in the United 

States there is a big push for parents to keep up with rising costs and family expenses. 

The effort to remain financially stable has taken time away from parents who would have 

otherwise spent time with their children (Mattox, 1991). Today, parents are spending 

more time providing for their child’s materialistic needs and less time providing for their 

emotional needs (Long, 2004). Since more American families have complex dynamics, it 

is important for educators and parents to work together to look for ways to help students 

at home. 

Horvat and Baugh (2015) described that educators must be inclusive of involving 

parents in the education environments. Monti et al. (2014) found that parental 

involvement in a child’s educational experience can help to foster psychological 

resources necessary for optimal academic achievement. For example, Stahl (2015) 

articulated that parenting should promote healthy levels of childhood independence and 

giving their child the confidence to make their own decisions. Rodriguez et al. (2014) 

also emphasized that there is a great deal of evidence that parental involvement leads to 

improved student outcomes. It is also important that educators forge authentic 

partnerships with families, that are unique to each family’s social, culture, and financial 

situation, in order to achieve optimal child outcomes (Horvat & Baugh, 2015). The 

United States Department of Education stated (2003) that schools need to take the 
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appropriate steps to encourage parents so that parents feel good about what they are 

accomplishing at home and feel like they are helping and benefiting their child.  

On the other hand, schools hold a great deal of power. While many parents get to 

select the school that they would like their child to attend, schools are able to make 

choices regarding disenrollment if parents do not meet the school’s expectations of parent 

participation and involvement (Horvat & Baugh, 2015). While both educators and parents 

agree that there should be a partnership, it is unclear if there are set expectations for 

parental involvement. Schools and researchers highlight the importance of parental 

involvement, however there is little evidence indicating how much involvement parents 

should have in their child’s education. Thus, the relationship between educators and 

parents becomes ambiguous due to the lack of structured expectations.  

The Role of Shared Leadership in the Positive Growth & Development of Children 

Parents and educators should serve as partners in the development and success of 

children, by working together to develop the expectations of the partnership, parents and 

educators may find it opportunistic to utilize shared leadership as a way of defining the 

roles and responsibilities of each party. The application of shared leadership can be 

applied to the dynamic relationship of educator and parent. When applying the shared 

leadership framework, all members of an organization have an opportunity to find 

success by capitalizing on their own knowledge and strengths. The shared leadership 

approach allows an organization to move towards effective co-production (Manz et al., 

2015). Goldsmith (2010) highlighted that all individuals in an organization, in this case a 

community, feel like partners when utilizing the shared leadership approach. By sharing 

the responsibility, members of an organization or community can become “more engaged 
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which ultimately paves the road for greater success for the organization, team, and 

themselves” (Goldsmith, 2010). 

According to Muethel and Hoegl (2013) the shared leadership concept was 

developed by Pearce and Conger. Shared leadership is defined as a “dynamic, interactive 

influence process among individuals in work groups in which the objective is to lead one 

another to the achievement of group goals” (Muethel & Hogel, 2013, p. 425). The 

process of shared leadership allows members of an organization or community, to 

collectively accomplish shared objectives and goals (Choi et al., 2017). As Goldsmith 

(2010) emphasized shared leadership involves capitalizing on all of the human resources 

within an organization, this allows all individuals to have an opportunity to become 

leaders in areas of their own personal expertise. Shared leadership has a positive impact 

on organizational effectiveness by promoting teamwork and shared goals among 

members (Choi et al., 2017). Choi et al. (2017) also stated that shared leadership has the 

ability to enhance group decision making as well as facilitate the development of close 

relationships. Under this model, there is a mutual motivation between the organization 

and its members to participate and implement successful plans when shared leadership is 

practiced.  

 To provide an example of how shared leadership can be applied to the parent-

educator pedagogical partnership, Goldsmith (2010) gave the suggestion that when using 

the shared leadership model, leaders will have the opportunity to focus on areas which 

they are the most talented and have the most to contribute. For example, if a parent 

observes that their child shows interest in counting and math, they can articulate this to 

the educator. The educator can then use this information to alter the course of action 
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within the education environment to capitalize on the child’s interest. By using this 

model, parents and educators can defer to each other when they have important 

information or more expertise (Goldsmith, 2010). Educators and parents can feel like 

partners leading them to be more engaged and ultimately paving the way for greater 

success (Goldsmith, 2010).  

Summary 

 Many families have made the decision to enroll their children in early childhood 

educational programs. Due to this decision, the positive growth and development of 

young children is a responsibility of both the child’s parents and the child’s educator. 

Since both parties are invested in the success of the child, research has shown that while 

both parties want what is best for the child, historically, these parties have not always 

seen eye-to-eye. Recently, research has begun to illustrate the emergence of a new 

parenting style: intensive parenting. When using this form of parenting, parents not only 

spend excessive time and money on their child, but are also clearing all obstacles and 

challenges away from their child’s developmental path. While this form of parenting is 

beneficial to some children, most children need to experience challenges and struggles in 

order to gain essential life skills. Since the intensive parenting style has become 

prominent in families across the United States, it has therefore impacted schools and 

educators.  

 Montessori education has become a popular option for parents who seek early 

childhood education for their children. Dr. Maria Montessori developed this method of 

education so that it provides children with an education that is based upon the child’s 

development and developmental needs. Through the use of carefully constructed 
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materials, the child is able to learn to strive for their full potential. In congruence with the 

Montessori materials, the Montessori environment is wisely assembled to provide the 

child with their own space, where furniture and materials are size appropriate, therefore 

allowing the child to feel comfortable and secure in their educational space. That being 

said, the most important link between the child and materials in the environment is the 

trained Montessori teacher. The teacher is present in the Montessori environment in order 

to provide the child with carefully planned lessons, optimizing the child’s academic and 

developmental potential. Due to the positive effects on the child’s development many 

parents have a high regard for Montessori education. Therefore, when considering early 

childhood education options for their young children, parents have found that the 

Montessori Method closely aligns with their parenting philosophy and the objectives they 

wish to instill in their children.   

 As research has suggested, the relationship between parents and educators has 

always been complex and dynamic. The parent is responsible for finding the appropriate 

school for the child as well as finding ways to develop a relationship with the school and 

teachers. On the other hand, the educator is responsible for not only teaching the child but 

also working with the parents to enhance the child’s academic experience. Both parents 

and educators, therefore, must find ways to work together and adjust their relationship 

roles accordingly in an effort to benefit the child. Since the parent and educator 

relationship seeks to provide optimal benefits for the child, it makes sense to implement 

the concept of shared leadership in an effort to instill positive growth and development in 

the child. Through shared leadership, parents and educators can find ways to work 

together, as partners, to benefit their child’s educational experience.   
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CHAPTER THREE: METHODOLOGY 

 The purpose of this study was to examine the impact the written communication 

interactions between educators and parents has on the early education environment of a 

Montessori school. The specific focus of this study sought to gain an understanding of 

how parent-educator relationships impact the early childhood educational environment. 

In an effort to expand the knowledge of this dynamic parent-educator relationship, I used 

a focused ethnographic research design to view parents and educators in a specific 

setting. This study’s focused ethnography was designed to examine the behavior of 

communication, specifically written communication between parents and educators by 

(1) analyzing parent-educator emails and school e-newsletters, and (2) conducting key 

stakeholder interviews. With these two data collection tools I obtained vital information 

about parent-educator interactions and its impact on the Montessori education 

environment. This chapter will describe the research question, focused ethnographic 

methodology, recruitment procedures, data collection procedures, and data analysis 

strategy used in this study. I will conclude the chapter by addressing methodological 

integrity and ethical issues.  

Research Question 

How do parent and educator interactions impact the early education environment 

at XMS? 

Method 

 In congruence with the research question, a focused ethnographic research design 

was selected due to the suitability of observing and understanding the interactions 

between parents and educators. Ethnographic research is concerned with learning about 
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people through the immersion of the researcher into the specific populations (Jones & 

Smith, 2017). The goal of ethnographic research is to be able to see participants behavior 

on their terms, not the researchers (Anderson, 2009). According to Lopez-Discastillo and 

Belintxo (2014) the purpose of ethnographic research is to achieve three fundamental 

tasks (1) observe a sample’s behavior, (2) study what individuals say, do, believe, and 

think, and (3) interpret what the individuals actually do, believe, and think. The 

ethnographic method used in this study studied participant behavior which took place in a 

specific social situation (Wilson & Chaddha, 2010). Another important element of 

ethnographic research is that it considers how behaviors are shaped and constrained in the 

observed social situations (Wilson & Chaddha, 2010). By allowing myself to be fully 

immersed in a specific population, I was able to discover and describe the complexities of 

the parent-educator relationship (Jones & Smith, 2017). With this knowledge, an 

ethnographic approach was selected to analyze one focused behavior, i.e., written 

communications between parents and educators.  

 Anderson (2009) stated that the ethnographic approach helps researchers to gain a 

full understanding of an organization and its population. This insight helps to create a 

context of how a population behaves (Anderson, 2009). It was crucial that I observed 

how individuals interact in the educational environment. The written conversations and 

behaviors that parents and educators exhibited shed light on how parent-education 

interactions affect the educational environment.  

Research Design Overview 

 To explore the practices, behaviors, and impacts of the parent and educator 

relationship, I collected data from parents and educators at XMS an Association 
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Montessori International accredited school. Association Montessori International (AMI) 

(2021), the organization founded by Dr. Maria Montessori, is “dedicated to bringing the 

principles of Dr. Maria Montessori to the education of children… and to maintain the 

integrity of her life’s work” (para. 1-2). Two significant responsibilities of the AMI 

organization are to accredit Montessori schools across the United States and train AMI 

qualified teachers. Accreditation provides “an assurance to families, prospective staff, 

and the community at large of adherence to AMI standards” (Association Montessori 

International, 2021, para. 1). As an accredited AMI Montessori school, XMS must 

maintain the following standards: “(1) one AMI trained teacher in each Montessori 

classroom environment, (2) a complete set of Montessori materials, (3) children of a 

mixed age group (including a well-balanced division of ages), (4) classes with 

appropriate number of children to ensure social development, (5) minimum uninterrupted 

work cycles, and (6) a philosophical approach consistent with what is given in AMI 

training courses” (Association Montessori International, 2021, para. 5). Under these strict 

standards, AMI accredited schools are able to provide high-quality Montessori education 

that aligns with the Montessori pedagogical principles and practices.  

XMS was founded in 1990 by one individual, who has remained the school’s 

Head of School since its establishment. XMS specializes in Montessori education for 

children ranging in age from 16 months through 6 years of age. XMS requires all lead 

teachers to hold an Association Montessori International diploma in their designated age 

group (0-3 years of age or 3-6 years of age). XMS employees four Montessori trained 

teachers, one who is trained to teach children in the Toddler Community and the other 
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three are trained to teach in the Children’s House. All four lead teachers are women. Each 

lead teacher also holds a Master’s degree in education.  

 XMS serves 50 families who have participated in a rigorous application process in 

order to become accepted into the school’s two programs: Toddler Community (16 

months – 33 months of age) or the Children’s House (33 months – kindergarten year).  It 

is important to note that all XMS families participate in a thorough enrollment process 

which is done to educate new families about the school and the Montessori Method. Once 

accepted into XMS, families are required to attend a three-part New Parent Orientation. 

During this series, parents are educated on: (1) XMS’s Policies and Procedures, (2) 

Montessori 101, and (3) The Silent Journey & Montessori at Home. These orientations 

provide parents with a true understanding of how XMS operates, expectations of parent 

and educators, and practical knowledge about the Montessori Method.  

Data Collection 

 Over the course of one month, there were two main forms of written 

communications collected: email communications between parents and lead teachers and 

e-newsletters sent out by XMS. Eleven parents communicated with their child’s lead 

teacher and of those eleven, eight granted permission for me to analyze those email 

communications. The table below depicts the email communications for the month: 

Table 1 

Report of Parent Emails 

Parent Number of Emails Number of Email Replies from Lead Teacher
Parent 1 5 3
Parent 2 2 1
Parent 3 1 0
Parent 4 3 2
Parent 5 3 3
Parent 6 2 1
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Parent 7 2 1
Parent 8 3 2

 

During the month-long data collection time frame, XMS scheduled eight email 

campaigns to be sent to either a specific location (A or B) or school wide during the 

month. All eight e-newsletters were collected for this study. The topics of these e-

newsletters covered a wide span of information: September 2020 Newsletter (First Week 

of School), Mid-Month Notes, School Directory, October 2020 Newsletter, and 

Conference Sign-Ups. E-Newsletters that were specific to a location (i.e. School 

Directory and Conference Sign-Ups) were sent to their respective location. Through the 

use of MailChimp, an online application which allows organizations to craft and schedule 

email campaigns, the emails were scheduled to be sent to families at specific times. The 

open and click rates of the e-newsletters was also tracked in an effort to gain knowledge 

about parental engagement (see Appendix G). 

 Following the collection of written communication materials, I was able to secure 

and schedule interviews with 3 lead teachers and 2 randomly selected parents. The 

following table illustrates the details of each interview: 

Table 2 

Report of Interview Details 

Interviewee Location Duration of Interview
Lead Teacher 1 Location B 42:34 
Lead Teacher 2 Location B 46:28 
Lead Teacher 3 Location A 30:00 

Parent 1 Location A 22:18 
Parent 2 Location B 30:57 

 

All interviews were scheduled after school hours and hosted through Zoom Web 

Conferencing in an effort to account for social distancing during the COVID-19 
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pandemic. Due to virtual interviewing, all participants hosted their meetings within their 

own household, in a private room. Through the use of the prepared interview guide, I was 

able to gain the perspectives of parents and lead teachers with regard to how they view 

written communications impacting the Montessori environment at XMS.  

Emails  

At XMS, the best way for a parent to communicate with a lead teacher is via 

email. More importantly, due to COVID-19, written communication via email, was the 

primary method in which educators and parents conversed. After receiving Institutional 

Review Board (IRB) approval from Creighton University IRB office (see Appendix B for 

IRB certificate) I began participant recruitment. During the second week of September 

2020, I emailed each lead teacher an invitation to participate in the written 

communication portion of the study. The email invitation explained the background 

information as well as the aim of the study. It was important that all recruitment took 

place in a way that was not visible to other employees and coworkers of the school. It 

was important that I did not discuss the study with anyone outside of my dissertation in 

practice committee and Ed.D. cohort members. By recruiting participants through a 

private method, i.e., email, no participants knew if another participant had volunteered, 

unless they revealed it themselves.  

On September 14th, 2020 I emailed each lead teacher an invitation to participate in 

the written communication portion of the study. Four lead teachers responded in 

agreement to participate and submitted their signed informed consent. The lead teachers 

were asked to simply track and maintain a list of which parents they corresponded with 

via email communication over the course of one month (September 14th, 2020 through 
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October 14th, 2020). It was stressed to the lead teachers that they were to maintain 

communication with their parents as they normally would (i.e., frequency, amount of 

detail, content). On October 14th, 2020, I emailed each lead teacher and requested the list 

of parents whom they communicated with via email over the course of the month. I 

contacted each parent and requested their permission to use and analyze their email 

correspondence with the child’s teacher. A total of eleven parents communicated with a 

lead teacher over the one-month span. Eight parents (5 from Location A and 3 from 

Location B) replied to my request and submitted informed consent documents, allowing 

me to analyze their written conversations.  

Like the privacy and confidentiality considerations with the teachers, I worked to 

maintain privacy and confidentiality when reaching out to each parent. I emailed all 

parents who had written communication with their child’s teacher over the span of one 

month. Only parents who replied to my request to analyze their written email 

conversations were included in the analysis of written communication portion of this 

study. By gaining permission to view both educator and parent replies, I was able to 

observe both sides of the conversation, thus allowing me to gain a thorough 

understanding of each discussion. These electronic conversations helped to shed light on 

the relationships that educators and parents form with one another.  

 There was a possibility that email communications between parents and educators 

could contain topics that were sensitive in nature (i.e., topics such as 

sexual/physical/domestic abuse). In an effort to protect the privacy and confidentiality of 

both parents lead teachers and their written discussions, I requested that lead teachers 

participate in a vetting process. Before presenting me with their email communications 
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with parents, lead teachers were asked to vet each conversation and redact any sensitive 

information from these communications. Lead teachers were to remove any information 

that may be inappropriate for the researcher to have knowledge of. Only after lead 

teachers completed this vetting and redacting process with the emails did I have access to 

their written email communications.  

Other Communication 

Because communication comes in many different forms, it was also important that 

I analyze other methods of communication between parents and educators. Therefore, I 

also analyzed school e-newsletters that were sent to parents by the lead teachers and Head 

of School. I had planned to collect written notes that parents or lead teachers would 

occasionally send through the child, but due to COVID-19 these were not collected. By 

analyzing e-newsletters sent by teachers, and/or the Head of School, I gained further 

insight into the educator’s role in communicating with parents.  

Monthly e-newsletters. At least once a month, the Head of School (in 

collaboration with the lead teachers) sent out an e-newsletter to the entire school 

community or to each location (A or B). The newsletters contained pertinent information 

for the upcoming month. The newsletters could also feature an educational article for 

parents to learn about a variety of topics including the Montessori Method and parenting. 

XMS utilizes the e-mail service of MailChimp which tracks who opens the newsletters 

and how many times the newsletter was opened. The percentage of ‘opens’ and ‘clicks’ 

was recorded for the purposes of understanding parent involvement (see Appendix F). 

Over the course of five-weeks, eight newsletters were emailed to the families of XMS. 
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These emails included monthly and mid-month newsletters, the school directory, and fall 

conference sign-ups. 

Interviews 

After the four-week period of analyzing written communications between 

educators and parents, I continued the data collection with key stakeholder interviews. 

Conducting the interviews after analysis of written communication period helped to 

explain the actions or content within the communication which added another layer of 

depth to the data (Jones & Smith, 2017). I interviewed three lead teachers and two 

parents. 

Interviews enabled exploration of my analysis of written communications, lead 

teacher experiences, and parent experiences. Through the semi-structured interviews (see 

Appendix A for Interview Guide) participants were able to articulate their experiences 

with the parents or educator, the development of the child in the educational 

environment, and the impact that parent-educator relationships have on the educational 

environment. The articulated experiences helped to provide meaning to the observable 

interactions between educator and parent. The initial interview guide was written before 

the analysis of written communication process to provide basic areas of interest that 

would be explored in more depth once the written analysis was completed. At the 

beginning of the interview, the participants were informed of the purpose of the research 

and that they would remain anonymous and that their responses would remain 

confidential. I asked participants to sign an Informed Consent (Appendix F) before the 

interview began and made sure that if they had any questions, they got the answers that 
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they needed before the interview began. The interviews were audio-recorded through 

Zoom and transcribed through the transcription service Rev.com. 

Participants. I recruited participants through selective sampling on the grounds 

of their role within the school. I sought to understand the specific relationship between 

lead teachers and parents, therefore it was crucial to gain the permission of at least two of 

the four lead teachers and two parents. Eleven parents out of the approximately 50 

families had interacted with the four lead teachers who volunteered for the study. I used 

those same eleven parents to recruit parents for interviews. Parents were included 

regardless of age, parenting style, and tenure at XMS. In an effort to protect the parent 

interview sample from individuals who may be over-eager, parent participants were 

selected at random by drawing two names out of a hat. Both of the randomly selected 

parents agreed to participate in a semi-structured interview.  

Fieldnote Reporting 

 Detailed notes helped to strengthen the validity of the findings (Jones & Smith, 

2017). By using my notes as a guide for the interviews, I was able to validate the 

perspectives and experiences collected through the observation process. Additionally, it 

was important that I used fieldnote reporting as a time to “expand the brief jotted notes 

taken actually in the field into something that is fuller and more structured” (Walford, 

2009, p. 125).  

Using a fieldnote reporting approach described by Emerson et al. (2011), I fully 

immersed myself in the observation process. In doing so, I was able to “live in” the 

experience rather than simply visiting the setting (Emerson et al., 2011). This process 

allowed me to maintain my deep concern regarding the quality of the relationships that I 
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developed with both parents and educators. Emerson et al. (2011) emphasized “in valuing 

more natural, open experiences of others’ world and activities, field researchers seek to 

keep writing from intruding into and affecting these relationships” (p. 139).  

Since I made it a priority to be fully engaged in my observations and interviews, I 

did not engage in rigorous note taking during the data collection period. Instead I wrote 

simple and brief notes to recall after the data collection. These jottings served as 

preliminary notes which helped to “form an outline” for when I eventually began my 

reflective fieldnote recording (Wolfinger, 2002, p. 87). Once I completed my immersion 

experience, I took the time to recall my observations and jottings in order to carefully 

depict how the events and conversations unfolded.  

 I then drew from the fieldnote writing framework provided by Emerson et al. 

(2011) in order to apply the steps of fieldnote reporting onto my data collection. First, I 

focused on what was significant or unexpected (Emerson et al., 2011). This included 

writing about key events or incidents that occurred in the particular social setting 

(Emerson et al., 2011). During this time, I jotted down notes of words, phrases, 

anecdotes, or stories that surprised or struck me. I also took the time to reflect why this 

key event was relevant, this reflection allowed me to decipher and note my own personal 

feelings. As recommended by Emerson et al. (2011) I “registered my feelings, then 

stepped back and used the experience to ask how others in the setting see and experience 

the event” (p. 148). Additionally, Wolfinger (2002) stressed the researcher’s personal 

feelings and experiences “influence which cases are chosen for annotation” (p. 90); thus, 

highlighting why this two-step process is critical in this portion of fieldnote reporting.  
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Second, I made note of what was important or significant to the individuals that I 

was studying. Emerson et al. (2011) highlights that researchers should observe for the 

“sorts of things that are meaningful to those studied” (p. 148). This step allowed me to 

“discern local meanings, not so much by directly asking actors about what matters to 

them, but more indirectly and inferentially by looking for the perspectives and concerns 

embedded and expressed” (Emerson et al., 2011, p. 153). During this portion, I took the 

time to reflect on specific comments, questions, stories, or anecdotes that were aligned 

with direct and indirect concepts. By reviewing why individuals wrote or spoke about 

certain topics, I was able to decipher the level of importance surrounding the purpose of 

communication between parents and educators.  

Finally, I sorted and organized my fieldnotes in an effort to foreshadow what will 

be noticed and described next. Emerson et al. (2011) described “as fieldwork progresses 

and becomes more focused on a set of issues, fieldworkers often self-consciously 

document a series of incidents and interactions of the ‘same type’ and look for 

regularities or patterns within them. This process allowed me to find alignment between 

my data collection sources and fieldnotes, thus providing me with strong supporting 

evidence in my research findings.  

Data Analysis  

 Data analysis followed the five-step procedure outlined by Roper and Shapira 

(1999). Once I collected all of the data, I carefully organized the information that was 

gathered. The information was prudently organized by date, notes taken, emotions from 

the observer, and other relevant pieces of information that should be noted. The audio 

from the interviews were sent to Rev.com to be transcribed and those documents were 
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then uploaded to a word document and analyzed for codes and themes. The codes and 

themes were then inserted into an excel document to further organize the information 

collected. All of the data documents were then saved to my personal computer which was 

also password protected. It was critical to back-up the documents by using a flash drive, 

which was updated every time new information was input into the documents and then 

locked in a file cabinet until the next use.   

The analysis of data and interview transcripts were each analyzed separately and 

then jointly, in an effort to find similarities and differences in the characteristics of the 

interactions and the expressed impact of the interactions on the education environment. 

Using the ethnographic data analysis outlined by Roper and Shapira (1999), I then 

implemented their framework to my specific data and analysis. 

Following this precise framework, first, by hand, I coded the data for descriptive 

labels. I reviewed all written communication and highlighted specific words, phrases, 

concepts, and themes. If necessary, I utilized different colors to help group together 

recurring themes and concepts. According to Roper and Shapira (1999) the codes helped 

to categorize a broad range of phenomena, for example: the setting, activities, events, 

relationships and social structure, general perspectives, specific perspectives related to 

the research topic, strategies, process, meanings, and repeated phrases (Roper & Shapira, 

1999). By using this specific structure, I was able to identify specific keywords, phrases, 

behaviors, or events. The coding process helped to separate the data into manageable 

chunks that have meaning within the research topic. Once the data had specific codes, I 

placed the data and corresponding codes into an Excel spreadsheet. By organizing the 
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codes in a spreadsheet, I was able to group the information by the codes in an effort to 

identify common phrases, patterns, and themes (Roper & Shapira, 1999).  

Second, I sorted for patterns. Since I coded all of the data by hand, I was then able 

to dive deeper into the data through the use of the Excel spreadsheet. This allowed me to 

familiarize myself with the emerging and recurring themes. The data was compared, 

contrasted, and then sorted for patterns. By creating codes and highlighting each theme 

with a separate color, the codes began to group together. This process highlighted the 

similarities and differences in the various data tools. In an effort to identify patterns, I 

then organized my initial findings to create a codebook for the data analysis. I was able to 

input the codes into a separate Excel spreadsheet which served as my codebook. The 

process of coding and organizing the themes helped to generate connections between 

information I had gathered (Roper & Shapira, 1999).  

Third, according to Roper and Shapira’s framework (1999) I was to identify 

outliers or negative cases. However, during the coding process, I was able to determine 

that all of the concepts and themes had a place to be eventually grouped together. This 

was done by examining and re-examining the data and titles of the themes, altering the 

titles so that the information would fully encompass the emergent themes.   

Fourth, I connected the findings to theories that made sense of the data that I had 

collected (Roper & Shapira, 1999). I found connections between the “emic meanings and 

perspectives of the participants and my etic interpretations of those meanings” in order to 

create theoretical understandings that take both perspectives into account (Roper & 

Shapira, 1999, p. 100). According to ethnographic research, emic data is data that has 

been collected in its natural form, on the other hand, etic data is the data that is collected 
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and formed on the researcher’s perspective of the observed situation (Rog & Bickman, 

2009).  

The final step was to memo and review reflective remarks. During this time, I 

used the memos that I had created to pull together “notations that have commonalities” 

which allowed me to make connections between the various pieces of information (Roper 

& Shapira, 1999, p. 101). Since reflective remarks are embedded into the data collection 

process, it was important to review and organize those feelings and thoughts in an effort 

to gain a deeper understanding of the observations and interviews.   

The framework provided by Roper and Shapira (1999), helped to create a detailed 

plan for the data analysis phase of this ethnographic study. By following the five steps 

that Roper and Shapira articulated, I was able to thoroughly analyze both forms of data 

collection, as separate pieces and as a whole. Through this process, I was able to identify 

themes and connections in the data which helped to develop accurate findings and 

conclusions.  

Methodological Integrity 

It was imperative for me to remain a neutral insider so that the data collected 

through analysis of written communications and key stakeholder interviews could shed 

light on the dynamics between educators and parents. Jones and Smith (2017) 

emphasized that data saturation can be a challenge with ethnographic research. Therefore, 

saturation was not used as a data quality criterion. Spector et al. (2014) suggests three 

steps in assessing the validity of ethnographic research.  

The first step is to confirm that the findings are reasonable. Once I collected all of 

the data, I then analyzed each my findings. Creswell and Creswell (2018) suggested that 
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researchers utilize inter-coder agreements, a process where another individual (unrelated 

to the topic or study) analyzes the data and agrees to the themes in the data. This process 

helps to solidify the identified themes that have been applied to the data, thus confirming 

the trustworthiness and dependability of the data and findings. It will also be valuable to 

utilize both committee chairs to help validate the data analysis. 

The second step is to verify that my bias has not affected the observation. To 

ensure my bias did not impact my findings, the data was reviewed by a qualified coder. It 

was critical that the individual have knowledge of the Montessori Method as well has 

experience with qualitative research methods. Given these two requirements, I enlisted in 

the help of a fellow doctoral student. This process eliminated the need for me to educate 

the other coder on the foundation of the study and elements of qualitative data collection 

and analysis.  

The final step is to provide enough description of the data to determine what the 

finding is with a high degree of confidence. Chapter four of this dissertation in practice 

provides rich, thick, descriptive quotes from the multiple forms of the data that was 

collected to support each of the findings.  

Spector et al. (2014) also mentions that persistent observation, peer debriefing, 

member checking, reflexive journaling, and detail descriptions help to ensure the quality 

of the data. In order to reach a confident level of trustworthiness and dependability, I 

utilized my informal conversations with lead teachers and parents to help validate what I 

observed and, as described earlier, I utilized a rigorous process of fieldnote reporting. 

This process helped to ensure that I correctly interpreted the interactions between parent 

and educator and therefore made accurate findings. Aside from the data saturation, the 
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two forms of data collection tools helped ensure that there were multiple perspectives on 

the interactions in order to develop convergent themes.  

Ethical Considerations 

 While being an insider within this approach is an asset, challenges can occur 

when roles and boundaries become blurred (Jones & Smith, 2017). It was crucial that I 

remained neutral regardless of my feelings towards the analyzed situations and 

communication tactics (Lopez-Discastillo & Belintxo, 2014). My request to view email 

interactions may have altered the lead teacher participants behavior which could change 

the way individuals practiced during the written communication times (Jones & Smith, 

2017). Roper and Shapira (1999) suggested that it may be beneficial to spend the first 

observations recording my discoveries of how participants view me and my role as a 

researcher. It was also noted that I could have been viewed as a friend rather than a 

researcher, especially when immersing myself in an organization, therefore it was critical 

that I maintained insider/outsider boundaries.  

 My views of the social world and setting that I was observing were also 

considered. I recognized the differences between my own beliefs and those that I am 

observing (Lopez-Discastillo & Belintxo, 2014). I found ways to hold back both social 

and intellectual distance when conducting my analysis. This practice allowed me to keep 

a safe distance from the participants that I am analyzing, leading to quality information 

(Roper & Shapira, 1999). The detailed process of bracketing also allowed me to be 

mindful of my feelings and perspectives in relation to the observations. By carefully 

tracking and bracketing these emotions, I was able to keep the data as bias free as 

possible. 
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 There are two major permissions that I needed to gain before continuing with this 

study. First, I needed to obtain permission from the Institutional Review Board (IRB) at 

Creighton University. Dennis (2010) articulates that educational ethnographers place 

themselves in everyday setting of the study therefore the researcher’s actions are 

associated and merged with the entire process, not just the study itself. Because this study 

sought to understand the environment which educates young children, there were 

additional complications to producing ethically sound research (Dennis, 2010). 

Therefore, I needed to establish the importance of an ethnographic study within early 

childhood education. Second, I needed to obtain permission to study XMS. I delivered a 

letter introducing myself and describing my study to the Head of School of XMS (See 

Appendix C). I formally asked the Head of School for permission to conduct an 

ethnographic study within XMS. I explained to the Head of School that my data 

collection will include, documentation and analysis of written communication and key 

stakeholder interviews (with parents and lead teachers). 

Protecting Stakeholder Confidentiality and Anonymity 

 Before collecting data, I obtained consent from each lead teacher, specifying that 

their participation is voluntary and my observations will not affect their relationships or 

job performance (see Appendices D, E, and F). Each lead teacher was assigned a 

pseudonym in the reflective notes, interviews, and final report. Since I was also observing 

and interviewing a select number of parents, it was important that I uphold the same 

standards. Therefore, each parent (whom I observed and/or interviewed) was assigned a 

pseudonym in the reflective notes, interviews, and final report. In an effort to ensure that 

all participants remain anonymous throughout the duration of the study. All identifying 
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names of participants and their school location were kept separate from filed notes and 

stored in a locked file cabinet in my home office. Therefore, I was the only individual 

who had access to all confidential information pertaining to participants and observations.  

Summary 

 In an effort to deepen the understanding of the complex relationship between 

parents and educators, this study utilized an ethnographic method. The use of the 

ethnographic method allowed me to immerse myself in the Montessori environments of 

XMS. By applying multiple data sources, I was able to gather a rich pool of data. Over 

the course of one month, I collected and analyzed written communications (email 

correspondence, written notes, and monthly newsletters) between educators and parents. 

Following the analysis of written communications, I conducted five interviews, three 

with lead teachers and two with parents. The interviews were directed through the use of 

a pre-established interview guideline. 

Throughout this entire process the confidentiality and anonymity of the school 

and its stakeholders was protected. In an effort to ensure that all parties are properly 

safeguarded, individuals were assigned a pseudonym and defining characteristics were 

kept separate from researcher notes. Additionally, all data collected was stored in either 

my personal, password protected computer or, a locked filed cabinet in my home office. 

By taking the appropriate measures to protect the organization and its stakeholders, it was 

the hope that stakeholders felt comfortable enough to divulge their honest opinions and 

behaviors.  

The purpose of this study was to gain a deeper understanding of how parents and 

educators interacted and communicated with one another. Through this understanding, it 
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is the hope that parents and educators can find a balance when it comes to developing the 

young students in the Montessori environment. By submerging myself in the Montessori 

environment, I was able to see participants behavior on their terms, therefore providing a 

true reflection of how these parties operate on a daily basis.  

  



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

76

CHAPTER FOUR: RESULTS AND FINDINGS 

Introduction 

 The purpose of this focused ethnography was to investigate the impact that parent 

and educator interactions have on the early education environment at XMS. During this 

study, there was a specific focus on one behavior: the written communication between 

parents and educators. As the data was reviewed and analyzed, I sought to identify how 

the routines, words, tools, ways of doing things, stories, gestures, symbols and/or actions 

that the community produced, impacted the early education environment.  

In this chapter, I will present the themes that arose, highlighting the various goals 

of the written communications between parents and educators and the perspectives of 

parents and educators, which allowed me to verify the findings of the written 

communications. By gaining valuable insight into how the written communications 

impact the Montessori environment, I was able to identify the goals of each interaction 

and ultimately the impact these interactions had.   

Parent & Educator Written Communication Interactions 

 There were two main methods of communication that were analyzed in this study: 

email interactions between parents and educators and e-newsletters sent from XMS to 

parents. The written communications sought to bridge the gap between parents and 

educators, ultimately aiming to foster strong and collaborative relationships. As the data 

analysis will show, specific purposes of the written communications came to light, 

illustrating the purpose of what parents and educators were trying to achieve.  
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E-mail Communication between Parents and Educators 

 One Toddler Community lead teacher and three Children’s House lead teachers 

volunteered to participate in this study by sharing their email interactions with parents. 

The table below classifies the communication between parents and educators and the 

frequency of correspondence during the month: 

Table 3 

Frequency of Email Communications 

Educator Number of Parents Emailed 
Number of Emails Between 

Parents & Educators 
Lead Guide 1 1 n/a 

Lead Guide 2 4 

Parent 1: 3 
Parent 2: n/a 
Parent 3: 3 
Parent 4: 4 

Lead Guide 3 3 
Parent 1: n/a 
Parent 2: 1 
Parent 3: 5

Lead Guide 4 3 
Parent 1: 3 
Parent 2: 7 
Parent 3: 6

*n/a: refers to a teacher-parent email communication, however, the parent did not give 
consent to have the content of their emails analyzed  
 

 Several reoccurring themes and patterns emerged throughout the analysis of the 

email communications between parents and educators. While there was no specific set of 

topics driving the correspondence between parents and educators over the month-long 

period, clear themes arose among the parents and lead teachers. There were four major 

purposes of the e-mail communications between parents and educators. These emergent 

themes highlight how parents and educators seek to use their email communications to: 

(1) learn about their child’s progress, (2) check-in, (3) gain clarity, and (4) express 

gratitude.  
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Progress 

The child’s progress within the Montessori environment was the overarching 

theme of the parent participants (seven out of eight parents). Almost all of the parents 

emailed their child’s lead teacher in an effort to inquire about what their child was 

working on in the Montessori environment and how their child is progressing with the 

start of the new school year. Parent 1 wrote “I wanted to send you a quick email and 

check in on Joe’s progress at XMS.” Another parent inquired about their daughter’s 

progress with handwriting and included an anecdote about how handwriting practice was 

evolving at home. Additionally, some parents wrote an email to inform the lead teacher 

about their child’s mood/behavior at home and requested feedback about how their 

child’s day at school went.  

Checking-In 

In congruence with learning about their child’s progress, the sub-theme of 

checking-in was also prevalent in the written communications. Many of the parents (five 

out of eight parents) specifically asked to check-in with the lead teacher or sought to 

bring something to the lead teacher’s attention. Phrases such as: “I wanted to follow up”, 

“How you want to proceed”, and “I have a quick question”, were prevalent as parents 

tried to gain a better understanding of the expectations of the lead teacher and the rules of 

XMS. Some parents would share a story that their child had told them and the parent 

would email the lead teacher to follow up, asking “Is this something he learned in 

school?” or “I want to talk more about it with him”. All of parents who sought to learn 

about their child’s progress in the classroom also sought advice or suggestions from their 

child’s lead teacher. 
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Gaining Clarity 

Half of the parents (four out of eight parents) had some type of question to ask 

their child’s lead teacher. The questions that were asked could be divided into two 

categories: (1) new parents learning the rules and expectations of XMS and (2) parents 

gaining clarity on the new COVID-19 policies. In these written communications, parents 

acknowledged their confusion or lack of understanding in an attempt to learn about the 

procedures and follow the policies and procedures of the school.  

Gratitude 

All of the parents concluded their email with the signature ‘thank you’, however 

half of the parents (four out of eight parents) expressed deep gratitude for the work of the 

lead teacher. Two parents concluded their emails stating “thank you for always 

encouraging and guiding my child” and “thanks for all that you do to engage the students 

in your class.” Each of the four parents shared their thanks for how the lead teacher 

approached and guided their child in the classroom. After checking in on their son’s day, 

Parent 2 expressed gratitude to their child’s lead teacher, stating “thanks for your 

nurturing approach to dealing with his day to day challenges.” One of the parents (a new 

member of the XMS community) communicated to the lead teacher, “thank you for all of 

the care that you’ve given ‘John’ as he gets settled at XMS. We are so excited to be a part 

of your community and I think ‘John will quickly find a home in your classroom.” It was 

important to note that these four parents, regardless of tenure at XMS, shared their 

understanding of the work that the lead teachers complete in the Montessori 

environments.  
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Monthly E-newsletters 

The e-newsletters were either sent to the entire school body (Location A and B) or 

were sent to each specific location, noting that in these instances the information was 

pertinent to each location (See Appendix F). There were four major purposes found 

within the monthly e-newsletters which were sent from the Head of School (with 

collaboration from the lead teachers) on a monthly or bi-monthly basis. 

Table 4 

Frequency & Themes of e-Newsletters 

Newsletter Sent On Time Location Topic 

Tuesday, September 8th, 2020 3:00pm Schoolwide First Week of School 

Tuesday, September 15th, 2020 4:00pm Location A Mid-Month Notes 

Tuesday, September 15th, 2020 4:00pm Location B Mid-Month Notes 

Tuesday, September 22nd, 2020 4:00pm Location A School Directory 

Tuesday, September 22nd, 2020 11:30pm Location B School Directory 

Thursday, October 1st, 2020 7:00am Schoolwide October Notes 

Wednesday, October 14th, 2020 6:00pm Location A Fall Conference Sign-Up 

Wednesday, October 14th, 2020 6:00pm Location B Fall Conference Sign-Up 

 

 Through the analysis of the e-newsletters several concepts emerged, shedding 

light on the purpose of this method of written communication. It became clear that a 

significant goal of the e-newsletters was to support the linkage of the Montessori Method 

between the school and home environments. In the eight e-newsletters that were sent 

from XMS, four major themes were identified: (1) environments, (2) reminders, (3) 

encouragement, and (4) building and managing relationships.  
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Supporting the Linkage of the Montessori Method From School to Home 

Environments 

As to be expected, the major theme in the monthly e-newsletters was describing 

and explaining the Montessori Method. The e-newsletters sought to educate parents about 

the Montessori Method in small, digestible pieces, e.g., “we teach the children grace and 

courtesy lessons such as blowing one’s nose and covering a sneeze or cough.” These 

relatable instances can show the parents the curriculum of the Montessori Method while 

also giving parents an opportunity to extend on these exercises at home. Additionally, 

there was an emphasis on creating and maintaining an “invaluable bridge” between the 

school and home environments. The October 2020 e-newsletter specifically outlined how 

parents can “facilitate the Montessori Method within your own home.” Through the use 

of photographs and text, parents had the opportunity to understand the Montessori 

environment and how to mirror that space within their own home. Each e-newsletter 

concluded by stating that lead teachers are available to provide support and suggestions 

to help guide parents with the Montessori Method at school and home.   

Reminders 

Given the general nature of the e-newsletters, this method of written 

communication sought to touch-base with XMS families, preparing them for the month 

ahead. It is to be expected given the purpose of the newsletters that reminders for parents 

would be prevalent. All of the e-newsletters provided the parents with changes and 

reminders that would affect their child and/or family. XMS provided parents with 

reminders about upcoming events/school closure dates, outdoor clothing gear, and arrival 

and dismissal times. The e-newsletters used language such as “please note”, “remember”, 
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and “acknowledge”. These reminders also sought to refresh the parent’s knowledge of the 

rules, especially regarding illness and COVID-19. Statements such as “please exercise 

caution before sending your children to school when they have any symptoms of illness” 

and “monitor your children for symptoms” helped to illustrate the role that parents have 

when keeping XMS safe and healthy during the pandemic.  

Encouragement 

There were many instances of support and encouragement that were outlined in 

the e-newsletters. XMS tried to encourage a link for the parents by acknowledging that 

parents are welcome to any guidance from their child’s lead teacher. Many of the e-

newsletters stated that parents should “reach out” to their child’s lead teacher and that the 

lead teachers are “available” for any questions or concerns. XMS stressed that lead 

teachers had open lines of communication for the parents to utilize for support. It was 

found that XMS acknowledged that parents help to “reinforce” the Montessori Method at 

home and that their effort is “meaningful”.  

Building and Managing Relationships 

It was particularly interesting to note that relationship building and management 

was not a major theme that was eluded to, but not by using the word relationship. There 

were key words used in the e-newsletters such was “community”, “members”, 

“participate”, “organization”, and “together” which aimed to facilitate and manage the 

relationship roles between XMS and the parents. However, precise phrases which 

acknowledged this relationship were seldom. The only instance where “relationships” 

were mentioned was in the Fall 2020 Conference e-newsletter sign up. This e-newsletter 

states, “We are looking forward to meeting with each of you as we work together to 
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strengthen our relationships!” While the intent to build and manage the relationships 

between parents was present, there were few direct examples that highlight the need for 

parent and educator relationships.  

Through the analysis of the email correspondence between parents and educators 

and the monthly e-newsletters, several prominent purposes emerged of what the 

communication between XMS and parents sought to accomplish. When parents and 

educators took the time to communicate via email, there were four major purposes: (1) to 

learn about their child’s progress, (2) checking in, (3) gaining clarity, and (4) expressing 

gratitude. The identified purposes shed light on why parents were reaching out to their 

child’s teacher, showcasing the goal(s) of each interaction. When it came to the e-

newsletters, XMS aimed to achieve very specific objectives through their electronic 

communication campaigns. There were four major purposes to the e-newsletter written 

communications: (1) describing and explaining the Montessori environments, (2) 

informative reminders, (3) providing encouragement, and (4) building and managing 

relationships. Each purpose of the e-newsletters sought to bridge the gap between XMS 

and parents. These four themes highlight where XMS places value and how it potentially 

influences the relationship between parents and educators. While there were several 

themes that arose during this analysis, it was clear that each party completed the 

communication with a distinct goal in mind. Ultimately, the written communications 

were done for a specific reason and through this analysis there is a better understanding 

of what parents and educators were seeking to do.  
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Impact of the Parent-Teacher Interaction in Early Education Environment 

 The analysis of email correspondence and e-newsletters helped to identify the 

purpose of the written communications between parents and educators. Through this 

analysis, it became clear that the written communications had specific goals. The 

educator and parent interviews proved to be a valuable tool in understanding the impact 

of these interactions, specifically, if and how the goals of the written communications 

were achieved.  

Interviews 

Lead Teachers 

 The interviews with each of the lead teachers provided a wealth of information 

and insight into how each lead teacher perceives communication and relationship 

building (between parents and lead teachers). By thoroughly coding each interview 

separately and then cumulatively, five major themes and concepts emerged. These 

themes highlight how, from the lead teacher perspective, the parent and educator 

interactions impact the environment at XMS. The parent and educator interactions (1) set 

expectations, (2) built relationships, (3) explained how XMS is different, (4) created 

professionalism, and (5) established trust, which all have an impact on the environment at 

XMS.  

 Set Expectations. An interesting element that arose was the concept of 

expectations and what administration and lead teachers instill in their parents from 

orientation. All of the lead teachers explained their communication style and they each 

highlighted that in-person, “face-to-face” communication was strongly preferred. Lead 

teacher 1 stated “I generally choose not to do email and some of that has to do with that I 
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feel that having a conversation allows for clarification.” Lead teacher 2 emphasized on 

this same point, stating “I try to open it up as let’s have a conversation about it, because I 

think people can read a lot between the lines.” All lead teachers further elaborated on 

their “preferred approach” when it comes to parent and lead teacher communication; 

stressing that they will wait for parents to reach out to them, highlighting that they (lead 

teachers) are there for their parents if they need them.   

 All of the lead teachers explained, in some fashion, that the parents would not be 

receiving daily reports on their child’s progress in the classroom. Lead teacher 3 said “I 

don’t tell parents every day whether or not their child had a great day.” It was further 

explained that at new parent orientation the expectations when it comes to parent and lead 

teacher communication. Specifically, XMS would not be giving their parents “day-to-

day” reports on the children. This helped to set the standard of what parents can come to 

expect throughout the school year. Therefore, parents should not anticipate constant 

“feedback”.  Notably, all educators indicated that they make it known, whether directly or 

indirectly, that parents will not be “coddled” and levels of communication will be set 

within “normal” parameters. However, parents expressed their understanding that 

educators have an incredible amount of responsibility and therefore do not expect 

detailed daily reports on their child. Parents do not appear to have a desire to engage in 

constant communication with their child’s teacher (Field note, parent interview 1). 

Furthermore, parents articulated that their faith in XMS comes from the 

educator’s experience and passion for the Montessori Method rather than their ability to 

communicate on a regular basis (Field note, parent interview 2). Lead teacher 1 described 

how she likes to “cater” her communication level “within the normal parameters”. This 
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allows parents to feel like there is open communication within limits, while also 

respecting that the lead teachers’ priority is to be with the children inside the classroom 

(Field note, lead teacher interview 3).  

Built Relationships. In congruence with setting expectations between parents and 

lead teachers, it was clear that all of the lead teachers value the relationships they have 

with their parents. All of the lead guides expressed “care” for the children in their 

classrooms and their parents. There was a strong emphasis on “establishing” a 

“community” and “developing deeper relationships”. Lead teacher 3 explained that XMS 

“requires” parents to be in “partnership” with the lead teachers. She stated that being a 

part of XMS is not “convenient because we make it a partnership”, therefore, parents 

must work together with lead teachers. Lead teacher 1 shed light on how different this 

school year is due to COVID-19. She explained that due to social distancing and the new 

policies to maintain safe distance, she is not able to establish much of a relationship with 

her newly enrolled families. Lead teacher 1 stated, “I think sometimes when the 

communication doesn’t happen, that’s when you feel less connected in the community.” 

It was expressed through the lead teacher interviews that each educator sought to develop 

and maintain strong relationships with the parents of their students.  

In a pandemic free world, parents would be “encouraged” to come into their 

child’s environment to observe the classroom for twenty minutes. Lead teacher 3 

described a situation with a former child and her parents who had a very hard time letting 

their child go. This lead teacher encouraged these parents to “come in and see” and 

through the use of that observation time, the parents were “finally able to see” how their 

child was “actually thriving and loving where they are”. Lead teacher 1 explained that the 
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use of observations allows parents to feel that XMS is a “shared community” and events, 

like observations “allows them to feel more a part of it”. The idea of furthering 

relationships by promoting community is an important aspect that the lead teachers 

highlighted. Not only do parents gain the opportunity to see their child’s progress, but the 

act of observation allows parents to enter the Montessori environment. By allowing 

parents into their child’s classrooms, parents become more involved in the XMS 

community and culture. The lead teachers feel as though they are doing what they can to 

promote the development of relationships that have an impact on the XMS community.  

Explained How XMS is Different. Another prevalent theme that appeared in all 

of the interviews, was the emphasis on explaining XMS is different and “elevated” from 

other schools. Lead teacher 3 highlighted that XMS is not a “convenient” school, 

meaning it makes it mandatory that parents are involved and that parents develop 

“partnerships” with their child’s lead teacher. She went on to elaborate, stating that at 

XMS “we are not there to accommodate their convenience.” Parents are expected to be 

involved, to communicate with the lead guides, and to be “responsible” partners in their 

child’s educational experience at XMS. Lead teacher 1 further emphasized this theme by 

explaining that XMS has created “clear Montessori values that have allowed for the 

structure necessary to create a great Montessori community with participating members.” 

Lead teachers and parents appear accepting of their roles within the XMS community 

(Field note, lead teacher interview 3).  

It was stressed that the lead teachers feel supported because parents “appreciate” 

XMS and their role within the school. Lead teachers at XMS value their position and 

truly enjoy spending their time with the children in their environments (Field note, lead 
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teacher interview 2). The drive to maintain and explain how the roles at XMS are 

different is stressed through the administration at XMS and has an impact on the XMS 

environment.  

Created Professionalism. The theme of professionalism and the “commitment” 

that the lead teachers have to their work and XMS emerged as another way the parent and 

educator interactions impact the XMS environment. Each lead teacher explained that 

while the strive to implement “deep relationships” with the parents, they also understand 

the importance of “professionalism”. Regardless of the communication method, the lead 

teachers strive to maintain professional boundaries that are respected by the parents. This 

has helped to “elevate” the community and, according to lead teacher 3, parents can “see 

the difference and they start having a really good respect for the teachers.” 

 Established Trust. All three lead teachers emphasized that strong relationships 

are built on elements of “trust”, “honesty”, and “respect”. They said these characteristics 

are imperative when developing partnerships with parents. Lead teacher 2 explained that 

she likes to “establish that trust right away” with the parents in her classroom. Through 

“honest” conversations, this lead teacher feels like she is able to establish strong 

relationships with her parents that help to facilitate the concept of teamwork. Lead 

teacher 3 attributed the growth of trust by observing the progress of the child in an XMS 

classroom, she stated “the trust that the parents gain with the teacher, seeing the results of 

how their children progress. They start a real trustful relationship.” She further explained 

that “if the parents don’t trust that environment, the children never succeed.” The desire 

for parent and educator relationships to be built on trust, honesty, and respect was 

abundantly clear. The lead teachers exhibited how the Montessori environment can be 
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affected when these characteristics are absent. The need for these baseline elements helps 

not only the relationships between parents and educators, but also helps to reinforce the 

child’s success.   

Parents 

 The interviews with the two randomly selected parents provided a great deal of 

information and insight into the purpose and outcomes of written communications 

between parents and educators. Interestingly, themes very similar to those of the lead 

teacher interviews also emerged from the parent interviews. Through the analysis of these 

themes, three themes emerged. These themes highlight a better understanding of how, 

from the parents’ perspective, the parent and educator interactions impact the 

environment at XMS. The parent and educator interactions (1) earned the trust of the 

parents, (2) clarified expectations, and (3) created relationships. 

 Earned the Trust of Parents. Both parents made very poignant comments about 

trust and the faith that they have in the lead teachers and XMS as a whole community. 

Parent 1 stated “I trusted that this environment was right for my child.” Parents seem to 

have sought out a school where education and educator experience are top priority (Field 

note, parent interview 1).  

Parent 1 went on to explain that XMS “is exactly what I searched for” and it was 

important for their child to “see that trust.” Parent 2 thought back to when their child first 

started at XMS, noting that at first there was a blind trust in the school and its educators. 

This parent explained “you want to trust your child with someone you know for a long 

time… and the effort that I saw the lead teachers put in, especially initially, was 

amazing.” Now as this parent reflected back on their family’s time at XMS, “it is not 
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blind trust… through their actions, through their interactions of their words, they (the 

lead teachers) have demonstrated that they have earned that trust.” 

Parent 1 described her faith in XMS as a “journey”. When this family started at 

XMS they observed that the educators “loved what they did… it was a homemade 

community versus a class that you’ve registered for.” It was then further elaborated, 

“we’re not going to know what happens on a day-to-day basis, Montessori and this 

school isn’t really about knowing what happens every day, it’s about the journey and that 

okay.”  

As noted from the lead teacher interviews, lead teachers have little desire to 

respond to numerous emails and engage in daily parent teacher discussions (Field note, 

lead teacher interview 3). There is a “confidence” that their child is being sent somewhere 

that the parents not only trusts but also “positively impacts” their child’s development. 

Parent 2 reemphasized this point, “you can go to other schools, but the environment and 

the experience that you have at XMS, that’s irreplaceable.” Parents and educators find 

that the child is most “successful” in XMS when parents trust the “process” and 

“journey” that is the Montessori Method. In fact, parents want lead teachers fully focused 

on teaching and being present in the Montessori environment (Field note, parent 

interview 2). Trust and confidence are foundational elements when parents send their 

child to school at XMS, the parent and educator communication aides in strengthening an 

already strong parental value and XMS community (Field note, parent interview 1).  

Clarified Expectations. In congruence with communication tactics at XMS, 

parents exhibited a great appreciation for the fact that the school clearly identifies the 

expectations and boundaries of parents and children. Parent 1 stated “one thing I like 
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about the communication style that the lead teachers have, both with parents and 

children, is that you have clear boundaries.” This parent went on to further elaborate “it is 

very clear and parent and children can choose to follow it or not follow it and I find that 

helpful.” Parent 2 spoke to XMS’ expectation of a partnership with parents and 

educators. “It is our responsibility that whatever is being taught, you can add onto that or 

follow it up with the child (at home).” 

Through these interviews both parents highlighted how important it was for the 

school to highlight their expectations of parents. It was noted during the new parent 

orientation series, the expectations of parents and lead teachers is thoroughly explained in 

an effort to hold both parties accountable (Field note, lead teacher interview 3). Parents 

seem to be cognizant of their roles, acknowledging that this practice gives the lead 

teachers the opportunity to be fully immersed in their role supporting the child through 

the Montessori Method.  

The development of strong communication skills is an essential tool for parents 

and educators to possess. Both parents expressed that they were “quite pleased” with the 

overall communication from XMS to parents. Interestingly, parents seem to highly value 

the idea that lead teachers prioritize their time and commitment to being with the children 

in their Montessori environment (Field note, parent interview 2). These parents 

emphasized the communication tactics and their frequency at XMS have solidified their 

perceptions and belief in the school, “I have never gone through a period where I have 

wavered… I’ve only grown in knowing that this is the ideal match.” 

While both parents indicated that they are “much more comfortable” or “prefer” 

email, the communication styles that the lead teachers exercise “meet the needs” of the 
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parents. Parent 1 explained that their child’s lead teacher “has been very open to 

communicating with me and meeting my needs… I also think that the way in which she 

communicates is quite helpful.” Parent 2 explained that they are acutely aware that the 

lead teacher has multiple children in her classroom and therefore it is important that one 

family does not consume all of the educator’s time. When parent 2 sends an email the 

lead teacher “definitely gets back to me… it has never happened so far that there has 

never been any communication.” The idea of consistent communication has helped 

parents to “appreciate the value of interaction and asking questions.” Parent 2 elaborated 

to highlight this point, “through our communication, I am able to relate (to what is 

happening in the Montessori environment) … and that really helps because it’s like a 

teamwork.” This common understanding has led to educators and parents being 

appreciative of the specific roles that make the relationship successful. These parents 

valued the guidance and support that comes with knowing the expectations and 

boundaries of the parent and educator relationship as well as the relationship with the 

school. 

 Created Relationships. The final theme that emerged from the parent interviews 

was that the written communications impacted the early education environment because 

it created relationships between parents and educators.  Parent 2 explained to their child 

that the lead teacher and parents “work with each other.” This parent went on to state that 

their child “doesn’t feel that they are going in a very foreign environment. My child feels 

as much at home at XMS than at home, so that is really good.” This dynamic can be 

further described as a “bridge between home and school” a trait that both parents and 

educators seek to solidify. Parent 1 explained that their interactions with their child’s lead 
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teacher as well as with other educators at the school, have “only strengthened their 

perception of the school.” The opportunities for parents and educators to get to know one 

another leads to a sense of comfort and thus increased confidence in the school. Parent 2 

shared how grateful they are to know all of the individuals within XMS, “everybody 

knows everybody, everybody’s comfortable with everybody… you feel so much at ease.” 

This point was further stressed by the parent’s desire to be involved within XMS, “I’m 

interested in supporting the community overall because I feel a close tie to it.” 

Discussion 

Educators and parents serve as vital roles in a child’s early education. Through 

strong partnerships, both parties are able to foster a child’s growth and development in 

the Montessori environment. This study sought to understand the purpose of why parents 

and educators communicate and the impact this communication has. As data indicated, 

parents and educators primarily sought to (1) understand the Montessori Method and 

Montessori environment and (2) foster and strengthen relationships between both parties. 

By understanding the purposes, data highlighted distinct achievements from these 

communications: (1) set and clarified expectations, (2) created and built relationships, 

and (3) established and earned trust. Therefore, data emphasizes that with in-depth 

education parents and educators are able to achieve mutual understanding and trust, 

ultimately leading to strong, collaborative partnerships.  

Educating parents, on both pedagogical and practical concepts, serves as crucial 

building blocks when establishing relationships between parents and educators. Through 

a thorough new parent orientation and education from the time of enrollment, parents and 

educators are able to begin their journey at XMS on the same page (Field note, lead 
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teacher interview 3). It is believed that this practice allows both parties to enter their 

partnership with mutual understanding and respect (Field note, lead teacher interview 2). 

As Oostdam and Hooge (2013) accentuated parents are more likely to become supportive 

of educators when they understand what occurs in the education environment. 

Observations suggested that the use of setting, explaining, and enforcing expectations 

was appreciated by educators and parents (Field note, parent interview 1). As Rodriguez 

et al. (2014) emphasized, parents relish the opportunity to gain confidence in their 

expectations and abilities. Thus, the continuous practice of educating parents, regardless 

of tenue at XMS, proves to be an incredibly valuable tool in strengthening parent and 

educator relationships (Field note, lead teacher interview 3). 

Additionally, the use of setting responsibilities for both parents and educators, 

helps to identify the role-specific duties of this partnership. In doing so, XMS is able to 

achieve an appropriate balance between parents and educators, ensuring that there are 

suitable and equal expectations of both parties (Field note, parent interview 2). 

Furthermore, observations suggested that with pedagogical knowledge, parents are far 

more inclined to take a greater initiative to be involved at appropriate levels which 

ultimately support the growth and development of their child (Rodriguez et al., 2014).   

As research has described, parents should be viewed as potential partners with 

schools and educators, and it is regarded as sound educational practice to establish and 

develop collaborative relationships with parents (Cullingford & Morrison, 1999; 

Rodriguez et al., 2014). With appropriate boundaries and expectations in place, educators 

and parents have the opportunity to achieve relationships that are founded on mutual 

understanding, respect, and balance (Risko & Walker-Dalhouse, 2009). Since many 
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parents are eager to be involved in their child’s educational experience, it is critical that 

schools not only facilitate positive relationships but also provided parents with 

appropriate guidelines of involvement in their child’s early educational experience. When 

parents gain understanding about their child’s education and are given the opportunity to 

become involved, they are more likely to feel more secure about not only the school, but 

the educators as well.  

It is important to note that parenting is one of the most significant elements in a 

child’s development, therefore, the influence of parenting is not limited to the home 

environment. This knowledge helps to shape the relationships between parents and 

educators, highlighting that by working together, both parties have the ability to create a 

sense of consistency for the child, reinforcing the techniques and approaches at both 

home and school environments (Cullingford & Morrison, 1999).  

As expected, the objective of building, fostering, and maintaining relationships 

between parents and educators is a constantly evolving practice for schools and 

educators. Analysis and observations stressed that both educators and parents are trying 

their best to ensure that they have a positive influence on this relationship. It is critical to 

note that, for many parents, this is their very first experience with sending their child to 

school. Therefore parents, in this position, are incredibly eager, excited, and willing to do 

their very best in an effort to make this first educational experience successful for their 

child (Field note, parent interview 1). With this knowledge, is imperative that parents and 

educators are open to sharing and receiving feedback from each other in order to make 

necessary changes to their parenting and education practices that benefit the child 

(Oostdam & Hooge, 2013). Throughout the course of this study, observations highlighted 
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that parents at XMS are specifically drawn to the experience and expertise held by 

educators at XMS (Field note, parent interview 1). This concept aligns with the notion 

that educators pride themselves of being experts in the education field while importantly, 

parents are experts on their child (Oostdam & Hooge, 2013). By encouraging 

collaborative relationships from the very beginning, both parties are able to share their 

specific expertise, creating thoughtful and unique partnerships, which ultimately benefit 

the child and his/her early childhood education experience.  

Finally, observations indicated that educators and parents at XMS are striving for 

the same long-term goal when it comes to relationship development and communication 

tactics. Interestingly, educators and parents have very different preferences when it 

comes to the ideal method of communication. Parents specified that they would much 

rather use email and electronic messaging, such as e-newsletters, whereas educators seek 

in-person interactions. This disparity suggests that there must be a common ground where 

both educators and parents can communicate effectively. While neither educators nor 

parents proclaimed that their communication systems were flawed, observations show 

that it may be time for an evolution in communication methods (Field note, parent 

interview 2). The transition into newer communication methods could help to strengthen 

the bridge between school and home. Additionally, all educators have been teaching for 

at least ten years, therefore there may be a chance that educators have become stuck in 

their communicating styles and attempting new methods could be daunting (Field note, 

lead teacher interview 2). It is important that reflective practices are continuously utilized 

in an effort to refine communication practices over time. Data highlighted that 

communication between educators and parents is essential in establishing and cultivating 
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strong partnerships. Therefore, since communication serves as the backbone for these 

relationships it is imperative that communication tactics accurately reflect the needs and 

wants of both parties.  

Summary 

 The ultimate goal of this focused ethnography was to examine the impact that 

parent and educator interactions have on the early education environment at XMS. 

Through the use of an ethnographic model, I was able to focus on observing and 

analyzing the written communications between parents and educators. Additionally, I was 

able to obtain multiple e-newsletters which helped to identify the purpose of 

communication from XMS to parents. Both sets of written communications, e-mail 

correspondence and e-newsletters, provided a great deal of insight into the analysis of 

parent and educator interactions.  

After reviewing and analyzing the e-mail communications between parents and 

educators, I was able to identify four major themes: (1) progress, (2) checking-in, (3) 

gaining clarity, and (4) gratitude. Additionally, the e-newsletters provided insight into 

how the Montessori Method can be bridged between the school and home environments. 

Through the analysis of the e-newsletters, four themes emerged: (1) environments, (2) 

reminders, (3) encouragement, and (4) building and managing relationships. Each of 

these themes clarified the purpose of the written communication, helping to explain why 

parents and educators were corresponding with one another.  

Then, to further understand the impact that each piece of written communication, 

through the use of interviews, parents and educators provided detailed accounts of their 

perspectives, beliefs, and opinions of their relationships. Through the interviews it 
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became clear that the written communications had a profound and positive impact on the 

relationships between parents and educators. Parents identified that through their written 

communications with educators they were able to: (1) earn trust, (2) clarify expectations, 

and (3) create relationships. Similarly, educators shared many of the same outcomes, 

noting that written communications with parents have helped to: (1) define expectations, 

(2) construct of relationships, (3) differentiate XMS, (4) establish professionalism, and 

(5) found trust. Furthermore, these significant themes verified what was found in both the 

analysis of written communications as well as the fieldnotes recorded throughout the data 

collection process.  

By highlighting the outcomes of each parties’ interactions, it was evident that 

written communications have an influence on the parent and educator relationship. More 

importantly, both parents and educators are seeking to fulfill the same goals while 

participating in this specific relationship. In the next chapter I will provide a detailed plan 

which will help to strengthen the bond between parents and educators. The solutions 

provided will consider the shared desires that both parents and educators have to be equal 

partners in the child’s education experience.  

  



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

99

CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 

Introduction 

 This chapter will address the study’s aim by recommending a proposed solution, 

describing procedures for implementation, and discussing practical, research-related, and 

leadership-related implications. The chapter will close with a final summary and 

conclusion of this dissertation in practice.  

Aim of the Study 

As previously stated the long-term goal of this study was to identify the ways that 

parents influence Montessori early childhood educational environments. The aim of this 

dissertation in practice was to provide information to XMS’ leadership that will help 

them develop parent and educator events that will promote partnerships between both 

parties. Therefore, by crafting unique events that parents and educators can attend, both 

parties will have the opportunity to learn from one another, build relationships, and 

ultimately develop trust and respect in one another. Through achievement of these 

specific goals, parents and educators we be more poised to work together thus building 

lasting partnerships which will support the child’s development and growth in the early 

childhood learning environment.  

Proposed Solutions 

Written Communications 

 An important element that parents and educators highlighted was the benefits of 

parent education while being a member of the XMS community. Research has 

emphasized that parents are more inclined to be supportive of educators when they 

understand the pedagogical characteristics of the education environment (Oostdam & 
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Hooge, 2013). Furthermore, “effective communication between teachers and families 

provide the two parties with a deeper understanding of mutual expectations and 

children’s needs… This enables both parties to effectively assist children and to establish 

a basis of cooperation” (Leenders et al., 2019, p. 520). As research indicated, the need for 

pedagogical and practical information and knowledge is essential, thus the first proposed 

solution aims to define specific topics, questions, and themes that are relevant to the 

Montessori parent at XMS.  

 Over the month-long data collection period, e-newsletters sent out by XMS 

averaged an open rate of 76.2% by the parents. With the high average open rate, which 

only covered a limited number of topics, it only makes sense that XMS should capitalize 

on its engaged audience and provide more digital information that parents can access on a 

bi-monthly or monthly basis. Additionally, both parent participants emphasized that their 

preference in communication methods is via email. These reasons identify support for 

strengthening e-newsletter written communications. 

Targeted e-Newsletter Campaigns 

Educators and parents placed a great deal of importance in delivering and 

receiving pedagogical information as it pertains to the Montessori environment and 

Montessori Method. Additionally, it may be beneficial for parents to understand the 

Montessori Method and how it can be applied within their own family dynamic and home 

environment. As the generations of parents continue to evolve so too does their 

experience with technology and electronic methods of communication. Fleming (2012) 

identifies how digital technology provides school leaders with a “growing variety of 

methods” in which educators can “connect with parents anywhere and anytime” (para. 1). 
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In alignment with this theme, educators must re-evaluate how they communicate with 

parents and deliver important information and knowledge. Using this concept, it will be 

advantageous for XMS to create targeted e-newsletter campaigns to help direct the 

valuable information that educators strive to transfer to their eager parent community. 

The following topics can serve as starting points when determining the needs of parents 

and the family home life: 

1. How To: Involve Your Child in Your Home Environment 

2. How to: Have a Montessori Meal with Your Child 

3. How to: Pack a Lunch with Your Child 

4. How to: Prepare a Meal with Your Child  

5. How to: Setup a Play Area Like a Montessorian 

6. How to: Create a Montessori Garden 

These topics seek to bridge the gap between home and school, helping to create 

continuous expectations between home and school. Parents will be given the guidance 

and direction in an effort to apply the Montessori Method into their daily lives, outside of 

XMS. It will be important that each e-newsletter contains photos and videos in order to 

provide a deeper understanding of the presented topic. Additionally, educators should 

write the e-newsletter while keeping the parent in mind, simplifying the instructions and 

guidance so that the parent is able to successfully implement these practices and routines 

into the daily family life. Finally, all educators should be readily available to provide 

support and answer questions that parents may have with regards to each ‘how to’ e-

newsletter. It is important that parents feel encouragement so that they are inclined to 

take an initiative to be involved and participate themselves.  
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Increased Social Media Presence  

 Research has shown that it is extremely valuable for schools to distinguish 

multiple methods of communication in an effort to reach the diverse community of 

parents which it serves (Fleming, 2012). Schools now have the option to “provide a menu 

of offerings” so that parents have the opportunity to pick and choose based on their 

personal preferences (Exley & Willis, 2018, para. 16). Through the use of social media 

tools educators and parents have the opportunity to “cross home and school settings” by 

“making visible the child’s learning in easy, effective, and continuous ways” (Exley & 

Willis, 2018, p. 100-101). Therefore, in alignment with strengthening the e-newsletter 

written communications, it was deemed beneficial for XMS to integrate their social 

media accounts to reflect the themes that are written about in the e-newsletters. 

 By using the concepts of the e-newsletters to drive the social media posts, XMS 

will have the opportunity to reach parents (both current and prospective) on many 

different levels. Additionally, by using social media outlets such as Instagram, Facebook, 

and Twitter, XMS will be able to highlight how the school (1) applies the Montessori 

Method, (2) the work of the children in the XMS Montessori environments, and (3) how 

XMS is different from other early childhood education environments. The use of social 

media could potentially provide for many valuable outcomes for XMS. First, social 

media allows educators to provide parents with short and concise messages that will be 

delivered in manageable pieces for parents to digest and understand. Second, social 

media can help to share expert knowledge and advice to a wide variety of parents, 

including prospective parents. Finally, this method will also allow parents to easily see 
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and share photos and videos that highlight their child in the XMS Montessori 

environment. 

 It will be critical that XMS curate these social media posts so that they reflect the 

high-quality and integrity of the school in which it represents. XMS will need to put 

meticulous effort and thought into its messaging to ensure that the social media postings 

showcase high quality images and captions. Additionally, in alignment with XMS 

policies, any child that appears in e-newsletters or social media postings has parent 

permission for their image and likeness to be featured in XMS materials as well as social 

media postings. 

Educator & Parent Events 

 Both educators and parents noted the importance of the mandatory new parent 

orientation series which all new families must attend and participate. It was stated by lead 

teachers that the new parent orientation series helps to educate parents on the principles 

of the Montessori Method, how XMS applies the Montessori Method, and sets 

expectations and boundaries for both parents and educators as they begin their 

partnership. These formal events serve as important stepping stones in a parents’ 

understanding of Montessori education and XMS. While educators and parents noted the 

value of these formal events, it may be beneficial for XMS to introduce and implement 

informal parent and educator events. Through informal events, parents and educators will 

be presented with the voluntary opportunity to further strengthen their relationships and 

develop deeper, personal bonds. Community events can be viewed as a vital tool in 

building a strong community of parents and educators. Bempechat and Shernoff (2012) 

noted that communities of parents and educators can “operate as a form of social capital 
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in which individuals share tangible and intangible resources to enhance their children’s 

learning” (p. 329). By providing the space for parents and educators to come together in 

informal and social settings, all parties have the opportunity to build relationships and 

learn from one another’s experiences. 

The following list identifies potential opportunities for parent and educator events 

and the specific time of year that the event could take place: 

1. Welcome Back to School (September) 

2. Fall & Spring Clean-Up (Once a Season) 

3. Picnic in the Park (Fall, Spring & Summer Months – weather permitting) 

4. Winter Social (January) 

5. End of the Year Celebration & Picnic (May) 

6. Afternoon in the Garden (Summer Months) 

The following sections will describe in detail the specifics of each event.  

School-Wide Community Events 

 In an effort to build and maintain a strong community of parents and educators, it 

is important for XMS to develop and sustain events that bring the community together. In 

order to promote community and relationship building, XMS can plan and organize 

school-wide community events such as Picnic in the Park or Afternoon in the Garden. 

These events could be scheduled once a month and after school so that all families are 

able to attend (considering work and family life schedules). XMS can plan for these 

events to be on school grounds, in the school garden area/outdoor environment or XMS 

can organize for these events to take place at a local park. Additionally, the school can 

choose to make these events as simple or elaborate as they would like. XMS could 
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encourage families to bring snacks or pack picnic meals, bring toys, or organize games. 

To build upon this solution, XMS could also consider developing a planning committee 

with a few parents and educators. In doing so, XMS would be able to apply shared 

leadership between both parties by giving both educators and parents the opportunity to 

share their opinions and expertise. This small group could meet on a regular basis to 

organize, plan, promote these school-wide community events. Through the 

implementation of a planning committee, XMS creates another opportunity for parents 

and educators to work together as well as learn from one another. Both parties are seen to 

offer valuable information that will help to shape the decision-making process at XMS. 

The following events will outline how the XMS community can come together in social 

settings to develop relationships and contribute to the community.  

 Welcome Back to School. This event can be viewed as an event that launches the 

start of a new school year. During this event parents, children, and educators can come 

together on a Friday afternoon or evening to participate in an outdoor social event, 

weather permitting. XMS would have the option to make this event as simple or elaborate 

as they would like. There is the opportunity to develop this event into a carnival or it can 

just be a simple gathering for families to come together to celebrate the start of the school 

year. Predicated on how XMS decides to craft this event, the necessary financial and 

personnel resources, budget restrictions, and event organization would need to be 

defined. Therefore, the proposition of this solution is a starting point for XMS to further 

develop based upon the needs within the community of parents, families, and educators.  

 Fall & Spring Clean-Up. During both parent and lead teacher interviews, each 

party stressed the parental desire to volunteer and contribute to the XMS community. 



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

106

Parents are eager to provide support and offer their unique skill-set to help the lead 

teachers and the greater XMS community. Implementing events such as fall and spring 

clean-ups, will give parents the opportunity to contribute to the community. XMS would 

be able to coordinate a date that would be appropriate (mostly probably a Saturday), 

taking in to account weather and timing, so that parents who want to participate have the 

chance to do so. Educators should be encouraged to attend, but may not be required, 

unless deemed necessary by the Head of School.  

 At the fall and spring clean-ups, XMS could provide a list of tasks that need to be 

completed in an effort to prepare the garden space for the upcoming season. Parents 

could volunteer to bring their own gardening tools and equipment in an effort to 

streamline the process and ensure that all individuals have the appropriate materials to be 

successful at the clean-up. Most importantly, parents should be encouraged to bring their 

children with them to this event (children currently attending XMS as well as their 

siblings). During the fall and spring clean-ups all community members will have the 

opportunity to come together, build relationships, and better the XMS environment; 

providing all members with purposeful work while also strengthening the community.  

 End of the Year Celebration & Picnic. The End of the Year Celebration & 

Picnic is an event that XMS already organizes, however, due to COVID-19 this event 

was put on an indefinite hold. That being said, when XMS deems that it is safe to 

reinstate this event, they should. The End of the Year Celebration & Picnic serves as an 

event where families and educators can celebrate the graduating kindergarteners and the 

accomplishments of all XMS students during the school year. In the past XMS has 

utilized two options for the picnic portion of the event: (1) families bring a dish to share 
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and everyone who attends participates in a potluck style dinner or (2) families pack a 

meal for their immediate family to share. Both options were successful, however that was 

based on the families during that time. It would be important for XMS to gather 

information from its families to determine which option would be best suited for the 

XMS population at the time.  

 XMS should strongly encourage all families to attend this event and should make 

this event mandatory for all educators to attend. It is important that XMS place value on 

this event and the benefits of all members of the community coming together to finalize 

the completion of another school year. It can be assumed that a majority of families will 

prioritize this event and ensure that they are able to attend.  

Parent & Educator Events 

 Events that give parents and educators (without the presence of children) the 

opportunity to get to know one another and develop personal bonds, to build and earn 

trust, may also be a valuable tool.  

Winter Social. An adult only event, such as a winter social, could provide a space 

for parents and educators to converse on more personal levels. The winter social, could 

take place during a Friday evening, after school, and on school grounds. This would 

provide parents with an adult-only social event, allowing them to get to know other 

parents in the community as well as XMS educators. A month before the event, XMS 

should send out an electronic sign-up to parents to RSVP their attendance. All parents 

who choose to attend could be responsible for bringing beverage and an appetizer to 

share with the other guests in attendance. Therefore, the sign-up could also include a 

space for parents to volunteer to bring a beverage and/or appetizer to share with all those 
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who choose to participate in this evening event. These tactics, in the spirit of shared 

leadership, would place more responsibility on the parents to bring the event together, 

rather than XMS being responsible for providing all of the elements for the event. In this 

case, XMS would simply provide the space for parents and educators to gather together 

in an informal and relaxed setting.  

Stakeholders Related to the Solutions 

 The majority of stakeholders related to the proposed solution consists of internal 

stakeholders within XMS: parents, students of XMS, and educators of XMS. These 

individuals have a direct influence on the positive and negative outcomes of the outlined 

solutions. It is important that internal stakeholders are invested and committed to the 

proposed solutions in order for each solution to be successful. Therefore, it is crucial that 

when planning the implementation of the proposed solutions, the Head of School 

evaluate how internal stakeholders will receive the information and events. In particular, 

the added time commitment of each event and the development of additional 

communication that would be placed on educators. Considerations regarding how 

educators would be compensated for that time will be an important element for leadership 

to assess. Additionally, the Head of School may need to re-evaluate and adjust 

implemented solutions so that they best fit and serve the internal stakeholders of XMS. In 

congruence with these factors, continuous communication between the Head of School 

and internal stakeholders will be key to the success of the solutions posed to strengthen 

parent and educator relationships. The Head of School should be open to receiving and 

implementing feedback that educators and parents provide so that the solution best serves 

the XMS community members.  
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 There are a few external stakeholders that are important to note. For the purposes 

of this study, external stakeholders have been defined as extended family members (i.e. 

grandparents, aunts, uncles) and prospective families. With the implementation of the 

proposed solutions, external stakeholders will most likely be in communication with 

currently enrolled XMS families about the proposed e-newsletters, social media postings, 

and XMS events. This knowledge, may drive external stakeholder opinions about XMS, 

potentially strengthening how the school is viewed in the community. By placing a 

significant amount of time and energy into strengthening parent and educator 

relationships through the proposed solutions, XMS will have the opportunity to shape 

external stakeholder views, perceptions, and opinions about the organization.  

Factors for Consideration 

 There are a number of factors that will need to be taken into consideration in 

order for the proposed solutions to be effective and successful. The factors include: 

practicality of the solutions, resources for the solutions, policies affecting the proposed 

solutions, and potential barriers and obstacles. Each of these factors should be considered 

and evaluated to ensure successful implementation of each solution.  

Practicality of the Solutions 

 The solutions proposed in this study are either extensions of what is already being 

done or is a refinement of activities that have been engrained within the culture of XMS. 

Therefore, the solutions provided as a part of this study are not out of the norm and 

should prove to be practical and attainable for XMS to implement successfully. 

Additionally, the proposed solutions are remedies that many schools, including XMS, 

already have in place. There should be little adjustment necessary in order for parents and 
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educators to participate in the written communication strategies as well as increased 

social events. Finally, both parties play a key role in the details of the events to ensure 

that there is shared responsibility. As the events are described, the success of the events is 

shared between educators and parents. 

Resources for the Solutions 

 The purpose of the proposed solutions is to strengthen the bonds between 

educators and parents through familiar and attainable means. With this in mind, the hope 

of these proposed solutions aims to be resourcefully responsible. The targeted e-

newsletter campaigns and social media postings are in alignment with practices that XMS 

previously used or is currently using. Therefore, this proposed solution only seeks to 

specify and target the information that is already being distributed to parents. With the 

increased suggested topics, additionally resources will require that all educators become 

involved in an effort to contribute to each written communication campaign. That being 

said, this contribution is minimal because educators should be able to draw upon their 

knowledge of the Montessori Method and early childhood development. Additionally, 

educators should be able to capture photos and videos while in their Montessori 

environment at XMS.  

 With regard to the educator and parent event proposed solutions, these were 

created with both parties in mind. For the purposes of this study, it was proposed that 

XMS mainly provide a space and purpose for parents, families, and educators to come 

together. The parent’s role then, is to provide additional resources such as tools, snacks, 

or meals. Under this model, XMS has the ability to determine its financial responsibility 

when it comes to each event. For example, with regards to the Welcome Back to School 
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Event or the End of the Year Celebration, XMS may choose to invest in decorations, 

music, activities, food, and beverages. However, for a majority of the proposed events, 

there is a shared responsibility between parents and educators in ensuring the details and 

success of each event.  

Policies Affecting the Proposed Solutions 

 At this time, there are temporary policies that would immediately affect the one of 

the proposed solutions. Due to the COVID-19 pandemic, social gatherings are strictly 

prohibited in an effort to mitigate the transmission risk of the virus. However, when there 

is no longer a threat of COVID-19, XMS will be able to reinstate social events and 

gatherings. When XMS deems it safe to do so, the school can add the parent and educator 

social as well as school-wide community events to the official school calendar.  

 Another policy that may affect the proposed solution is the high standard of 

professionalism that XMS expects from all of its staff members. Specifically, the policy 

states that “employees shall not contact a student or a member of the student’s family 

except in the performance of the employee’s job duties. If a student of a student’s family 

member contacts an employee for any purpose other than to discuss something within the 

scope of the employee’s job, the employee must decline to discuss the matter and refer 

the student or family member to the Head of School” (XMS, 2020, p. 29). Given this 

policy, it would be helpful for leadership at XMS to provide guidance about educator 

conduct while attending parent and educator social events. Since XMS places a high 

standard on staff professionalism, XMS’ leadership may need to develop additional 

policies that will help to outline the various codes of conduct that educators are expected 

to uphold. With the implementation of social events and gatherings, educators must be 
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very careful to maintain the boundaries that exist within each professional relationship 

between parent and educator. Educators must use their work email accounts and parents 

should respect the parameters that are in place.  

Potential Barriers and Obstacles 

Written Communication Solutions 

 The written communication solutions should not provide significant barriers in the 

implementation process. The most prominent obstacle within the written communication 

solution is the time and energy that will be needed to create and craft meaningful e-

newsletters and social media postings. Leadership at XMS will need to determine how to 

divide this work load so that educators have a voice in the written communications while 

also sharing the responsibility of writing. It is suggested that at the beginning of the 

school year, the Head of School provides educators with a list of relevant topics that will 

be featured in the e-newsletters and social media positions for the school year. With this 

list, educators will be given the opportunity to select what topics they are interested in 

writing about and will therefore be given sufficient notice and time to complete the 

writing project. This also allows educators the chance to appropriately plan and gather 

necessary materials (i.e. articles, photos, videos) to be able to write a high-quality and 

engaging e-newsletter and/or social media posting. Additionally, in order to maintain 

exceptional written materials, it will be critical that the Head of School finalize any 

written communications before they are sent out to currently enrolled families. Therefore, 

it is important to note that time and energy will be significant factors in the successful 

implementation of this solution. XMS will need to create routines that will promote 
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written communication solutions without deterring from the educator’s priority of being 

present and attentive in his/her Montessori environment.   

Educator & Parent Event Solutions 

 The implementation of an increased number of educator and parent events could 

be a potential burden and time commitment for all educators, especially if XMS deems 

that these are mandatory events for all educators to attend. It will be important for 

leadership at XMS to pre-determine how many events educators are expected to attend as 

well as if any events should be mandatory. Since the goal is to further develop educator 

and parent relationships, it is critical that educators make it a priority to attend social 

calendar events. That being said, the proposed solutions suggest 10-12 events per school 

year, thus requiring educators to attend an event at least once a month. XMS leadership 

along with its educators should come to some common ground to determine a balance for 

educators and the school’s expectations. This highlights how XMS can utilize shared 

leadership with regards to the school leadership and its educators. Under this proposed 

solution, both parties share responsibility in ensuring the success of the targeted e-

newsletter campaigns as well as the social media postings. By asking for educator input, 

XMS can gain valuable input with regards to what topics and concepts are important and 

relevant to each of its educators.  

Building Support for the Proposed Solutions 

 An important element of the XMS community is the emphasis on partnerships 

between educators and parents from the initial point on enrollment. Educators and parents 

are driven to be a part of the community, building lasting relationships between their 

children, other parents, and educators. By stressing the need for both parties to work 
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together from the first event of the new parent orientation series, both educators and 

parents are held to a high standard in building and maintaining strong relationships with 

one another. Using this expectation, XMS can utilize the proposed solutions as means to 

which educators and parents can deepen their bonds and relationships. Additionally, as 

the data suggested, parents are eager and willing to be active and contributing community 

members within XMS, therefore the implementation of the proposed solutions will 

provide parents with opportunities to become involved. Educators also sought ways in 

which parents could become involved members of their child’s Montessori environment 

and community. The implementation of the proposed solutions will help to create a 

bridge between what happens at XMS and what happens at home thus linking both 

environments, creating consistency and continuity.  

 It should also be noted that it is important for educators and parents to have an 

input about each solution. With regards to the written communication solutions, 

educators are able to identify concepts and themes that are directly relevant to their 

current class of children, population of parents, and classroom culture. This allows 

educators to tailor their knowledge and information in an attempt to educate parents 

about topics that are directly affecting and influencing their specific Montessori 

environment. On the other hand, both proposed solutions serve as voluntary activities that 

parents can determine when they want to be participants. Therefore, the proposed 

solutions do not require parents to devote excess time or energy; rather parents have the 

option to tune in or be present when it best serves them and their family dynamic.  

 In alignment with these reasons, it is the hope that the proposed solutions will be 

well received and successful once XMS decides to implement them. Both solutions aim 
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to benefit both educators and parents, allowing for each party to experience benefits 

throughout the entire school year.  

Implementation and Timeline of the Proposed Solutions 

 Due to the nature of the proposed solutions, XMS is at liberty to determine when 

each solution is implemented within the community, whether that be immediately or in 

the future. This study suggests that XMS uses the next five months to wait for COVID-19 

to no longer be a threat to the greater community, especially when considering the 

proposed solutions of social, community gatherings. Additionally, within this time frame, 

XMS along with its leadership, will have the opportunity to carefully plan as well as 

determine necessary topics, themes, and concepts that the school would like to address 

and share. Therefore, the next five months could serve as a critical time for XMS to 

develop calendars and timelines that would be conducive to a successful launch of the 

proposed solutions.  

 Figure 1 presents a potential timeline for XMS to follow in an effort to begin the 

implementation of the written communication strategies. Under this timeline, XMS’ 

leadership would take the summer months to determine what concepts and educational 

themes the school wants to emphasize over the course of the school year. During this 

time, the Head of School should develop a list of topics that she could present to 

educators during the staff back-to-school orientation in August. When educators are 

presented with the list of topics, they will be able to decide which topic they would like to 

focus on, research, and write about. Additionally, it would be the hope that early planning 

will give educators the time to plan accordingly throughout the duration of the school 

year. Then, throughout the course of the school year, XMS’ Head of School and 
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educators, would publish written content on a weekly and monthly basis, ensuring that 

the school is providing consistent and regular communication with parents.  

Figure 1 

Timeline for e-Newsletter and Social Media Implementation Solutions 

 

June & July 2021

Head of School develops list of topics for e-newsletters 
and social media postings

August 2021

Head of School presents list of topics to educators; 
assigns topics for each month of the school year

Educators choose desired topics; begin research (if 
necessary)

2021-2022 School Year

Head of School edits and approves all written 
communications before scheduled campaigns

Educators (1) collect photographs and videos; write 
captions for social media postings (weekly basis) and (2) 
take turns writing e-newsletter articles for monthly parent 

subscription



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

117

 Figure 2 provides a sample nine-month calendar to illustrate how XMS might 

schedule the proposed solution of educator and parent social events. As the table 

highlights, XMS has the option to schedule at least one social event a month, providing 

educators and parents ample opportunities to come together. In this proposed 

implementation, only one event was scheduled per month in order to account for both 

educator and parent schedules outside of school hours. Additionally, events were not 

scheduled during the months of December (in consideration for the holidays) and 

February. The hope is for these off months to provide for some balance, especially during 

the winter months. Ultimately, it is up to the leadership at XMS to determine the best 

schedule and plan for events that are applicable to the school’s population of families and 

educators. XMS’ Head of School should determine what events are meaningful in an 

effort to maximize the impact and success of educator and parent social events.  

Figure 2 

Proposed Implementation of Educator & Parent Social Events 

 

• September Welcome Back to School
• October Picnic in the Park
• November Fall Clean-Up

Fall

• January Winter Social 
Winter

• March Picnic in the Park
• April Spring Clean-Up
• May End of the Year Celebration

Spring

• June Afternoon in the Garden
• July Afternoon in the Garden
• August Afternoon in the Garden

Summer
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Evaluation of the Proposed Solutions 

This study proposes two distinct solutions that rely on three specific groups of 

XMS: leadership, the educators, and the parents. By applying the concept of shared 

leadership to each solution, it is apparent that each solution has the potential to be 

successful as long as each party achieves their exclusive responsibilities. For the purposes 

of this study, there are three goals that should be met: 

1. Reach an average of 80% opens on all e-newsletter campaigns (an increase of 

3.76% from the average percentage of opens) 

2. Increase social media statistics: 

a. 50% increase in followers 

b. 20-40% increase in likes and comments 

c. 20% increase in shares 

3. Attendance of 75% of XMS’ school population in attendance at all planned 

social events 

A feasible timeline of evaluation is 12-months. Evaluation will be recorded over 

the course of the 12-month timeline in assessing the success of part of the solution 

applications. In order to gain a full understanding of the solutions and its achievement, 

leadership should carefully track each implementation throughout the course of the nine-

month school year; see Appendix H. As Appendix H highlights there are monthly 

responsibilities for leadership and educators at XMS. While the Head of School holds a 

majority of the responsibilities, educators have a very important role in the monthly 

success of both the written communications and social events.  
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An important responsibility of XMS’ Head of School is to maintain diligent 

recordkeeping of all written communication campaigns and social events. When written 

communication campaigns are scheduled, XMS’ Head of School should use the 

necessary tools to track valuable data. This includes, but is not limited to, (1) the amount 

of opens and clicks of each e-newsletter sent and (2) the number of likes, comments, and 

shares per social media posting. This information will help to shape how XMS proceeds 

with future topics and/ or ideas, by identifying what peaks the interest of parents. On a 

similar note, the Head of School should also maintain detailed notes about every 

scheduled educator and parent event. Again, valuable information should be recorded to 

help explain the success or failure of each event, data such as (1) who and how many 

parents RSVP, (2) who and how many parents attend, (3) which educators attend, and (4) 

additional feedback that was provided by educators and/or parents. By using this 

proposed timeline model, leadership at XMS has the opportunity to carefully evaluate, on 

a monthly basis, how each parent and educator event is received by the XMS community. 

Additionally, the school will be able to make necessary adjustments, whether that be 

during the current school year or for the upcoming school year. Furthermore, by 

maintaining careful records, XMS will be able to carefully assess the success rates of 

each topic and event in an effort to make informed decisions that best reflect the needs 

and wants of the community.  

Implications 

Practical Implications 

 The goal of this study was to provide solutions to the real-world problem of 

strengthening educator and parent relationships. With practical options, this study sought 



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

120

to benefit the greater good of the XMS community by creating an environment which 

promotes strong relationships between educators and parents that encourage shared 

leadership. As parenting styles and practices evolve, it is important that both educators 

and parents have mutual knowledge, understanding, and trust so that partnerships 

between both parties can be successful. With a comprehensive understanding of parenting 

styles, especially those that are prominent in today’s current society, this study 

specifically developed solutions that would strengthen relationships, regardless of the 

parenting style that parents utilize.  

Since the focus of this study was within a small Association Montessori 

International (AMI) accredited Montessori school, the information gathered will help 

leadership to strengthen the bridges between school and home, thus supporting shared 

leadership between educators and parents within the XMS community. In alignment with 

this goal, the proposed solutions provide practical applications for relationship building. 

Through a stronger sense of understanding and trust, it is the hope that parents and 

educators will be able to relinquish some tendencies of control when it comes to a child’s 

education.  

Implications for Future Research 

  It is important to note that this study serves as an important tool for schools to 

provide critical foundations for relationship building between educators and parents.  

Implications for future research would include determining the long-term success rates of 

the proposed solutions. Future research could focus on what kind of outcomes occurred 

once educators and parents had multiple opportunities to gain increased pedagogical and 

practical knowledge, as well as opportunities for socialization to develop deeper 
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relationships. Additionally, future research may also need to consider how the specific 

parenting styles effect the dynamics of individual educator-parent relationships. This 

would help XMS to determine necessary adjustments to continue the promotion of strong 

educator-parent relationships that have positive impacts on the school community.  

Implications for Leadership Theory and Practice 

 This study offers evidence that education and communication between educators 

and parents serve as vital elements in building lasting relationships. First, by educating 

parents on pedagogical and practical concepts, parents are able to develop a 

comprehensive understanding of the Montessori Method, the Montessori educator, and 

the Montessori environment. With this knowledge, parents are better equipped to 

comprehend this specific method of education while also gaining trust in the educator. 

Second, parents are eager and willing to be partners in order to build strong relationships 

with educators. In this case, both parties understand that each plays a vital role in the 

dynamic relationship and therefore share responsibility, share expertise, and share 

leadership.   

 With the knowledge that both parties are invested in building and maintain strong 

relationships, the application of shared leadership is especially useful. Under the shared 

leadership model, both parties are called upon to share their expertise in an effort to 

provide realistic solutions. Therefore, through the use of targeted e-newsletters and 

increased social media postings, educators are able to share their knowledge and 

expertise and parents are able to review and apply each of the presented concepts and 

themes. This practice alone, gives educators and parents the opportunity to work as a 

dynamic and multi-directional group, rather than as separate individuals or groups that 
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are in conflict with one another. Furthermore, the implementation of social events 

between educators and parents provides the time and space for both parties to deepen 

their relationships through mutual understanding, knowledge, and trust.  

Summary of the Dissertation in Practice 

 Parents have always played a vital role in a child’s education and school life. Both 

parents and educators should be seen as partners in a child’s education and development 

and it is therefore imperative that both parties find ways to work together so that the child 

can succeed. Research has always emphasized the importance of this relationship, 

however, the relationship between parents and educators has always been complex and 

evolving. As this study highlighted, an important and contributing layer in understanding 

the parent and educator relationship is the different parenting styles that parents adopt to 

raise their child. Since each parent chooses to raise their child using different techniques 

and values, it is important for educators to understand the elements that contribute to the 

dynamic relationships between parents and educators.  

 The purpose of this study was to examine educator and parent interactions in a 

Montessori school. The aim of his study was to identify the ways that parents influence 

the Montessori early childhood educational environments in order to provide information 

to XMS’s leadership which would help them to develop parent and educator events that 

will promote partnerships between both parties. The goal of these parent and educator 

events is to provide the time and space for parents and educators to learn from one 

another and have the opportunity to implement change that would support each’s child’s 

development and growth.  
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This study utilized a qualitative, focused ethnography research design to better 

understand the daily interactions between parents and educators. The population under 

study was drawn from the two locations of XMS Montessori, an Association Montessori 

International (AMI) accredited school. By observing parent and educator 

communications in a non-direct way, I was able to gain a full understanding of this 

specific population within the XMS organization. Additionally, I was able to observe 

participants behavior on their terms, providing me with an honest reflection of how these 

parties interact on a daily basis. 

The data for this study was collected during a one-month time frame at the 

beginning of the 2020-2021 school year. Three specific forms of data were collected 

during the month: (1) parent-educator e-mail correspondence, (2) e-newsletters sent from 

XMS, and (3) parent and educator semi-structured interviews. Both written 

communication data and semi-structured interviews provided me with a rich pool of data.  

Through the analysis of the collected data I was able to gain insight into the 

parent and educator interactions within XMS. It became clear that the written 

communications served a specific purpose which helped to explain why parents and 

educators corresponded with one another. Specifically, parents and educators sought to 

learn more from one another with regards to the Montessori education and environment, 

as well as gain clarity about XMS’s policies and expectations. With this deeper 

understanding of parent and educator communications, I was able to conduct interviews 

with three lead teachers and two parents. The data collected from each interview helped 

to confirm the findings of the written communications. Both parents and educators sought 

to create and strengthen their relationships by establishing high levels of trust and respect. 
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Finally, both sets of data were further confirmed by what was noted in the fieldnotes 

documented throughout the data collection process. The findings from the data collection 

analysis highlighted that written communications between parents and educators do in 

fact influence their relationship. More importantly, both parties share the same intentions 

of developing trust and building strong relationships. By accounting for each precise 

finding, I sought to create unique yet specific solutions to help parents and educators 

meet their goals.  

This study proposed two distinct solutions: (1) written communication – targeted 

e-newsletter campaigns and increased social media presence and (2) implementation of 

educator and parent social events. While each solution proposes a significant increase in 

time, energy, and commitment, it is the hope that future implementation will lead to 

stronger partnerships between parents and educators. To further this point, each solution 

was created to require the participation of three specific groups: XMS’s leadership, 

educators, and parents. All three parties have important roles in ensuring the success of 

each specific application. Furthermore, by asking all three parties to come together, each 

solution gives XMS the opportunity to further implement shared leadership within the 

organization.   
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Appendix A 

Interview Guide – Lead Teachers 

1. What impacts the XMS learning environment in a good way? 

2. What impacts the XMS learning environment in a bad way? 

3. How do you think the messages you send to your student’s parents through email, 

notes, letters, and newsletters, influence the learning environment at XMS? 

4. How do you think the conversations you have with your student’s parents during 

pick-up and drop-off influence the learning environment at XMS? 

5. How do you think the interactions you have with your student’s parents during 

non-daily school events influence the learning environment at XMS? 

6. How do your interactions with other parents that are not your student’s parents 

influence the learning environment at XMS? 

Interview Guide – Parents  

1. What impacts the XMS learning environment in a good way? 

2. What impacts the XMS learning environment in a bad way? 

3. How do you think the messages you receive from your child’s teacher through 

email, notes, letters, and the newsletters influence the learning environment at 

XMS? 

4. How do you think the conversations you have with your child’s teacher during 

pick-up and drop-off influence the learning environment at XMS? 

5. How do you think the interactions you have with your child’s teacher during non-

daily school events influence the learning environment at XMS? 



PARENTS, EDUCATORS, AND THE MONTESSORI ENVIRONMENT 
 

 
 

143

6. How do your interactions with other teachers that are not your child’s teacher 

influence the learning environment at XMS? 
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Appendix B 

Institutional Review Board Certificate   
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Appendix C 

Letter Requesting Permission to Conduct Study within an Organization 
 

August 10th, 2020 
Mrs. X 
Head of School at XMS 
 
RE: Permission to Conduct Research Study 
 
Dear Mrs. X: 
 
I am writing to request permission to conduct a research study at your Montessori school. 
I am currently enrolled in the Doctorate of Education in Interdisciplinary Leadership at 
Creighton University in Omaha, Nebraska, and am in the process of writing my 
Dissertation in Practice. The study is entitled The Parent-Educator Relationship in a 
Montessori Education Environment: A Focused Ethnography. 
 
I hope that the school administration will allow me to recruit five lead teachers for me to 
collect written communications from over the course of four weeks. Additionally, at the 
end of the four weeks, I will need to recruit the parents who engaged in written 
communications with each lead teacher. I also hope to recruit two lead teachers and two 
parents for me to interview following the observation portion of the study. Interested lead 
teachers who volunteer to participate, will be given a consent form to be signed by the 
individual and returned to the primary researcher at the beginning of the observation 
and/or interview process. Parents who volunteer to participate in the interview portion 
will also be given consent forms to be signed and returned to the primary researcher.  
 
If approval is granted, lead teachers will allow the primary researcher to analyzed his/her 
written communications with parents during the course of four weeks. The written 
communication analysis process should take no longer than four weeks. The interview 
process should take no longer than two weeks. The interviews will be conducted outside 
of the XMS school building and school hours. The results obtained from the observation 
and interview portions will be pooled for the data of this dissertation. All individual 
results of this study will remain absolutely confidential and anonymous. Should this 
study be published, only pooled results will be documented. No costs will be incurred by 
either your school or the individual participants.  
 
Your approval to conduct this study will be greatly appreciated. I will follow up with a 
telephone call next week and would be happy to answer any questions or concerns that 
you may have at that time. You may contact me at my email address: 
RuwaniGoonetilleke@creighton.edu. 
 
If you agree, kindly sign below and return the signed form in the enclosed self-addressed 
envelope. Alternatively, kindly submit a signed letter of permission on your institution’s 
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letterhead acknowledging your consent and permission for me to conduct this study at 
your school. 
 
Sincerely, 
Ruwani Goonetilleke 
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Appendix D 

Participant Information Letter 
 

Dear Participant, 
 
You are invited to participate in a research study investigating how parent and educator 
interactions impact the early education environment at X Montessori School. Since 
educators and parents share a dynamic relationship, this study seeks to gain valuable 
information about how to strengthen the bonds that educators and parents share. 
 
I am seeking parents and lead teachers to grant permission for me to analyze their written 
communications and participate in a semi-structured interview during their time at X 
Montessori School.  
 
It is anticipated that written communications will be collected by lead teachers over the 
course of 4 weeks. Once the four-week period is over, the lead teacher will submit the 
names of the parents whom they communicated with. Parents who had written 
communication with lead teachers over the four weeks will be contacted to request 
permission to use their written communications.  
 
Once the written communications have been analyzed, parents and lead teachers will be 
invited to participate in semi-structured interviews which will help to better interpret their 
written communications over the four-week period. It is anticipated that the interviews 
will take approximately one hour of your time and there are no right or wrong answers to 
the questions that you will be asked. 
 
Participation in this research study is voluntary. If you decide to agree to take part in the 
study, you are free to withdraw your consent and discontinue your participation in this 
study at any time without giving a reason. Confidentiality will be maintained throughout 
the study. All participants will be given a code and names will not be retained with the 
data. Individual participants will not be able to be identified in any report of the study, as 
only aggregated data will be reported. Additionally, all collected data will be stored on 
my password protected laptop or in a locked file cabinet at my personal residence. 
 
Participation in this research study will not be compensated. 
 
I plan to present the findings of this project to Creighton University during my 
dissertation defense. It is emphasized that this will be in a form that does not allow the 
identification of any individual participant. 
 
If you have any questions about the research study please contact me at 763-443-5533 for 
answers to questions of about the research. If you have questions about research 
participants’ rights, please contact the Institutional Review Board at 402-280-2126. 
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If you are willing to participate, please sign the attached consent form. You should sign 
two copies of the consent form and retain one copy for your records and return the other 
copy to the researcher. 
 
Your support for this research study will be most appreciated. 
 
Sincerely, 
 
 
 
Ruwani Goonetilleke 
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Appendix E 

Bill of Rights for Research Participants 
 
As a participant in a research study, you have the right: 

1. To have enough time to decide whether or not to be in the research study, and to 
make that decision without any pressure from the people who are conducting the 
research.  

2. To refuse to be in the study at all, or to stop participating at any time after you 
begin the study. 

3. To be told what the study is trying to find out, what will happen to you, and what 
you will be asked to do if you are in the study. 

4. To be told about the reasonably foreseeable risks of being in the study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the study and 
whether you will be compensated for participating in the study. 

7. To be told who will have access to information collected about you and how your 
confidentiality will be protected. 

8. To be told whom to contact with questions about the research, about research-
related injury, and about your rights as a research participant. 

9. If the study involves treatment or therapy: 

a. To be told about the other non-research treatment choices you have. 

b. To be told where treatment is available should you have a research-related 
injury, and who will pay for research-related treatment. 
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Appendix F 

Informed Consent Document 
 

Protocol Title: The Parent-Educator Relationship in a Montessori Education 
Environment: A Focused Ethnography 
IRB Project Number: 2000964 
Principal Investigator’s Name and Department: Ruwani Goonetilleke 
Principal Investigator’s Telephone Number: 763-443-5533 
 
Study Summary 
Children experience tremendous benefits when parents and educators have strong 
relationships. However, the relationship between parents and educators has always been 
complex and dynamic. There is a critical need to understand the complexities of the 
parent-educator relationship in an effort to develop strong and positive relationships 
between both parties.  
 
Important things to know: 

 Taking part in this research study is voluntary. You can choose not to be in this 
study, or stop at any time. 

 If you decide not to be in this study, your choice will not affect your relationships 
with the investigator of this study. There will be no penalty to you. 

 
If you agree to participate in this study: 

 2-4 males and females between the ages of 30-60 will be involved in this study. 
 1 interview will be required. 
 The interview will take approximately 1 hour. 
 You will not be compensated for your participation in this study. 
 The potential benefits of participating in this study are: 

o Improving parent-educator relationships 
o Furthering understanding of parenting practices and its impact on the 

educational environment 
 The potential risks to be in this study are: 

o There are no more risks expected than one would encounter in everyday 
life 

 
Introduction 
You are invited to participate in a research study investigating how parent and educator 
interactions impact the early education environment at X Montessori School. Since 
educators and parents share a dynamic relationship, this study seeks to gain valuable 
information about how to strengthen the bonds that educators and parents share. 
 
The investigator is available to explain this study further should you have any questions 
about this study. 
 
Study Purpose and Procedures 
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The purpose of this qualitative research study is to examine the educator and parent 
interactions in a Montessori school. Through careful analysis and collection of data, this 
study hopes to provide information to XMS’ leadership that will help them to develop 
parent and educator events which will promote partnerships between both parties.  
 
Benefits of Participating in the Study 
The potential benefits of participating in this study are: 

 Improving parent-educator relationships 
 Furthering understanding parenting practices and its impact on the educational 

environment 
 
Risks of Participating in the Study 
The potential risks to be in this study are: 

 There are no more risks expected than one would encounter in everyday life 
 
Confidentiality 
The investigator will do everything I can to keep your records confidential. However, it 
cannot be guaranteed. We may need to report certain information to agencies as required 
by law. The records we collect identifying you as a participant will be maintained and 
stored on the investigator’s personal, password protected computer. Additionally, all data 
will be stored in a locked file cabinet at the investigator’s personal residence.  
 
Records that identify you and this consent form signed by you may be looked at by 
others. The list of people who may look at your research records are: 

 The investigator and her research staff and students 
 The Creighton University Institutional Review Board (IRB) and other internal 

departments that provide support and oversight at Creighton University. 
 
The investigator may present the research findings at professional meetings or publish the 
results of this research study in relevant journals. However, the investigator will always 
keep your name and other identifying information private.  
 
Disclosure of Appropriate Alternatives 
There are no appropriate alternatives to participation in this study. 
 
Compensation for Participation 
Participants will not be compensated for their participation in this study.  
 
Contact Information 
Ruwani Goonetilleke 
RuwaniGoonetilleke@creighton.edu 
763-443-5533 
 
Signature Clause 
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You are free to refuse to participate in this research project or to withdraw your consent 
and discontinue participation in the project at any time without penalty or loss of benefits 
to which you are otherwise entitled, or any effect on your medical care. 
 
My signature below indicates that all my questions have been answered. I agree to 
participate in the project as described above. 
 
 
          
Printed Name of (person signing) 
 
          __________________ 
Signature of (person signing) Date Signed 
 
The Creighton University Institutional Review Board (IRB) offers you an opportunity 
(anonymously if you so choose) to discuss problems, concerns, and questions; obtain 
information; or offer input about this project with an IRB administrator who is not 
associated with this particular research project. You may call or write to the Institutional 
Review Board at (402) 280-2126; address the letter to the Institutional Review Board, 
Creighton University, 2500 California Plaza, Omaha, NE 68178 or by email at 
irb@creighton.edu.  
 
A copy of this signed form has been given to me. _____________  Participant’s Initials 
 
For the Research Investigator—I have discussed with this participant (and, if required, 
the participant’s guardian) the procedure(s) described above and the risks involved; I 
believe he/she understands the contents of the consent document and is competent to give 
legally effective and informed consent. 
 
 
          __________________ 
Signature of Responsible Investigator Date Signed 
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Appendix G 

MailChimp Open and Click Rates of e-Newsletters 

 
Newsletter 

Sent On 
Time Opens 

(after 24 
hrs.) 

Clicks 
(after 24 

hrs.) 

Location Topic 

Tuesday, 
September 
8th, 2020 

3:00pm 86.2% 1.1% Schoolwide First Week 
of School 

Tuesday, 
September 
15th, 2020 

4:00pm 57.6% 3% Location A Mid-Month 
Notes 

Tuesday, 
September 
15th, 2020 

4:00pm 67.3% 0% Location B Mid-Month 
Notes 

Tuesday, 
September 
22nd, 2020 

4:00pm 77.4% 48.4% Location A School 
Directory 

Tuesday, 
September 
22nd, 2020 

11:30pm 79.2% 54.2% Location B School 
Directory 

Thursday, 
October 1st, 
2020 

7:00am 84.7% 0% Schoolwide October 
Notes 

Wednesday, 
October 14th, 
2020 

6:00pm 77.4% 48.4% Location A Fall 
Conference 
Sign-Up

Wednesday, 
October 14th, 
2020 

6:00pm 80% 65.5% Location B Fall 
Conference 
Sign-Up
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Appendix H 

Evaluation Timeline for Proposed Solutions 

Month Head of School Responsibilities Educator Responsibilities 

August 2021 

1. Present list topics/themes for e-
newsletters and social medial 
postings 

2. Publish 2021-2022 School Year 
Calendar 

3. Host New Parent Orientation – 
Part II 

 

1. Select topics/themes from list 
to write about 

 

School Year 
September 2021-

May 2022 

1. Edit and approve all written 
communications 

2. Publish monthly e-newsletters 
3. Publish 4-8 social media 

postings per month 
4. Host New Parent Orientation – 

Parts II & III (September & 
October) 

5. Host Educator & Parent social 
events 

6. Record all written 
communication data 

7. Record all event data

1. Write article for monthly e-
newsletter 

2. Write captions for social media 
postings 

3. Collect photographs and 
videos for written 
communications 

4. Attend New Parent Orientation 
– Parts II & III 

5. Attend Educator & Parent 
social events 

June 2022 

1. Review all written 
communication data 

2. Review all event data 
3. Determine necessary changes to 

best serve XMS community 
4. Revise written communication 

topics/themes 
5. Develop new list of 

topics/themes for e-newsletters 
and social media postings for 
the 2022-2023 School Year 

6. Determine what events to 
schedule for the 2022-2023 
School Year

 

July 2022 

1. Apply edits to the 2022-2023 
School Year Calendar 

2. Finalize list of topics/themes for 
e-newsletters and social media 
postings

 

 




