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CHAPTER I

INTRCDUCTICN

NO less dramatist than William Shakespeare em
ployed the buffoon, the id io t  to add zest or ribaldry 
fo r  a certain group of his audience, or fo r  the advance
ment of other technical schemes in his masterpieces.^ 

Throughout litera tu re , the id io t , the feeble-minded has 
been characterized usually as an ob ject of derision or 
magnified to the proportions of a horrible monster.
From the succession of fo o lish  court je s te r s , feigned 
or otherwise, of France and Britain down through the 
centuries to the present-day rural bumpkin, there is  a 
universal recognition of the existence of human beings 
of various conspicuous degrees of in ferior mental power. 
Many communities and nations have pondered upon and 
dealt with, in divers ways, this problem of their fe e b le 
minded citizen s whether of Falstaffian  stature or of the 
Gael's "God's L it t le  White F ools ."

in several f ie ld s  of endeavor, such as re lig ion , 
medicine, sociology , industry, p o l i t ic s ,  and education, 
many valiant attempts have been made to deal with, more 
and more e ffe c t iv e ly , this grave situation of the

^Hamlet, v, i .
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mentally retarded, one of the ea rlie st  recorded attempts
of comparatively modern times in the f ie ld  of education

2  3was made in 1800 by Doctor itard , medical d irector of 
the National institu te  o f the Deaf and Dumb in Paris.
This French educator tr ied  for five  years to educate an 
eleven-year-old feeble-minded youth whom he had found in 
the forests of Avignon, wandering in the fashion of the 
heroes, Romulus and Remus of epic renown. Although itard 
became discouraged and considered h is w ild boy project a 
fa ilu re , he nevertheless recorded fa ith fu lly  his methods 
and the responses of the feeble-minded youth. Nor did 
the French Academy of science regard Doctor ita rd 's  ex
periment in such dismal terms, but pointed out the slow, 
patient but actual advancement the Avignon youth had 
made; and The Academy awarded high praise to  Doctor itard  
fo r  his contributions to the science of education.

Then, in 1837, Edward seguin,^ & pupil of ita rd 's , 
was so impressed by h is master's patient labors with the 
mentally retarded that he accepted the challenge inspired 
by his famous teacher and began to work earnestly for the

^A. O. Heck, Education of Exceptional children, 
pp. 344-45. New York: McGraw-Hill CO., 1940.

f a l t e r  g.  Monroe, "Mentally D eficient ch ildren ," 
Encyclopedia of Educational Research, p. 81. Chicago:
The Macmillan c o . " . ' l 9 4 0 .

^Heck, op. c i t . ,  p. 345
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education of the feeble-minded, consequently, seguin 
opened a private school in parts where he studied and 
educated his selected pupils, and carefu lly  recorded his 
experiments. Through his writings on the problem of the 
mentally retarded, seguin received considerable fame, 
and with the publication of a book in 1846, his renown 
spread to his European neighbors and to the united states. 
About thirty years later seguin established private 
schools fo r  the mentally d e fic ien t in New york City, and 
in orange, New jersey .

While this work of ita r d 's , seguin's and others 
progressed in Europe, a t the same time in the united 
States there was some attention given to the mentally de
f ic ie n t  at in stitu tes for the Deaf and Blind, esp ecia lly  
at Hartford, Connecticut, several attempts in Massachu
setts and New York to secure state assistance for the 
feeble-minded fa ile d  but private schools were established 
ch iefly  by funds of philanthropists, in 1848, Samuel u. 
Eowe.S superintendent of the Massachusetts state in s t i 
tute for the Blind, opened a section of the school for 

the feeble-minded, under Howe's d irection  the few rooms 
devoted to children classed as id io ts  expanded and in 
1851 the improvised section of the state in stitu te

^Mgamuel G. Howe," Encyclopedia Britannica,
Vol. XIII, p. 857.
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became an independent unit.

A few short months before Howe's in it ia l  rooms
fo r  the feeble-minded, and almost simultaneous with the
discovery of gold at su tter 's  m ill in Sacramento va lley ,

6a young man, H. B. Wilbur, opened a private school fo r  
the feeble-minded in Barre, Massachusetts. W ilbur's in
stitu te  had the d istin ction  of the f i r s t  school of it s  
type to be opened in the united States. Howe and Wilbur, 
aided by Horace Mann, in the leg is la tiv e  f ie ld  secured 
state oharters and financia l assistance for  the promo
tion of in stitu tes for the mentally d e fic ie n t .

Horace Mann (1796-1859)? has had considerable in
fluence on American public school education. As secre
tary of the Massachusetts Board of Education, ha v is ited  
annually a l l  the d is tr ic ts  of h is state and wrote a se
r ie s  of Annual Reports, which supplemented by his semi
monthly publication, The Massachusetts common school jou r
n a l, equipped him to promulgate h is  ideas o f education. 
Mann's v is it  to Europe in 1842 in the in terests of edu
cation haB had an in filtra t io n  in to  public school methods 
and litera tu re , while in Europe, Mann v isited  France, 
Switzerland, Germany and England. His was a general,

Sgeck, pp. p i t . ,  p. 345.

?p. F. Graves, Students History of Education.
New York- The Macmillan c o .,  1915.
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all-embracing interest in education, not ju st in the 
phase of the education of the mentally retarded as was 
Seguin's, Howe's, or w iltu r 'a . But i t  was the stimulus 
that Mann gave to better teacher training, to objective 
testing, improved supervision, state financial a ss is t
ance and the establishing of leg is la tiv e  precedents, 
that ind irectly  benefited the education of the mentally 
deficien t at that time. Mann was highly impressed with 
the systems of Europe, which were then reacting to 
p esta lozz i's  reforms that advocated the combination of 
manual or industrial training with in te llectu a l educa
tion . i t  was this manual or industrial phase of pesta
lo z z i 's  principles that Mann sought to incorporate into 
the teaching of the feeble-minded as the ch ie f part of 
their education, rather than ju st  a part of i t ,  as was 
prescribed for the general public school education. 
Schools fo r  the mentally deficien t from their in stitu 
tion down to the present day have more or less adhered 
to  this plan of teaching manual training, agriculture, 
and industry and a llied  f ie ld s  as the ch ief school sub
je c ts  for their pupils.

The cause of education for the feeble-minded was 
not fought alone by educators. During this same period, 
both in the united States and Europe, there were prison 
reforms, new investigations and leg is la tion  concerning



6

crim inality and the care of the insane in the general 
revolution relative to  these soc io log ica l problems and

Q
others, as so fo rce fu lly  recorded by Dorothea Dix and 
other authors and reformers.

But these new considerations, this new light in 
aiding id en tifica tion , increased the resp on sib ility  of 
educators to provide for their new population trans
ferred from the p its  of prisons or the a ttics  of their 
ashamed relatives to a category of semi-classroom con
sideration. These repercussions of a soc io log ica l nature, 
supplemented by new discoveries, new applications of psy
chology, advances in medicine, the demands of industry 
and. national expansion from 1870 until 1900, were re 
echoed in the passage of compulsory school attendance of 
youths. And with th is leg is la tion  automatically arose 
the problem for the state of educating the feeble-minded 
who heretofore had been either in private schools or gen
erally excluded from public schools by request or by the 
force  of the situation .

The educational forces of many large c it ie s  were 
utterly bedeviled by the chaotic decline of general scho
la s t ic  competence and the staggering non-disciplined con
dition  of some of the d is tr ic ts  of their systems, so the

^Tiffany, The Life of Dorothea p ix . New xork: 
Longmans, Green and Co., 192&.
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segregation of the academic m isfits  to special classes 
or schools became the solution in many public schools, 
in 1896, providence, Rhode island, established special 
rooms fo r  the feeble-minded and soon the process was re
peated by Springfield and Boston, Massachusetts, in 1898; 
by Chicago, I l l in o is ,  in 1900; by New York, New York, in 
1902; by s t . Louis, Missouri, in 1908; by Los Angeles, 
California, in 1917; and so on in many c i t ie s  of our na
t io n .9

besides the united states. Ontario, Canada, has developed 
an interesting and d ign ified  method by which the feeb le 
minded are prepared for the pursuance of careers in in

Switzerland, Ita ly , and France a ll  faced fo r  the half cen
tury before world. War I the same educational d if f ic u lty  of 
training, educating and providing for their mentally de
fic ie n t  youthful population. However, in 1905, in Paris, 
because of the increasing gravity of the situation , the 
French Minister of public in stru ction ^  commissioned a

lOAlice L iljgren , oral report given to specia l 
Teachers of the Omaha public Schools, October 1947.

^William A. K elly , Educational psychology, 
pp. 384-86. Milwaukee: Bruce pub. c o . ,  1935.

p a ra lle l conditions existed m  other countries

dustry, labor and agriculture.10 England, Germany,
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group of psychologists, physicians and educators to in
vestigate and establish recommendations, generally fo r  
the problems of education and particu larly  fo r  the plight 
of the mentally retarded. From this commission, because 
of careful research and jud icious pursuit of the case, 
came a mass of previously applied and practica l data 
from many lands, and a t least one new idea, the biggest 
psychological and education boon device of many of year, 
the simon-Binat Mental Scale. H istories of education 
w ill attest that the two commissioners were not the 
f i r s t   ̂ to  devise mental tests , but tneir scholarly, 
log ica l development and application of the in te lligen ce  
test or the so -ca lled  mental scale was d e fin ite ly  a su
perior instrument to those previously invented or de
veloped. The psychologist A lfred Binet, then d irector 
of the Laboratory of physiological psychology at the 
Sorbonna, and his friend , Thomas Simon, pnyaician and 
collaborator, published the Simon-Binet Mental Scale in 
1905 as a resu lt of the commission. The two men revised 
the scale in 1908 and again in 1911. The la tter  revision 
is  the basis of the present-day Stanford Revision of 
Binet. The Binet-simon devices supersede any previous

12yames ca tte l of Columbia University used mental 
tests as early as 1890. "Mental Tests and Measurements," 
Mind, XV (1890), 370-80.
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attempt to s c ie n t if ic a lly  rate the i l lu s iv e , sp iritu a l 
substance of in telligence in concrete manifestations.
The growth and history of the in te lligen ce  Test Movement 
is  an interesting one in the annals of education and i t s  
sp ec ific  use m the handling of the problem of selection  
and id en tifica tion  o f the mentally retarded has deep and 
sign ifican t importance. Burt in England, stern in Ger
many, yerkes, Kuhlmann, Terman, Otis and a host of others 
from Maine to California in the united states have made 
multitudinous contributions to the mental testing and 
measurement movement in the educational f ie ld  from 
B inet's scale of 1905-1908 to the present day.

in respect to early application of the mental 

scale to the mentally retarded m the united States, the 
psychologist Henry Goddard^ was probably one of the f  
f i r s t  to use i t  when, m  1911, i t  was applied to the pu

p ils  of The Training school, a private in stitu tion  at 
Vineland, New jersey . Goddard's and Vineland's in flu 
ence has pervaded immeasurably a host of procedures re la 
tive  to the educational solution of the nation 's schools, 
both public and private, for the care and training of the 
mentally d e fic ien t.

Further impetus of a nation-wide scope for

13Kelly, op. c i t . ,  p. 385.
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appropriate measures in regard to the mentally handi
capped was stimulated by The white House conference in 
1931.*^ Humane and d ign ified  reorganization, s c ie n t if ic  
and judicious establishment of a truly high professional 
attainment in the d i f f ic u lt  task of educating the men
ta lly  retarded, is  one defin ite  result that the confer

ence can ju stly  be proud o f ,  as well as i t s  influence m 
the arousing the nation to it s  respon sib ility , and an 
improved attitude toward the mentally retarded.

l^White House conference, "special Education i i i  
—Mentally Handicapped," pp. 439-42, 477-78. New York; 
The century c o . ,  1931.



CHAPTER I I

RELATED LITERATURE 

part i

H istorica l and Educational 
To label in terest in the education of the men

ta lly  retarded aa ju st a fad, or the temporary expres
sion of a coterie  of educational extremists as their 
pet subject, can be refuted by the wide variety of l i t 
erature on the topic published in many d ifferen t types 
and sources of journals, pamphlets and bulletins. The 
review of a few a rtic le s  appearing in recent literature 
constitutes the content of this chapter.

A S ta tis tica l Report
in 1928, a purely s ta t is t ica l report of a nation

wide scope investigating the growth of the establishment 
of educational institutions where school classes were 
maintained for the subnormal and feeble-minded children 
was published by P h illip s .^  The report covers a period 
of thirteen years from 1914 and including 1927. For any

*̂Frank M. P h illip s , schools and Classes for 
Feeble-minded children, united states Bureau of Educa
tion , Bulletin No. 5. Washington: Government printing 
O ffice , 1928.

11
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year that an institu te  did not report, the figures for 
1922 were used. During this thirteen-year period the 
number of students increased 78 per cent, about equally 
fo r  both sexes. The report covers the f ie ld  of 51 state 

institu tion s, 138 c ity  school systems, and 50 private 
organizations.

As can be expected among the city  schools re 
porting, the northern c it ie s  of large population had the 
largest enrollment. New York City, at the top, had in 
its  peak year 6,641 pupils, taught by 351 instructors; 
Chicago had enrolled 2,570 pupils and employed 134 in 
structors; Boston had 2,000 students taught by 121 teach
ers; and Detroit employed a sta ff of 100 teachers fo r  
1,970 students.

The 30 private in stitu tion s were scattered over 
the nation, but the northeastern section had numerous 
small in stitu tion s. The states of Michigan, Wisconsin, 
Minnesota, and Texas favored large private institu tions 
of this type, perhaps the most famous private institu te 
fo r  the sub-normal ch ild  is  The Training school at vine- 
land, New jersey . Here the number of children enrolled 
was 607, but 122 of these were not in school classes.
For this in stitu tion , there were 5 male and 12 female 
instructors, and 120 assistants. The plant was valued 
at $688,000 and equipment at $132,000. But The seguin
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private school, the same one established by the noted 
Frenchman, Edward seguin at orange, New jersey , more 
than seventy years ago, has purposely kept its  en ro ll
ment low. i t  has 25 students (7 boys and 18 g ir ls ) 
with 11 women instructors and 9 assistants. The plant 
is  valued at $61,690 and the equipment at $15,546.

Several states fa ile d  to send in reports on 
classes fo r  sub-normal or feeble-minded children, some 
states reported two or three state supported in stitu tes . 
The tota l number of institu tes fo r  states was 51. The 
range of state enrollment and instructors varied from 
very meager to reasonably equipped in stitu tion s. For 
example, Nebraska, which was not the lowest of the sur
vey, reported that i t s  Beatrice in stitu te  employed 7 
women instructors and 19 assistants fo r  over 800 ch il
dren; while the neighboring state of iowa for  their 

Glenwood in stitu tion  reported 28 instructors and 94 
assistants for 1,769 students; 500 of these, however, 
were not in classes. The plant was valued at $1,333,910, 
and no estimate of equipment was made known.

City school system Report

As an example of a city  school system's method 
of educating it s  sub-normal children, the Cleveland,
Ohio, public schools is  a noteworthy example, in the
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report of the assistant superintendent's report for  spe
c ia l education for  Cleveland public schools by Fintz,^ 
very defin ite  regulations and procedures are prescribed. 
It  has an expressed aim, regulations fo r  admittance de

pendant upon psychological service including stanford- 
Binet and standardized tests m Reading and Arithmetic. 
Appropriate centers are scattered throughout the e le 
mentary d is tr ic t s . Maximum enrollment per class is  25. 
There is  a promotion system from class to class; s t r ic t  
records of scholarship are kept and report cards are i s 
sued four times yearly, permanent records are f i le d . 
Carfare is provided for  transportation by the Board of 
Education to students residing more than one and a half 
miles from the appointed center, socia l and guidance 
services are maintained and work permits are issued upon 
request, but after investigation by a v is itin g  teacher. 
Supplies and materials are issued upon requisition  of 
the teacher through the building principal, and charged 
to  the special School Budget.

Teaching aids are sp ecific  and valuable. There 
is  a tentative course of study for special schools with 

requirements for promotion; visual aids; regular radio

2john E. Fintz, "Division of special Education." 
Report to Board of Education of Cleveland public Schools, 
1947.
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lessons of selected  s u ita b ility ; Arithmetic L eaflet for 
centers and Lesson Units; specially  prepared bibliography. 
Supervisors pay weekly v is its  and aid in lesson planning, 
e tc . A 45-minute lunch and recreation period is super
vised by the teacher and classes are dismissed at 2:00 

P.H.
At the age of sixteen, students, i f  capable, may 

transfer to either the Thomas A. Edison occupational 
School fo r  Boys—junior d iv ision , or the Longwood Occu
pational school for G ir ls --ju n ior  d iv ision , for more ad
vanced work of junior high type of shop or cra ft  lessons.

Workshop conference Report
Following the present-day trend in the educa

tional world, a workshop type of conference on curricu
lum fo r  the mentally retarded under the leadership of 
Ingram^ was held during the summer of 1947 at the I l l i 
nois state Normal un iversity , seventeen outstanding 
teachers or directors of education for the mentally re
tarded participated in th is conference. Demonstrations, 

exhibitions, materials, pamphlets, devices and experi
ments were studied and analyzed by this group of educa
tors. The conference published i t s  fin a l agreement of

^Christine p . Ingram, "Conference on curriculum 
planning for the Mentally Retarded," by the I l l in o is  
State Normal university , Normal, I l l in o is ,  1947.
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what is  curriculum for th is special f ie ld  of education. 
They stated their ob jectives and their philosophy and 
the recognition of the psychological im plications m  the 
accepted curriculum fo r  the mentally retarded. They sub

mitted Units or centers of in terests, as guides in deter
mining the s izes , numbers, ages and sexes fo r  establish 

ing classes. The conference further offered a recom
mended reference text l i s t  on the teaching of various 
subjects particularly Reading, science, A ircra ft, Audio
visual aids, s k ills  and Crafts, and Occupational Train
ing. Also a detailed l i s t  of graded material suitable 
fo r  Library Reading was offered .

A United states Government Report

For a general over-a ll explanation of the problem
of the mentally retarded, the United states O ffice of

4Education has developed a pamphlet by Martens, which 
very concretely and in a feasib le way treats of the edu
cational problem of the mentally retarded ch ild . Based 
on the white House Conferences data, Martens approaches

^Elise H. Martens, Teachers' problems with Ex
ceptional children; i l l  Mentally Retarded children.
United states O ffice of Education, pamphlet 49. Wash
ington; Government printing O ffice , 1934.

3yhite House conference, "special Education;
The Handicapped and the G ifted ." New York; The century 
Co., 1931.



the problem from a teacher's point of view and gives 
sp ecific  suggestions fo r  correction  or treatment. Mar

tens points out that for the average teacher with the 
usual classroom load of 30 to  40 pupils, some of these 
children are really d ifferen t and present a problem.
Some few are physically handicapped by a hearing lo ss , 
defective speech, partia l sight, perhaps crippled; 
a lso some few are mentally retarded or are too large 
or too old for their grade and fa ilin g . Also there are 
those pupils who are maladjusted. Often a ch ild , men
ta lly  retarded, is  suffering from a physical d eb ility  
and emotional in sta b ility  in the usual classroom situa
tion . Thus almost every teacher faces a problem of how 
to aid these special pupils.

The resourceful teacher rea lizes that he needs 
help from principals, supervisors, additional training 
and s k il l  in dealing with exceptional children and pro
ceeds to procure that assistance fo r  himself and fo r  his 

pupils.
prim arily, the problem of the mentally retarded 

must be viewed from the point that constructive aid fo r  
these pupils w il l  circumvent the destructive forces in 
attitudes and actions particu larly  for the special pu
p il and perhaps for the whole classroom.

The White House conference reports that 2 per

17
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cent or 450,000 children of school age are mentally de
f ic ie n t  to such a degree as to need aid. in terms of 
In telligence quotients, 5 of every 100 pupils have an 
I.Q . between 75 to 80, and 2 of every 100 pupils are be
low 73 I.Q . Thus the teacher is  confronted with iden
tify ing  special pupils. This can be done by the use of 
standardized tests, by the application of the age-grade 
norm charts, with consideration of other factors in
volved, as previous periods of poor health, transients, 
e tc . i f  the ordinary teacher cannot solve the problem 
in the normal classroom, c l in ic a l  service should be ob
tained.

Upon id en tifica tion  of the mentally retarded, 
society  has a right to know i f  the subject is educable; 
w ill he be wholly or partia lly  dependent upon society  
or is he a potential criminal; or can he become a good 
citizen? Martens^ reminds us that learning is not ju st 
book learning, where i t  is conceded that the mentally 
retarded are truly d e fic ie n t , but also learning can be 
soc ia l, manual, musical, e t c . ,  and in these and perhaps 
in other fie ld s  the higher group of mentally retarded 
can be educated so that many do not become dependent 
upon society but can contribute to  the common good. The

^Martens, op. c i t . ,  p. 7.
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chances of potential crim inality can be considerably 
lessened by suitable education, by proper mental hy
giene, vocational guidance, socia l adjustment and 
sp iritual assistance.

The f i r s t  objective of special education fo r  the 
mental handicapped is  the establishment of "present hap
piness" by allowing the student to do "what he can do," 
and what he thinks "he would like to do," within reason
able bounds. The special teacher by an interested a t t i 
tude, and patient s k il l  can lead most pupils to situa
tions of daily success and the sense at belonging to the 
group by the application of suitable a ct iv it ie s  m ad

vancing physical f itn ess , cleanliness and enhanced per
sonal appearance, by socia l and moral attitudes and 
habits through the medium of games, s to r ies , sports, ac
t iv it ie s  in industrial and practical s k ills , in the 
f ie ld  of art, music, dancing and dramatics, fo r  those 
so talented. The second objective is to establish  e f 
fe ctiv e  vocational guidance contacts, and the third ob
je c t iv e  is  to ta ctfu lly  aid the parent in understanding 
the ch ild 's  problems.

in conclusion, Martens gives a l i s t  of materials 
and suggestions and their use in many projects for the 
mentally handicapped; a l i s t  of outside of school agen
cies and assistance bureaus; a bibliography for
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classroom a c t iv it ie s  and a suggested Reading L ist fo r  
teachers.

Part 11

industrial Reports

Employment of Mentally D eficient 
Boys and G irls

As to what happens to the pupils a fter leaving 

special rooms and their retreat into the work-a-day 
world has been somewhat of a speculative nature. But 
Channing gives a report on the follow -up of 1,172 boys 
and g ir ls  who le ft  specia l rooms during a three-year 
period, 1916-1919; the c i t ie s  represented were Newark,
New Jersey; Rochester, New York; D etroit, Michigan; 
Cincinnati, Ohio; Los Angeles, San Francisco, and Oak

land, C alifornia. Of these 1,172 cases over a four- 
year follow-up period, 949 were employed e ith er part 
time or stead ily . The remaining numbers were either 
referred to other schools for more advanced training, 
committed to feeble-minded in stitu tion s, or simply 
stayed at home. Nor were they employed during this 

four-y6ar study.

?Alice channing, Employment of Mentally D eficient 
Boys and G ir ls , united spates Department of'Labor, 
Children's"Bureau, publication  210. Washington; Govern
ment printing o f f i c e ,  1932.
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The instruction given a ll  pupils was somewhat 
sim ilar, in academic studies the ch ief subjects were 
Reading, spelling , arithm etic, penmanship, and English. 
Handcraft included ch ie fly  beadwork, clay modeling, 
basketry, woodwork, sewing, cooking, weaving and brush 
making, in some lo c a lit ie s  more advanced woodwork, 
printing, cobbling, metal work, and automobile repair 
work were offered.

* Of this group 603 were boys and 346 were g ir ls ,  
ranging in ages 11 to 17, during the training period. 
Seventy-five per cent were native born whites and 6 per 
cent were colored, and the remaining percentage were 
either foreign born or th eir fathers were foreign born. 
Also th ree-fifth s of the foreign bom were Ita lia n s, 
po les , Germans or Austrians in nationality .

The economic status of the homes of these pu
p ils  of this study included the gamut of descriptions. 
The fathers of th ree -fifth s  of the students were en
gaged, mostly steadily , in manufacturing and industrial 
job s ; one fourth of the mothers of these students were 
gain fully  employed, in D etroit, 18 per cent of the 
mothers were employed, and the c ity  to report the high
est employment of mothers of specia l room students in 
this study was Rochester, New York, with 39 per cent.
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These special room students seemed to have the 
usual count of physical stamina, ae 85 per cent had no 
prominent physical defects. The remaining per cent in
cluded 6 per cent crippled, and the others suffering from 
auditory or visual handicaps, ch ie fly . Also 77 per cent 
of the group ranged between 50 to 70 in in telligen ce 
quotient. The delinquency record included 20 per cent 
of the boys and 6 per cent of the g ir ls .

The ages of this group upon entrance to working 
l i f e  was 14 to  16, and some few cases before. The ch ie f 
exception was for g ir ls  in Oakland, C alifornia, where 
the age of 18 years was required before issuance of 
work permits, except in domestic service.

The continuity of employment has itE re fle c t iv e  
sign ifican ce. More than 50 per cent of the group re 
tained their f i r s t  jobs less  than s ix  months, and a l
most a l l  of them changed positions before the f i r s t  
twelve months of employment. Less than 4 per cent had 
steady work or retained the same jo t  for the four years 
of this follow-up study. Boston presented the excep
tional note in the shoe manufacturing industry in which 
"s lig h tly " subnormal g ir ls  were retained in the same 
jobs or similar jobs for a two-year period and super
seded. normal g ir ls  in like jo ts  for  time length of re
tention of work.
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For a l l ,  the reasons given fo r  leaving their 
jo t s  were that they were seeking tetter jo ts  or tetter 

working conditions, contemplated marriage was given 
by the g ir ls , a lso  as reasons for leaving their jo t s .  
Employers gave the ch ie f reasons fo r  dismissals as un
favorable personality tra its  (which was on a par with 
normal employees) and in fer ior  workmanship. Also the 
quality of handiwork for this group was designated by 
emplQyers as 58 per cent good, 34 per cent fa ir , and 
8 per cent poor.

The kinds of occupations fo r  these persons were 
somewhat lim ited, however. Agriculture was the choice 
of 24 per cent, and 63 per cent were employed as la
borers, and the remaining 13 per cent became appren
tices  for sem i-skilled jo t s ,  in one c ity , perhaps rep
resentative, the kind of jo t s  held by it s  special room 
studente of this report were: button factory , 5; c lo th 
ing manufacturing, 10; e le c tr ic  supplies, 8; food in
dustry, 19; lumber and furniture business industry, 31; 
metal work and automobile repair, 105; paper box fa c 
tory, 5; shoe manufacturing, 18; a ll  others including 
teamsters, truck drivers, errand boys and g ir ls , stock 
room helpers or news vendors, 43; For g ir ls  from the 
specia l rooms, 6 per cent were employed in sales work;
6 per cent in c le r ica l work; and the remaining per cent



in domestic or personal services or a llied  work of a. 
domestic nature.
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Part i n  

Medical Reports

E ffects of Glutamic Acid on Mentality
The use of drugs to  change the temporary be

havior of persons was well known and recognized long be
fore the days of the old wives ta les . Modern use of 
drugs in their therapeutic application ranges from the 
deepest anesthesia to the almost universal and frequent 
stimulance of a cup o f c o f fe e . S cien tists of this mod
ern age are a lert to any factor that manifests even mi
nute advance in the well-being of humanity from the 
fr a i le s t  impulse of a deep-set neuron to the most v io 
lent overt a ct.

Among these sc ie n tis ts  is  one, Zimmerman,  ̂ and 
his associates, who observed the improved time and ac
curacy of scores of white rats in running a simple maze 
when the drug glutamic acid was included in the d ie t of 
these ra ts . Zimmerman was fam iliar with the apparent

^Frederick j .  Zimmerman, "E ffect of Glutamic 
Acid on Mental Functioning in children and Adolescents," 
Archives of Neurology and psychiatry, LVI (November,
Tg4^-,*Tg9-*5a'6".------------------------------------
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success of glutamic acid used by price^ in the treatment 
of epilepsy, so Zimmerman began his experiments on hu
mans with the intention of ascertaining, i f  any, the e f 
fe cts  of glutamic a c id  on the improved functioning of 
mentality.

in Zimmerman's experiment conducted for six  
months, nine children of both sexes, ranging in age from 
5 to 17 years, were used. Four of this group were suf
fering from p etit  mal and one from grand mal. The other 
four were non-convulsive patients. seven of the nine 
were mentally retarded according to the test given at 
the beginning of the experiment. Glutamic acid was in 
cluded in the d ie t of these persons. Dosage was in 

creased daily until increased motor a ctiv ity  resulted.
The dosage varied fo r  d ifferen t persons from 6 to 24 

grams daily , but the average dose was 12 grams per d a y . 

The point of tolerance in each case was en tirely  indi
vidual.

At the end of the six-month period mental re 
tests were given. The highest points increase was f i f 
teen and the lowest increase was fiv e  on the Stanford- 
Binet. The periodic mental tests following the s ix

9 j .  C . p rice , et a l, "D-Glutamic Acid Hydrochlo
ride in Treatment of peTi V ital and psychomotor seizures," 
journal of the American Medical A ssociation , C X X II 
l^uguFbl"r9'41i) *;i'i53^5'6*.-----------------------------------

** t



months' experiment revealed that the time lim it without 
glutamic acid for the continued raised mental improve
ment before reversion to pre-experiment status was 
eleven months for the lowest and five  years for the high
e s t . in the Arthur^O performance tests motor performance 
and personality improvement were more marked than gam in 
mental functioning. Zimmerman comments that the e f fe c t  
of bromide and phénobarbital in epilepsy had about this 
same.results in motor performance and personality im
provement as glutamic acid , cut the former had l i t t l e  
change in mental functioning proper. Further comment 
reveals that glutamic acid  has a peculiar relation to 
cerebral metabolism and has a striking chemical reac
tion when poured d irectly  on s lices  of cerebral tissue. 
Nachmansohn^^ states that glutamic a c id  releases certain 
chemicals connected with e le c tr ic  changes during nerve 

a ct iv ity . The rate and precise mechanism of glutamic 
acid on nerve activ ity  is  s t i l l  m experimentation.

Zimmerman and his associates are cooperating with 
several groups of research workers in the use, to a fur
ther degree, o f glutamic a c id  in i t s  application to the

lOg, A. Arthur, A Point scale of performance 
Te s ts . New York: The commonwealth Fundi 15551

11-D. Nachmansohn, et a l, "E ffect of Glutamic Acid 
on the Formation of A cetylcholine." journal of B iolog ica l 
Chemistry, CL (1945), 485-86.



improved functioning of the mentally retarded, and 
other fie ld s  of medicine.

part iv

Recent Experiment Reports 

Bernadine G. Schmidt
lpThe name of Bernadine Schmidt i s  included in 

the litany of many a parent of mentally retarded c h il 

dren in the c ity  of Chicago. But most educators condemn 
her publications as the greatest educational hoax of the 
decade. Nevertheless, schmidt has unselfish ly  devoted 
most of her teaching years to the advancement of the men
ta lly  retarded. Her experiments and successes became 
somewhat sensational and she was considered, fo r  a time 
at lea st, as the outstanding leader and teacher in the 
f ie ld  of the mentally retarded. After a score or more 
o f years in the Chicago schools, schmidt became Director 
of Special Education of Indiana state Teachers' college 
at Terre Haute, she is  at present professor of Educa
tion at the university of M ississippi.

in early 1947, there appeared an interesting

27

^ E d ith K . Hall, "Bernadine Schmidt." An oral 
report given for the specia l Teachers of Bancroft and 
Comenius schools, Omaha, Nebraska, October, 1946.
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a rtic le  in The Reader's D igest, wherein an apt jou r

n a lis t extolled  the manner m which Schmidt improved
the mentality of many of her feeble-minded students.

14Some time la ter, stern used the schmidt experiments 
as a basis for an a r t ic le , "Feeblemindedness can Be 
Cured," which appeared in a popular magazine.

Then in December 1947 schmidt^ published the 
monograph which caused much furore in an education jour
nal of repute and was re-echoed in the educational world. 
The argument of the monograph explains an experiment 
which was begun in the Chicago schools in 1935, where an 
investigation  was made by schmidt to determine the nature 
and degree of favorable changes of properly designated 
feeble-minded children, under a controlled  educational 
training regimen; and i f  changes do occur due to spe
c ia l education, do these favorable changes continue to 
be present a fter  leaving school. The training period 
was of three years duration, and the follow -up check was 
made five  years a fter the special students le f t  training

^^Biake Clark, "They Are Feeble-minded. No 
Longer," Reader's D igest, April 1947.

^Edith M. Stern, "Feeblemindedness Can Be 
Cured," woman's Home companion, September 1947.

^^Bernadine G. schmidt, "Changes in Behavior in 
Children Originally Feebleminded," journal of Exceptional 
Children, December 1947. YpsilantiV Michigan.

13



school. The psychology Department of Northwestern uni

versity assisted in the testing, and the s ta t is t ica l com
putations and analyses were made by the central Service 
Bureau of the university of indiana.

The results of the experiments were gratify in g , 
and the degree of adjustment and approach toward normal 
fo r  the experiment group under the especia lly  planned 
program were so overwhelmingly favorable that the method 
a la.Schmidt seems almost like magic. The few cases 
that produced l i t t l e  or no changes were less than 35 per 
cent of the group. The remaining percentage made many 
favorable changes, one case alone advanced 22 points 
in in telligence Quotient. Many cases made socia l and 
work-a-day adjustments of prodigious proportions. The 
Schmidt experiment has made su ffic ie n t impression that 
the two c it ie s  of Baltimore and Terre Haute have begun 
duplicate programs as continued research in this same 
study, according to the monograph.

Arthur s. Hill

Seemingly an a rebuttal to the Schmidt a r t ic le , 
and a subtle implication of im partiality, there appeared 
in April 1948 in the same jo u r n a l ,a n o t h e r  a rtic le  as

ISArthur s. H ill, "Does special Education Result 
in improved in te lligen ce?" journal of Exceptional chil
dren, April 1948.
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a refutation of the Schmidt experiment by H ill .

The H ill discussion explains that the iden tica l 
situations, case by case, were selected in his Des noines, 
Iowa, experiment. The same conditions, the same type of 
superior teaching methods, the same equipment and pre
liminary testing were duplicated as explained m the 
Schmidt experiment. Furthermore, H ill publishes the 
tables of the tests resu lts in respect to many s ta t is 
t ica l viewpoints, and he concludes that the computations, 
testing and analyses of the schmidt case were fau lty .
The H ill experiment further found that i .Q . 's  for 72 per 
cent of the cases remained s ta t ic *  A few cases showed a 
lo ss  and the highest gain was 7 points and that was for 
only one student.

H ill inferred that schmidt is mistaken in her 
mathematical calculations and that only she could obtain 
such resu lts by her own unduplicable superior teaching 
which to date she has not patented.

Samuel A . Kirk
H il l 's  disagreement with schmidt is  ch ie fly  on 

the m iscalculation and improper implications and sta

t is t ic a l  analysis. But another author, K ir k ,^  refutes

-^Samuel A. Kirk, "Ah Evaluation of the study of 
Bernadine G. schmidt Entitled 'Changes in Behavior of
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v io len tly  the Schmidt story as a hoax. The Kirk a r t ic le  
was published in 1948 and i t  states that the author him
se lf and his s ta ff made an investigation of the schmidt 
experiment. Kirk was given permission and use of a l l  

c l in ica l materials, school records, reg isters , informa
tion cards and a ll  f i le d  materials by the o f f ic ia ls  of 
the Chicago schools, in the best in terests of the Chi
cago schools in particu lar, and educational research in 
geneyal, an expose of the schmidt over-enthusiastic and 
no doubt well intended but nonetheless vicious experi
ment was made. Kirk exposed the schmidt study step by 
step, a l l  the time mindful of true professional ethics 
and established legal considerations.

in his introduction Kirk gives a resume of 
Schmidt's a r t ic le ; i . e . ,  in an eight year study, 3 in 
training and 5 in post school situations, the follow ing 

fa c ts  were stated;
1. That 254 children of the schmidt study were 

tested by the Chicago Bureau of child study.
2. in it ia l  tests of that group averaged an i.Q .

of 52.1.
3. After 3 years' training the f.Q . average was

Children orig in a lly  Feebleminded," psychological Bulle
t in , V d . XLV, No. 4, July 1948. Edited by L. Lanier of 
New York University, 1515 Massachusetts Avenue, Washing
ton, D .C .
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raised to 71.6.
4. Five years post school the average l.Q . was 

raised to 89.5.
5. so c ia l maturity showed even a greater improve

ment.
6. Twenty-seven per cent completed four years in 

high school, and 5.1 per cent of that group had been en
ro lle d  in college.

. 7. Employment and socia l adjustment were highly
sim ilar.

Kirk maintains at the outset that statements 5 
and 4 of the schmidt study are highly controversial and 
in contrast to current professional opinions as compiled 
from doctoral theses in the school of Education at North
western university.

The follow ing procedure of evaluation was used
by Kirk;

1. He checked with Chicago school authorities 
fo r  agreement of s ta t is t ic a l data.

2. He checked with the Chicago Bureau of ch ild  
Study and noted the discrepancy of the pupil i.Q . re 
ferred  for  epecia l training to have a mean i.Q . of 69 
fo r  the Chicago report and a mean f .q .  of 52.1 for the 
Schmidt report.
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3. It  was concluded as unlikely that Schmidt 
would receive in her claaerooma the lower group of these 
special students.

Schmidt refused to give the names of students in 
her study to Kirk; he maintains that i f  she were forth 
right in her claims there would be no question of ethics 
of giving the names of students fo r  further educational 
research.

. With permission of the school o f f i c ia ls ,  and pro

tected by the legal ram ifications of an investigator,
Kirk examined Schmidt's school records with these re 
sultant data:

1. Miss schmidtwas assigned to Lafayette school 
(Chicago) from 1956 to 1941.

2. Chicago reorganized i t s  department for the 
mentally handicapped in 1938, and that there was no head 
teacher as Schmidt often refers to m  her a rt ic le , and 
no such centers at any time as A-B-C-D-E-F. as recorded 
by Schmidt.

3. The names of the students on the schmidt 
school register fo r  the years she was employed by the 
Chicago system were secured and these pupils ' i .Q . 's  
were compared, with their re ferra l cards from the Bureau 

of ch ild  study. The fin a l I .Q . 's  as given by schmidt 
in her experiment retest after three years' training
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with a mean average of 71.6 resembles the in it ia l  test 
of the Bureau of ch ild  Study, Chicago.

4. Schmidt included in her experiment the pupils 
of Hiss X, another teacher at the same school, v iz .,  La
fayette , at the same time of Schmidt's own employment 
there. According to K irk 's investigation of Miss X 's 
pupils from reg isters  and referra l cards of the Chicago 
Bureau of ch ild  Study, a room having a mean i.Q . of 64 
with.a range of 41-85; truly a typ ica l room fo r  the men
ta lly  retarded. But the same records give Miss Schmidt's 
class as having a mean I.Q . of 69, with a range of 27-92. 
Further perusal of the register revealed that the one 

student of the 27 I.Q . had attended school only 41 days. 
The re ferra l card for the 92 l .q .  case statea  that he 
was an emotional problem, who when adjusted could with 
d iligen t study complete four years of high school and 
en roll in some type of a co llege .

There seems to be in su ffic ie n t  evidence for 
Schmidt's prodigious claims, in K irk 's opinion.

In Schmidt's public statement given alter the 
Kirk expose, the reasons for her position were noncon
vincing.
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Part V

Local Reports

philosophy o f Education for the 
Omaha, public schools

The philosophy o f the Omaha public school system 
as organized by the curriculum department, under the d i-

1 orection of superintendent Burke,  ̂ is  summed up under 
these five  headings:
1. Education and Democracy.

Since the public schools are agencies of democ
racy, i t  is  their obligation to  promote and preserve 
equal educational opportunities for a ll  children under 
it s  ju r isd iction .
2. purposes of Education.

The purposes of education are to develop the po
te n tia lit ie s  of each individual consistent with the ide
a ls  of democracy by the follow ing strategy:

a. To develop wholesome ideals of mental and physical 
health and their attainment i f  possible.

b. To develop a personal philosophy which w ill  give 
direction  in home, family and community rela tion 
ships, a rich  and interesting social l i f e ,  respect 
for law and order, recognition of sp iritual values 
and freedom from fears and prejudices.

IS jH a rry  A .  Burke, superintendent's B u lletin s ,
Nos. 19 and 20, January 22 and X7, 1947, Omaha, Nebraska, 
public schools.
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c . To develop the e ffe c tiv e  use of the s k il ls  of 
learning.

d. To develop the a b ility  to think c r i t i c a l ly ,  and 
to evaluate p o lic ie s .

e. To develop a b il it ie s  and attitudes toward voca
tional and economic competence.

f .  To develop an appreciation for  the conservation 
of resources; fo r  creative expression of art; 
the e f fe c t  of science on human l i f e ;  the beau
t ie s  of nature; the significance of the impor
tance of the family both for the individual and 
fo r  society .
To understand and exercise h is rights and duties 
as a citizen  of a democracy.

3 .  c o n c e p t  o f  t h e  c u r r i c u l u m .

The purposes of education are realized  by medium 
of the curriculum which includes a l l  the learning experi
ences of a ch ild  for which the school is  responsible, 
that is  the course of study plus the extra-curricular 
a c t iv it ie s  which serve to  enrich the ideals and experi
ences of the ch ild  by the establishment of proper be
havior patterns and attitudes in relationships of pupils 
with pupils, with teachers, parents, supervisors, custo
dians, specia l personnel assistants and advisors in a ll  
community contacts.
4 .  L e a r n i n g  a n d  c h i l d  G r o w t h .

in it s  regard or attitude toward the individual, 
the theory of monism is  accepted by the system, and 
therefore education is  so d irected for the development
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of the tota l personality of the ch ild , and the curricu
lum is  so integrated m its  practices toward that aim.

The pupil learns through has own experiences as 
he r ises  on the various stages toward maturation, and 
thus the outcomes of learning are expressed in terms of 
changed behavior, a ttitudes, knowledge, s k i l ls ,  appre
ciations and insights.
5. Evaluation and APpra-isals.

. There should be a constant evaluation of cur
ricu lar materials and a c t iv it ie s , instruction , records, 
te s ts , etc. in continuous e f fo r t  to achieve comprehen
sive appraisal of ch ild  growth and learning.

The work of the Child study service
The work of the ch ild  study service is  b r ie fly  

described in a pamphlet by Edwards, the ch ie f examiner 
of the c l in ic .  Edwards explains that the c l in ic  was es
tablished in 1937 by superintendent Anderson.

Upon request of elementary school principals, 
children are admitted to the c l in ic .  The re ferra l 
blank sent by the school to the c l in ic  contains the case 
h istory of the subject to be examined. A complete bat
tery of standardized tests is  administered an an attempt

^Frances Edwards, "Work of the Child study 
Service," Omaha Teachers Forum Quarterly, January 1940. 
Reprint.
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to  discover the true d i f f ic u lt ie s  and their causes, and 
recommendations fo r  their remedy is  given.

Academic fa ilu re  often breeds insecurity and 
other emotional and so c ia l problems which usually resu lt 
in some type of escapism such as day dreaming and lying, 
truancy or stealing. Mentally superior children, too, 
sometimes present problems of maladjustment, ch ie fly  

emotional in nature.
. Frequently, the problem children presented to 

the ch ild  study service require more than educational 
assistance alone, and outside agencies that contribute 
toward the whole welfare of the child are recommended 
to  the parents for further helps fo r  the ch ild .

Special Education in Omaha
There is  seldom a class m which there is  not 

a child, who i s  visually  handicapped, mentally re
tarded, or a child with a hearing lo ss , or more 
particu larly , an emotionally unstable ch ild . The 
degrees of handicap vary, but their needs are spe
c i a l . 20

Upon this premise Warner implies that particu larly  
s k il l fu l  and well trained teachers can, in their own 
classrooms, cope successfu lly  and advantageously so, with 
these deviants when they are retained in their own

BOuon Warner, "Special Education m Omaha," 
Omaha Education Association Quarterly, Hay 1948.
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neighborhood. But too few teachers of the above type 
are a va ila b le . Furthermore, removal of some pupils to 
a new environment often helps to a llev ia te  some of their 
problems both in and out of school, thereby ju stify in g  
segregation to  special schools.

The provisions for special education which have 
proven successful in the Omaha system are in these three 

classes:
. 1. The homebound classes.

2. The centers, The Doctor Lord Room at F ield  
School, and the Hattie B. Munroe Home for convalescent 
Children, care fo r  the physically handicapped.

3. There are four centers fo r  the non-academi- 

ca lly  minded.
Speech correction  aid is  given to a l l  these spe

c ia l  units by a corps of v isitin g  teachers.
The blind and deaf a re provided for by special 

f a c i l i t i e s  of the state.



CHAPTER I I I

THE PROBLEM

For the thirty years prior to 1929, there were 
in the Omaha public school system many attempts to 
screen and educate, or adjust to the school situation , 
many children who were regarded as mentally backward or 
severe d iscip line problems. However, these attempts 

were only half-heartedly sanctioned by the administra
tors. Yet, many principals of the elementary schools, 
aroused by the desire to do something for the truant, 
the delinquent, or the maladjusted, created m their 
schools special rooms and began an honest e ffo r t  to 
help these unfortunate children. Gradually, due to many 
fa ctors , in su ffic ien t appropriate materials and f a c i l i 
t ie s , untrained teachers, improper screening of pupils, 
legal involvements, and an unsympathetic public, unpopu
la r ity  and stigma were the natural resu lts , and thus 
there special rooms were to ta lly  abandoned by 1923.^

^H istorical dates and facts  in this chapter rela 
tive to the growth of the individual progress Department 
were supplied by Mrs. Marie Mead, who has been an out
standing teacher in the Department since 1929. Addi
tional facts  were supplied to the w riter in July 1946 in 
a personal interview with the late Miss Belle M. Ryan, 
then Assistant superintendent of the Omaha public Schools; 
and in two personal interviews, one in July 1946 and the 
other in June 1949, with nr. Don Warner, Director of

40
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Then, fo r  the next s ix  years, the assistant su
perintendent systematically studied tnis problem of the 
mentally retarded and the delinquent as related to edu
cation in th is c ity , u tiliz in g  many improved methods, 
experiments, and findings of other school systems, a 
special room was created in 1929. The establishment of 
th is one key room had auspicious sign ificance in "The 
Adjustment program," as the department then was ca lled .
Ah unused room, in a poor d is tr ic t  of the c ity , under 
the guidance of a ta ctfu l principa l, a teacher, versa
t i l e ,  vivacious, mature, of both rural and urban teach
ing experience, but new to the Omaha system, were se
lected by the assistant superintendent for the experi
ment. with seven boys as the nucleus, the revival of a 
modern, s c ie n t ific  educational p ro ject for educating the 
mentally handicapped was inaugurated. At the end of the 
f i r s t  year the enrollment had increased to twenty boys 
and a craftsman of carpentry and related woodwork was 
added to the s ta ff. This carefu lly  nurtured pro ject a t
tained the high aspirations of the assistant superintendent

Child welfare under whose direction  the individual Progress 
Department has operated since 1944. These statements 
gleaned from personal interviews are offered in lieu of 
published material as there has been no Superintendent's 
Annual Report published since 1914. True testing and 
screening in the modern, s c ie n t ific  meaning began in 
1938 with the establishment of the ch ild  Study service .
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and this key room became the model for the establishment 
of similar special rooms at stra teg ic  locations in the 
c i t y 's  elementary schools. Slowly, quietly , favorable 
public relations were wooed, financia l assistance ob
tained, and proper impressions were promulgated among 
the general teaching force as well as among the parents 

of the mentally retarded children, the delinquent, and 
lo c a l juvenile legal authorities. Because the situation 
was <so wisely controlled by the assistant superintendent, 
the well balanced adjustment program progressed cautiously 
but successfu lly from that in it ia l  beginning m 1929 un
t i l  the year 1940.

Due to  the discoveries, pressure and unrest of 
our changing world of 1940-41, a d irector or supervisor 
was sought to wield this enlarging and now increasingly 
important department. But not until 1944 was this e f 
fected , when a Department of special Education was es
tablished under a new fu ll-tim e d irector , who ju d iciou sly  
unified and developed a ll  special departments in to  the 
present interlocking and comparatively e f f ic ie n t  status. 
A lso, the adjustment program received a new name, "The 
Individual progress Department," wherein "adjustment" is  
only one, a lb e it , a mighty important factor in the edu
cation of the mentally handicapped, maladjusted, cr ip 

pled or spastic youth.
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S pecific problems
in the individual progress Department, due to 

i t s  nature there are many sp ecific  problems involved.
The f ir s t  is ,  obviously, that of id en tifica tion , 

or discovering ju s t  d e fin ite ly  who are the mentally re
tarded or which persona of that group can a va il fo r  them
selves, any progress or advancement in the department as 
i t  now ex is ts . Therefore, id en tifica tion , screening, or 
selection  is  the in it ia l  problem o f the department.

When these pupils have teen sp ec ifica lly  identi
fie d , where shall they be educated—in their own commu
n it ie s , or should there be a specia l school? What then 
is  the most advantageous location  for the education of 
these youths? Therefore, the second problem of the de
partment is  the se lection  of physical plants, their lo 
cation and fa c i l i t i e s ,  and sub-secondary consideration 
of transportation and other attendant conveniences.

The third sp ecific  problem flows from the f i r s t .  
What shall these mentally retarded children be taught? 
What curriculum shall be established, as the p rofitab le , 
harmonious means of developing the best a b il it ie s  of 

these youths?
And as a fourth sp ecific  problem, which by na

ture stems from the th ird , by what methods shall these 
mentally d e fic ien t children be taught, by what means
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w ill they be instructed, how w ill  d iscip lin e be handled 
and how w ill these persons benefit from adherence to  a 
guidance program, and ju st how w ill  so c ia l, economic, 
physical and sp iritu a l adjustment be effected?

Selection of personnel is  the next v ita l spe
c i f i c  concern of this department. What personnel is 
necessary for the establishment and enforcement of the 
accepted program? what are the numbers and qua lifica 
tions of the personnel from the director, at top, down 
through the l i s t  of supervisors, principals, classroom 
teachers, nurses, craftsmen, technicians, consultants, 
or any personnel responsible in any way for the care 
and education of these mentally retarded children?

Maintenance and cost constitutes the f i f t h  spe
c i f i c  problem, and the sixth consideration is  the " f o l 
low-up," or the attempt to prove the success or ju s t i 
f ica t io n  of the individual progress Department.

procedure
In an attempt to answer the s ix  sp e c ific  prob

lems given, the w riter has used the follow ing procedures. 
F irs t , the Director was contacted and interviewed as to 
the history and the locations of the special schools, 
the qualifications and numbers of personnel, cost, main
tenance, follow -up, and many other problems relevant to
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the situation . During the two school years of 1946-47 
and 1947-48, a l l  the special schools of th is, The in 
dividual Progress Department, were personally v is ited  
several times. A majority of the personnel was in ter
viewed and classrooms, shops and specia l a ctiv it ie s  and 
programs were v isited  and observed many times. Further, 
the writer has attended medical c l in ic s , welfare or
ganizations, guidance and counsel sessions with many of 
the individual pupils of the department. Such records 
as the o f f ic ia l  in i t ia l  Stanford-Bmet tests, cumula
tive records, census records, welfare and juvenile 
records, o f f ic ia l  public schools general health and in
formation cards, and the speech correction  department 
record cards have been examined and tabulated for  one 
hundred boys a t the Bancroft Special School for the men
ta lly  retarded for the same two year period.

in addition, the writer has also personally ad
ministrated in one classroom, Diagnostic Tests, such as 
The unit scale of Attainment, primary Forms i  and i i ,
The Witty interest sheet, and conducted a four and one- 
half month Remedial Reading program fo r  sixteen boys at 
Bancroft center, other tests and devices were observed 
but a l l  seemed to verify  the findings secured from the 
proceeding investigation.



CHAPTER IV

FIN DIN GS AND DATA

Since 1944, at the time of the appointment of a 
fu ll-t im e  director and co-ordinator of special education 
to  the administrative s ta ff  of the Omaha public school 
System, the follow ing p o lic ies  and procedures have been 
more or less adopted for the individual progress Depart- 
mentrdivision fo r  the mentally retarded, i t  must be un
derstood that certain phases of these p o lic ie s  are the 
outgrowth of some of the best d irection  and endeavors of 
many persons, who have contributed to the program prior 
to  1944, several of whom are s t i l l  devoting their pro
fessional careers to the advancement of the department. 
Moreover, the principles involved are in accordance with 
the highest type of d ign ified  philosophy, and are in 
practice , a natural, lo g ica l but f le x ib le  enough for in
dividual needs, solution for the loca l situation re la 
tive to  the education of the mentally retarded. The 
smooth, e ff ic ie n t  dovetailing of f a c i l i t i e s  of one de
partment or section with another is d e fin ite ly  a com
mendable performance only possible under competent ad
ministration as the follow ing discourse ought to re

veal.

46
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Iden tifica tion  and Admission 
Before a ch ild  is  admitted to the special educa

tion department of the individual progress, he is  usually 
detected m the normal course of events early in school 
l i f e  by the regular classroom teacher, who in turn brings 
such conditions to the notice of the principal. Then 
upon persistent academic fa ilu re , constant misbehavior, 

truancy, delinquency, or general maladjustment of the 
chiljd in his primary grades and s t i l l  existing in the 
early stage of the intermediate grades, the principal ar
ranges with the Director of ch ild  welfare fo r  an in d i
vidual test fo r  the fa ilin g  pupil. The pupil is  tested 
at the Child Study Service, a cooperative in stitu tion  of 
the omaha public school system and the university of 
Omaha's complete and adequate c lin ic a l psychological 
testing laboratory. The Stanford Revision of B inet- 
Simon Test is  administered, follow ed by a complete bat
tery of tests, such as personality tests, reading readi
ness, aptitude tests  or whatever type of tests are indi
cated. The Speech correction Department administers 

their tests, and the audiometer and visual tests are 
jo in t ly  administered by the Speech correction Department 
and the Nurses' Association of the school system. The 
parents are urged to have their ch ild  submit to a com
plete physical check-up by the family physician, or i f
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not, to give parental permission for the physical examma 
tion of the child  at either the Creighton university or 
the University of Nebraska medical c l in ic s , or by a c ity  
health department physician. The Director w il l  arrange 
fo r  these examinations, i f  psychiatric symptoms are in 
dicated, further examinations are given, and sometimes 
treatment is  arranged.

The complete findings of a l l  these examinations, 
and recommendations from each department involved, are 
recorded and f i le d  m the o ff ic e  of the D irector. Du
p lica tes  are sent to the special school where the child 
is  assigned. Furthermore, a l l  findings are interpreted 
to the special teacher in charge of the ch ild , by the 

heads of the examining departments, with recommendations, 
suggestions, and hints as to their classroom significance 
AS for example, the school nurse assigned to a special 
school explains to the teacher the degree oi auditory or 
visual defect a ch ild  has and ju st  what can be the ex
pected response. The nurse further warns the teacher of 
cases of extreme nervousness, emotional upsets, habits 
of fa in ting, thyroid condition, or other glandular d is
turbances, epilepsy or any other seizures or any defect 
of a physical basis that w ill require cautious treatment 
or particular consideration on the part oi the classroom

teacher
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Also the Director v is its  the home of each ch ild , 

ta ctfu lly  ascertaining any data that might be beneficia l 
to the s ta ff  in the training of the child or fo r  other 
fa cts  in directing improved well-being of the pupil, in 
cases where welfare assistance is  needed, the proper 
authorities are contacted by the D irector, information 
thus gained is  not recorded, tut discussed privately by 
the Director and the special teacher in the s tr ic te s t  
of e-thical confidence. Then, too, these fam ilies need
ing welfare assistance are placed on the school nurses 
"home visiting  l i s t "  so as to continue to help in con
crete ways, and tactfu lly  advise the parents relative 
to improved welfare of the ch ild  and the home. in c i
dentally, 85 per cent of the homee are described as "ad
verse" by the nurse and the D irector. The teacher does 
n o t"v is it  the home but encourages the parents to v is it  
the school a t  any time and to  investigate the excellen t 
care and direction  given their ch ild . V is its  to the 
school, written notes, and phone ca lls  between the par
ents and teachers are recorded only as to date and num
ber, but not as to content except unless the information 
has any lasting significance m the future adjustment or 
the protection of the ch ild , juven ile  court check-ups 

and attendance o f f ic e r s ' reports are sim ilarly handled.
Highly valuable in the actual teaching o f the
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ch ild  are the written communications of the outcomes of 
the psychological te s ts . For example, the knowledge of 
the mental age of the ch ild , his actual grade or place 
in Reading particu larly  and h is other academic a b i l i 
t ie s  indicates the likelihood of successful grouping.
Also the aptitude tests resu lts aid greatly in arrang
ing suitable types of c ra ft  work as well as other fa c 
tors in judicious placement and harmonious adjustment.

. The actual placement of the special school or un
der the care of which special teacher is  determined by the 
D irector based upon the resu lts  of th is multitudinous data, 
and influenced by the principal of the special school in 
rela tion  to administrative conditions.

As for  the child, him self, he is  accompanied by 
parents or a re la tive  i f  possible or by the D irector per
sonally. The pupil is  received by the principa l, is  
shown the school setup, and introduced into the room 
where he is  assigned. Every possible gesture to make a 
friendly  impression on this new pupil is  extended by the 
sta ff and the students. AS a matter of p o licy , the staff 
considers friendliness one of the important features m 
the rehabilitation  of their maladjusted charges.
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Location of special schools
There are a t present four centers for the non- 

academic minded ch ild . They are located at Howard. Ken
nedy school where there is  a two-room unit for colored 
children. Boys and g ir ls  are not separated, cut are 
placed according to size and a b i l i t y .  A second center 
is  placed at comenius school where boys and g ir ls  be
tween the ages of 9 and 12 are instructed m a single 
room unit. At Edward Rosewater school g ir ls  between the 
ages of 12 and 16 are grouped in a two-room unit. At 
Bancroft center there is  a five-room unit for  mentally 
retarded toys of the 12 to 16 age group. The teaching 
load fo r  each of these ten special rooms ranges from 
20 to 23 pupils.

The special centers have been so located fo r  d i
vers reasons. The Howard Kennedy is  the test equipped 
and the most advantageous d is tr ic t  for the colored peo
p le , and the idea of special education is  well received 
in the community for the benefit of their own defective 
children as w ell as fo r  the near-by colored d is tr ic ts  

of Long, Lake and Lothrop schools. The one-room unit 
at comenius is  the remnant of a former time when the 
school housed a ll  the special rooms for the mentally re
tarded ju st prior to 1923. The Edward Rosewater and 
Bancroft centers are so located because of the dwindling
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population of theae communities and the existence of two 
such well established d is tr ic ts  whose excellent plants 
would otherwise be pa rtia lly  vacant. Beside this fa ctor , 
there are many other conditions such as excellent trans
portation fa c i l i t i e s ,  adequate playground, bordering on 
beautiful parks, and other features which influence the 
location of these special units at these two respective 
centers.

Curriculum
The very capacities and lim itations of the in

dividual pupils themselves indicate what might be p r o fit 
ably offered in the individual progress Department as cu r
riculum, by what methods these subjects and a c t iv it ie s  
be taught, and in what way these factors contribute to 
good mental hygiene, general adjustment to society , im
proved physical w ell-being, possible future self-m ain
tenance and a degree of sp iritu a l serenity for each stu
dent. No teacher is  bound by any regular curriculum or 
academic course of study in the special classrooms, but 
she determines what to arrange or o ffe r , depending upon 
the individual a b il it ie s  or aspirations of the pupils 
assigned to the room.

At the Bancroft center, the teacher is  respon
sib le  fo r  a l l  academic subjects, c ra ft  work, and wood
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shop work for her group, but additional assistance is  
supplied for such a c t iv it ie s  as physical Education,
Special Music or Art, speech correction , vocational sub
je c t s , Guidance and counselling.

Functional Arithmetic and English, word study, 
penmanship and Drawing resemble the course of study of 
any primary curriculum. Remedial Reading is the chief 
academic subject, considerable time is  devoted to health 
promoting a c t iv it ie s  such as cleanliness and physical 
education; games, use of leisure time, good health habits, 
etiquette, good citizenship  and character training are 
given a place of importance and interwoven as much as 
possible into a l l  a c t iv it ie s . Elementary Music and Art 
are taught by a traveling teacher to the regular grade 
classes. Any student in special education who has a b il
it ie s  or a particular desire to jo in  these classes may 

avail himself of th is additional instruction .
Handcraft subjects are as varied as the individ

ual p u p il's  a b ilit ie s  ana the classroom teacher's versa
t i l i t y .  in any special classroom a v is ito r  may see ex
amples from very poor to s k illfu lly  executed samples of 
wood carving and figurines, leather work, p lastic  ar
t ic le s  and gadgets, pottery and clay modeling, jewelry 
repair and beading, basketry, ra ffia  c ra ft , metal cra ft, 
building of model planes, ships or toys, and endless
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types and stages oi drawing in various media.
At Bancroft, vocational subjects include wood 

shop work such as carpentry, cabinet making, furniture 
repair and fin ish in g , and in terior painting; shoe-making 
and repair and a llie d  leather work as making purses, 
cigarette cases, camera cases, and belts; ca feteria  work 
which includes food preparation, serving, dishwashing 
and cleaning up, and fo r  the more advanced or stronger 
students, cooking and ordering; building maintenance 
which includes cleaning of large institu tions or o f f ic e  
buildings, in terior painting, window washing and minor 
repairs, and a ll  phases of custodian work except sta
tionary engineering.

Much the same type of curriculum is  offered at 
Howard. Kennedy except shoe repair work and carpentry. 
Here, both boys and g ir ls  are taught cooking m addi
tion to the other features of ca feteria  work mentioned. 
G irls  are taught how to serve as matrons for clubs, 
hotele and hospitals.

At Rosewater center for g ir ls  ages 12-16, aca

demic and cra ft work follow s the same plan as at Howard 
Kennedy and at Bancroft schools, vocational work here 
includes a ll phases of the ca feteria  work, a class in 
beautician work is  offered, and a ll  types of domestic
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dry work and infant care as applicable to homes rather 

than to in stitu tion a l work as stressed at Bancroft and 
Howard Kennedy.

The comenius genter serves boys and g ir ls  aged 
9 to 12 who fo r  grave reasons cannot be retained m the 
primary grades of their own d is tr ic t  until they are ap
proximately old enough to attend some of the other cen
ter^. Often, too, some of the pupils at comenius are so 
placed temporarily before transfer to institu tions of a 
true custodial nature, some academic work is  offered to 

any ch ild  whose o f f i c ia l  tests reveal such a b i l i t y . For 
the moat part, simple c r a fts , health promoting play, 
games and dances, habits of clean liness, good manners and 
patterns of correct speech are the chief endeavors of the 
teacher in charge. A lso, these children, a b ility  permit
ting , are taught how to go on errands such as to the lo 
ca l grocery, involving the knowledge of making change, 
school messengers, ushers fo r  school programs or similar 
a c t iv it ie s  that promote improved socia l adjustment, good 
citizensh ip , or a fee lin g  of worth or importance for the

ch ild
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Methods
Teaching methods m  each of the special c lass

rooms are highly d iv ers ified . Simply because of the in
dividual nature of the instruction , the deplorable state 
of maladjustment of most of the pupils, the aim of the 
department and of each teacher is  to instruct the pupil 
to aspire to a reasonable attainment commensurate with 
that individual's a b ility , and modified by physical 
handicaps or other conditions involved. Also the very 
nature of the cra ft or vocational work determines the 
method of instruction , as the pupil readily comprehends 
good or poor results in concrete material such as wood, 
leather, p la s tic , or a pudding. Each teacher employs 
whatever method she finds successful in academic in
struction . Frequently in Remedial Reading one may ob
serve a combination of the Kottmeyer system and the Dur- 
re ll-su lliv a n  method.^ A ll teachers are highly resource
fu l  and revert to any legitim ate means to successfu lly 
convey proper attitudes, establish  habits of s k i l l  and 
impart as much practica l information as their charges 
can seemingly absorb.

Since there are as yet no "best or required 
methods" established by the department, the success of

^W. Kottmeyer, Handbook for Remedial Reading.
St. Louis; webster publishing c o . ,  1§4V.
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the teacher and her room depend entirely  upon her own en
thusiasm, s k i l l ,  or whatever personal or pedogogical 
principles guide her. one observer noted a fter  a compara

tive  eight-week study of the individual Progress rooms and 
a ll  the other regular classrooms of both Bancroft and Rose
water Schools that he saw more d ifferen t and divers methods 
in itia ted  in any two or three special rooms than m a ll  the 
regular grades from f i r s t  grade through the eighth in both 
schQOle. Further observation and investigation by this 
same group resulted in a composite impression that

The special room teachers were more a lert to new and 
constantly improving hints of teaching and s c ie n t ific  
methods, more avid in search o f fascinating ways of 
presentation and highly imbued with a truly profes
sional sp ir it  o f giving to each other the results 
and means o f their d iscoveries and successful experi
ments.2

As most of the groups are of a heterogeneous na
ture, s t r ic t  adherence to a set method is obviously un
workable. in moat classrooms two or three children worked 
in groups and there was the natural unrestricted movement 
among these children as a ll  of them participated free ly  in 
their group a ctiv ity , one teacher used considerably the 
method of pupil-leader fo r  each small group usually com
posed of five  children. Another teacher used what she 
ca lled  "The Buddy System," where each boy was teamed with

^university of Omaha, Observation of special 
Teaching Methods c la ss , April and nay 1948.
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a congenial partner of somewhat equal age, a b ility  and 
in terests , and they worked out their tasks and assign
ments together. From the standpoint of mental hygiene 
alone, this friendly cooperative method develops a sense 
o f belonging to some group, and a sharing in success, and 
no doubt other characteristics previously frustrated in 

their former educational environment.
Methods, based on sound princip les and the find

ings of s c ie n t i f ic  research, were observed to be used by 
most of the teachers m  these special rooms. The actual 
success of the teacher and her charges depends upon her 
personal acumen and resourcefulness m  presenting s k i l l 
fu l ly  and e ffe c t iv e ly , clever devices and methods founded 
on a basic, true, complete philosophy.

D iscipline and Guidance
D iscip line and guidance are of' u ltra  importance 

in the individual Progress Department, usually the 
youths of 65 to 85 I.Q. are fo rce fu lly  aware of their 
school and social fa ilu res and have often acutely suf
fered from the ta c it  insinuations of instructors, the 
open jib es  of companions, plus harsh treatment by cruel 

or bewildered parents, consequently these young people 
have reverted to the hyper-egotistica l manifestations of 

revengefully disrupting to various degrees the legitim ate
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procedures of classrooms and assemblies, or these young
sters have resorted to the escape mechanisms of truancy 
or delinquency. Every classroom teacher w il l  attest that 
th is type of child presents a high proportion of her d is 
cip line problems. I t  i s ,  therefore, one of the prime 
p o lic ie s  of the individual progress Department to c i r 
cumvent as far as possible the attendant occasions for 
these adverse disciplinary manifestations and by remedial 
procedures accord to these rea lly  sou l-sick  youths their 
rights to d ign ified , ju st, and humane treatment, prom 
the in it ia l  contact with the Director of ch ild  welfare 
until the youth leaves the department, every e ffo r t  is 
extended to eradicate the scars of maladjustment and pro
vide situations favorable to reh abilita tion .

The unrestricted, informal methods employed in 
many of the special classrooms plus a wide variety of 
projects suitable to the a b ilit ie s , health and pre fer
ences of the students, are the ch ief means of eradicating 
misbehavior. At a l l  times the s ta ff seeks to promote 
cheerful and courteous relationship with the pupils, and 
at no time is  a child permitted to suffer for any of his 
discrepancies by re fle ction s  of a derogatory nature i f  i t  
can be so deflected  by any of the personnel of the de
partment. By vigilance and close contact with each ch ild , 
the department by i t s  teaching methods, by a suitable
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curriculum, by the power of it e  carefu lly  selected per
sonnel, tacked by the sound philosophy of the dignity of 
the individual, aided by excellent guidance consultants, 
and ch ild  welfare groups, attempts to prove to each of 
i t s  students and his world that he can and must attain 
h is  r ig h tfu l, responsible place in l i f e .

Despite a l l  normal ways to  circumvent adverse, 
provocative behavior, there are and always w il l  be mis- 
hap§ that need the concrete touch o f punishment, d is 
guised or otherwise. Loss of earned p r iv ileg es , banish
ment from the group, not permitted to compete in a fa 
vorite a ctiv ity , obliged to do a ll of an unpleasant duty 
usually shared by a ll  the cla ss , are ju st a few of the 
devices meted out by a teacher or principal to re-enforce 
subtle methods of maintaining good order. But over and 
above these problems, severe deviations, as profanity, 
th eft, sex offenses, vandalism, and assault, cannot be 
handled by circum locative methods but require d irect and 
fo rce fu l measures to prevent repetition  and to make 
amends for  depredations incurred by rash conduct.

in these situations, guidance and counsel as
sistants and other o ffice r s  are supplied by the depart
ment to supplement the special teachers and the principal. 
A highly competent, trained colored guidance consultant 
devotes her fu l l  time to the adjustment of these kinds of
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problems for  the colored children of Howard Kennedy 
Center and the neighboring d is tr ic ts  of Lake and Long 
and for a few of the colored children at Technical High 
School. The Director of ch ild  welfare acts as ch ief con
sultant d irectly  for Edward Rosewater and comenius schools, 
but a member of the loca l juvenile court acts as a manager 
of the "Behavior c l in ic "  so ca lled  at Bancroft center.

personnel
At the head of the individual progress Department, 

by the very nature of h is p osition , is the superintendent 
of the Omaha public school system. He in turn appoints 
the ch ief personnel o f f ic e r , whose t it le  is  the Director 
of ch ild  w elfare, and under whose direction  and supervi
sion are a ll  the special a c t iv it ie s  of the school system, 
as the departments for the physical and mentally handi
capped, nurses and health association , the audio-visual 
department, the ch ild  Study Service and Testing Bureau, 
and other numerous special a c t iv it ie s , some of which are 
highly organized under their own sub-director or super
v isor . This unification  of a c t iv it ie s  under one author

ized leader has promoted increased e ffic ien cy , economy, 
f le x ib i l i t y  and in te llig en t u tiliza tion  of the system's 
interlocking resources for the common good, immediately 
under the d irector in rank are the principals of the
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various schools where the special units of the individual 
progress are located. A il other personnel are subordi
nate and d irectly  responsible to that principal, but are 
free  to recourse with the ch ief d irector , or the super
visor of their own department, i f  one so ex is ts . How
ever, in the individual progress Department, both d i
v isions, v iz . ,  for  the mentally retarded and the physi
cal handicapped, since there ex ists no such sub-director, 
supervision is  jo in t ly  exercised by the d irector of Child 
Welfare and the principal of the special school.

Third in rank is  the classroom teacher, upon whom 
actually depends the success o f the adjustment program. 
Cooperating with the teacher who in lo c is  parentis  is  d i
rectly  responsible for the pupils assigned to her room, 

are a host of assistants such as craftsmen, ca feteria  and 
maintenance technicians, special teachers of art, music, 
speech correction and physical education, nurses and wel
fare case workers, guidance consultants and attendance 
o ff ic e r s . The supervisors of elementary education, both 
the primary and intermediate, perform only in an advisory 

capacity d irectly  to the special teacher of the mentally 
retarded children, and in no way regulate methods or cur
riculum as they normally do in regular or ordinary class
rooms. However, because of the friendly  though non-regu- 
latory situation the teachers of the special rooms, i f
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not contrary to basic prin cip les, often try out novel 
devices or controversial procedures in this proving 
ground. A ll personnel is  selected by the Director of 
Child w elfare, subject to approval of the assistant 
superintendent in charge of elementary education, for 
adherence to normal school regulations such as c e r t i f i 
cation, etc .

Cost and Maintenance
The cost io r  the individual progress Department 

is  recorded as elementary education and as such is not 
broken down in to the exact monetary cost for the Depart
ment. The one item of teachers' sa laries, because of the 
smaller teacher load in actual number of pupils, is  about 
double that of the regular cost per classroom in Omaha. 
All items are financed from the general fund, and con
tributions or financia l g i f t s ,  although designated for a 
specia l purpose, are dispensed from the general school 
fund. For example, for  several years past, the Down Town 
Kiwanis club have, for one of their aid-to-boys club ac
t iv i t ie s ,  arranged for the financing of part of the shoe 

Repair classes by donating machines, too ls , leather and 
sim ilar assistance. The Kiwamans have distributed most 
of the material output of these shoe repair classes to 
charity. Moreover, as other d ivisions or departments of
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the school system have benefited from similar contribu
tions from other outside school organizations and agen
c ie s , therefore the g i f t s  are distributed through a gen
eral fund and not regarded as the property of any one de
partment, and as such only are they accepted by the school 
authorities. Then, too, there is  considerable over-lapping 
in use of materials, equipment and personnel in so many 
of the departments that i t  i s  almost impossible to e s t i 
mate the value in a monetary arrangement of these features 
for  the individual progress Department alone. Furthermore, 
at the present time, there is  no particular purpose or 
value in so doing.

The per capita cost fo r  elementary education in 
the Omaha public School system for the year 1948-49 was 
$190.00.

Follow-up
At present there is no o f f i c ia l  follow-up proce

dure to prove the worth of the individual progress De
partment. Monetary reasons are given as the ch ief d i f 
f ic u lty . There is ,  however, as an outgrowth of the 
policy  of frien d lin ess, special guidance, and genuine in 
terest of the staff m each individual, a precedent that 
the ex-students v is it  annually their former school and 
teachers and discuss with the la tte r , the student's
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present whereabouts, employment and marital status.

Future
Due to the passage of L.B. 79 during the early 

spring of 1949, an allotment annually of $100 per pupil 
in the mentally handicapped division  of the individual 
Progress Department is  allowed from state funds to be 
e ffe c t iv e  September 1949. Part of this money is to be 
used m the Omaha system to begin in it ia l  steps in a 
follow-up plan of evaluation of the individual progress 
Department.

Also during the school year 1948-1949, Eecause 
o f condemnation of the comenius s ch o o l,its  unit was 
divided between the Bancroft and Rosewater centers, im
mediate future plans to set up two or three single units 
for  the 9-12 age group at other strategical locations 
are now under consideration. The hiring of a v is itin g  
teacher to augment the D irector 's  home v is its  to spe
c ia l students' homes was enacted during the past school 
year. There is  a p o ss ib ility  of another teacher of this 
same type being added to the attendance department, 
plans for establishing an outline of teacher helps as 
an implement fo r  curriculum are being prepared for fu
ture use. Negotiations have been made fo r  future as
sistance by the united states Employment Service in job
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placement for these handicapped youths. Help and sug
gestions fo r  requirements of available jo t s  are to  be 
supplied to the individual progress Department so that 
teachers may advise and somewhat prepare i t s  likely  
students for  these jo t s .



CHAPTER V

SOME INTERESTING CASES 

je rry  R.

je rry  is  the only ch ild  of a pair of sensible 
parents. This boy was born on a farm in Kansas where he 
lived  with his parents until he was twelve years of age. 
During those twelve years Jerry 's  l i f e  was normal in 
every respect except that he had a squint which the 
family decided needed correction when the boy was about 
nine years old. Glasses were secured for the boy and 
l i f e  proceeded as before, je rry  did moderately well in 
his school work at the one room rural school. He was 
particu larly  interested in Music and liked to sing.
Hi.s mother played the piano, when jerry  was eleven 
years old he received a tromoone as a birthday g i f t .
Soon lessons were arranged fo r , and the lad enjoyed his 
new world immensely. However, about this same time 
je rry  began to have severe headaches and often begged 
h is mother to let him stay home from school. The par

ents thought that the boy's d i f f ic u lt ie s  would soon pass 
away and did not attach much importance to what they con
sidered the early approach of adolescence.

je rry  grew rapidly and gained in height and 
weight, tut he a lso  became less active and did not want

67
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to help his father do the ordinary chores that most farm 
boys are accustomed to do.

Late m the follow ing summer, the faim where 
je r ry  had always lived was sold, so h is parents decided 
to  move to Omaha. The father secured a satisfactory  po
s it io n , a nice home was established and jerry  was en
ro lled  in an Omaha school in a middle class d is tr ic t  as 
a seventh grade pupil. The boy was happy; he was w ell 

liked by his companions as he was by nature a kind and 
ta ctfu l person; he joined the school orchestra and en
joyed the social side of school l i f e .  He only did mod
erately w ell in his school work and the headaches in 
creased but he did not t e l l  his family as he now wished 
to go to school.

One day Jerry had a fainting sp e ll at school.
The school nurse convinced the parents that jerry  needed 
medical attention badly. The discovery of a severe 
visual malady resulted in two unsuccessful operations 
that were attempted to fo re s ta ll  sure and eventually 
complete blindness, such a tragedy unnerved the whole 
family fo r  several months. Medical authorities assured 
je rry  that he would have partia l sight fo r  two or three 
years and to prepare himself for the time whem complete 

blindness would occur.
The school authorities transferred je rry  to
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Bancroft school where he was taught to work with n is 
hands. He became s k il l fu l  in making leather a rtic le s  
and developed two or three original models of ashtrays 
and serving trays in metal cra ft , i t  required about one 
year to adjust je rry  to his fa te . He is  classed as a 

graduate of the individual progress Department.
I t  must be remembered that jerry  is  not men

ta lly  retarded. He has an l.Q . of 104, and has no other 
physical defects except some thyroid disturbance which 
is  in no way connected with his blindness. He now has a 
shop in h is own home where he makes leather and metal 
a rt ic le s  and se lls  them to an eastern concern, je rry  is  
able to provide for himself fin a n cia lly . His mother, 
too , has taken a position  and is saving her money for 
the establishment of a trust fund for some future day 
fo r  je rry .

David B.
David is  one of eight children, six of whom are 

truly feeble-minded, and the other two are dull normals. 
The six  feeble-minded children and the mother are v ic 
tims of such gross oral malformation that speech is  a l
most u n in te llig ib le . The family has been the recip ients 
of state support since 1929 and the father and two older 
sons have been in and out of j a i l  numerous times for
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petty thievery and minor offenses. At present the two 
older sons are not liv in g  at home. Both were beyond com

pulsory school age several years ago, but were classed 
as feeble-minded from their school records of another 
d is t r ic t .  The third ch ild , a daughter, is  a true id io t 
and has never attended school. she is  now over eighteen 
years old, small of stature but has no obvious physical 
defects except oral malformation. And with apology to 
La B acall, th is g ir l  has "the look ."

David, the subject of this case study, is  the 
fourth ch ild  of the family, ju s t  prior to David's place
ment in one of the special centers fo r  the mentally re
tarded, h is fam ily, consisting of parents, David, three 
other sons and two daughters, had been liv ing  in a com
bination sod-house-cave-like home in the h il ls  of Flor

ence. welfare authorities forced the fam ily 's removal 
to  a shack within the c ity  lim its , and David thus came 
under the ju r isd iction  of the Omaha public schools, prom 
his own d is tr ic t , the boy was transferred to tne care of 
the system's ch ild  welfare D irector. The lad received 
the usual examinations prescribed for entry into one of 
the special centers. The psychological report from the 
Child study service was an interesting review. David had 
an I.Q . of 50 at the age of f if te e n . He was unable to do 
any school work except write his name, copy the date,
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write figures ]L to 10, and he could add two numbers i f  
the answer did not exceed 1_9. He was unable to read, due 
ch ie fly  to hie un intellig ib le  mouthings and grunts that 
served as language. Vision was normal but he did have 
some slight hearing loss. Dentition was nearly normal, 
but the palate and back of h is mouth were d istorted , his 
tongue was somewhat short and the upper l ip  sligh tly  mal
formed, but not to the extent of h a ir -lip  condition. 
Coupled with his t e r r i f ic  speech d efect, D&vid was af
f l i c t e d  with a grotesque body of Neanderthaloid appear
ance, thick, stubby trunk and limbs, sunken chest and 
bent shoulders, topped by a bony head, thatched with 
coarse, pale, straw-like hair from under which peeped 

two huge eyes of placid, c e le s t ia l blue. There were 
other evidences of glandular disturbances and malnutri
tion , tut strangely no indication of r ick e ts , in sp ir it , 
David was sorely abashed by the jibeB of his companions, 
the stares of strangers and the cruel abuses of h is own 
father upon this hapless son.

David was shy when f i r s t  enrolled at the special 
center and for a time resented the precise treatment the 
D irector, him self, prescribed fo r  the lad. Every morning 
when David arrived at school, he was thoroughly scrubbed 
and groomed by an attendant and dressed in clean clothing 
selected  to enhance the toy 's  appearance, and m the



72

prevailing aport style worn by the other toys; then he 
was fed a w ell balanced breakfast plus proper vitamin 

dosage prescribed by a qualified  physician. Likewise at 
noon and before he le f t  for home at the end of the a fter
noon session, David was fed . Daily the lad was given two 
quarts of milk and a minimum of 3200 ca lories properly 

proportioned. I f  David consumed the food a llo tted , and 
he s t i l l  wished more he could have i t ,  esp ecia lly  a dish 
of ice  cream or a candy bar to tuck into his pocket.
David grew four inches and gained almost f i f t y  pounds, 
held his head erect, and generally improved his posture 
and appearance with such a regime for the twelve months 
he was enrolled in the individual progress Department, 
incidenta lly  David never missed a day of school nor re
quired reprimand for any misdemeanor during his entire 
enrollment.

With his improved physioal w ell-being and appear

ance came repose and a happy disposition  and the place 
where his re-education began. Extra specia l care was 
given David simply because he needed i t .  For the last 
three months of the school year of 1945-46, and the nine 
months of the year 1946-47, David follow ed a program like 
this:

Daily he was fed and groomed, taught table man
ners, how to clean himself, how to wash, press, and
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repair minor damage to h is cloth ing, i f  he did well he 
was given a package of gum, something he never before had 
in his l i f e  and which he expressed as wanting the most. 
Weekly he was examined by the school nurse and was given 
some medical treatment at the Creighton C lin ic on two or 
three occasions when so indicated by the nurse: One oc
casion was for  the setting of a fractured arm. He had a 
weekly half-hour counsel session with the Director or one 
of the male guidance consultants, in order to improve 
David's speech he was given weekly, two periods of h a lf-  
hour each, private instruction from the speech correction  
sp e c ia lis t , plus instructions for d r i l l  fo r  further daily 
practice under the direction  of his home-room teacher.

With the purpose of further establishing and main
taining good health and a friendly attitude toward his 
fe llow s, David was required to participate in the d iv i
sions of the physical education program incorporated into 
the curriculum, one-half hour daily is  devoted to ca les- 
thenics and organized intra-mural games as baseball, bas
k etb a ll, volley b a ll, track, and other less strenuous 
games, such as competition in the marble tournament. Ex
tra time a fter  school may be devoted to this part of the 

physical education program which is  taught by a special 
teacher who serves her entire school time teaching this 
type of classes.
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The second phaBe of the program is  a da ily  h a lf-  
houe out-of-doors under the direction of the shop men and 
cra fts  instructors, in this period the pupils are en
couraged to organize their own games and play as they 
would in normal surroundings. This is  one of the prime 
purposes of this play period plus the salubrious e ffects  
of the out-of-doors, i t  is  also an opportune time to ad
vise d irectly  and encourage the lads in need, in an in
formal way.

The third daily half-hour physical education period 
is  directed and supervised by the classroom teacher. This 
time is  devoted to the teaching and playing of games fo r  
the proper use of leisure time and adjustment to socia l 
l i f e ,  checkers, dominoes, bingo and such types of games 
suitable to the p u p il's  lim ited capacities , are taught. 
Often a picnic or an excursion is  planned, or there is  
group singing of popular songs, guessing ridd les, and 
several other similar a c t iv it ie s .

Except for the calesthenics, David did not enter 
into any of these a c t iv it ie s  with much gusto, but he en
joyed being a spectator, and would serve as a substitute 
i f  rea lly  needed and so encouraged by his companions or 
teacher.

The most interesting phase of David's education 
was, perhaps, his instruction in academic work.
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physicians indicated the fu t i l i t y  of surgery for  David's 
oral malformation, nor would the parents ever consent, 

in view of th is, several words and phrases thought to be 
the most limited for future use were selected  and taught 
to the toy by his instructor. Here is  a partia l l i s t  
upon which the boy was d r illed  orally:

please pass
thanks tread
excuse me transfer
no le f t
yes right

good sick
stop meat
close the window; door 
open the window; door

Even after much d r i l l  by the ch ild  and his teacher, i t  
required s t r i c t  attention on the part of a listen er to 
distinguish these sound combinations.

David was, however, taught to read s ilen tly . He 
would point out a group of words to his teacher i f  read 
orally  by another person, or he would find words or 
phrases from texts, flash cards, or l i s t s  on the black
board when read orally by other children or the teacher. 
A fter David, had thus gained, a sigh t vocabulary of f i f t y  
or more words, he was given exercises fam iliar to
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primary instructors of matching with word cards or blank 
f i l l in g  on charts or workbooks. He was also given train
ing with performance cards which his teacher devised for 
him as a test of his comprehension for follow ing written 
instructions as:

Close the door.

put the tools in the cabinet.

Touch Jack on the arm.

Sharpen the red pencils.

Before David le f t  school he could read some of 
the d irections for his cra ft  work, when he found un
fam iliar phrases, he soon learned to go to the more ad
vanced students, point to the word or phrase and listen  
close ly  to their response, in this way he learned many 
expressions. But by actual standardized tests David did 
not advance much beyond f ir s t  grade reading for the 
twelve months of instruction given him.

in Arithmetic David never advanced beyond the 
point discovered in the tests administered at the ch ild
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Study service . By constant explanation, he learned to 
note the positions of the hands of the clock  when i t  was 
time for class changes. He also learned to make change 
fo r  a do lla r, but slowly and often in correctly , fn shop 
and cra ft  work the toy was also lim ited. He was not at 
a l l  interested in small items as beginning students usu
a lly  lik e . He did like to do in te r io r  painting and learned 
how to mix paints and to do varnishing and fin ishing of 
furniture. He could assist in carpentry tut was unable 
to measure so he could never be anything but ju st a 
helper.

When David was sixteen years old and beyond com
pulsory school age, h is father withdrew the toy from 
school. To this day David helps his father doing odd 
jobs and hauling rubbish. The case of educating David 
does present provocative speculations.

Robert s*
Robert s. was a large toy fo r  his fourteen years 

when he entered one of the special rooms of the individual 
progress Department. He was a gay, bold lad, clean, im
peccably dressed, p o lite  and gracious of manner, and he 
had a stock of witty phrases and sayings and had acquired 
generally the necessary jargon of the high school crowd 
in order to be "in the groove." He could drive a car,
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knew how to dance, and could ju s t ify  the merits of his 
favorite  brand of cigarettes . Further, he was w illing  to 

take part in any sport event or school program in which 
he had any a b il ity . He would often entertain others with 
h is magician's show. And, too, he knew how to play many 
kinds of games m which he was a delightfu l partner, a 
square-shooting competitor, a non-boastful winner, and a 
gracious loser , withal i t  was d i f f ic u lt  to believe in 
many instances that Robert was mentally retarded.

A peek at R obert's family background, though, 
w il l  uncover many o f his d i f f ic u lt ie s .  His family con
sisted  of, f i r s t ,  three daughters, then a son, then 
Robert, followed by another brother. His father had a 
position  of su ffic ien t income to provide his family with 
the ordinary n ecessities of average good liv in g , and the 

family as a whole were healthy. But the parents quar
re lle d  constantly, and the household was perpetually in 
turmoil and tears, and the children were frequently hud
dled behind doors or m hideouts to  avoid paternal rage 
or disfavor or to escape their mother's whining and nag
ging. Besides th is , Robert was afraid of the dark and 
h is misguided and distraught elders had locked him m a 
close t to show him that there was nothing to  fear, then, 
too , when the children had been m some escapade, Robert 
would inadvertently reveal the secret to the irr ita b le
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parents and he was blamed by his brothers and sisters fo r  
incurring parental wrath upon them a l l .  Even when the 
other children were able to avoid family co n flic ts  Robert 
somehow was unable to contrive means o f escape and fre 
quently was the hapless victim of much punishment, m 
school, too, the other fiv e  children did acceptable work, 
but poor Robert, somehow, could not master the situation .
He spent hours in the ante-room of the p r in cip a l's  o ffice  
awaiting admonition for the crimes of "wasting his time," 
"purposely not paying atten tion ," "w riggling," "wiggling 
and getting out of his seat," "running about in the cla ss
room," and horror of horrors, "holding his hands over nis 
ears and screaming" right m cla ss .

Robert fa ile d  his grade several times and his 
younger brother passed him up by two grades which was an
other cause for school and family disapproval that deeply 
wounded Robert although he hid h is  hurt valiantly.

When Robert was twelve years old his parents were 
divorced. The mother was awarded custody of the children, 
the home, and some income. The three daughters, then in 
high school, ably discharged the household duties, and 
th eir mother secured employment. A new peace and freedom 
settled  upon the family and the children established their 
home as the socia l meeting place for a large c ir c le  wherein 
Robert acquired many ideas and imitated the youthful
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Romeos of his s is te rs ' high school crowd.

Within two years the daughters had graduated from 
high school, the eldest s is te r  married and moved to another 
c ity  and the second s is te r  secured employment m the same 
place and lived  with the couple. The youngest daughter 
soon married and resided in Omaha. R obert's older brother, 
then a ju n ior  at south High, was highly successful in his 
school work, especia lly  in the mechanical lin e . He also 
worked part time while attending school and had obtained 
an old  car. The family garage had indeed become a shop 
where the boys dismantled and rebu ilt the vehicle more 
times than one. A^out th is same time the elder lad was 
inducted into the armed service and was absent from home 
the next two and one-half years.

Meanwhile Robert, though reasonably happy in home 

and socia l l i f e ,  was a tota l dunce at school and contrived 
to involve himself constantly m  disciplinary situations. 
Although he was now fourteen years old and large fo r  his 
age, he was placed m  the sixth grade room, but his aca
demic production was of weak second grade rating. He had 
frequent sullen spells and often he would scream and run 
out of doors, with resulting havoc in the classroom and 
d iscip linary  measures for Robert. His mother became d is 
gruntled with her frequent trips to school because of the 

youth's misconduct and fin a lly  consented to his placement
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in the special center at Bancroft for the mentally re
tarded.

The ch ild  study service examination revealed that 
Robert had an I.Q . of 67 and academically he had attained 
the peak of his expectancy of learning^ that he had a v i
sion defect requiring glasses; the aptitude tests re 
vealed a manual dexterity in the upper quartile; but he 
was a victim of claustrophobia.

. Glasses were procured for  Robert and psychiatric 
treatment was arranged fo r  by the Director of ch ild  wel
fare and a fte r  a few months' rest from school, Robert was 
enrolled at Bancroft, since there were no mechanical 
courses in the elementary department, Robert was per
mitted to select any other subject offered , as his ex
pressed ch ief in terest was not available. However, he 

became rea lly  interested in woodwork and experienced 
genuine pleasure and success in cabinet making and furn i
ture refin ish ing. He was permitted to have a movable 
desk near the ex it and had permission whenever he f e l t  
oppressed to go out of doors, on condition that he stay 
on the school grounds and report back in fifteen  or twenty 
minutes, in this way he learned to t e l l  time as w ell as 
somewhat overcome h is fears. On days when Robert f e lt  
he could not abide being in the classroom, a work bench 
and materials were moved out under the trees, sometimes,
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i f  he wished companionship, another boy was assigned to 
work with him, but they must report back to the cla ss
room at designated times and demonstrate the progress of 
their p ro ject. The variety of trees in the environs of 
the school aroused an interest in botany and on his own 
v o lit ion  Robert made an elaborate lea f co lle ction , and 
learned about the markings of the kinds of wood he used 
in woodwork. During the winter he made a plaque id en ti
fying many kinds of wood and examples 01 types of su it
able fin ish , in his furniture repair c la ss . Robert re 
sponded rapidly to the training given him at the specia l 
center; his spells of fidgets became less and less and he 
often expressed his sa tisfaction  m his new school l i f e .

When he was sixteen, Robert was given an oppor
tunity to enroll in the mechanical course at south High, 
but he declined. He secured work with a loca l ice and 
cold  storage company and now drives a truck on a re ta il 
route. For the two years that Robert has teen employed 
he has made a fine record with his company. He has not 
had a single accident, nor a day absent. He is  friendly  
and w ell liked by his employers. Robert earns a larger 
salary than he ever had expected; he maintains him self, 
gives money to his mother, has a savings account, and a 
car. During the past year he has established a work shop 

in the basement of hiB home and has purchased several



83

expensive machines, as lathe, two or three types of 
e le c tr ic  saws, etc . As a leisure time project Robert re
pairs and reupholsters furniture, and has fashioned sev
eral small tables, cabinets, fo o ts too ls , magazine racks, 
desks and bookcases. He is  currently interested m the 
modernistic style and has subscribed for  wood and cra ft 
magazine for further study and ideas.

in socia l l i fe  Robert is  more or less a success, 
in h is  own words, on his last v is it  to Bancroft center he 
said that he "and his brothers and friends go to dances, 
seomtimes stag, sometimes with a date, we go to movies, 
too , and bowl at least once a week in season. A couple 
of times a month we throw a party at home--mcstly we play 
cards, but of course i f  there are g ir ls , we dance, nom 
usually goes to the movies tut is  home in time to get the 
eats and get the gang going home before too la te ."

Case o f  H . G .

The story of H . G . is  not a il  typical tut has its  
points of in terest and. explains the variety of adaptabil
ity  and service of the program of the individual progress 
Department. H . G . was a physically large, handsome negro 
youth who was f i r s t  observed in early spring of 1946 by 
the residents and shopkeepers in the heart of Omaha's 
Negro d is tr ic t . The lad was seen lo iter in g  in the streets
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fo r  several days. One day, however, he tr ied  to make 

conversation with other boys in the s tr e e t ,  and H. G. 

was soon invited  to take part in their games. The toy 

was fr ie n d ly , a square-shooter, and always seemed free  

to  jo in  any group at any time. Upon questioning by the 

boys of the neighborhood, i t  was soon revealed that 

H. G. had no fam ily , home or money, that he sto le  what 

he ate or wore, did no work, and s le p t  in a lle y s  or door

ways, and that he had come from Memphis, Tennessee.

After a few weeks, the loca l lade arranged for 
H. G. to shine shoes in a nearby tarter shop, when the 
tarter discovered that H. G. could not make change, did 
not care whether or not he charged a customer but was 
w illin g  to serve; as the result of H. G .'s  poor business 
acumen, the tarter suggested that the youth try some 
other type of work, one day's employment in the next 
door grocery revealed further that H. G. could not read 
or write tut that he was strong, w illing  to do any work 
he was told  to  do or was shown how to do. He was very 
p o lite  and kind and everyone liked him; he was the idol 
of the small fry . Upon the suggestion of the grocer,

H. G. was guided to the o ffice  of the principal of Rellom 
School, and via the o ffice  of the Director of ch ild  wel
fare to the individual progress special rooms at Bancroft 
Center.
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When school authorities took charge of H. G.. 
they discovered that he rea lly  was from Memphis and his 
was a strange story. The boy insisted that his name was 
H. G .--no f i r s t  name, no la st name, ju s t  H. G. The only 
re la tive  he could remember was his mother, with whom he 
had lived  in Memphis. His mother had done laundry work 

fo r  a liv in g , and H. G. often handled fre igh t on the 
river dock or did other jobs as his mother directed. He 
always brought his pay home to his mother; she provided 
everything he needed and taught him a l l  he knew. He had 
never teen at school in his whole l i f e .  somehow he had 
evaded trouble and the school authorities. He had learned 
to defend himself and was p ro fic ien t with knives or razors 
as weapons. He loved to sing and dance, and played the 
harmonica. He liked games of a l l  kinds especia lly  those 
requiring physical strength. He was fearless and friendly, 
but strangely, however, he cared nothing for pets, or 
trinkets such as most toys love, and money was useless to 
him. Nor could the toy t e l l  time, know the d irections, or 
h is age. His l i f e  was that simple from his e a r lie st  memo
ries  of playing in the two-room shack where he had always 
lived  with h is mother.

Throughout H. G .'e  examinations at the Child Study 
Service and other assisting agencies, the lad was always 
courteous, tried  his best to answer a l l  questions to the
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best of his a b ility , but he was somewhat irked when he 
was asked why he had l e f t  Memphis. One day, however, he 
began to cry and to ld  the examiner how lonesome he was 
fo r  his mother whom he sometimes ca lled  "Mimi," and their 
" ' l i l  ole shack." With this emotional release he told 
how and why he had come to Omaha. His mother had fa llen  
i l l ;  she refused food and water and would not le t  H. G. 
get help or even le t  their neighbors know that she was 
i l l .  She kept lamenting, "When I d ie, go to Omaha, go 
to  Omaha." The te r r ifie d  lad f le d  the shack late that 
day when he realized  that his "Mimi" lay dead. The next 
day, from a clump oi bushes in a nearby lo t , H. G. 
watched the chauffeur of one of his mother's patrons 
bring laundry to the shack, watched the man enter the 
cabin and go away with the laundry. some time later 
H. G. watched from his hiding-place and saw an ambulance 
drive away with his deceased mother.

"Go to Omaha," impelled the coy to seek out a 
box car and soon he was in Omaha, and at Rellom school.

Examinations revealed that H. G. was physically 
f i t  in every respect and that he was about seventeen 
years old . 4 loca l Negro organization promised to pro
vide for H. G. for a year or so i f  he would go to school 
so as to be useful to himself as well as to society. He 
was placed in a home and was enrolled at Bancroft school.
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H. G. did not like school; he enjoyed the games and 
socia l l i f e  of school. He evidently would never learn to 
read. Most of the school time he sat on the flo o r  near the
teacher's desk waiting for her to ask him to go on an er
rand or do some heavy physical work. Nor did the toy like 
to  do any of the cra ft  work or shop work that most of the
boys loved to do. Some of the toys were afraid of H. G.
and occasionally they taunted him, tut most of the time 
H.-G. was happy ju s t  "helping the teacher." He did, how
ever, avoid the men of the sta ff and a l l  the younger women. 
The psychological c lin ic  indicated a "mother fixa tion  com
plex" on h is re ferra l card.

There came a day when H. G. was absent from school. 
Upon his return his teacher noticed that H. G. was scowl
ing and sullen. He sat glumly in his place fo r  long over 
an hour; then in a f i t  of rage he began to attack one of 
the other students, meanwhile shouting and screaming, "you 
lied  about me, you lied  about me." He pulled a gun from 
the pocket of h is jacket and began to teat the a ir about 

in an attempt to strike the pupils about him. when order 

was restored H. G. was in the o f f i c e ,  his anger gone, tut 
the organization which had offered to help H. G. withdrew 
their patronage and arranged to send him tack to Memphis.

investigation fa iled  to reveal anyone who rea lly  
knew ju st who H. G. and his mother were. The woman was
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known as "Sally" or "nimi" to her neighbors, and persons 
for  whom she had done laundry, some ae long as twenty 
years, knew her only as "Sally" and had secured her 
services through the c la s s if ie d  ads. Sally evidently 
knew how to read. Last reports of H. G. showed that he 
worked on the river dock handling fre igh t. The foreman 
who hired H. G. is  handling the toy 's a ffa ir s .

(Note; The name of Memphis is substituted for  the 
trqe name of the c ity  from which H. G. came, as a measure 
of protection for the lad .)

Lawrence p .
Lawrence, the youngest of six children, was born 

in 1932. His parents, four older brothers, one sister 
and his maternal grandparents le ft  their native Poland m 
1926 to come to  the united States, in due time a l l  be
came citizen s of our country. The father and grandfather 
were both employed at a loca l packing house and reason
able prosperity came to the family. Even during the 
years of the depression both men managed to be employed.

When Lawrence was born his father was f i f t y  years 
old and his mother forty -n in e . His s is ter  was eight 
years old and the four brothers ranged from ten to f i f 
teen years. The new baby was a novelty to the brothers, 
and loved most exceedingly by his s is te r , w ithal,
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Lawrence was a welcomed child  in his fam ily. The fiv e  
older children did well in their school work, and learned 
respect for authority and their elders, obedience, indus
try and th riftin ess and other old world admirable tra its  
of former years. Moreover, the family were devotedly re
lig iou s and practiced cheerful se lf-d en ia l and resigna
tion to the w ill  of God. AÜ the fiv e  older children in 
turn graduated from the parish high school and the four 
boys secured employment, but the daughter, though capable, 
remained at home.

During h is infancy and childhood, Lawrence was a 
re s t le ss , scrawny ch ild . His eyes were pale, h is hair 
sparse and w irelike, and his complexion dull and drat look
ing. But the boy was p o lite , obedient and always busy.
His grandfather had many fine too ls  and was adept at car
pentry. Early in l i f e ,  Lawrence learned from h is grand
father how to convert scraps in to useful and attractive 
a r t ic le s , and in addition, an unbeatable philosophy of 
l i f e  here, and hereafter. Everything concerning Lawrence 
was a matter of importance to a l l  the members of his 
fam ily c ir c le .  His s is te r  proudly led him to school the 
day he was enrolled in Kindergarten. His heme background 
was prognostic of success in l i f e ,  but an the years ro lled  
along— fiv e , s ix , seven—Lawrence was having extreme d i f 
f ic u lt y  in learning his school lessons despite extra
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coaching by hie teachers and the inevitable home work 
and family assistance, somehow the parents were advised 
to enroll their sen in a nearby public school, and from 
thence this fourteen-year-old lad in the fourth grade 
was duly transferred via the o f f ic e  of the Director of 
Child welfare to a special center fo r  the mentally re 
tarded.

The ch ild  study service re ferra l blank indicated 
a mental age of seven years, the a b ility  to distinguish 
between righ t and wrong, and learning expectancy not to 
exceed second grade status, s lig h tly  fa ltering  speech due 
to mental incapacity of non-retension of language and not 
of any defect of the speech organism proper. He had a 
s lig h t hearing lo ss , and was subject to irequent colds. 
Lawrence was deeply ashamed of his poor school record 
but did not seem to be greatly maladjusted otherwise; 
the latter condition the examining psychologist a ttr ib 
uted to the fam ily 's proper acceptance of the boy and h is 

handicap.
Lawrence remained in the special center fo r  a l

most two school years. His health was somewhat improved. 

His natural bent fo r  carpentry was developed by assign
ing him to extra shop work periods. This pleased him 
greatly and his parents were convinced that this type of 
work would rea lly  be the best fo r  their son. The ch ild'6
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reading was geared to the learning of shop directions 
and cra ft  instructions and he was taught arithmetic in 
terms of measurements in concrete examples. Because 
Lawrence lived some distance from the special school i t  
was necessary for him to go by bus. After a few days his 
self-con fidence soared when he realized that he could go 
somewhere away from the environs of his home unaccom
panied by some member of his family. He was anxious to 
learn the names of the c ity  s tree ts , how to go places, 
how to t e l l  time and the d irections, how to make change, 
how to buy some of his own clothing and materials for his 

wood work projects . Gradually Lawrence's shyness and un
interested attitude toward school l i f e  changed to  quiet 
enthusiasm. He was gently but persistently taught to 
rea lize  that he could never attain much success in regu
lar school subjects, but must do m l i f e  with dignity 
the very best he could with which he was endowed.

When Lawrence was nearly sixteen years of age, 
he was selected as one of the several students from the 
special centers who are permitted to enroll in shop, 
cra ft , or art classes at south or iech High schools. Be
sides two or three of these types of classes these spe
c ia l  pupils confer daily with an advisor who checks on 

their progress, conduct, needs, and adjustment to a larger 
soc ia l group. Most of these special students remain in
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the high school group for  a year 's work; some longer i f
they are adept and are desirous of so doing. At the end
of a year many of them have acquired some sort of a trade
or s k il l  and they and Lawrence soon jo in  Sandburg's work-
a-day world parade of

stormy, husky, brawling laughter of Youth, 
half-naked, sweating, proud to be Hog Butcher,
Tool Maker, staker of wheat, player with 
Railroads and. Freight Handler to the Nation.^

^Carl Sandburg, Chicago. New York; Henry Holt 
and company.



CHAPTER V I

SUGGESTIONS AND CONCLUSIONS

The more the writer has studied and observed the 
individual progress Department, the more commendable has 
become many features of the whole program. Here are sev
eral of the most noteworthy of these points of commenda
tion .

The f ir s t  most conspicuous feature is  the highly 
e f f ic ie n t  operation of the administrative o ffice  of the 
Child welfare Department, which has so economically in
terwoven existing agencies to extend their services where 
they are actually needed regardless in which or under 
whose authority of the system these departments are lo 
cated. There is  no overlapping of unnecessary a c t iv i

t ie s . AH operations are directed into channels of true 
usefulness and worth.

The second, most striking characteristic of the 
program is  the complete and adequate testing system which 
has been jo in t ly  operated by the public school system and 
the University of Omaha. The chief examiner is  an Omaha 
Public School employee and her salary is  paid by the sys
tem. The university is  paid fiv e  dollars for each in

dividual test i t  administers for  the school system, in 
return, a l l  testing, or testing services, that the school

93
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system might want or need, or psychological assistance 
whatsoever, is  administered free of charge by the uni
versity . Furthermore, the University must maintain the 
laboratory, it s  equipment, i t s  assistants, testors and 
psychologists. The collaboration , to date, has been 
highly sa tisfactory . A v is it  to the psychological 
c lin ic  is  an utterly  convincing experience. A review of 

one of the cases when referred to the individual progress 
Department is  defin ite  proof to any teacher of mentally 
reatrded children of the high ca liber of the testing bu
reau. Reliable and valid testing is  absolutely v ita l for 
the iden tifica tion  and selection  of pupils for the in
dividual Progress Department.

perhaps the next and third most conspicuous com
mendable characteristic of the department is the posses
sion of the lo fty  professional ideals of the teaching 
s ta f f .  The se lection  of proper facu lty , of course, re
f le c t s  the competence of administrators, but the quali
ties  of generosity, of cheerfulness, of resourcefulness 
and of cooperation here are over and above the usual re 
quirements. Observers are acute to this intangible 
s p ir it  that pervades these special classrooms and shops, 
and they marvel at the sp rite lin ese , success and n ob ility  
of the teachers and craftsmen of the individual progress 
Department.
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These three f i r s t  tra its  are probably the most 
outstanding points of commendation, but other essential 
and noteworthy features cannot be overlooked. The 
f le x ib i l i t y  of the program for curriculum, for methods, 
and for the e f f ic ie n t  use of school plants and equipment 
must receive favorable recognition . The removal of any 
stigma and the maintenance of an unblemished reputation, 
the public good w il l ,  the in filtra tio n  and promulgation 
of,the principles of wholesome mental hygiene m their 
practica l applications, and the direction of the needy 
to proper welfare associations are worthy qualities of 
high praise.

It might thus appear presumptuous to advocate 
reforms or recommendations to an obviously successful 
experiment. But, on the other hand, what organization 
of a mundane foundation can afford to f a i l  to consider 
suggestions for i t s  practica l advancement or needed ex
pansion?

The follow ing recommendations are made in a 
sp ir it  of profound loyalty and concern for the depart
ment and an intense desire to serve the test interests 
of the students. They are;
1. To establish teacher-training and in -serv ice  im

provement classes for the special teachers and a 
restricted  number of likely  candidates.
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2. To re-organize, unify, and extend the guidance 
program by:
a. use of v is itin g  teachers.
b. Guidance c lin ic  organization for regular 

reports and conferences and parole system 
where needed.

c. Recreational program for out-of-echool 
a c t iv it ie s .

5. To establish an industrial collaboration for part 
time work or training in agriculture, labor and 
industry for students in connection with the gov
ernment placement bureau.

4. To establish an experimental follow-up system.

5. To establish:
a. A two to five  room unit fo r  colored children 

at the new Kellom school.
b. To enlarge the Howard Kennedy unit to four rooms.
c. To enlarge the Rosewater Center to four or fiv e

rooms.
d. To establish a two room unit at Webster school.
e. To establish a two to fiv e  room unit at Walnut

H ill school.
f .  To establish in many d is tr ic ts  a heterogeneous, 

ungraded primary room between Kindergarten and 
F irst grade, wherein some pupile are retained 
fo r  one or two semesters, or longer l i  necessary, 
as a preparatory realm for  true f i r s t  grade aca
demic readiness; to early screen out the mentally 
retarded; and to establish a program assuring 
success and proper adjustment to the school situ 
ation.

g. To establish  a traveling c lin ic  for a five  d is 
t r ic t  unit to operate for grades two to six  
wherein remedial work in the tool subjects is  
taught fo r  the purposes of:
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1) Maintaining a true and high scholastic 
standing.

2) Maintaining wholesome mental hygiene by pro
moting the rea lization  of personal, social 
and c iv ic  resp on s ib ilit ie s , a fee lin g  of suc
cess, worth, and secu rity .

3) To bring back to normal classroom status pu
p ils  who have teen i l l ,  of delicate health, 
absent fo r  excusable reasons, borderline 
mentally retarded pupils who should be re
tained in their own communities, and tran
sient students.

4) Eliminating many d iscip lin e  cases.
The objections to the preceding suggestions are 

tw o-fold , v iz .,  financial complications and the securing 
oi personnel. Both conditions can be remedied, in re
spect to the financial situation , the follow ing sugges
tions are offered;
1. To apply for the state finances, already leg is la ted  

for  for the partial sighted, the hard of hearing, 
and special education of the handicapped, to  be 
transferred to the loca l institu tions and agencies 
who are actually caring fo r  these persons whose 
parents are reluctant to place their cnildren in 
institu tions away from home.

2. To use the Kellogg Foundation allotment for the 
special training of well qualified  candidates and 
teachers, by;

a. Financing them pa rtia lly  at un iversities or in
stitu tion s equipped or qualified  to give such 
training.

b. By exchange of present teachers for short periods 
with special teachers at similar centers in other 
c it ie s ,  say, Des Moines, Chicago, D etroit, wichita, 
Kansas.

c . To train our own cadets, candidates and a ss is t
ant teachers in our own centers by the operating 
corps of teachers.
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3. To secure fin an cia l assistance;
a. From other Foundations similar to  the Kellogg 

Foundation.
b. From lo ca l organizations who have or can estab

lish  welfare project funds similar to the Down
town Kiwanis Fund which is  at present contribut
ing to the shoe department of the individual 
progress Department.

4. Through proper public relations arouse the c i t i 
zens to  their c iv ic  respon sib ility  of adequately 
providing supplementary funds by the normal 
channels of lo ca l taxation.
. The most d i f f i c u l t  problem, a t present, is  the 

securing of qualified  teachers who are w illin g  to accept 
the resp on sib ility  of the situation . These problems could 
be p a rtia lly  solved by:
1. Paying a bonus annually to  successful teachers who 

after two years of service continue with the De
partment and who participate in the training of 
cadets and candidates and the program as outlined 
under part 2, use of the Kellogg Foundation Fund, 
page 97.

2. To allow them "professional Advancement" as re 
quired by the Omaha school system, for their work 
in the individual progress Department.

in fin a l conclusion the writer is  aware of the
great number of problems and d i f f ic u lt ie s  rela tive to the
education of the mentally retarded that were purposely
neglected, or so sligh tly  treated or indicated m  this
trea tise , tut a conscious attempt was made to report the
conditions of this problem as they exist in the individual
progress Department of the Omaha public School system,

sole ly  as an education p ro ject.
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The f o l l o w i n g  r e p o r t  i s  a  s t u d y  o f  100 t o y s

enrolled a t  th e  Bancroft center for th e  years 1 9 4 6 - 4 7 ,  

1 9 4 7 - 4 8 .

information was secured from the ch ild  Study 
Service school information cards, school census oards, 
school health records, cumulative records, and v is its  
to  guidance c lin ic  sessions with students and advisors.

1 0 0
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1 1 1 I I I IV V V I V I I V ili IX X
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Age I . Q . Speech

Defect
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fe c t
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ju ve

n ile
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ord

Wel
fare 
Aa- 

ais t- 
ance

Living
with

Any othei 
charactBP- 
ia t ic  of 
s ig n i f i 
cance

1 11 64 Yea Yea Yea No No No BP
2 1 2 58 Yea No Yea No Yea NO BP
3 1 2 6 1 No No NO Yea No NO M
4 1 2 7 8 No No No No Yea No M-SF
5 13 65 No Yea No NO No Yea G
6 1 3 64 No No Yea No NO NO BP
? 1 3 7 1 Yea No Ye 8 No Yea NO F-sn
8 13 68 No No No Yea Yea Yea M-SF
9 1 3 7 3 No Yea No No NO NO F -S M

10 14 67 No No Yea No No No H
11 1 4 68 Yea No No No No NO BP c
1 2 14 74 No No Yea No No No F-SM
1 3 14 8 5 No No No No NO Ye 8 JR
14 1 4 74 No Yea No No Yea No G
15 14 7 5 Yea Yea No No No NO M-SF
1 6 14 5 3 No NO Yea No No No BP c
17 14 71 Yea No No Yea No No BP
1 8 14 8 8 No No No No Yea No F-SM c
19 1 5 7 2 NO No Yes No No NO M-SF
20 1 2 59 No No Ye 8 No No No M -SF
21 13 67 Yea No No No No No M -SF c
22 12 8 1 Yea NO No Yea N o No BP
23 1 3 8 3 No No Yea No No No M -SF
24 13 74 No Yea Yea No No No BP
25 14 78 Ye 8 No No No No No G
2 6 14 67 No Yea No No Yea NO M
27 1 3 63 No No No No NO NO BP
28 15 54 Yea Yes No Yea No Yea F -S M
29 1 3 65 No No NO No No NO M-SF
50 1 3 7 3 Yea No Yea No No No G
5 l 12 6 2 No No Yea No No Yea M
32 13 78 Yes No No No Yea N o G
33 14 8 2 No No NO N o N o Ye 8 G 1
34 14 67 No Yea Ye 8 No No No BP
55 14 65 Yea Yea No No No No BP
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1 11 I I I IV V V I V I I V I I I I X X X I

p u - Vi- Hear- L eft juve-
Wel
fare

Any other 
char acter-

p i i
Num
ber

Age I . Q . Speech
Defect

aual
De

fe c t
m g

Loaa
Hand

ed
n ile
Rec
ord

As
s is t 
ance

Living
w i t h

la t ic  of 
s ig n if i 
cance

3 6 1 5 8 3 Yea No Yea Ye 8 No No F-SM
3 7 14 7 2 No No No No No No M-SF
3 8 1 3 7 4 No Yea No No No No F-SM
39 14 78 Yea No No Yea NO No BP
4 0 14 79 Yea No Yea No N o No BP
4 1 1 4 67 No No Yea NO No Yea M
4 2 1 3 63 No Yea No No No No F-SM Macro-

cephalic
4 3 13 59 Yea Yea No No No No M -aF
4 4 12 7 5 No No NO No NO Yea M
4 5 1 3 60 No Yea No Yea No NO F-SM c
4 6 13 84 Yea No Yea No Yea Yea BP
47 14 91 No No No Yea NO No G Epileptic
4 8 14 108 Yea No Yea No No No F
4 9 14 8 1 No Yea No No No NO G
50 1 5 7 9 No No Yea No Ye 8 No M-SF
51 15 50 Yea NO No No No No BP Gross j[ 

apeech j[ 
d e fe cts {

5 2 1 5 66 No No No No NO No G
5 3 15 64 Yea No No No No No M -SF
54 16 59 No No No No No Yea M-SF
55 15 8 0 No Yea No NO NO No BP
56 14 61 Yea Yea No No No No F-SM
57 13 7 8 No No Yea No No No BP
58 12 7 9 No No No No No NO F-SM
59 1 2 8 4 Yea No No No N o NO BP
60 1 2 6 5 No No Ye 8 No NO NO G
61 12 6 2 No No Yea No No Yes BP E pileptic
6 2 1 2 67 No Yea Yea Yea No No BP
63 1 1 71 Yea No No No Yea No BP
64 13 78 Yea Yea Yea No No No F
65 13 64 No No No No No Yea M
66 13 8 3 Yea No No Ye 8 No No M -SF
67 14 69 No No Yea No NO NO M -SF

--------------- 1
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1 11 I I I IV V VI V I I V I I I IX X X i

p u - Vi- Hear- Left juve-
wel
fare

Any other 
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p i l
Num
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ing

Loss
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Li vmg 
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s ig n if i 
cance

68 1 4 80 No Yes No No Yes No M-SF
69 1 4 77 Yes No No No N o No F-SM
70 13 87 No No Yes No Yes No M-SF c
7 1 1 2 8 3 No Yes No No NO Yes M
7 2 1 4 . 35 Yes Yes No No N o Yes BP speech un

in t e l l ig i 
ble

7 3 1 3 65 No No No Yes NO No G
7 4 15 7 2 Yes No No No No No BP
7 5 15 6 9 No Yes No No Yes NO n-SF
7 6 14 78 No No Yes No NO No G
77 13 8 7 No No Yes No No No G
7 8 13 8 4 Yes No Yes No No No BP
79 14 68 Yes No No No Yes No BP
80 15 7 1 No No No No No Yes M-SF c
8 1 1 2 6 9 Yes No No No No N o BP c
8 2 1 3 67 NO Ye s No No No No BP
8 3 15 7 5 Yes Yes No No N o NO M-SF
8 4 14 78 No No Yes No No Yes G
8 5 14 78 Yes No Yes No No NO F-SM
8 6 14 69 No No No Yes Yes No M-SF'
87 14 84 No Yes No No No No y
8 8 13 68 Yes No No Yes No NO BP
8 9 12 7 3 NO No No No Yes Yes BP
90 1 2 7 5 Yes No Yes No No No M -SP
9 1 13 8 1 Yes No No No No No BP
9 2 14 77 No No Yes No No No . G
9 3 1 4 58 Yes No No No No NO M
94 14 61 No No NO Yes No No BP
9 5 1 5 75 No Yes No No No No BP
96 1 6 68 Yes Yes Yes No No NO BP
97 17 59 Yes NO No Yes No Yes F
98 1 5 104 No Yes No No No No BP A lm o s t

blind
99 14 8 3 No Yes No No Yes No M-SF

LOO 14 71 No Yes Yes No NO No M-SF'
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Explanation of chart 
I .  Pupil Number.

The pupils are numbered one to one hundred and 
were selected at random from cards of the en roll
ment of the boys at the Bancroft school center 
for the mentally retarded fo r  1946-48.

I I .  Age.
The age given in the chart was the age of the 
o h i ld a t  the time of enrollment either m 
1946-47 or 1947-48.

I I I .  I . Q .

The in te lligen ce  quotient or the i.Q . is the re
su lt of the o f f i c ia l  test, Stanford Revision of 
B inet, given at the university of Omaha's psy
chological laboratory. The teacher also re 
ceives the M.A. or mental age of the ch ild , tut 
i t  is  not lis te d  on this chart.

I V .  Speech Defect.
Speech Defect includes stuttering, stammering, 
or any mispronunciation due to gross malforma
tion so as to be regarded as a conspicuous de
fe c t  or to be disturbing to the personality of 
the victim.

V. Visual Defect.
Near-sightedness, farsightedness, astigmatism 
or strabismus are not considered i f  glasses are 
worn, but i f  not corrected during the time the 
ch ild  was enrolled for the two specified  years 
1946-47, 1947-48, and the nurse or teacher con
sidered such condition contributing to the 
learning d if f ic u lty  o f the ch ild , such defects 
are labeled "yes" on the chart. Any other gross 
defects as indicated on the health card or by the 
examining physician for the physical examination 
are "yes" on the chart.

V I .  H e a r in g  L o s s .

Hearing loss of more than -3 in both ears or -6
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in either ear as indicated by the o f f i c ia l  audio
meter test administered by the speech correction 
Department and aided ty the school nurse of the 
d is t r ic t  where the child was examined are "yes" 
on the chart; also "yes" are any other gross losses 
as indicated by examining physicians.

V I I .  L e f t - h a n d e d .

Left-handedness is  recorded as the natural le f t -  
handedness as indicated ty tests of w riting, 
drawing, cutting with a kn ife , and throwing a 
b a ll. Children who had teen taught to write 
with the right hand but who were naturally l e i t -  
handed are labeled "yes" on the chart.

V I I I .  juvenile Record.
A juvenile record "yes" on the chart means that 
the ch ild  has actually teen involved m legal 
misdemeanors.

I X .  Welfare Assistance.
Welfare Assistance means that the mother has re
ceived A .D .C .  funds, or that the family has re 
ceived financia l assistance from governmental and 
charitable organizations.

X . W it h  whom th e  c h i l d  r e s i d e s .

I f  the child resides with both father and mother,
BP is the symbol; for  mother, n; for  father, FI 
for  step-father, SF; fo r  step-mother, sn; any other 
foster-parents or legal guardians are G. This in 
formation is  obtained from the o f f ic ia l  school cen
sus cards, and the o f f i c ia l  Omaha puclic schools' 
information cards.

X I .  Note.
Most a l l  of these 100 children are of the white 
race. Eight are colored and one is  Indian. There 
are no children of the yellow race m this study. 
Mexican children are c la ss if ie d  as white race. The 
colored children and the Indian boy w ill  be indicated 
in column X I .  The Omaha public schools make no d is
crimination m respect to racia l d ifferences. Cul
tural conditions are considered only m  respect to 
guidance and always as individual cases.
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Chart in percentage Form

1. Ages.
11 years -  2%
12 years - 16%
13 years - 28%
14 years - 37%
15 years - 14%
16 years - 2%
17 years - 1%

I I .  in te llig e n ce  quotient Range. 

A. Below 50 I .q .  -  1%

B .  B e lo w  6 5  I . Q .  -  20%
Above 65  i . q .  -  80%

65  t o  8 5  I . Q .  -  74%

I I I .  Speech Defects -  40% .

I V .  V i s u a l  Defects -  5 1% .

V .  H e a r in g  L o s s  -  36% .

V I .  S p e e c h  p l u s  v i s u a l  D e f e c t s  -  9%.

V I I .  Speech Defects a n d  Hearing Loss -  1 2% .

V I I I .  V i s u a l  D e f e c t s  p l u s  H e a r in g  L o s s  -  7%.
I X .  S p e e c h  an d  V i s u a l  D e f e c t s  p l u s  H e a r in g  L o s s  -  3%.

X . Left-handed -  16% .

X I .  juvenile Record -  18% .

X I I .  welfare Assistance -  18% .

X I I I .  Guardian status
Both parents -  34% Mother and step-fatner -  24%
Mother alone -  10% Father and step-mother -  12%
Father alone -  4% Foster-parents -  14%

50 to 59 
60 to 69 
70 to 79 
80 to 89 
Above 90

9%
34%
34%
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This study for Remedial Reading was conducted 
for sixteen boys at the Bancroft center from January 26, 
1948, until June 10, 1948, a period of four and one-half 
m onths,with actual teaching instruction of 100 hourB 
fo r  each ch ild . The pupils were in groups of three or 
f iv e  per group, and two children, Numbers 6 and 7 of the 
chart, were each taught individually. The instruction 
follow ed somewhat the method advocated by Kottmeier in 
his text, Handbook for  Remedial Reading,^ as used In 
the st . Louis, Missouri, Reading C lin ic .

Kottmeier, Handbook of Remedial Reading. 
St. Louis, Missouri; Webster p u b .'c o ., 1*9461
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F IR ST TESTS--JAN U ARY 2 6 ,  1 9 4 8

pu
p il
dum

ber
Age on 
1-26-48

I.Q .
Binet-
Simon

Gray
Oral
B

Score

Gates 
primary 
Forma 
1 & 2 

Type 1

Gates 
Adv.pri. 

Forms 
1 & 2 

Type i

Gates
Sur
vey

Form
1

Dolch
Word
L ist

Durrell
Spell
ing

L ist

1 14.9 67 4.1 4.2 157 122 14.8 76 5.1 4.8 220 19
3 15.1 80 4.9 5.1 211 17
4 14.3 78 5.8 4.9 203 12
5 14.2 89 4.1 3.5 195 156 13.5 75 3.1 3.7 194 15
7 16.1 62 2.6 2.8 137 138 13.2 88 3.8 3.4 190 14
9 15.6 82 3.5 3.2 184 16

10 14.8 63 .0 1.1 8 111 14.2 59 .0 .8 14 112 11.5 73 1.4 1.7 37 5
13 15.4 64 1.5 2.3 53 4
14 14.7 61 2.1 2.8 61 8
15 13.7 72 2.4 2.4 89 8
16 14.3 50 2.2 2.7 67 13

SECOND TESTS— JUNE 1 0 ,  1 9 4 8

Gray
Oral
B

Score
Gain

or
Loss

Gates 
p r i . 

Forms 
1 & 2 
Type 2

Gain
or

Loss

Gates 
Adv. 
p r i .  

Forms 
1 & 2 
Type 2

Gain
or

Loss

Gates
Sur
vey

Form
11

Gain
or

Loss
Dolch
L ist

Gain
or

Loss
Durell
Spell

ing
List

Gain
or

Loss

4.7 .6 4.2 .1 169 12 13 1
;.5.2 .1 5.0 .2 220 0 20 1

5.3 .4 4.8 - .3 220 9 20 3
5.9 .1 4.9 .0 220 17 14 2
3.9 -.2 3.5 .0 204 9 16 3
3.3 .2 3.8 .1 216 20 14 -1
3.9 1.3 3.7 .9 183 47 16 3
3.9 .1 3.7 .3 201 11 16 2
3.6 .1 3.6 .4 188 4 13 -3

.5 .5 1.3 .2 14 6 3 2.0 .0 .6 -.2 28 14 1 1
1.1 .3 1.8 .1 53 16 7 2
1.4 -.1 2.5 .2 68 15 9 5
2.2 -.1 2.9 .1 72 11 8 ! 0
2.9 .5 3.1 .7 129 40 14 6
3.4 1.2 3.4 .7 101 34 15 2



1 1 0

Analysis of Remedial Reading Chart 
For the four and one-half months' instruction by 

Remedial Reading methods there was some small gain for 
most of the boys on almost a l l  of the teste . The boys 
who were able to  read 4th to 5th grade material revealed 
very small gains. Their i .Q . 'e  were from 67 to 80, a 
range of 15 pointe, i t  is , therefore, concluded that 
they had attained close to their highest peak before re
medial instruction was given.

For the toys who were able to read material of 
the last h a lf of grade 2 and a l l  of grade 3, there was 
revealed small gain irrespective of i .Q . 's  which ranged 
from 62  to 8 9 ,  a difference of 27  points, strangely, 
though, one boy with i.Q , of 6 2 , and the oldest of the 
group, revealed a gain of nine months' reading advance
ment which was the one case in the study to reveal con
siderable change. This same toy had had nine years pre
vious reading instruction in both regular and specia l 
rooms. I t  might be concluded that this one pupil had 
arrived at Reading readiness stage.

In the group of toys from beginning Reading 
through grade 1 and the f i r s t  half of grade 2, with i .Q . 'e  
ranging from 50 to 75, there was only a s lig h t  gain. A 
few tests revealed losses in this group.



I l l

This study revealed that mentally retarded c h i l 
dren, as a rule, do not attain Reading s k il l  beyond p r i
mary comprehension and then only to a fa ir  degree after 
tremendous e ffo r t  on behalf of themselves and their in 

structors.

I t  is  concluded that mentally retarded children 
gain small progress of a true academic nature m Reading. 
Teachers' opinions and experiences in the individual 
progress Department concur with this conclusion.
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