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CHAPTER 1.

INTRODUCTION.

Whatever the subject for discussion in regard 
to education, or educators, may be, in its many and 
various phases whether on matters of great importance, 
or those of lessor scope, in this twentieth century, 
unsurpassed for progress in art, literature, science 
and education, the fact remains that our thoughts re
vert almost at once to nations much older than America 
for their beginnings and sources.

For they have been products of slow, steady and 
oontinoua growth, especially education, in which 
Americans are, primarily interested in the present, 
which had its origin in those ancient lands of Asia, 
i.e. China and India, many centuries before it made its 
appearance in those wonderful, old European countries - 
Greece and Rome.

It is to such famous teachers of ancient times, 
Socrates , Plato and Aristotle and others who taught 
the youths for centuries, both before and after the 
Christian Era, that the world today owes its develop
ment and rowth in education.

Therefore, America must look back to Europe, the 
mother country, and give thanks to aer for it was upon 
that continent that learning had its beginning- and
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retained its foothold throughout the viscissitudes of 
wars, and changing empires which struggled for exist
ence and for the education of the people.

Finally, after ages of chaos, more peaceful 
times resulted and with the coming of the Renaissance, 
schools were established permanently, and education 
and great teachers evolved, from thence onward towards 
a higher and better goal.

At last, great reformers and teachers began to 
appear in the leaning countries of Europe, as civiliz
ation began its steady pro reas, and the names of such 
famous men as Oomenius, Rousseau, Herbart, Pestalozzi 
and Froebel were written upon the pages of European 
history, and it ia to these great men that America can, 
again, pay tribute for honor is due them in the build
ing of our educational systems of private and public 
schools.

At that period of history, the schools of America 
were in their infancy. The teachers were often the 
pioneers themselves who tau-ht the schools of their 
neighborhood in their own homes, until log cabins or 
other rude structures were built for the education of 
the ohildren.

In those far-distant days there were no teachers 
of fame nor any who had risen to distinction in the



profession, that would have been unforeseen. Then, no 
schools of the magnificence of the present, wore even 
thought of, and, that teaching should ever become a 
profession, would have been unbelievable.

It is to these unknown teachers in our own land 
that credit is due, for they laid the foundation of 
America's schools. It was they who, endured untold hard
ships in lonely prairies, mountainous or forest wilder
nesses and who unheralded and unsung, known only among 
the families with whom they lived, gave their lives that 
this great educational movement has bean able to make 
the progress which it has made.

America, later, found itself possessed of men who 
were making names for themselves and who have devoted 
their time and talents for the betterment of her educa
tional institutions and have become leaders in American 
education. The most famous of these persona are Kil
patrick, Francis Parker, Tartar, Horace Mann and John 
Dewey. It is to the latter that the advancement of edu
cation in this nation is due partially, as well as to 
many others of lesser fame or prominence.

That progress in education is the greatest in the 
United States over other nations is an established fact.

A Japanese lecturer recently gave an address be
fore the student body of a hi h school in which he re
ferred to this wonderful advancement in education which
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has been made by the people of this country and of the 
unparelled advantages which the students have before 
them and what they should make of their opportunities 
in the future in the United States.

During the course of his lecture, he told of tho 
progress which Japan has made, especially in her school 
system and then he said, in part: "When Japan wishes to 
send her students abroad to study for the medical pro
fession, she senas them to Germany, for that country 
leads in medical science. When commerce in the object 
of investigation the students go to England for that 
nation leads the world in commercial affairs, but when 
the Japanese wish to study educational roblema and 
systems they go to America, for its schools are sur
passed by no other nation in the world."

It is a very interesting fact and peculiar coinci
dence that the tvo best-known educators of the world 
Friedrich Froebel, the great European educational re
former of the nineteenth century and John Dewey, Ameri
ca's foremost philosopher and educator of the twen
tieth century, each should have attained a little more 
than his three score and ten years at the time of the 
writing of this thesis, and also, that approximately 
three quarters of a century have intervened between the 
lives of these famous men.

The birthdays of Froebel and Dewey were celebrated

4



in a special manner each according to the time in 
which he lived and was highly honored by the people
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of the community.
Froebel's 70th birthday occurred April 21, 1852 

at hia home in Rudolstad, Germany. He was awakened 
early in the morning of that day, by children's 
voices beneath his window, and later in the day he re
ceived messages of congratulation from many parts of 
the world and gifts from many of his friends. A pub
lic meeting was held in his honor and when Froebel 
stepped upon the stage the great gathering of people 
rose as one person to greet him.

The great teacher was destined to live but a short 
time after that event however, his death occuring June 
21, 1852.

His latter days were filled with sorrow and dis
appointment, for he realized that his sacrifices, fail
ures and labors had been unappreciated.

The lives of the two men contrast greatly, for,
John Dewey's life has been successful, apparently, in 
all particulars, and now at the age of seventy-one, he 
is very much alive to questions of the present time, and 
has lived to see the marvelous progress of science and 
education.

Dewey's seventieth birthday was one of the principal



events of note, October 29, 1929. A celebration in 
his honor was held in the Auditorium of the Horace 
Mann building, Columbia University in New York City 
where several hundred students, teachers and admirers 
gathered in his honor and to listen to addresses by 
such famous men as Ernest Carol Moore, director of the 
University of California at Los Angeles *io spoke on 
John Dewey's contribution to Educational Theory, Jesse 
H. Newton director of Lincoln School Teachers College 
who was formerly superintendent of the Denver Schools 
and past president of the National Education Associa
tion. His subject was, John Dewey's Influence on the 
Schools. I. L. Kandel, associate in the International 
Institute of Teachers College spoke on John Dewey's 
Influence on Education in Foreign Lands.

The principal address, John Dewey and Education, 
was the topic of Dr. Frank P. Graves' address. Dr. 
Graves, who is State Commissioner for New York, pre
sided at this first meeting which was held Friday even
ing October 18, 1929.

On Saturday morning, October 19th the second meet
ing was held and the theme was the Philosophy of John 
Dewey.

The meeting was presided over by Ralph Barton 
Perry, professor of philosophy at Harvard. Other speak-

6
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era on this occassion were George H. Mead of the Uni
versity of Chicago, and Herbert W. Schneider of Colum- 

1
bia.

A luncheon was held in the afternoon of the same 
day, at which about 3000 persons attended, in Hotel 
Astor. This was a brilliant affair and many noted edu
cators were present.

President Angell of Yale, who had been a former 
pupil of Dewey, presided and addresses were made by 
many well-known educators, among whom was Jane Addams, 
of Hull House, Chicago, whose address was, John Dewey 
and Social Welfare. She told of the many students in 
other countries who were grateful for his help.

President Angell introduced his teacher in the 
following complimentary terms, "as a great philosopher, 
great educator, great liberal, great citizen and our 
friend."2

Doctor Dewey then gave a brief address in which he 
expressed his gratitude for the celebration of his birth
day in suoh a wonderful manner. He paid a tribute to 
the teachers and thinkers nd made a plea for the 'com
munication and transmission of thought and ideas without 
restrictions, intimidations or censor-ahip-legal, political

gor extra-legal."

.^ %h.e Journal of the National Education Association
p vol. 18 Dec. 1929. p. 281
3 Op. cit. p. 281

New York Times. H. Y. Oct. 20, p. 16.



When he was questioned as to what he thought of 
the prevailing American haste and reform moveta ntH, he 
said that the present idea seems to be, "Put it over

8

and make it snappy while you do it*"
He regrets very much that Americana are too fond 

of money and that they seek that as their goal to hap
piness, that they desire a good time but have developed, 
too much, the habit of dependence upon others in almost 
all of the principal walks of life.

He is optomistic concerning the young people of 
today, and of the growth of esthetic appreciation.

John Dewey celebrated his birthday quietly at the 
home of his son Frederick A. Dewey at Great Neck, L. 1. 
on the next Sunday October 20th following the public 
exercises of the preceding Friday and Saturday. He 
spent the day with his son and his brother, Professor 
Davis Rich Dewey, of the Massachusetts Technical Insti
tute, Mrs. Dewey, Sabin L., his son, and his daughter- 
in law.^

Messages were received from many parts of the United 
States and from Europe, as well as from China and Russia 
in which latter countries he h s spent considerable time 
as a teacher in the University of Peking and lecturer 
and investigator of educational reform in Russia.

John Dewey holds an unchallenged place in America

1 Op. cit. p. 16



at his seventieth year and is not entirely dependent 
upon his past record as a philanthropist and educator.
He is interested in political affairs but not like,
"a queer intruder, a schoolmaster in politics." He is 
fond of American public life and thinks that the class
room should, through the ideas and activities, incul
cated there, lead to a higher development of the future
^ 1of man.

Among the gifts which were presented to Dewey up
on that memorable occasion, none were of greater value 
to him than the diploma and pin of the National Educa
tion Association, given by the Department of Superin
tendence as a recognition of his distinguished service 
in the work of education and to honor a great man.

To honor further John Dewey's birthday a large 
volume titled Assays In Honor of John Dewey on the oc
casion of his seventieth birthday, October 20, 1929, 
written by former or present colleagues or students, 
was presented to the famous eduoator and teacher.

These essays are not intended to represent any 
particular "school of thought nor suggest any certain 
doctrine but wore ^ne contributions of those friends 
and associates, students and admirers of a great philo
sophical teacher with whom they were closely associated,

1 Ibid. Editorial. Oct. 21, 1929.
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ut the University of ihicago or At 0ol'.uibia 
University.^ This book oentaina twenty-nine chup- 
tvre upon philosophical subjects, mainly, in which 
Dewey is primarily interested, for he is called one 
of the greatest pragmatists of the present.

The chapters in tho book are the contributions 
of toonty-nine different authors and are of a wide 
variety of subjects, each of which is moat interest
ingly presented and is indeed a tribute to Dewey.

To quote from a snaptor "freoant-day Jtudy of 
.indention" which deals most directly with education

ta few of ;die following facts arc propos: Leadership 
in tne study of education in this country is largely 
in the nanda of university departments of education. 
Leadership implies a following and exactly this re
lationship is to be found in the close connection be
tween the university study of education and the actual 
practice in both administration and teaching in our 
schools. Herein American practice stands in striking 
contrast with the topical,European. Thera, government
al decree stands in relative independence of immediate 
public or professional opinion as the source of school 
procedure, whether administrative or teaching. Here, 
public opinion precedes and determines governmental

1 Essays - Preface
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action, and this public opinion is largely molded by 
school officers and teachers who arc themselves through 
post-graduate and summer-school work in recent first
hand contact with the university departments of educa
tion. As nowhere else on earth, is the university 
teaching of education in this country as direct and con
tinuing influence as in the actual practice of public 
education.

Three distinguishable lines of development in the 
university study of education principally concern us.

First in point of age is the general study of the 
educative process and the part it should play in the 
general life process. This oldest line can be traced 
back in continuous development to Pestalozzi and beyond.

Second is the study of concrete administrative 
experience in its various lines so as to make practical 
suggestions for improvement. With variety in American 
practice arising from our many more or less independent 
city and state sohool systems, with the continual neces
sity for rebuilding and enlargement due to rapid rowth 
of city populations, with the frequent necessity to 
protect the schools from spoils, politicians, there has 
arisen....insistent conscious demand that each new ven
ture profit by experience elsewhere. Out of this de
mand and opportunity....there has arisen the study of 
the theory and practice of sohool management and admin-
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istrution, a very distinct and notable achievement 
of American university study.

More notable still is the third line of develop
ment. This is the conscious effort to apply the methods 
and standards of 'exact science" to the study of edu
cation. From this has come such characteristic scienti
fic methods as careful observation and experiment, con
trol group procedure, separation of variables, and the 
application of statistical method. The first problems 
attached in this n.nor were those of the learning pro
cess and of the "transfer of training." Later, methods 
of measurement were studied and practicable measures 
have been devised or radically improved both for intel
ligence testing and for ascertaining educational 
achievement...School management and administration is 
from one point of view a business, one of the largest 
we have. In a country where business efficiency has 
by common consent been carried to the highest levels 
ever attained, it is but right and proper that school 
administration should profit by this development.

Each school superintendent in this country must 
be a statesmen— on a small scale if you will, but 
still in a sense quite true. He must convince his 
board and his people on any new policy. The necessity 
for this colors and necessarily must color his whole 
program. In this respect the superintendent and his



necessary psychology are but the inevitable working 
of a public school system operating within an actual 
social situation professedly democratic.

While conditions of life ere changing, as it 
were overnight, most people remain moreor less tradi
tional in their theoretical outlook. If the school 
tries to change its approach so as to take better ac
count of changing life conditions, opposition at once 
arises. The idea here advocated by the theoretic in
terest is to encourage in the growing child such an 
appropriate study of our changing world as would help 
him to grow in the power and disposition to think in
dependently of tradition or prejudice about matters 
of social and public interest.

There thus tends to grow up in the field of prac
tice a cult of "efficiency" which avoids the more com
plicated and unpopular isnu.es in education while it 
seeks success along better approved lines, along lines 
already accepted by people generally and especially 
by "successful" business. We may thus find the empha
sis placed on handsome schoolhouscs, well located and 
efficiently built, on excellent accounting systems, on 
the wider use of the school plant through the platoon 
plan (for example) on segregation by ability, stand-

ardized tests in subject matter (especially the three



R's), and on objective supervision. There is, of 
course, nothing but praise for good school buildings 
or for good accounting systems, nor should criticism 
attach to these various "scientific" educational pro
ducers if or when, all things considered, they were 
really educative.^

This essay was written by the famous educator,
ViLlirn H. Kilpatrick of Columbia University in Hew 
York City, and who is also one of America's out-stand
ing authors on educational subjects.

He states, -Iso, that much of this educational 
"efficiency" of the present tends to detract from edu
cational aims and "glorify" new administrations for 
the most popular and best observed spectacular side 
of operating the schools.

These tendencies in tne schools of the present 
have developed during the present time and, no doubt 
have received comments from Dewey and other educators 
who are the leaders in the profession of today.

In regard to the three R's mentioned in this 
chapter, the author speaks of the drifting-away pro
cess from the analytical procedure of former year un
til at present tests measurements o tnese subjects 
have become very common and in fact the methods of 
"exact science" procedure has influenced education great
ly to demonstrate the success in learning.

14

1 Essays. P. 175 - 180
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Kilpatrick does not mean that criticism should 
be made of these existing developments in modern edu
cation but says in the concluding paragraph.

"If this discussion has thus seemed at any 
point to attach acienoe as such, the effort 
has belied itself. The hope has rather 
been to call science to a broader and more 
adequate approach to education, one truer 
in every way to science itself. An simi
larly with administration. The only wish 
here entertained has been that in its care 
of practical things it shall not forget 
the better and, to attaining these, may 
give its best efforts. What these better 
things may be and how to get them none knows 
so well but honest search will find still 
better."i
Between the years of 1860 to 1890 there was con

siderable change in the reorganization and administra
tion of the elementary schools and one of the first 
educatiors of the United 3tates to adopt Froebcl's 
methods in the education of the young child was Colonel 
Francis W. Parker (1837-1902).

One other educational reformer of this same per
iod in education was G. Stanley Hall. Both Parker 
and Hall had studied in Germany and had become extreme
ly interested in ohild study.

Upon Colonel Parker's return from Germany, be be
came superintendent of the schools of Quincy, Massa
chusetts, 1875-1880, and later, 1883-1899, became prin-

2cipal of the Cook County Normal School at Chicago.

P Ibid. p. 190
Elwood P. Cubberly, Public Education in United 
States p. 328
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Both Parker, Hall and Horace Mann have greatly in
fluenced John Dewey in his educational career aa a tea
cher and writer, for the latter's school at the Chicago 
University's Experimental School was a result of the 
study and comparisons of tac Froebclian and Parker 
methods and to whom he was greatly indebted for the fi
nal success of his own school in Chicago, and of which 
systems of education Dewey has been a constructive 
critic.^

The problem to be solved in this thesis is the 
following: What John Dewey owes to Froebel.

An attempt has been made, therefore, to give a 
brief review of the history of education and to show 
the growth of the schools during the centuries preced
ing the time in which Friedrich Froebel gave to the 
world his educational system, the Kindergarten, which 
was school for little children during the first yerrs 
of school.

The word Kindergarten was one for which Froebel 
had searched in vain for he had wished a name which 
would distinguish his work forever and one that should 
be known tho world over.

It is said th^t while walking with friends one day, 
he suddenly exclaimed, "0 for a suitable name for my 
youngest calld!"

1 Idem.
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fnen as they walked furtner an he stopped 
abruptly and looking toward the diat nt mountains he 
shouted "UrcxaJ I have found itJ kindergarten it shall 
be called."*

Tna bounding of the kindergarten together with 
the methods used in the instruction of small children 
was the culmination of the efforts and work of a life 
time and to which Froebel gave the best part of his 
life to obtain.

During the past century, the schools of the 
Unitod States nave made progress whioh is beyond be
lief since the era in which Froebel lived, and the 
Kindergarten has become a part of the educational sys
tem of this great land, in fact, it could be said, 
safely, that there is a Kindergarten in every school of 
a city of any size.

Among the great men who have been at the head of 
our schools and have stood for their upbuildin* none is 
more worthy of honor than John Uewey, who, although he 
has never been seen in any of the schoolrooms of our 
public schools as a critic or in any other capacities 
of that kind, his writings or educational subjects have 
had great influence upon educators and education.

1 Benton J. Snider, p. 305-306
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'-John Dewey in the foremost interpreter 
in the educational terms of the great so
cial and industrial changes through .''Rich 
we have passed and one who has done more 
since 16^5 to think out and state for us an 
educational philosophy suited to the chang
ed and changing conditions in our national 
life.
He was for many years head of the School 
of education at the University of Chicago.
His work both experimental and theoretical, 
hao tended both to psychologize and social
ize content along scientific and industrial 
lin^s; chid to interpret to tae child the 
new social conditions of modern society by 
connecting the activities of the school 
closely with those of real life.
Relieving that the public school is the 
chief remedy for the ilia of society, he has 
tried to change the work of the school so as 
to make it a miniature of society itself.
Social efficiency and not mere knowledge, he 
conceives to be the end; and the different 
parts of the school system thus become a uni
fied institution in which children arc taught 
how to live amid the complexities of modern 
social life."!

\

John Dewey thou ht that learning should be com
bined with play, building of certain things as construc
tion of houses and to learn the use of tools.

Children should be active, love and study nature, 
learn to express themselves in a natural and proper 
manner. To loam to live by living life in the school
room and become acquainted with customs and industrial 
processes by studying about them.

Jo, it is the business of the school he thought 
to teach the child to be helpful and to cooperate, to
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learn ay doing and t,o use their muoclee and senses in 
such ways as to uakt? then grow pnyaic-liy ana montally.

He thought that the achocJs of the pest had been 
"colorless* and mcr^ tasks wore imposed upon the children 
with regaru to any preparation lor its future social 
life.

Prom the following educational ideas of Proeoel, 
it is evident what Dewey obtained from tne former's 
methods:

1. "That the primary ousineaa of the 
school is to train in cooperative and mut
ually helpful living.
2. That tne primary root of all education
al activity is in the instinctive, impul
sive attitudes and activities of the child, 
and not in the presentation and application
of external material.
3. That those individual tendencies and 
activities are organized and directed 
througn the uses made of them in keeping 
up the cooperative living; taking advan
tage of them to reproduce on doings and 
occupations of the larger maturer society 
into which he is finally to go forth; and 
that it is through production and creative 
use that valuable knowledge is clinched.

1 Elwood P. Cubberly. The History of Muoation
p. ?82.
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CHAPTER II.

THE BIOGRAPHY OF JOHN DEWEY.

In regard to the biography of John Dewey, the 
facts which can be learned concerning his life are 
very meaner, for tuis distinguished American has said 
that there will be none published if he can avoid the 
issue.

Dewey is a person of extreme modesty and reti
cence and although he has been before the public for 
a great many years in the capacity of teacher, philoso
pher, educational reformer, author of educational and 
political works and later as head of the Department of 
Philosophy in Columbia University, New York City, he 
still maintains, and evidently prefers the most extreme 
retiring personal characteristic of keeping out of pub
licity as much as is possible.

John Dewey was born in Burlington, Vermont, October 
30, 1859 and the first twenty years of his life were 
characterized by the rustic simplicity of the New England 
atmosphere in which he found himself.

Of his parents, very little is mentioned except 
that he was the son of Archibald Sprague Dewey and 
Lucina Artemisia (Rich) Dewey.

The Dewey family came originally from Sandwich, Kent,
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England and was descended from Thomas Dewey of that 
English community, who later emigrated to America.

John Dewey is the seventh generation from 
Jedediah Dewey who was a son of the aforesaid Thomas 
Dewey and who first settled in Dorchester, Massachu
setts and later in Windsor, Conneticut.

John Dewey's father, Archibald Sprague Dewey, served 
in the Civil War first as sergeant and afterwards as bri
gade quartermaster.^ Dewey's wife was M. Alice Chipman 
of Fenton, Michigan, to whom he was married July 20, 1886 
and who at the present, 1930, is still living.

Their family consisted of the following named 
children: Frederick A., Evelyn, Morris, (deceased) Lucy 
A., Gordon, (Deceased) Jane U. and Sabino L. an adopted 
son and with the latter and the eldest son Frederick A.
John Dewey was privileged to spend his seventieth birth-
. 2 day.

He expresses his idea upon his ancestors in the fol
lowing characteristic language:

"My ancestry, particularly on my father's 
side, is free from all blemish. All my fore
fathers earned an honest living as farmers, 
wheelwrights and coopers. I was absolutely 
the first one in seven generations to fall 
from grace. In the last few years atavism 
has set in and I have raised enough vege
tables and fruit to really pay for my own 
board and keep."3

The National Cyclopedia of American Biography, 
. Vol. A P. 547
^ Who's Who in America, Vol. 16 y. 680, 1930.
3 The Independent, p. 543.
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Dewey's older brother, Davis Rich Dewey, is also 
very well known in the United States, as he has been a 
professor of economics and statistics in the Massachu
setts Institute of Technology for many years and is the 
author of A Special Report on Employees and Wages, in 
the twelfth Census, a document of some importance and 
who has also written other works on finance and industry.^ 

John Dewey was graduated from the State University 
of Vermont, at the age of twenty, in the year 1879, at 
which time he received his B. A. degree.

He next spent one year following his graduation at 
the same institution studying philosophy under a very 
famous professor, Professor Torrey who advised Dewey to 
enter his class in preparation for a teaching profession.

Dewey next entered John 6. Hopkins University which 
was the first American University to make research its 
main objective. He studied there under George S. Morris 
and received his degree, Doctor of Philosophy in 1884.^

Dr. Dewey has traveled extensively in both Europe 
and Asia and has lectured upon educational subjects in 
those continents and has thus instituted needed education
al reforms in many of those countries.

During the years of 1919 and 1920 he was exchange 
professor in the University of Peking and while there the 
Chinese students took great interest in his teachings

^ Ibid 
2 Idem

p. 544



and were much influenced by them and later this in
fluence led to the Nationalistic Government in China 
with the authority over two-thirds of this nation.

Dewey received the honorary degree Doctor of 
Philosophy from the University of Peking, on the birth
day of Confuscius in 1920 and on the occasion of this 
great event a noted Chinese, Dr. Fai Yuan-pei, who was 
acting as Rector of the University, spoke in part as 
follows:

"We honor you as the second Confuscius.
In China, higher praise is not."I

as he presented Dewey with his degree.

23
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CHAPTER III.

POSITIONS DEWEY HAS HELD IN EDUCATIONAL WORK.

The contrast between the education of John Dewey 
and Friedrich Froebel is very great and also their pre
paration for teaching. Dewey received his secondary 
education in his native city, Burlington, Vermont and 
was graduated from the high school there. He completed 
his university courses, receiving his Ph. D. degree 
and looked forward, always, towards obtaining a profes
sorship in some university.

Froebel's education in his youth consisted of a 
few years spent in village schools and afterwards like
wise, a few years of study in the university. He had no 
preparation for teaching and became engaged in it mere
ly by accident while looking about for employment in 
some different occupation. He was unable to devote any 
further time to receiving a degree because his father, 
who was pastor of a village Lutheran church and a nan 
of humble circumstances, was unable to support his son.

John Dewey had, been able to continue his education 
without any hardships such as were endured by Froebel in 
his youth, and has held positions as professor in sever
al of the leading universities of the United States, while 
Froebel's work was mainly with small children in German 
and Swiss villages.
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After Dewey received his Ph. D. at Johns Hopkins, 
Baltimore, he was appointed professor of philosophy 
at the University of Michigan, and was the youngest 
professor ever to be appointed in that university for 
he was but twenty-five years of age.^

He was selected later as the brilliant young in
structor of philosophy by President Harper of Chicago 
University. He remained there for ten years on the
Midway Plaisance to try out his radical ideas which he

2had originated.
When his name was proposed to head the Department 

of Philosophy, in the University of Chicago, William 
James said, "He is big enough to carry off his eccentric
ities,"3 by which expression he meant that Dewey had 
very decided opinions and various original ideas and 
characteristics, and, as later developments proved he 
was able to carry out these ideas and the young profes
sor was able to remain at the university.

Dewey spent his life surrounded by young students 
and he was always greatly interested in working out im
proved methods in education and has helped put forth a 
progressive educational movement in America and became 
an authority of international reputation on the subject

Aof philosophy.

 ̂The Independent, p. 543. Vol. 70 Jan. to Mar. 1917.% IbidY The New Republic, p. 262. Vol. 60 Nov. 13, 1929.
* Normal Inst^p.t^and Primary Plans. Oct. 1930 Vol. 38
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The University positions which Dewey has hold to
gether with the dates are as follows:

He was assistant Professor of Philosophy in the 
University of Minnesota, 1888-89; he was recalled to 
the University of Michigan in 1889 and remained there 
until 1894.

At the Chicago University he was professor and head of 
the Department of Philosophy from 1894 to 1904, and was 
director of the School of Education there from 1902 to 
1904.

From 1904 to the present he has been professor of 
philosophy at Columbia University, New York City.

He is, also a Member of the National Academy of 
Sciences, Member of the American Psychological Association 
(president 1899-1900), and of the American Philosophical 
Society (president 1905-1906). He belongs to the Mac 
Dowell Club, New York City.^

As professor in Chioago University he lectured on 
ethics and logic.

Dewey founded and conducted an experimental school 
in Chicago for children which was widely known.

It was said that his psychology was a "cyclone" and 
he was first heard of during a summer school at the 
Chicago University in 1894.

Teachers who attended that session were very much
-
Who'E '.ho in America. 1928-29 Vol. 16 p. 680
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surprised and in some instances shocked at the methods 
of discipline and study which they found in operation.

The school was composed of little children and 
was conducted upon a kindergarten plan and the pupils 
were given a great deal of freedom. They moved about, 
apparently doing to a great extent, just as they pleas
ed and still they remained in groups.

They seemed to study, again as they pleased, yet 
they were really getting their lessons and learning.
It was this free activity which caused unfavorable com
ment among the teachers who observed Dewey's classes.

He did not approve of manual training as taught in 
the schools for he considered that as of no benefit to 
the pupils but he would have them taught the ways of 
primitive man and wished the children to know how their 
ancestors lived and what occupations they carried on, 
so weaving and playing at real living of primitive peo
ple were the important things to know. In other words 
the recapitulation theory was the basis of his instruc
tion.

John Dewey and his wife taught and planned for 
this experimental school for several yearB and worked 
out their theories together, and his famous book School 
and Society, published in 1899, was written as a re
sult of the founding of this school.^

1 The Independent, p. 540. Vol. 70 Jan. to Mar.
1917.
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Thia book has had world wide notoriety nd h"8^ 
been translated into almost every European language, 
as well as into Japanese.

His school was founded upon the psychology of 
childhood and he placed the child in the forefront.
He wanted children to do what they wanted to do but 
it was his idea to provide them with enough education
al activity so that they would like what they did and 
would gain in both habits and knowledge.

He did not approve of restraint but believed in 
a new ideal of discipline based upon the thought that 
the mind is disciplined in the learning of a subject,in 
taking initative and in self control.

Dewey's idea that sewing, cooking and other house
hold activities should be taught not for the sake of 
school studies but for the social and communal side of 
life and that school was a place of preparation for 
living and not for simply learning lessons.^

Doctor Dewey in an interview following his seven
tieth birthday recounted some of the incidents of hia 
early life.

He referred to his student life in the University 
of Vermont and his interest in philosophy under Profes
sor Torrey. He said that he began teaching, for that 
profession and preaching were the two principal openings

p National Cyclopedia of Biography, p. 548.
 ̂Idem.



for young men at that time.
He began his teaching career in Oil City, Penn

sylvania, and was obliged to take an examination in 
pedagogy, as he had not studied that subject previous
ly. He remarked, with a smile, that even though he 
obtained a grade of but twenty he received his certi
ficate.

He paid high tribute to Ella Flagg Young who by 
her assistance and recognition of his ideals made pos
sible his success at Chicago University.!

The influence of John Dewey upon the schools and 
educational affairs of America has been of great bene
fit both in the United States and abroad.

Dr. Josse H. Newlon, professor of education and 
director of the Teachers' College, Columbia University, 
divides Dewey's philosophy into four main principles:

First- Dewey did not belefve so much in subject 
matter for the child but rather emphasized the fact that 
the child's nature and activities are two necessary ad
juncts to secure proper development in its life, and 
since learning is active its stimulation will come from 
within, as all education must do.

This same idea was held to in the days of the fam
ous teacher Herbart, who advocated the laws of learning,

which principles are observed today in teaching, to-

! Journal of the National Educational Association.
Dec. 1929. Vol. 18. p. 286



gather with the prime factor interest, which was to be 
aroused in the child. Herbartlan methods were strict, 
however in that subjectmatter must be learned and memor
ized.

Dewey believed, like Froebel, in child growth in 
order to make its life richer and more natural. Modern 
American schools are tending to make the school life of 
the children freer, happier and more natural as the 
years pass by.

The second principle concerned education as a pro
cess of experiencing. "We learn by doing," in an old 
adage, so children must learn by experience and must 
be taught to face new problems, meet new and unexpect
ed situations and create new interests in life. These 
will be of much greater value than the more memorization 
of facts which can be learned from other sources than 
in school.

The third principle, mentioned by Dr. Newlon, is 
that of interest which is, together with the effort 
which the child puts forth, the foundation of the learn
ing process. If interest oan be cultivated or incul
cated in the learner, the ability to improve mentally is 
practically assured and growth will bo continuous, and 
strength of will, will not need to be appealed to, nor, 
will making things interesting be necessary, if one has 
interest.

30
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Dewey's fourth principle, as stated in his School 
and Society, was to the effect that the child's school 
life was to make him a more fitting member of the com
munity life that it will lead in the future.

Educators have given this latter idea more consid- 
ation than ever before, namely, that subject matter is 
not the whole of life outside of the school room but that, 
if education is to perform its greatest work, students 
should be taught about the social side of life into 
which they will enter, and to take their places in the 
economic and industrial world.

Dr. Newlon comments further upon some facts of 
American education and he speaks of the changing curri
culum, how subjects have been dropped or their methods 
in teaching improved upon, how John Dewey denounced the 
traditional recitation and in its place, during the two 
decades just past, the "socialized" recitation, "project" 
or"problem method" have taken its place.

Instead of one textbook, from which to teach a 
given subject teachers arc at present supplied with sev
eral such books and the school library, which is now to 
be found in almost every school, has become a very impor
tant part of the schoolroom.

The movable desk is another progressive ch nge that 
has come about through the influence of John Dewey for



he used thorn in his experimental sohool in Chicago 
and now this type of school equipment is common in 
both elementary and high schools.

Better qualified teachers is one other result of 
the teachings of John Dewey as he thought that the 
child's education should not be carried on apart from 
the education of the teacher, the latter needs to be 
conversant with school administration, nroblems and 
progress, he believed.

As a result of the success of Dewey's experimen
tal school, many private schools were established, for, 
parents were in many instances, dissatisfied with the 
"formalism" which they knew existed in the public 
schools and wished to place their children under the 
supervision of this new type of administration.

Dr. Newlon concludes his article with the follow
ing which is well worthy of notice:

"Dewey found the American school strong
ly entrenched in custom and tradition, 
still in the grip of a treadmill pedagogy 
that at best frustrated the Guild's normal 
impulses at almost every point; a fprraal, 
static and unimaginative institution. In 
many ways this school was admirably organ
ised for the production of unthinking auto
mata. This school has not been entirely 
banished from our midst, but is now every
where on the defensive and is being trans
formed into a dynamic institution dedicat
ed to childhood and through childhood to 
the enrichment of American life; a school 
in which the child will live a normal and
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happy life engaged in fruitful studies and 
activities, out of which will emerge the 
thoughtful, selfdirected, selfdisciplined, 
vocationally effective social being, capa
ble of the highest appreciations and aspira
tions. American education is in the grip of 
a great transitional movement. At this close 
range it is difficult to appraise all tne 
forces that conspire to effect these changes.
In large measure they must be ascribed to 
the influence of a creative thinker who more 
than any other educational philosopher has 
affected schools in his own time".!
Doctor Dewey is at present not engaged in teaching

and since his retirement from Columbia University has
been living on 62nd. Street, New York City. He maintains
a country place where he enjoys the care of fruit, a
vegetable garaen and poultry.

He continues to devote a great deal of his time to
Ohis writings and civic and political interests.

t Ibid. p. 285 
 ̂Idem.
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AMERICA'S FOREMOST EDUCATOR.

CHAPTER IV.

"John Dewey, the Friend of Childhood-. No 
one can estimate the cumulative force of a 
great thought. It is more abiding than em
pires or races. The whole life of the world 
throughout the cent udes to come may be 
colored by it. And so we have John Dewey 
profoundly to thank for drafting the emanci
pation proclamation of childhood in a philoso
phy which demands that children shall live 
and learn happily and well according to their 
needs and interests today as the best prepara
tion for worthy lives tomorrow."!
It is now more than sixteen years since John Dewey 

wrote his famous book, Schools of Tomorrow, a book 
which has been, both in name and contents, prophetic of 
the schools of today. In this work, the author demon
strated the fact that he is, indeed, tho friend of child
ren since he advanced the theory of classroom freedom 
which has resulted in the passing of the rigid disci
pline and adherence to the textbook of bygone days.

The "schools of tommorrow" have come, they are here 
right now just as Dewey predicted and, best of all, he 
has lived to see these wonderful changes which have 
gradually come about in almost two decades.

The "child-centored school" is the present outgrowth 
of his ideas, one in which education is interesting and 
enjoyable to the child and is freed from repression and 
other formal methods of the past; it is a school for

1 Journal of tho National Educational Association, 
Dec. 1929. Vol. 18. p. 291
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expression in its widest sense.
Schools of To-morrow is one of Dewey's best edu

cational works and illustrates most fully the type of 
school which he considered proper from his viewpoint 
and the best for the child.

The book contains many illustrations of both young
er and older pupils engaged in their educational activi
ties both in the schoolroom and out of doors, enjoying 
nature study, conducting a dramatic lesson in the open 
air, building real houses, playing with blocks and solving 
problems, such as children must meet outside of school, 
sewing, carpenter work, machine shop practice, cooking 
and art work. The pupils appear very much interested, 
each has something to do and they are happy in their 
work.

The first chapter is most interesting and contains 
many suggestive thoughts which teachers have unthinking
ly overlooked in their endeavors to keep up to some 
artificial standards which have been imposed upon them 
by school officials. Therefore the child has not been 
taught as a child, but as an adult and the subjects 
which he has had to learn have been of an exaggerated na
ture; time was wasted in the accumulation of facts that 
ware of no practical value even in later life, in many
instances.
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To quote from Rousseau who says,
"Nature would have children be children 
before they are men. If we try to in
vert this order wa shall produce a forced 
fruit, immature and flavorless, fruit that 
rots before it can ripen. Childhood has 
its own ways of thinking, seeing and feel- 
ing."l
A child therefore to develop must be healthy and 

have bodily strength, it should be active and enjoy 
its play and exercises and these theories were adopted 
and taught by both Rousseau and Froebel in their writ
ings on educational reforms. Children were not to be 
repressed but to be encouraged in doing, in activity and 
in happiness in the learning process, according to these 
great educational reformers.

In chapter II, mention is made of the famous school 
which was founded by a Mrs. Johnson in Fairhope, Alabama, 
and carried on by this same principle that the child has 
a right to enjoy his childhood and to have both mind and 
body developed, but not in the conventional manner of 
the average school.

She believed in teaching the child to work with 
others, to begin his school life by the continuation of 
his home environment, in running about and asking ques
tions, in making discoveries for himself, to follow a 
natural path towards growth, then subject matter will 
be the outcome of this freedom, from the beginning of 
school life.

1 Schools of To-Morrow, p. 7.



These were the original ideas o' Froebel who 
struggled, onward through poverty and orivations to 
establish sohools for children founded on the princi
ple of free activity for the best development of their 
young lives.

John Dewey's plans in his elementary school were 
supported by a great university which permitted experi
mentation of those Froobelian methods that have meant 
so much to the children of today.

A great part of this chapter is devoted to the 
Fairhope School and the successful methods of instruc
tion and supervision carried on, another proof that in
terest and freedom are the great essentials in dealing 
with the education of children.

Professor J. L. Meriam of the University of Mis
souri, and a friend of John Dewey, has also directed 
the Elementary School at Columbia, Missouri, in which 
children were taught by individual instruction and en
couraged to work and play as children and not as adults.

Meriam's idea of educational instruction was to base 
his curriculn on one subject and that wan handwork, i.e. 
that of playing various games, exercising, throwing, mak
ing various articles they use in games, making garden or 
playing fishing. These occupations are closely related 

to life and his work with little children is drawn almost
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entirely from their community life.
As children irow older their interest becomes 

broader until they arc ready to take up ouch subjects 
as history, geography and science.

The pupils who attended the two schools which were 
conducted by these noted teachers Mrs. Johnson, of the 
Fairhope school and Doctor Meriam of Columbia, Missouri, 
who taught in the experimental school of the University, 
found that their pupils compared favorably with other 
students as the former pupils progressed through the 
grades and even into the high school by their special 
methods of training.

Pestalozzi and Froebel believed in education 
through this family life which they thought furnished 
the model for the teaching of children through social 
situations, the opposite kind of education was scatter
ed, confused, superficial and to a oertain extent useless.

"Learning by doing," was the slogan of John Dewey's 
practical idea in education in all of the grades in 
school, therefore the pupils themselves learned how to 
conduct recitations, in classes where discussions and 
actual experiments were carried on and the teacher be
came an observer, or corrected errors, or led the 
pupils back to their subject when they digressed from 
a particular point.



Civic problems were brought into the schoolroom 
by older students while stores often contributed inter
esting matter to interest younger pupils, and different 
schools tried to interest their children in English by 
all sorts of devices to secure Improved written work.

Dewey recites many instances, in his Schools of 
To-morrow, of the methods used in such schools as the 
Francis Parker School in Chicago, the Cottage School at 
Riverside, Illinois, the Phoebe Thorn School of Bryn 
Mawr College, the Little School of the Woods at Green
wich, Connecticut, in which children are taught in 
every possible way to acquire their education by the 
methods which he has advocated.

As to play, as a part of the child's life, he re
fers to Froebel's "laws" in which the latter put a 
great deal of stress, especially the free and spontan
eous play.

Schools all over the country are, at the present 
making much use of the child's play and it has a great 
part in extra curricular activities in a great many 
cities in America.

Madame Montessori is one other famous teacher who 
believes in liberty for children in the classroom, and, 
as many other educators do, that character and physical 
training are as necessary for a well-rounded education 
as is the mental training.
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Dewey mentions, also, the schools at Gary, Indiana, 
where everything is being done to cooperate with the 
communal life of sno children, which is his own idea 
and ho says that this school is the most interesting 
place in the world to then.

Then the social settlement schools have a very 
important part in the educational field in the great 
cities of America. These schools are conducted upon 
the same plan as other schools are and that is freedom 
from restrainfand making the learning of any subject, 
which is undertaken, interesting and enjoyable.

Dewey sets forth his very beautiful publication 
My Pedagogic Creed, in five articles.

Article One - What Education Is. In this article 
he states that he believes that an individual's pro
cess in education begins almost at birth, unconscious
ly, and that through this type of education one learns 
gradually of the intellectual and moral resources of 
human beings.

The individual's habits, ideas and amotions all 
tend to make him a particular type of a person, which 
the most technical and formal education can scarcely 
change in preparation for social life.

So the child's true education must stimulate him 
to act in accordance with a certain group with whom he



will belong. He must learn a response to speech, 
which begins with certain incoherent sounds that later 
becomes language.

The child's own powers and instincts are the 
starting points in education. The teacher directs the 
childs activity by means of a psychological and a so- 
oialogical method which are related in the educational 
process towards making him prepared for a future life, 
for social service and to be an individual factor of 
society.

Article Two - What the School is. Dewey believes 
that the school is one form of community life in which 
the child is to share in the resources of the race in 
which he uses his own powers for social ends.

That the school must represent real life such as 
he finds at home and in the neighborhood with the 
same activities which he finds there. The school fails 
in the education of the child because it neglects the 
fundamental principle that school is a form of communi
ty life.

The school is not teaching moral precepts to the 
child which should be a part of his training for he 
must enter into relations with others in thought and 
work in which a lack of good morals might be serious.

Dewey believes that the teacher's place in the
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school stimulates and controls the children more than 
it should do while he or she should act as a member of 
the community to influence them properly.

Discipline should proceed only from the needs of 
the pupils and not from the teacher, who because of 
greater wisdom can observe how life disciplines indi
viduals.

Tests and promotions should be on a high standard, 
that is to use them for the child's highest good in 
his social life.

Article Three - The Subject Matter of Education, 
it should be on the basis of the child's social life 
with no sudden introduction of such studies as reading, 
writing, the sciences, or history because they are not

t

in the experiences of children's environment or their 
social activities.

Education, therefore, should be a continuing pro
cess of reconstructing experiences and new attitudes 
towards interest in them.

Article Four - deals with The Nature of Method in 
which Dewey believes that Method is "the question of the 
order of development of the child's powers and interests" 
and that time is wasted in school, as well as strength, 
because these principles arc not carried out according 
to;-the active side before the passive, expression be-



fore impressions, muscular development before sensory 
and movements before conscious sensations.

He believes that images which the child forms are 
the principle things in its education and that the teach
er should take the necessary time to see to the train
ing of the power of imagery and likewise to the develop
ment of interests which are so necessary to adult life.

Article Five - The School and Social Progress is 
the fifth and last one in Dewey's Pedagogic Creed.

It is his belief in regard to this important sub
ject that education is a regulation of the process of 
sharing in social consciousness.

That it is to bring out the socialistic and indi
vidual ideals in community life which are the results 
of the ideal schools, and it should be the business of 
everyone to Bee to it and insist upon the school being 
the primary source of social progress and to furnish 
necessary equipment for the performance of the schools' 
duty.

That the teacher is not only for the purpose of 
training children, but for forming proper social activi
ties and should live up to high ideals in the service 
for maintaining the right social growth in the community.

The following quotation is another fine tribute to 

America's foremost educator and children's friend:

 ̂ Journal of the National Educational Association.
Dec. 1929. Vol. 18. p.p. 291-295
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"Some day there ahould be another statue of 
four great reformers who strove successful
ly to free children from formalism in edu
cation and this statue ahould include Dewey, 
Comeniua, Rouaseau, Pestalozzi. Liberalism 
in educational procedure as we know it today, 
is John Dewey's greatest achievement."

Frank T. Boynton.^
A noted Iowa educator in commenting upon Dewey's 

Creed remarks that it should be considered "the genesis 
of public school education", and agrees with the idea 
that the true education of the child must come from 
the social demands that are made upon him and that he

pwill learn to adapt himself to various groups.

' Ibid. p. 294. 
 ̂ Idem. p. 295.
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CHAPTER V.

HIS LITERARY CONTRIBUTIONS TO EDUCATION.

John Dewey ia the author of a great many books 
and he has written extensively upon philosophy, ethics, 
politics and education but he is known the best for his 
philosophical and educational subjects.

A complete list of his writings has been published 
but a few, only of the works on the subject of education 
are necessary to name, which are as follows:

The Method of the Recitation.
The School and Society.
The Elementary School Record.
The Child and the Curriculum.
The School and the Child.
Moral Principles in Education.
The Schools of Tomorrow.
Democracy and Education.
Vocational Education in the Light of the
World War.
Human Nature and Conduct and Ideals.
Aims and Methods in Education.
Interest and Effort.1
From the foregoing publications it is obvious that 

Dewey has written widely upon methods and other impor
tant phases of education and school subjects each in a 
different style, while Froebel's writings were a continu
ed repetition of ideas along a few main principles of 
what he believed to be the very foundation of education, 
namely, the free activity of children as he taught in

1 Journal of the National Educational Association
Dec. 1929. Vol. 18. p.296.
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his Kindergarten, in which he believed that they must 
develop through the spirit of play and that religious 
instruction must be given throughout their time spent 
in school and be taught in such a manner that it would 
endure all through their lives.

Froebel was brought up under the influence of re
ligion in his childhood and early youth as his father 
and an uncle, with whom he lived, were ministers, 
which accounted for his own unusually pious and ser
ious thought that affected his own life.

So it was that religion, which had made such a 
deep impression upon his mind, he desired to be taught 
to the little children who entered his school.

John Dewey makes no mention of the subject of re
ligion in the teaching of children in the schools, and 
in this respect he differs from Froebcl's teaching.

Two of Dewey's best known books that attracted al
most world wide attention were, The School and Society, 
which was revised for the third time and reprinted a 
number of times, the latest date being that of August 
1921, and The Schools of Tomorrow. Both of these books 
were published in 1915 and are, therefore, quite simi
lar in content and style.

The little volume, The Sohool and Society was pub
lished from lectures prepared by Dewey on subjects of

^ Schools of Tomorrow. Titlepage.
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interest to parents and teachers, and others interest
ed in school matters pertaining to the Elementary 
School connected with the Chicago University.i

This book contains eight chapters:
1. The School and Social Progress.
2. The School and life of the Child.
3. Waste in Education.
4. The Pyschology of Elementary Education.
5. Froebel's Educational Principles.
6. The Psychology of Occupation.
7. The Development of Attention.
8. The Aim of History in Elementary Education.
No doubt every teacher is more or less familiar with 

these books because they have influenced the schools very 
much and were, undoubtedly, the exponents of those of to
day and while Dewey's ideas were considered of an un
usual nature, all that he advocated in his Elementary 
School has long since become a new education.

Society is putting through what it wants by means of 
the school, it may be fads or improvements but whatever 
it undertakes to do, it is accomplished and in a very 
short time. This idea could well be expressed today and 
is as modern and true as if written now, for our schools 
are used for such purposes as well as to convey all im
portant messages to the home through the pupils.

The curriculum has changed to meet the changing so
ciety, he says, which again is very true of schools of 

today and while it is true of the manual training and

1 The School and Society. Publisher's Note XI.



domestic science classes to which he objected, as not 
meeting the needs of the tnen existing times to which he 
referred, the same objections are maintained today in 
regard to these subjects.

Changes are made continually in the, mechanical 
world and even in the household and families have chang
ed their management of affairs and many former methods 
of accomplishing work have disappeared entirely, so has 
the school changed and all methods in operating it have 
changed and why? - Because the world is constantly pro
gressing and education must meet these new demands of 
society.

There are many ways in which the schools are not 
keeping up with community life however, Dewey Baid, 
which is true, for the school can teach cooperation and 
association for that is the foundation of life outside, 
but this particular feature of education is neglected 
most often.

Schools and learning are an inheritance of past 
generations and an age even as remote as the Mediaeval 
times had Its influence and we still consider the idea 
that education is merely the accumulation of disassociat
ed subjects which are unrelated to society in general, 
outside of the schoolroom. For this reason many pupils 

leave school because they have no further interest in
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learning which Roes not fit them for the social duties 
of life.

Since this life has changed so much, education 
must transform and improve the community an Strain the 
child to live a harmonious and worthy life as a citizen. 
The old way of teaching him facta alone is detrimental 
to his future success.!

The "center of gravity" is not the teacher, the 
room nor the books but it is the child, so let him enjoy 
his school as he does his home then both conditions are 
ideal and there will be real happiness in all the sub
jects and art, science and construction will bring about 
interest in those aa well as in other things to make him 
object of educational efforts.

Since the social life has changed, education has 
changed and has transformed it methods, too, and has 
made definite progress, so our schools should become 
an embryonic community life and train the child to take 
his share of the best that there is to be found in the 
world.

The isolation between the hone and the school should 
be broken down by letting the child know that he is ap
preciated at school and vice versa, let his experiences 
carry over, then, and life will be related as a whole.

Ibid. p.p. 3—33.



The Elementary School an Chicago was a psychologi
cal experiment, Dewey explains, with various ages, dif
ferent subjects and methods of instruction.

Dewey sums up Froebel's principles into three parts:
First - It is the duty of the school to train the

t?child to be cooperative, and to help each other, yet be 
independent.

Seoond - Activity is the root of all learning and 
play and games the foundation of all education and of 
educational methods.

Third - These Individual tendencies and activities 
are organized and directed through the uses made of them 
in keeping up the cooperative living before mentioned.

These ideas of Froebel could be applied to the teach
ing of children of twelve just as well as to those of 
from four to six years of age.

Froebel studied carefully the children's plays of 
his own time and those which mothers played with their 
children as presented in his book, Mother-Play, and he 
taught that play was necessary to their growth but Dewey 
believed that Froebel wished his followers to originate 
their own games and not adhere to the plays Froebel had 
collected which were the best philosophically and psycho
logically that were available at that time.

Froebel's ideas were very different from the modern
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conception of the child's freedom and were looked up
on suspiciously by the German Government, especially 
his philosophical und ethical ideas. They were due to 
the period and place in which ho lived for the politi
cal and social conditions were far different from those 
of the present in the United States.

Then, too, his own life and work made him appear 
to resort ^o cumbersome and far-fetched explanations 
for simple everyday learning and instruction.

Dewey's ideas on the occupations as taught in the 
schools, were of a psychological nature, that they 
maintain a balance between the intellectual and practi
cal phases of experience and continual planning; think
ing and observation of materials are necessary to success
fully carry on the work, which is primarily, educating 
the eye and hand for accuracy, sense-training and for 
discipline of thought*

Interest is developed in the children because they 
not only recapitulate tne activities of the race but 
they are trained in observing the occupations of adults 
in their own environment and they are, in turn connect
ed with the social life.

This i3 our modern conception of manual training 
and domestic science for they are not training for any 
particular vocation but for skill in handling tools and
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utensils an& for the interest developed in social activ
ities.

In The Scaoola of To-morrow, which was written by 
John 33wo.y and his daughter Evelyn Dewey, the former 
states in she preface of the book that no attempt was 
made to introduce & pew 'system of education nor a text
book but to describe different classrooms in which 
teachers wore wording out soma fundamentals of educa
tional reforms in order to vitalize the school life of 
the children by giving them greater freedom, to connect 
their school life with their environment and to teach 
them the part they must play in a democracy.^

A number of different schools were ?i3ited and ob
servations made of the various methods used by success
ful teachers as they demonstrated their teaching in the 
sohoolroom.

The visiting of the schools was done, generally, 
by Evelyn Dewey.

This book contains eleven chapters upon such sub
jects as experiments in education, the curriculum, play, 
the school in relation to the community, as a social 
settlement and problems of industry and readjustment.

How much this book was indicative of educational 
methods in use at the present tine, has been stated pre
viously and the influential part it has played in making

 ̂The Schools of To-morrow. Preface.



hhe school a desirable and pleasurable place for child
ren uo learn nae been marvelous and credit for the re
forms which were begun by John Dewey, even if at first 
in an experimental manner only, must be given to him.

He spoaks of modem kindergartens as having a 
great effect on children because in their playing at 
keeping houss, for instance, many valuable ideas and 
ideals can be stressed which 'ill carry over into their 
home life, and. tenon them refinemant.

The kindergarten at Teachers' College of Columbia 
University was mentioned as one school that made real 
plana for conducting the class as a part of the train
ing school of the university and the activities and re
sponses of tae cnild wore smdied to find out what is of 
real worth in its start towards education.

So the doll wao introduced as one motive for inter
est in the problems which were built up about it. The 
children made clothes, constructed houses and furniture, 
made dishes, learned to hands different tools and the 
experiment was successful in every way. This kinder
garten, however, would not have been recognized by 
Froebel's diciples, says Dewey.

Nature study during tho different seasons of the 
year and ,ho outdoor games, which arrive with them, to
gether with supervised playgrounds by the teacher all 
are effective in teaching little children at Columbia.^

1 Ibid. p. 110-116
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It is quite possible that the idea of so much 
freedom in the schoolroom might be destructive to "dis
cipline" and the general routine of educational custom, 
but such is not, necessarily, the case. In the social 
world, liberty, spontaneous activity and unrestraint are 
found on every hand but in school pupils must sit in 
straight rows of desks, be attentive and be taught obe
dience to the authority of the teacher in order that 
quiet may reign. This is all unnatural to children's 
mode of life and the school has changed very much of 
late and encouraged freedom and originality among the 
students.

Dewey says, "Give a child liberty to move and 
stretch when he needsitwith opportunities for real exer
cise all through the day and he will not become so ner
vously overwrought that he is irritable or aimlessly 
boisterous when left to himself. Trained in doing things, 
he will be able to keep at work and to think of other 
people when he is not under restraining supervision."

But by allowing liberty versus restrain in educa
tion it is not meant that all checks on impulses and 
conduct are to be removed, it means that the child must 
be taught to govern the impulses, of which he is pos
sessed, in order to make good character and eliminate 
the bad and to live in harmony with the associates in
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his school, and work with them in an intelligent way.
He has the liberty to cultivate his manners and 

speech and interest as a vital part of his education 
for society.

The closing chapter of The Schools of Tomorrow is 
a summary of the book and its title is "Democracy and 
Education," and it contains some very good ideas.

He says that the kind of schools which we have in 
America are those which belong to an autocratic society 
because the children are trained to perform imposed 
tasks carefully, to be docile and obedient, while, if 
we are training them for a democratic form of govern
ment, children must learn confidence to act and think 
for themselves and be permitted enough freedom so that 
when it becomes their turn to be a member of the con
trolling body they will have the initiative, independence 
and resourcefulness to act for the good of the commun
ity.^

The World is moving - life in our times is dynamic, 
we must keep moving ih order to keep pace, especially in 
education.

Democracy and Education, published in 1915, is 
one of Dewey's best books. It is a discussion of con
structive aims and methods of educational development 
and the growth of democracy together with experimental

1 Op. cite. p. 206
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methods in the sciences.
This book contains twenty-six chapters upon edu

cational principles, for the greater part. He states 
that through schools the education of the people iB 
carried on and as the people live in communities it is 
necessary for them to live in a social manner, that shey 
must have common beliefs, must associate with one anoth
er, although there is a great difference in education 
among them. All life is a self-reviewing process and 
education is a transmission through communication and 
association with younger and older social groups.

The development of the young is necessary to pro
gress and life, and environment is bound up in all 
activities of life, and, education, as a social force 
is making it more complex, creating a wider and better 
environment which must influence the lives of the young.

Guidance and control are necessary for young peo
ple, with their native impulses, but it need not be phy
sical control, it may be that commanding them to do is 
sufficient, but not with over exaggeration. Their dis
positions and interest should be considered and they 
should be taught to like books and conversation on inter
esting subjects. The schools are doing a great deal to 
train youths to be efficient and active, to live bettor 
in the society in which they will later find themselves.



Youth haa a plastic mind and the beat learning 
is done from others Dewey says, and that habit forma
tion is the most important of all. Habits control the 
environment and form a balance over the activities.

Education, to be of value, is the desire for con- 
' tinned growth and it is getting ready for some future 
duty or practioe, us worked out by Froebel and Hegel, 
it involves ignoring the interaction of present organ
ic tendencies with present environment* Presentation 
is very important to the very young learner and it is 
very necessary that everything be presented correctly 
because all material will be assimilated in one form 
or another.

Society should provide for all its members on 
equal terms for their good and it therefore should 
have a type cf education which will give them a person
al interest in its social relationships and control 
"habits of mind which will secure social changes with
out introducing disorder."^ This statement is one of 
the truest in his book and one to which society of the 
present day should be taught to observe.

He states further: "The so-called individualism of 
the eighteenth century enlightenment was found to in
volve the notion of a society as broad as humanity, of
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whose progress the individual was to be the organ.
But it lacked any agency for securing the development 
of its ideal as was evidenced in its falling back up
on nature."!

Education should have a definite aim and that aim 
should be to fit an individual for his part in society 
not as has been done in the past emphasizing the fact 
that something is to be done for preparation in the fu
ture, which made the work of pupil and teacher slavish 
and mechanical and without being definite and useful edu
cation. Therefore, let our education be for three aims, 
a development of "nature, social efficiency and culture 
or personal enrichment."^

Dewey thinks that, in addition to these aims, in
terest and discipline are correlative with aim. Nothing 
can be correctly learned nor accurately done or accom
plished without interest in the undertaking and the dis
cipline or the power to concentrate or think continuous
ly is the result of a well trained mind.

His chapter on method, which must prevail in the 
teaching of school subjects, is a development of the way 
instruction should be given and the personal element that 
enters into it, such as straight-forwardness, willingness 
to learn, an understanding of the purpose and the neces
sary application of thought aotivity.

 ̂Idem.
 ̂Op. cito. p. 144.
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Play and work are essential in the curriculum be
cause the former represents growth according to Pesta- 
lozzi and Froebel, and Dewey believes that it is & part 
of social activity and leads gradually into some form of 
work. "Work which remains permeated with the play atti
tude is art —  in quality if not in conventional desig- 
nation."^

Dewey devotes a chapter to the teaching of history 
and geography and to science in the course of study as 
being of great importance in the children's experiences 
and of educational value.

These subjects were the principal ones taught in 
the Gymnasia of German schools for two or three, cen
turies.

The remaining chapters in this book, Educational 
Values, Intellectual and Practical Studies, Physical and 
Social Studies and Vocational Aspects of Education are 
interesting but contain very little of the newer ideas. 
His principal thought in the educational life of the 
child is recapitulation in relation to education, in 
fairy tales, myths, and songs of earlier races, then the 
child passes into something corresponding to the pastor
al stage and gradually going forward until he taken his 
part in contemporary life or culture.

1 Ibid. p. 242.



Dewey's last chapter ia on the subject, Morals 
which, he says, concerns the relationship of knowledge 
and conduct. It is character forming and essential to 
growth, therefore the school should be all that with 
which community life complies and continuous with that 
out of school and "all education which develops power 
to share effectively in social life is moral.

His writings on educational topics have had much 
more influence upon the world than his philosophical 
works. Translations have been made of his books on 
education in many European countries as in French, Ger
man, Swedish, Bulgarian, Greek, Italian and Spanish.

John Dewey has given to the world a better and a 
newer standard of living. He has influenced all edu
cational thought which is more than invention or im
provements in other lines effecting humanity. Such 
countries of Asia as Turkey, Arabia, China and Japan 
have honored this noted American and have read trans
lations, also of his best knownbooks.

Many of the great universities of America paid 
tribute to Dewey, on his birthday celebration in which 
they expressed, through some representative present, 
their appreciation of the work which this modern educa
tor had done for the schools of America.2

^ Ibid. p. 418.
 ̂Journal of the National Education, Vol. 18.
Dec. 1929. p. 282.
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CHAPTER VI.

EDUCATION IN EUROPE IN THE EIGHTEENTH AND NINETEENTH
CENTURIES.

While it is not the purpose of this thesis to 
make a research of the history of education, especially 
into the centuries prior to the eighteenth, some refer
ence is necessary to the moat educated, men of the six
teenth and seventeenth centuries because they were, to 
a great extent, the most outstanding leaders in any peri
od of history and men whose influence upon education 
and the schools of their time was greatly felt, partic
ularly that preceding the period in which Froebol lived.

Among such famous persons was John Hilton, the 
great poet (1608-1674) who is little known to the world 
as a teacher, yet, he founded a boarding school and was 
one of its instructors. He tried to introduce "humanism" 
in his school instead of the highly specialized study of 
the classics. He thought that the social studies should 
be given to children in order to prepare them for living 
and his Tractate of Education deals mainly with that sub
ject. He said that too much Latin and Greek were forced 
upon them until they began to dislike school and grammar 
which wan taught in connection with the classics.

He would have science, manual training and agricul
ture taught in addition to the languages and believed



greatly in travel as a naans of education.
His 33hool was called tho Academy and accommo

dated fifty boys from twelve to twenty-one years of 
age through secondary and higher learning. Tho idea 
of the academies spread rapidly througn England fin
ally into the Unided States and w3ro rich in all 
branches of learning. Benjamin Franklin adopted the 
idea and later founded an academy in Philadelphia.

Francis Bacon (1561-16H6) developed a method of 
teaching which he called tho inductive principle. He 
was the first 3cn.33-rca.list and believed in scientific 
methods of learning.

He was the author of the Novum Organura one of the 
most famous works of his time. Bacon was n"t a teach
er and nis oook was not an exposition of education yet 
it contained many passages in reference to the learn
ing process. H3 made lists of the facts in nature and 
science then made a comparison of cases where "quality 
occurs" until some "form" was finally obtained.

His seoond book, the New Atlantis,was a mythical 
story of the progress in science, economics, politics 
and social problems in wnich imaginary people were con
tinually making all sorts of improvements and also in 
mechanical engineering.

His next great work the Advancement of Learning
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showed how deeply he felt that there should be some 
organization of methods in educational procedure. He 
had no opinion in regard to the teaching of young chil
dren nor invented any new methods of instruction yet 
his works were most influential and many of his thoughts 
were adopted by Comenius.**"

The next great reformer who influenced the coming 
century was Comenius, the Latin form of his real name 
Jan Amos Korensky. He was a Moravian bishop who had 
experienced many losses and tribulations during the 
Thirty Years' War and after which time he settled in 
Leszno, Poland, where he became a teacher in the gym
nasium there and where he remained for fourteen years as 
instructor.

Besides having written many religious works, he 
wrote a series of text books (1631) known a3 the Janua 
Linguurum Reserta (Gate of Language Unlocked).

It was an introduction to the study of Latin which 
contained pictures and transl tions on opposite pages.
As Comenius had not studied Latin until he was sixteen 
years old he had missed the study of this language which 
was imposed on young children in the vernacular schools 
and the books were an attempt to simplify this subject 
for them.

^ Frank Pierrepont Graves, Great Educators of 
Three Centuries, p.p. 1-19.
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Find that this book was still to difficult for 
children, he wrote a simpler introduction called the 
Vestibulum, together with grammars, lexicons and other 
books.

His third and most famous book was the Orbis 
Sensualium Pictus (The World of Sense Objects) or Or
bis Pictus a book used for two centuries as a text.

The great Didactic was another of his famous works 
and was one in which he developed many of the princi
ples of Bacon and other great writers of his time.

Many of his later works amplified this book in 
which he wrote of education for young children, for the 
vernacular schools or Latin Schools and advised teach
ing all things to everyone, to the rich and poor alike.

Comenius was a Christian man and wanted "knowledge, 
morality and piety to go hand in hand", or to have a 
system of mental, moral and religious training which 
would prepare human beings to live for the future.

He thought that people should be responsible for 
the teaching of children and wanted schools established 
and teachers trained for the work of education. He ad
vised that the child's education be divided into four 
parts.

First - from one to six years of age the child should 
be taught to read and spell and write with some instruc-
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tion in elementary science such as history and geogra
phy.

Second - the child from six to twelve years should 
be in the vernacular or elementary school.

Third - in the Latin or secondary from twelve to 
eighteen and from eighteen to twenty-four in the acad
emy or university and afterwards travel a great deni.

3y this means, he taught that a boy could be 
thoroughly educated. Comenius was considered three 
centuries in advance of his tine. He also, believed 
that other courses of training were uninteresting, 
timewasters and cruel places for children. He did not 
believe in the severe discipline in vogue in many 
European schools of that time unless it should be a 
case of great necessity.^

All of the principles of Comenius formed the 
basis of the following education of the eighteenth 
century as it did also of modern education. Froebel's 
Kindergarten, his ideas of "self-activity" and play 
had been previously outlined by the great educator of 
the seventeenth century, Comenius.^ Therefore Froebel's 
educational methods were not original with him but had 
been slowly developing for a century before his time.

In English schools, religious teaching was requir
ed, by the Convocation, 1604, and licensed teachers,

1 Op. clt. p.p. 32-47.
2 Ibid. p. 50.



either in public o rprivate schools, were the only 
ones permitted to teach, and a penalty of a fine was 
the punishment for anyone found teaching without such 
license in secondary schools."

School hours were from 7 to 11 and 1 to 5 in 
summer and 8 to 11 and 1 to 4 in winter, for poor 
cnildren, and they were to be instructed in the Cate
chism and receive religious instruction twice a week 
and be taught carefully their manners and behavior.^

In 1711, girls were taught to read and write, sew
ing and some arithmetic, but the later was regarded as 
fit only for the superior children.^

These charity schools for poor children were found 
all over England, Wales and Scotland in 1727 and con
tained thousands of ohildren "rescued from ignorance 
and a vicious course of life" and such schools were open 
ed in Germany, Switzerland, Denmark, Holland and Russia 
in 1712. But these schools in England began to decline 
about 1760 and lost the support of royalty , dropped 
behind in numbers and usefulness and finally were suc
ceeded by schools for popular education.

The failure of the charity schools, which more 
nearly represented the type of schools taught by Pesta- 
lozzi and Froebel, was due to the social and political

 ̂John William Adamson. Short History of Education, 
p. 188-195.

^ Op. cito. p. 199.
3 Ibid. p. 200.
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times, incompetent teachers, too much time devoted to 
"pious exercises and formularies" and lack of inter
est in manual training for the child's future use in 
relation to other activities of the school.

These schools admitted children from seven to 
twelve years of age whose parents were unable to give 
any schooling or to clothe them. About fifty boys 
were taken into each school and everyone was given a 
cap, coat, shoes and stockings, food and lodging, girls 
were also provided for.l

The public schools in England were in disfavor in 
the eighteenth century even though there was great dis
cussion and theorizing concerning education and its 
progress. The number of students decreased, the disci
pline was rough and harsh and the morals were lax and 
there was a general complaint that the standards were 
not suited to the boys of middle class families.

Eton and Westminster were considered the leading 
public schools at this time but there was much trouble 
with insubordination in them because of the refusal to 
recognize the boys' point of view in regard to their 
opinions of school matters. These two schools became
notorious for riots, the former especially, from 1728

2and at various times, until 1832.'

1 Op. cito. p.p. 199-203.
 ̂Idem. p.p. 219-221.
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Other English schools were those known as belong

ing to the "voluntary system" which meant voluntary 
support for education in private, parochial or charit
able institutions but they were without any provision 
for pauper children.

The Sunday-School movement was one in which chil
dren were to be given some form of religious instruc
tion on Sunday so that they might be kept from running 
the streets and learning mischief and vice. It was an 
idea first tried by John Wesley in 1735, to develop an 
Interest in education of the poor children of factory 
towns and was a very important move towards moral and 
religious training with reading and writing tau-ht to
gether with the secular and religious subjects. These 
schools grew in the number of children attending them 
from several thousand in 1787 to one and a half mil
lion in 1835 and 160,000 volunteer teachers were em
ployed to give instruction.

The "Ragged Schools" were established for desti
tute children, waifs and other unfortunate ones, by 
John Pounds (1766-1839), a shoemaker, who taught poor 
children free of charge to read, write, do some arith
metic and mend their shoes.

These were day and ni-ht schools, Sunday schools 

and industrial schools. They, too, spread over England



and were known by several different names, until 
national education was instituted in England there were 
200 3uch schools in London.

So the education of poor children was one that in
terested the English people very much in the eighteenth 
century.***

3hortly after the Reformation, a school for poor 
children arose in England called the Dame Sohool, a 
very elementary sohool in which reading, writing and 
counting were taught in a rudimentary manner by some 
woman in a neighborhood who had a meager amount of edu
cation. She taught the children in the kitchen or in 
the living-room of her home and received but. a small 
fee for imparting such knowledge as she was able to 
give.

The Dame Schools were the forerunners of the ele
mentary schools founded in New England during the 
Colonial Times in America.^

"Hedge" sohools wore somewhat similar to Dame 
Schools but kept by a man, instead of a woman, in his 
home or shop and had their origin in Ireland, first 
being of a religious type but later the term applied 
to any kind of a poor school, taught behind hedges, in 
old ruins, in ditches of other out-of-the-way places,

 ̂Elwood P. Cubberly. History of Education.
p.p. 616-620.

2 Ibid. p. 447.

69



70

originally, because they were of secret origin.
Many such schools were found in Germany, The Nether
lands and France.

These schools although taught by poor teachers 
and tutors were of great importance for they gave 
some elementary education to the very poor children 
who otherwise would never have learned reading and 
writing.

One other moans of giving this class of children 
instructions was through the "schools of industry" an 
English custom of compulsory apprenticeship of the poor 
and the only way that Parliament would pa^ attention 
to education for them. There were many such institu
tions in various parts of Europe where children were 
compelled to read, write and be kept at work during 
the eighteenth century.^

Germany was making continuous and steady progress 
in education and her system was becoming well organized 
and important. The Gymnasium owed its existence to the 
sixteenth century and was an endowed institution which 
became the classical school for pay students. The Pada- 
gogium was a higher, scientific school for the nobility.

Schools for poor children were known as the vernae - 
ular or Burgher (peoples') institutions for learning

1 Idem. p. 451-453.



where instruction was given in niatory, geography, 
reading, writing, counting, music and the orthodox 
religion of the German people.

In the Gymnasium, history, geography, the sci
ences, Latin, Greek, and Hebrew were the subjects 
studied by those who wished to enter the professions.

Since the Padagogium was of the highest type of 
school, and for the upper classes, it was a more beauti
ful place with botanical gardens and the classrooms 
contained the best of apparatus for the study of chem
istry and all the sciences, including the study of ana
tomy.

The Realschule was another famous German school 
established in the seventeenth century in the city of 
Halle. The "real school", as it waa termed, was one in 
which the children were taught the more practical sub
jects, including religion, such as the sciences, mathe
matics, drawing, geography, history, natural history, 
agriculture and economics.

These subjects were considered useful to the boys 
who were to be the tradesmen, business men or employed 
in some servioe for the State. Since Latin was of no 
benefit to such students, they were not obliged to fol
low the curriculum which was prepared for those who in
tended to become scholars.
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A "Royal Roalsohule' was founded in Berlin in 
1747 which was the first to adopt advanced educational 
mothods where young men could study for the trades or 
become fitted for other careers as architecture, me
chanics, manufacturing and mining. These schools grad
ually spread all over Germany.

By the middle of the eighteenth century, the ele
mentary vernacular schools wore found all over Europe 
with the old, exclusive religious teachings gradually 
giving away to a place tor education as a preparation 
for living on earth yet retaining "the orthodox Cate
chism, the reading of the New Testament and to know the 
will of God." Thus was the foundation laid for public 
schools in Prussia and the educational progress which
had been made in Europe when Froebel was ready to bs-

1gin his schools for young children.
Teachers of the eighteenth century, in the ele

mentary schools, ware cf a very poor type of persons.
Thera were few of them and they had no prepara

tion far teaching, were from a low grade of society 
and had other occupations than that of teaching in the 
schools.

Some of these instructors in the vernacular schools 
were, during the seventeenth century, sextons, grave-

^ Op. cito. p. 416-438.
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diggers, aho Makers, tailors, barbers, bell-ringers 
and choristers - of such was the evolution of the 
teacher in these elementary schools.^

In Catholic and some of the Protestant coun
tries, bet,t=r training was in progress and in the 
latter part of the eighteenth century teacher-train
ing schools were beginning to bo organized, resulting 
in an improved standard for teachers.

1 Idem. p. 440.



74

CHAPTER VII.

LEADING EDUCATORS OF THIS PERIOD.

The eighteenth oentury was characterized by a 
new movement which has been known as human education, 
in which period learning was based on the natural 
rather than the religious tendency for, during the 
seventeenth oentury religion was the controlling fac
tor in education, but, having lost its power, a skep
tical movement arose later which was known as Deism, 
and spread itself all over Europe.

It was a religion of nature, based on common 
sense and rejected the supernatural and from this 
deistic view, new methods in education and subsequent
ly new educational reformers arose.^

The outstanding educator at the beginning of the 
important eighteenth century was John Locke (1632- 
1704) and while his life was brought to a close near 
the commencement of this period his educational princi
ples were felt throughout the oentury.

He was born at Wrington, near Bristol in 1632, at
tended Westminster School and later went to Oxford from 
which he was graduated in 1655 and later became one of 
England's most famous psychologists, philosophers, medi-

— 1  —
F. V. N. Painter. History of Education, p. 262.
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cal doctors and educators. He is considered the 
founder of modern psychology and was a student of ex
perimental child psychology. He became a student of 
medicine after leaving Oxford in order to improve his 
own health but later was interested in the physical 
health of children from an educational standpoint.

After he returned from Berlin, a few years follow
ing his graduation, where he had been as secretary to 
the English envcy, he became tutor to the son of the 
Earl of Shaftesbury.

He became much interested in education and was the 
author of two great works. An Essay Concerning Human 
Understanding (1689) which was a book on "the limita
tions and capabilities of the human mind", and widely 
read in Europe, and Thoughts Concerning Education 
(1693). This later book has had a wonderful influ
ence on education and has since become an educational 
classic. The book begins with the following words:

"A sound mind in a sound body is a short 
but full description of a happy state in 
this world; he that has these two has lit
tle more to wish for, and he that wants 
either of them will be but little the bet- 
ber for anything else."

this idea was his conception of the end of education.^
He labored for may years on the Essays on the Con

duct of Human Understanding and made many scientific ob-

1 Op. cito* p. 231.



servations of the mind by introspective and mental 
study. He believed that the process of learning was 
much more important than the thing learned.

Education was to him a training and discipline 
of the body and the mind through subjects selected for 
their disciplinary value and he appealed to reason as 
a guide.

His principles were that the learner must recog
nize and approve of the purpose for which he is called 
upon to learn and that the child learns best when he is 
actively engaged in his learning for then his expe
rience is real and significant to him.

He approved of manual training for all and in 
this respect John Dewey is like this great reformer 
for he believes that this subject trains the hand and 
gives pleasure in the construction or building of some
thing that might be useful.

Looke had, also, a belief in teaching of modern 
languages which holds good in today's method of inatruc 
tion, that is the conversational method.

His real olaim as an educator was his ideals in 
character education. He desired his pupils to be moral 
ly good, to be virtuous, to gain wisdom and imitate all 
that was right in the world.

He thought that the body should be disciplined



through diet and exercise and that it should be sub
jected to a hardening process and to self-denial in 
order to develop man into a reasoning creature of the 
highest type.

He believed that the learning process of a child 
should be pleasurable and agreeable and that it should 
be given freedom and become self-reliant. The teach
ing should be a drawing-out or widening process, in op
position to the narrow, bigoted manner of teaching in 
previous times.

Locke thought that some religious instruction 
should be given in elementary education and that chil
dren should have the Bible read to them, that the Lord' 
Prayer, the Creed and the Ten Commandments should be 
learned and other books of like nature should be ex
plained and read to them in the most interesting way.

Froebel'a ideas were of the same that the child 
must have religious teaching as the foundation in edu
cation but not in any manner forced upon it, nor by any 
harsh means. Both Locke and Froebel thought that nat
ure study was a necessary aubjeot to be taught in 
sohool. Locke did not put much value on the study of 
Latin but says that some of the sciences, as geography, 
astronomy and nature study could be combined with it 
which would make all of these subjects of use to the
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child and, later on, to the man.
Locke divided knowledge into three parts:
First - He placed religion and morality as the 

principal subjects because they were of greatest 
value in this and the future life.

Second - He advised the study of such subjects 
as are best for the necessary wisdom to guide us in 
living.

Third - He thought that every boy should learn 
some kind of trade by which he might earn his living.

In other words he maintained that the boy was not 
to be trained for the university but for life in the 
world. Therefore good principles, good manners and 
discretion were first in importance.

He wished Latin to be abandoned from the school 
and in its place, the mother-tongue taught.

The object of all this care in the boy's education 
was to produce a finished gentleman, not a scholar, who 
would be able to play his part in life.

There was one great fault with Locke's principles 
of education and that was the lack of imagination and 
sentiment which were sacrificed to the claims of reason. 
This one-sided education brought a reaction toward sen
timent and the emotional side of man as in La Norvelle 

Heloise published by Rousseau in 1761.^

1 John 7/iI'liam Adamson. A Short History of Educa
tion* p. 207.
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This famous French writer, more than half century 
later, took up the ideas of Locke and scattered this 
reform movement all over Europe by means of his book,
t
Emile in which, by an attractive literary style, he en
larged the leading principles of education until Locke's 
influence finally became the foundation of the early 
nineteenth century methods of teaching.^

Jean Jacques Rousseau was not an educational re
former in any sense of the word, but his ^mile, pub
lished the same year as his Le Contrat Social (1762) 
created considerable comment in France and which, for 
sometime, was a source of threatened serious trouble 
for its author.

The book was not an attempt to introduce new 
rules for teaching any subjects nor to guide instruc
tors in the schools because in it he had written no 
principles of education. It was simply a narration of 
the upbringing of a child from infancy to young man
hood according to the plan of a free, natural develop
ment.

!Emile was Rousseau's imaginary son, a fictitious 
character, in fact, and reared in accordance to very 
original liberal methods, It seemed very singular 
that he could have written such a book and of such great 
influence when he had placed his own five children in

 ̂Elwood P. Cubberly. The History of Education, 
p* 436**437*



French orphan asylums because he was unable to support
them and showed no parental interest in them.

!But Emile has had the greatest influence upon 
thought and practice in child-study of any book writ
ten then or since that time. The attitude of teachers 
to children and also adults' attitude toward them was 
changed for the better and Froebel's educational 
theories were based upon this work.^

Rousseau held to the theory that education was 
not a luxury for the gifted nor the wealthy, but was 
very necessary for all people which was, also, the view 
of the great Comenius who lived long before Rousseau, 
and of the greatest teachers of a later period, Pesti-
lozzi and Froebel.

!While Emile contained many ideas which were true, 
and false, it had she effect of teaching the people to 
take proper care of their children to feed and clothe 
them and to make a study of them during their young 
lives.

Nothing was to bo forced up the child, &mile, but 
everything was to be made attractive to him, he must 
discover and invent for himself all through his expe
riences. Jhe motive for learning was to be the desire
for learning and the environment to furnish a stimulus

2
to that learning.

 ̂ John William Adamson. A Short History of Edu- 
oation. p. 211.

2 Ibid. p. 211.



Rousseau believed that tha three great teachers 
of man were nature, man and experience and upon these 
he based the training of the child.

Ha thought that up to the age of twelve, Emile 
should do nothing, so that he might grow up naturally 
and develop a proper kind of character. From twelve 
to fifteen, his education should bo largely from things 
and nature, but no books were to bo permitted in his 
learning. At eighteen years of age, Emile would still 
be natural and unspoiled by any social life. Rous
seau did not believe in any religious instruction.

The times in which he lived were of great im
morality and the political affairs in a state of such 
unrest that education was greatly affected by these 
conditions, yet, his influence was felt and awakened
a new inspiration as to the education of children.

!Those reforms which Rousseau wrote of in Emile remain 
as one of the strangest facta in history.^

Emile was read in many of the countries of Europe 
as well as in France and Germany and translations were 
made In different languages, for it presented new ideals 
in education and for humanity.

It was written in five chapters and the fifth and 
last chapter concerned the education or the up-uring- 
ing of a girl, named Sophie, who was intended to become

Elwood P. Cuoberly. The History of Education, p. 5&1#
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!the wife of Emile and of whom Rousseau expressed his 
ideas of the rearing of young women. They were to be 
brought up in uhe same natural manner that boys were, 
according to nature, avoiding abstract studies, to be 
dependent upon the judgment of others, to be docile, 
to endure inconvenience and restraint and adopt the re
ligion of their mothers until after their marriage when 
they were to attend the same ohurch that their husbands 
haa onoscn.

But Rosseau believed in bodily education for wom
en, as well as for men, but in the case of the former 
exercise was meant to induce physical charm and a strong 
robust physique in order to fit them to be the mothers 
of future generations of sturdy men and women. He 
thought that they should be taught dancing, singing 
and other accomplishments which would make them attrac
tive without making them less submissive, women's true 
sphere.

He taught that girls should learn sewing, em
broidery, lace-work and designing and other famine oc
cupations but they should not study such subjects as
philosophy, art, nor science.

*Throughout the book Emile, it is evident that the 
boy was taught in such a manner that his individuality 
was highly developed but Sophie's was to be trained
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out of her.
The objection to the education of children ac

cording to Rousseau haa been that through thia method 
of isolation they would become anti-social and would 
become unfit citizens of society, a natural develop
ment would be an ideal condition but they should have 
intellectual training in addition to their observation
al and experimental work.^

One of the greatest results of the works of Rous
seau's educational theoiies was the vast number of 
books which were published upon thia subject either to 
criticise, refute, contradict or correct his ideas on 
pedagogy. The people had been aroused to thinking and 
recommendations were made concerning universal, free

pand secular educational institutions."
Rousseau, unlike John Locke, was a nan of limited 

education in regard to higher learning, and had no ad
vantages of attending unversities. His father, a poor 
watchmaker, was unable to provide his son with the ad
vantages of good schools but the latter having become 
very much interested in reading was able to win a prize 
in a contest in which his essay. Has the progress of the 
sciences and arts contributed to corrupt or to purify 
morals? This article was published in 1753 and was the

1 Frank rierrepont Graves. Great Educators of 
Three Centuries, p.p. 96-101.

 ̂Op. cito. p.p. 108-109.
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means of bringing Rousseau's name before the world.
JohennRernard Basedow, (17^3-1790) a German edu

cational reformer, was probably the succeeding import
ant pernon of note who wished to try houssbau's ideas 
in ilia own school.

He had received his education in the Gymnasium in 
Hamburg, studied theology in Leipzig, had tutored in 
the family of a nobleman and had been a teacher in an 
aoadomy at Denmark and in the Gymnasium at Altona.^

tHaving been much impressed with the Emile, Basedrw 
decided to organixe a school which would bo non-secta
rian ana experimental in its purpose.

In 1768, he published his Address to Philanthro
pists ana Men of Property on Schools and Studies and 
their Influence on tho Public teal, which was an appeal 
for money to make a urial of his ideas in his school 
and to provide books for the children. He was very 
successful in this appeal and funds came from many 
sources and much interest was awakened in this new un
dertaking.

Basedow published another book a Book of Methods 
for Fathers and Mothers of iamiliec and of Nations, 
(1774). In this work be advocated a plan of education 
for both boys and girls, that they should be taught ac
cording to nature, as ohildren not as adults, receive

1 Elwood P. Cubberlv. The Historv of Education.
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religious instruction, learn through the senses and 
loam languages by the natural method.

His second book, a work of four volumes, was 
called Elementary Work, and was the first illustrated 
textbook since the Orbis Pictus (1654). It was a book 
written according to the "natural methods" by which the 
mother-tongue and Latin were made easier for children 
and such subjects as morals, science, commerce and so
cial customs were to be studied.

A very important school was opened in Dessau, 
Anhalt, Germany, by Prince Leopold (1774) with Basedow 
and three assistant teachers, which was to be an in
stitution of this type, that is, conducted on the plan 
of time-saving, natural methods and, as mentioned be
fore, where children were treated as children.

This school was called the Philanthropinum and 
created much interest in schools and education gener
ally in Germany, but was never largely attended.

While there was a little disappointment in the 
school some time afterwards, vistors reported favor
ably on the methods of teaching that it was original 
and the children were bright and responsive. "Chil
dren love motion and noise; here is a hint from na
ture," said Basedow.

He was a bold and fearless originator of plans 
but he lacked the tact and personal qualities to carry
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out his ideals, successfully.
His character was not of the best and he was not

the type of a teacher for the head of a model school.^
In 1793, the Philanthropinum was closed and the

teachers went to different places in Germany. This
School was not without good results, however, for, it
introduced many new ideas into all parts of Germany
and Switzerland which were worked out later by the
great teachers Pestalozzi, Herbart and Froebel. But
it remained for Basedow to interpret the valuable
ideas of Rousseau's naturalism into German education,
rather than Pestalozzi who transformed it much more 

2successfully.
It remained for Johann Heinrich Pestalozzi, the 

Swiss reformer, to continue the naturalism of the
t
Emile through a better and newer method of teaching.
He thought, like Froebel did some years later, that 
the home should be the model for the school and that 
education should include religious, mental and manual 
training.

The life of Pestalozzi was very much like that 
of Froebel, both being of parents who were unable to 
provide shem with a university education yet were 
brought up under religious influence in their homes.

2 Johnson's Universal Cyclopedia. Vol. 1. p. 521.
Frank Pierrepont Graves. Great Educators of
Three Centuries, p. 120-121.
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Both of these great teachers were reared in an en
vironment akin, almost, to poverty and saw and were 
among the peasants of their villages who were suffer
ing, distressed and in want.

H
Pestalozzi attended, the University of Zurioh,

which was in his native city, and while there had
heard of the influence of Rousseau's Social Contract 

!
and the Emile. Becoming impressed with these two works 
he resolved to give up the idea of the ministry or 
studying law, one of which professions he had thought, 
previously, of entering; but he decided to become a 
teacher.

He, therefore, studied for a year in preparation 
for teaching and in 1769 opened a school on a farm, 
which he called Neuhof, in which he tried the experi
ment of instructing poor children to earn their liv
ing by farming and at the same time receive mental 
and moral training. But after attempting to conduct 
the school on this plan he failed and after struggling 
for five years to maintain it, was obliged to give it 
up altogether.

Not content with the failure of his agricultur
al school he tried a different experiment and turned 
his home into one for poor children which was similar
to his first school



He took care of about twenty children as his own, 
feeding, clothing and supporting them from his own 
scanty funds. He taught farming and gardening to the 
boys and household duties to the girls as well as 
spinning and weaving to both sexes,

Theywere taught the Bible, to read and write 
and other subjects in combination with their indus
trial occupations and were making progress in their 
education.

But pestalozzi was again doomed to failure and 
this school after existing for six years was in danger 
of being closed because he had taken more children 
than he could afford to keep, in addition to the oth
ers, and in 1780 he became bankrupt.^

Froebel's educational plans and reforms were very 
similiar to Pestalozzi's methods and he met with the 
same disheartening results andfhtlures because of 
his lack of money to oarry on his own ideal schools 
for the improvement of poor children.

Of his last experience Pestalozzi wrote, "For 
years I have lived in the midst of fifty little beg
gars, sharing in my poverty my bread with them, living 
like a beggar myself in order to teach beggars to live
like men.''

. -

2 Op. cito. p. 122-125.
^ Elwood P. Cubberly, History of Education, p. 539.
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Pestalozzi tried to teach his own son like Emile 
was taught but he found that the method was not a prac
tical one and he made no use of it in his school at 
Neuhof. There he decided that the best method of teach
ing was to study the children themselves.^

In 1781, Pestalozzi wrote his educational work 
Lenoard and Gertrude a very simple story of Swiss 
Peasant life in a very poor and degraded village. This 
book was a great success and influenced education at 
that time for it showed how the right kind of teach
ing changed the little hamlet into one of a better place 
in which to live. The author was highly honored by the 
French for his then wonderful book.

Pestalozzi continued to lay his plans for educa
tional progress in the training of teachers according 
to his methods for child development based on nature.

Finally, after much trouble,he succeeded in found
ing a school In an old castle in Burgdorf, in Switzer
land, in 1800, and employed other teachers to teach 
the different subjects. In a short time the school was 
changed into a teachers' training-school.

At this time Pestalozzi published three other books,
How Gertrude Teaches her Children, A Guide for Teaching

2Spelling and a Book for Mothers.

1 Ibid. p. 542.
 ̂Op. oito. p. 540.



In 1805, Pestalozzi opened a school at Yverdon, 
Switzerland which later became a school for teachers 
and in 1808, seventeen teachers were sent to Switzer
land, to study with him, from Prussia, at the govern
ment's expense. These teachers remained at Yverdon 
for three years studying new methods and ideas of the 
great reformer.

Gradually Pestalozzian educational reforms spread 
through Germany, England, Switzerland and to the United 
States and many of the beat teachers of that time visit
ed his school among whom was Froebel who went to Yverdon 
with three of his pupils to remain for some time to 
study and he was a teacher there, also, when he was a 
man. "It soon became evident to me that Pestalozzi was 
to be the watchword of my life," Froebel once wrote. 
Herbart visited his schools and wrote of the new neth- 
ods that he had seen.

Pestalozzi received a decoration from the Czar of 
Russia and honors from other European monarohs. A 
girls' school was founded by Pestalozzi near Yverdun 
under his direction and a school for the deaf wae es
tablished there upon the same principles.

Pupils were paught arithmetic, drawing and writing 
in connection with reading, nature study, geography and 
history. This new school was based on the study of real

1 Elwood P. Cubberly. History of Education.
P. 544-46.
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objects, sense impressions, individual expression of 
ideas, child activity and the development of the child's 
powers in an orderly way.

Pestalozsi's methods of dealing with poor children, 
orphans, vagrants and those suffering from mental de
fects were studied by other countries and provision was 
made for teaching them a combination of intellectual 
and Industrial training.

In spite of the popularity of the school at Yvcr- 
dnn the institution was becoming a failure, for losta- 
lozzi was never a manager, he bocame too old to con
duct it properly, and after twenty years of existence 
it was closed in 1825.

His assistant, Schmid, one of his former teachers 
and on whom Peatalozzi had to depend upon the most, be
came unfitted for his position, and was the cause of 
many good teachers leaving the school. Lawsuits and
disputes were common and finances became low and all 
went from bad to worse.

Pestalozzian methods were taught in German schools 
and superintendents or school counselors wore appointed 
at the head of schools for teachers which were finally 
called Teachers' Seminaries.

These instltutionSwere very successful, the people 
were much interested in the new national spirit toward
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education and school teachers were raised in rank 
from tradesmen to professors, About 1840, in Prussia,

3-alone there were thirty-eight Teachers' Siminaries 
for the elementary schools.

Other German States, Holland, Switzerland, Sweden 
and France were providing normal schools for teachers 
and founding elementary schools but not so extensively 
as Germany had been doing.

The subjects taught were the same as were previous
ly given geography and history, the German language and 
music for festivals and patriotic singing societies were 
organized. Drawing, Arithmetic and Physical Exercises 
became a part of the course of study.

With the development of the elementary schools 
for the masses of the people, older secondary and high
er school system for the upper classes were formed and 
improvements were made for a professional teaching body 
and a standardization of courses and work.^

Germany raised the teachers' standards by adopt
ing a uniform plan of examinations (1810) and candi
dates for teaching could attend Pedagogical Seminars 
at the universities. In 1826, a year of trial teaching 
was necessary before an appointment could be filled.

England was making slow but peaceful progress in 
education. The upper classes were provided for and the

 ̂Elwood P. Cubberly. History of Education, 
p. 570-572.
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next move was to establish schools for the masses.
To this end teacher-training schools were provided.
A system known as the monitorial method of instruc
tion introduced by Joseph Lancaster, in 1811, attract
ed a great deal of notice in England and by 1810 nine
ty-five of these schools were established as well as 
teacher training schools. These schools were later 
introduced into the United States.

The monitorial system had two advantages; it was 
a cheap method of instruction in the first place and, 
second, from a hundred to a thousand pupils could be 
taught in one school by monitors and thus save time 
over the individual method of instruction. Pestalozzi 
had worked out a system of class-room teaching but the 
English preferred the former method because teachers 
were unprepared to teach individually.

Monitorial systems awakened a great interest in 
schools among the people and made them see the advan
tages of a certain amount of schooling and the value 
of supporting the schools, the annual cost of which 
was equal to $1.08 for each pupil but in time a small 
fee was charged for tuition. The age at which pupils 
were admitted was seven and they could remain in school 
until fourteen.***

1 Op. cito. p. 624-630
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In 1797 Dr. Andrew Sell established a monitorial 
system of schools which he had originated in India 
with success and he published his book, An Experiment 
made at the Male Asylum at Madras, Suggesting a System 
by which a School or Family may teach itself under the 
Superintendence of the Master or Parent. His plan 
was carried out in a number of charity-schools. The 
Lancaster plan was organized in 1798.^

Infant Schools were other types of schools of 
English origin and spread into other European coun
tries. Robert Owen, owner of the cotton mills at New 
Lanark, Scotland was the originator (1814) of these 
schools. He had observed that little children from 
five to seven years old were apprentices in factories 
and worked from twelve to thirteen hours a day.

Children from three years, and younger were taken 
into the day school and learned reading and writing 
while adults attended evening classes. Owen's idea was 
to the effect that education was, primarily, to form 
character and he believed that adults could be bene
fited by evening lectures and that children should have 
proper surroundings and a good life would follow.

Owen sent teachers to Pestalozzi's school at Yver- 
dun to study and his work became famous and attracted

1 Idem



attention in many parts of England. For many years 
afterwards, schools were founded for children under 
seven and in 1824, the London Infant School Society 
was founded but schools for children so young were 
later looked upon with disfavor in England. Froebel's 
methods of instruction and his play-schools were both 
entirely different from the English infant school.^

These schools were among the last that were es
tablished during Froebel's later years. He had become 
convinced that ideas concerning the education of young 
children needed reforming and to this end his school 
was founded on plays, games and songs and simple occu
pations where self-activity were the principal elements 
in his kindergarten.

Froebel's schools were the most popular in Switzer
land, the infant schools of England and France were in
fluenced later by his work and formal lessons in reading, 
writing and arithmetic were excluded.

The baroness von Marenholtz Bulow-Windhausen (1810- 
1893), a friend of Froebel, interested herself, greatly 
in his work and lectured in Paris, Italy, Switzerland, 
Holland, Belgium and in Germany on kindergarten ideas 
and in 1870, founded a school in Dresden.

Kindergartens were introduced into the United States

 ̂John William Adamson. A Short History of Education, 
p.p. 258-259.
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in 1855 by Mrs. Carl Schurz, a former pupil of Froe- 
bel's and the first school taught by her was in Water- 
town, Wisconsin, a German community.

Much has been learned about children of the pres
ent that was unknown in Froebel's day and through the 
work of John Dewey important changes have been made in 
kindergarten methods.^

After the institute at Yverdun was closed, Pesta- 
lozzi went back to Neuhof, where his grandson was liv- 
ving, very much depressed mentally and his death oc
curred within two years after his return to the old 
farm.

A memorial inscription, which now covers the rear 
of the schoolhou.se, after relating his labors and 
achievements, closes with these fitting words: "Man, 
Christian, Citizen. Everything for others, nothing for

gself. Blessings on his name."
Pestalozzi's educational principle was stated brief

ly, "the natural progressive, and harmonious develop
ment of all the powers and capacities of the human be
ing." This idea embraces all the modern educational 
formula and is ideal in the education of the child. He 
knew the old methods of training young children who had 
been free to enjoy life for five long years, were con-

Elwood P. Cubberly. History of Education, 
p.p. 764-766.

^ Op. cito. p. 144.
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trary to nature, for, their happiness was all too sud
denly stopped and their play over. Then began a long, 
severe learning process of uninteresting, unattractive 
assimilating of facts, memorizing letters and figures 
which was to continue for many years. His idea of 
"natural development" was to be the foundation in all 
of the subjects taught and he and his followers plan
ned their courses upon that thought, combined with an 
observation method.

Pestalozzi objected to discipline in the school 
for fear that the teacher might be at fault sometimes 
which might bring about unjust punishment upon the 
child, therefore he advised kindness and love, such as 
were found in the environment of the heme, In place of 
fear and severity, as incentives to obedience.

But this great reformer has been criticised for 
not living up to all the principles that he had formu
lated and in his schools many violations of them were 
observed in the learner and teacher alike. But, while 
he was inconsistent, inaccurate and a poor organizer, 
he was the founder of modern pedagogy and reform, and 
worked for the social improvements of the people through 
the education which he popularized.

Through his efforts, poor, unfortunate children 
were kept in school, public schools were founded and



institutions for defective children were established 
all over Europe but were at their best in Germany.
France did not adopt Pestalozzian methods extensively 
until about 1830 but after that time they became popu
lar and schools for the training of teachers came 
about.

Spain showed herself friendly at first to these 
educational improvements and sent teachers to Pesta
lozzi 'a school but later Spanish schools became 
ecclesiastical. Russia, Italy, Denmark and Holland 
established schools but they did not prove to be suc
cessful and finally German principles were instituted 
in "continental Europe."

England combined Pestalozzian reforms with the 
"monitorial" system, founded training schools for teach
ers and progressed in education in many ways.l

A great educational reformer and disciple of Froe- 
bel was Johann Friedrich Herbart (1776-1841) who be
came a famous philosopher and psychologist. He made 
use of the "observation" method of Pestalozzi and his 
principles but through his own clear thinking and 
original ideas formed a better pedagogical system which 
he strictly followed. Froebel, too, had been greatly 
influenced by Pestalozzi but, lacking Herbart's care
ful training and philosophic mind, he paid little at-

98
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tention to metnod and system.
Herbart's grandfather was rector of a gymnasium 

in Oldenburg, his father a lawyer and a state offi
cial and his mother an educated woman. Young Herbart 
was well educated, he had attended the Gymnasium and 
was a graduate of the University of Jena and was much 
influenced by a number of men there who afterwards be
came famous philosophers or literary men. Froebel 
had attended the same university and had met this group 
of well known persons.

Herbart became a teacher of pedagogy at the Uni
versity of Gottingen and while there he wrote two 
books, On the Point of View in Judging the Pestaloz- 
zian Method of Instruction and On the Moral Revelation 
of the World as the Chief Function of Education. These 
works stated his opinion of educational systems. His 
next work was General Pedagogy.

Herbart thought interest was of first importance 
to good instruction and he considered the teacher's duty 
to secure interest of the greatest importance, and that 
memorizing facts were of little value.

After leaving the University of Gottingen, Herbart 
went to KRnigsberg in 1809 where he was called to be the 
successor of Kand, the famous philosopher, at the age of
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thirty-three. He returned to Gottingen when he was 
fifty-seven yearn of age and remained there until his 
death at sixty-five.

It was wnile he was professor of Philosophy at 
Konigsborg (1810-1832) that he established a small 
practice school for teaohers which he aallod a Pedago
gical Seminar and in the quiet and peaceful atmosphere 
of a university, ho made his plans for his educational 
theories which were based on the aim, content and method 
of teaching.*** Ha thought that education was a science 
and should be taught as such by those who wished to 
become teachers.

Herbart did not agree entirely with Locke's plan, 
education to become a gentleman, nor with Rousseau's 
plan of allowing a child to develop naturally, nor 
PestalozBi's preparing children for society by permit
ting them to be developed by a "harmonious training of 
their faculties," but he would have children educated 
to develop a personal character and to prepare for 
social usefulness. He was the first educator to place 
great emphasis on instruction, and to place teaching 
on a high plane and he thought more of the methods of 
work than he did of knowledge that was acquired or of 
the mental discipline necessary to learn facts unless

* Elwood P. Cubherly, History of Education, 
p. 759.



they wore for some definite purpose.
Hortart died in 1841 without having created much 

interest in hie methods in Germany. In 1865 a cer
tain professor at Leipzig published a book which con
tained the Horbartian principles of education. This 
work awuknod a new interest in teaching and in 1874 
a practice school was orgainsed at the University of 
Jena to which teachers from all parts of Zurope and 
the United States went in order to study new methods 
''hick Hcrbart hah originated particularly in history, 
literature and geography*^

The important contributions which Herbart made 
in the nineteenth century were to avoid the memoriz
ation of mere words nnd the "unsystematic employment 
of a sense-perception" in his educational practices 
and to encourage inward growth to which all subjects 
and methods of teaching can bo made to conform.^

From the foregoing account of Herbert's work in 
education it is apparent that he did not work out his 
theories with children in tha schoolroom as he had 
but little practice in teaching but those who studied 
with him applied his methods in German elementary and 
secondary schools through the use of his outlines.^

The next "great educational theorist", Friedrich 

Wilhelm August Froebel (1782-1852) was also of German

 ̂ Ibid. p.p. 259-264.
2 F. V. N. Painter. History of Education, p. 322.
3 Great Educators of Three Centuries, p. 187.



origin and contemporary with Herbert both of whom had 
studied with Pestalozzi and had enlarged upon the lat- 
tera* ideas, herbart maxing metnod and the work of the 
teacher oi most importance while Froebel stressed the 
child's development ana activities as the fuunaation of 
its education and tnrough his ideals became famous as 
tno nmetoentn century closed.

As no had attendee the Universities of Gottengen 
and Jena he became interested in pedagogy and later be
came a teacher to his five young nephews and afterwarded 
founued a school at Aeilnau in which play, self-expression, 
activity, work and exercise in the fresh air were his 
principle ideas in learning.

Froeoel opened a Kindergarten in Blankenburg, two 
miles from heilnau, Germany, which attracted some 
notice ana many teachers came no study his methods but, 
as he was very much iike nis predecessor Pestalozzl, 
not gifted with good management of nis school affairs, 
this institutions f tiled and was closed in 1844.

Froebel was a religious man and one of his prin
ciples was that religion should be taught to children 
very early. "Gifts' and "play-songs' were a part of 
nis curriculum for the young children. Through his 
ideas 01 "continuity* and "development" child nature 
was stuaied more than ever before and in harmony with
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Froobel, the school is now a place in which to dis
cover and work out the individuality of children.

Kindergartens were not generally adopted by the 
governments in Europe, Germany having refused to recog
nize them in the beginning, yet the ideas of such schools 
became popular and in France and England oeoame a part 
of their infant schools. In the United States, Kinder
gartens have been a great success and are a part of 
every school system in the larger cities and towns.***

Froebel's principal works were the Education of 
Man and Mother-play Songs, mention of which is mad- in 
a succeeding chapter.

From this brief review of the schools and educators 
of Europe during the eighteenth and nineteenth centur
ies it is very evident that the progress of education 
was of slow and steady growth with each reformer contri
buting something of great value upon which his succes
sor built with ever-lasting fame. There was no sudden 
movement which revolutionised the world in its most im
portant element education, and these great teachers are 
among those whose work for the betterment of Humanity 
will never be forgotten.

1 Idem. p. p. 215-233.
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CHAPTER VIII.

FROEBEL.

Friedrich Froeoel, the founder of the Kindergar
ten, was one of the most famous educators of Europe 
in the nineteenth century and teachers and schools all 
over the world are indebted to him for his wonderful 
system 01 education for very young children, through 
play and hannwork activities, even to the present time.

Hie dull name was Friedrich Wilhelm Agust Froe
bel and he was born April 21, 1782 in Oberweiasbach, 
an upland village of tne Thurigian Forest which be
longed to tne small principality of Schwarzburg, -

iRudolstadt, in oentral Germany.
Hia father, Johann Jacob Froebel, was the castor 

of a district containing about five thousand people 
which consisted of some six or seven villages. He be
longed to tne old Lutheran Protestant Church and was 
kept very easy with nis duties among his people, so 
much so, in fact, that he had no time, or very little 
at le^st, to nevote to tne affairs of his home.

The Froeoel family came, originally, from Holland 
bu^ Friedrich, in nis Autobiography, makes no further 
mention of his ancestors.

There were four other sons older than Friedrich

1 The Student's Froebel. p. 9
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who were as follows:
.August, who became a business nan and died ac an 

early age. Christoph a minister, who died in 1313 
and who loft throe sons, Julius, Karl and Theodor.
'"hose .leyhowa were, n y  ya-tra S
o'.uso of thoir *.mcla Friedrich becoming a teacher in 
frioshoim, in 1815, after nhoir father'd death.

The third son, Christian Ludwig was a manufactur
er ut afterwards was associated with Friedrich as a 
teacher or unoll hie (Chriatian'a) death, January 9, 
1851.

Traugott, who studied medicine at the university, 
in Jena, and became a doctor and burgomaster in Stadt- 
11m, was the fourth brother. He seemed to disappear 
from Fricdrich'B life after thoir university nays to
gether at Jena. Thera were no sisters.

Since faster Froebel did not take much interest 
in his family and was of a ^tern and quiet type of a 
man, and seldom at home, the children were left in the 
care cf servants and the oldest brothers. His first 
wife lied wnen Friedrich was less than ayear old and her 
death proved to bo very unfortunate for the ohild.

The fatner married again when Friedrich was about 
four yoar3 old and the son of this second marriage was 
Karl Poppa Froibel, born in 1786, who became a teaener



and finally a publisher. He died March 25, 1824.
Friedrich's happiness in the idea of having a 

new parent was to be turned into grief, however, be
fore very long, for the step-mother neglected and 
misunderstood him and became so abusive in her man
agement of the child that he grew to be very temper- 
mental, introspective, isolated himself from others 
and lived a sad, lonely childhood.

The half-brother, Karl Poppo, was considered 
much the brighter of the two children and the parents 
looked forward to giving him a university education 
and had often consulted about sending him to Jena, 
long before he was old enough to enter such an insti
tution.

But Friedrich was thought to be slow and stupid 
and when his father undertook to teach his son to 
read, the task was made more difficult by the boy's 
disobedience, and unruly conduct. Froebel admitted, 
himself, that he was a wicked boy, made so by lack of 
proper environment and guidance. Such was his child
hood!

Young Froebel attended school first in the girls 
division in the village of Oberweisbach because his 
father was cantor or superintendent there.^

1 The Student's Froebel. p. 9.
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There, he seemed to learn and to enjoy his school- 
work. He liked the Scriptural passages which he was 
obliged to read and recite and the hymns which were 
taught and often referred to them in his later life be
cause of the impression that was made on his young mind 
by them. He progressed very well in that quiet and 
orderly school and improved generally in intelligence.

Friedrich remained at this school until he was 
ten years old. At that time, an uncle, Pastor Hofmann, 
of Stadt-Ilm, who was his mother's brother, came to 
Oberweissbach to visit the family, and, upon observing 
how Friedrich fared with the step-mother and the ill- 
treatment the child received, begged the father's per
mission to take the little son back to Stadt-Ilm and 
there ^o remain indefinitely with him.

Pastor Froebel readily consented to this arrange
ment so the boy went back with his uncle to live in a new 
home under happy conditions and to attend school with 
boys of his own age and to be free and to gain health and 
strength.

In the new school he was again brought under the 
influence of religious instruction. This he had grown 
to like very much for he had so often heard the sermons 
in his father's church and then to have come to enjoy 
the services which his uncle held at Stadt-Ilm,the boy



108

was gradually developing a religious nature.
He studied reading, writing, spelling, physical 

geography and Latin also, and became very fond of mathe
matics much later.

After attending school for about five years, he 
returned to his home in Oberweisbach and taking his 
father's advice to begin preparation for some occupation 
in life, he began to look about for some business which 
would be acceptable to all concerned.

The idea that Friedrich should ever be sent to 
the great university at Jena had long been abandoned for 
the step-mother had made a decision before that the 
youth had not the ability to study there, nor ever to be
come a professional man. She had influenced the father, 
also, to prevent any further education for the boy and 
so the matter was dropped at that tine.

Therefore when Friedrich was about fifteen years 
old he was apprenticed to a forester, 1797, the German 
word is forster and meant a person who was caretaker of 
an estate, with whom he remained for two years and stud-- 
ied botany, mathematics and map-drawing. Much of the time, 
he was left to himself and thus further improved his op
portunity to study nature, of which he had become very 
fond since his childhood.
The forester, however, did not deal justly with the lad



and the father, who never placed any faith in his son, 
compelled Friedrich to return home, (1799) after the 
apprenticeship was over.

Sometime later, an unforeseen opportunity present
ed itself, by means of which h3 was able to enter the 
university of Jena and remain there for two years with 
his brother Traugott, 1799 to 1801, and continue the 
study of his favorite subjects mathematics, botany, chem 
istry and mineralogy among others.

Jena was the great center of the intellectual life 
of Germany.at that time and many famous men were or had 
been there, such as the philosophers Fitche, Schelling 
and, Hegel by whom young Froebel was much influenced.

It was at that time, also, that Romanticism be
gan to spread itself into Germany and the German poets, 
Goethe and Schiller left their educational influence up
on him also, for their poems and ballads were to be re
cited and sung, in the near future, in Froeiel's school 
at Keilhau. ^

As the father had very little means, and Fried
rich's small legacy was insufficient to support him at 
the University, he was very badly in debt at the end of 
two years and finally was imprisoned in the University 
prison from which he was released after a few weeks up
on his father's promise to pay.



From then on Friedrich began his wanderings in 
search of employment, trying bookkeeping, clerking and 
architecture the latter becoming his choice as he ex
celled in drawing and landscape, It was while at 
Frankfurt On-the-Main, where he had gone to accept a 
position, that he met Herr Gruner, who was, at that 
time, head-master of the Frankfurt ModeLSchool. He 
had been a pupil of Pestalozzl and he advised Froebel 
to give up the idea of being an architect and to become 
a teacher for he had an opening in his school where the 
former could begin teaching at once.

Froebel accepted this offer with some reluctance, 
it is said, but after he took up the work under gruner's 
supervision, he found that he should enjoy teaching and 
when he stood before his classes of boys and girls he 
knew that he had found his calling and that henceforth 
teaching would be his life's great work.

About this time, the famous teacher Pestalozzl and 
his principles of education were being taught and follow
ed in the scnools of Switzerland and Froebel having stud
ied these methods and knowing that the former's life had 
been, like his own, one of a hard struggle in order to 
live and obtain an education, resolved to devote his own 
life to the uplifting of poor and needy children.

He therefore formulated plans for teachin-'the sub-
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jects in the Model School according to the idea of 
Pestalozzi, to both boys and girls and made geography a 
a subject of special importance. He became much inter
ested in his pupils in the Model School, partly because 
of the similarity of their lives to his own life in his 
childhood and he found many occasions for close asso
ciation with them, outside of their school hours, on 
long excursions and by other means in order to become 
their friend and advisor as well as their instructor.

In 1305, Froebel went to Pestalozzi's Institute 
at Yverdon, in Switzerland, where he studied under the 
great master for three weeks. Returning from there 
he taught in Gruner's school for three more years.

Then he left this school and became a private 
tutor to three youths and shortly afterwards he took 
them with him to Yverdon where they all lived with 
Pestalozzi and studied with him lor two years.

He served an apprenticeship to teaching for about 
eleven years, from 1805 to 1816 and he saw many changes 
and persons in that time. He went to Switzerland, to 
Berlin, to GSttengen he had met von Holzhauson and 
Pestalozzi and returned to Berlin for further study, 
for Friedrich had by that time looked upon himself aa a 
genius as a teacher and wished to further prepare him
self for hia chosen profession.
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With the breaking out of the war, Froebel answer
ed his country's call to arms and with a number of Ger
man students, joined the famous Black Riflemen, a 
volunteer corps, and served with them until the end of the 
war, April , 1813.^

It was while in the army that he met his two friends 
Middendorf and Langethal who later became associated 
with him as teachers in his school which was opened a 
number of years later at Kelihau.

After his return from war, he was appointed a 
curator in the museum of Meneralogy in Berlin. He was 
much interested in that subject, so much so that he in
tended, later on, to become a teacher of that science.

The following quotation will serve to show how 
deeply engrossed he was with his wonderful subject and 
his depth of thought in regard to it: "The stones in my
hand turn into living, speaking forms. The crystal 
world, in symbolic fashions bore unimpeachable witness 
to me, through its brilliant unvarying shapes of life 
and the laws of human life, and spoke to me with secret 
yet true and readable speech of the real life of the 
world of mankind."^

But Froebel was not to remain in the Museum for 
any length of time for he became a teacher to the sons 
of his brothers, Christian and Christopher, in Greisaeim,

1  t!Baroness Von Bulow Marenholtz. Reminisenoes of 
Froebel, Appendix

2 The New International Encyclopedia, Vol. 9,p. 299
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In 1816.
Froebel instituted some educational laws in his 

system of teaohing whion distinguished him from all 
other educators of his time. He made the child the 
chief agent in its own development and that was the 
central point in his study.

One of his mottoes was, "in the children is the 
seed corn of the future, "which might be better express
ed in the well-known phrase, "The child is father to 
the man," and according to his beautifully worded idea, 
"Come, let us live for our children," he meant that 
little children must receive proper instruction and 
guidance at all time, and never failing, in order to 
bring their young lives to the highest type possible 
when they reached adulthood, and that religion and 
nature must be implanted in their minds at the earliest 
possible time, in other words, train the little ones 
as a beautiful garden is cultivated and tended.

He believed that the child should be taught 
through pleasurable activity and that the teacher had 
a very important place, that of assisting in a child's 
development and laying a foundation for unity between 
God, nature and man.

Self-activity, tho spontaneous effort of the ohild 
physically and mentally, and the early training of sensa
tions and emotions were, he thought conducive to growth
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of child nature.
His educational law of evolution was based on his 

belief between divinity and humanity and he did not 
believe at all in the depravity of children. He taught 
that every child has special powers which are dormant and 
should be brought out and developed to the highest de
gree. He did not believe in discipline because it was 
wrong and that it interferred with perfect freedom and 
growth.

He originated a plan of nature study through which 
the child, by the study of plant life was taught that 
God was revealed to him in their growth and evolution 
and that the Creator was the source of all life. He 
always looked for, "hidden connections and unity in all 
things."

Froebel opened his first school at Keilhau, in 
1816, together with his friend Middendorf and was, ac
cording to the report of an old pupil of his, "always 
in a chronic state of bankruptcy but a paradise of chil
dren."

His plan of education, carried on in the old farm
house at Keilhau was to teach the children not from 
books but from nature and that they, by receiving the 
profits from their labor on the farm, might thus learn
thrift.
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It was while at Keilhau that he married his 
first wife, Mrs. Henrietta Wilhclmina Hoffman, of 
Berlin, September 30, 1318. She had been a former 
pupil of his in the class in mineralogy in Berlin.

While not a woman of wealth, she possessed suf
ficient moans to be of great assistance to Friedrich 
in conducting his school, both in a financial manner 
and as a teacher in his school. His success was due 
to her for she gave the retainer of her life, twenty- 
one years to the cause of teaching.

Froebel was unsystematic in the management of 
his affairs at Keilhau and although his wife was in 
a comfortable circumstance she was unable to conduct 
the school upon a business basis. In a short time, 
therefore the Proebels were reduced to poverty in 
which they existed until her death, May 13, 1839.

His school, therefore, failed and in 1829 decreas
ed from sixty pupils until but five remained. His school 
failed because he was unable to bear the criticism that 
ne was teaching socialism and permitting irreligious 
instructions both of which, he was unjustly accused, 
and he gave up the school entirely during the year 1831.

Froebel and his wife were oblige leave this 
school which they had devoted so much of uheir time and 
effort to maintain and support.



He tried, afterwards, to found a sohool in the 
village of Wartensee in the canton of Luoern, Switzer
land but the school was unsuccessful there as the 
clergy, not understanding the Protestant movement in 
education, resented the plan.^

But the Swiss people, wishing to honor the great 
teacher, accepted his offer to found a school to which 
young women, who desired to become teachers, might re
ceive instruction under his supervision. So, the next 
venture was the sohool at Willesau.

In 1833 he went to Burgdorf near Bern where he 
established a school for orphan children of from four 
to six years of age. He had the idea that the educa
tion of children was neglected so he planned a system 
of graduated exercises for them and invented games 
with songs which were taught in his classes. Training 
classes for teachers were held in the orphanage, also.

It was while conducting his school in this vil- 
age, that Froebel conceived the idea of employing the 
"Play-gifts" as he called them by which he meant the 
sphere, the cube and the cylinder, as part of the games 
for the small children.

He obtaining his ideas by watching some children 
play ball in a field, one day, while he observed them

Encyclopedia Britannica vol. IX p. 239.



in a near by meadow and thought how much such a game 
might be enjoyed in a schoolroom. Hence its intro
duction as part of education. To these games, he add
ed play songs, which finally became the beginning of 
the Mother-Play-Songa, produced during the heighth of 
Froebel's career as a teacher.

He was not satisfied that this orphan school 
should continue as one of a charitable nature and wish
ed to have it become an educative institution under 
State supervision and become a part of the Public In
struction system under the name of the "Institute for 
the Child's Creative Activity through Play, "which was 
known at last by the title "Kindergarten" of "Garden of 
Children."

The school was finally opened in a village, Blanken- 
burg, Germany under the name which Froebel originated, 
"Kindergarten" which was the first of its kind.

He was so much interested in his educational work 
that he had published a weekly paper called the "Sonntags- 
blatt," 1837-1840, in which he made reports of the pro
gress of his school and other interesting facts concern
ing, it.

He also gave lectures on the subject of Kindergar
tens in the cities and towns and taught young teachers 
his methods of instruction.
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This school was destined to exist for a short 
time, however, and Froebel was soon to be doomed to 
another disappointment and failure in his last great 
undertaking, the Kindergarten, for a deoree, dated 
August 7, 1851, was issued against these schools by 
Von Roumor, one of the Prussian Ministers of Education, 
and the following paragraph appeared.

"Whereas it appears in a pamphlet written by Carl 
Froebel, entitled, High Schools for Young Ladies and 
Kindergartens,^ that Kindergartens form a part of 
Froeblican socialism, which is calculated to train the 
youth of the country to Atheism, such schools cannot 
be suffered to exist."

This verdict caused a great surprise in Germany 
among all classes of people and some of Froebel's 
friends including the Baroness von Marenholtz-Bulow, 
a woman of rank socially, and other famous and influ
ential persons tried to intercede in his behalf to the 
German Government and explained that there was a mis
take in the document, that the name Carl was written 
for that of Friedrich, but their petitions were of no 
avail - there was no leniency for Froebel and Kinder
gartens were ordered closed, henceforth in Germany.

This was a great and crushing blow to Friedrich

<  ̂Denton J. Snider, "Life of Froebel", p. 428.



Froebel, now an old ran of seventy years, but he re
ceived the support of a great number of his friends 
who recognized his noble work at a Teachers' Assembly 
held in Gotha, Germany, September 27-29, 1852, in order 
to discuss means for continuing his schools and ob
tain Froebel's consent to the writing of a book on his 
methods of teaching, but neither of these suggestions 
proved successful.

Friedrich Froebel's second wife was Miss Luise 
Levin, who was born in Greisheim and was a companion 
of the children of Christian Froebel, where the two 
families were neighbors.

Luise went to Keilhau in 1843, at the age of 
thirty, and was very much interested in the school, 
its management, the girls in the normal classes, and 
finally became a member of the class in educational 
principles which Froebel conducted in 1847 and 1848.

She was his assistant in his lectures, which he 
gave in cities, and other places, by illustrating 
them with games played with little children.

Froebel and Luise Levin were married in July 
1851. There were no children of either marriage.

Friedrich Froebel was a true Christian in every 
sense of the word, both in principle and percept.
His life and his dealings with those with whom he as
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sociated illustrated well that fact. These were his 
last words spoken just before his death; "I am a Chris
tian man."^ "Froebel was a Prophet and Apostle of the 
Kingdom of God, in true meaning of words. His are the 
ceaseless toil, disappointment, conflict-waged, endured,

t
nay. cheerfully supported by the consciousness of serv
ing God - a man of true genius if we prefer the term, 
by three acknowledged hallmarks:

1. Inward force of ideas, working like ins
piration, entering the whole man.2. Infinite power of taking pains in bring
ing out this inward force to work on the 
world that needs reforming; he studies 
every science - toils at whatever comes 
to hand - claims the hearing of everyone- 
fails only to try again;

3. "Turns what it touches to gold." Cheap
est, commonest materials, old-fashioned 
games and verses; not least the Mother's 
baby-songs and finger-plays; all are 
worked into a tissue of suoh strange pow
er that, while best, trul;, if retained 
as a whole and used as Froebel meant it, 
yet every morsel is precious; and even to 
the travesty o^ the Kindergarten, not in
frequent, alas, in the educational market, 
it takes the place of something worse, viz.
The Rod and Rote - learning of our ances
tors."^

Froebel's health broke gradually after the cele
bration of his last birthday April 21, 1852, at which 
time he had reached his seventieth year.

He was never able to regain any of his former 
strength the loss of which seemed to be due to the results

^ William Herford, "The Students Froebel" p.15. 
2 Idem.
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of a cold and he steadily declined in health until 
his death which occured on June 21, 1852, at Marion- 
thal where he was residing until the time of his 
death.

His burial took place on the 24th of June in the 
village of Schweina, which was not far away, and in the 
funeral procession was a concourse of children, klnder- 
gartners, teachers and friends who accompanied the re
mains of the great teacher to its final resting place.

The monument, which stands upon a mound near the 
grave, was designed by hi3 friend Middendorf. It was a 
very fitting idea for it i3 composed of the Sphere, 
Cylinder and Cube placed one above another, the symbols 
of Froebel's Play-gifts.

Upon the base of this memorial is the following 
inscription which has become the motto of consecration 
of the kindergartner the world over; "Come, Let Us 
Live for Our children."

Middendorf seeded unable to recover from tha loss 
of his life long friend and he too passed away a little 
more than year afterwards, Novcmbor 27, 1853.^

After his death, the two and only remaining de- 
oiplea of Froebel, were Madam Luiao Froebel, his wife, 
and their devoted and true friond, the Baroness von 
Marenthal Bulow, who popularized the kindergarten

1 Op. cito. p. 453



through lectures and the founding of schools in some 
of the cities of Germany and in various places of 
Europe as well.

Madame Luise Froebel lived for many years in both 
Dresden and later in Hamburg, her death occuring January 
8, 1900.

This moat fitting tribute by the great German poet 
is apropos to the close of the life of this wonderful 
teacher:

12 2

R E S T.
Reat is not quitting 

The busy career;
Rect is the fitting

Of self to one's sphere.
'Tis the brook's motion,
Claar without strife; 

Fleeting to ocean,
After its life.

'Tia loving, nerving 
The highest and best;

'Tis onwa*d, unswerving,^
And this is true rest.

Goethe.

1 The Jomrnal of National Education, January, 1931 
Vol. 50. p. 3.



CHAPTER IX

THE LITERARY CONTRIBUTIONS OF FRIEDRICH FFOE3EL.

Froebel, unlike John Dewey, waa the author of 
but few books, all of which were of an educational 
nature and no mention is made of articles written 
for publication in any periodicals in Europe, at 
that early date, 1827 to about 1851. A student of 
the German language*^ would find the original works 
of Friedrich Froebel difficult to read and hard to 
understand, for, his style and diction are peculiar
ly his own and his meaning obscure so often, that it 
is hard to comprehend his ideas.

gThose engaged in translating his books find it 
hard to get publishers who will undertake this work as 
there is little uemand for his writings so that the 
trouble and expense of translations in unwarranted.

His wife, Luise Froebel, tried in vain to per
suade him to rewrite his letters. He made a promise 
to her in 1651, that he would grant her this wish,^ 
to have them prepared for publication, but he never 

attended to the matter. After his death, 1852, Luise 
found the manuscripts, which had lain untouched for a 
great length of time, but was unable to find a pub-

A. H. Heinemann, Froebel's Letters, p. 5-6.
2 Ibid.
3 Idem.



124

liaher for them.
Those letters cypress the best ideas of his edu

cational system of all of his works, and give the 
most intimate knowledge of the foundation of education 
and the teaching process.

No one has attempted literal translations of his 
writings, because of the difficulty of making them 
exact, but those who have done so tried to avoid writ
ing, except in the most liberal manner possible, with
out making any improvement upon the style of the orig
inal.

The following named hocks are those in English 
publication:

Friederich Froebel, Autobiography, Bardeen; Educa
tion by Development, translated by Josephine Jarvis; 
Education of Man, translated hy W. N. Mailman;

Letters with Notea, A. H. Heineman; Letters on the 
Kindergarten, Bardeen; Mother-play Kindergarten, edited 
by Elizabeth P. Peabody with 54 full page illustra
tions and original music, tranlated by Fannie E. Dwight 
and Josephine Jarvis; Mottoes and Commentaries of (his) 
Mother-play, rendered into English by II. R. Eliot; 
Pedagogics of the Kindergarten; Mother-play, E. S. Blow 
and Student's Froebel by William H. Harford, adapted 
from Die ersiehung der mcnschhoit of Friedrich Froebel.
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The Education of Man.
The Education of Man, by Froebel, published in 

1826, was his most famous book and was published 
while Friedrich was at Keilhau.

The complete and interesting title of the book 
is as follows: ^The Education of Man, The Art of Edu
cation, Instruction and Training, aimed at in the Edu
cational Institute at Keilnau and written by its 
Principal F. Y. Froebel, Volume 1; to the beginning of 
boyhood. Keilhau, 1826, published by ^he Institute.
Sold in Conimis, at Leipsig by C. F. Boerffling, 497 
pages.

The translation of this book is written in a very 
simple, somewhat elementary manner with many repeti
tions of and references to the Almighty in which he 
shows his sincere religious belief in God and the law of 
Unity which he thinks prevails through everything and 
whioh human beings know as God.

This book contains seven chapters'' according to 
the author's translation.

Chapter 1.
Chapter 3.
Chapter 3. 
Chapter 4.
Chapter 5.
Chapter 6.

Groundwork of Education.
Man in the period of Earliest 
Childhood.
The Boyhood of Man.
Man as a Scholar or Pupil.
Chief Groups of Subjects of In
struction.
Connection between School and Family, 
and tne Subjects of Instruction it 
Implies.

W. N. Hailman, Education of Man.
2 Education of Man, Analytical Index, p. 21



Chapter 7. Conclusion.
This work shows the principles of foundation up

on which the kindergarten was built and his great 
idea of "inner connection"^ between the child's mind 
and the objects themselves and, finally, "this connec
tion with the soul, through which the unfolding of the 
mind goes on through its various developments."

He thought this unity la necessary to all life 
and that it leads to the study of the science of all 
life. It is found in the schools and throughout all 
education, both in theory anu in practice.

All young things grow such as plants, animals 
and children, the first of which are to be trained 
by a gardener but the latter, little children, must 
be led and developed by the parents, through a 
spiritual guidance and proper development, to an 
ideal life. If these onildrea are educated in the 
right way, they will have no tendency toward hatred 
or crime, nor be obliged to deal harshly with others, 
but, they can be taught vo cooperate with people in 
the home and community and live harmoniously with 
everyone with whom it will be their duty to do so 
when they reach adulthood.

Parents have a great responsibility, both to

1 Ibid. Editor's Preface



God and to humanity in the upbringing of these chil
dren, guiding tnem to eternal growth, not imitating 
any ideas of past generations, but with a mother's 
good care, being careiui to see that they are un
spoiled, develop no fears, unfold naturally, reoeive 
correct treatment from the time of their birth and on.
They must not be allowed to become of a fretful dis
position out learn to be happy and smile. They must 
have plenty of rest, also, in order to be contented.

In regard to religious education, he thought 
that it was oi supreme importance and should be in
stilled into the child by the parents' example, be
ginning with the infant and continuing through boyhood, 
youth, manhood and to old age. Several pages are 
devoted to this subject, in which Froebel was so 
greatly interested, and there are many Biblical quota
tions in support of this theme and much comparison 
with nature in oroer to bring out his ideals and to 
show his great religious uepth of feeling in dhe ne
cessity of its instruction.

Youth should be trained for work, they can 
learn the value of industry through helping in house
hold duties and parents ought not refuse their assist
ance nor repulse tneir offers to do something, lest 
they make their children indolent, dull or crush their 
spirits.
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Children love activity, it begins in infancy with 
the wonderful freedom of movement of the limbs, then 
it extends to the spirit of play which is the highest 
in the life of the child, its joy and freedom.

The mother should teach simple ideas, develop 
property rights, teach hands and f nger play and let 
the children learn something of familiar objects by 
drawing them and teach the language of the family 
through speech of the mother and father.

"Let us live with our child; then will the life of 
our children bring us peace and joy then shall we be
gin to grow wise, to be wise."

The period of boyhood is the age for learning, 
therefore train the will and develop activity, teach 
by example and be careful of the instruction that is 
given these children, allow them to help with the hard 
work pf the family.

At this period of thoir lives, daring feats be
gin and adventures of various nature which takes them 
out into the forest, among the rocks and hills and 
beside the streams and the inquiries into nature 
through investigations will be made at this time.
Their questions should be encouraged and not thwarted 
but answered.

It will be well to furnish them with blocks, in
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the school room, for building, and sand to build castles 
and landscapes and go to the brook to learn the con
struction of canals and bridges.

Then enobling characteristics can be taught from 
associations with others in gardening, on the play
ground and through stories related by some good story
teller. But educators and parents must be careful 
about misunderstanding the motives which produce ap
parent wrong doing, for very often boys are merely fol
lowing, in some way, an inner impulse or response to 
something they see or investigate and do not intend to 
be malicious or bad and, while it is true that some 
boys are of evil Intent, they are often punished with
out sufficient investigation which is a great wrong 
done by educators.

When the child enters school, he comes in contact 
with new surroundings and a stranger, the teacher, who 
should make him enjoy learning, teach him to be trust
ful and to have faith in the school and develop and 
open up his young mind.

"Would that in judging and estimating children 
and boys we might never forget the words of one of our 
greatest German writers:^-"th t there is a greater ad
vance from the infant to the speaking child than from 
a school-boy to a Newton." And, "Never forget that the

 ̂Education of Man. p. 134.
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essential business of the school is not so much to 
teach and communicate a variety and multiplicity of 
things*** as it is to give prominence to the overliving 
unity that is in all things."

In regard to the subject matter, which Froebel 
advised to be taught in the schools, he laid great 
stress upon mathematics and the sciences, for the old
er students, particularly botany, for, we know that 
he was especially interested in these himself. He ad
vised parents and teachers to take the boy out of 
doors to observe nature in all of its varying aspects 
and let his eyes and mind be the guide as to the in
formation to be given and questions solved for him in 
that which he saw and heard.

The three great factors in the education of the 
child, Froebel believed to be, were Mathematics, lan
guages, and religion. In the teaching of language he 
said, "Language is the self-active outward expression 
of the inner." Hence, "perfect human language as a
continuous representative of the innermost soul of 

3man must manifest itself through the moat mobile medium 
and by the slightest movements; it necessarily must be 
audible."

So, language readily becomes a part of man's spirit,

p Idem.
 ̂Op. cito. p. 211.
3 Ibid. p. 212.



therefore great care must be taken to select the right 
ideas, expressed in the most oorrect way, must be 
placed before the child, if we wish to improve his speech 
and enrich his language.

The school and the home must work together because 
both have the opportunity to develop the child's pres
ent as well as his future life and it is very necessary 
that they do cooperate. This idea is vary modern and 
is advocated in educational circles of today.

The father should take the lead in giving his son 
spiritual instruction, for religion is the greatest help 
towards a better life and his attention should be call
ed to it at a very early period in his life and he 
should be taught to memorize religious sayings and 
poems, also, for they are very beneficial to the inner 
life.

Bodily exercise is of great importance because, 
after mental activity the mind, as well as the physical 
self, is rested and revitalized by the gymnastic per
formances in which children engage and it is one other 
form of self-activity.

Little children enjoy trips about the village, 
when accompanied by their teachers, who point out the 
various public buildings to them, the farms, mountains, 
valleys and the streams. By this means they can learn
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considerable of the earth's surface and thus begin 
their first geography lessons. This principle of teach
ing the child by a direct method of investigation is of 
incalculable value to him for by these wanderings he 
finds the proof of that which he has read or thought 
about at school or in the home.

Another quotation, pertinent to the subject is 
"Man is developed and cultured toward the fulfillment 
of his destiny and mission, and is to be valued even 
in boyhood, not only by what he receives and absorbs 
from without, but much more by what he puts out and un
folds from himself.

Kindergartens have adopted his idea about the 
building blocks of different sizes and shapes and are 
furnished with all that they can use in the school 
rooms of our modern times.

Froebel seemed to think instruction in drawing of 
geometric figures necessary together with the teaching 
of color and with these suggestions the concluding 
pages again emphasize play and games as the great ele
ments in the ohild's development in strength and self- 
aotivity.

These, together with story-telling, out-door life, 
in which long walks are taken in order to teach nature 
at its best, the formal study of arithmetic, language,
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reading and writing are all required to round out the 
life of boyhood and youth.

To summarize, briefly, the salient points in 
"The Education of Man," which is somewhat of a mis
nomer, as the book deals entirely with the education 
of the child, Froebel believes that the parents and 
teachers should guidethe boy throughout its childhood 
physically, mentally and morally: to impart instruction 
in a simple, natural manner and to permit the perfect 
enjoyment of life, through the child's heritage - play.

This is the modern conception of the education of 
young children of our progressive times.

The Autobiography of Friedrich Froebel.
The Autobiography of Friedrich Froebel has been 

written almost entirely from three letters, which are 
quite lengthy, and are as follows:^

1. "The Meiningen Letter which is the chief document, it breaks off suddenly about the year 1815.
2. The Krause Letter, so named from the philosopher Krause, to whom it was addressed 1828. Partially translated by Michaelia and Moore.
3. The Letter to Christoph Froebel, written from a place near Frankfurt and dated March- Aprll 1807. No translation in English is known to us. A peculiar letter Sentimental and pre-sentimental." "All these are to be found in the German edition of Wichard Lange, Friedrich Froebel'e gesanelte pada-

 ̂Denton J. Snider. Notes, p. 445.
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gogiaohe Schriften, Jrstc Abtheiluag,'- 
Erster Band, Berlin 1862, Verlag Von 
Enslin. Here we may aloo state "that 
the work of Hanschmann ia the standard 
biography of Froobel. The full title 
of it runs Friedrich Froebel, Die 
Entwichelung seiner Erziehungsidee in 
seinen Leben, von Alexander Bruno 
Hanschmann, Eisenach, Verlag van J. 
Baomeiater, The preface is dated May 1, 
1874.'

The Meinengen Letter.
The Meinengen Letter belongs to the date 1827, 

and while the facts are Froebel'a it seems to have 
been written by Lange.

Froebel states the date and place of birth as 
April 21, 1782, Oberweissbach, Germany* His father was 
a Lutheran minister and his own mother died when Fried
rich was but a few months old and his life was des
tined to be one of sorrow and privations, of poor en
vironment and failure throughout his entire existence 
and yet, in spite of these obstacles, he struggled on 
to obtain an education in order to fit himself for 
teaching, as it developed later in his life, for, in 
the future he was to become the founder of several 
schools, and most notably, of the kindergarten.

But, somehow in his miserable childhood and youth, 
he developed a wonderful fondness for nature and a 
deeply religious nature, as well, and these two charac-

1 Op. cito. p. 446



teristios influenced his whole life, always for the 
betterment of himself and the children and youths 
with whom he came in contact as an instructor.

He received hiH education at the Universities of 
Jena, Gottengen and Berlin, and while he did not re
ceive a degree from any one of them, he attended lec
tures and took up such courses as the sciences, lan
guages, and mathematics in all of which he was greatly 
interested and evidently became very proficient in 
them.

After attempting to obtain employment as a clerk, 
or an architect, he finally decided to become a teach
er and his first experience in this profession was in
structing young children in a school in Frankfurt-on- 
the-Main. Shortly after obtaining this position, he 
went to Yverdon there to study under the famous Swiss 
educator, Pestaloszi.

Since the principal remaining facts of the Meinen- 
gen Letter were stated in Chapter VIII, the autobiog
raphy continues as Froabel's Letters to Krause, dated 
Keilhau, 24th of March, 1828.

Froebel, with his friends Middendorf and Lange- 
thal, founded in 1816, a school at Greisheim of but a 
few children in the beginning but which grew in time 
and became very successful.
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To this school, Froebel brought his first wife, 
Henrietta Wilhelmina Hoffmoister of Berlin, a highly 
cultured woman whom he married in 1818. She became 
his assistant in this school and devoted the remainder 
of her life to helping froebel by teaching and giving 
her fortune to keeping up the school. She died in 1839 
after a long illness.

Froebel's Letters to his Wife and Others.
Froebel's Letters to his Wife and Others relate 

to "the history of the period of transition through 
which the educational principles of Froebel were pass
ing at the time."3-

Froebel thought that the education of children 
should begin at a very early age, in fact, before they 
are ready to go to school and he tried to form some 
kind of a society of the fathers in order to encourage 
their interest in the training of their children.

These societies or unions as they were called 
were quite common in different parts of Germany in the 
eighteenth and nineteenth centuries, and finally they 
admitted women, who were intested in education, as 
well as teachers. But Froebel did not have the advance
ment of teachers in mind, when he formed these unions,

1 A. H. Heinentan. p. 7.



it was intended for the betterment of the interest In 
little children.

The man to whom these letters were addressed was 
Colonel Hermann von dr.-unweld who had attended Froebel's 
school at Keilhnn for three years and he says regard
ing these letters.!

"Whether the letters arc worth publica
tion or not, they cannot fall to serve 
all those who have not the leisure time 
to dive into the pedagogical works of 
'roabel, by giving thorn a short, clear, 
and warm conception of the ideas which 
the great educator entertained concern
ing child-training and which he labored 
to realize in life."
He enjoyed his young life at Keilhau of which he 

speaks as a beautiful spot as to its surroundings.
The school was well managed in regard to the selection 
of good, plain food and the place was in good order.

No punishment was inflicted upon the children 
whom he said were obedient and allowed quite a little 
freedom. Gymnastic exercises wore given along with 
their lessons, not alone for the enjoyment of them, 
but for the training of muscles according to the Gorman 
custom in all schools.

One peculiar feature of this school was that no 
vacations or holidays ware permitted to the children,
but they took long walks through the woods, which

1 Ibid. p. 11.
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lasted, often, for several days, accompanied by their 
teachers.

The Colonel always enjoyed these long excursions 
which were very beneficial on account of the vigorous 
exercise which was required, the delightful fresh air 
and the pleasures derived from these trips. Out-of- 
door festivals, skating, sleighing parties and Christ
mas festivals were other times of great enjoyment to 
these children.

This kindergarten at Keilhau was under the super
vision of Froebel and he was assisted by his two 
friends, Langethal and Middendorf. The little chil
dren were very happy with these young teachers who 
taught through the playing of games with them. Froe- 
bel's motto,^ "Come let us live for our children," 
did not mean that children should learn through play 
alone but that they should be played with sensibly, 
both at home and in the kindergarten. He saw that 
play was real work to the child but he did not intend 
it to be carried on with toys, the object was merely 
to make the child happy and to be the first step in 
its education. It was Friedrich's greatest desire that 
the public schools would adopt kindergartens into their 
systems.

1 Op. cito. p. 24
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Colonel von Arnswald never appreciated the fact 
that Froebel was anything more than an ordinary school
master but when the latter wrote his former pupil, 
years afterwards, of his ambition to make his unions 
and methods a great success the Colonel was interested 
at once in the plana for establishing kindergartens and 
promised his aid in every possible manner.

The Student's Froebel.
The Student's Froebel is a email volume translat

ed from Die Erziehung der Menshhoit of the Education 
of Man by Froebel. The cuthcr,''William II. Herford, B. 
A. London, sometime member of the Universities of Bohn, 
Berlin and Zurich" ^ has, through his evident familiar
ity with the German language, been able to condense 
Froebel's famous work, very much more briefly and con
cisely than did W. N. Hallman, Superintendent of the 
Public Schools of Indiana, who translated The Education 
of Man. Herford thought this translation "facile and 
readable yet rounding out, perhaps, Froebel's ideas 
more than in the originals?

This book was written to give young oeople, who 
intended to "become tea.ch.er8 3 brief yet full account 
of Froebel's 'Theory' of Education and was written when 
he was still hoping to effect an actual Reform of the

William H. Herford, Titlepage. 
Ibid. Editor's Preface.



teaching and training of Youth, up to Manhood and 
Womanhood. Froebel is known over the world as the 
founder of the Kindergarten rather than as an ex
ponent of a New Education, because experience showed 
him that a practical Reform of Education, must begin 
in the very beginning."

He (Froebel) thought that attention should be 
given to the little child, because those who attain
ed youth and maturity were only the people of a lar
ger development.

In his "The Education of Humanity," which was 
never completed, Froebel had attempted to enlarge 
upon the ideas that boyhood must be given more careful 
attention in order to bring out to the utmost the 
greatest possibilities which he possesses.

Herford Introduces this book, The Student's 
Froebel with a biography of the great man which is 
very similar in content to that which has been stated 
heretofore in the biography of Froebel, Chapter VIII.

A complete review of the book would be a needless 
repetition of The Education of Man, therefore it will 
be necessary only to give but few other quotations or 
present any ideas which were not stated previously.

One very important fact which is frequently over
looked in our dealings with children is that we do



not know the child's mind. In outward appearance a 
child may seem to be good, but inwardly he may have 
the very reverse feeling, that is be bad at heart.
He may have a very rough external appear nee yet pos
sess inward intentions toward right and love and 
while apparently be very inattentive, at the same time 
be of steady thoughtfulness.

Therefore, in the education and teaching of chil
dren, the instructor should be passive, observant and 
protecting rather than prescribing, determining or in
terfering. Froebel's definition of education was 
that it was "simply helping the Divine within us to 
come forth, to act."

In all true and genuine education there is in 
every detail "the two-sided elements of give and take- 
join and divide —  command and obey -- act and bear —  
manage and let alone —  be fixed and moveable" and 
the child or pupil must likewise have these same at
tributes as those who guide or instruct him.

The surroundings of the child have the greatest 
effect upon it for its highest development. Environ
ment makes all the difference in the world as to what 
the youth will be. The steady upward growth, step 
by step, depends on the child's early training and 
its environment.



Let the boy get a view of diotanoe sometime, even 
by climbing a tree, to get away from seeing objects 
which are always on the level for this practice will 
help him towards seeing into the future in theory.

"Every town ought to have a special playground 
for its Boy-world," is another good idea. This very 
modern thought has been adopted and put into practice 
in practically all of the large eities and in many of 
the towns in the United States, and not only have the 
playgrounds been provided but supervisors installed 
on them in order to provide the very best for the boys 
and girls of the present in regard to their recreation.

The last thought which is worth while mentioning 
is that, "Instruction must always be connected with a 
certain need and want of the Pupil." School officials 
might give this serious thought, also, and eliminate 
the non-essentials from the curricula, and permit the 
student to obtain the greatest benefit from his school 
life.

Mother-Play and Nursery Songs.
Mother-Play and Nursery Songs consists of origi

nal songs with music, and fifty-four full page illus
trations which, though very elaborately and artistic
ally reproduced, have been criticised as being out of 
date at the present.



The songs are illustrative of the German folk 
life, of Froebel's time, showing that the mother 
should take a very active part in teaching her lit
tle ones from these simples poems and songs about all 
the lovely things in nature.

There are whole-page songs on such Interesting 
topics, for little children of three or four years of 
age, as The Weather Vane, Grass-mowing, Chickens, 
Pigeons, Fishes and little games like the well know 
lat-a-cake and other finger-play games.

Many songs are written about children as, The 
Child and the loon, The Little Maio.cn and the Stars, 
Birds and many of the different animals arc interest
ingly pictured and written about. Very many of the 
full-page illustrations are scenes of the out-of-doors 
world with churches and houses and trees beautifully 
drawn, the pictures of The Window, The Charcoal Burn
er, The Bridge, and Barnyard Knights are particularly 
well executed.

The book would, no doubt, be an excellent one for 
a mother to teach her children the little songs and to 
show them the pictures and it could be used by the 
teachers of the kindergarten, as well.

Froebel has several pages in his Mother-Play in 
which he explains to the mothers to be loving towards



their children, to caress and care for them and to be 
ever watchful for their protection and preservation.

"Those ItUttcrlieaer (Mother-songs) were prooably 
written during the Burgdorf period, though not printed 
till seven or eight years later, with the Book of 
Mother-Play-Conga, whose primal germ and impulse they 
Manifest. It is also our opinion that they show or at 
least suggest the first form which the Mother-Play- 
song took in Proebel's soul, under che immediate stress 
of emotions."**

Froobol's idea of the mother and her infant were 
somewhat akin to that of the Madonna and Child in which 
ho "shows his kinship with mediaeval German mysticism, 
which is sc deeply grounded in the Teutonic spirit."2

Education by Development.
In the first chapter of Education by Development, 

Froebel undertakes to explain his systems of education, 
its meaning, methods, aim and its objectivity but in 
his attempt at explanation he says that he is afraid 
that it will be unsatisfactory and that he mi-ht be mis- 
understood.

He states what his reasons are for the foundation 
of education and gives an example of a pupil, called 
Lina, in learning to read. This child t§ok the right

 ̂Denton J. Snider. Notes, p. 466.2 Ibid. p. 466.



attitude towards this subject because she really felt 
herself to be a part of the whole school system, all 
education depends upon this feeling and the starting 
point is in the kindergarten.

Education is a process we develop in life by which 
we are enabled to solve its problems, therefore we must 
train the child to think and develop the powers of all 
the senses toward a harmonious whole. Much of this 
training should be done by the child's mother.

Children arc not to be trained by imitating others 
but by their own activities through Mother-^lay and 
Nursery Songs which are especially for young children.

Froebel mentions in this book, also, that they 
must be brought close to nature and through this be led 
to reii ions ideas ana belief, for the development of 
the soul is supreme.

Children should learn to create by building houses 
from blocks and to draw flowers from nature, and to 
make beautiful designs from the square, the oblong and 
the circle.

Paper-folding and the laying of sticks, such as 
are provided in the kindergarten, are other ways of 
teachin; construction and handwork.

The three 'gifts,'* as Froebel called them, the 
sphere, cube and cylinder play a large part in childish
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The ball is the small child's dearest plaything 
because of its movability, its form and perhaps of its 
color which should be of the rainbow colors. It is 
one of the first things that German mothers bring 
home from the market for the favorite amusement of their 
youngest children. The sphere is symbolic of the earth, 
of a oneness or unity because of its surface.

As for the cube, it represents a contrast to the 
sphere, it is always stable, has sides and edges which 
present various views to the young mind and suggests 
many other objects to tnem such as blocks, square 
stones and houses.

The cylinder is the third favorite of children, 
especially of those who live in the country for they 
lava to play with round pieces of wood and diak-like 
3hape3, tue latter giving them much pleasure to roll. 
These shapes, the sphere, cube and cylinder, the child 
soon learns, play a great part in the architectural 
beauty of structures tae column, (the cylinder) the 
pedestal, (the cube) and the capital, (une sphere).

Froebal states several good reasons for teaching 
children to cultivate gardens, first because of the 
significance of the word,"kindergarten* it is pri
marily to toaoh arrangement, from tue study of 
botany, sell and different stages of plant development.



At last, the culmination of this beautiful element of 
nature, the wonderful blossoms appear which gives such 
enjoyment to little children.

With a chapter on plans for developing training 
schools for children's nurses and teachers, his ad
dress before the Queen of Saxony, in which he presents 
his ideas of teaching little children, the book con
cludes with a letter from Froebel to a friend and a re
view of occupations for kindergarten children.

The occupations are the plays which have origin
ated through the use of the three solids, the sphere, 
cube and cylinder, the colored tablets of different 
shapes with which they create other shapes and designs 
by laying them together on a flat surface and bright- 
colored sticks used for the same purpose. Sewing on 
cardboard and weaving paper mats from colored strips of 
paper are among the well-known handwork of little chil
dren.

Froebel wanted collections made of plants, in
sects and other things which are connected with life or 
nature, as he emphasizes it, brought before a child to 
teach it observation, comparison and discovery.

His final paragraph illustrates one of his great
est conceptions in the education of the young child 
and is as follows:
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"By means of all this the whole life of 
Nature and of man, the nature of all 
things, and above all that of man as be
ing whole and single, dissolving all op
position and contrariety, and consequent
ly harmonized are clearly revealed to the 
child in the mirror of his plays."

Pedagogics of the Kindergarten.

Pedagogics of the Kindergarten will be the fi
nal one of Froebel's to be reviewed in this chapter.
It is very similar in content to the works previous
ly reviewed.

He introduced this book by stating the care that 
should be given to the infant from birth and how neces
sary all the attention and treatment is for the future 
development and welfare of the growing child for its 
entire life is made or marred by the way in which it is 
oared for in its infancy.

Froebel refers again to creative activity which 
is the foundation of his principles for the teaching 
and proper development of young children, and which was 
carried out in the Kindergarten.

As to the playthings for children he advocates 
that the ball be the principal article used for games 
even for the very young child, for it learns to clasp 
Found objects and words which apply to the form and 
different sizes of spheres.
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Color is a necessary quality for the different 
forms to possess for it is very attractive and pleasing 
to the little child and makes them anxious to reach 
for and obtain the bright objects. When the ball is 
put on a string instead of being rolled upon the floor 
the childish game is much more interesting.

When the cube, square prism and cylinder are in
troduced as part of the children's play, rhymes should 
be taught as that is one of the means to teach the 
little ones their childish language and at the same 
time develop skill in handling these "play-gifts" as 
Froebel called them.

In the Kindergarten, were many movement plays such 
as running and racing together with little traveling 
or journey plays in which something valuable was learned 
about many different places or objects which they saw on 
these various trips, either real or imaginary, as they 
wont about the Kindergarten room or on some out-of-doors 
expedition.

It is in the Pedagogies of the Kindergarten that 
Froebel tells the story of how Lina learned to read.

She was a six-year old child who attended the 
Kindergarten and was very much interested in all the 
gifts, the different forms, the sphere, the cube and 
the cylinder, but she very much desired to learn to read
and write.
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Therefore, Lina's mother began to instruct the 
child in spelling, by sounding the letters to the lit
tle girl and forming them at the same time with sticks 
such as the small colored ones used in the Kindergarten.

Before long an uncle and Lina's father wished to 
enter into that kind of a spelling game, too and final
ly the mother began to teaoh such words as vater and mut
ter, lieb for dear and them smaller words were added 
with such words containing "ei" Mein lieber vater, were 
the first words and phrases which Lina learned, with 
words such as nutter and unkel substituted for vater.

The mother was a very kind and patient teacher to 
Lina, who progressed rapidly and was very happy in 
learning to write and to read.

As time passed Lina was able to write simple short 
letters to her father when he was away from home. Dif
ficult letters were carefully drawn and explained to the 
child and the mother told stories about them to enable 
her to remember them more easily.

When the child progressed in a wonderful manner, 
she was rewarded with some beautiful story books and 
when she was old enough to go to school, the little 
children of the Kindergarten were very desirous to have 
Lina teach them to read and make letters and she was 
very happy in helping them, also.
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Josephine Jarvis, the translator of this book 
said that she was very glad that the word "her" had 
been used in this book, for, the masouline predominated 
in all other books.

The Pedagogies of Education contains no new ideas 
in regard to educational principles and appears as 
though repetitions of Froebel's other works have been 
made.

Friodrieh Froobel was deficient in logical clear
ness, especially in his writings and when he was over
whelmed by a flood of ideas he could not express him
self easily and fluently.

As a teacher, he was of the exact opposite type, 
being impressive and clear when he was filled with en
thusiasm. He had but one range of ideas, however, 
with hich he impressed all those with whom he came 
in contact without regard to creed,station in life, or, 
to political party.

He was a devout Christian, which may be observed 
from his books, and a religionist, non-sectarian al
though he was a revolutionary thinker, he kept free 
from such practices and he was a lover of mankind.

In theory and practice he was most uncritical, he 
was incoherent and ha^^y intelligible at times, yet,



his system of methods for the development of the mind 
was most practical, systematic and affective.

Ho thought that manual labor should be connected 
with every study and that there should be some method 
in the instruction of the infant's mind and before its 
powers became stunted, education should direct those 
powers toward aelf-activity and this should be accom
plished through amusement. In Germany, there are no 
Kindergartens dependent upon the state for support.^

1 The Cyclopedia of Education, p. 328
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CHAPTER X.

C0NTR-3T BET-YEEX MODERN SCHOOLS AND THOSE OF FROEBEL'S TIME.

The school buildings of the United States have 
improved very much in their atyle of architecture 
during the past twenty-five years and in the last ten 
years tnese modern structures seem to have reached 
perfection because of thoir artistic and attractive 
construction for the children any youth of the land.

The educational journals contain photographs of 
schools in many parts of the United States both of 
rural, town and city buildings which are very fine ex
amples of the latest type buildings. For example a 
recent school magazine has rhotographs of the schools 
in twenty-two 3tates, each typical of the region in 
which it is located.!

Modern schools arc built for the comfort and con
venience as well as for the pleasure of the present- 
day child being airy, well-lighted and heated, sani
tary buildings in which learning should be an enjoy
able process.

Building programs in many of the states have 
been enlarged and appreciations of millions of dollars 
for building funds have been made. In 1930 it was esti-

! The Journal of the National Education Association.
Jan. 1931. Vol. 20. p. 23—30.



mated that there were about 500 new buildings in the 
courseaf construction in the United States, assuming 
that there were about ten now ones to each state.

Many buildings of the nineties were being razed 
or abandoned as unfit for the safety and health of 
the pupils and in their places plana were formed for 
the fire-proof, new style school building well situ
ated in larger spaces of ground than formerly.^

Little can be said of the schools during the 
days of Froebel. They were such buildings as could 
be obtained either by renting them or through permis
sion of the owner, In which to hold school. Froebol's 
first school was held in an old farm house in a small 
village, therefore there is no comparison to be made 
in regard to the buildings of the nineteenth and 
twentieth centuries.

The schools of twenty-five years ago were not or
ganized as they are today either in the elementary or 
secondary schools. Very little, if any, attention 
was paid To the curriculum if there was such, in the 
schools of certain localities. Teachers followed, 
generally, some "course of study" and gave instruction 
in the subjects which they taught according to the best 
of their abilities. Subjects were taught in a very

^ Journal of National Education Association.
April 1930. Vol. 19. p. 106-107.



mechanical manner and for their disciplinary value 
and not from the pleasurable and cultural ideas as 
in the present.^

Now, the educational thought is to teach the 
rising generation to live in the social environment 
of the present and future and these same essentials 
which have been taught history, geography, arithme
tic and spelling will still be of use in the needs of 
present.

John Dewey at the meeting of the National Super
intendents recently held in Detroit questioned the 
idea of whether the subjects as taught in the element
ary and secondary schools is the best for this genera
tion of pupils or not and whether the type of educa
tion is really fitting them for life at its best.

As a result of the modern curriculum there has
oome the creative, moving child freed from the old-
type suppressions of the school and the home, active
physically and mentally. He has become interested,

2happy and busy.
Froebel's methods of teaching in his Kindergar

ten and the older children whom he taught the differ
ent subjects of geography, languages and drawing "were 
self-activity to produce development; all-sided oon-

"* I. L. Kandel. Twenty-five Years of American 
Education, p. 228.

2 Midland Schools. Vol. 45. p. 133, Dec. 1930.



nectednees and unbroken continuity, to help the right 
kind of acquisition of knowledge; creativeness, or 
expressive activity, .... well-ordered pnysioal activ
ity and happy and harmonious surroundings."

The teachers of our modern schools have advanced 
in keeping with modern educational trends and methods. 
Scholastic requirements have been raised, better profes 
aional training, consideration of experience, health, 
personality and general culture are all factors which 
have entered into making for the betterment of the 
teacher.

The teaching profession has now become an organ
isation which is the greatest of any other such group 
of workers because of the large number of its members.

In America the teaching profession has become one 
of the greatest of human employments. In 1931 there 
are a million teachers and nearly 30 million young 
people.

1 Journal of the National Education Association
Vol. Jan. 1931, p. 2.



CHAPTER XI

COMPARISON OF DEWEY AND FROEBEL.

John Lcwey has liven in a very different period 
of timo from that in which Froebol lived. The nine
teenth and twentieth oencarlea have been remarkable 
eras for the rise and continual progress in the edu
cational field in America. Through its system it 
aims to give every boy and girl the opportunity for 
the best uossiolo education for its schools have 
been founded upon the methods which were steadily im
proved upon during the last half century.

America has not been obliged to deal with the 
problem of different types of education to provide for 
the different classes of people as is the case in 
European Countries and as it was during Froebel'a time 
but it seeks "to train good citizens and at the same 
time furnish freedom for individual development."

America has witnessed a great change in the 
schools during the past twenty-five years in the aim t 
do more tor the individual pupil, not only in colleges 
and secondary schools but for the elementary students, 
also. One important change which has occurred is in 
the improved status of the teacher professionally 
through opportunities for educational advantages and
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organized and prescribed courses of study and teach
ers participation in educational affairs.

Courses in sumner schools, extention work, edu
cational meetings and associations have been aids for 
increasing interest and professional growth in these 
modern days of teaching. Scientific investigations 
in child-study, psychological experiments and study 
have been of great benefit to education in eliminat
ing waste of time and energy in the child's life.

Several noted educators studied school systems 
in cities as to their organization, administration, 
curricula and methods of instruction. It was suggested 
also that colleges and universities might make investi
gations through their educational departments.

These ideas of investigations began about 1890 
but nothing had been done before that time to discuss 
the standards of school buildings and equipment, sup
plying text books, rating teachers and improving and 
standardizing tests which was of greater value to edu
cation than existed before. John Dewey was the first 
to suggest improvements in the aims and purpose of edu
cation by his writings. His work was the beginning of 
a new field of inquiry through his philosophical and 
social ideas of education which influenced most of the 
investigations upon that subject for many years following.^

1 I. L. Kandel. Twenty-five Years of American 
Education, p.p. 32-47.



John Dewey, America's foremost student in the 
educational field had done more than any other edu
cator to make for democracy in our schools by his 
philosophy. His ideas were that the subject matter 
had its useful place in education but that was not 
all. Education is life and not a preparation for 
life. How We Think was one of his first works that 
attracted attention on the subject of thought in the 
educative experience process.-**

In the writings of John Dewey's educational 
works his modern ideas were vary outstanding and de
cidedly prophetic of future methods and schools. He, 
with the former great "predecessors in educational 
theory - Comenius, Rousseau, Pestalozzi, Froebel, Her- 
bart" and the noted American Col. F. W. Parker, G.
Stanley Hall and E. L. Thomdyke "all these have pre
pared a way for a theory and science of education 
adapted to contemporary civilization and the problems 
that are ahead of it."2

The ideals of these two educational reformers,
Froebel and Dewey, were similar each with the noble 
purpose of doing a great work for children by making 
education a pleasurable process from the beginning of 
their young lives and carrying on principles that would 
leave a lasting impression on their future well-being.

1 Ibid. p. 83.
^ Op. cito. p. 147.
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Froebel's religious and moral training for chil
dren was uppermost in his mind while Dewey would have 
moral instruction given them without provision for 
religious teaching in school.

Froebel devoted his life to the teaching of 
younger ohildren through activities suited to their 
age who were from the poorer classes in the villages 
where he established his kindergartens.

He did not use the harsh, disciplinary measures 
in dealing with them, which were prevalent in other 
European schools of this type, but always treated 
them with kindness such as he advised parents to do.

Dewey's educational work was of a much broader 
and different kind for his object was to improve the 
schools as a whole, through the best management, to 
break down old, formal methods of instruction and bring 
about a more interesting and human way of teaching 
children.

Froebel's ideal in the development of the child 
was to help it in its own self-education, to discover 
the order of its mental and moral awakening in which it 
becomes acquainted with its environment and he claimed 
that educational principles should harmonize with the 
natural processes of the child's own evolution and that 
education should be carried on through and by the child 
and not merely for it.
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He recognised the value of the teacher but fear
ed that the domination or restriction over the child 
by the former might prevent self-development, but his 
system did not lessen the need for well trained and 
more cultured teachers.^

Froebel made his school and kindergarten conform, 
as far as possible to an ideal society in order to 
teach the race to live for a greater, truer, purer, 
and more unselfish life in social and national world.

One other ideal of Froebel's teaching was to plan 
a course for the training of women to become teachers, 
for, he said that women and children had been oppress
ed and neglected most of all. He thought that women 
were the natural teachers oi ohildren.

This was the greatest movement toward recogni
zing woman's ability, individuality and responsibility 
since the time of Christ when Froebel founded his 
kindergarten and made women teachers by profession out- 
side the home.**

Character building was the highest aim of Froebel' 
teaching. He upheld the ideals of right, justice and 
duty applied to the general development of the child 
and believed in ennobling family life so that it might 
become the representation, to the child, of a perfect

Jamea L. Hughes, Froebel's Educational Laws for
 ̂all Teachers, p. 1 - 3.
 ̂Ibid. p. 30.
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society or a community where purity, truth and love 
reigned.

Dewey and Froebel possessed the quiet and firm 
determination to carry out their original ideas in 
experimentation in educational reforms. The result 
of Froebel'n life work la the kindergarten schools 
which have reached such a wonderful development, es
pecially in the United States, that would have been 
beyond the fondest hopes of the great teacher.

John Dewey first came before the educational 
public more than thirty years,ago when he taught in 
the School of Education at Chicago. While there he 
showed his determination to conduct an experimental 
elementary school in accordance with his own ideas.
He succeeded in his undertaking and has been interest
ed in the progress of education since that time.

His greatest work is, probably, Democracy and 
Education in which his philosophy of education seems 
to be the development of a better generation of peo
ple. His influence on the schools of America was 
felt in almost all of the schools and he spent two 
years in China lecturing on educational reforms, the 
latter being one of his most important achievements 
in foreign lands.^

1 Will Durant. The Story of Philosophy, p. 566-567.



Dewey is one of America's most famous philoso
phers and has been called the "uncrowned king of our

163

philosophio intelligentsia successor of the late 
William James, whose mantle he unaasumingly wears.^

John Dewey is said to resemble Robert Louis 
Stevenson. He has a long thin neck and face and black, 
twinkling eyes. His voice is calm with neutral tones 
and he speaks with somewhat of a drawl.

He is a man of extraordinary simplicity and sin
cerity and very trustful of human nature, though he 
does not become enthusiastic. He is quiet and candid 
in an interview and gives his visitor complete atten
tion. Although Dewey, appears timid and ill at ease 
during a conversation yet he is not afraid to fight 
for his principles, if necessary, during a contro
versy. He is more at home in his study than on a lec- 

2ture platform.
Recently a bust of Dewey was unveiled and present

ed to the noted educator. It was placed in the read
ing room of Teachers' College, Columbia University and 
the speech was delivered at the unveiling of the bust 
by William H. Kirkpatrick.

He spoke of Dewey not only as a teacher but as 
a leader and friend among them whom they admired for 
his modesty, kindliness and generosity and compared

---------------------- -------- ---------------------------------
p The Catholic World. Mar. 1923. Vol. CXII. p. 212.
^ New Republic. Vol. 60. p. 263.



him to John Locke for his lasting influence and to 
Socrates, Plato and Aristotle for his teachings.

Ha remarked further that there is no teacher, 
school official nor school child but has felt the ef
fects of his teaching in education.^

1 School and Sooiety. Vol. 28. p. 778-779.
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CHAPTER XII.

WHAT JOHN DEWEY READY GOT FROM FROEBEL.

Froebel's Influence upon American education was 
felt first in the elementary schools, the kindergar
ten Included, by such noted educators as John Dcwoy 
and Colonel Francis W. Parker both of whom were es
pecially interested in educational methods which 
meant a new type of school for younger children.

Froebel's idea in regard to their education was 
that it should be a "flowerlike unfolding of the innate 
powers of the child" and this he considered the found
ation of all teaching. He believed that the child was 
the active agent in realizing its own powers and that 
the teacher was a guide and that he should enter into 
the lives of children, not forcing thorn to learn ac
cording to adult standards of education.

He believed in the law of unity and self-activity, 
religious instruction and motor expression or the doing 
of things which the child wants to do. That kind of 
expression came through words, songs, play, games, 
drawing, working with sard, clay and paper. In his 
games for children, a religious atmosphere seemed always 
to be about them as they played.

Dewey, in his experimental school in Chicago at



the University in 1896, accepted Froebel's princi
ples of freedom, self-activity, and social communi
cation aa the laws of growth of children but did not 
believe in his doctrines of religion and science.
He, therefore, accepted the former Froebelian princi
ples but his interpretation of aelf-aotivity was that 
the child should be given the opportunity for investi
gation and to experiment and try out its ideas.^

Dewey made use of Froebel's methods along practi
cal and scientific lines in his experimental school.
He believed that the public schools were the chief 
remedies for the ills of society and tried to intro
duce the moat modern principles in his ideas of school 
management which will Improve social efficiency and 
not for mere knowledge alone.

Education, therefore, based upon Froobelian 
methods involves not only learning but play, construc
tion, use of tools, nature study, expression and ac
tivity. Dewey points out that school should be a place 
where children learn by doing, working together learn
ing to live by living and becoming acquainted with 
social conditions.^

The evidence which has been presented from the 
facts obtainable in regard to toe subject of this thesis,

I. L+ Kandel. Twenty-five Years of American 
,, Education, p. 153-155.
 ̂Elwood P. Cubberly. Public Education in the 
United States, p. 359-360.



What John Dewey Owes to Froebel are as follows:
1. "That the primary business of the 

school is to train in cooperative 
and mutually helpful living."

2. "That the primary root of all edu
cational activity is in the instinc
tive, impulsive attitudes and activi
ties of the child, and not in the pre
sentation and application of external 
material."

3. "That these individual tendencies and 
activities are organized and directed 
through the uses made of them in keep
ing up the cooperative living ... tak
ing advantage of them to reproduce,on 
the child's plane the typical doings 
and occupations of the larger, ma
tured society into which he is final
ly to go forth; and it is through 
production and creative use that 
valuable knowledge is clinched.

From these Froebelian principles, John Dewey 
formulated his educational ideas that the child's 
school-life should consist of freedom and pleasure 
in obtaining knowledge.

That this educational procedure should fit him 
for life outside the schoolroom --- for the future 
and for life in a social group, the community in which 
he will spend the remainder of his life when his school 
associations are over.

He does not owe to Froebel any principles of re
ligious teachings to children, either in the home or 
in vhe schoolroom, for Dewey makes no mention of such

1 Elwood P. Cubberly. History of Education, 
p. 782.



instruction in his works on educational subjects.
Dewey's ideas of modern schoolroom furniture 

and improvement in the qualification of teachers to 
better fit them to be the instructors and leaders of 
the children in our schools were due to his own 
originality and not to Froebel's principles.
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CHAPTER XIII.

SUMMARY OF FINDINGS.

In the discussion of the problem What John Dewey 
Owes to Froebel, there has been an endeavor made to 
compare the lives and the educational preparation of 
these two great reformers and their methods of instruc
tion.

A resume' was made of the progress of education in 
the principal countries of Europe in the century preced
ing and durin* the time in which Froebel lived, in or
der to find out how much he owed to his famous prede
cessors or whether he was the means of instituting a 
sudden or revolutionizing reform in his school methods.

Some facts have been presented concerning Dewey's 
school for the elementary grades at the University of 
Chicago and the value of his educational works and his 
philosophy of education both of which have been the 
means of influencing educational progress in America 
and in foreign countries to a great extent.

The writings of Froebel have been reviewed to 
learn what original ideas he possessed which have been 
handed down to succeeding generations and how many of 
his principles have been adopted by Dewey.

In this research it appears to be a fact that



Dewey's life has been free from the hardships which 
were ever present in Froebel's childhood, youth and 
later life. Religion was a dominating factor through
out Froebel's life and teaching which is not mentioned 
in connection with educational instruction by Dewey 
nor accepted by him as one of Froebel's principles.

Dewey's education has prepared him to be the 
great leader which he has proven himself to be and sue 
cessful as a teacher, also. His purpose in life has 
been to raise the standard of the schools for the bene 
fit of the children who are to become the future mem
bers of society. Dewey and Froebel believed in self
activity as the foundation of the learning process, 
that education must be made pleasurable and fit them 
for life in the future.

Froebel's education was that of the average poor 
child in a village school in Germany during his youth 
but he had the advantages of attending some famous 
German universities in his young manhood but was not 
prepared for leadership in education as was Dewey.

Froebel's great work was in the founding of the 
Kindergarten, a school where little children were 
taught to love and enjoy nature, receive religious in
struction and be free in their games and lessons to 
express themselves naturally.



Education in Germany, Switzerland, France and 
England had been making steady progress in Froebel's 
time in elementary and secondary schools but primary 
schools for poor children had not been well establish
ed through lack of poorly prepared teachers and build
ings in which to conduct the schools. Froebel's con
tribution then in education was to bring about better 
treatment and teaching for young children and an im
provement in the environment for schools.

Dewey's school in Chicago was one in which chil
dren of from five to thirteen years of age were per
mitted freedom to move about, to obtain knowledge of 
subject matter in more original ways and to acquire 
education in a pleasurable manner and all this was 
accomplished without the discipline and formal in
struction of previous years to which he was opposed. 
His principle of education is that the schools should 
teach children to live their lives at their best.

In conclusion it may be said that the world owes 
a debt of inestimable value to these two great educa
tors Friedrich Froebel and John Dewey and their in
fluence doubtless will be felt for centuries to come.
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October 21, 1929. Editorial. Unchallenged place 
which John Dewey holds at seventy.
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