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Abstract 

Purpose: The purpose of this paper is to review and synthesize the literature to determine if 

reflective writing is an effective tool to develop the clinical judgment skills of prelicensure 

nursing students. Evidence-based practice recommendations for the nurse educator will be made.  

Background: There are more than three million nurses in the United States, making up the 

majority of the healthcare workforce (United States Department of Health and Human Services, 

2018). Sixty-five percent of nursing errors are due to poor clinical judgment and half of those 

errors are made by novice nurses (National Council of State Boards of Nursing, 2019). Critical 

thinking skills are essential for safe nursing practice; however, developing critical thinking skills 

is the most difficult aspect of nursing education (Freeling & Parker, 2015; Schuelke & Barnason, 

2017).  Methods: A review of current literature was completed in search of data supporting 

reflective writing as a means of developing nursing students’ and working nurses’ critical 

thinking skills and/or clinical judgment. Searches in both the Cumulative Index of Nursing and 

Allied Health Literature (CINAHL) and Google Scholar were completed using the key words 

critical thinking, clinical judgment, clinical reasoning, reflective writing, and reflective 

journaling. Articles from 2015-2020 were included for review.  Results: While the majority of 

articles were Level VI, one mixed-methods study, Level V, a descriptive correlational design, 

Level IV, a randomized control trial, Level II, and one systematic review, Level I, were used in 

the literature review.  Conclusion: Reflective writing is an effective tool for developing clinical 

judgment in nursing students and is most effective when students are properly taught reflective 

writing technique and are given detailed feedback to improve their reflective writing throughout 

their education. Educators are encouraged to use the resources provided from this project to 

incorporate reflective writing into their practice. 
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Reflective Writing to Develop Clinical Judgment in Prelicensure Nursing Students 

Background 

 According to the United States Department of Health and Human Services (2018), there 

are over three million registered nurses in the United States healthcare workforce.  It is estimated 

that over 200,000 new registered nurse (RN) job openings will be created annually, and the RN 

employment rate is estimated to grow 15% by the year 2026 (Rosseter, 2019).  Nurses in today’s 

healthcare setting are well-respected for their knowledge and expertise, honesty, and ethics.  

Nurses have been the top ranked profession for 18 consecutive years with regards to honesty and 

ethics according to the Gallup, Inc. survey (Reinhart, 2020). 

However, research has revealed that new graduate nurses lack adequate clinical judgment 

skills (Miraglia & Asselin, 2015).  Sixty-five percent of nursing errors are a result of poor 

clinical decision making, and of these errors, 50% involve novice nurses (NCSBN, 2019).  While 

there are no specific costs directly linked to nursing errors, medical errors in general cost on 

average $20 billion annually and cause about 100,000 deaths each year (Rodziewicz & Hipskind, 

2020). 

Literature has repeatedly shown that developing clinical judgment is the most difficult 

aspect of the transition from nursing student to graduate nurse (Freeling & Parker, 2015; 

Schuelke & Barnason, 2017).  According to Freeling and Parker (2015) experienced nurses,  

nurse managers, and new graduate nurses themselves believe that novice nurses lack clinical 

decision-making skills .  Azizi-Fini et al. (2015) assessed nursing students at the beginning and 

end of their nursing education and found no significant change in development of critical 

thinking skills.  Freeling and Parker (2015), as well as Schuelke and Barnason (2017), discuss a 
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gap between nursing theory and nursing practice.  New graduate nurses consistently have 

difficulty translating nursing as taught into nursing as practiced (Freeling & Parker, 2015). 

Poorly developed clinical judgment may also contribute to nursing workforce turnover.  

Almost 18% of new graduate nurses leave their job within the first year, while almost 34% leave 

within the first two years.  This nurse turnover can cost facilities as much as $6.4 million 

(Becker, n.d.).  New graduate nurses often feel overwhelmed in their role as they are expected to 

“integrate knowledge into practice, think critically, and make judgments about how theoretical 

knowledge applies to direct patient care” (Nielsen et al., 2016, p. 84).  While it is assumed that 

the clinical judgment of new graduate nurses will improve with experience, they are still 

expected to use their individual knowledge, current standards of care, and unit-specific 

procedures to make appropriate decisions upon entry into practice (Nielsen et al., 2016).   

Significance 

Clinical judgment is an important aspect of the nursing profession.  The National Council 

of State Boards of Nursing (NCSBN) (2019) defines clinical judgment as a combination of 

critical thinking and decision-making.  Critical thinking, a component of clinical judgment, has 

several definitions.  The National League for Nursing Accreditation Commission (NLNAC) 

defined critical thinking as “the deliberate nonlinear process of collecting, interpreting, 

analyzing, drawing conclusions about, presenting, and evaluating information that is both 

factually and belief based.  This is demonstrated in nursing by clinical judgment, which includes 

ethical, diagnostic, and therapeutic dimensions and research” (NLNAC, 2002, as cited in Benner 

et al., 2008, p. 2).  This definition is supported in the Essentials of Baccalaureate Education for 

Professional Nursing Practice, in which the American Association of Colleges of Nursing 

(AACN) describes critical thinking as “all or part of the process of questioning, analysis, 
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synthesis, interpretation, inference, inductive and deductive reasoning, intuition, application, and 

creativity.  Critical thinking underlies independent and interdependent decision making” (AACN, 

2008, p. 36).  Therefore, critical thinking is essential for clinical judgment and nursing practice 

(AACN, 2008; Benner et al., 2009). 

Freeling and Parker (2015) found that many experienced nurses believe that in general, 

nursing education fails to effectively prepare the new graduate nurse for clinical practice.  While 

the literature is unclear as to how to most effectively develop clinical judgment or critical 

thinking in prelicensure nursing students, the AACN (2008) states that a baccalaureate generalist 

graduate should be prepared to use clinical judgment and decision-making skills when providing 

care (AACN, 2008).  Similarly, the National League for Nursing (NLN) (2010) also identifies 

critical thinking as a required competency for baccalaureate graduates. 

In order to better assess the clinical judgment of new graduate nurses, the NCSBN is in 

the process of modifying the National Council Licensure Examination (NCLEX) for Registered 

Nurses.   This updated version of the nursing licensure exam is currently referred to as the Next 

Generation NCLEX (NGN), and it will focus less on testing information and content and more 

on assessing clinical judgment (NCSBN, 2019).   

It is ultimately the responsibility of nurse educators to adequately prepare nursing 

students for successful completion of the NCLEX-RN and for successful transition to practice 

(Hofler & Thomas, 2016).  The NLN identifies facilitating learning as the first core competency 

of nurse educators.  This includes ensuring an environment that allows for student learning and 

achievement of desired outcomes.  This competency specifically expresses the need for 

educators to model critical and reflective thinking. (Christensen & Simmons, 2020). 
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Critical thinking, which is essential for clinical judgment, is arguably one of the most 

difficult skills to teach students.  More research is necessary to identify the most effective 

strategy to develop critical thinking and clinical judgment skills of nursing students.  Non-

traditional, innovative approaches, such as reflective writing strategies, should be considered.  

Problem Statement 

Clinical judgment is an essential competency for new graduate nurses; however, current 

strategies used by nurse educators may not be effective in developing students’ clinical judgment 

skills.  Innovative and creative approaches are needed to help prelicensure students develop the 

clinical judgment necessary for today’s nursing practice.  A more effective way to develop 

critical thinking, and in effect clinical judgment, must be determined. 

Purpose 

The purpose of this paper is to review and synthesize the literature to determine if 

reflective writing is an effective tool to develop clinical judgment skills of prelicensure nursing 

students.  Evidence-based practice recommendations for the nurse educator will be made.   

Literature Review 

 A review of current literature was completed in search of data supporting reflective 

writing as a means of developing nursing students’ and working nurses’ critical thinking skills 

and/or clinical judgment.  Searches in both the Cumulative Index to Nursing and Allied Health 

Literature (CINAHL) and google scholar were completed using the key words critical thinking, 

clinical judgment, clinical reasoning, reflective writing, and reflective journaling.  Articles 

written or published between 2015 and 2020 were included for review with the exception of a 

few seminal studies.  Originally, baccalaureate programs were to be the focus, but the search was 
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widened to include other areas of nursing due to the use of reflective writing in graduate studies 

and in the work force. 

Reflective Writing 

 Naber and Markley (2017) define reflective writing as “the purposeful and recurring 

inspection of thoughts, feelings, and occurrences that coordinate with experiences during 

practice” (p. 1).  They also note that reflective writing allows a person to develop in their 

profession by reflecting on their experience (Naber & Markley, 2017).  Dewey (1910) describes 

reflection as the process of organizing one’s thoughts and then acknowledging that those 

thoughts have consequences that determine future results.  Reflection is an active process that 

allows one to form knowledge and apply that knowledge to future actions (Bussard, 2015a).   

Upon entering the workforce, new graduate nurses are required to combine their 

knowledge from previous practicum experiences, theoretical teachings, and research in order to 

provide effective care for a wide variety of patients.  Using reflective writing in nursing assists 

students to make deeper connections to clinical experiences by using introspection and 

processing the experience.  Over time, reflective writing will facilitate the development of 

students’ critical thinking skills and teach them to become reflective practitioners (Naber & 

Markley, 2017). 

 Naber and Markey (2017) describe how encouraging students to think both abstractly and 

concretely improves the students’ observation and interpretation of an experience.  Reflective 

writing allows students to reflect back on their actions during an experience and determine 

whether the choices they made were sound decisions or if they could be improved upon in the 

future.  Reflective writing also allows students to make connections between what they learn in 

the classroom and experience in the clinical setting (Naber & Markley, 2017). 
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 Schon (1987) identified reflection as an important component of professional practice 

and described two different types of reflection: reflection-in-action and reflection-on-action.  

Reflection-in-action is analyzing one’s actions while performing them to determine their 

effectiveness and whether another intervention or action is needed.  Reflection-on-action is 

reviewing actions taken during a situation and questioning whether one would act differently 

were they to encounter a similar situation in the future (Schon, 1987).  Reflective writing allows 

nursing students to reflect-on-action by exploring their feelings and understanding of the patient 

situation, while contemplating alternative actions for future encounters (Bussard, 2015a). 

Reflective Writing in Nursing Education 

 Many studies support the use of reflective writing in nursing education for multiple 

reasons, including increasing self-awareness, fostering critical thinking skills, and developing 

clinical judgment (Baker, 1996; Bussard, 2015a; Carter et al., 2017; Jarvis & Baloyi, 2020; 

Padden-Denmead et al., 2016; Simpson & Courtney, 2007).  Bussard (2015a) followed 

prelicensure nursing students through a series of high-fidelity simulation (HFS) scenarios.  Each 

HFS scenario was more difficult than the last.  The simulations were video recorded, and 

students were required to write a guided reflective journal after reviewing the video of their 

simulation scenario.  The results found their reflective journal entries to show improvement of 

clinical judgment.  She noted that the students’ clinical expectations regarding the patients 

improved, their recognition of the necessity of focused assessments increased, their interpretation 

of laboratory data and diagnostic tests improved, and their communication with the patients was 

more appropriate, as was their collaboration and interprofessionalism.  Perhaps most importantly, 

their ability to prioritize interventions, their skillfulness with interventions, and their ability to 
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incorporate skills and information into real patient encounters improved over the course of the 

study (Bussard, 2015a). 

 Similarly, a study by Padden-Denmead et al. (2016) described the use of reflective 

writing as a component of simulation debriefing.  Although limited by the sample size, this study 

found reflective writing increased critical thinking skills in prelicensure baccalaureate students 

when used as a faculty-guided debriefing tool for simulation.  They found that allowing students 

to reflect and identify their own learning needs encouraged development of critical thinking 

skills (Padden-Denmead et al., 2016). 

 In a study of graduate nursing students, Raterink (2016) described how reflective writing 

encouraged learners to connect existing “knowledge, observation, description, critical thinking, 

and clinical decision making to the clinical experiences so they can connect theory and practice 

and then reflect on the process” (p. 102).  The study found that students developed critical 

thinking skills as they became more comfortable with reflective writing (Raterink, 2016).   

 Studies have shown that the reflective process is effective for developing critical thinking 

skills in nurses that have recently graduated and are entering the workforce (Monagle et al., 

2018; Schuelke & Barnason, 2017; Zori, 2016).  Zori (2016) found that new graduate nurses who 

used reflective writing in their nurse fellowship found the activity useful and described how it 

positively affected their patient outcomes.  Monagle et al. (2018) also reported the positive effect 

of reflection for new graduate nurses working in small peer groups.  They described how the 

small group setting encouraged discussion of difficult patient experiences and allowed new 

graduate nurses to learn from these experiences when reflection occurred regularly and 

frequently (Monagle et al., 2018).   
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Reflective Writing Strategies  

 Free writing, essays, personal narratives, journal entries, poetry and fiction are all 

examples of reflective writing.  Nurse educators should facilitate and guide students to topics on 

which to reflect.  This can be accomplished by providing writing prompts or by assisting  

students in selecting a meaningful experience to write about (Naber & Markley, 2017).  Nurses 

and/or nursing students must be reminded that writing reflectively about one’s actions and how 

they may be improved is not meant to identify weaknesses nor to cause anxiety (Zori, 2016). 

 Jarvis and Baloyi (2020) suggest the use of scaffolding to provide support to learners as 

they become more comfortable with reflective writing.  In this approach, instructor support is 

gradually weaned as the learner becomes more comfortable with reflective writing.  Jarvis and 

Baloyi (2020) described the importance of critical thinking skills being second nature in the 

nursing profession and that they should be used inherently.   

 It has also been suggested that students should be trained in reflective writing before 

educators can expect it to be effective and beneficial.  While their exact methods for orienting 

students to reflective writing were not described, a randomized controlled study in China resulted 

in the experimental group exhibiting more in-depth reflective writing and having more highly 

developed critical thinking skills when trained in reflective writing prior to and during their 

internship when compared to the control group which wrote reflectively with no training and 

little feedback from their preceptors (Zhang et al., 2017).   

Summary of Level of Evidence 

 A total of ten articles were used in this literature review.  The systematic review by 

Schuelke and Barnason (2017) was the only Level I article.  The study conducted in China was a 

Level II randomized control trial (Zhang et al., 2017).  Padden-Denmead et al. (2016) was a 
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descriptive correlational design and therefore Level IV.  A mixed-methods study, Level V, was 

conducted by Monagle et al. (2018).  The majority of the articles were Level VI (Bussard, 2015a; 

Carter et al., 2017; Jarvis & Baloyi, 2020; Nielson et al., 2016; Raterink, 2016; Simpson & 

Courtney, 2007; Zori, 2016) 

Conceptual/Theoretical Framework 

Reflection and how it correlates to critical thinking was first identified by John Dewey in 

1910.  He described that “reflection involves not simply a sequence of ideas, but 

a consequence—a consecutive ordering in such a way that each determines the next as its proper 

outcome, while each in turn leans back on its predecessors” (Dewey, 1910, p. 3).  He also 

pointed out that “active, persistent, and careful consideration of any belief or supposed form of 

knowledge in the light of the grounds that support it, and the further conclusions to which it 

tends, constitutes reflective thought” (Dewey, 1910, p. 6). 

 Tanner (2006) points out that often reflection is the result of a mistake, or a breakdown 

of some aspect of nursing practice.  Tanner’s (2006) model of clinical judgment may serve as a 

theoretical framework supporting the use of reflective writing to develop clinical judgment skills 

in prelicensure nursing students.  In Tanner’s model, clinical judgment is simplified into four 

steps: noticing, interpreting, responding and reflecting (Tanner, 2006). 

Noticing in Tanner’s model describes  how a nurse may expect certain behaviors or 

responses from their patients or notice a change in a patient’s clinical condition.  A nurse’s 

noticing is influenced by context, background and relationship, which then leads to a pattern of 

reasoning, either analytical, intuitive, or narrative.  Reasoning results in interpreting, in which the 

nurse assesses and interprets data and selects a response.  The responding step of this model 

entails the nurse carrying out the response, or performing the intervention (Tanner, 2006). 
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The final step in this model is reflection, which Tanner describes as a two-phase process:  

reflection-in-action and reflection-on-action.  Reflection-in-action denotes a nurse assessing the 

situation, the patient’s response to the previous intervention, and modifying the intervention as 

appropriate (Tanner, 2006).  Reflection-on-action occurs after the interaction has passed.  The 

nurse reflects on the decisions made and their effect.  Nurses can learn from their experiences 

and reflect on what they might do differently in the future.  As Tanner (2006) so effectively 

stated, “To engage in reflection requires a sense of responsibility, connecting one’s actions with 

outcomes.  Reflection also requires knowledge outcomes: knowing what occurred as a result of 

nursing actions” (p. 209). 

Because reflection is a major component of Tanner’s clinical judgment model and is 

identified as key to learning from past experiences, it is logical that this model provides the 

conceptual framework behind the theory that reflective writing is effective in developing clinical 

judgment skills in nursing students.  Multiple studies examining the use of reflective writing 

have identified Tanner’s clinical judgment model as a theoretical framework (Bussard, 2015b; 

Coram, 2016; Lasater, 2011; Monagle et al., 2018; Nielsen et al., 2016).  Tanner’s model 

accurately describes how to “think like a nurse” (Tanner, 2006, p. 210).  

Recommendations for Practice 

Recommendations for Orienting Students to Reflective Writing 

 Reflection can be used in the clinical setting and is most effective if the faculty is 

knowledgeable regarding the process of reflection (Kennison, 2012).  Students must be taught 

the purpose and expectations of reflective writing before introducing it into nursing curricula 

(Benner et al., 2009).  It is important that students understand the difference between self-

evaluation and self-reflection (Kennison, 2000, as cited in Kennison, 2012).  Reflective writing 
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entails more than just listing one’s missteps from clinical experiences.  Students should be 

encouraged to reflect on their actions, evaluate the effects of those actions, and eventually 

increase self-awareness and improve their nursing practice (Kuiper & Pesut, 2004).   

 Kennison (2012) suggests using Baker’s Four-Step Model to introduce reflective writing 

to nursing students.  The four steps are identification, description, significance, and implications 

(Baker, 1996).  In the first step, the student identifies a clinical experience that was significant.  

Next the student describes the experience and their thoughts and feelings during the experience.  

In step three, the student finds meaning in the experience.  Finally, the student identifies how this 

experience has affected them and what changes they may make in their future practice after 

learning from this experience (Baker, 1996).     

 Zhang et al. (2017) described reflective writing as most beneficial to students when they 

were trained in reflective writing not only prior to starting their senior internship, but also 

throughout the semester.  Nurse educators should take this into consideration and maintain open 

dialogue via students’ reflective writing and instructor feedback, always attempting to push the 

student to reach deeper when reflecting on both in-person and simulated clinical experiences.   

 Padden (2013) suggests educators consider using a tool, such as the Level of Reflection-

on-Action Assessment (LORAA) to guide their students into deeper reflection.  The LORAA 

consists of six increasingly detailed levels of reflection.  Level one consists of the student simply 

describing the experience, while level six consists of the student describing lessons learned from 

the experience as well as what additional knowledge they may need to handle similar situations 

in the future (Padden, 2013).  The LORAA provides guided prompts for each level of reflection.  

Nurse educators could utilize a tool such as the LORAA to encourage students to provide a 
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deeper reflection while giving them concrete examples of how to do so by referring to the guided 

prompts listed in the LORAA.    

Reflective Writing Prompts 

 While there is substantial research regarding reflective writing in nursing education, very 

few authors included their reflective writing prompts in their publications.  In a personal 

communication, Bussard (personal communication, M. Bussard, November 8, 2020) shared the 

reflective prompts used in her work with students in the simulation setting (2015a).  The prompts  

closely follow Tanner’s Clinical Judgment Model and include questions related to noticing, 

interpreting, responding, and reflecting.   

Similarly, Nielsen et al. (2007) created a Guide for Reflection Using Tanner’s (2006) 

Clinical Judgment Model which includes prompts specific to noticing, interpreting, responding, 

reflection-in-action, and reflection-on-action.  They note that their guide can be used not only for 

simulation and in-person clinical experiences, but also for non-clinical experiences such as a 

pathophysiological diagnosis or an ethical issue.  Their detailed guided reflection tool allows a 

two-way conversation between faculty and student and provides faculty with a better 

understanding of the student’s thought process and perception of the experience (Nielsen et al., 

2007). 

Appendix A depicts a reflective writing guide adapted from both the works of Bussard 

(2015a) and Nielsen et al. (2007).  This tool could be used by faculty during clinical experiences 

without the burden of extensive faculty evaluation.  The guide is based on  the steps of  Tanner’s 

(2006) clinical judgment model.   

Methods for Evaluating Reflective Writing 
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 Nurse educators are divided with regards to evaluating reflective writing assignments.  

Several researchers believe that grading a student’s reflective writing gives it value (Kennison & 

Misselwitz, 2002; Ruland & Ahern, 2007).  The student may make more of an effort if the 

reflection will affect their course grade.  If not graded, the writing may be superficial and 

ineffective and not positively change the student’s practice.  In the contrasting viewpoint, 

students may exaggerate experiences and fabricate feelings in an attempt to please their 

instructor and strive for a higher grade (Craft, 2005; Kennison, 2000, as cited in Kennison, 

2012).  The dialogue and relationship between faculty and student fostered by effective reflective 

writing noted by Nielsen et al. (2017) may not be developed if reflective writing assignments are 

graded as students fear their true thoughts and feelings being judged (Holmes, 1997). 

 Reflective writing is used commonly in nursing education, but it is most effective if 

students are able to practice deeper reflection.  Superficial reflection does not allow students to 

effectively learn from their experiences (Padden, 2013).  The previously mentioned LORAA tool 

was created to evaluate the depth of students’ reflective writing (Nielsen et al., 2017).  The 

LORAA could be used as a guide to facilitate students’ deeper reflection and may not be as 

intimidating to students as an assigned letter grade. 

 Several authors suggest the use of the Lasater Clinical Judgment Rubric (LCJR) as a 

means to effectively evaluate clinical judgment in the reflective writing of students (Bussard, 

2015b; Lasater, 2011; Lasater & Nielsen, 2009; Manetti, 2018; Miraglia & Asselin, 2015; 

Monagle et al., 2018).  The LCJR was created based on Tanner’s (2006) model to evaluate 

students’ level of clinical judgment (Lasater, 2007).  Lasater took the four concepts of Tanner’s 

model and expanded them to include 11 areas of evaluation.  Faculty evaluate a student by 

assigning a score of exemplary, accomplished, developing, or beginning in each of the 11 areas 
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(Lasater, 2007).  Individual programs could decide whether or not to assign a letter grade to the 

score.  Using the LCJR in conjunction with the LORAA could provide nurse educators with an 

effective means to not only evaluate the clinical judgment of students, but also encourage deeper 

reflection.  Appendix B lists available resources for nursing faculty to reference in their efforts to 

incorporate reflective writing into clinical and/or simulation experiences.    

More research needs to be done regarding the use of standardized prompts for guided 

reflection in nursing education.  Research is also lacking regarding the evaluation of  reflective 

writing, and  whether or not assigning a grade  benefits learning outcomes Future research should 

also focus on identifying the most effective approach for teaching novice students reflective 

writing as well as the optimal frequency for writing assignments  Samples of students’ reflective 

writing from the beginning of each semester could be compared to an assignment near the end of 

each semester using the LCJR to determine effectiveness of reflective writing on nursing 

students’ clinical judgment.  A control group that does not utilize reflective writing assignments 

could be used for comparison. 

Summary 

In summary, clinical judgment is commonly identified as a weakness of new graduate 

nurses; however, it is a challenge to develop clinical judgment skills in prelicensure nursing 

students.   Nurse educators should focus on innovative strategies to develop students’ clinical 

judgment. Tanner’s (2006) model clearly identifies reflection as a vital step in developing one’s 

clinical judgment.  There is ample evidence supporting reflective writing as beneficial to the 

development of clinical judgment in prelicensure nursing students and novice nurses.  Additional 

research is needed focusing on  how to effectively teach and  evaluate reflective writing and how 

to measure the development of  clinical judgment as a result. 



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

18 

References 

American Association of Colleges of Nursing.  (2008, October 20).  The essentials of  

baccalaureate education for professional nursing practice.  American Association of 

Colleges of Nursing.  

https://www.aacnnursing.org/portals/42/publications/baccessentials08.pdf 

Azizi-Fini, I., Hajibagheri, A., & Adib-Hajbaghery, M.  (2015).  Critical thinking skills in  

nursing students: A comparison between freshman and senior students.  Nursing and 

Midwifery Studies, 4(1), 1-5. 

Baker, C. R. (1996).  Reflective learning: A teaching strategy for critical thinking.  Journal of  

Nursing Education, 35(1), 19-22. 

Becker’s Hospital Review.  (n.d.).  Nearly 1 in 5 nurses leave first job within a year, survey  

finds.  https://www.beckershospitalreview.com/hr/nearly-1-in-5-nurses-leaves-first-job-

within-a-year-survey-

finds.html#:~:text=Nearly%2018%20percent%20of%20newly,Policy%2C%20Politics%2

0%26%20Nursing%20Practice. 

Benner, P., Hughes, R.G., Sutphen, M.  (2008).  Clinical reasoning, decision-making, and action:  

Thinking critically and clinically.  In R.G. Hughes (Ed.), Patient safety and quality: An 

evidence-based handbook for nurses (pp. 1-23).  Agency for Healthcare Research and 

Quality. 

Benner, P., Sutphen, M., Leonard, V., & Day, L. (2009). Educating nurses: A call for radical  

transformation. ProQuest Ebook Central https://ebookcentral.proquest.com 

Bussard, M. E.  (2015a).  Clinical judgment in reflective journals of prelicensure nursing  



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

19 

students.  Journal of Nursing Education, 54(1), 36-40.  

https://doi.org/10.3928/01484834-20141224-05 

Bussard, M. E.  (2015b).  The nature of clinical judgment development in reflective journals.   

Journal of Nursing Education, 54(8), 451-454.  https://doi-

org.cuhsl.creighton.edu/10.3928/01484834-20150717-05 

Carter, A. G., Creedy, D. K., & Sidebotham, M.  (2017).  Critical thinking evaluation in  

reflective writing: Development and testing of Carter assessment of critical thinking in  

midwifery (reflection).  Midwifery, 54(1), 73-80.  

https://doi.org/10.1016/j.midw.2017.08.003 

Christensen, L. S., & Simmons, L. E. (2020). The scope of practice for academic nurse 

educators & academic clinical nurse educators (3rd ed.). National League for Nursing.  

Coram, C. (2016). Expert role modeling effect on novice nursing students' clinical judgment. 

Clinical Simulation in Nursing, 12(9), 385–391. https://doi.org/10.1016/j.ecns.2016.04.009 

Craft, M.  (2005).  Reflective writing and nursing education.  Journal of Nursing Education, 

44(2), 53-57.  https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20050201-03 

Dewey, J. (1910).  How we think.  D.C. Heath & CO.   

https://www.gutenberg.org/files/37423/37423-h/37423-h.htm 

 Freeling, M., & Parker, S.  (2015).  Exploring experienced nurses’ attitudes, views and  

expectations of new graduate nurses: A critical review.  Nurse Education Today, 35(2), 

e42-e49.  https://doi.org/10.1016/j.nedt.2014.11.011 

Hofler, L., & Thomas, K.  (2016).  Transition of new graduate nurses to the workforce:  

Challenges and solutions in the changing health care environment.  North Carolina 

Medical Journal, 77(2), 133-136.  https://doi.org/10.18043/ncm.77.2.133 



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

20 

Holmes, V.  (1997).  Grading journals in clinical practice: A delicate issue.  Journal of Nursing  

Education, 36(10), 489-492. 

https://doi-org.cuhsl.creighton.edu/10.3928/0148-4834-19971201-10 

Jarvis, M. A., & Baloyi, O. B. (2020).  Scaffolding in reflective journaling: A means to develop  

higher order thinking skills in undergraduate learners.  International Journal of Africa  

Nursing Sciences, 12(1), 1-7.  https://doi.org/10.1016/j.ijans.2020.100195 

Kennison, M.  (2012).  Developing reflective writing as effective pedagogy.  Nursing Education  

Perspectives, 33(5), 306-311. 

Kuiper, R. A., & Pesut, D. J.  (2004).  Promoting cognitive and metacognitive reflective  

reasoning skills in nursing practice: Self-regulated learning theory.  Journal of Advanced  

Nursing, 45(4), 381-391.  https://doi-org.cuhsl.creighton.edu/10.1046/j.1365-

2648.2003.02921.x 

Lasater, K.  (2007).  Clinical judgment development: Using simulation to create an assessment  

rubric.  Journal of Nursing Education, 46(11), 496-503.   

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20071101-04 

Lasater, K.  (2011).  Clinical judgment: The last frontier for evaluation.  Nurse Education in  

Practice, 11(1), 86-92.  https://doi.org/10.1016/j.nepr.2010.11.013 

Lasater, K., & Nielsen, A.  (2009).  Reflective journaling for clinical judgment development and  

evaluation.  Journal of Nursing Education, 48(1), 40-44. 

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20090101-06 

 

Manetti, W.  (2018).  Evaluating the clinical judgment of prelicensure nursing students in the  



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

21 

clinical setting.  Nurse Educator, 43(5), 272-276.  

https://doi.org/10.1097/NNE.0000000000000489 

Miraglia, R., & Asselin, M. E. (2015).  The Lasater clinical judgment rubric as a framework to  

enhance clinical judgment in novice and experienced nurses.  Journal for Nurses in 

Professional Development, 31(5), 284-291.  

https://doi.org/10.1097/NND.0000000000000209 

Monagle, J. L., Lasater, K., Stoyles, S., & Dieckmann, N.  (2018).  New graduate nurse  

experiences in clinical judgment: What academic and practice educators need to know.   

Nursing Education Perspectives, 39(4), 201-206.  

https://doi.org/10.1097/01.NEP.0000000000000336 

Naber, J., & Markley, L.  (2017).  A guide to nursing students’ written reflections for students  

and educators.  Nurse Education in Practice, 25, 1-4. 

https://doi.org/10.1016/j.nepr.2017.04.004 

National Council of State Boards of Nursing.  (2018).  Strategic practice analysis [NCSBN  

Research Brief].  National Council of State Boards of Nursing.  

https://www.ncsbn.org/18-Strategic-Practice-Analysis.pdf 

National Council of State Boards of Nursing.  (2019, December 17).  The right decisions come  

from the right questions [Video].  YouTube.  

https://www.youtube.com/watch?v=ZBXfkINlRF0&feature=youtu.be 

National League for Nursing.  (2010).  Outcomes and competencies for graduates of  

practical/vocational, diploma, associate degree, baccalaureate, master’s, practice 

doctorate, and research doctorate programs in nursing.  National League for Nursing. 

Nielsen, A., Stragnell, S., & Jester, P.  (2007).  Guide for reflection using the clinical judgment  



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

22 

model.  Journal of Nursing Education, 46(11), 513-516. 

Nielsen, A., Lasater, K., & Stock, M.  (2016).  A framework to support preceptors’ evaluation  

and development of new nurses’ clinical judgment.  Nurse Education in Practice, 19,  

84-90.  https://doi.org/10.1016/j.nepr.2016.03.012 

Nunn-Ellison, K., Ard, N., Farmer, S., & Beasley, S. F.  (2020).  Next generation NCLEX: Using  

the ACEN standards and criteria to prepare.  Teaching and Learning in Nursing 15(2), 

A5-A9.  https://doi.org/10.1016/j.teln.2019.12.008 

Padden, M. L.  (2013).  A pilot study to determine the validity and reliability of the level of  

reflection-on-action assessment.  Journal of Nursing Education, 52(7), 410-415. 

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20130613-03 

Padden-Denmead, M. L., Scaffidi, R. M., Kerley, R. M., & Farside, A. L.  (2016).  Simulation  

with debriefing and guided reflective journaling to stimulate critical thinking in 

prelicensure baccalaureate degree nursing students.  Journal of Nursing Education, 

55(11), 645-650.   

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20161011-07 

Procaccini, S. J., Carlino, N. J., & Joseph, D. M. (2016).  Clinical teaching methods for  

stimulating students’ critical thinking.  Perspectives of the ASHA Special Interest Groups, 

11(1), 3-17.  https://doi.org/10.1044/persp1.SIG11.3 

Raterink, G.  (2016).  Reflective journaling for critical thinking development in advanced  

practice registered nurse students.  Journal of Nursing Education, 55(2), 101-106.  

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20160114-08 

 

Reinhart, R. J.  (2020, January 6).  Nurses continue to rate highest in honesty, ethics.  Gallup.   



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

23 

https://news.gallup.com/poll/274673/nurses-continue-rate-highest-honesty-ethics.aspx 

Rodziewicz T. L., & Hipskind, J. E.  (2020, February 5).  Medical error prevention.  National  

Center for Biotechnology Information.  

https://www.ncbi.nlm.nih.gov/books/NBK499956/ 

Rosseter, R.  (2019, April 1).  Nursing fact sheet.  American Association of Colleges of Nursing.   

https://www.aacnnursing.org/News-Information/Fact-Sheets/Nursing-Fact-Sheet 

Ruland, J. P., & Ahern, N. R.  (2007).  Transforming student perspectives through reflective  

writing.  Nurse Educator, 12(2), 81-88.  

https://doi.org/10.1097/01.NNE.0000264328.56039.1b 

Schon, D. A.  (1987).  Educating the reflective practitioner (1st ed.).  Jossey-Bass. 

Schuelke, S., & Barnason, S.  (2017).  Interventions used by nurse preceptors to develop critical  

thinking of new graduate nurses.  Journal for Nurses in Professional Development 31(1), 

E1-E7.  https://doi.org/10.1097/NND.0000000000000318 

Simpson, E., & Courtney, M.  (2007).  A framework guiding critical thinking through reflective  

journal documentation: A middle eastern experience.  International Journal of Nursing 

Practice, 13(1), 203-208.  https://doi.org/10.1111/j.1440-172X.2007.00629.x 

Tanner, C. A.  (2006).  Thinking like a nurse: A research-based model of clinical judgment in  

nursing.  Journal of Nursing Education, 45(6), 204-211.     

https://doi.org/10.3928/01484834-20060601-04 

United States Department of Health and Human Services.  (2018).  The U.S. health workforce  

chartbook.  United States Department of Health and Human Services.  

https://bhw.hrsa.gov/sites/default/files/bhw/health-workforce-analysis/research/hrsa-us-

health-workforce-chartbook-part-1-clinicians.pdf 



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

24 

Zhang, C., Fan, H., Xia, J., Guo, H, Jiang, X., & Yan, Y.  (2017).  The effects of reflective  

training on the disposition of critical thinking for nursing students in China: A controlled 

trial.  Asian Nursing Research, 11(1), 194-200. https://Doi.org/10.1016/j.anr.2017.07.002 

Zori, S.  (2016).  Teaching critical thinking using reflective journaling in a nursing fellowship  

program.  The Journal of Continuing Education in Nursing, 47(7), 321-329.  

https://doi.org/10.3928/00220124-20160616-09 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



DEVELOPING CLINICAL JUDGMENT BY REFLECTIVE WRITING 
 

25 

Appendix A 

Reflective Writing Guide 

Elizabeth Sabau, BSN, RN 

Background 

• Identify and briefly explain a nursing situation you encountered this week. 

• Explain any previous personal or professional experiences, specific nursing knowledge 

(pathophysiology, therapeutic communication, etc.) that assisted you during this 

encounter.  

• Describe any emotions/feelings you experienced during this encounter. 

Noticing 

• What did you notice about the situation initially and how did it differ from your 

expectations? 

Interpreting 

• List one example of assessment data related to this situation that you had trouble 

interpreting and another piece of information that you think may have been useful. 

Responding 

• Describe your communication with either your peers or hospital staff during this 

situation.  Was it effective?  Why?  Could it be improved?  How? 

• Describe one abnormal finding (physical assessment, laboratory value, etc.) related to this 

situation that you responded to.  Was your intervention effective?  Provide rationale to 

support your answer. 
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Reflection 

• Describe one intervention that you performed today that you thought was effective and 

another that could be improved next time.  Provide rationale to support your answer. 

• Consider whether you entered this situation with any biases.  If so, how did they affect 

your patient care?  How will they affect your patient care in the future? 

 

Note.  Adapted with permission from: 

Bussard, M. E.  (2015a).  Clinical judgment in reflective journals of prelicensure nursing  

students.  Journal of Nursing Education, 54(1), 36-40.  

https://doi.org/10.3928/01484834-20141224-05 

Nielsen, A., Stragnell, S., & Jester, P.  (2007).  Guide for reflection using the clinical judgment  

model.  Journal of Nursing Education, 46(11), 513-516. 
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Appendix B 

Resources for Educators 

Reference Description 

Simulation Reflection Journal 

(Bussard, 2015a) 

Bussard's Prompts 

Reflective writing prompts 

created for use after simulation, 

but could be utilized in other 

areas of nursing education.   

Lasater Clinical Judgment Rubric (LCJR)  

(Lasater, 2007) 

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20071101-

04 

This tool/rubric created to 

evaluate clinical judgment-can 

be used with reflective writing. 

Level of Reflection-on-Action Assessment (LORAA) 

(Padden, 2013) 

https://doi-org.cuhsl.creighton.edu/10.3928/01484834-20130613-

03 

This tool was created to 

evaluate the level of reflection.  

The LORAA also gives 

examples of reflective prompts 

in order to elicit more in-depth 

responses from students. 

Guide for Reflection Using Tanner’s (2006) Clinical Judgment 

Model 

(Nielsen et al., 2007) 

https://www.nzcmhn.org.nz/files/file/798/Reflection%20Article.pdf 
 

This guide is a tool that 

provides prompts for reflective 

writing and recommends 

faculty feedback on these 

prompts utilize the LCJR 

mentioned above. 
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