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The purpose of this quantitative, quasi-experimental study was to determine whether 

implementing a self-contained, no movement program, consisting of two specialized 

classrooms, within a special act school district that services at-risk students, increased the 

perceived level of safety among the instructional staff. The measurement tool was a 

Likert survey, disseminated prior to and after the 2012-13 school years, which asked 

participants to answer questions about their perceived level of safety throughout the 

building and the school day. The self-contained program was implemented during the 

2012-13 school years. The overall mean score during the pre-test was 3.0063 (N = 23). 

The post-test had a mean score of 4.0505 (N = 58). The post-test respondents had a 

significantly higher perception of safety than did the pre-test respondents (t = -4.514, df = 

26.880, p = .000). As a result of this intervention, the study suggests that the perceived 

level of safety increased due to the implementation of the self-contained program.  

 

Keywords: Special act school district, self-contained classroom, school safety, special 

education, at-risk student, and emotional disturbance.  
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Chapter 1 

The purpose of this quantitative, quasi-experimental study was to determine whether 

implementing a self-contained program, consisting of two specialized classrooms would 

increase the perceived level of safety among the instructional staff. 

To save money, districts began developing their own programs to meet the needs 

of their most challenging students. As a result of this loss of enrollment, Special Act 

School Districts began to close, leaving only a handful of the most respected Special Act 

School Districts to serve these challenging, sometimes violent student populations. The 

New York State Coalition of Special Act School Districts (2012), stated that there were 

originally 18 Special Act School Districts, but due to financial and policy changes, only 

13 special act school districts remained to handle the needs of all special act student 

populations within New York State. As a result, the remaining Special Act School 

Districts, such as North Central UFSD, were accepting a different population of students. 

According to Donlevy (2004), of increasing concern was that the types of students that 

were being moved to facilities like North Central due to these shut downs were actually 

much more challenging to handle than the typical North Central resident once was. 

Historically, North Central taught disabled students from depressed areas, who struggled 

in the classroom, by providing a modified curriculum aligned with the state standards per 

No Child Left Behind (NCLB) or earlier state or federal mandates. Consequently, less 

secure facilities, like North Central, were not properly equipped to handle this new, much 

more challenging type of resident (Hedrick, 2012), diminishing the schools perceived 

level of safety.  
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To determine the diminished perceived level of safety, the researcher used 

archived data (Table 2.1) that the school principal had disseminated to the staff prior to 

this study. Specifically noted, 50% of staff generally did not believe they were safe in the 

school, during transition in the hallways, during dismissal, and walking to their vehicles 

after the school day (Table 2.1). These factors led to the proposal of this quantitative, 

quasi-experimental study, which examined whether implementing a self-contained 

program, consisting of two specialized classrooms would increase the perceived level of 

safety among the instructional staff in a suburban middle school that teaches at-risk 

students. 

Problem Statement 

The increase in the number of at-risk, violent, and challenging students caused a 

drop in the perceived level of safety amongst staff at the North Central Union Free 

School District (UFSD). Violence and drug use increased which left staff frustrated. The 

overall dynamic of the school deteriorated and the structure was clearly no longer able to 

support the school’s changing population. The types of students that were being admitted 

to facilities like North Central were actually much more challenging to handle than the 

typical North Central resident once was (Donlevy, 2004).  In an effort to proactively 

address this problem, North Central developed a self-contained “no movement” program 

within this self-contained school. According to their Individualized Education Programs, 

students at North Central were placed in a self-contained environment because the 

students have special needs. This meant that a classroom typically served between 6 to 12 

students who have more severe needs and require additional support (Chen, 2009). Every 

classroom at North Central fits this description—a small staff to student ratio. Middle 
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school students did move from classroom to classroom for each subject, but had always 

experienced this small student to staff ratio. However, the self-contained “no movement” 

program added an additional level of support. Students in the two “no movement” 

classrooms piloted at North Central remained in one classroom for the majority of the 

day, transitioning only for lunch and special classes. Students were taught by only two 

teachers for core areas (math, language arts, social studies, science) in addition to several 

special area teachers (physical education, music, art and computers).  

North Central Union Free School District (UFSD), a pseudonym for the purposes 

of this study, was located in a wealthy suburb of New York City. The demographic 

make-up of the school district’s population, at the time of the study was approximately 

66% African American, 30% Hispanic, and 4% White. In addition, 89% of all students 

were eligible for free and reduced lunch.  

The purpose of this quantitative, quasi-experimental study was to determine 

whether implementing a self-contained program, consisting of two specialized 

classrooms would increase the perceived level of safety among the instructional staff. 

The North Central UFSD had traditionally served students classified as: learning 

disabled (LD); emotional disturbance (ED); autism spectrum disorder (ASD); attention 

deficit disorder (ADD); attention deficit hyper-activity disorder (ADHD); and 

oppositional defiance disorder (ODD). Many of these students were referred through the 

Office of Children and Family Services (OCFS) and/or the Administration for Children’s 

Services (ACS). Districts similar to North Central were experiencing a decrease in the 

enrollment of learning-disabled students, and had seen an influx of ODD and OCFS 

students who had a history of violent behavior, substance abuse, and/or poor academic 
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performance. According to Donlevy (2004) of increasing concern was that the types of 

children that were enrolled in facilities like North Central, due to these shut downs, 

were actually much more challenging to handle than the typical North Central resident 

had been in past years. This dynamic had left these school districts in a difficult 

situation—one that is often unrecognized by policy makers. 

In recent years, public and private education has gone through many changes. One 

of the most significant changes has occurred in special education, and more specifically, 

in special act school districts such as the North Central UFSD. Special act school districts 

serve students in a location that is completely separate from their non-disabled peers. 

Many district schools, especially those in New York City, offer self-contained classrooms 

alongside regular education classrooms. These schools had also leaned heavily on 

Integrated Co-Teaching (ICT) and Collaborative Co-Teaching (CTT) models of special 

education, wherein special and regular education students were placed in the same 

classroom with the addition of a special education teacher to address the learning needs 

of the special education students.  

Therefore, the purpose of this quantitative, quasi-experimental study was to 

determine whether implementing a self-contained program for the students who posed a 

risk to the perceived level of safety to the building, consisting of two specialized 

classrooms, increased the perceived level of safety among the instructional staff.  

Historically, school districts sent their most challenging students to various 

special act school districts, including the Boards of Cooperative Educational Services 

(BOCES), which was paid for by students’ home school districts. Districts determined 

that facilities could no longer support the extensive learning needs of a student, therefore, 
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these types of students would be referred to a special act district or BOCES, and all 

educational costs would be paid for by the referring district. These school districts served 

the most challenging students who required an array of curriculum and classroom 

modifications, and accommodations. Many of these schools were defined as providing 

“therapeutic opportunities” for students, and often contained a residential population in 

addition to day students who experience, “psychological, educational, or physical 

disabilities” (BOCES). These students were often funneled from the court system, mental 

health professionals, committee’s on special education, and social service placements 

(Banks, 2008).  

However, this dynamic was no longer the norm. Budget deficits led to fewer 

school programs and limited resources, so school districts began to develop their own 

special education programs to keep challenging students in the district, sometimes saving 

districts hundreds of thousands of dollars. The law implied all public school districts were 

required to provide free and appropriate public education to its students (FAPE), 

including those with special needs. If the district could not provide the services that a 

student required with its own resources, the district was obligated to send that child to a 

school district that could, at the cost of the home district, provide the necessary resources 

(Melanson, 2013). As a result, Integrated Co-Teaching programs, as described above, 

were implemented across all New York City boroughs to address special needs 

populations. Rather than refer learning disabled and emotionally disabled students to 

special act districts, schools started to educate them in-house with the addition of a 

special education teacher to existing classes. Often the cost to send students to other 

programs was high, albeit for a public collaborative school, a private day setting, or year-
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round residential placements for the most severely disabled students (Melanson, 2013). 

As a result, the students who were sent to special act school districts, such as North 

Central, were even more challenging than they were before, because home districts 

retained the less disabled students and sent only those students whose disabilities and 

behaviors are so profound that district facilities could not support them. 

In Westchester County, 3,500 students were served by special act districts. The 

majority of these students—more than 60%—resided in New York City boroughs. 

Students from all 62 counties were served by special act schools statewide, totaling 

approximately 14,000 students (Coalition of Special Act School Districts, 2012).  

After districts began developing their own programs, special act districts began to 

close at alarming rates, leaving only the most respected special act school districts to 

serve these challenging populations. According to the New York State Coalition of 

Special Act School Districts (2012), there were originally about 18 districts, but financial 

and policy changes left only 13 special act school districts remaining to handle the needs 

of all special act student populations within New York State. Consequently, the 

remaining special act school districts were accepting a different population of students. 

According to Donlevy (2004), as mentioned above, of increasing concern was that the 

types of children that were being moved to facilities like North Central due to these shut 

downs were actually much more challenging to handle than the typical North Central 

resident used to be. There was a reason that these types of students were being sent to 

more secure facilities, and arguably less secure facilities like North Central were not 

properly equipped to handle this new, much more challenging type of resident (Hedrick, 

2012). These factors led to the proposal of this quantitative, quasi-experimental study, 
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which examined whether implementing a self-contained program, consisting of two 

specialized classrooms would increase the perceived level of safety among the 

instructional staff. 

Significance of the Study 

In an effort to provide a quality education for special education students, staff 

must perceive they are safe so that instruction occurs on a consistent basis. Disruptive 

behavior leading to a diminished, perceived level of safety is detrimental to teachers, 

school culture, and ultimately, student learning. By removing the root causes of 

disruption, academic increases are inevitable. Ultimately, it is the responsibility of the 

school district to ensure a good public education available to all of its students, but must 

not do so at the expense of the students who do not engage in disruptive behaviors. 

Additionally, teachers must be supported, and provided with an environment where their 

focus can be on student learning, not discipline (Ford, 2013). Therefore, the significance 

of this study is to provide an educational environment conducive to all stakeholders, so 

that learning can occur at a high level regardless of a student’s socioeconomic status or 

disability. This study examined whether or not a self-contained program within the one 

identified school would improve the perceived level of safety among instructional staff.  

Another major significance of this study is that middle school students are more 

than twice as likely than high school students to be affected by a school that is not safe 

(Constitutional Rights Foundation, 2013). Consequently, 7% of eighth graders stay home 

at least once a month to avoid being bullied. Moreover, 22% of urban students between 

the ages of 11 and 12 know at least one person their age associated with a gang. The 

typical victim of an attack at school is a middle school male who is assaulted by a boy his 
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own age (Constitutional Rights Foundation, 2013). School violence is not limited to the 

student population. On average, 8% of teachers say they have been threatened with 

violence on school grounds at least once a month, while a large percentage reported being 

physically attacked each year (Constitutional Rights Foundation, 2013). The primary 

significance of this study was to improve the school culture at the identified school so 

that the perceived level of safety by staff would increase.  

Research suggested that violence in schools effects student performance, the 

nature of friends' behaviors, and family relationships. Immediate environments, including 

schools, can have powerful influence on young persons' attitudes and behaviors 

(Constitutional Rights Foundation, 2013). Environmentally, it is of great significance that 

schools provide a safe environment so that teachers can teach, and students can learn.  

In addition to the aforementioned significance, it is critical to discuss the 

stakeholders who have been, and will be affected by the self-contained program. The 

self-contained “no movement” program transcended the school building in several ways 

due to the unique population and nature of North Central. Since the Researcher was also 

the program director, it was important to mention stakeholders, who have a significant 

stake in the success of the North Central UFSD. Many stakeholders employed with North 

Central worked in an environment unlike the majority of schools in New York and 

nationwide. The term stakeholder refers to any actor (individual, group, organization) 

who is vital to the survival or success of the organization. A wider definition includes any 

actor who affects or is affected by the organization (Hatch & Cunliffe, 2006). The study 

was the implementation of a self-contained program, consisting of two specialized 

classrooms that attempted to meet the needs of the most challenging students at the North 
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Central UFSD to increase the perceived level of safety among instructional staff. The 

program directly and indirectly affected the lives of many individuals involved with the 

school.  

In addition to statistical analysis, this study includes an introduction to the realm 

of special act school districts, an overview of possible stakeholders, and a discussion of 

alternatives to this type of program. The overview of the possible stakeholders, as well as 

the discussion of alternatives that were considered is mentioned since the researcher was 

also the program director. 

Stakeholders 

The following is a review of the various possible stakeholders, as illustrated in 

table 1.1.    

Internal Stakeholders 

The internal stakeholders for this study were the students who were enrolled in 

this self-contained program. Students were admitted based on the number of minor or 

critical incident reports the student had accumulated throughout the 2011–2012 school 

year. The North Central UFSD used a Positive Behavior Intervention Support (PBIS) 

system wherein students received points for each period of the day. Students who 

received a ‘2’displayed exemplary behavior and academic performance. A ‘1’ indicated 

less than satisfactory performance, and a ‘0’ indicated negative behavior and 

performance. These points were then input into a computer system that rated students as 

gold, silver, or bronze. Gold and silver students received rewards and privileges such as 

field trips, special lunches, and extra passing time in the hallways. Bronze students did 
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not receive these privileges.  Therefore, students who had remained on a bronze level 

status in the school’s rating system were considered for inclusion in the program.  

All students in the school were considered internal stakeholders as well, because 

their school experience was affected by this program. Furthermore, all administrative, 

instructional, and support staff were considered internal stakeholders. The success of this 

program increased with the support of the staff. In addition, parents and/or guardians, 

along with resident staff were considered as internal stakeholders, as they expected 

feedback about the level of academic and social success for each student. Finally, the 

Board of Education was vital to the success of the program, as the school required its 

support, as is the case with any school, either public or non-public. Therefore, the Board 

of Education was considered an internal stakeholder.  

External Stakeholders 

External stakeholders for this project were the home districts of the students involved in 

the program. They expected feedback about the level of success for the students they sent 

out of district to the school. Moreover, during Committee on Special Education (CSE) 

meetings, representatives from students’ home districts were present, either in person or 

by conference call, to continue and maintain involvement with each student.  

Parents were considered external stakeholders as well. Parents who were actively 

involved with their children’s education were considered internal stakeholders. However, 

many students involved with North Central were not in contact with their parents. There 

are many reasons for limited involvement, including an incarcerated parent causing the 

involved parent to work more than one job.  It was important to refer to parents who were 

not actively involved as external (see table 1.1), because they could have become 
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involved at some point, possibly while students were in the care of the school. 

Ultimately, efforts should be made to involve parents whenever possible. Gould (2011) 

indicated that “a relationship exists between parental involvement in the education of 

middle-school students and the students' satisfaction with school” (p. 28).  

Other external stakeholders included the court system, the local police 

department, local businesses and organizations, and businesses and organizations within 

the students’ home communities. The local Police Department was a critical stakeholder 

for the North Central UFSD. According to the town police chief “calls from [North 

Central UFSD] accounted for 31 to 42 percent of monthly police activity in the village” 

(Hedrick, 2012). The police chief also explained that,  “a number of police chiefs in the 

area had come together to form a committee on how to deal with and reduce the amount 

of work generated from residential Special Act School districts within their jurisdictions. 

We have noticed that the volume of calls has increased greatly over the last few years” 

(Hedrick, 2012). Because North Central demanded such a large percentage of police 

department resources, it was the Researchers hope that a reduction in violent incidents 

and an increase in perceived staff safety due to a self-contained program, positively 

affected external stakeholders, such as the local police department.  

Vulnerable Stakeholders 

The most vulnerable stakeholders were the students directly involved with the self-

contained program. Many of the students who had spent time at North Central had gone 

on to become institutionalized either in a residential setting or in the criminal justice 

system. There were also rare incidents in which a student lost his or her life, either while 

in the school or shortly after leaving. These types of incidents demanded intensive 
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support for students in all areas, which this study aimed to provide. The students directly 

involved with the self-contained program had the opportunity to prepare for the transition 

to high school successfully, both academically and emotionally, since their educational 

experience was more structured to meet each student’s needs. Despite the challenges 

these students presented, they deserved the efforts of the school they attended to do 

whatever possible to, “see each person’s talent, potential, and dignity” (Lowney, 2003, p. 

170). The greatest significance of this study was to understand what it took to ensure that 

the perception of school safety among staff improved due to the self-contained model.  

Other vulnerable stakeholders were the staff directly involved with the program. 

The staff’s primary need was to feel safe, which is illustrated in Figure 1.1. During the 

2012-13 school years, the program consisted of two self-contained classrooms each with 

six to eight students. In addition, each classroom housed one teacher, one teacher 

assistant, and one teacher aide. The student population was challenging due to emotional, 

learning, and social delays. These students presented a multitude of issues and were 

contained, for most of the school day, in their assigned room. This created a difficult 

atmosphere that required many accommodations and modifications.  

Table 1.1 

Stakeholders 

Internal 
 
Students in the program 
Students in the building 
Staff in the building 
Parents 
Guardians 
Resident staff 
School staff 
Board of Education 

External 
 
Students home district 
Parents of students in and 
out of program 
Court system 
Police department 
Local businesses 
Home district businesses 

Vulnerable 
 
Students in the program 
Staff in the program 
Parents of students in and 
out of program 
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Finally, the parents, either involved or uninvolved, were considered vulnerable 

stakeholders once more. Some parents believed that this was their last chance to save 

their child before he or she entered the criminal justice system. Some uninvolved parents 

were incarcerated and had trust that their child was in a safe place that was providing an 

appropriate education (Education, NYC Department of, 2011). 

 

 

 

 

 

 

 

 

Figure 1.1 Common Needs of All Stakeholders  

As our nation moves toward a common core set of academic benchmarks, and the 

stakes increase, it is of great significance that our schools provide safe learning 

environments for staff so that they can focus on delivering an education that meets the 

needs of at-risk students. Therefore, the studies significance was to determine whether 

implementing a self-contained, no movement program, consisting of two specialized 

classrooms, within a special act school district that services at-risk students, will increase 

the perceived level of safety among the instructional staff, so that learning can occur at 

the highest extent possible. 

 

To feel safe in the school 

˅ 

To trust the school 

˅ 

To trust the resident 

˅ 

To trust the students 
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Program Alternatives 

To meet the common needs of all stakeholders, several alternatives to the “no 

movement” self-contained program were discussed with the team that instructed or had 

instructional contact with these students during the environmental scan. Environmental 

scanning included the monitoring of the organization's internal and external environments 

for detecting early signs of opportunities and threats that may affect its plans 

(Environmental Scanning, 2013). The scan provided the Researcher opportunities to 

assess the location that would best meet the needs of the self-contained program.  

Two distinct versions of the self-contained program were explored so that the best 

possible program site was to be determined by the instructional staff. One classroom was 

designed to serve low-functioning, autistic, and emotionally fragile students. The other 

was designed for violent, defiant students who also had profound learning delays. 

Furthermore, the instructional staff considered different criteria that were critical to the 

success of the program and how each site responded to the research. 

There were alternative actions to consider. For example, as illustrated in figure 

1.1, parents are present in all three categories. Increasing parent involvement at North 

Central is a viable alternative action. Research indicated that when schools, families, and 

community groups work together to support learning, children tend to do better in school, 

stay in school longer, and like school more (Henderson & Mapp, 2002). However, this 

could present complicated issues because many parents of these students are incarcerated. 

Schools, in this instance, would have to find a way to bridge the gap from each school to 

the prisons.   
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Another noteworthy alternative is to create a more structured school in an effort to 

provide a more focused structure not only for the most at-risk students, but for all 

students in the school building. Several school policy changes, such as the 

implementation of school uniforms, random student locker searches, and more specific 

rewards and consequences could all increase the likelihood of success by providing an 

increased level of structure.  

Finally, schools could simply become a lock-down facility for all students. Lock-

down facilities might include additional security clearance to enter and exit school 

grounds, police presence in the schools, and more restrictive school activities and 

procedures. This type of school does exist, but the level of achievement expected would 

need to be substantiated by further research. Moreover, a lock-down facility classification 

might demand additional staff and training.    

The students at North Central are “the children who have the most difficulty 

reaching high academic standards due to the disabilities and circumstances with which 

they are challenged” (Donlevy, 2004, p. 110). The term special act implies that students 

will have the opportunity to thrive in a school that will unlock their potential, by 

providing instruction that includes special modifications and accommodations to increase 

academic, social, and emotional achievement.  

Therefore, the purpose of this quasi-experimental study was to determine whether 

the implementation a self-contained program, consisting of two specialized classroom 

would increase the perceived level of safety among the instructional staff. 

According to New York City statistics, the high school drop-out rate for students 

with disabilities in 2006 was 20.8% (Education, NYC Department of, 2011). Overall, 
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schools responsible for educating students with various disabilities, including ED, ODD, 

and CD, need to implement innovative programs that will meet the needs of these 

challenging students. North Central UFSD implemented a new “no movement” program 

within this self-contained school to attempt to increase the perceived level of safety 

amongst the instructional staff. Research suggested that improving the quality of a 

program by removing the root causes of problems in the educational system, can lead to 

improved productivity (Brassard, 1992, p. 10).  Specifically, this study considered two 

options for the self-contained program as solutions to these problems.  

Options 

Option A. The first option was to implement a self-contained program, within the 

existing school building, that consisted of two specialized classrooms designed to meet 

the needs of the students identified for the program. One classroom instructed students 

who had not met the requirements set forth by the schools positive behavior intervention 

support (PBIS) point system. Many of these students had been incarcerated and exhibited 

violent behaviors. This classroom was referred to as the “TSP” (Therapeutic Support 

Program). The second classroom instructed students who have been classified as ED and 

ASD. Many of these students have been hospitalized for long periods of time due to 

psychiatric breakdowns, self-harm, and violent outbursts, but who required varying types 

of classroom modifications. This classroom was referred to as the “fragile classroom.” 

The program was not limited to these classifications. If it was determined that a student 

who did not fall into one of the above classifications would benefit from this program, he 

or she could have been considered for inclusion by the administration and program 

coordinator, depending on their needs, and threat to the perceived level of safety.   
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Option B. The second option consisted of the same two classrooms to instruct the 

same student population. However, this second option was being considered for 

implementation in the residential facility of the school district. The residential facility is 

on the same thirty-three-acre campus, but in a different building. Table 1.1 illustrates the 

positive and negative attributes of these two options. 

Summary of Options. Both options had the same goal: to provide an education for 

struggling, at-risk students. By containing these students, albeit in the school building or 

residential building, it was the hope of the Researcher that the educational experience 

improved for all students in the school in the areas of academic growth, perceived level 

of safety, and school climate. In addition, it was the hope that this quasi-experimental 

study would increase the perceived level of safety among the instructional staff. 

Criteria 

To determine which option was best, elements of each facility were analyzed, 

including the physical attributes of the facility, the differing political implications for 

each facility, and the available resources in each facility. Staff members from both the 

school and the residential facility completed surveys during the environmental scan, 

rating each criterion described above. Tables 1.1, 1.2, and 1.3 weighed each criterion. 

Criteria were weighted considering the elements under each, and respondents utilized a 

three-point number system (0=least optimal, 1=average, 2=most optimal).  To that end, 

staff members were able to determine which option provided an optimal environment for 

the program. Tables 1.2, 1.3, 1.4 below provide the aggregated data resulting from the 

surveys.   
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Possible Facilities 

Table 1.2 

A Comparison of Crucial Elements of Both Facilities in Option A and B 

Option A Facility          n        Option B Facility                  n 

Internet service: 2 Internet service: 2 

Gymnasium: 2 Gymnasium: 1 

Art Room: 2 Art Room: 0 

Science lab: 2 Science lab: 0 

Library: 2 Library: 2 

Sub-Total:  10   Sub-Total:      5 

Political Implications 
 
Table 1.3 
 
Political Implications in Option A and B According to the Level of Support from the 
Administration and Staff 
Option A     n     Option B                      n 

Administrative             

leadership: 

 

2 

Administrative 

leadership: 

 

1 

Administrative 

support: 

 

2 

Administrative 

support: 

 

1 

Staff Support: 1 Staff Support: 0 

      Sub-Total:     5           Sub-Total:     2 

Necessary Resources 

Table 1.4  

Comparison of Resources Necessary for Optimal Success in Option A and B 

Option A    n                 Option B                       n 
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Technical Support: 2 Technical Support: 1 

Access to supplies: 2 Access to supplies: 2 

Access to counselors:  

2 

Access to counselors:  

1 

Access to school 

nurse: 

 

2 

Access to school 

nurse: 

1 

Sub-Total:    8     Sub-Total:                  5 

 

 

 

 

 

 

 

Figure 1.2. Data Analysis of Selected Criteria  

Data analysis of the criteria clearly supported option A as the best location for the 

program, and implied the highest opportunity for increased safety. Listed under each 

criterion were crucial elements needed to provide the best possible opportunity to learn. 

The criterion and accompanying elements were deemed crucial by the administration and 

staff involved in the planning phase of the program. The results indicated that the school 

building was more equipped to meet program needs. For example, the availability of an 

art room, science lab, and counselors suggested that Option A afforded the richest 
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learning experience for students. Politically, the level of administrative leadership and 

support from the school staff essential for success was more prevalent with Option A. 

Because residential students are in school during the school day, staff presence at facility 

B was low during school hours. Also, residential facility staff rarely has a background or 

any training in special education, meaning that the support would have been of a lower 

quality in Option B. Finally, the necessary resources needed for sustained implementation 

rests in Option A, such as technical support, counselors, the school nurse, and all the 

necessary elements of a comprehensive, educational experience for all students and staff.   

Definitions 

Administration for Children’s Services (ACS).  ACS is an agency that oversees 

various aspects of students’ home lives and emotional needs. ACS protects children from 

abuse and neglect. Children’s Services provides neighborhood-based services to help 

ensure children grow up in safe, permanent homes with strong families (The City of New 

York, 2013).  

At-risk student.  For the purposes of this study, at-risk students are exposed to 

variety of social, environmental, and academic factors that make them predisposed to 

academic struggle. These factors might include a learning disability, incarcerated parent, 

history of abuse or neglect, a psychological disorder, lack of parental involvement, drug 

or alcohol use, living in temporary housing, or a low socio-economic status. A more 

formal definition for at-risk children is a future with less than optimal outcomes. Children 

are considered at-risk for a number of reasons such as; being involved in drugs or 

alcohol, being neglected at home or live in stressful family environments, being involved 

with delinquent peers, or lacking social or emotional supports (NCSE, 2004).  
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Attention Deficit Hyperactivity Disorder (ADHD). ADHD is a chronic condition 

that often includes a high level of distractibility, impulsivity, hyperactivity, and difficulty 

paying attention. This condition often persists into adulthood (Mayo Clinic Staff, 2013). 

Autism Spectrum Disorder (ASD). Autism spectrum disorders are a group of 

developmental problems that often appear in early childhood. Though symptoms and 

severity vary widely (from mild social issues to severe sensory integration problems), 

autism spectrum disorders affect a student’s ability to communicate and interact with 

peers and adults. Many ASD students struggle to properly perceive and navigate social 

situations, or understand human emotion (Mayo Clinical Staff, 2012).  

Committee on Special Education (CSE).  The Committee on Special Education is 

comprised of experts in the field of special education who understand the laws regarding 

students, their families, and their rights as those rights pertain to the child’s education. 

The CSE is responsible for the child’s education from the ages of 5 to 21. The committee 

includes, but is not limited to: special education teachers, school psychologists, school 

counselors, director of pupil personnel, and possibly a district or building administrator. 

Additionally, the CSE is authorized to identify students in need of services by 

determining eligibility, developing an Individualized Education Plan (IEP), placing the 

student in the least restrictive environment in which they can succeed, and providing 

appropriate services to meet the child's educational needs. The team meets at least 

annually to review a child's IEP and determine program from that point forward. Parents 

are encouraged to participate in each step of the process (What is the Committee on 

Special Education?, 2013).  
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Emotional disturbance (ED). An emotional disturbance an “umbrella term” for 

many disorders including: anxiety disorders, bipolar disorder, maniac depression, conduct 

disorder, eating disorder, obsessive-compulsive disorder, and psychotic disorders 

(NICHCY , 2013).  

Home district. At North Central, students are sent to the district from several 

funnels: CSE, OCFS, and ACS (see terms). They are technically students from their 

home district, though their education is outsourced to North Central because of their 

needs. Home districts provide financial support to North Central for each child and pay 

for all accommodations such as one-to-one aides and assistive technology.  Home 

districts must also approve all changes made to IEPs.  

  Individualized Education Program (IEP). An IEP is a legal document that 

describes the setting, accommodations, goals, and levels of functioning for a special 

education. School districts are legally bound to conform to all provisions of the IEP. The 

document is reviewed and modified at regular intervals, usually annually. Students with 

delayed skills or other disabilities may be eligible for special services that provide 

individualized education programs (IEP) in public schools at no cost to families (Kids 

Health, 2013).  

Integrated Co-Teaching (ICT) classroom.  ICT is a model of special education 

where special education students learn alongside general education students. Usually a 

general education and special education teacher co-teach to accommodate the needs of all 

students. Students with disabilities are entitled to receive ICT in all instructional areas as 

specified on their individualized education programs (IEP) (UFT, 2013).  
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Learning Disability (LD). Learning disabilities are disorders that create a barrier 

to learning. Students with LD often learn differently and require unique interventions and 

methods of instruction. Common learning disabilities include dyslexia, dysgraphia, 

dyscalculia, and non-verbal learning disability. Learning disabilities are cognitive in 

nature (Mayo Clinic Staff, 2013).  

Self-contained “no movement” classroom.  This study piloted a new form of 

special education setting. The two classrooms piloted had a ratio of 8:1:2 (8 students, one 

teacher, one teaching assistant, and one teacher aide). Though North Central only has 

self-contained classes, because of the student to teacher ratio, students in grades 7-9 

move from class to class. The two classrooms piloted contained students from all 

academic areas taught by one teacher in one room, with students moving to new classes 

for specials (art, computers, and gym). Unlike standard classrooms with a larger number 

of students, self-contained classrooms are typically smaller settings with a fewer number 

of students. A self-contained model helps foster enhanced support for students with 

special needs or specific difficulties, Self-contained rooms are generally comprised of 

about ten students with unique struggles who are most commonly instructed by a lead 

teacher with a certification in special education, and para-professional staff (Chen, 2009).  

Office of Children and Family Services (OCFS).  OCFS is an agency that 

provides juvenile justice services, services for handicapped individuals, and a myriad of 

other services (OCFS). At North Central, students remanded through OCFS were juvenile 

offenders. The agency provided a system of family support, juvenile justice, child care, 

and welfare services which promote the safety and well-being of children, for the purpose 

of North Central. Services should be developmentally appropriate, family-centered and 



EFFECTS OF SELF-CONTAINED PROGRAM  24                                                                   
 

family-driven, community-based, locally responsive, and evidence and outcome based 

(New York State Office of Children and Family Services (OCFS), 2013).  

Oppositional Defiance Disorder (ODD).  ODD is a psychological disorder 

wherein students display “persistent pattern of tantrums, arguing, and angry or disruptive 

behavior toward …authority figures.” Symptoms usually occur around age eight (Mayo 

Clinic Staff, 2012).  

Special Act school district. A Special Act school district is a district that serves 

only special needs students. Often these students have been placed in special education 

programs in their home districts and their needs have not been met, or they have been 

referred by other agencies (Coalition of Special Act School Districts, 2012).  

Special education.  Special education is a term to define classrooms, 

accommodations, and methods of instruction that are designed for students with 

disabilities. Special education classes and services vary in type and scope, but are legally 

mandated services that must be provided in the public education system (Schoger, 2006).   

 Specials. At North Central, the term specials encompass non-academic classes or 

elective classes such as computers, art, music and physical education. 

 Staff. Because of the high-need student population, North Central employed a 

variety of professionals. Staff is an umbrella term for the variety of positions that 

comprise: one-to-one aides, special education teachers, teaching assistants, speech and 

language pathologists, counselors, psychologists, and student managers. For the purpose 

of this study, staff will usually refer to instructional staff comprised of teachers, teacher 

assistants, and teacher aides.  
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Chapter 2 

Literature Review 

The purpose of this quantitative, quasi-experimental study was to determine whether 

implementing a self-contained program, consisting of two specialized classrooms would 

increase the perceived level of safety among the instructional staff.  

The impetus for the research study was the archived data (Table 2.1) collected during 

the previous school year by the principal. Analysis of this archived data implied that 50% 

of staff felt safe in the school; which was evident considering the question, “Most 

teachers feel safe in this school.” Moreover, a mere 66% of respondents believed that the 

school is safe, while 34% thought that it was not a safe school. Finally, and most striking, 

respondents believed that 40% of students felt safe in school. As the U.S. moves toward a 

national common core standard, teachers must feel safe so that they can concentrate on 

student achievement, without the stresses that an unsafe school bears.    

The basis for determining the perceived level of safety based on the new self-

contained classroom program model was a Likert survey which asked respondents to 

answer questions based on their perceived level of safety throughout the school day 

(Appendix C).   

The search for literature pertinent to this study stemmed from the following terms: 

special act school district, self-contained classroom, school safety, special education, at-

risk student, and emotional disturbance. 
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Table 2.1 

Staff survey (archived data) 

     
Questions 

 
n %Yes %No 

I feel safe walking into school. 
 

32 88 12 

I feel safe in the hallways when class changes. 
 

32 75 25 

I feel safe in my classroom/office. 
 

32 94 6 

I feel safe walking to/from the parking area. 
 

32 72 28 

I feel safe in the cafeteria. 
 

17 82 18 

I feel safe during lunch recess. 
 

17 82 18 

I feel safe during dismissal after school. 
 

32 69 31 

Staff here cares about me as a person and a professional. 32 84 16 

Personnel office staff treats me with respect. 
 

32 97 3 

The administrators treat me with respect. 
 

32 94 6 

Business office staff treats me with respect. 
 

32 91 9 

This school cares about my professional development. 
 

32 75 25 

My suggestions are listened to in this school. 
 

32 78 22 

When there is an incident with a student, I feel supported. 32 63 37 

Administrators are visible and approachable. 
 

32 88 12 

I like being in this school. 
 

32 94 6 

This is a safe school. 
 

32 66 34 

Most students feel safe in this school. 
 

32 60 40 

Most teachers feel safe in this school. 
 

32 50 50 

Staff is treated fairly in this school. 
 

32 63 37 
(Please feel free to write any comments on the back of this survey.  Thank you!) 

  

Special Act School District literature 

To ensure proper context, the first search term was special act school, since this program 

was implemented in a Special Act School District.  
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The first descriptor, Special Act school district, yielded few results. Banks (2008) 

noteworthy article, “Defining Progress at Special Act Schools” indicated the need for 

revised assessment procedures in response to New York State’s high-stakes testing (such 

as Regents exams, SAT, ACT, AP Exams, annual state testing in grades 3-8) that better 

addressed the needs of students in these districts. Though educators are incredibly 

familiar with federal requirements under No Child Left Behind (NCLB), Special Act 

districts seem to occupy a space entirely their own. In New York, the 13 Special Act 

districts educate an incredibly varied, unique population of disabled students assigned 

through a variety of outlets including, “the court system, committees on special education 

referrals, and social service placements” (Banks, 2008). Banks (2008) suggested that 

meeting federal achievement requirements is an entirely different process for Special Act 

districts due to their diverse and challenging populations that stems from several 

dissimilar channels. There was no indication, however, of the need for or evidence of a 

self-contained “no movement” program within a Special Act school district.  

There are steps schools can take to strengthen existing programs with increased 

resources. An article called, “The ‘Special Act’ Public School Districts in New York 

State: Helping Children with Special Needs Reach Higher Academic Standards” 

(Donlevy, 2004)  was reviewed. Donlevy (2004) indicated that “…with funding and 

technical support, the work these districts conduct could be examined, strengthened with 

additional innovations, and shared with other districts to help promote the lofty goals of 

NCLB—helping all children meet high academic standards” (Donlevy, 2004, p. 109).  

The implication was that although programs did not meet the needs of students at the 

present, changes can be made to strengthen these programs to better meet the needs of 
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these especially high-risk students. Changes to school structure such as a self-contained 

“no movement” programs could pose an answer to problems within Special Act districts.  

Providing a supportive learning environment may be best accomplished with 

smaller class sizes. According to “Special Act schools: ‘We are the last stop,” much of 

what these schools do is done on a one-on-one basis in the classroom. After learning to 

understand each student’s needs, as well as his or her strengths and weaknesses, teacher’s 

try to create a supportive learning environment. Often, teachers are forced to work 

without a formal plan as students enter the classroom mid-year (Butry, 2009). This article 

highlighted the importance of one-on-one education and the opportunity to learn a 

student’s strengths and weaknesses on a more intimate level since class sizes are smaller. 

The article further addressed the need for allocation reform because Special Act schools 

lack taxing authority like regular public schools so these Special Act school districts have 

an especially hard time making up the difference (Butry, 2009). Although the budgetary 

issues are prevalent and do not suffice considering the special needs of these students, the 

article did not mention the self-contained model as a way of improving safety in the 

building. It did however; suggest further research regarding the allocation of the funds 

necessary to educate this population.  

The search for literature regarding Special Act school districts did not yield 

results regarding self-contained programs or models specifically. Most literature 

pertained to the importance of one-on-one instruction, budgetary issues, and the students 

these districts serve. However, establishing a context for the purpose of this study was 

critical to fully understand implications of a special act school district in which the study 

takes place.  
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Self-contained classrooms 

The research implied that there is a need for mentoring programs within the 

context of a self-contained model. The second term used to search articles for review was 

self-contained classroom. The most relevant result to the topic called, “Using youth 

advocates for mentoring at-risk students in urban settings” compared students enrolled in 

a self-contained program within a general education school (such as an ICT or CTT 

setting that has become the norm in New York City) and students within a self-contained 

school. However, the article did not make reference to the combination of the two 

settings (Broussard, Mosley-Howard, & Roychoudhury, 2006) and there was no mention 

of this program being utilized to increase staff perception of safety. The article did, 

however, stress the importance of mentoring programs for at-risk youth.  

Interestingly, a 1956 article by Spivak (1956) titled, “Effectiveness of 

Departmental and Self-Contained Seventh- and Eighth-Grade Classrooms” reviewed self-

contained programs, which were referenced as non-departmental programs in Newark, 

New Jersey, reported fewer school problems amongst students in these self-contained 

programs, and were referred to the office less frequently than were their departmental 

peers. Additionally, and not specific to school safety, the article implied that the students 

in the self-contained program gained more in mathematics achievement. It should also be 

noted that the students in the self-contained program increased in reading as well (pp. 

391-396). This is significant because it implies that the students involved with the 

program succeeded academically and presented less negative behavior and decreasing 

negative incidents in the school building. 
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The research implied that the self-contained model affords teachers the 

opportunity to differentiate for students differences. Dawson and Lindstrom (1974) 

stressed the need for integration and flexibility. Specifically, “(In) a self-contained 

classroom, teachers can ignore bells, passing, hall passes, and all the rules and regulations 

that mark well-regimented departmentalized programs increasing the possibilities for 

integration…the self-contained classroom offers teachers and children a considerable 

number of options” (p. 207). A common complaint among self-contained teachers is the 

lack of administrative flexibility. Outside forces such as district rules and regulations 

stifle the creativity and innovation necessary for an effective self-contained program that 

addresses a variety of student’s needs. Dawson and Lindstrom suggested that when a 

successful self-contained teacher, “…closes the door, he shuts out the world and becomes 

master of the ship” (p. 205). Under these circumstances, the teacher can provide for 

individual differences among students. He or she can make adjustments to accommodate 

personal interests and learning styles and generally do whatever he or she believes will be 

most beneficial for the students. Dawson and Lindstrom (1974) discussed the origination 

of the self-contained model and why it met the needs of the different learning styles. 

According to the authors, teachers can provide for individual differences. They can make 

adjustments to accommodate personal interests and generally do whatever they think will 

be most beneficial for the students (1974, p. 209). The article further addressed the need 

to expand the self-contained classroom and offered specific additions to the model. It 

discussed teaming, extension of educational alternatives, staffing, and equipping. 

“Teachers need opportunities to work together to find and carry out solutions to 

instructional problems.  Team teaching and team planning provide a wide range of 
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choices for the individual teacher (Dawson & Lindstrom, 1974, p. 207). The idea of 

teaming, or team teaching, allows the students to learn from a variety of teaching styles 

and for teachers to collaborate with other professionals. Dawson and Lindstrom (1974) 

discussed the need to ensure that all staff, and possibly outside resources, is utilized. In 

other words, more adults in the classroom would provide students with a well-rounded 

experience. Teacher assistants and aides would be utilized for more than making copies. 

Frequent collaboration amongst the paraprofessional staff and teaching staff would 

increase instructional time for teachers and allow for more academic flexibility to truly 

address student needs. While this review provided information critical to the success of 

students in a self-contained program, it made no reference to the effects of the program in 

relation to staff perceived level of safety.  

Extending educational alternatives is another aspect of the self-contained model 

that allows for differing educational experiences. Students in a self-contained program, 

according to Dawson and Lindstrom (1974), should have the opportunity to transition to 

other parts of the school. The article encouraged movement to an extent, utilizing all 

aspects of the school building and/or campus. Some movement was critical to the success 

of the program. Students transitioned to their specials (physical education, art, music, 

computer technology, etc.) daily, so that they did have the opportunity to move about the 

building, including students in the school community. 

 Consistent throughout the research is the opportunity for reduced class size in 

self-contained programs. “The Case for the Self-Contained Classroom” (Culyer, 1984) 

highlighted the positive aspects of the self-contained model, relating directly to this 

study’s topic. In fact, the article listed specific reasons that support a self-contained 
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educational model for instruction. The article identified the advantages of fewer students 

in the room. Often, teachers instruct twenty to twenty five students in each classroom. 

Teachers frequently have more than one class to teach, implying a teacher could actually 

teach upwards of one hundred students in a given year. According to Culyer (1984), this 

could cause a teacher to lose track of the needs of all students, diminishing the idea of in 

loco parentis. Another noteworthy point of Cuyler’s was that, “Psychologists stress the 

need for enhancing the development of the whole child. This seems best accomplished in 

a self-contained framework where an educator has an opportunity to know his or her 

pupils more thoroughly” than is possible in other organizational structures (Culyer, 1984, 

p. 418). This aspect of the self-contained classroom underscores the idea that the teacher 

has the opportunity to better understand each student, thus modifying the curriculum to 

meet the needs of students, both academically and behaviorally, and providing an 

environment in which students feel comfortable in the room and want to stay.  

Additionally, Culyer (The Case for the Self-Contained Classroom, 1984) 

referenced the need for flexibility in scheduling. There is the belief that instruction should 

be based on individual needs, hence differentiated instruction debunks the 

departmentalized model. For example, many reading and writing classes range between 

thirty-five to forty minutes; however, many students require remedial reading instruction 

that can be impossible or incredibly challenging to provide in this short time frame, 

leaving students behind.  

Furthermore, children tend to function best with a teacher, “(W) who knows them 

well, understands their needs, and can structure an environment which provides 

consistency, continuity, security, and success” (Culyer, 1984, p. 419). Often, teachers 
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tend to manage their classrooms differently, requiring students to transition from one set 

of expectations, rules, and procedures to another, which ultimately confuses students. 

Culyer is a proponent of the self-contained model and highlighted the many 

positive aspects of this modality for instructing a variety of students’ needs. In 2013, and 

for many years past, the idea of differentiated instruction has continued to move to the 

forefront of education. No child is the same, nor do children act or learn in the same way. 

Children are all unique and present behavioral and academic challenges that are best met 

in the self-contained model. Although Cuyler’s work sheds light on the benefits, there 

were no references to the self-contained model used as a way to increase staff perception 

of safety in a school building. 

Increased social support had been regarded as appositive benefit of the self-

contained model. Jones and Hensley (2012) examined differences between special 

education students in resource rooms and such students in self-contained classrooms 

regarding their self-determination and perception of social supports they received from 

teachers and classmates (pg.34) and implied that there should be a high level of social 

support in any self-contained program.   

Schogers (2006) provided some valuable insight into this study’s focus. Her 

article refers to the self-contained model as reverse inclusion and highlights the benefits 

of increased social interaction. “Reverse Inclusion: Providing Peer Social Interaction 

Opportunities to Students Placed in Self-Contained Special Education Classrooms 

(2006),” discussed the social and academic benefits of inclusion for students with 

disabilities. Inclusion referred to the idea that a student with a disability will be included 

in the general education environment to the fullest extent possible. For example, a child 
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with autism may excel in math and science. Therefore, that student would be included in 

the math and science curriculum, but would also attend a special education program for 

other classes.  As the article discussed, inclusion opportunities for students are limited 

because of the lack of qualified staff to teach these students. In addition, logistically, the 

school cannot always accommodate the needs of these students in the general education 

environment. Moreover, scheduling issues are, “encountered when attempting to meet 

students' unique needs in the general education setting” (Schoger, 2006, p. 1).  As a 

result, according to Schogers, often students with disabilities are served in separate, self-

contained classrooms that do not offer ample opportunities for interaction with age 

equivalent peers in the general education classroom. Schogers (2006) purpose was to 

determine if a special education teacher’s unique program of reverse inclusion—

providing social interaction opportunities to the students with disabilities—was effective. 

Three students with special needs were chosen to participate in the Reverse Inclusion 

Program with their general education, non-disabled peers. Program goals for these 

students were identified and monitored during the study. The program demonstrated 

success for students involved. Students displayed a measured increase in their social 

interactions. According to Schogers (2006), students in the program demonstrated 

improved participation and communication skills. One of the participants mastered three 

of the five social/emotional objectives indicated on her Individualized Education Program 

(I.E.P.) and was steadily meeting performance benchmarks on others as well (Schoger, 

2006). Once more, an engaged student is less likely to present challenges that threaten the 

perceived level of safety in a given school.  



EFFECTS OF SELF-CONTAINED PROGRAM  35                                                                   
 

 Consistent throughout the research is the need to modify class size as way of 

meeting students’ needs. According to Litvinov (2012) one policy change that could be 

modified is class size. Litvinov (2012) stressed in her research, “Fighting for America's 

Education Future,” the need to lower class size is a proven method to increase learning. 

This implied the smaller class size setting the self-contained model is afforded may 

increase achievement among the involved students. When students experience success 

they are less likely to present behavior that would contribute to a decrease in the 

perceived level of safety.  

The search term ‘self-contained classroom’ provided valuable insight into the 

self-contained model. However, the review did not mention, or discuss whatsoever the 

self-contained model used as a method to increase the perceived level of safety among 

instructional staff.  

School safety 

School safety has become an issue of increasing concern in light of recent 

tragedies.  According to the National School Safety Center, Dr. Ronald Stephens has 

been called to Washington, DC to testify before Congressional and Senatorial 

committees, regarding areas of school crime and youth violence prevention (National 

School Safety Center, 2010). As discussed earlier, school staff and school resource 

officers (SRO’s) reported that 78% of participants surveyed, reported confiscating a 

weapon from a student on a school campus (National School Safety Center, 2010). With 

the implementation of a self-contained program, students who presented violent behavior 

were educated in a more structured environment with less movement throughout the 

campus, resulting in less violent activity.  
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The article “In the Context of Risk: Supportive Adults and the School 

Engagement of Middle School Students (2007),” found that negative peer group 

characteristics and aggressiveness of middle school students were predictive factors that 

led to an increase in dropout rates and school violence and diminished school safety 

(Woolley & Bowen, 2007). However, there was no mention of supportive adults in the 

context of a self-contained program increasing the perceived level of safety in a school 

building.  

Students need to feel safe; however it is equally important for staff to feel safe so 

that instruction can occur at the highest extent possible. “The Practical Relevance of 

Accountability Systems for School Improvement: A Descriptive Analysis of California 

Schools (Mintrop & Trujillo, 2007)” recognized the need for students to feel safe, but 

equally important is the need for staff to feel safe and supported in this stressful 

environment so that students can achieve. According to Mintrop and Trujillo (2007), 

challenge and stress need to be balanced with an expectation that he or she can succeed at 

increasing student achievement. Otherwise, morale could decrease among staff, resulting 

in a reduced sense of accomplishment (2007). Morale at North Central decreased, leaving 

staff frustrated. Although this article summarized the benefits of staff morale, and the 

implications for student success, it did not reference the implementation of a self-

contained model as a way of reducing stress and increasing morale among teachers.  

In addition to a decrease in violent behavior, smaller class size can help students 

achieve academically. “Out-of-School-Time Programs: A Meta-Analysis of Effects for 

At-Risk Students (Lauer A. Patricia, S, & Snow, 2006)” yielded interesting results 

regarding the successes of students educated in smaller class size programs. Specifically, 
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Lauer et al. (2006) found that academic results were higher in programs with a smaller 

numbers of students and in programs that provided more individualized and small-group 

instruction to students (pp. 277-278). This notion suggests that programs with smaller 

class size are better suited for students with academic difficulties, however there was no 

implication that these referent programs were self-contained, nor increased staffs 

perception of safety.  

As our institutions have weakened, and school violence increases, the growing 

demands on schools to prevent problem behaviors and promote positive development 

have grown recently (Weissberg & O'Brien, 2004). In the article referenced, “What 

Works in School-Based Social and Emotional Learning Programs for Positive Youth 

Development (2004),” the research suggested that supportive and challenging 

relationships enhance student strengths and prevent problems such as violence, drug use, 

or dropping out altogether. These relationships are most effective when multi-year, 

integrated programs develop children's social and emotional skills on an ongoing basis 

(Weissberg & O'Brien, 2004). This has been consistently presented as a critical aspect of 

increasing academic achievement. As positive relationships are built and sustained for 

longer periods of time, and students’ social and emotional growth is a priority, school 

safety will increase, although the self-contained model was not considered as an 

alternative to providing an educational experience, nor was there a mention of staff 

perceived level of safety due to the changes discussed. 

According to “Translating Research into Effective Practice: The Effects of a 

Universal Staff and Student Intervention on Key Indicators of School Safety and 

Discipline (Sprague, et al., 2000),” a plethora of school climate factors contribute to the 
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development of anti-social behavior by students. Some of these factors are: instruction 

that results in academic failure, inconsistent behavior management practices, a 

diminished opportunity to learn, opportunities to practice positive social interaction 

unclear rules and expectations regarding appropriate behavior, a failure to enforce school 

expectations, and a failure to individualize instruction to fit the needs individual student 

needs (Sprague, et al., 2000). While this supports the idea of individual instruction and 

the need to individualize instruction, it did not reference a self-contained model to 

improve staff perception of safety.  

The previous research provided a context for the current state of educating at-risk, 

violent students today. As discussed, 78% of school SRO respondents reported 

confiscating a weapon on the school campus (National School Safety Center, 2010). The 

review also suggested that the characteristics of negative peer group and the 

aggressiveness of middle school students were factors that could predict an increase in 

dropout rates and school violence, diminishing safety in school altogether. Finally, this 

research found that academic results were higher in programs with a smaller numbers of 

students, such as a self-contained program, and programs that provided more 

individualized and small-group instruction to students led to safer schools.  

Special education 

The term special education yielded many results, although none, according to this study, 

focused specifically on safety in a school building as a result of implementing a self-

contained program or classroom within a self-contained or special act school. There is no 

end to the amount of literature associated with these terms. It should also be noted that 

the search terms special education, at-risk student, and emotional disability, although 
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relevant to the field of educating students who may be associated with the above 

mentioned search terms (special act school district, self-contained program, and school 

safety) would not necessarily produce articles that discuss self-contained programs, nor 

perceived level of safety pertaining to the research for this study. Therefore, the 

following, brief literature review simply suggests that students who fall into these 

categories could benefit from the self-contained model.    

Omede (2011) raised the dilemma in his research, “Reforms in Special Education 

for Optimum Educational Attainment by Persons with Special Needs for National 

Sustainability,” of failed attempts to reform special education due to the limited 

personnel in the field of special education, insufficient assistive technology devices to 

support the special educational set up in the teaching-learning process, and research as 

well as lack of special budgetary allocation in favor of special education, amongst others 

(p. 297). Omede reiterated the need to reform special education by addressing the 

challenges of staffing, assistive technology, and funding as essential to realizing the true 

goals of special education. This was significant because it raised questions about the need 

for reform in special education, which are consistent with the aims of the self-contained 

program. Student needs are not being met, and Omede (2011) directly stated that 

structural and policy changes are essential to remedy these problems, suggesting the self-

contained model is a viable option.  

“School Counselors Assisting Students with Disabilities (2011),” addressed the 

need for “counselor involvement in the development of support programs and the 

creation of specialized educational plans for students with disabilities” (Owens, Thomas, 

& Strong, 2011, p. 235). The implication is such that these additional supports will 
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provide opportunities for students to address their emotional and academic challenges in 

a safe atmosphere, within a self-contained scenario.  

As mentioned, the number of articles relating to special education seems never 

ending. However, the brief review suggested that the involvement of counseling services 

for special education was a paramount concern. Increased involvement with school 

counselors within a special education program or a self-contained program can assist 

students in developing a better understanding of their disabilities and how to implement 

strategies that special education students can utilize in the school setting and beyond. It is 

noteworthy to mention that the term special education transcends the self-contained 

program in many ways. For example, special education encompasses the classification of 

many disabilities and does not focus primarily on students who would be involved with 

the self-contained program at North Central.  

At-risk student 

The term at-risk student was used to determine if any relevant research had been 

conducted with respect to self-contained programs. Although Khazanov (2011) did not 

address the topic specifically in her research titled, “Mentoring At-risk Students in a 

Remedial Mathematics Course,” she did raise a good point: the idea of peer mentoring 

for at-risk students in danger of failing mathematics. Khazanov (2011) stated, “Peer 

mentoring involves an interpersonal relationship between two students of different age 

groups, that reflects a greater degree of hierarchical power imbalance than would be 

typical of a friendship and in which the goal is for the older youth to promote one or more 

aspects of the younger youth's development” (p. 109). The proven positive effects of 

mentoring programs imply the benefits of bridging the gap between the middle school 
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and high school throughout the proposed project. It further implies the possibility of a 

mentoring program associated with the self-contained model. The benefits and 

significance pertaining to mentoring programs will be discussed further in Chapter 5. 

Further review of the literature pertaining to the search term at-risk students 

yielded an article called, “Juvenile Justice and Alternative Education: A Life Course 

Assessment of Best Practices” (Prior, 2013). Prior (2013) discussed that alternative 

education schools shifted their focus from educating students with special needs utilizing 

differentiated instruction, to responding to the failure of mainstream education to meet 

the needs of students with learning and behavior problems, implying that many of the 

highly at-risk students are continually sent to alternative environments, like a special act 

school. Alternative education schools, or possibly Special Act schools, will remain the 

placement for students with disabilities such as North Central since general education 

schools cannot respond to student needs effectively.  

According to Bucher and Manning (2005), the most successful school 

interventions are those which involve all stakeholders, develop programs based on the 

schools individual needs, and engage in continuous preventative action (pp. 55-60). 

Preventative action could suggest that students with challenges that cannot be remediated 

in general education environments may perform better in schools willing to make 

changes based on student needs.  

While there was no evidence suggesting that the self-contained model would 

benefit the perceived level of safety, the review did suggest that at-risk students require a 

different approach to teaching and learning, and that schools should take great care in the 

way in which educational programs are built.  
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Emotional disturbance 

The search term, emotional disturbance was used to elicit research pertaining to a self-

contained model. It should be noted that the researchers’ review of literature pertaining to 

emotional disturbance was simply to provide the reader with an understanding of the 

challenges associated with the education of students classified with an emotional 

disturbance.    

Superstein, Wiley, & Forness (2011) found modest increases in the internalizing 

and externalizing behavior of students with emotional disturbance in self-contained 

classrooms, while finding no growth in social skills in either self-contained classrooms or 

a self-contained school (Siperstein, Wiley, & Forness, 2011). Moving forward, the 

implication for future research is the self-contained programs should include closely 

monitored social skills training for students involved with these programs, thereby 

increasing the likelihood for growth in the area of emotional regulation. Although this 

study did not yield results pertaining to the benefits of social skills training, it should be 

an integral part of a curriculum in a self-contained program.   

Building relationships with at-risk students has been discussed as positive step 

toward assisting these students meet their educational goals. An article called “Managing 

Challenging Behaviors” from New York State United Teachers (NYSUT) described the 

importance of building relationships with at-risk students. In a traditional classroom, 

building relationships is challenging because of class size. The self-contained model 

offers the opportunity to spend time cultivating positive relationships due to the smaller 

class size. According to John Strachan (2012), many difficult students lack trust in others 

based on past experiences and are aware that others do not trust them. Creating a personal 
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connection and a non-judgmental environment is essential for success which is further 

possible since class size in the self-contained program was smaller than other special 

education programs.   

Although the review yielded evidence of literature related to the search terms 

mentioned, no studies found addressed specifically, if a self-contained program did 

increase the perceived level of safety amongst staff. Therefore, the literature suggests that 

this research is original, and it is the hope of the researcher that this study will make a 

significant contribution to the field. 
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Chapter 3 

Methodology 

Purpose of the Study 

The purpose of this quantitative, quasi-experimental study was to determine whether 

implementing a self-contained program, consisting of two specialized classroom would 

increase the perceived level of safety among the instructional staff.  

The research design was quasi-experimental because there was no control group. 

The data was collected utilizing a Likert survey as a pre and posttest disseminated prior 

to and after the implementation of the self-contained program. Respondents who 

participated in the study were instructional staff further explained later.  The researcher 

used an independent t-test and a means test to analyze the statistics. 

Research Question 

Based on the literature review about self-contained programs and special education in 

general, the Researcher identified an important gap about staff perceived level of safety. 

Specifically, do differences exist between perceived levels of safety by school staff 

members after implementing a self-contained classroom model than before implementing 

a self-contained classroom model in a New York Special Act school?  

Hypotheses 

Null hypothesis. The null hypothesis was that there would be no difference 

between instructional staff perceived levels of safety before and after implementation of a 

self-contained classroom model in a New York Special Act school for at-risk youth.  

Research hypothesis. The research hypothesis was that staff perceived levels of 

safety would be higher after implementation of a self-contained classroom model than 
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before implementation of a self-contained classroom model in a New York Special Act 

school for at-risk youth.  

Design 

The research study was a quantitative, quasi-experimental design that utilized a pre- post-

test design with the intervention of a new classroom model (self-contained). For that 

reason, there was no randomization or control group, which made it quasi-experimental. 

Significantly beneficial was that using preexisting groups, such as instructional staff 

already employed by the school, it avoided the additional steps required with random 

assignment to study conditions.  

All instructional staff (teachers, teacher assistants, teacher aides) was asked to 

participate in the survey determining the perceived level of safety. The Likert survey 

asked participants to answer questions by choosing: not at all, not very, neutral, 

somewhat, or very much. Some examples of the questions were: I feel safe walking to 

school; I feel safe in the hallways when class changes; I feel safe in my classroom/office; 

I feel safe during dismissal. (See Appendix B) 

To identify the effects of the self-contained, “no-movement” classroom within a 

self-contained school on high-risk students, several quantitative measures were 

examined. Participants included in the self-contained program were chosen based on their 

past behavior, including past incident reports and the severity of the actions within those 

reports. The data was analyzed to determine the level of threat of possible students. The 

ratio for each classroom was 8:1:2 (8 students, 1 teacher assistant, and 1 one-to-one aide). 

The pilot study conducted in North Central determined that staff perceived level 

of safety had decreased in recent years. In past years, staff surveys were disseminated to 
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gauge the staff’s perceived level of safety and support. This archived pilot data was used 

for the basis of the self-contained program and this study. Staff was instructed to denote 

their position on the survey to account for any biases based on level of education, level of 

influence over school logistics, and other similar factors.  Staff was asked to denote how 

many years they had taught at North Central to analyze any possible biases or extraneous 

variables stemming from level of experience or institutional knowledge. For example, a 

seasoned staff member might have compared his/her perceived level of safety to past 

years at North Central, whereas a new staff member may had compared his/her perceived 

level of safety at North Central to other districts that may have different populations, 

setting, management structures, etc. 

Dependent and Independent Variables 

The dependent variable was perceived safety and was measured by the outcome on a 

Likert survey provided to instructional staff of North Central. The independent variable 

was the self-contained classroom model as a method of increasing safety among the 

instructional staff.  

Population and Sample Size 

Participants that completed the survey were teachers, teacher assistants, and 

teacher aides. Approximately 25% of participants were male, while 75% were female. 

The range of experience in the building is 1 year to 31 years. 

Figure 3.1 provides visual representation of the respondents’ occupational types. 

The figure shows that there is a fairly even spread of instructional staff at North Central 

UFSD. Figure 3.1 illustrates that there were 19 teachers, 17 teacher assistants, and 23 

teacher aides. This data was collected during the post-test, although it provided valuable 
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insight for further research discussed in chapter 5. Additionally, 26 respondents had been 

in the district for more than 3 years, while 24 respondents have been in the district for 24 

years.  

 

Figure 3.1. Occupational types at North Central  

Also noteworthy, the study took place in a Special Act middle school (grades k-8) of 

New York City students situated in a wealthy suburb of New York City. Though 

classroom enrollment fluctuated during the period of study, eight students, at a given 

time, were enrolled in the self-contained program in total. 

Questionnaire/Instrument 

Pre-posttest survey per Likert scale. The most significant aspect of the pilot 

study was to determine the perceived level of safety by utilizing a survey disseminated by 

the building principal. To better determine the perceived level of safety, the principal, 

other involved team members, and the program leader, utilized a Likert Survey.  

Participants were asked to answer questions based on their perceived beliefs of safety at 

various times and places throughout the school day. (See Appendix B). 

  At the end of the 2012-2013 school year in which the self-contained model was 

implemented, participants were asked again to complete the Likert survey to determine if 

the perceived level of safety had increased, remained the same, or decreased. The 
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perceived level of safety was determined by the success of the intervention, the process 

and changes in the implementation of the program, and the support of the administration. 

Table 3.1 

Degree of Consistency 

 

Reliability Statistics 

Cronbach's Alpha 

.945 

N of Items 

17 

 

Cronbach’s Alpha implies an internal degree of consistency or homogeneity that the 

questions were measuring the intended trait of safety. Specifically, the figure of .945 

(table 3.1) implied a high degree of internal consistency. The number 17 implied the 

number of questions the respondents answered in the Likert survey.  

Type of Data 

The type of data that the Likert survey yielded was quantitative since numbers and means 

were collected, and the study was anonymous. The Likert survey asked the participant to 

answer a question based on the following categories; not at all, not very, neutral, 

somewhat, or very much. The data emitted from the Likert survey was interval because it 

included a spectrum of values of equal distance, such as the numbers representing: not at 

all, not very, neutral, somewhat, and very much.  

Statistical Tests 

For statistical analysis, the Researcher used an independent t-test and a means 

test. The t-test allowed the researcher the opportunity to compare two means. For 
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example, by manipulating the independent variable (self-contained program), the 

Researcher was able to study if it had an effect on the dependent variable (the perceived 

level of safety).  

The means test allowed the Researcher to choose the significance level of .05 to 

substantiate the difference between two means. It was up to the researcher to choose the 

significance level. 

Institutional Review Board (IRB) 

Prior to conducting this study, the Researcher obtained IRB certification through 

Creighton University as per the CITI Collaborative Institutional Training Initiative. The 

following certifications were obtained: Social Behavioral Human Research Protection 

Education Program; Responsible and Ethical Conduct of Research; and Conflict of 

Interest. (See Appendix G, H, I) 

Ethical Concerns 

Several ethical issues were of concern during this study. The name of the location, North 

Central UFSD was a pseudonym, and its location was not mentioned. The building 

principal was not identified by name, nor was the respondents who were surveyed for the 

purposes of this study. All responses were anonymous. All teachers were notified that 

their survey responses would be used as quantitative data for a dissertation study.  All 

instructional staff was invited to participate, although each had the right to refuse 

participation with no repercussions. Surveys were placed in all staff mailboxes and 

returned to the researchers’ mailbox. Respondents provided informed consent by 

returning surveys to the researcher. Finally, the study initiated no cost to participants or 

the school itself.  
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Chapter 4 

Report of Findings 

Purpose of the Study 

The purpose of this quasi-experimental study was to determine whether 

implementing a self-contained program, consisting of two specialized classroom would 

increase the perceived level of safety among the instructional staff. The study examined 

the perceived level of safety among instructional staff at a Special Act school after the 

implementation of a self-contained program. This chapter presents the results of the 

findings; describes the procedures of the data analysis, and re-introduces the research 

questions. Additionally, the statistical results are presented, the research process 

discussed, and the findings are examined. This study supported the research hypothesis, 

that staffs perceived levels of safety would be higher after implementation of a self-

contained classroom model than before implementation of a self-contained classroom 

model in a New York Special Act school for at-risk youth.  

Data Analysis 

As a way of measuring the research question, the Researcher asked participants to 

complete a Likert survey. The data was coded and input into SPSS. The tests conducted 

were a means test and t-test. The means and t-test assessed if the means of the two 

samples were statistically different from each other. In the case of this study, the 

Researcher examined if the mean was different between the pre- and post-test.  

Research Question 

 The research question examined the perceived level of safety prior to and after the 

implementation of this self-contained program in a Special Act Middle School. The 
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purpose of the study was to determine if the self-contained program increased the 

perceived level of safety among instructional staff.  

Did differences exist between staffs’ perceived levels of safety after implementing 

a self-contained classroom model than before implementing a self-contained classroom 

model in a New York Special Act School? 

Presentation of the Data 

To present the findings, the Researcher examined each question from the Likert 

survey. The pre- and post- test result means are described.  The results imply that the 

post- mean was significantly higher than the pre-mean. The inferential statistics included 

were; t (t-test), df (degree of freedom), and p (probability).  

Findings 

Item 1: Walking To School  
 
(I feel safe walking into school) 

This item had a mean score during the pre-test of 3.3478 (N = 23). During the post-test, 

the walking to school item had a mean score of 4.4483 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -3.578, df = 26.863, p = .001). (See table 4.1.) 

Item 2: Hallways 

(I feel safe in the hallways when class changes) 

This item had a mean score during the pre-test of 2.9130 (N = 23). During the post-test, 

the hallway item had a mean score of 4.1517 (N = 58). The post-test respondents had a 

significantly higher perception of safety than did the pre-test respondents (t = -5.218, df = 

36.238, p = .000). (See table 4.1) 
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Item 3: Classroom 

(I feel safe in my classroom) 

The classroom item had a mean score during the pre-test of 3.0000 (N = 23). During the 

post-test, the classroom item had a mean score of 4.5013 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -5.788, df = 28.136, p = .000). (See table 4.1)  

Item 4: Parking 

(I feel safe walking to/from the parking area)  

The parking item had a mean score during the pre-test of 2.7826 (N = 23). During the 

post-test, the parking item had a mean score of 4.3621 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -4.514, df = 26.880, p = .000). (See table 4.1)  

Item 5: Cafeteria 

(I feel safe in the cafeteria) 

The cafeteria item had a mean score during the pre-test of 3.5276 (N = 23). During the 

post-test, the cafeteria item had a mean score of 4.2110 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -3.730, df = 42.034, p = .001). (See table 4.1) 

Item 6: Recess 

(I feel safe during lunch recess) 

The recess item had a mean score during the pre-test of 3.5191(N = 23). During the post-

test, the recess item had a mean score of 4.1698 (N = 58). The post-test respondents had a 
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significantly higher perception of safety than did the pre-test respondents (t = -2.862, df = 

37.306, p = .007). (See table 4.1) 

Table 4.1 

Summary of the pre and post-test means of the perceived safety survey  

 Pre-test or 
  

N Mean Std. Deviation 

Item 1: Walking to School Pre-test 23 3.3478 1.40158 

Post-test 58 4.4483 .72963 

Item 2: Hallways Pre-test 23 2.9130 .99604 

Post-test 58 4.1517 .87564 

Item 3: Classroom Pre-test 23 3.0000 1.16775 

Post-test 58 4.5013 .68095 

Item 4: Parking Pre-test 23 2.7826 1.59421 

Post-test 58 4.3621 .83136 

Item 5: Cafeteria Pre-test 23 3.5276 .73455 

Post-test 58 4.2110 .76574 

Item 6: Recess Pre-test 23 3.5191 .94587 

Post-test 58 4.1698 .86175 

Item 7: PM Dismissal Pre-test 23 3.0000 1.04447 

Post-test 58 4.1552 1.10504 

Item 8: Treated Fairly Pre-test 23 3.0000 .85280 

Post-test 58 3.4596 1.13913 

Item 9: Students Pre-test 23 2.4518 .95924 

Post-test 58 3.7654 .95675 

Item 10: Administration 
Respect 

Pre-test 23 3.6522 .88465 

Post-test 58 4.2414 .86471 

Item 11: Students Pre-test 23 2.2609 .86431 

Post-test 58 3.7644 .93865 
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Item 12: Teachers Pre-test 23 2.4348 .78775 

Post-test 58 3.8700 .79813 

Item 13: Suggestions Pre-test 23 3.1304 .69442 

Post-test 58 3.7084 1.08809 

Item 14: Support Pre-test 23 2.5652 1.07982 

Post-test 58 3.5862 1.24301 

Item 15: Admin. Visible Pre-test 23 3.8261 .93673 

Post-test 58 4.2069 .89362 

Item 16: Like Pre-test 23 3.0870 1.16436 

Post-test 58 4.2224 .83918 

Item 17: Safe Pre-test 23 2.6087 .98807 

Post-test 58 4.0345 .89767 

Item 18: Summary of total 
mean score 

Pre-test 23 3.0063 .57126 

Post-test 58 4.0505 .65161 

 

Item 7: PM Dismissal 

(I feel safe during dismissal after school) 

The pm Dismissal item had a mean score during the pre-test of 3.0000(N = 23). During 

the post-test, the pm Dismissal item had a mean score of 4.1552 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -4.414, df = 42.624, p = .000). (See table 4.1) 

Item 8: Treated Fairly 

(Staff’s treated fairly at this school) 

The treated fairly item had a mean score during the pre-test of 3.0000(N = 23). During the 

post-test, the treated fairly item had a mean score of 3.4596 (N = 58). The post-test 
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respondents had approached significance (.053) regarding a higher perception of safety 

than did the pre-test respondents (t = -1.978, df = 53.758, p = .053). (See table 4.1) 

Item 9: Students 

(Most students feel safe in this school) 

The students item had a mean score during the pre-test of 2.4518 (N = 23). During the 

post-test, the students item had a mean score of 3.7654 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -5.561, df = 40.358, p = .000). (See table 4.1) 

Item 10: Admin Respect 

(The administrators treat me with respect) 

The Admin Respect item had a mean score during the pre-test of 3.6522 (N = 23). During 

the post-test, the Admin Respect item had a mean score of 4.2414 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -2.720, df = 39.633, p = .010). (See table 4.1) 

Item 11: Students 

(Most students feel safe in this school) 

The students item, although repeated in question 9, had a mean score during the pre-test 

of 2.2609 (N = 23). During the post-test, the students item had a mean score of 3.7644 (N 

= 58). The post-test respondents had a significantly higher perception of safety than did 

the pre-test respondents (t = -6.887, df = 43.701, p = .000). (See table 4.1)  

Item 12: Teachers 

(Most teachers feel safe in this school) 
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The teachers item had a mean score during the pre-test of 2.4348 (N = 23). During the 

post-test, the teachers item had a mean score of 3.8700 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -7.366, df = 40.938, p = .000). (See table 4.1) 

Item 13: Suggestions 

(My suggestions are listened to in this school) 

The suggestions item had a mean score during the pre-test of 3.1304 (N = 23). During the 

post-test, the suggestions item had a mean score of 3.7084 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -2.841, df = 62.739, p = .006). (See table 4.1) 

Item 14: Support 

(When there is an incident with a student, I feel supported) 

The support item had a mean score during the pre-test of 2.5652 (N = 23). During the 

post-test, the support item had a mean score of 3.5862 (N = 58). The post-test 

respondents had a significantly higher perception of safety than did the pre-test 

respondents (t = -3.671, df = 46.265, p = .006). (See table 4.1) 

Item 15: Admin Visible 

(Administrators are visible and approachable) 

The Admin Visible item had a mean score during the pre-test of 3.8261 (N = 23). During 

the post-test, the Admin Visible item had a mean score of 4.2069 (N = 58). The post-test 

implied that there was no difference in the perceived level of safety since the COI was 

significantly higher than .05 (t = -1.671, df = 38.794, p = .103). (See table 4.1) 

Item 16: Like 
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(I like being in this school) 

The like item had a mean score during the pre-test of 3.0870 (N = 23). During the post-

test, the like item had a mean score of 4.2224 (N = 58). The post-test respondents had a 

significantly higher perception of safety than did the pre-test respondents (t = -4.259, df = 

31.481, p = .006). (See table 4.1) 

Item 17: Safe 

(This is a safe school) 

The safe item had a mean score during the pre-test of 2.6087 (N = 23). During the post-

test, the safe item had a mean score of 4.0345 (N = 58). The post-test respondents had a 

significantly higher perception of safety than did the pre-test respondents (t = -6.007df = 

37.219, p = .006). (See table 4.1) 

Table 4.2 

Equality of Means 

 t-test for Equality of Means 

 

 t df Sig. (2-tailed) Mean Difference 

Item 1: Walking to 
 
  

-3.578 26.863 .001 -1.10045 

Item 2: Hallways -5.218 36.238 .000 -1.23868 

Item 3: Classroom -5.788 28.136 .000 -1.50129 

Item 4: Parking -4.514 26.880 .000 -1.57946 

Item 5: Cafeteria -3.730 42.034 .001 -.68335 

Item 6: Recess -2.862 37.306 .007 -.65070 

Item : 7 PM Dismiss -4.414 42.624 .000 -1.15517 

Item 8: Treated 
 

-1.978 53.758 .053 -.45962 

Item 9: Students -5.561 40.358 .000 -1.31354 
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Item 10: Admin. 
 

-2.720 39.633 .010 -.58921 

Item 11: Students -6.887 43.701 .000 -1.50357 

Item 12: Teachers -7.366 40.938 .000 -1.43526 

Item 13: Suggestions -2.841 62.739 .006 -.57799 

Item 14: Support -3.671 46.265 .001 -1.02099 

Item 15: Admin. 
 

-1.671 38.794 .103 -.38081 

Item 16: Like -4.259 31.481 .000 -1.13546 

Item 17: safe -6.007 37.219 .000 -1.42579 

Item 18: Total Score -6.724 79 .000 -1.04420 

 -7.120 45.848 .000 -1.04420 

 

Summary 

The overall mean score during the pre-test was 3.0063 (N = 23). The post-test had 

a mean score of 4.0505 (N = 58). The post-test respondents had a significantly higher 

perception of safety than did the pre-test respondents (t = -4.514, df = 26.880, p = .000) 

as a result of this intervention, implying that the perceived level of safety increased due to 

the implementation of the self-contained program. Moreover, it should be noted that the 

group means are significantly different as the value in the Sig. (2-tailed) row is less than 

0.05, with the exception of questions 8 and 15,  of which do not pertain specifically to 

safety. For example, question 8 asked if staff believed they were treated fairly. Question 

15 pertained to the visibility of the administrative staff in the building. Therefore, the 

hypothesis was supported due to the implementation of the self-contained program.  

In conclusion, the data supported a difference between staff perceived levels of 

safety after implementing a self-contained classroom model than before implementing a 

self-contained classroom model in a New York Special Act School. Table 4.1 and 4.2 
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provide a full statistical summary of individual items, or questions the respondents 

answered.  
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Chapter 5 

Conclusions, Recommendations, Implications, and Limitations 

This chapter will revisit the research question, and the methodology that was used to 

determine the outcome. Additionally, the major findings will be discussed, as well as the 

findings directly related to the literature. Finally, this chapter will discuss the studies 

significance, recommendations for further research, limitations to the study, and 

concluding remarks. 

Purpose of the Study 

The purpose of this quantitative, quasi-experimental study was to determine 

whether implementing a self-contained program, consisting of two specialized 

classrooms would increase the perceived level of safety among the instructional staff.  

Overview  

Based on the literature review about self-contained programs and special 

education in general, the Researcher identified an important gap about staff perceived 

level of safety in this Special Act school building. Therefore, this study examined if 

differences existed between staff perceived levels of safety after implementing a self-

contained classroom model than before implementing a self-contained classroom model 

in a New York Special Act school.  

Research Question 

Did differences exist between staff perceived levels of safety after implementing a 

self-contained classroom model than before implementing a self-contained classroom 

model in a New York Special Act school? 
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Brief Review of Methodology 

The research study was a quantitative quasi-experimental design that utilized a 

pre- and post- test design with the intervention of a new self-contained classroom model. 

For that reason, there was no randomization or control group, which made it quasi-

experimental. Significantly beneficial to the study was the use of preexisting groups, 

such as instructional staff already employed by the school (teachers, teacher assistants, 

and teacher aides) as it avoided the additional steps required with random assignment to 

study conditions.  

Major Findings 

This study supported the research hypothesis, that staff perceived levels of safety 

was higher after implementation of a self-contained classroom model than before 

implementation of a self-contained classroom model in a New York Special Act School 

for at-risk youth.  

 The overall mean score during the pre-test was 3.0063 (N = 23). The post-test 

had an overall mean score of 4.0505 (N = 58). The post-test respondents exhibited a 

significantly higher perception of safety than did the pre-test respondents (t = -4.514, df = 

26.880, p = .000) as a result of this intervention, supporting the hypothesis. In addition, it 

should be noted that the group means were significantly different as the value in the Sig. 

(2-tailed) row is less than 0.05, which is the limit set for support of the hypothesis. The 

only exceptions were questions 8 and 15, which did not pertain to safety. The questions 

were left in the Likert survey, since these questions were included in the original archived 

data collected by the building principal.  
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Therefore, the data supported a difference between staff perceived levels of safety 

after implementing a self-contained classroom model than before implementing a self-

contained classroom model in a New York special act school. Table 1 and 2 provide a 

full statistical summary of individual items. 

The implication is such that school policy makers should consider implementing 

self-contained programs in schools such as North Central where there is a diminished 

perceived level of safety among instructional staff. National Common Core Learning 

Standards, which are aimed at leveling the playing field for all students nationwide, can 

cause stress for students and instructional staff. The objective for any school is to raise 

achievement; however, this goal will be difficult if the staff believes they are not in a safe 

environment. This program increased the perceived level of safety by staff while the 

students directly involved in the program received an education consistent with their 

peers.    

Findings Related to Literature 

The literature reviewed presented significant findings pertinent to all the search 

terms. Although there was no research that measured the perceived level of safety as a 

result of a self-contained program, the literature did imply that there are other positive 

implications of a self-contained model.   

Banks (2008) suggested in his article “Defining Progress at Special Act Schools” 

that meeting the national achievement requirements of the Common Core Learning 

Standards, an entirely different process for Special Act districts due to diverse and 

challenging student populations, require program modifications that could imply 

containing violent students in a more structured, supportive environment. While 
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containing students is not the goal of schools in general, the self-contained model will 

allow teachers to structure the classroom environment so that the students involved with 

this type of program are more likely to build positive relationships with staff in an 

environment that provides a level of support more conducive to student’s needs.  

According to Donlevy (2004) with further funding and technical support, the 

work these districts conduct could be examined, strengthened with additional 

innovations, such as self-contained programs aimed at providing a positive environment 

for these violent students, and collaborating with other districts may help to promote the 

past goals of No Child Left Behind (NCLB) (Donlevy, 2004, p. 109). The implication is 

such that although programs may not be designed to meet the needs of the most violent 

students, changes in these programs can be made. As this study suggests, school leaders 

might consider implementing self-contained “no movement” programs to increase 

perceived safety of staff within a school building, allowing instructional staff to focus on 

the pedagogy process.  

Dawson and Lindstrom (1974) discussed a need for flexibility and emphasized 

that in self-contained classrooms, teachers often do not follow the same bell schedule, 

and the rules and regulations that accompany more traditional departmentalized programs 

increase the possibilities for integration and creativity, implying that self-contained 

classrooms offer teachers and students a considerable number of options. Often outside 

forces like district rules and regulations can stifle the creativity and innovation necessary 

for an effective self-contained program that addresses a variety of student’s needs. 

Dawson and Lindstrom went on to suggest that when a successful self-contained teacher 

shuts the door, he or she also shuts out the distractions, becoming “master of the ship” (p. 
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205) increasing support and creativity. As a result, the teacher can consider individual 

differences among students and differentiate instruction accordingly. Dawson and 

Lindstrom (1974) further discussed the creation of the self-contained classroom and that 

it meets the needs of the different learning styles students bring to class. Teachers can 

provide for individual differences and can make adjustments to accommodate their 

students personal interest; generally doing whatever he or she thinks will be most 

beneficial for the children (1974, p. 209). The self-contained program implemented at 

North Central did not follow the same bell schedule as did the rest of the school. In fact, 

the anticipation of the bell alerting students to change classes was not a distraction to the 

students involved with the program. Students fully understood that there truly were no 

time limits on their assignments or projects allowing the teacher to provide the necessary 

time needed to complete tasks.   

The article further discussed the need to expand the self-contained classroom 

offering suggested additions to the self-contained model. Dawson and Lindstrom (1974) 

discussed staffing and the need to ensure that all staff, and possibly outside resources, are 

utilized. In other words, more adults in the classroom would provide students with a more 

well-rounded experience. Teacher assistants and aides were utilized for more than 

making copies. Frequent collaboration amongst the paraprofessional staff and teaching 

staff increased instructional time for teachers and allowed for more academic flexibility 

to truly address student needs.  Moving forward, teachers might be required to utilize 

opportunities to collaborate with other teachers so that best teaching practices are 

implemented. The idea of teaming, or team teaching, allows the students to learn from a 

variety of teaching styles. Moreover, the self-contained model affords the opportunity for 
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instructional teams and for teachers to collaborate with other professionals. Team 

teaching and team planning, such as the team in the self-contained model implemented at 

North Central, provide a wider range of choices for the teacher, increasing the 

educational experience for the students involved (Dawson & Lindstrom, 1974, p. 207). 

Collaboration amongst teachers is critical to the success of student achievement 

considering the new common core state standards; which North Central and New York in 

general participate in. Therefore, the self-contained program allowed the staff to 

collaborate with staff developers to ensure the curriculum in the self-contained program 

was aligned with the new common core state assessments, as was North Central.  

Further, extending educational alternatives beyond the self-contained classroom 

whenever possible is another aspect of this model that allows for differing educational 

experiences. Students in self-contained programs, according to Dawson and Lindstrom 

(1974), should be afforded the opportunity to transition to other parts of the school. The 

article encouraged movement, to an extent, utilizing other aspects of the school building 

and/or campus. Regardless of how minimal, allowing student movement would be critical 

to the success of a self-contained program. Students in the self-contained program at 

North Central did transition to their specials (physical education, art, music, computer 

technology, etc.) daily, allowing the opportunity to move throughout the building. This 

was an important aspect of the self-contained program at North Central. Students did 

transition to other classes as mentioned, and this did provide the students an opportunity 

to be with their less disabled peers to the maximum extent possible. 

Jones and Hensley (2012) examined differences between students in resource 

rooms and students in self-contained classrooms regarding their own perception of 
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support from teachers and classmates (p. 34) and determined that there should be a high 

level of social support in any self-contained program. According to the article, the 

students involved in the program did experience a higher level of support then they would 

have if they were in the general education environment with their peers due to the smaller 

class size and increased staff in the rooms included in the study. This small ratio also 

supports earlier findings by Jones and Hensley (2012), which suggested that students’ 

own perceptions of support from teachers and classmates would increase in a smaller 

setting. It was the experience of the researcher that students perceptions of support, as 

compared to a more traditional classroom, was heightened because students did no 

perceive themselves to be lost in the back of the classroom, and allowed to slip through 

the cracks. The self-contained model allowed the staff to pay close attention to the 

individual needs of each student. 

Omede (2011) discussed the need to reform special education by addressing the 

challenges of staffing as essential to meeting the needs of special education students. This 

article presented significant implications and raised questions about the need to reform 

special education consistent with the aims of the “no movement” program. If student 

needs are not being met, structural and policy changes are essential to remedy these 

problems (Omede, 2011). North Central determined that the needs of these students 

would be better met in the self-contained program, and as a result, increasing staffs 

perceived level of safety was successful. More importantly, the structural changes that 

were made, like the small class size and increased staff, helped the teacher meet students’ 

needs to an extent, which promoted success academically, and socially.   
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The literature review included the search term, emotional disturbance (ED) as it 

pertained to the students involved with this self-contained model.  Superstein, Wiley, and 

Forness (2011) found an increase in the internalizing and externalizing behavior of 

students with ED in self-contained classrooms. However, there was no indication that this 

type of model promoted growth in social skills (Siperstein, Wiley, & Forness, 2011). 

These findings suggest that future research should include closely monitored social skills 

training for students involved within a self-contained model, thereby increasing the 

likelihood for growth in the area of emotional regulation. Although this study did not 

yield results pertaining to the benefits of social skills training, it should be noted that this 

type of training should be an integral part of curriculum in a self-contained program, and 

will be mentioned as a suggestion for further research. However Siperstein, Wiley & 

Forness (2011) suggested that students with an emotional disability did internalize and 

externalize behaviors in a self-contained program more than their ED counterparts did in 

a traditional special education program. The researcher found that the students involved 

with the self-contained program at North Central, did have substantial opportunities to 

process their emotions regarding self-control. One student in particular, had been 

designated to return back to his home district because North Central could no longer 

service his challenging behaviors; which included but were not limited to harassing other 

students due to his inability to regulate his emotional disability. It is the belief of the 

researcher that he did graduate the 8th grade because of the processing opportunities he 

was afforded in the self-contained program.  

 Litvinov (2012) stressed the need to lower class size as a proven method to 

increase learning. These findings suggest that the smaller class size setting the self-
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contained model affords may increase achievement among the involved students with this 

model. Since the classroom ratio in the self-contained program was 6:1:1:1, (6 students, 1 

assistant and 1 aide), Litvinov’s research supports the model that was implemented 

within this study. As discussed earlier, the smaller class size does allow students and staff 

the opportunity to build relationships; which is lacking in many schools. The staff in the 

self-contained program at North Central had a different type of relationship than other 

staff had with their students since there was less movement, and students and staff had 

more time to build relationships because they spent more time together. This facet of the 

program allowed the teacher to differentiate instruction to suit each, individual need of 

the students in the program. Additionally, the literature review yielded an article from 

New York State United Teachers (NYSUT) supporting the importance of building 

positive relationships with at-risk students. Traditional classrooms pose difficulty in 

building relationships because of the larger, more traditional class size model. The self-

contained model offers ample opportunity to spend time building positive relationships 

due to the smaller class size. 

According to Strachan (2012), many students who pose challenging behavior lack 

trust in others based on past experiences and are aware that others do not trust them. 

Thus, creating a personal connection in a non-judgmental, supportive environment is 

essential for success and further possible in a self-contained program. The staff at North 

Central had opportunities’ to build trusting relationships with the students in the program. 

In fact, despite frustration displayed by the students from being contained, they felt 

unsupported by staff not involved with the program. By mid-year, students in the 

program had more of a desire to remain in the self-contained program because they 
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trusted the staff. It is the belief of the researcher that the staff trusted the students in the 

program more than they had the previous year, prior to the implementation of the self-

contained program because they had the opportunity to know each student more 

intimately.  

Culyer (1984) highlighted the positive aspects of the self-contained model. The 

article discussed specific reasons supporting a self-contained educational model for 

instruction. The article established advantages of having fewer students in the classroom. 

By and large, teachers instruct twenty to twenty five students in each classroom. Teachers 

generally have more than one class to teach, suggesting a teacher could actually teach 

upwards of one hundred students per school year. The self-contained model, as 

implemented in this study, allows the teacher to focus more on building trust with 

students, hence increasing the likelihood of developing positive relationships with his or 

her students.  

  Culyer favors the self-contained model and focusing on the many positive 

aspects of this model for instructing a variety of students’ needs. Differentiating 

instruction continues to be a focal point of improved educational services. Teachers 

cannot take a one-size-fits-all approach since all students are unique and present 

behavioral and academic challenges that are best met in the self-contained model. 

Additionally, Culyer (1984) points out that school psychologists stress the 

importance of enhancing the development of the whole child, or cura personalis. This 

seems best accomplished in a self-contained classroom where a teacher has increased 

opportunity to know his or her students more thoroughly than is possible in more 

traditional classrooms (Culyer, 1984, p. 418). This highlights the idea that teachers have 
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the opportunity to better understand each student, the time to modify the curriculum, and 

resources to differentiate instruction to better meet the needs of students academically 

and behaviorally. Furthermore, Culyer contends that children function best with a teacher 

who knows their interests, understands their needs, and can structure an environment 

which provides consistency, continuity, security, and success (Culyer, 1984, p. 419). 

Frequently, teachers manage their classrooms differently from one another, forcing 

students to transition from one set of expectations, rules, and procedures in a classroom to 

another, ultimately confusing a student. The model of a self-contained program like the 

one used in this study would be beneficial since there is less movement throughout the 

building for students involved in a self-contained program and the classroom rules did 

not change for students due to limited movement. This allowed each student in the self-

contained program to become accustomed to the rules specific to the program. For 

example, electronics were not allowed in other classrooms; however electronics were 

used as a reward for students when they completed tasks, or assignments. If they had 

transitioned to other rooms, they may had expected other staff to accommodate them 

regarding electronics, but this became a non-issue and was used successfully as a 

behavior management tool.  

Schogers’ (2006) article, “Reverse Inclusion:Providing Peer Social Interaction 

Opportunities to Students Placed in Self-Contained Special Education Classrooms,” 

proved valuable for this study’s focus. The article discussed the social and academic 

benefits of inclusion, where a student with a disability will be included in the general 

education environment to the fullest extent possible. A child with autism may excel in 

math and science which in turn, provides that student the opportunity to be included in 
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the math and science curriculum while also attending a special education program for 

other content areas. The article suggested that inclusion opportunities for students with 

disabilities are limited because of the lack of qualified staff to teach these students. 

Logistically, the school cannot always accommodate the needs of these students in the 

general education environment. As a result, according to Schoger, students with 

disabilities are frequently served in separate, self-contained classrooms that do not offer 

opportunities for interaction with their grade equivalent peers in the general education 

classroom. Schogers’ purpose was to determine if a special education teacher’s self-

contained program of reverse inclusion, as she referred to it, that provided social 

interaction opportunities to the students with disabilities was effective. The study 

consisted of three students with special needs that participated in the reverse inclusion 

program with their general education, non-disabled peers. She focused on program goals 

that were identified and monitored during the study. The program demonstrated success 

for students involved in the program. The Reverse Inclusion Program lasted eighteen 

weeks, and then its effectiveness was evaluated. The three students in the program 

showed improvement in their social interaction. Schogers (2006) students in the program 

demonstrated improved participation and communication skills. One of the participants 

mastered three of the five social/emotional objectives indicated on her individualized 

education program (I.E.P.) and was steadily meeting performance benchmarks (Schoger, 

2006).  They started to initiate social interactions with not only their reverse inclusion 

friends, but other peers as well; suggesting that if opportunities for social interaction are 

provided, as was the case at North central, students can excel socially, increasing the 

likelihood of academic achievement since they feel comfortable with their peers. These 
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program advantages assisted students in the classroom, and as result the perceived level 

of safety by staff increased.  

Significance of Study 

The importance of educational research is often overlooked, however those in public or 

private educational settings benefit from studies that support theories which benefit his or 

her practice. Educational research is intended to inform practice or action. Our nation is 

at a crossroad, and researching best practices that increase safety among staff will 

ultimately compliment best practices in the teaching and learning process. 

The Researcher engaged in a systematic and objective analysis of the data. This 

study, although measuring the perceived level of safety by staff within a school building, 

attempted to improve overall school practices in safety so that student achievement 

increased. By increasing staffs perception of safety, instructional staff can be better 

prepared to provide an engaging environment so that everyone can focus on raising 

achievement for students. Research suggests that violence in schools effects student 

performance on all assessments, the nature of friends' behaviors, and family relationships. 

Children’s immediate environment, including schools, can have powerful influence on 

young persons' attitudes and behaviors (Constitutional Rights Foundation, 2013). 

Therefore, it is of great significance that schools provide a safe environment so that 

teachers can teach, and students can learn to the highest extent possible.  

Recommendations for Further Research 

It is recommended that any school intervention, including the implementation of a 

self-contained program, to increase the perceived level of safety for staff, should be 

coupled with parental involvement programs so that students succeed at higher levels, 
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alleviating stress for instructional staff. Parental involvement in inner-city public schools 

across the nation is dismal and is the most significant issue facing public schools today 

(Michigan Department of Education, 2002). In fact, the most consistent indicator of a 

child’s educational achievement and social adjustment are the parents’ or guardians’ 

expectations of the child’s academic achievement and overall satisfaction with their 

child’s education at school (Michigan Department of Education, 2002). However, 

developing meaningful and effective home and school partnerships is challenging in low- 

income urban communities although necessary (Horvat, 2011). Every year public schools 

host parent teacher conferences. However, according to interviews conducted at North 

Central, only 10% of the parents participated in the conference during the 2011–2012 

school years. Medina explained, “As long as I have been a teacher here, very few parents 

are involved” (Medina, 2012). Developing parent teacher associations (PTA) may 

increase parental involvement leading to a better-rounded student capable of developing 

positive relationships with staff and peers.  

These findings suggest that meeting the national achievement requirements of the 

Common Core Learning Standards (an entirely different process for Special Act districts 

due to diverse and challenging student populations requiring program modifications that 

could imply, containing violent students in a more structured environment) will be more 

likely in supportive environments that a self-contained program affords (Banks, 2008). 

As suggested throughout the literature review, program modifications which differentiate 

instruction to meet the needs of at-risk students will aide to increase achievement as well, 

creating less stress for students regardless of his or her challenges. 
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In conjunction with the self-contained model, other strategies for school districts 

seeking to increase the staff perceived level of safety should be considered for further 

research. For example, students could be matched with mentors such as older students 

from the district high school, providing peer mentoring for students in self-contained 

programs. As Daughtry and Abels (2009) suggested, individuals with disabilities face a 

host of educational and vocational challenges that prohibit them from succeeding in 

school. According to Wise (1982), there are many benefits that result from mentoring 

programs like greater life satisfaction and self-esteem (1982; 1990). Public legislation, 

like the Rehabilitation Act of 1973, the Americans with Disabilities Act, and the 

Individuals with Disabilities Education Act, have been designed to increase access to 

mentoring programs (Wagner, Blackorby, & Hebbeler, 1993), although North Central has 

not accessed these funds for this purpose. At-risk children come to school with a variety 

of learning, behavioral, social, and emotional challenges, all of which can increase their 

risk of school-related issues, decreasing the perceived level of safety. Mentors serve as 

critical support systems for students who are at-risk stemming from some type of trauma, 

poverty, and/or other negative life occurrences (Garmezy, 1985; White-Hood, 1993). 

However, collaboration should exist between the student’s community, school social 

workers, teachers, administrators, and parents to increase the likelihood of a positive 

outcome and increased school safety for staff (Broussard, Mosley-Howard, & 

Roychoudhury, 2006). Continued funding can sometimes depend on expectations of 

dramatic, and at times unrealistic, short-term changes in academic areas and many 

programs that are successful over periods of time, unfortunately remain underfunded and 

do not last (Broussard, Mosley-Howard, & Roychoudhury, 2006). High expectations 
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should not determine if individuals with disabilities experience benefits from mentoring 

programs that are well-managed and properly implemented for both mentors and 

mentees. This study suggests that mentoring relationships provide opportunities for 

students with disabilities to be appreciated for their potential, encouraging them to 

possess a more positive image of themselves. When coupled with the self-contained 

model, mentoring programs can have a dramatic effect on school safety, and self-

efficacy.  

  These findings suggest that future research should include closely-monitored 

social skills training for students involved within a self-contained model, thereby 

increasing the likelihood for growth in the area of emotional regulation. Although this 

study did not yield results pertaining to the benefits of social skills training, it should be 

noted that this type of training should be an integral part of curriculum in a self-contained 

program so that students can engage in social interaction while in a closely monitored 

environment, such as a self-contained program.  

Further research should be conducted which examines if there are correlations 

between occupation and perceived level of safety. For example, teacher aides are not 

required to obtain any type of license, implying that some do not possess a college 

degree. Additionally, a large percentage of the teacher aides are African American, 

implying that they may or may not perceive a higher level of safety since 66% of the 

student population are African American. 

Finally, upon interpretation of the findings, the Researcher discovered that it 

would have been beneficial had the Researcher collected the demographic data shown in 

Figure 3.1 during the pre-test as was the case during the post-test, which will also be 
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mentioned in the studies limitations. Therefore, it is recommended that further research 

be conducted to examine if there are correlations between an increased or decreased 

perception of safety based on the occupational type at the school.  

Limitations 

Longitudinal effects. The time available to investigate the impact of a self-

contained program and to measure the changes of the perceived level of safety in the 

building was limited due to time constraints. Increasing the perception of safety in a 

school building may require interventions that last longer than 1 year.  

Cultural and Limited Sample. Because it was not feasible to study the entire 

school population, a sample of the population was chosen. For example, the Likert survey 

was disseminated to instructional staff at the North Central UFSD, consisting of teachers, 

teacher assistants, and teacher aides. There were other staff members within the building 

whose perceived level of safety may or may not have decreased as a result of the student 

population.  

Student managers are not required to obtain college credits, as was the case with 

teacher aides. In fact these occupational types have often been graduates of the North 

Central UFSD, implying that the demographic make-up is similar to the students. As a 

result, the student managers and teacher aides may have had a different perception of the 

safety in the building.  

Self-reported data. The Researcher served as the data collector and self-reported 

data was limited by the fact that it was not independently verified. Self-reported data 

contains possible sources of bias that should be considered as limitations. First, 

respondents may have had selective memory, or not recalling experiences in the school 
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that occurred at some point in the past. Second, respondents may have recalled events 

that occurred at one time as if they occurred at another time, leading to inconsistent 

answers on the Likert survey. Three, attributing negative events from recent school 

violence or tragedy at other schools may lead to exaggerated responses.  

Measure used to collect the data. Upon interpretation of the findings, the 

Researcher discovered that it could have been beneficial had the Researcher collected the 

demographic data during the pre-test, instead of only during the post-test. This data could 

have provided valuable insight into the perceived level of safety by staff depending on his 

or her occupation type. Also, there was a significantly higher response during the post-

test than there was during the pre-test.  There were 23 respondents during the pre-test and 

58 respondents during the post-test. Finally, there were instances when a respondent left a 

question blank because it did not apply to them, depending on his or her occupation type. 

SPSS inputted the mean for those particular questions by default.    

Concluding Remarks 

Educational research is not always a concept that changes policy. In fact, it is the 

opinion of the Researcher that much of the research conducted about schools has been 

conducted by non-educators.  However, those in the classroom, the professional 

educators who are always learning, assessing, and modifying their practices according to 

the data they have obtained, are the educators, and school leaders who are best suited to 

create policies that will improve from further research in the field. 

 Education, for me as a practitioner of teaching students with a myriad of 

challenges, is to prepare them for life. That is why I educate. And I am here to learn what 

is necessary to work toward those principles as a school leader. The satisfaction of my 
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role as a lifelong educator, and now researcher, is that I continue to have the opportunity 

to positively influence older and younger people. To the extent that is possible, school 

leaders and teachers need to collaborate constantly.  It should be the daily mission. We, 

the educators, are intimately involved in the building of citizens that will hopefully carry 

the torch to the next generation of students and leaders, who should not be thrown to the 

wayside.  Therefore, my mission is cura personalis, or the formation of the whole person.  

A critical role of school leaders is providing guidance to teachers and their 

teaching practice. School leaders must understand that the teacher is the heart of the 

pedagogical process and that teachers are the ones in the trenches.  However, school 

leaders are the ones providing direction. School leaders are the ones setting the tone for 

the school’s ultimate mission. To that end, it is the school leaders who engage followers’ 

in planning change for the greater good. By creating a safe environment for staff and 

students alike, student achievement will increase. It is my hope that this research 

provided readers the opportunity to explore various ways to increase safety in a school 

building and to be capable and comfortable exploring other practices that will ultimately 

assist in the mission of caring for students mind, body, and soul.  
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Appendix A 

Survey Participation Letter 

Dear Participant: 

I am a doctoral student at Creighton University. For my dissertation, I am examining the 

perceived level of safety prior to and after the self-contained program implementation. I 

am inviting you to participate in this research study, under the guidance and direction of 

Mr. Donald Griggs, by completing the attached survey. 

The following survey will require approximately 5 minutes of your time. There is no 

compensation for responding nor is there any known risk. In order to ensure that all 

information will remain confidential, please do not include your name. Copies of the 

project will be provided to my Creighton University dissertation committee. 

If you choose to participate in this project, please answer all questions as honestly as 

possible and return the completed surveys promptly to me; either in person or you can 

place in my mailbox in the front office. You may refuse to participate at any time. 

Thank you for taking the time to assist me in my educational endeavors. The data 

collected will provide useful information regarding the perceived level of safety in the 

building, and on campus. 

Sincerely, 

Matthew Tucker, Ed.D.c  
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Please check all that apply 

Teacher______________ 

Teacher Assistant _____________ 

Teacher Aide ____________ 

3 or more years of experience at this school ____________ 

Less than 3 years’ experience at this school ____________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



EFFECTS OF SELF-CONTAINED PROGRAM  95                                                                   
 

Appendix B 

Staff survey (archived data) 

     

     
Questions 

 
n %Yes %No 

I feel safe walking into school. 
 

32 88 12 

I feel safe in the hallways when class changes. 
 

32 75 25 

I feel safe in my classroom/office. 
 

32 94 6 

I feel safe walking to/from the parking area. 
 

32 72 28 

I feel safe in the cafeteria. 
 

17 82 18 

I feel safe during lunch recess. 
 

17 82 18 

I feel safe during dismissal after school. 
 

32 69 31 

Staff here cares about me as a person and a professional. 32 84 16 

Personnel office staff treats me with respect. 
 

32 97 3 

The administrators treat me with respect. 
 

32 94 6 

Business office staff treats me with respect. 
 

32 91 9 

This school cares about my professional development. 
 

32 75 25 

My suggestions are listened to in this school. 
 

32 78 22 

When there is an incident with a student, I feel supported. 32 63 37 

Administrators are visible and approachable. 
 

32 88 12 

I like being in this school. 
 

32 94 6 

This is a safe school. 
 

32 66 34 

Most students feel safe in this school. 
 

32 60 40 

Most teachers feel safe in this school. 
 

32 50 50 

Staff is treated fairly in this school. 
 

32 63 37 
(Please feel free to write any comments on the back of this survey.  Thank you!) 
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Appendix C 

Staff Survey: 2012-2013 School Year 

 

    Very much  

 

 

 

 

 

   Somewhat  

 

 

 

 

  Neutral  

 

 

 

 Not very  

 

 

Not at all  

       

 

I feel safe walking into school.  1 2 3 4 

I feel safe in the hallways when class changes. 1 2 3 4 

I feel safe in my classroom/office. 1 2 3 4 

I feel safe walking to/from the parking area. 1 2 3 4 

I feel safe in the cafeteria. 1 2 3 4 

I feel safe during lunch recess. 1 2 3 4 

I feel safe during dismissal after school. 1 2 3 4 

Staffs’ treated fairly at this school. 1 2 3 4 

Most students feel safe in this school. 1 2 3 4 

The administrators treat me with respect. 1 2 3 4 

Most students feel safe in this school. 1 2 3 4 

Most teachers feel safe in this school. 1 2 3 4 

 My suggestions are listened to in this school. 1 2 3 4 

When there is an incident with a student, I feel supported. 1 2 3 4 

Administrators are visible and approachable. 1 2 3 4 

I like being in this school. 1 2 3 4 

This is a safe school. 1 2 3 4 
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Appendix D 

 

Result Variables 

 

 
Case Number of Non-Missing 

Values 

 

Result Variable 
N of Replaced 
Missing Values First Last 

1 q1_1  1 81 

2 q2_1 1 1 81 

3 q3_1 1 1 81 

4 q4_1  1 81 

5 q5_1 22 1 81 

6 q6_1 14 1 81 

7 q7_1  1 81 

8 q8_1 2 1 81 

9 q9_1 2 1 81 

10 q10_1  1 81 

11 q11_1 1 1 81 

12 q12_1 1 1 81 

13 q13_1 2 1 81 

14 q14_1  1 81 

15 q15_1  1 81 

16 q16_1 1 1 81 



EFFECTS OF SELF-CONTAINED PROGRAM  98                                                                   
 

Result Variables 

 

 
Case Number of Non-Missing 

Values 

 

Result Variable 
N of Replaced 
Missing Values First Last 

1 q1_1  1 81 

2 q2_1 1 1 81 

3 q3_1 1 1 81 

4 q4_1  1 81 

5 q5_1 22 1 81 

6 q6_1 14 1 81 

7 q7_1  1 81 

8 q8_1 2 1 81 

9 q9_1 2 1 81 

10 q10_1  1 81 

11 q11_1 1 1 81 

12 q12_1 1 1 81 

13 q13_1 2 1 81 

14 q14_1  1 81 

15 q15_1  1 81 

16 q16_1 1 1 81 

17 q17_1  1 81 
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Result Variables 

  

 

N of Valid Cases 
Creating 
Function 

1 81 SMEAN(q1) 

2 81 SMEAN(q2) 

3 81 SMEAN(q3) 

4 81 SMEAN(q4) 

5 81 SMEAN(q5) 

6 81 SMEAN(q6) 

7 81 SMEAN(q7) 

8 81 SMEAN(q8) 

9 81 SMEAN(q9) 

10 81 SMEAN(q10) 

11 81 SMEAN(q11) 

12 81 SMEAN(q12) 

13 81 SMEAN(q13) 

14 81 SMEAN(q14) 

15 81 SMEAN(q15) 

16 81 SMEAN(q16) 

17 81 SMEAN(q17) 
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Appendix E 

t-Test 

 

Group Statistics 

 Pretest or 
Post test N Mean Std. Deviation Std. Error Mean 

SMEAN(q1) Pre-test 23 3.3478 1.40158 .29225 

Post-test 58 4.4483 .72963 .09581 

SMEAN(q2) Pre-test 23 2.9130 .99604 .20769 

Post-test 58 4.1517 .87564 .11498 

SMEAN(q3) Pre-test 23 3.0000 1.16775 .24349 

Post-test 58 4.5013 .68095 .08941 

SMEAN(q4) Pre-test 23 2.7826 1.59421 .33242 

Post-test 58 4.3621 .83136 .10916 

SMEAN(q5) Pre-test 23 3.5276 .73455 .15316 

Post-test 58 4.2110 .76574 .10055 

SMEAN(q6) Pre-test 23 3.5191 .94587 .19723 

Post-test 58 4.1698 .86175 .11315 

SMEAN(q7) Pre-test 23 3.0000 1.04447 .21779 

Post-test 58 4.1552 1.10504 .14510 

SMEAN(q8) Pre-test 23 3.0000 .85280 .17782 

Post-test 58 3.4596 1.13913 .14957 
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SMEAN(q9) Pre-test 23 2.4518 .95924 .20002 

Post-test 58 3.7654 .95675 .12563 

SMEAN(q10) Pre-test 23 3.6522 .88465 .18446 

Post-test 58 4.2414 .86471 .11354 

SMEAN(q11) Pre-test 23 2.2609 .86431 .18022 

Post-test 58 3.7644 .93865 .12325 

SMEAN(q12) Pre-test 23 2.4348 .78775 .16426 

Post-test 58 3.8700 .79813 .10480 

SMEAN(q13) Pre-test 23 3.1304 .69442 .14480 

Post-test 58 3.7084 1.08809 .14287 

SMEAN(q14) Pre-test 23 2.5652 1.07982 .22516 

Post-test 58 3.5862 1.24301 .16321 

SMEAN(q15) Pre-test 23 3.8261 .93673 .19532 

Post-test 58 4.2069 .89362 .11734 

SMEAN(q16) Pre-test 23 3.0870 1.16436 .24279 

Post-test 58 4.2224 .83918 .11019 

SMEAN(q17) Pre-test 23 2.6087 .98807 .20603 

Post-test 58 4.0345 .89767 .11787 

Summary with missing data Pre-test 23 3.0063 .57126 .11912 

Post-test 58 4.0505 .65161 .08556 
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Appendix F 

Independent Samples Test 

  Levene's Test for 
Equality of Variances t-test for Equality of Means 

    

  

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Difference 

SMEAN(q1) Equal variances 
assumed 

24.596 .000 -4.628 79 .000 -1.10045 

Equal variances not 
assumed 

  -3.578 26.863 .001 -1.10045 

SMEAN(q2) Equal variances 
assumed 

.000 .990 -5.519 79 .000 -1.23868 

Equal variances not 
assumed 

  -5.218 36.238 .000 -1.23868 

SMEAN(q3) Equal variances 
assumed 

11.382 .001 -7.209 79 .000 -1.50129 

Equal variances not 
assumed 

  -5.788 28.136 .000 -1.50129 

SMEAN(q4) Equal variances 
assumed 

33.270 .000 -5.836 79 .000 -1.57946 

Equal variances not 
assumed 

  -4.514 26.880 .000 -1.57946 

SMEAN(q5) Equal variances 
assumed 

.047 .829 -3.663 79 .000 -.68335 

Equal variances not 
assumed 

  -3.730 42.034 .001 -.68335 
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SMEAN(q6) Equal variances 
assumed 

.119 .731 -2.981 79 .004 -.65070 

Equal variances not 
assumed 

  -2.862 37.306 .007 -.65070 

SMEAN(q7) Equal variances 
assumed 

.586 .446 -4.307 79 .000 -1.15517 

Equal variances not 
assumed 

  -4.414 42.624 .000 -1.15517 

SMEAN(q8) Equal variances 
assumed 

6.322 .014 -1.748 79 .084 -.45962 

Equal variances not 
assumed 

  -1.978 53.758 .053 -.45962 

SMEAN(q9) Equal variances 
assumed 

.007 .933 -5.568 79 .000 -1.31354 

Equal variances not 
assumed 

  -5.561 40.358 .000 -1.31354 

SMEAN(q10) Equal variances 
assumed 

.025 .876 -2.747 79 .007 -.58921 

Equal variances not 
assumed 

  -2.720 39.633 .010 -.58921 

SMEAN(q11) Equal variances 
assumed 

.971 .327 -6.643 79 .000 -1.50357 

Equal variances not 
assumed 

  -6.887 43.701 .000 -1.50357 

SMEAN(q12) Equal variances 
assumed 

.071 .790 -7.324 79 .000 -1.43526 

Equal variances not 
assumed 

  -7.366 40.938 .000 -1.43526 
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SMEAN(q13) Equal variances 
assumed 

5.398 .023 -2.359 79 .021 -.57799 

Equal variances not 
assumed 

  -2.841 62.739 .006 -.57799 

SMEAN(q14) Equal variances 
assumed 

.768 .384 -3.453 79 .001 -1.02099 

Equal variances not 
assumed 

  -3.671 46.265 .001 -1.02099 

SMEAN(q15) Equal variances 
assumed 

.081 .777 -1.706 79 .092 -.38081 

Equal variances not 
assumed 

  -1.671 38.794 .103 -.38081 

SMEAN(q16) Equal variances 
assumed 

2.411 .124 -4.896 79 .000 -1.13546 

Equal variances not 
assumed 

  -4.259 31.481 .000 -1.13546 

SMEAN(q17) Equal variances 
assumed 

1.187 .279 -6.264 79 .000 -1.42579 

Equal variances not 
assumed 

  -6.007 37.219 .000 -1.42579 

Summary with 
missing data 

Equal variances 
assumed 

2.265 .136 -6.724 79 .000 -1.04420 

Equal variances not 
assumed 

  -7.120 45.848 .000 -1.04420 
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Independent Samples Test 

  t-test for Equality of Means 

  

 
95% Confidence Interval of the 

Difference 

  Std. Error 
Difference Lower Upper 

SMEAN(q1) Equal variances assumed .23778 -1.57374 -.62716 

Equal variances not assumed .30755 -1.73165 -.46925 

SMEAN(q2) Equal variances assumed .22443 -1.68539 -.79197 

Equal variances not assumed .23739 -1.72002 -.75734 

SMEAN(q3) Equal variances assumed .20826 -1.91583 -1.08676 

Equal variances not assumed .25939 -2.03251 -.97007 

SMEAN(q4) Equal variances assumed .27066 -2.11819 -1.04073 

Equal variances not assumed .34988 -2.29751 -.86141 

SMEAN(q5) Equal variances assumed .18658 -1.05473 -.31198 

Equal variances not assumed .18322 -1.05309 -.31361 

SMEAN(q6) Equal variances assumed .21832 -1.08525 -.21615 

Equal variances not assumed .22738 -1.11129 -.19011 

SMEAN(q7) Equal variances assumed .26822 -1.68906 -.62129 

Equal variances not assumed .26170 -1.68307 -.62728 

SMEAN(q8) Equal variances assumed .26296 -.98303 .06378 

Equal variances not assumed .23236 -.92554 .00629 
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SMEAN(q9) Equal variances assumed .23593 -1.78315 -.84394 

Equal variances not assumed .23620 -1.79078 -.83630 

SMEAN(q10) Equal variances assumed .21446 -1.01607 -.16234 

Equal variances not assumed .21661 -1.02711 -.15130 

SMEAN(q11) Equal variances assumed .22634 -1.95410 -1.05304 

Equal variances not assumed .21834 -1.94368 -1.06346 

SMEAN(q12) Equal variances assumed .19596 -1.82531 -1.04521 

Equal variances not assumed .19484 -1.82877 -1.04175 

SMEAN(q13) Equal variances assumed .24500 -1.06564 -.09034 

Equal variances not assumed .20342 -.98452 -.17146 

SMEAN(q14) Equal variances assumed .29565 -1.60946 -.43252 

Equal variances not assumed .27809 -1.58067 -.46131 

SMEAN(q15) Equal variances assumed .22321 -.82510 .06348 

Equal variances not assumed .22786 -.84177 .08015 

SMEAN(q16) Equal variances assumed .23190 -1.59704 -.67388 

Equal variances not assumed .26662 -1.67890 -.59202 

SMEAN(q17) Equal variances assumed .22762 -1.87885 -.97272 

Equal variances not assumed .23736 -1.90663 -.94494 

Summary with missing data Equal variances assumed .15531 -1.35332 -.73507 

Equal variances not assumed .14666 -1.33943 -.74896 
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Appendix G 

 

 

Reliability Statistics 

Cronbach's 
Alpha 

Cronbach's 
Alpha Based on 

Standardized 
Items N of Items 

.945 .945 17 

 

 

Item Statistics 

 Mean Std. Deviation N 

SMEAN(q1) 4.1358 1.08112 81 

SMEAN(q2) 3.8000 1.06536 81 

SMEAN(q3) 4.0750 1.08138 81 

SMEAN(q4) 3.9136 1.30573 81 

SMEAN(q5) 4.0169 .81381 81 

SMEAN(q6) 3.9851 .92861 81 

SMEAN(q7) 3.8272 1.20198 81 

SMEAN(q8) 3.3291 1.08076 81 

SMEAN(q9) 3.3924 1.12269 81 

SMEAN(q10) 4.0741 .90523 81 
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SMEAN(q11) 3.3375 1.13956 81 

SMEAN(q12) 3.4625 1.02401 81 

SMEAN(q13) 3.5443 1.02222 81 

SMEAN(q14) 3.2963 1.27911 81 

SMEAN(q15) 4.0988 .91658 81 

SMEAN(q16) 3.9000 1.06771 81 

SMEAN(q17) 3.6296 1.12299 81 

 

 

Summary Item Statistics 

 

Mean Minimum Maximum Range 
Maximum / 
Minimum Variance N of Items 

Item Means 3.754 3.296 4.136 .840 1.255 .093 17 
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Appendix H 
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Appendix I 
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Appendix J 
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