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CHAPTER I

THE PROBLEM

Deep in the heart of every adolescent hoy or g ir l  
is the apparent tendency to hero-worship. I t  is a fa c t  
not to he disregarded that youth o f high school age whose 
lives are undergoing a process of character formation 
w ill meet those people whom they w ill hold as ideals fo r  
im itation. Whether those contacts are in the actual 
physical acquaintance, or are through the printed page, 
circumstance w ill decide. The problems of youth, the 
ever increasing influence of one l i f e  upon another, 1he 
strong desire fo r  hero-worship bring demands fo r  a leader, 
a cause, a proof that great things have been done and 
s t i l l  greater deeds remain to be done. As McMahon points 
out:

Modem education o ffers  to youth the rich  in 
heritance o f ages when i t  brings forth  fo r  his 
study the lives of the athletes of Christ, the 
Saints, whose untiring energy has l e f t  everywhere 
practical proof of that observance o f the Master’ s 
words, "He that loseth his l i f e  fo r  Me shall find 
i t . " 1

The youth of today, engrossed with material 
things and over-stimulated by the restless and misleading

^ohn T. McMahon, Building Character from Within, 
p. 60. Milwaukee: Bruce Publishing Co., 1940.
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environment of the age, needs defin ite  d irection  and en
couragement i f  he ia to chooae ideals that are challeng
ing to his mental, moral, and sp ir itu a l p o ten tia litie s . 
Since guidance has always been the essence o f Catholic 
education, i t  is  well defined as the "collaboration  of 

the teacher with the student toward the finding and de
veloping of his best potencies.” 2

The adolescent, in id e a lis t ica lly  planning fo r  
the future, dreams of personal perfection . The dreams 
serve as an urge to meet and converse with people who 
have accomplished worthwhile goals in l i f e .  11 is in 
cumbent, therefore, upon the teacher to be able to pre
sent to the high school student characters who have made 
a sign ifican t contribution to the world’ s greatness. In 
her function as counselor of youth, every teacher should 
keep in mind the valuable philosophy of l i f e  that a per
son may derive from his reading.

I t  is the w riter ’ s b e lie f  that the teacher who 
inspires the adolescent to read the biography of a truly 
noble character has caused that young person to come into 
contact with a basic princip le--the awareness of l i f e  in 
relation to others. The student's a b ility  to reap benefit

2Sister M. Madeleva, "Guidance With a Capital G," 
Journal of Religious Instruction, VI (September, 1935), 
61-55.



from the contact w ill depend greatly upon hia Christian 
outlook on l i f e .

Because of that relationship and that outlook the 
post-war teacher must assume the responsib ility  of stimu
lating young people to acquire high idea ls. Upon the 
teacher fa lls  the duty of teaching, both d irectly  and in 
d ire ctly , Catholic principles and philosophy of l i f e .  
Educators of the present age are thinking in terras of 
every teacher as a guidance counselor. That counselor
w ill d ire ct  the students to such biographies as w ill help

3him to arrive a t some needed understanding of people.

All learning is an individual matter, but teaching is es
sen tia lly  individual guidance in group situations.

Young people, whose personalities are developed 
through contacts with their associates, e ither in person 
or through their reading, have revealed in surveys that 
they draw many of their ideal3 from the printed page.3 4 
Moreover, research has indicated that juvenile crimes and 
delinquencies may be due to ideas and ideals gleaned from 
the printed page.5

3Ruth 0. Anderson, "Biography in the High School," 
Social Education, XIII (February, 1949), 73-75.

^SisterM . Corde Lorang, "The E ffect o f Reading 
on Emotional Conduct and Emotional Experience," p. 10. 
Doctoral D issertation, The Catholic University of America, 
1946.

5Urban H. F leege, Self-Revelation of the Adolescent 
Boy, p. 237. Milwaukee: Bruce Publishing C o., 1945.
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The substantiality of biography, as the w riter 
attempts to point out in this thesis, rests in the fa c t  
that i t  is in flu en tia l toward just and orderly liv in g . 
While the results of the inspirational type of teaching 
cannot be measured immediately, teachers may well ask 
themselves whether they are not responsible fo r  the fa c t  
that many children look to outside forces such as movies 
and material values fo r  ideals on which to bu ild .

The follow ing statement exemplifies the attitude 
of numerous teachers toward the use of biography as a 
means of guidance:

Biographies may draw into the o rb it  of one man's 
l i f e  the event of a whole period in h istory . . . .
I t  is not the question o f  making sermonettes from 
fa iry  stories but o f setting forth  the fulness of 
human stature in the co lorfu l mosaic of l iv in g .6 7

Reading can contribute to the values, the idea ls,
the philosophy of l i f e ,  and, as children develop, may be-

7come a powerful integrating fa c to r . Character, which 
fo r  the present we sh a ll define as "the sum tota l o f the 

forces that go to make up a perfectly  fashioned w ill ,"  
includes a sincere appreciation of a person's so c ia l in 
heritance, and a regard fo r  the part his forebears have

^Sister Mary Mona, "The Teaching Program of the 
School Library," N.C.E.A. B ulletin , XLIII (August, 1946), 
471.

7David H. Russell, "Reading Success and Personal
ity ,"  Elementary English, XXV (February, 1948), 73-82.
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had in bringing to him the s c ie n t i f ic ,  lite ra ry , aesthetic, 
in stitu tion a l, re lig iou s , and industrial treasures of the 
human ra ce .8 Every teacher, therefore, must strive to 

make use of a l l  available means in preparing the ch ild  to 
take his proper place in a complex socie ty .

Dom Thomas V. Moore, an outstanding psychologist 
and psychiatrist, has summed up the e ffica cy  of good read
ing in a s ig n ifica n t statement:

By reading a book in which the hero or heroine 
suffers from tria ls  c lose ly  a llie d  to his own, a 
ch ild  lives out the hero's emotions and obtains a 
certain amount of psychological r e l ie f .  . . . The 
ch ild  discovers the ideals and principles fo r  him
s e l f .  Iden tifica tion  with the hero follow s and 
with i t  an adaptation of the ideals and aspirations 
of the he ro . ’

In order to develop respect fo r  the dignity and 
the worth of an individual the teacher herself must be 
somewhat of an expert in the manipulation of natural a t
titudes. She must realize that the young hero way of 
looking at l i fe  has changed the course of action fo r  many 
an individual. She must, therefore, be able to show that 
certain attitudes have greatly influenced famous men of

®Rev. Edward J. Gorman, "The Social Responsibility 
of the Religious Teacher," N.C.E.A. B ulletin , XXXVIII 
(August, 1942), 428.

QClara Kircher, Character Formation Through Books: 
A Bibliography, p. 7. Washington, b.’C .: Catholic Uni- 
versity of America Press, 1944.
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a ll  time.*0

There is but l i t t l e  question that teachers, in 
carrying out their mission as guide and counselor, need 
to make use of the ordinary means at hand. Without doubt, 
those forces with which pupils come into contact in their 
school l i f e  constitute advantageous tools with which to 
work. Reading, a universal element of instruction , has 
always been looked upon as a suitable means of conveying 
knowledge. How may reading be used so as to make a d is 
tin ct contribution to the e f fo r t  to inculcate high ideals? 
Where does i t  f i t  into the Catholic educational system? 
Have educators used reading consistently as an aid in 
character development?--in the search fo r  the answer to 
these questions, the writer found i t  necessary to lim it 
the work to sp e c if ic  study of biographical reading in re
lation to the guidance and counseling of secondary school 
students toward character formation.

As a resu lt of research, the w riter 's  defin ite  
task resolved it s e l f  into the follow ing steps: f i r s t ,  to 
review the literature on the use of biography as a tool 
in meeting defin ite  current educational needs, particu
la rly  that of guidance toward character formation; second,

*°Rev. William H. Russell, "Character Formation 
in the High School," Catholic Education Review, XXV 
(April, 1927), 229.
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to se le c t  authoritative defin ition s o f terms necessary 
fo r  the sp ecific  study; third, to suggest cr ite r ia  f o r  
the se lection  of biography which w ill aid in the develop
ment of character; fourth , to discuss plans and methods 
which may he used either in teaching biography as in c i 
dental guidance and counseling material or as a defin ite  
section of a re lig ion , a litera tu re , or a s o c ia l  science 
course.

In view of the flood of guidance and counseling 
material currently written and published, together with 
the abundant literature available on the subject of read
ing in terests, preferences, and e f fe c ts , the procedure 
followed is obvious. In selecting  pertinent studies and 
artic les  the writer has limited herself to the sp ec ific  
points mentioned above, and within that lim itation has 
chosen, fo r  the greater part, those a rtic les  having a 
background of Catholic philosophy.



CHAPTER I I

SURVEY OP RELATED LITERATURE

A survey of the literature having d ire ct  hearing 
upon the use of biography in the training of youth toward 
the formation of high ideals shows that there is meager 
experimental evidence in support of the assumption that 
good reading is  o f d irect ben efit to individuals. How
ever, b e lie f  in the value of the personal and soc ia l bene
f i t  which may be derived from good reading has always been 
accepted without question. The fa c t  that many of the re
cent studies are based on the investigations of the e f 
fects  of reading would indicate that educators are becom
ing moire and more cognizant o f the p o s s ib ilit ie s  of de
veloping ideals and character tra its  through the medium 
of good reading.

Only those studies, as mentioned above, have been 
accepted as related material which gave evidence of being 
useful in gaining an insight into the problems of counsel
ing youth. Further, only those which were based upon the 
study and use of biography, or were discussions o f char
acter building through the use of good reading material 

have been included in this thesis . Although i t  is d i f 
f ic u l t  to c la ss ify  them absolutely , some attempt has been 
made to review those worlcs which w ill best serve to aid
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the teacher-counselor in her role of guide to the adoles
cent.

Grace Washburn1 carried out a study which had as 

a three-fold purpose the follow ing; f i r s t ,  to consider 
the present importance of eth ica l character in the sec
ondary school program; second, to examine suggested 
methods fo r  teaching eth ica l character; third, to organ
ize a technique fo r  teaching eth ica l character in the re
quired cla ss ics  in high school litera tu re . Her b e lie f  
that character is best taught by the in d irect, rather 
than by the d irect method, led to the research to deter
mine the extent to which literature can a ffe c t  attitudes 
and through them the conduct and behavior of individuals.

In order to delim it the p o s s ib ilit ie s , i t  was 
necessary to s e le c t  some one aspect of adolescent be
havior fo r  study. A f ir s t  cr iterion  of choice was that 
the particular tra it  appear reasonably often in l ite r a 
ture to which the adolescent had access. After canvass
ing much of the literature the issue honesty versus d is 
honesty, or the tendency to deceive and cheat, was chosen.

A second determinant of choice o f the behavior 
problem was a va ila b ility  of ob jective  measures. Upon

1Grace F. Washburn, "The Problem of Teaching 
Ethical Character Through L iterature." Unpublished Mas
ter ’ s thesis, Department of Education, Syracuse Uni
versity , 1930.
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investigation i t  was found that few tests measuring char
acter traits were available.

The problem, therefore, became; Can the reading 
of literature by boys and g ir ls  of adolescent age a ffe c t  
their behavior in situations which ca ll  f o r  the applica
tion of standards o f honesty, in particu lar, in situa 
tions in which cheating might take place in school work?

Rather than advocate that teachers forage through 
the f ie ld s  of literatu re seeking those works that w ill 
permit l i t t l e  homilies on l i f e ,  the writer decided to use 
and recommend those basic lite ra ry  selections which are 
most commonly used in a high school literature course.
Miss Washburn then describes the defin ite classroom pro
cedures which she followed and which she would recommend 
that other teachers use in creating true to l i f e  s itu a 
tions which can serve to bring to the mind of the pupil 
the relationship and comparison between his own conduct 
and that of a character in litera tu re .

The w riter concluded, a fter having carried through 
the simple procedure described above, that, because of the 
very nature of literature i t s e l f ,  the teacher may use i t  
profitably  to develop a philosophy of l i f e  which w ill 
serve to help the individual in forming correct decisions. 
In her opinion, the in d irect is preferable to the d irect 
attack on character building. Hence the aims, the
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aspirations, the a c t iv it ie s  o f men and th e ir  consequences 
as revealed toy literature in general, may toe taken to fur 
nish examples fo r  arousing ideals and good results in toe- 
havior. The author further implies that tests to measure 
character show only partial resu lts , hence the conclu
sions she reaches are toased more on the subjective evalu
ation of the classroom procedure than on the ob jective 
measurement o f character tests .

Closely related to the previous study is that toy
2Crannell who made an investigation to determine whether 

or not a course in reading with regard to a sp e c ific  
tra it  would tend to have any influence upon standards of 
conduct and behavior. Two groups, each consisting of 
forty -e igh t ninth grade students in a junior high school 
in Syracuse, Hew York, were used in the experiment.
There was to toe no d irect teaching, no teacher comments 
and no d irect discussion of the topic as such, in either 
of the groups. F iction  and biography in which situations 
involving honesty were conspicuous elements constituted 
the literature used in the experimental group. At the 
close of the experiment defin ite  tests were to toe given.

The Hartshorns-May tests of honesty were given

E lizabeth  N. Crannell, "A Study of the E ffect of 
Literature upon Behavior.” Unpublished Master^ thesis, 
Syracuse, 1942.
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each student at the end o f the experiment. The group 
which did the reading in which the element o f honesty was 
outstanding did not show any s ig n ifica n tly  greater gain 
as a resu lt of the reading than did the control group 
which had not done such reading. However, when individ
ual reading records were studied, there appeared to be a 
relation between the amount of reading and the individual 
change with respect to honesty.

This experiment does not of i t s e l f  y ie ld  s u f f i 
cien t evidence to establish  the claim that reading a f
fe cts  the behavior of young people, but i t  points the way 
to further investigation o f the e f fe c t  of reading on the 
individual.

In an empirical study of ch ildren ’ s interest in
*Zsp iritu a l reading, S ister M. Eugenia0 investigated the 

assumption that adolescence is the period in which char
acter development, begun in early childhood, approximates 
its  completion. Proposed as the ob ject of her study are 
three points: f i r s t ,  to suggest interesting sp ir itu a l 
reading material fo r  children in the Catholic elementary 
school; second, to determine the qualities that make books 
interesting to children; third, to show how ideals of 3

3S ister M. Eugenia Kealy, "An Empirical Study of 
Children's Interest in Spiritual Reading." Doctoral d is 
sertation, The Catholic University of America, 1930.
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conduct may "be furnished to children through the medium 
of sp iritu a l reading.

To determine whether or not children recognize 
virtues when practiced hy others, and consider sp ec ific  
traits of importance, the writer carried out a study in 
which hoys and g ir ls  o f junior high school age were given 
sp ecific  opportunities to indicate the particular fe a 
tures and qualities that made a hook interesting to them. 
In tabulating responses to that form of inventory, S ister 
Eugenia found the results of such a nature as to indicate 

the necessity fo r  providing an abundance o f good l ite r a 
ture fo r  hoys and g ir ls  during the adolescent period in 
particu lar. She states that the lives  o f the sa in ts, b i
ographies of men and women who have striven to extend the 
power of good on the earth can he used as stim uli f o r  imi
tation. Those subjects who gave written accounts o f their 
reading gave reason f o r  the b e lie f that they recognized 
virtues when practiced by others, admired them and ex
pressed a desire to imitate them, hence, the conclusion 
that such reading w ill a c t  as a powerful motive force in 
the formation of a Christ-^like character in those who pur
sue such a course. Again, the intangibles in character 
elude measurement, but the author fee ls  confident that 
delinquency s ta t is t ic s  would be noticeably lowered i f  
counselors would remember that i t  is in adolescence that
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the person*s character is reaching its  fin a l form, and 
would place suitable biographies in the hands o f those 
who need them.

The evaluation of a conscious e f fo r t  to guide 
boys and g ir ls  of high school age to see the re la tion 
ship between the proper choice o f ideals and the forma
tion of acceptable character tra its was the purpose of

4an empirical study by Phelan. The investigation was 
expected to resu lt in establishing methods fo r  use by 
teachers who were attempting to make ideals function in 
the lives of adolescents. The study representa a com
parison of the ideals chosen by pupils in the junior and 
senior high school before and a fter  a directed study of 
ideals based on relig ious doctrines and moral princip les. 
Impressed by the confusion found currently in the f ie ld  
of secular education because o f a lack of a c lea r , abid
ing and universal ideal around which a l l  l i f e  may be o r i 
entated, and by lack of agreement on the fundamental 
problem—To what end sh a ll we educate?--the author formu
lated a defin ite plan of action. One phase of the ap
proach to the study of ideals was that which required the 
students at the beginning o f  the school term to answer a 4

4S ister M. Inez Phelan, ”An Empirical Study of 
the Ideals o f Adolescent Boys and G ir ls .” Doctoral d is 
sertation, The Catholic University of America, 1936.
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type of questionnaire featuring the choice and formation 
of idea ls. A sim ilar form to be answered a t the end of 
the term was expected to indicate the individual's change 

of attitude toward the kind of example, reading and in 
fluence which was of most benefit to him in the forma
tion of right ideals.

Through the relig ion  classes in twenty-six schools, 
the data were supplied by the cooperation of principals, 
teachers and a to ta l o f 1,834 jun ior and senior high 
school students--902 boys and 932 g ir ls .  Bach teacher 
was given a defin ite  outline and plan by which she was to 
be guided in placing before her pupils ideals of various 
types.

Comparison of the results as tabulated in Septem
ber and again in May showed that many pupils were reluc
tant to discuss their ideals in public, although they 
were imbued with high idealism. However, the same pupils 
were w illing to t e l l  why they found the study of ideals 
interesting, and were also w illin g  to indicate the means 
which they considered important in in s t ill in g  id ea ls . A 
phase o f particular interest to the present writer is 
that biography ranked second in the estimation of the 
pupils as a help toward forming worthy ideals.

In evaluating the results of the experiment as 
given, S ister Inez suggests the importance o f acquainting
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adolescents with desirable character tra its as revealed 
in the lives of great men and women. Since present meth
ods of education seem to provide more sa tis fa cto r ily  fo r  
the development of group morale than f o r  the strengthen
ing of the moral nature of the individual, i t  is incum
bent upon educators to see that their pupils are given 
opportunities to develop systems of moral habits inde
pendent of group pressure. From s ta t is t ic a l evidence, 
teachers are made aware o f the fa c t  that some boys and 
g ir ls  su ffer  moral collapse soon a fter being separated 
from the accustomed classroom a ssocia tion s. This c o l 
lapse may be due in great part to the teacher's b e lie f  

that the sa tisfactory  moral tone of the class as a whole 
is representative of the strength of each individual.

As a consequence, the author points out the need 
fo r  a defin ite  and d irect approach to the study of ideals 
at some time in the school l i f e  of the pupils. How early 
the subject should be introduced as a conscious fa c to r  in 
character education is not demonstrated. Apparently the 

relationship of the individual to the larger so c ia l groups 
takes place in the senior high school in a more s ig n i f i 
cant way. Possibly that would be a place fo r  both the 
d irect and indirect approaches to the study of ideals i f  
the need had not been cared fo r  ea r lie r  in the school
l i fe



Sister Inez gives few defin ite  recommendations 
because no controlled  experiments had been undertaken.
The exploratory nature o f the study, therefore, f u l f i l l s  
its  purpose--that of discovering some of the elements 
with which the educator has to work in dealing with a sub
je c t  so subtle and so important in character education, 
and that of being useful to those educators who attempt 

to make ideals function in the lives o f young people.
In d irect relation  to the present work is the 

study by Dwyer5 who builds her thesis around the fo llow 

ing: the meaning of character; the problem o f character 
education; the teacher’ s part in character education.

By means o f comparisons, defin itions and examples 
drawn from her own survey o f the literature on character 
education, Miss Dwyer formulates a sp e c if ic  explanation 
of character education as being a process through which 
the ch ild  learns to make wholesome adjustments to his 
many perplexing l i f e  s itu ation s. These l i fe  situations 
are a l l  those occasions of daily  l i f e  which cause c o n f l ic t .  
A complete character, therefore, must be b u ilt  by the pu
p il himself from the inside, rather than be forced  upon 
him temporarily. In virtue of her position , the teacher

Madeline T. Dwyer, "Character Education Through 
Biography." Unpublished Master’ s thesis, Boston Uni
versity , 1939.

17



should, be aware of the fa c t  that the most promising 
method of assisting  young people to develop -their own 
character and personality is that o f individual, rather 
than group stimulation, tutorship and guidance. At the 
same time the teacher should realize that in biography 
is found the power o f one person to enter v icariously  
into another’ s l i f e  through the implanting o f ideals and 
motives.

Miss Dwyer proceeds to l is t  a lim ited number of 
character t r a its --a l  truism, patriotism , s in cerity , 
bravery, perseverance, gratitude, dignity--and then to 
demonstrate the sign ificance of each tra it  as applicable 
to modern c iv il iz a t io n . Throughout the remainder o f the 
thesis she gives examples of these tra its  as found in the 
lives o f famous men and women in whom p ractica lly  a l l  
high school pupils would be interested. The author then 
follow s to completion her plan o f referring the given ac
ceptable tra it o f the biographee to practical application 
in the l i fe  of the reader. For specia l work she chose to 
use the lives of men and women from the litera ry , the pro
fession a l, end religious f ie ld s .

The purpose of the study, namely, the presentation 
of a conscious e f fo r t  to reach the minds and hearts of 

youth through the study of the lives  of great people, has 
been well worked out. The author has compiled a

18
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particularly good "bibliography which would serve as basic 
reading fo r  those teachers who wish to experiment further 
on this type o f p ro ject.

Dilworth6 took as her purpose the examination of 
adolescent tra its in the lives o f s ix  saints, and to ex
plain how the study of the lives may be used as an incen
tive in character f  om ation. Her thesis, based on the 
assumption that character, rather than information should 
be emphasized by Catholic educators as the important ob

jectiv e  in the training o f the young, likewise stresses 
the importance o f idea ls. She implies that i f  a Christian 
ideal can be established in young people by directing mis
placed energy into more appropriate channels, then i t  be
hooves teacher to investigate a method which w ill lead 
to that establishment.

As pointed out, ideals lose their power as tools 
fo r  the formation o f character i f  abstracted from the 
personality and l i fe  of the individual who has been cho
sen fo r  study. Literature related to the project led the 
writer to mention the adolescent’ s spontaneous impulse to 
form ideals oftentimes in imitation of some outside per
son. This postulate determined the means and ju s t if ica t io n

^Sister Marguerite Dilworth, "Adolescent Traits 
in the Lives of Six Saints." Unpublished Master’ s thesis, 
Catholic University. Washington, D.C., 1942.
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fo r  choosing the lives of saints as an aid in character 
formation.

The method, as outlined, consisted of a series 
of concrete plans fo r  lessons through which the adoles
cent traits and responses of a given saint might be com
pared with and applied to the l i f e  situations of a modem 
adolescent.

The purpose of the work, to indicate ways in which 
biography may provide source material f o r  the presentation 
of idea ls, is sa tis fa cto r ily  accomplished. The reader is 
impressed with the b e lie f that there is a p ractica lity  in 
correlating that type of study with the sp e c if ic  aims of 
a relig ion  course, or, in lieu  of that procedure, the 
teacher-counselor would fin d  the method appropriate fo r  
ind irect counseling.

Realizing that the guidance o f youth in our sec
ondary school program becomes a most important and in ter
esting phase of the school program, McShea7 inaugurated 

a plan by which the counselor might become aware of the 
outstanding tra its  of his counselees. Stressing the fa c t  
that the modem high school population lacks the maturity 
of experience with which to make decisions, the author

"'’Hubert McShea, "A Study o f Personality and an 
Analysis of Character T ra its ." Doctoral d issertation ,
The Catholic University of America, Washington, D.C.,
1946.
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makes the matter incumbent upon the teacher to u tilize  
available s c ie n t if ic  knowledge in his work of counseling. 
That s c ie n t if ic  knowledge necessary fo r  his own experi
ment he proposed to obtain through the use o f a testing 
program in which 3,200 boys at the North East Catholic 
High School fo r  Boys in Philadelphia served as subjects.

By means of inventories, i t  became possible to 
obtain material fo r  compiling a character chart which 

listed  those tra its peculiar to the group under supervi
sion . This partial l i s t ,  because of the large number of 
boys contacted, became representative o f a l l  traits which 
a teacher must evaluate in attempting to aid youth to 
make satisfactory  decisions and to adjust himself to home, 
so c ia l, emotional, and school situations. The particular 
traits emphasized were: determination, generosity, r e l i 
a b ility , s ta b ility , sympathy, independence.

At the termination of his experiment the author 
f e l t  sa tis fied  that the basic questions—What character
is t ic s  constitute a well-adjusted boy? What is  adjust
ment? What factors contribute to its  essence? Does this 
adjustment tend to change over a period of a few years?
The e f fe c t  i t  has on school achievement—could be deter
mined to a great extent through such carefu l application 
of the principles of guidance. Further, the inventory 
system as used in this d issertation  appears to be a
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feasib le plain fo r  group as well as f o r  individual guid
ance procedures.

8Kelly, in an extensive study of the nature and 
elements of character, devotes a section  o f her thesis 

to a discussion of the profound mental changes character
izing the period of adolescence. She stresses the fa c t  
that a given character is not a mosaic of separate tra its 
or elements, but is rather a unity, a whole in i t s e l f .
As do other authors, the writer places proper emphasis 
on the obligation of the teacher to recognize and nurture 
the common elements of superior character in youth, namely, 
in tegrity , am iability, dignity of demeanor, love of God 
and strength of w il l .

A simple character tra it  sca le , compiled by the 
author and further elaborated upon, explains the impor
tance of each o f the basic tra its  mentioned above. The 
qualities outlined in this chart are of the type that can 
be fostered through a judicious use o f biographical read
ings .

This comprehensive study of character develop

ment from infancy to adulthood is replete with basic 
reading material fo r  educators, who, a t the same time,

^Margaret Reuther K elly, "Principles of Child 
Training," Unpublished Master's Thesis, Department of 
Education, Creighton University, 1933.
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must act in the capacity o f counselor. As mentioned 
above, that section dealing with adolescence is applicable 
to the present study.

In 1943 when the Post O ffice Department carried 
on proceedings to prohibit one of the current magazines 
from using second-class mailing righ ts, there was dire 
need of s c ie n t ific  proof f o r  the assertion that certain 
books or magazines had any e f fe c t  upon adolescents fo r  
either good or e v i l .  In view of the seriousness of the 
situation , S ister M. Corde Lorang9 began work upon a 

study directed by Dr. Thomas V. Moore, O.S.B., head of 
the department o f psychology at the Catholic University 
of America. The ob ject o f the experiment was to study 
the relationship between the reading material and its  e f 

fe c ts ; the variety and frequency of emotions aroused; the 
actions and principles born of reading, and the relative 
effectiveness o f books, pictures, and magazines.

For centuries educators had presumed that reading 
could have either a good or a bad e f fe c t  on the reader. 
English programs, history ob jectives and literature 
courses had frequently been based upon the theory that 
reading material could inculcate idea ls . However, there

9Sister M. Corde Lorang, "The E ffe ct of Reading 
on Moral Conduct and Emotional Experience." Doctoral d is 
sertation, The Catholic University of America Press, 1946.
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had been no s c ie n t if ic  proof o f the premises. Accord
ingly, then, S ister M. Corde prepared to gain through 
questionnaires sent to seven schools in various parts of 
the United States, s c ie n t if ic  proof of the e ffe c ts  of 
reading on moral conduct and emotional experience. Two 
thousand three hundred eight subjects, 660 of whom were 
boys and 1,648 were g ir ls ,  ranging in age from 14 to 18 
years, took part in the survey. A booklet of fifte e n  
carefu lly  prepared questions to which each pupil was to 
write answers was distributed by the classroom teacher 
in charge. Results were to be kept secret, thus insuring 
re lia b ility  of answers.

Prom evidence gained through this questionnaire 
the investigators compiled s ta t is t ic  data in proof of the 
assertion that reading material can and does influence 

conduct fo r  good or e v il in accordance with the nature o f 
the reading material. I t  was determined that a book or 
magazine judged f i t  for adolescents by competent judges 
w ill almost certainly have a good e f fe c t ;  a book or maga
zine judged unfit w ill almost certa in ly  have a bad e f fe c t .  
From a perusal o f the responses, the investigators tenta
tively predicted that very few readers, i f  any, escape 

without being influenced fo r  good or e v i l  by what they 
read. Results pointed to the conclusion that books are 
more e ffe ctiv e  f o r  good than magazines; magazines are
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more e ffe c tiv e  fo r  tad than books. Probably the facts as 
given would serve as a basis fo r  further research problems.

This investigation, probing deep into the thoughts, 
actions, emotions, and desires of youth, is  revelatory of 
the ev ils  that young people can encounter when they come 
into contact with reading material of questionable nature. 
In reviewing the tabulated results the reader is startled  
to find that many of the books and magazines to which 
young people have access merely serve to break down ideals, 
attitudes, moral principles, innocence and purity o f l i f e .  
I t  is the express wish of those in charge of the in vesti
gation that superintendents, principals, and teachers be
come increasingly aware of the urgency o f  the modern s itu 
ation, and of the means offered f o r  the building of ideals, 
attitudes, moral principles and conduct habits. The same 
postulate is held by Jackson,^ who states sp e c if ica lly  

the im possibility o f developing true character without 
f ir s t  cultivating high idea ls; and, secondly, the danger 
in our system of education o f permitting youth to choose 
ideals that are not a ll-in c lu s iv e  and high enough to sum
mon a l l  the mental, moral, and sp ir itu a l p oten tia lities  
of man.

^Joseph jj, Jackson, "A Study of the Status of 
Character Education in Reference to R elig ion .” Unpub
lished Master’ s thesis, Education Department, Creighton 
University, 1933.

85021
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Current periodicals contain numerous records of 
research done in recent years. Much of that material can 
he summarized into three f ie ld s :  f i r s t ,  investigations 
into the nature of reading in terests; second, reading 
preferences; third, e ffe c ts  of reading. Because of its  
elusive nature, measurement of the e ffe c ts  of reading 
evades the research worker except in a general way.

Brink11 12 reports a study in which 1,532 pupils in 

senior high schools in Chicago revealed that 95 per cent 

of the group contacted read fo r  pleasure, with n on -fic 
tion becoming more popular as students advanced in school. 
Biography, sports, personal appearance and homemaking ap
peared to have a particular appeal. In general, where 
regular contact with books was provided throughout the 
years o f the high school a refinement in interests was 
noticeable .

An ea rlier  investigation into the use of leisure
time by high school seniors indicated that a l l  pupils who

IPanswered the questionnaire given by Crawford and Mayer 

used books for  pleasure outside of school about as much 
as they used books fo r  serious school purposes. Although

11William G. Brink, "Reading Interests of High 
School Pupils," School Review, XLVI (November, 1946), 307.

12C. C. Crawford and R. W. Mayer, "How High School 
Seniors Spend Their Time," School Review, XLIII (October. 
1935), 598-602.
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the small sampling of responses from 37 hoys and 63 g ir ls  
is in su ffic ien t evidence by which to form convictions, i t  
is corroborated by a report of a sim ilar survey made by 

the Scholastic magazine in 1938. A student opinion poll 
of four thousand boys and g ir ls  of high school age gives 
an account of a typical picture of their leisure time 
reading. Nearly 62 per cent of the g ir ls  reported that 
they had done reading as leisure time a ctiv ity , while 
54 per cent of the boys reported leisure time reading as 
being of importance to them.

Gray-*-4 summarizes the studies made in the last 
two decades with reference to the e f fe c t  of reading upon 

information and b e lie fs , attitudes and morals, public 
opinion, voting, crime and soc ia l behavior. His conten
tion, on the basis o f the study findings, is  that educa
tors are convinced o f the fa c t  that reading can and does 
contribute to personal development and attitude formation. 
However, the influence may be either desirable or unde
sirab le . This realization  presents a challenging situa 
tion to educators who should be a lert to means o f pre
venting youth to be influenced by negative values. * 14

■^Willard A. Heaps, Book Selection for  Secondary 
School L ibraries, pp. 129-30. New York: The H. W. Wilson 
Co., 1942.

14Villiam  S. Gray, HThe Social E ffects of Read
ing," The School Review, LV (May, 1947), 268-77.
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Smith reports a survey which recorded the fa c t  

that 60.7 per cent of a given group of high school stu
dents indicated having changed attitudes "because of hav
ing read sp ecified  "books. A group mentioned in the same 
report had stated that "because of certain reading their 
thinking had "been changed. An interesting point here 
made is that o f the 30 per cent responding no two pupils 
mentioned the same book. Credence in the personal values 
of reading might be placed in the evidence ascertained 
from the survey. The sign ificance of the study rests in 
the fa c t  that i t  represents a phase of research not yet 
exhausted.

Leary* 16 places emphasis upon the present-day s itu 
ation in which high school pupils, when given free choice 
of reading material, are inclined to make that choice in 

accordance with the training they have received. Her 
view re flects  the thought that research is unable d e fi
n ite ly  to determine the extent to which a person's a t t i 
tude, point of view or information is influenced by his 
reading. To research workers the author o ffe rs  the

16Nila B. Smith, "The Personal and Social Values 
of Reading," Elementary English, XXV (December, 1948), 
490-500.

16Bemice E. Leary, "What Does Research Say About 
Reading?" Journal of Educational Research, XXXIX (Febru
ary, 1946), 434-44.

15
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problem fo r  further investigation .
Brother William17 sets forth  the results of a 

reading program carried out over a period of three years 
during which time attempts were made to discover the e f 
fe cts  of reading biographies, both relig ious and secular.
A total o f 167 reports from individual students mentioned 
an ideal, a virtue, a changed point of view or an admira
tion fo r  the virtuous in others as being the results of 
having read biography. The report l is ts  the ten virtues 
or character tra its most frequently suggested by the stu
dents as having been exemplified in their reading.

A s ta t is t ica l report upon the extent and quality 
of the reading of more than 46,000 boys and g ir ls  in the 
high schools of New York showed a low percentage of non
f ic t io n  read. However, a s ig n ifica n t fa c t  is that in the 
non -fiction  group, biography ranked a t the top of the 
l i s t .  The smallest amount of biography read was in the 
f i r s t  term where the percentage was 3.11 of a l l  books 
read. The term where the greatest amount of biography 
was read was the seventh where the percentage averaged 
11.84. A drop came in the eighth term in the senior year.

What seems to be the conclusions of the survey?

17Brother William, "Catholic Biography and Char
acter Formation," Journal of Religious Instruction , XVX 
(May, 1946), 855-62.
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The educators who record the report assume that the sur
vey has the virtue o f defining trends and tendencies that 
might escape the teacher. The preponderance of f ic t io n , 
the absence of reading that challenges the maturity, and 
the power to appraise and evaluate might serve to awaken 
the teacher to the fa c t  that on him is  la id  much of the 
responsibility  of training the in te lle c ts , s ta b iliz in g  
the emotions, educating the imaginations, opening the 
vistas fo r  the s p ir it ,  fo r  boys and g irl3  who w ill even
tually be the backbone o f America.18

A reading program extending over a year’ s time 
is recorded by Burns19 who describes the in terest, the 

enthusiasm, and the value placed in an intensive biogra
phy reading project. About forty  students of junior high 
school level took part in the campaign fo r  learning more 
about the real "super-men" of the world. The report 
l is ts  the chief biographies read, the individual responses 
from the students and the attitude of the teacher toward 
the importance of such reading. Her statement that "b i
ography can be a positive talisman in the hand of a

T O Stella S. Center and Gladys L. Persons, "The 
Leisure Reading of New York City High School Students,"
The Bngli3h Journal, XXV (November, 1939), 717-26.

IQ Sister Fabiola Burns, "Character Formation 
Through Biography," Journal of Religious Instruction ,
XVII (February, 1947)", 524-30.
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religious teacher who is enthusiastic about the develop
ment of character" becomes that sp e c if ic  challenge to 
teacher-counselors who realize that character building 
may take place in spite of the counteracting forces ram
pant in the world of reading.

In attempting to ascertain the present trend with 
reference to the extent to which biography is used as a 
counseling medium by those whose obligation  i t  is to 
guide high school pupils, the writer discovered su ffic ie n t  
data to warrant the assumption that apparently educators 
accept seriously the task of preparing the student of to
day fo r  l i f e  in the world of tomorrow. Furthermore, the 
reliance of our modern age upon the power o f the printed 
word makes i t  incumbent upon the teacher to train both 
d irectly  and ind irectly  the adolescent hero-worshipper 
to discern between the fa lse  and the true qualities of 
charac ter.

The attitude of the present w riter can well be 
expressed in the words of a modern educator:

To a more or less marked degree we are a l l  hero- 
worshipers. . . . But the world is f i l l e d  with 
. . . b a ttle fie ld s  where the energies of l i f e  are 
spent, the subtlest v ictories  lo s t  and won, and 
heroes f a l l  unknown, unstoried, and unsung. Every 
human heart is such a b a tt le fie ld . . . . The world 
today is f i l l e d  with human driftwood, the sad 
wreckage of blasted idea ls, broken hopes, d is i l lu 
sioned fa ilu res , and empty memories.

Ours is the duty to step with in fin ite
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tenderness into these [adolescentsj) lives . . . 
down in the gap between childhood and manhood, 
struggling over the time-he a ten path of adoles
cence, waiting f o r  the day when the teachers of 
the land w ill fuse theory and practice into a uni
fie d  basis fo r  the newly awakened poten tia lities  
and experiences of each individual.

. . . Youth w ill recognize a desirable leader 
and fo llow ; i t  w ill identify  i t s e l f  with a comrade. 
. . . Over the great foundation of attitudes, and 
adjustments to a complete, f u l l ,  and satisfy ing 
l i f e ,  the teacher must arch the great dome of 
idea ls. This dome of ideals should co lor  a l l  be
neath it --th e  structure or the temple of l i f e  as 
well as the attitudes and adjustments.20

20Sister M. P atricia , "Looking Into the Student’ s 
Mind," The Catholic School Journal, XLIX (September, 
1949), 229-30.



CHAPTER I I I

EXPLANATION OP TERMS PERTINENT TO THE STUDY

In view of the fa c t  that current literature o f
fers copious suggestions fo r  the approach to the problem 
of true character development in adolescent l i f e ,  i t  is 
well to indicate here the s p e c if ic  phaBe of the f ie ld  
covered by the material in this work. The entire guid
ance program, including the educational, vocational, and 
personal aspects of an individual’ s l i f e ,  is  based on 
the express b e lie f in the dignity and moral value of each 
person. In delim iting the scope, the w riter finds that 
Cunningham's1 discussion of the elements of importance 

within the entire guidance f ie ld  o ffers a defin ite  point 
of departure. He divides the program into three main ac
t iv it ie s , namely: measurement, cumulative records, and 
counseling. Further sub-division places educational, 
vocational, and personal problem-solving into the coun
seling area. I t  is within the counseling f ie ld ,  and more 
sp e c ifica lly  the personal problem-solving phase, that the 
writer has centered the present work.

Having selected defin itions and explanations of 
important terms, the w riter w ill present those views as

^William F. Cunningham, Pivotal Problems of Bduca 
tion , p. 62. New York: The Macmillan Co., 1940.
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expressed by authorities in the f ie ld .  The concise terras 

then considered in relation to their bearing on character 
development through the study of biography are the fo llow 
ing: guidance, counseling, character, idea ls, adolescence, 
character tra its , and biography.

Guidance
In determining the status of guidance in the sec

ondary school, educators are coming to the realization  
that fa r  too much emphasis is being placed on guidance 
as a separate function of the school program. In its  
fu lle s t  conception guidance must be interpreted as an in 
tegral part of the total process, operating not as an en
t ity , but rather permeating the entire educational sys-

ptem. Lenny expresses the same viewpoint when he says:
Guidance is not merely a function of the second

ary s c h o o l-- it  is almost its  raison d1 e tre . The 
secondary school pupil though at times unlovely and 
unprepossessing in the abstract is  a vibrant boy 
or g ir l  tugging at the leash o f l i f e .  The second
ary school pupil is the most malleable and pliable 
of a l l  human beings--he or she is  in the adolescent 
and formative state of l i f e .  The experiences that 
w ill make or break his or her l i f e  are in the future. 
The principles which must and w ill guide him or her 
a t the moment of impact with these l i f e  experiences 
are acquired in the present or never. . . . Ado
lescents are groping, stumbling individuals who need 
and wish guidance . . . guidance is not d ictation  
. . . i t  is a deeply sp iritu a l thing . . . the guide 
merely aids in removing the beclouding features so 2

2Rev. Sdmund J. Goebel, "Guidance in the Glass- 
room," 3J.C.E.A. B ulletin , XXXVIII (August, 1942), 374-7?.
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that the young man or woman w ill make an in t e l l i 
gent ch o ice .’

A sim ilar view is held by Kevane3 4 5 who discusses 
guidance as a function o f the entire institu tion  of edu
cation, its  focus resting with the teacher in the c la s s 

room rather than with a counselor handling an individual 
problem in private interview. Thus, character-formation, 
conceived usually in terms of the need of citizensh ip  in 
a Democracy, becomes a basic motive in education as 
guidance.

5Cunningham shows the defin ite  relationship be
tween guidance and other school a ct iv it ie s  in an apt 
statement:

Guidance not only is an essential part of the 
modern concept of education but is alao c lose ly  re
lated to a l l  other aspects of the work o f the school. 
In fa c t  i t  is the greatest importance that guidance 
be considered as an integral part o f the on-going 
process of modem education, i f  genuine progress is 
to be realized.

A perusal o f the current literature baaed on the 
"Guidance wave" might mislead the reader into believing 
that guidance, as such, is  an innovation in education.

3Rev. John F. Lenny, "Religious Personal Guid
ance," N.C.E.A. B ulletin , XL-XLI (August, 1944), 254-60.

4Rt. Rev. Msgr. Eugene Kevane, "The Relationship 
Between Spiritual Direction and the Guidance Movement." 
Unpublished Masterfs thesis, Department of Education, 
Creighton University, 1949.

5
C unningham , o p .  c  i t . ,  p .  3 6 2 .
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As a matter of fa c t , Catholic education from its ea rliest 
inception was fo r  the purpose of giving personal guidance 
to youth. Promoting the development o f a normal, w ell- 
integrated personality means to the Catholic educator the 
guidance of heart and mind. Counseling individuals fo r  
the purpose of acquiring standards of values consistent 
with the so c ia l, recreational, and vocational a ctiv it ie s  
of youth is a work of greatest importance in the modern 
school.®

7Guidance, according to Brother William, is not, 
however, to be iden tified  with moral training nor en
tire ly  with character formation. Although these are im
portant phases of guidance, the work i t s e l f  cannot be so 
restricted . Rather, i t  consists more properly in the 
consciousness of the school in making uae of every means, 
of every procedure that can promote the development of 
its  individual pupils bringing them to a realization  of 
a ll  their p o ten tia lities .

Following the same line of thought, another edu
cator summarizes the situation :

Guidance, like education, rests upon the fa c t  
that eveiy student has capacities and has a future. * 7

®Sister of St. Francis, "A Catholic Heritage: Pro
fessional Guidance,M The Catholic School Journal, XLIV 
(1946), 347-49.

7
B r o t h e r  W i l l i a m ,  o p .  c i t . , p p .  8 5 5 - 5 6 .



37

The evaluation of these capacities and o f this 
future distinguish personnel work in the Catholic 
from the non-Catholic schools. Guidance in terms 
of personal immortality assumes d iffe ren t aspects 
and proportions from guidance in terms of personal 
success. . . . Guidance may he defined as the c o l 
laboration of the teacher with the student toward 
the finding and developing of his best potencies, 
his best s e l f .  In the Catholic school a l l  person
nel work is d ire ctly  and intentionally  centered in 
Christ; a l l  forming and informing o f  minds is done 
under the influence o f His Holy S p ir it. Because 
i t  is expressly the guidance of the Holy Ghost, I  
c a l l  i t  Guidance with a capita l G.8

In presenting a defin ition  of guidance, much em. 
phasis is placed upon the necessity and u t il ity  o f edu
cating the entire ch ild :

Let us be mindful that the guidance program 
must be a unified whole--guidance from every as
pect. I t  is guidance from the sp ir itu a l or moral 
aspect; guidance in socia l contacts; guidance in 
educational endeavors; guidance in health; as w ell 
as guidance in vocation .9

For many reasons, the school must be organized 
in such a manner that everything possible w ill be done 
to bring about the optimal development of the individ
ual. Instruction directed toward the mental powers 
alone fa i ls  to include the varied areas of human ac
t iv ity . Education, in attempting to develop person
a lity , is undertaking a task that assumes co lossa l pro
portions. In our concept of personality must be

8Sister M. Madeleva, op. c i t . , pp. 51-55.QSister Marie Theresa, "P ractica l Vocational Guid
ance," The Catholic School Journal, XLVI (1946), 118.
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included the complete man, attaining as nearly as pos
sib le  to the complete Personality of Christ, the goal 
of a l l  Christians.

Although each school system must formulate its  
guidance program to correspond to its  particular needs, 
the theory that every pupil needs assistance in develop
ing his character to the maximum i3 summarized by Murphy:

1. He needs aid in solving personal problems.
2. He needs aid in understanding him self.
3. He needs to learn about the conditions that he 

w ill meet in the future.
4. He needs to leam  desirable procedures fo r  

solving his own d if f ic u lt ie s  .10

In order to counsel correctly , the teacher must 
help each student to match his particu lar characteristics 
with his environment and his future opportunities. How
ever, the fina l decisions can be reached only in in d i
vidual conference because many problems are highly per
sonal in nature, and as a result each ch ild  is en titled  
to personalized counseling.10 11

If Catholic educators share with the Creator in 
fashioning to His designs the hearts and minds of -those 
He has destined fo r  His eternal companionship, then those

10J. Fred Murphy, MCharacteristics of a High 
School Guidance and Counseling Program," The North Cen
tral Association Quarterly, XXII (1947), 220-21.

11I b id ., p. 222.
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same instructors would do w ell to keep in mind the con
cise explanation of guidance offered  "by S ister M. Teresa:

Guidance is a process calculated to enable the 
pupil to recognize his capabilities and duties, his 
surroundings, and opportunities, and to achieve the 
mature se lf-re lia n ce , good judgment, and e ffe c tiv e  
w ill power that w ill make him a well-rounded per
sonality, a valuable c it izen  of his earthly country, 
and a worthy heir of Heaven.12

From the foregoing discussions we may conclude 
that the Catholic School, as has been her wont through 
the centuries, has incorporeted the natural good found 
in the culture surrounding Her. In our particular case 
we may synthesize this section of the study by again 
presenting the viewpoint offered in a work quoted previ
ously:

We have seen that guidance is an important move
ment in American public education concomitant with 
the peculiarly American "experiment" in universal 
secondary education. I t  is d irectly  s ig n ifica n t fo r  
the Catholic High School because the la tte r , too, 
has its  "non-selected" portion of the tota l youth- 
group concerned, and hence has the same problems to 
meet f o r  which guidance is offered  as a so lu tion .1*̂

Problematic to educators today is the v ita l need 
fo r  the development of a sense of objective truth. Per
tinent to this phase of training S ister Made leva voices 
her opinion thus:

T O Sister M. Teresa, S.C .L., "Guidance in the 
Small Parochial High School," Catholic School Journal, 
XLIY (April, 1949), 108-10.

13 K e v a n e , o p .  c i t . , p .  1 0 3 .
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Individual guidance is the peculiar responsi
b i l i t y  of the Catholic Church . . . there is a 
problem amounting to a disease among students en
tering co llege ; i t  is ,  I f e e l ,  the most serious 
obstacle in our education today. This is the 
students’ attitude toward truth. Some have no 
sense o f  objective truth. Some have a very accom
modative sense. Some deliberately  waive their 
knowledge of truth. Some prefer crass ignorance 
to a responsib ility  fo r  truth. . . .  i f  there is 
only one preparation that the student can bring 
to l i f e ,  le t  i t  be a knowledge o f  the truth and 
courage always to practice i t .  . . . Here, I be
lieve , is the most important matter fo r  expert 
and in te lligen t guidance in high school. . . .
Youth responds to the idea l, to a challenge to 
perfection. . . .  A guidance program is not its  
own end. I t  is aimed a t the perfection o f the 
pupil. The academic program hopes to make him a 
student and, perhaps, a scholar. The personnel 
program aspires to make him a sa in t .14

15Smith and Roos enumerate defin ite  ways in which 
every teacher is , at some time or other, a guidance d i
rector:

1. By counseling and guiding individually or in 
class whenever and wherever there is evidence of 
a need fo r  guidance which she can meet;

2. By directing to the guidance worker those in d i
viduals who need more specialized help than the 
teacher fee ls  equipped to g ive;

3. By co-operating with the counselor in the presen
tation of new and old occupational, psychologi
ca l, educational, cu ltural, and vocational mate
r ia l in the home room period, and by presenting 
such material in the regular class period through 
planned and purposeful assignments.

^ S is te r  M. Madeleva, "The Heed of Individual 
Guidance in Catholic Secondary Schools," H.C.E.A. Bulle
tin, XXXVIII (August, 1941), 371-73.

Charles M. Smith and Mary M. Roos, A Guide to 
Guidance, pp. 254-55. Hew York: Prentice-H all, In c ., 
1942.

15
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Ruth Strang,16 17 the noted authority on guidance, 

preaents an objective basis fo r  further assuming that b i
ographical reading as discussed in this study be made an 
important fa ctor in guidance. She postulates that guid
ance may take place in more than one purposeful manner, 
thus bringing about a change, f i r s t ,  in attitudes; sec
ond, in environmental elements; third, in insight; and 
fourth, in attainment of suggested goals.

Concomitant with the foregoing b e lie f is that 
evidence brought to lig h t by research as to possible e f 
fects  that reading may have on youth. That adolescents 
are in a most formative period o f l i f e  in which reading 
makes a profound impression and has a lasting influence 
upon their way of thinking, has been the contention fo r  
years. Recent research* has v er ified  the assumption and 
pointed the way to further discoveries in the f ie ld .

Counseling
Popular discussion of guidance and counseling 

appears to use the terms interchangeably. Cunningham is 
sp ec ific  in c la rify in g  the meaning of counseling when he 
w rites:

16Ruth Strang, "Guidance in Personality Develop
ment," pp. 197-228. Thirty-seventh Yearbook of the Na
tional Society fo r  the Study of Education, Part I ,  1938.

17Sister Mazy Corde Lorang, op. c i t ♦, p. 36.
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Whenever two or more individuals meet in a 
setting in which a problem of mutual interest is 
considered fo r  the purpose of helping one of them 
solve the problem in terms o f his personal suc
cess and happiness, we fin d  the process of coun
selin g . . . .  To succeed, the counseling must have 
deep sympathy with students, untiring energy, with 
patience and insight into their problems. I f  coun
seling is to go beyond the educational and voca
tional to include personal problems which often are 
moral problems nothing less than wisdom must char
acterize the counselors who are to cariy on this 
work.

Further observation would lead the reader to 
agree with Sieckmann who explains the term in relation 
ship to the tota l child:

Counseling may be defined as that attempt to 
lead students to get the most out o f l i f e  by tak
ing advantage of the opportunities available. Edu
cational counseling is concerned with the choice of 
proper courses to obtain a suitable and integrated 
education. Vocational counseling should lead the 
student into the type o f work adapted to his in ter
ests and a b i l i t ie s . Other types of counseling 
would endeavor to correct personality disorders, to 
establish  wholesome so c ia l relationsh ips. Here we 
are concerned mainly with what might be called re 
ligious or moral guidance.

Many modern educators like to regard counseling 
and guidance as more or less synonymous terms. . . . 
Our Catholic high school students need counseling. 
The relig ion  teacher can easily  impart group guid
ance in the ordinaiy course of the c la ss . He or 
she can give individual counseling by making an e f 
fo r t  to know the students and then in a variety of 
ingenious wavs reach each student personally, and 
inform ally.1»

18Cunningham, op. c i t . , p. 362.
l QRev. T. C. Sieckmann, "The High School Religion 

Teacher as Counselor," The Catholic Educator, XVIII (De
cember, 1947), 200-02.
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The keynote of counseling is assisting the stu
dent to do his own thinking in such a way that he w ill 
he able to solve personal d if f ic u lt ie s  as they arise . 
Counseling, as a teaching technique, is a method which 
can he used to advantage in many schoolroom situations. 
However, i t  does not eliminate the need fo r  group guid
ance which is also an integral part of every classroom 
procedure.20 21 The relationship between the individual and 

the group types would indicate that those things which 

are not personal in nature and which answer the needs of 
more than one student should he met through group coun
selin g . 21

I t  seems inevitable that in a school system of
the type prevalent in our country that the teacher-pupil
relationship should he of such nature as to result in the
students having been enabled to see his problems more
clearly  and to solve them more adequately. Dr. Sullivan
implies this when he states that:

. . .  i f  our schools are to f i t  into the postwar 
world that is to ensure the four freedoms, ir re 
spective of race, creed, or nationality , they must, 
before i t  is too la te , see that th eir programs in 
clude that type of guidance, the lack o f which is

20Clarence C. Dunsmoore and Leonard M. M iller, 
Guidance Methods fo r  Teachers, p. 254. Scranton, Penn- 
syIvania: International Textbook Co., 1942.

21I b id ., p. 252.
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at the very roots of much o f the unhappiness and. 
indecision found in our high school graduates.22

Regarding the value of both group and individual 
guidance, McShea ca lls  to mind the immaturity of youth 
comprising the present-day high school population. Ac
cording to his concept, the true counselor makes no at
tempt to hand out advice in ready-made packages to stere
otyped individuals. His concept is stated;

The guidance of youth in our secondary schools 
is becoming most important because our adolescent 
school population today, as of yesterday, is not so 
mature in worldly experience as to make the d e c i
sive selections on the pathways of l i f e  that con
fronts them. . . . I t  is an interesting phase of 
the present day school programme because the in
creased a ctiv ity  in the guidance o f youth has un
covered a more defin ite need fo r  d irection  of stu
dents. . . .  To give the correct advice at the 
proper time we must study the problems and charac
te r is tics  of those who seek advice and d irection . 
Undoubtedly i t  would be the greatest of errors to 
give the same counsel to a l l .  . . • the degrees of 
temperament, emotions, and characteristics of the 
groups placed under our care must be compared and 
studied i f  we are to d irect them truthfully and ad
vantageously .23

The same line of thought characterizes the state
ments of those who would remind us that, although the 
masses may come fo r  education, the ch ild  must be treated 
as an individual. We read:

22Daniel C. Sullivan, "The Case fo r  Vocational 
Guidance," The Catholic School Journal, XLIV (1944), 217-19.

23M cShea, o p .  p i t . ,  p .  7 .
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Present methods of education seem to provide 
more sa tis fa cto r ily  fo r  the development of group 
morale than f o r  the strengthening o f the moral na
ture of the individual. I t  is incumbent, there
fo re , upon educators to see that their pupils are 
given opportunities to develop systems of moral 
habits independent of group pressure. We know, 
too, that some of our boys and g ir ls  su ffer  moral 
collapse soon a fter being separated from their ao- 
customed classroom situations . . . there is need 
to help these boys and g ir ls  to unify their sp ir 
itual forces around some such v ita liz in g  center as 
an ideal. . .

Charac te r
The term '»character education," although com

paratively a new connotation, has been present and has 
been taught in schools, particu larly  in the Catholic 
schools, fo r  centuries. In short, we may be assured 
that the development of character should be an im plicit 
aim of a ll  curricular and extra-curricu lar a ctiv it ie s  of 
our schools. This point of view is exemplified in se t 
ting forth  the necessity of using a l l  means at our dis
posal to inculcate character qua lities of value--quali- 
ties that w ill serve as a bulwark against the secularism 
rampant in the environment of each growing boy and g i r l .  
We find that:

Christian character formation has been the 
cherished goal toward which have been directed a l l  
the personal s a c r if ic e s , a l l  the labors, and a l l  
the huge expenditures of money made by Catholics 
over the whole world and at a l l  times. . . . Indeed

24 S i s t e r  I n e z  P h e l a n ,  o p .  c i t . ,  p .  1 2 .
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character training ia imperative today, and i f  the 
training ia to he an e ffe c tiv e  antidote to the poi
sonous pagan atmosphere that envelops youth, the 
program must he carried on with more extensive v i
ta lity . Ideals must he set up that are enduring 
and compelling: standards and sanctions f o r  conduct 
that w ill he uncompromisingly follow ed must he pre
sented to the adolescent.*®

2 6Kelly expresses the same idea in perhaps a l i t 
tle d iffe ren t manner in denoting character as the most 
prominent feature in the mental, moral, emotional, physi
ca l, and socia l structure o f every individual. I t  is a ll  
that which marks out each person’ s individuality d is tin c 
tively  from every one e lse  and yet remains a unity, a 
whole, and not a mere aggregation o f tra its . The aspect 
of character which designates i t  as the resu lt of the in 
clinations that are uppermost in the a ctiv ity  of the soul 
places character training as a most laudatory reason for  
the existence of formal education. We read that "Charac
ter is the manifestation, the imprint, the genuine signa
ture of the s o u l."25 26 27

Dwyer compares a person who has character to a de
pendable bridge. The analogy, an apt one, alludes to the 
sustaining power of a bridge which is b u ilt  to carry

25Sister Mary Dorothy, "Inculcation of Id ea ls ," 
Catholic Educational Review, XXXV (June, 1937), 417-18.

26Kelly, op. c i t . ,  pp. 172-73.
27Brother B asil, "Character and Personality," Jour

nal of Religious Instruction , XVII (September, 1946), 61.
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greater weight than i t  is at any given time ca lled  upon 
to hear. The serenity enjoyed by a person o f fine char
acter f i t s  him to face any circumstance and permits him 
to retain a certain fee lin g  of freedom. That character 
is the result of unity of purpose she further implies in 
the follow ing excerpt:

Character should not be b u ilt in sections—fo r  
example, one s e t  o f rules f o r  parents* inspection; 
another fo r  so c ia l behavior . . . character w ill be 
produced only when the youths themselves produce i t  
from the inside. Parents and teachers alone cannot 
do the shaping of character, they can help to a cer
tain extent in bringing about a symmetrical and con
tinuous growth. . . . mere talk w ill not produce 
good conduct. Youth must read, f e e l ,  and do the 
things that he reads about i f  they are to become a 
power in l i f e . 28

Further proof that character study is not an in 
novation is found in the Holy Rule of Saint Benedict— 
that holy founder of the Benedictine Order of which the 
writer is a member and whose teachings have served to in
spire the choice of sub ject matter fo r  the present study. 
In a recent work based on the universality of certain 
phases o f education stressed fo r  the past fourteen cen
turies we discover that:

. . . S t .  Benedict in his Holy Rule included a l l  the 
methods of character development which we read in 
delineation of character today. May we not in fer, 
then, that . . .  in placing emphasis on character 
education we observe that each student is unique and

28D w yer ,  o p .  c i t . ,  p p .  8 - 1 1 .
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must be treated accordingly. . . . Training his f o l 
lowers to realize their destiny as Christians-- 
vocational guidance was perhaps Benedict’ s f i r s t  
service to mankind . . . his attitude of teaching 
every man his dignity was ideal fo r  the time. Just 
as important is the need fo r  such an ideal in the 
world of today.2®

Catholic educators state im p lic itly  that charac
ter is not merely a series o f naked reactions to stim uli. 
They do not agree with the behaviorists who hold that mo
mentary behavior in a c r is is  is a d e fin ite  index to a 
person’ s depth of character.^®

Fundamental, then, is the clear defin ition  of 
character according to Hull:

Character is l i f e  dominated by princip les, as 
distinguished by mere impulses from within and mere 
circumstances from without . . . there can be no 
character without some ideal, but there can be 
ideals without character . . . there can be people 
of good and also of bad character as their ideals 
and principles are good or bad.31

A school that expects to implant character in its 
students cannot expect to do so with great noticeable and 
immediate resu lts. However, the slow process w ill be con
ducive to wholesome adjustment, successfu l ways and habits * 30 *

2®Sister M. Suitberta Wahlmeier, O.S.B., "The In
fluence o f the Benedictines in the Development of Educa
tion ," pp. 69-74. Unpublished Master’ s thesis, Depart
ment of Education, Creighton University, 1948.

30Sister M. Fredrika Dudine, "Character and Per
son a lity ," The Catholic Educator, XIX (1949), 331-32.

SlEmest R. Hull, Formation of Character, p. 163. 
St. Louis: B. Herder Co., 1926.
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of responding and an assurance that d e fin ite  reactions 
have become permanent t r a i t s .32 33

The all-embracing qualities of character are de
scribed by Keeler who maintains that:

Character is taken to mean a firmness and rig h t
ness of w ill  resulting from a supernatural point of 
view, steadfast adherence to Christian princip les, 
and the practice of charity and the moral v irtues. 
Attainment of this ob jective implies: a) Rational 
direction  of the a ct iv it ie s  of the in te lle c t ; b) Con
tro l of impulses and emotions; c) Consistent practice 
of the moral and theological v irtues; d) Prudent 
choice of environment favorable to the practice of 
virtue; e) Imitation of Christ as Exemplar in one’ s 
individual, domestic, c i v i l ,  and socia l l i f e ;  f )  
Recognition of the power and necessity o f prayer; 
g) Reverencing authority as coming from God; h) 
Seeking sp iritu a l d irection  in forming a right con
science; i )  Acceptance of the duties of one’ s state 
of l i f e . 33

To guard against striv in g  fo r  ideals that are not 
the highest attainable, Jackson34 * suggests that the human 
soul be motivated strongly enough to summon a l l  of its  
powers in the quest of its  goal. The product w ill be the 
highest type of character, firm  in its imitation and emu
lation of the l i f e  and character of the most sublime and 
sacred personalities known to man.

32Dwyer, op. c i t . , p. 24.

33Sister Jerome Keeler, O.S.B., "Mount Saint Scho-
lastica  College Study," The Benedictine Review, Summer,
1946, p. 16.

3 4 J a c k s o n ,  o p .  c i t . ,  p p .  1 2 2 - 2 3 .

1
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Ideals
Educators admit the function of high ideals in 

character education, yet the present conf us ion o f ideals 
and values is , fo r  the greater part, due to the partial 
and inadequate philosophy of l i f e  which dominates our 
educational process. In a recent study the term ideal 
was designated as having the follow ing meanings:

1. A type of excellence which we imagine as possible 
or desirable, and which we aspire to realize in 
our l i f e  .

2. An actual thing or person regarded as realizing 
such a conception, and s o as being perfect in its  
kind, a standard proposed fo r  im itation .36

In an e f fo r t  to sta b ilize  him self, the youth seeks 
to imitate models and types which he finds are approved in 
society . The counselor who is attempting to guide youth 
over the danger period of adolescence should be fu lly  
aware of the fa c t  that a person's l i f e  is largely deter
mined by the ideals he cherishes and makes an e f fo r t  to 
attain . McCarthy36 shows how youth should be encouraged 
to attain to high ambitions--higher than may be reached, 

yet allowance must be made fo r  the downward pull of human 
nature. His apt statement follow s:

L itera lly , an ideal means something that exists 
in the mind. I t  is  the concept of what is regarded

36Sister Inez Phelan, op. c i t . ,  pp. 2-3.

Raphael C. McCarthy, Training the Adolescent, 
pp. 155-56. Milwaukee: Bruce Publishing Co., 1934.
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as acceptable or perfect. So long as the ideal re
mains a mere fancy, i t  ia of l i t t l e  practica l worth; 
i t  produces the id e a lis t , the sentimentalist who 
dreams beautiful dreams but lacks the courage or the 
energy to attempt their fu lfillm en t. 11 is only when 
its  possessor tr ies  to make i t  real that the ideal 
has genuine value, fo r  then i t  is a spur to action .
. . . so, by an ideal we understand a good that a 
person not only conceives as desirable but actually 
labors to reach.* 3 *"

Following close ly  the same line of thought, an
other author projects the following idea;

An ideal is  probably best thought of as con s ist
ing o f , f i r s t ,  a generalized notion or concept used 
as a plan or standard of action ; second, the recogni
tion and appreciation of the practica l worth of this 
plan or standard of action ; third, a tendency to ac
cept and obey the plan or standard— to act i t  out in 
conduct. Unless these three elements are present we 
cannot properly employ the term id e a l.3®

Youth, when permitted to express his own interpre
tation of an ideal, tends to explain i t ,  not in terms of 
an abstract, composite picture, but rather seeks to find 
the ideal exemplified in some outside person. The defeat
ism suffered by many young people of today as the resu lt 
of having set false and low standards serves in a negative 
way to back up the assertion that character should be 
stressed by educators as the important objective in the 

training of young peop le .39

37Ib id . , p. 155.

3®Sister Agnes Alma, "The Nature and Function of
Idea ls," The Catholic Educational Review, XXV (1927), 478.

39D i l w o r t h ,  o p .  c i t . ,  p p .  7 - 1 2 .
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A counselor may discover that the particu lar sys 
tem is not conducive to the formation o f right id ea ls -- 
that th e ir  practica lity  is questionable. This fa ctor  is 
commented on as fo llow s:

The ideals of early adolescence should be broad 
enough to function in  d iffe ren t emergencies, fo r  
they should be inspirational to the youth when he 
leaves the restricted  environs o f the home or 
school . . . they must be deep enough to stand up 
against temptation, which im plies, f i r s t ,  that the 
adolescent is sincerely convinced o f the worth of 
his idea l, and secondly, that repeated practice has 
rendered his e f fo r t  to reach i t  habitual.40 41 42

Proper idea ls, in motivating the w il l ,  serve to 
emphasize the importance of practicing v irtue. For that 
reason, ideals are fa r  more important than is knowledge 
in the l i f e  of any person. Delinquency s ta t is t ic s  prove 
that most cases of criminal careers can be traced back 
to delinquency in adolescence .4^

The personified excellence that educators would 
choose to have their students attain  is too often trans
ferred to the acquisition  of values deceptive in them
selves. The deception o f the modem world is only too
evident when youth becomes cynical and sneering in his

42attitude toward noble sentiment. According to Kirsch:

40&ffcCarthy, op. c i t . ,  p. 165.

41Kealy, op. c i t . ,  p. 22.

42Rev. Felix M. Kirsch, "The Social Ideal of the 
Catholic Student,” Journal of Religious Instruction , IX 
(1939), 817.
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. . . i t  ia not enough to get f  rom the pupils 
the name of the ideal hut i t  ia just as important 
to learn from them why they have chosen that ideal 
. . . another shock that may come to the teacher 
when he f i r s t  begins to ascertain the ideal wor
shipped by his pupils is the discovery that some 
of the young people have unworthy models. For in
stance, a sophomore in a Catholic high school ad
mitted that his ideal was the publisher of a sala
cious magazine. Upon being questioned as to why 
he, a Catholic, admired this man, he exclaimed,
"Look at his income

The ms re fa c t  that the adolescent has selected  
ideals around which he might synthesize his present and 
future manner o f response is no guarantee that those 
ideals w ill of themselves control and modify his con
duct. Present with the knowledge o f the correct ideal 

to be fostered must be the emotional drive to carry the 
ideal over into a ction .* 44

One of the major obligations o f the teacher is 
that of preparing her pupils to live with people whose 
greatest outlook on l i fe  appears to be the attainment of 
tem poralities. Montgomery sounds a note of warning lest 
teachers, through d irect or ind irect means, cause injury 
to character in any way:

By an unwise suggestion we may cause a student 
to accept the very thing we want him to re je c t .
Since this type of teaching is the most permanent, 
remaining longest either to help or hurt young

45Ib id . ,  pp. 816-17.

44Sister Inez Phelan, op. c i t . ,  p. 237.
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liv es , i t 's  the wise teacher who uses this subtle 
power fo r  good.

What makes suggestion so dangerous is that its 
influence is unconscious, and when not understood, 
the teacher may not be aware of the deadly explo
sives he is touching o f f .  Words le t  loose in un
guarded moments may be loaded with dynamite. . . . 
What is taught may not hold the attention of the 
student, but what is caught becomes a part of him
s e lf  .45

Adolescence
Although character development begins long be

fore the young person has entered the years of adolescence, 
the follow ing explanation of the term supports the b e lie f  
that adolescence is a most defin ite formative period of 
l i f e :

The term adolescence is derived from the Latin 
adolescens- -to  grow up. I t  is true that an in - 
dividual is growing up from infancy, but the terra 
adolescence has been applied sp e c if ica lly  to the 
process of growing from childhood to womanhood or 
manhood. 6

The Catholic church o ffers  a real solution to the 
problem of the adolescent. She has her commission from 
Christ to be teacher, admonisher, guide, and rescuer.
The status of the counselor in recognizing the awareness 
of l i fe  as the adolescent pictures i t  to himself is 45 *

45W. G. Montgomery, "Teaching by Suggestion," The 
Catholic School Journal, XLVI (1946), 157.

S ister M. Salome, "The Church Speaks to Her 
Youth," The Catholic School Journal, XLV (1945), 147-48.

46
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interpreted by barrel thus;
Understanding the adolescent is the prerequisite 

fo r  e ffe ctiv e  training. Parents, teachers, coun
se lors , and the adolescent himself should strive to 
understand the nature and needs of the individual at 
this time of l i f e  when the whole personality is in 
the highly impressionable sta te . A ll concerned 
should strive to appreciate the dignity  of the human 
person, the weaknesses of which the youth is capable, 
and of the vast p oten tia lities  each has fo r  physi
cal and moral perfection .47

I f  Catholic educators are to be instrumental in 
assisting the adolescents to p ro fit  by their educational 
opportunities, those educators must either retain or ac
quire fa ith  in youth entrusted to them. The same energy 
and enthusiasm which the young person displays in unwor
thy pursuits can be directed in countless ways that w ill 
result in the formation of strong personal character.48 49 

Consistent use of sound psychological principles should 
produce splendid resu lts. The counselor who places abso
lute assurance in the a b ility  of the adolescent to accom
plish apparently impossible things under proper guidance 
is one who has done the most, perhaps, to establish  up
right, permanent character t r a it s .4^

47̂'S ister Romana Parrel, "Understanding the Adoles 
cent," The Catholic Educational Review, XLVII (1949), 165

48McCarthy, op. o i t . ,  p. 154.

49S ister Anne Cawley, "The Guidance Program in a 
Small Catholic School System," The Benedictine Review, 
Winter, 1947, pp. 24-25.
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I t  is during the high school years that youth 
achieves his maximum power to think and to plan. He ac
quires the a b ility  to think in an abstract and general 
manner. Kelly proposes that counselors and teachers take 
particular cognizance of the fa c t  that:

Adolescence must be not only a period fo r  teach
ing morals; i t  must be one of liv ing  morals. I t  
must be a period during which there are stimulated 
the traits of se lf-re sp ect , of personal honor, of a 
fine  abhorrence of anything that would tarnish per
sonal reputation or weaken personal character.5^

Character Traits
In addition to the basic observations in connec

tion with the guidance procedure the writer deems i t  de
sirable to present a b rie f discussion of character tra its . 
In training fo r  good character, the teacher, of ten faced 
with the dilemma of preserving that which is good and 
which should be fostered , a t the same time perceives the 
necessity of aiding the young person to practice inh ib i
tion of the undesirable qualities that may already be a 
part of his make-up.50 51

The combination of fa ctors , which in varying de
grees contribute to the formation of character, are 
grouped as follow s by Brother B asil: parental inheritance;

50Kelly, op. c i t . ,  p. 140.
51J a c k s o n ,  o p .  c i t . ,  p .  8 9 .
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physical, emotional, in te lle ctu a l, and moral environments;
and, the receptiv ity  and a ctiv ity  o f our own in te lle c t

5?and w ill .  He further points out that a well-balanced 

physical and emotional l i f e ,  a right consc ience , and an 
enlightened and strong w ill are the components of a noble 
character that w ill devote i t s e l f  to noble causes.

Neither must the reader assume that to have char
acter one must possess only those mental and moral quali
ties usually associated with the hero type o f individual.53 54 55 
Ostdiek emphasizes the necessity of educating the complete 
child when he states:

A proper study and evaluation o f personality 
traits is a f i r s t  step toward rendering e f f ic ie n t  
educational service . . . their [the teacher’ s] 
task lies  with unit personalities, and enrichment 
of l i f e  of the individual student. Important 
values are within themselves, and the creature’ s 
estimate of himself as a liv in g , rational, and 
sp iritu a l unit in the to ta lity  of the universe, 
gives measure of values to evelything e l s e .54

55Another author, in referring to a character 
tra it as a type reaction, an intangible ultimate, a 
quality which has become the ob ject of an attainable

53Brother B asil, op. c i t . ,  pp. 61-69.
53Dwyer, op. c i t . ,  p. 21.
54Rev. Joseph H. Ostdiek, "The W ill as a Factor 

in Character Education," N.C.E.A. B ulletin , XXVI (1929- 
1930), 508-19.

55Dennis C. Troth, Selected Readings in Character 
Education, p. 33. Boston: Beacon Press, 1930.



desire, is wholly in accord with Kelly who conveys the 
thought as follow s:
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The most common defin ition  of desirable character 
is  usually in terms of character tra its , that is ,  in 
terms of virtues and ideals with se lf-co n tro l and 
right living the central features of character.56

The desirable qua lities which must ultimately 
pervade the whole of one’ s personal l i f e  in a l l  its  rela 
tions to other men, to the l i f e  of the family and l i f e  in 
society , to the l i fe  of industry and commerce, w ill be 
the result of the student’ s having learned to think in 
abstract and general terms.57

Obviously, any secondary school program destined 
to fo s te r  worthy character tra its in youth demands that 
the teachers in that system understand the challenge 
which is theirs in dealing with that phase of adolescent 
l i f e .  Those boys and g ir ls  who constitute the pliable 
material out of which character is molded are liv ing  
through a period distinguished by its  manifestations of 
qualities of greatness.

In accepting the Catholic concept of character, 
we must of necessity accept the principle of unity and 
s ta b ility . Hence in this b r ie f treatment of character

56KelIy, op. c i t . , p. 170.
57Ernest R. Hull, C iv iliza tion  and Culture, 

pp. 50-83. Hew York: Longmans and Co., 1910.



tra its , the reader ia reminded that, since the work of 
character education is essen tia lly  one of moral educa
tion, those traits have been selected as "being represen
tative in proportion as the author had kept in mind the 
complete individual--the individual who is prepared to 
live in such a manner as to gain eternal l i f e .  For this 
reason, the supernatural assistance can never he d is 
counted as a specia l aid  in fashioning the total char
acter.

The traits as presented in the accompanying 
chart are listed  in the same order which each author 
chose to l is t  them. Ho attempt has heen made to 
c la ss ify  or to appraise the groups, and again, the 
writer has selected those authors who base their work 
on sound Christian princip les.

59



CHART 1

SELECTED LIST OP CHARACTER TRAITS

HULL58 GILLET59 KELLY60

Just ice S tab ility Integrity
Honesty Moderation Amiability
Truth Integrity Love of God
Courtesy Gene rosity V olitional control
Cons ide ration Chastity

Adaptability
In te llectu a l power

DWYER61 OSTDIEK62 * * BROTHER PETER65

Altruism Prudence Promptness
Patriotism Confidence R e lia b ility
Sincerity Perseverance A bility  to ’ take i t ’
Bravery Tempe ranee Truthfulness
Perseverance Zeal Honesty
Gratitude Self-den ial Cleanliness in speech
Dignity Loyalty 

Respons ib i l i t y
Dependability

58Hull , C iv iliza tion  and Culture, pp. 51-79.
59_Rev. Marie Stanislaus iG ille t , The Education of

Character, pp. 144-50. Hew York : Kennedy & Son, 1914.

60Kelly, op. c i t . ,  pp. 174-75.
61Dwyer, op. c i t . ,  pp. 31-40.

Ostdiek, op. o i t . ,  pp. 67-70.

65Brother Peter, "Some Intangibles in Character
Training,M JST.C.E.A. B ulletin , XXXVII-XXXVIII (1941), 
346-53.
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CHART 1—Continued

GALLWEY64 BROTHER WILLIAM65 REDDEN AND RYAN66
Unselfishness 
Self-appraisal 
Decision of 

character 
Consideration 
Honesty 
Integrity 
Detachment 
Disc re tion 
Justice

Perseverance
Courage
Trustworthiness 
Honesty 
Humility 
Consideration 
Devotion to duty 
Strength of w ill

Honesty 
Truthfulness 
Purity 
Respect fo r  

authority 
Obedience 
Kindness 
Humility 
Loyalty
Cooperativenes3
Self-den ia l

TUTTLE AND 
MENEGAT67

TROTH68 BROTHER BASIL69

R eliab ility
Honesty
Industry
Kindness
Sympathy
Loyalty

Appreciation
Adaptabili ty
Courtesy
Courage
Gratitude
Generosity
Honesty
Reap on a ib ility

Well balanced 
physical and 
emotional l i fe  

Right conscience 
An enlightened 

and strong w ill

64Rev. Peter Gallwey, Praotical Notes on Moral 
Training, pp. 143-80. New York: Catholic Publishing 
Society, 1879.

65Brother William, op. c i t . ,  pp. 855-62.
66John D. Redden and Francis A. Ryan, A Catholic 

Philosophy of Education, p. 271. Milwaukee: Bruce Pub
lishing C o., 1943.

67H. S. Tuttle and P. A. Menegat, Procedures fo r  
Character Education, pp. 156-75. University o f Oregon 
Cooperative Book Store, 1931 (mimeographed).

68Troth, op. o i t . ,  p. 61.
69Brother B asil, "Character and Personality De

velopment," The Journal of Religious Instruction , XVII 
(September, 1946) , 64.
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CHART 1—Continued

FORTUNATA70
Unself ishness
Loyalty
Pa trio tism
Courage
Perse ve ranee
S elf-d isc ip lin e
Temperanee
Self-respect
Sincerity
S ociab ility
Co-operation
Industry
Honesty
De pendability
Courtesy

INEZ71
Detachment
S elf-con tro l
Courage
S elf-re liance
Fortitude
Cheerfulness
Love of neighbor
Purity
Respect fo r  s e lf  

and others 
Co-operation 
Loyalty

70'^Sister Mary Fortunata, Aids to W ill Training 
in Character Education, pp. 173-93. New York; Pustet, 
1943.

71Sister Inez Phelan, op. c i t . ,  pp. 30-38.
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Biography
The word biography which was introduced into the 

English language during the seventeenth century is de
rived from two Greek words meaning l i f e  and jto write .
In its  simplest form, therefore, the term means l i t -

79era lly , the written lives of men and women. According 
to a noted authority in the f ie ld ,  we fin d  the follow ing 
statement:

The earliest examples of l i fe  writing in England 
are the Latin lives of the sa in ts. Restricted to 
accounts of holy men, they were patterned roughly 
after the Gospel lives o f Christ.
Whether ecc les ia stica l or not, until very recently 
biography has been almost wholly concerned with 
moral teaching. How best to live  in order to merit 
the rewards of Heaven was its  ea rliest preoccupa
tio n .72 73

I t  is not surprising to fin d  that the moral and 
laudatory types of writing were the outgrowth of the in 
stinctive desire of the family to commemorate its  dead; 
of the tribe to commemorate its  heroes; and la ter, of the 
Church to commemorate its  founders. The Church, in pre
serving that phase of culture took cognizance of the 
fa c t  that everyone is interested in the story of a l i fe

72"Biography,” World Book Encyclopedia. Chicago: 
W. E. «^uarrie & Co., 1944.

73George Carver, Alms fo r  Oblivion, p. 180. 
Milwaukee: Bruce Publishing Co., 1946.
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because liv ing  is the one thing that a l l  must do.

That biography is an ancient literary  form may 
be shown by an examination of the account of the l i f e  of 
Joseph in the Old Testament in the book o f Genesis. An 
interesting study of the manner in which personality of 
the biographer may permeate the biography might be based 
on the four Gospels o f the New Testament which are funda
mentally biographies of Jesus. At least one of the four 
w riters, Luke, professes to have followed the method now 
used by modern biographers in gathering material; he 
te lls  his friend Theophilus, fo r  whom he writes the b i 
ography, that he has consulted the ex isting  records and 
persons who have known Jesus and has prepared his narra
tive from what these records and people were able to in 
form him.74 75

For the purpose of c la r if ica t io n  of terms, the 
present study includes neither biographical f i c t io n , 
which is a novel form that uses h is to r ica l figures, or 
events as a basis fo r  its  3tory, nor f ic t io n a l biography 
which is an inventive fa c t  type. I t  is often d i f f i c u l t

74Harold Nicolson, The Development of English 
Biography, p. 135. New York: Harcourt, Brace & Co.,
1928.

75The New Testament (revised by Episcopal Commit
tee of Christian D octrine), p. 148. Patterson, New Jer
sey: 31. Anthony Guild Press, 1941.

74,
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to determine just where the "biographical merges into the 
f ic t io n  type, but readers should be aware that when an 
author announces his work as a biography he is binding 
himself to the understanding that the biographee has not 
heen misrepresented.

The personality of human beings can ex is t in b i 
ography to the extent that others have seen and portrayed 
their actions. The biography cannot lack en tirely  the 
subjective element. Although a biographer may be in
spired by the actions o f his subject in such a way as to 
have his own point of view and judgment a lte red ,76 the 
interpretation should result in a well-rounded, sympa
thetic and truthful portrayal of the l i f e  of an individ
ual.

A point of disillusionm ent fo r  many readers ex
ists in the fa ct  that biographies o f a person by d i f fe r 
ent authors may vary greatly when compared. Interpreta
tions of character cannot be considered mathematical 
problems to be solved with precision . Hence, in reading 
biography, the main purpose is to study the revelation 
of personality through the eyes of the biographer. Ho 
two people see alike and as a noted author styles i t :
MOne leaves a study of biography with the impression that

Andre Maurois, Aspects o f Biography, p. 16.
Hew York: D. Appleton & Co., 1929.
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man is yet the most absorbingly interesting subject to 

man.” 77
Upon the modern biographer rests the responsi

b i l i t y  of presenting his subject in an honest manner. 
Rather than base his material on legend he must think:

Here is a man. I possess a certain amount of 
evidence about him. I am going to attempt to draw 
a true portrait. What w ill  this portra it be? I 
have no idea. I don’ t want to know before I have 
actually drawn i t .  I am prepared to accept what
ever a prolonged contemplation of my subject may 
reveal to me and to correct i t  in proportion to 
such new facts as I d iscover.78

Again, we observe that the biographer who deals 
with man, the source of thought and emotion, faces prob
lems which writers of no other type of literature have 
to meet. Those who attempt to improve upon their sub
jects  by modifying or eliminating certain elements of the 
ridiculous in great men, or d is to r t  factual material, in 
rea lity  b e little  their heroes.79

Since depiction of character is only part of the 
work of the biographer, i t  is  evident that other elements 
may color the presentation. However, that good biography 
cannot be prepared with careless f in a lity  of today’ s

'Y/aldo H. Dunn, English Biography, p. 280. 
York: B. ? . Dutton & Co., 1916.

78Maurois, op. c i t . , p. 14.

79Ib id . , p. 26.

77 Hew
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newspaper make-up may be inferred from the follow ing:
The great chann of biography consists in the in 
dividuality of the d eta ils , the fam iliar tone of 
the incidents, the bringing us acquainted with the 
persons of men whom we have formerly known only by 
their works or names, the absence of a l l  exaggera-

Modem biography, because of its  relationship to
other branches of learning, and because o f its  sp e c ific
and pe rmanent charac t e r is t ic s , has come to be recognized
on an equality with basic forms of lite ra tu re . However,
a biographer, like a dramatist, has no place upon the
stage. His role ceases when he has completed te llin g

81the reader what he has attempted to do.

The fa c t  that biography as a record o f action  and 
achievement has a specia l appeal fo r  the young compels 
the attention of teachers to the p o s s ib ilit ie s  of using 
that type of reading in developing minds. The use of 
biography as an accompaniment to other f ie ld s  o f study 
w ill aid greatly in establishing well-balanced correla 
tions. This study, therefore, and its  results should be 
adaptable to more than one f ie ld  of work in the classroom.

Occasionally we fin d  that librarians and cla ss
room teachers fe e l that to portray too r e a lis t ic a lly  the 80 81

80Dunn, op. c i t . ,  p. 280.
81Willard A. Heaps, Book Selection fo r  Secondary 

Schools, p. 154. Hew York: H. W. Yfilson Co.» 1942.
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lives of men and women fa i ls  to stimulate a proper appre
ciation  of the value o f the human personality. On the 
other hand, there are those who "believe that a l l  good b i
ographies contribute greatly to the analytic judgment of 

the adolescent reader. In either case, i t  is the duty 
of the school librarian and the teacher to become fam il
iar with the great c la ss ics  in the f ie ld  of biography i f

onthey are to be used to the best advantage.
With the Church as the great preserver of the in

te llectu a l and cu ltural heritage of a l l  time, i t  follow s 
that an outstanding accomplishment would be the transmis
sion to future ages of the history of individuals, their 
endeavors, their characters, and, in general, a record of 
the influence of one l i f e  upon another. No more profound 
influence can be described than that of Christ upon His 
Apostles and upon His follow ers in each succeeding gen
eration. However, in the words o f a recognized authority, 
we are reminded that:

The saints today occupy a new position in our so
c ie ty . They have been recalled from a banishment of 
several centuries duration, and have begun to f i l l  
the places from which they were expelled .82 83

Modem biography, a record of action , and achieve
ment, holds particular appeal fo r  the young, Instinctively

82Heaps, op. c i t . , pp. 130-31.
®3Calvert Alexander, The Catholic Literary Re

vival , p. 322. Milwaukee; Bruce Publishing C©.,  1935.
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young people grasp at any aid to successful liv in g . 
Therefore, hagiography, as distinguished from "biography, 
is  valuable in that:

What the saints lose in sanctity and in accurate 
interpretation, they w ill gain in humanity and in 
a l l  those qualities which endear them to the great 
mass of the children of men among whom i t  is their 
delight to dwell. . . . This indeed has "been the 
ch ie f characteristic and the ch ief value of the 
new hagiography everywhere. Modem w riters, both 
lay and c le r ic a l, are in reaction against a tradi
tion which has insisted on making the saints appear 
as fa r  separated from ordinary humanity as possible.

The outstanding idea of modem hagiography, as we 
have seen, is to bring to the fore the idea that the 
saint is f ir s t  and f in a lly  a human being and is  a saint 
just because and just in as much as he is a human being. 

Such a task, according to Alexander, demanding piety, 
reverence and fa ith , is the underlying principle which 
causes hagiography to d if fe r  from mere biography.®8

Having made a carefu l analysis of the various im
plications of the terms under discussion, the writer is 
l e f t  with the impression that, fundamentally, the authori
ties selected agree upon guidance, no t as a modern inven
tion to be used at choice, but rather as the process 
through which basic human needs may be fu l f i l le d .  84 85

84Ib id . , p. 326.

85Ib id . , p. 327.
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S p ecifica lly , this present work attempts to demonstrate 
how the complex problems faced by educators engaged in 
directing youth toward the attainment of irreproachable 
character may, to a certain extent, find  solution in b io 
graphical reading. Assuming every secondary school 
teacher to be a potential guide fo r  adolescents, the 
writer is inclined to accept as representative of Catho
l ic  educational principles that point of view which

Q ft
stresses guidance as the "deeply sp iritu a l aid" offered 

by the teacher in collaboration  with the pupil to remove 
any obstacles which would prevent the pupil from making 
an in te llig en t choice. This process of guidance, as 
noted, may take place either in group situations or in

q 7individual conference.

Counseling, though not absolutely d is t in c t  from
guidance, connotes that advice given independently of any

88classroom or group. Sieckmann’ s view serves to c la r ify  

the terms which frequently are used interchangeably. Ke- 
vane* 87 88 89 shows that teachers, in acting as counselor's, par

ticipate in a program organized separably from classroom

8dLenny, op. c i t . , p. 375.
87Sister Madeleva, "Guidance with a Capital G," 

op. c i t . , p. 40.
88Sieckmann, op. c i t . ,  p. 200.
89Kevane, op. c i t . ,  p. 47.
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a ct iv it ie s , however close ly  related they may be. He in 
dicates, moreover, that he would have us view teaching 
and guidance as separate and d is tin ct  elements in re la 

tion to the teaching function i t s e l f .
Modern secu la ristic  education, devoted as i t  is 

to its own tenets, regards man as a material being whose 
behavior and reactions may be studied and explained in 
s ta t is t ica l terminology. Strongly contrasted with thi3 
m aterialistic outlook is  the Christian concept of man as 
a composite being—body and sou l. The imprint of any in
fluence, particularly on the soul, may, in the lig h t  of
definitions here summarized, be termed "character."

QOHull approximates the ideal statement in showing that 
"character is l i fe  dominated by prin cip le ."

McCarthy’ s interpretation of the term "ideal" as 
"a good which a person not only conceives as desirable 
but actually labors to reach ,"90 91 92 appears to be an a l l -  

embracing statement. As a type of excellence, a duty, 
an obligation of l i f e ,  an incentive to moral conduct to 
actuality through the a ctiv ity  of the in te lle c t  and w ill ,

Q Oan ideal constitutes a basic element of character.

90Erneat R. Hull, Formation of Character, p. 51. 
St. Louis: Herder Publishing Co., 1926.

91McCarthy, op. c i t . , p. 52.
92Redden and Ryan, op. c i t . , p. 270.
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The educator who ia sincerely  working to develop, not 
only a le r t  pupils but excellent Catholics, w ill  do well 
to realize that youth may be classed as “ re a lis t ic  idea l
is ts  because they want some concreteness in their dreams."9̂

For practical purposes in this work, the writer 
uses the term “adolescent" to s ig n ify , normally, that age 
during which pupils are attending secondary schools. Be
cause of our modern mass educational system, the secondary 
school years coincide with that period between childhood 
and maturity of a boy or g i r l ,  during which occur profound 
changes in practica lly  a l l  phases of an individual's be
ing.

That "character" and "character tra its" may not 
be treated as separate en tities  is evident from the nature 
o f each, as Kelly emphasizes in pointing out that desira
ble character can best be described in terms of its  compo
nent q u a lit ie s .9̂  For this reason the writer has formu
lated the simple chart accompanying the discussion.

Capitalizing on that intense interest which c h i l 
dren, adolescents, and adults tend to show in other human 
beings, writers today are producing that a r t is t ic  and

9^siater Brendan, "Why Not Try H istory," The 
Catholic School Journal, XLIX (November, 1949), 1 jL3-14.

94Kelly, op. c i t . , p. 173.



73

inspiring type of litera tu re , biography, which has the 
v ir i l i t y  to exert a profound influence on the l i fe  of 

the reader, particularly the adolescent. A biography, 
to be truly so, must meet the requirements of authen
t ic ity  necessary to warrant it s  acceptance as the l i f e  
story of a subject whom the author has chosen to portray 
truthfully.



CHAPTER IV

CRITERIA FOR THE SELECTION OF BIOGRAPHY

Any attempt to appraise a given plan of procedure 
necessitates the establishment of defin ite  standards of 
judgment which may be applied generally and sp e c if ica lly  
to the subject under consideration. The present chapter, 
therefore, w ill suggest c r ite r ia  which may be applied to 
the selection  of biography as a source of character de
velopment material fo r  adolescents.

The suggestions incorporated, i t  w ill be noted, 
are those which deal with the general qualities or the 
content of good biography. The writer has made no a t
tempt to investigate or to advise, as to the time, the 
place or the manner of purchasing the books themselves. 
That phase of library work would constitute a specia l 
study in i t s e l f .

In order that the counselor may realize the im

portance of his o f f ic e  in the selection  of the right 
type of reading material fo r  youth, i t  is well to re
f le c t  on the recommendation of Pope Pius XE in his En
cy c lica l on Education. The Holy Father states:

Today more than ever is there need of sa fe
guarding youth. For the press, the radio, the 
movie, a l l  of great u t i l i ty  in instruction , are 
often employed as teachers of error and agents 
of sin . And so we commend those educational
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associations that warn parents and educators 
against the e v i l  often broadcast by these mod
ern methods of infornation, and that try to meet 
the ev il by promoting plays, books and scenarios 
that are morally healthy and rea lly  in stru ctive .1 2

Again, lest any teacher doubt the special re
sponsibility of the Catholic educator fo r  her student’ s

Oreading program, le t  her consider the same Holy lather's* ' 
description of the end-product of Christian education-- 

"the true Christian, not merely the cultured gentleman; 
the man whose daily actions are based on reason and on 
Faith; the really fin ished man of character." Only too 
often young people are censured fo r  their choice of low 
caliber reading material when they would w illin g ly  con
form to suggestion from truly interested counselors. Of 
practical import is the advice of a librarian  who records 
his experiences thus:

As a librarian in a secondary school I have been 
intrigued for years with the e ffe c ts  of reading on 
the formation of ideals and attitudes in these teen
agers and sp e c ifica lly  which books that they read 
helped most to form basic rules fo r  a balanced pat
tern of l ife  . . . that balanced liv in g  which is 
right not only in personal growth but also in the 
enrichment i t  o ffers others of the treasures of the 
Catholic fa ith . . . . How i f  the reading of these 
youths can be sa tis fied  with the satiety  that craves 
fo r  reading of a higher gradation, then i t  is the 
duty of librarians to engage in the work of develop
ing real Americans alive to resp on s ib ilit ie s , ideals,

-̂Rev. Gerald C. Treacy, Education—True or False? 
p. 23. Pamphlet. Hew York: The Paulist Press, 1944.

2Ib id . , p. 24.
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tolerance and serv ice . I t  is fa r  better to hand 
out or to suggest good modem books than to rant 
against bad literature and f a i l  to suggest t i t l e s .3

Acceptance of the fa c t  that adolescence is a pe
riod of vision and high ambition w ill lead the educator 
toward greater toleration  of the excesses of young people. 
It  has been noted that reading interests which are to 
last a lifetime have probably taken defin ite  form before 
the close of the adolescent years. As McCarthy speci- 

f  ie s :
I t  is not only personal contacts that set up the 

socia l standards of adolescent conduct. Youth longs 
to measure up to public opinion as he sees i t  de
picted in his reading and in his entertainments.
The kind of literature that rid icu les marriage, that 
exalts easy sex relation s, that decries the need of 
religion is deadly to untold numbers of adolescents. 
They imagine that these opinions are "s c ie n t if ic "  
and to be "u n scien tific" is to be hopelessly out of 
date. Hence there is a crying need to watch the 
reading in which they indulge.4

The teacher, the librarian , the cou n selor--a ll 
should be aware of the fa c t  that the in trin sic  worth of 
good reading lies  not wholly in that which can be meas
ured in a material manner. A vigilance which w ill  serve 
as an aid in the choice of the right book at the right 
time is implied in the follow ing quotation:

broth er James Alpheus, "Forming Youth to Change 
the World," The Catholic Library World, X (May, 1949), 
235-37.

4Raphael C. McCarthy, Training the Adolescent, 
p. 104. Milwaukee: Bruce Publishing Co., 1934.
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For i t  is not enough to understand the form 
only; in great literature the undying beauty comes 
from the overtones of culture, morality, refinement 
and grace . . . teachers must introduce their pu
pils to courage in adversity, strength in tempta
tion, support in fa ilu re , and in success, approba
tion and sweet reward.6

As evidenced by the general concept of the use of
literature as a means of inculcating idea ls, S ister
Nathaniel stresses the necessity fo r  youth to be able to
differentiate between the su p erfic ia l and the rea l. As
she points out, each art has its  own power to aid in the
formation of ideals. She states:

Though a ll the arts are handmaids to the yearning 
fo r  richer and fu lle r  participation  in l i f e ,  l ite ra 
ture more than the others has the power of s a t is fy 
ing such desire, since i t  o ffers  vicarious p a rtic i
pation in the l i f e  of a ll  people at a l l  tiroes. More
over, i t  awakens the s e n s ib ilit ie s , quickens the re
sponses and in ten sifies  the capacity fo r  liv in g . I t  
can be an aid to a correct perspective fo r  the right 
kind of living and an antidote fo r  wrong philosophy, 
because it  touches the whole of man's l i fe  and modi
fie s  his relations with the w orld .6

A similar point of view is presented by Schuster7 
who subscribes to the b e lie f  that adolescents have a rich

6John H. Treanor, "The Moral Overtones of English 
Literature," Education, LXIX (January, 1949), 315-16.

6Sister Nathaniel R e illy , "The Approach to L iter
ary Appreciation Through Mark Twain." Unpublished Mas
ter ’ s thesis, Creighton University, 1947.

7Brother George N. Schuster, "English For Catho
l i c  Leadership," Cathol i c School Journa l, XLVII (May, 
1947), 145-47.
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reward to reap from the "biographical type of litera tu re . 
Consequently, he issues a word of warning to educators:

Their study of biography is not the tracing of 
the evolution of a type of literature from Sam 
Johnson to Lytton Strachay. I t  is a consideration 
of the cla ss ic  biographies of Father Damien, Ed
mund Campion, the Cure, o f A rs--. Their discus
sion concerns i t s e l f  with the Christian wellsprings 
of motivation in the characters . . .  i t  points the 
truth that the f u l l  Christian l i f e  is simply a con
tinuous wordless succession of proper responses to 
value, which is essen tia lly  a continual wordless 
dialogue with God. Man’ s motives, decisions, ac- 
t ion s--a ll these constitute man’ s language in this 
divine conversation. Hot to aspire to this is to 
surrender to a world mediocre and askew, where the 
greatest good is comfort and the greatest e v il  i3 
pain, and the only language, Babel.

The counselor must be in a position to show the 
log ica l aide of a situation , without, at the same time, 
repelling the youth who may be in need of special guid
ance. Youth must be led to see through the eyes of an
other, to evaluate as we would have him do, yet he must 
not believe that his opinion has been influenced unduly 
or colored by any outside source. I t  is the contention 
of Sister Agatha that the individuality of pupils should 
be preserved when making choices:

All phases of the psychological expansion of 
early adolescence are sign ifica n t to the high school 
librarian. There is a mental inquisitiveness a t 
this age which exceeds that o f any other period of 
l i f e .  The time is past when the teacher can impose 
his thoughts upon the student who recognizes his 
right to do his own thinking. Here are friends and 
guides who do not dominate him, but who lead him to 
beginnings of knowledge and truth . . . among his



■book friends he finds heroes of sp ir itu a l, physi
cal and moral courage who "become his ideals fo r  
the rest of his l i f e . 8

79

Regarding the choice of "biography with particular 
reference to character building, i t  is best to choose the 
biographee3 whose lives  o b je c t ify  great p rincip les. The 
resourceful teacher can, by contrast, play the desirable 
against the undesirable elements in a book. Since b i 
ography, if  truly accurate, may occasionally contain 
facts that may seem low or base, i t  is well to condemn 
those elements and a t the same time praise the noble and 
good as presented th erein .9

To the average high school ch ild  there is a dan
ger in reading biography of the ’’ debunking” type. Truth
fulness, sincerity, honesty must prevail in such a manner 
that they will implant correct idea ls , yet as described 
in the following instance there is l i t t l e  benefit to be 
derived from reading certain types of biography:

Debunking, when i t  takes the form of overempha
sizing the human weaknesses of national heroes and 
others, is not helping adolescents. To stress the 
fr a ilt ie s  of national heroes . . . may cause a d is 
ruption of ideals which have been an inspiration to 
unnumbered adolescents. The flippant writing, the

8Sister M. Agatha, O.3.U., ’’The Use of the L i
brary in the Catholic High School,” Catholic School In
terests , VII (June, 1928), 148-50.

9Sister M. Uoreen, ’’ Teaching H istorical Biog
raphy,” The Catholic School Journal, XLIV-XLV (January, 
1944), 15-16.
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trenchant style and vivid portrayal of some l i t 
erature found on the market in recent years is a l 
most sure to leave an attitude of cynicism in its  
wake.

Perhaps more serious d istortion  occurs when a 
biographer, in order to be entertaining, deliberately  
plays up events or personal attitudes which have almost 
nothing to do with hi3 su b ject’ s d istin ctive  achieve
ments, This d istortion  leads to a confusion of values 

and the dissemination of fa lse  ideas both of the man and 
of his importance to humanity. S tr ic tly  speaking, b i 
ography does not establish a new method, i t  merely syn
thesizes elements which have appeared and are presented 
in a new lig h t .10 11

A particular reference which appears to serve as 
excellent background reading fo r  the educator is that by 
Johnson in which he shows that biography o ffers  an inner 
world of inexhaustible profundity where one may find that 
biography need not be "hard l i t t l e  nuggets of fa c t s ." 12 

According to that authority, truth fo r  the biographer may 
be considered a matter of interpretation and insight.

10McCarthy, op. c i t . ,  pp. 157-58.
^Oscar James Campbell, "The Biographical Ap

proach to Literature," The English Journal, April, 1936, 
p. 292.

12Edgar Johnson, A Treasury of Biography, pp. 2 -4 . 
New York: Howell, Sosken, 1941.
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However, under no condition must the reader be le ft  with 

the "So what” fee lin g . Neither should the educator live  
under the delusion that adolescence is  merely a period 
fo r  teaching morals. Rather i t  should be considered a 
period during which are developed the tra its of s e l f - r e 
spect, or personal honor, with a refined attitude toward 
anything that would tarnish personal reputation or weaken 
personal character.

Imitation of a model would, in i t s  s tr ic te s t  
sense, mean that the subject enters, so to speak, into 
the model’ s mind and discerns the principles governing 
i t ,  adopts these princip les, does not find i t  necessary 
to imitate the model’ s every act, but rather adopts the 
principle which led to that act. The w riter wishes in 
no manner to convey the implication that through reading 
one character may be developed into a satisfactory  rep
lica  of another. The power of in te lligen t choice as d i
rectly  dominated by v o lit ion  w ill be the f in a l  determi
nant factor influencing the conduct of youth.13

The present day va cilla tin g , flabby texture of 
the material offered to the reading public should chal
lenge educators to qualify  themselves to recommend stable

13H. J. F arrell, "Getting to Know Y ourself," The 
Catholic Mind, XXXVIII (October, 1940), 407-13.
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reading free from exaggeration and well within the range 
of the student’ s a b ility  and level of in terest. Brother 
Gerald places emphasis upon this element when he reminds 
the reader that much of the moral malnutrition in this 
country has resulted from the fa c t  that scant nourishment 
of only occasional good literature cannot possibly out
weigh the surplus of unwholesome matter ground out daily 
by the presses.14

Psychology used to good e f fe c t  by a g i r l s ’ coun
selor might well be applied to a l l  adolescents:

In her choice o f books the g ir l  needs tactfu l 
observation and s k il l fu l  guidance. A g ir l  resents 
being told she must read certain things and avoid 
others; reading fo r  her means enjoyment and she 
likes to fee l the opinions she forms are likewise 
her own, and the judgments she makes and the opin
ions she forms are likewise her own. The wise 
teacher provides opportunities fo r  reading, sees 
to i t  that a supply of good material is within 
easy reach, and by her own contagious enthusiasm 
interests her g irls  in what is worth-while. We 
are fortunate today in having at our disposal so 
many well-written biographies of noble men and 
women to counteract the wave of cheap literature 
which floods the newsstands and bookstores of the 
nation. The g ir l  of today needs to acquire a 
taste fo r  what is inspirational and up lifting  and 
i f  she has th is, we need have no fear for the con
sequences of her reading.15

In sounding a note of warning against permitting

14Brother Gerald Edward, "What Is Wrong With Our 
Reading Habits?" The Catholic School Journal, XLVI 
(March, 1946), 87.

15Sister M. Rita, "The Needs of G ir ls ,"  Journal 
of Religious Instruction, XVI (September, 1945), 52.
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youth to become too dependent upon the mature individual 
for hie decisions, Rev. John Lenny supports the view:

The guidance given to the secondary school pu
p il should enable him to choose correctly  and in 
te lligen tly ; to find the proper answers to the in
evitable questions that confront him as a respon
sible individual and as a responsible member of 
society . . . education in its  ultimate analysis 
has fo r  its  aim rea lly  the elimination of the edu
cator. Guidance too partakes of this s e l f -immola
to ry character. I t  is  not d ictation , i t  is  rather 
a removal of a beclouding feature permitting the 
young person to view the deeply important rea lity . 6

Until very recent years biography as a type of 

literature had been written fo r  mature minds. However, 
i t  is during the adolescent period that reading tastes 
are formed—those tastes which w ill carry over d e fin ite ly  
into adult years. Nevertheless, boys and g ir ls  must not 
be rushed headlong from exciting f ic t io n  into a slow- 
moving account of a person’ s l i f e .  To build up enthusi
asm fo r  the more mature reading is a challenge to any 
teacher.1-7

Because of the unrest in the world of today every 
counselor and educator should be a le r t  to his obligation 
of developing in the student an awareness of the ideas 
which serve to ennoble man in spite of his seeming 16 17

16Lenny, op. c i t . ,  pp. 254-60.
17Elizabeth Carney and E. A. Cross, Teaching 

English in High Schools, p. 463. New York: Macmillan 
Co., 1939.
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depravity. From biography youth should be able to d is 
cover the meaning and sign ificance of truthfulness in 
real liv in g . The ultimate ob jective would be the great 
masters but any great l i f e  contains elements whose value 
may be revealed in a w ell written biography. To evalu
ate the influence that comes to bear on a person, to 
make him what he is , to show the point at which the char
acter ceases being a creature of destiny and becomes a 
person with a w ill to do and dare is the problem o f the 
counselor. Out of the fluctuating interests of the 
adolescent mind the teacher may find  abundant resources 
of integrity to enable him to s ta b ilize  the interests of 
the youth at the same time steering clear of allowing 
him to become a stereotyped individual.

An able discussion of the quality of a rt and 
truth which a reader may expect rightly  to fin d  in a b i 
ography has been offered by a c r i t i c :

In view of the pleasure that a biographer gives 
us i t  is a foo lish  question to ask whether biography 
is an art. Why then, do so few biographies live a 
long life ?  The fa c t  is that as an a rt, biography 
is  new — i t  is restricted —as one writer puts i t ,  by 
the widow and other rela tives and friends o f the b i-  
ographee. Because of these re s tr ic tion s , the b i 
ographer in going ahead, must be like the miner’ s 
canary testing the atmosphere; his sense of truth *

TO
Albert Van Aver, MThe Function of Literature 

After the v/ar," Educational Administration and Super
v is ion , XXXI (September, 1945),433 .
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mu3t be alive and on t ip -to e . In the very d i f fe r 
ence between the freedom enjoyed by the novelist 
and the restra in t under which the biographer must 
work, lies the ultimate beauty and value o f the 
work. The biographer in dealing with mortal crea
tures must accept the truth and, in turn, must 
present that truth in such a way that i t  becomes 
a permanent possession of the reader.^9

As mentioned previously in this th esis , the 
writer has discovered that biographers themselves become 
steeped in the responsib ility  that is theirs when con
fronted with the task of placing a truthful, a r t is t ic  
and permanent biography before the reading public. In 
an informal interview, Andre Maurois had this to say with 
regard to the choice o f a subject fo r  a biography:

You choose a person in whom you are interested be
cause he reminds you of something in you that you 
yourself feel--something which you would like to 
explain to others.20

A much more formal account of the same authority 
in the f ie ld  of writing projects his attitude more com- 
ple te ly :

A biographer finds d if f ic u lty  in keeping his work 
an art i f  he does not portray the influence of 
events and people on the hero’ s character, and i f  
he does not bring out the poetic element of a given 
l i f e .  As in music, there is a motif that cannot be 
overlooked. In the story of a l i f e  we find  the re 
currence, at more or less distant intervals, of 
those forces that influence the make-up of a per
sonality. In biography the reader recognizes the 19 20

19Virginia Woolf, "The Art of Biography," The At- 
lantic Monthly, CLXIII (A pril, 1939), 506-10.

20Maurois, op. c i t . ,  pp. 59-72.
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fa c t  that a man is not a composite of virtues or 
of v ices. One should not be concerned with pass
ing a moral judgment upon the biographee, nor 
should he forget that an individual does not re
main the same from early manhood to old age.21

Strang22 outlines a set of c r ite r ia  drawn up by- 

pupils themselves who s ig n ified  rather fu lly  the charac
te r is tics  of books and a rtic les  that appealed to them.
This se t  of cr ite r ia , together with those offered by 
other writers and educators, appear sign ifica n t to the 
reader. Arranged in the order a3 given by Strang, these 
points really group themselves into three c la ss if ica t io n s , 
v iz .: s ty le , content, and appeal:

1. A simple, free and easy style
2. Brevity
3. Honesty and straightforwardness
4. Con tent--humor; action
5. Accurate facts
6. Intimate, informal language
7. Pew d if f ic u lt  passages
8. Ho sentimentality
9. Contributes to ben efit of world

10. Young characters
This arrangement of c r ite r ia  adheres close ly  to 

the distinctive test of the p ra ctica lity  of good l it e r a 
ture in general as offered by Starbuck whose outline may 
well be applied to sp e c if ic  types. According to that

21Murl Casaleggi, "Andre Maurois, Contemporary," 
The Mount Mirror Magazine Section , XVII (May 8, 1946), 
16.

22Ruth Strang, "Reading In terests ," The English 
Journal, XXV (November, 1946), 477-82.
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writer, good literature should possess the follow ing 

q u a lities :
1. Organic unity.
2. Right craftmanship.
3. Emotional tone o f proper so r t .
4. Effectiveness in content and sty le .
5. Artistry in appeal.
6. Truthfulness to human nature and to the world 

order.
7. Refinement of the fundamental human attitudes 

as depicted.
8. A proper orientation o f personality leading to 

attainment of ideals and so c ia l values.23
A sp ecific  test fo r  the evaluation of biography

may be c la ss ified  into four d iv is ion s, namely, the author,
the subject, the use, and types of biography. Given
b rie fly  the points considered by Heaps are:

I . Author
Has he a personal acquaintance with his subject?
I f  not, has he u tilized  authoritative sources, 
e .g . ,  le tte rs , d ia ries , contemporary opinions, 
e t c .?
Is he sympathetic and unbiased toward his subject, 
or is he emotional, biased, and inaccurate?
Does he show an understanding of human nature?
Does he keep himself in the background, permitting 
the subjeot to speak fo r  i t s e l f ,  or does he impose 
his own opinions and judgments upon the reader?

II . The Subject
Is the character worth writing about? Is i t  in
teresting to young people?
Is i t  readable--w ill i t  appeal to adolescents? 
Construction: Is d e ta il, balance, proportion, 

format acceptable? 2

2^E. D. Starbuck, A Guide to Literature fo r  Char
acter Training, I, 11-18. Hew York: The Macmillan Com
pany, 1936.
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Literary quality: Is the style picturesque and. 
readable? Does i t  exhibit vigorousness in 
writing?

Attitude: Does i t  give an all-round picture of 
its  subject? Is i t  sincerely honest or 
overly biased?

I I I .  The Use
Has i t  value other than as an example of the 
biographical type of writing?
Can i t  be used in subjects as they are taught 
in individual schools?
Is i t  so written that i t  exhibits p o ss ib ilit ie s  
fo r  various uses--Can i t  be read purely fo r  
pleasure so that i t  may contribute to the recre
ational reading program?

IV. Types of biography
C lassics--quality  as a literary  form.
Lives of persons who serve as types - -statesmen, 

professional men, rulers, authors, e tc .
Lives of exponents of prof ess ions--sc ience , art. 
Lives of representatives of ideas and socia l 

and p o lit ic a l movements--charac ters whose 
lives are woven into their works.

Lives of great personalities--extrem e individu
als who exh ib it strength or uniqueness of 
charac te r .24

To the average person, both adult and adolescent, 
there is nothing quite so important as other people. 
Modem novelists have taken advantage of thi3 quality and 
have capitalized upon i t  in the production of fic t ion ized  
biography. I t  remains fo r  the reader to find and s i f t  
the real from the unreal in that type of litera tu re . A 
good biographer, as described by Walker in his discussion 
outline, is expected to make us understand the past as

24Heaps, op. c i t . ,  pp. 129-30.
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did those who lived during the time; he produces an in 
sign ifica n t work i f  he points out only the repulsiveness 
of those things which have been improved or been d is 
carded throughout the years. Furthermore, he may ch isel 
the character of his choice as he may desire, but the 
fin a l product must be a piece of sculpture which repre
sents the man with a l l  his humanness.25

UeedleBS to say, there are standards which per
tain to books in general which may well be included as 
has Lorang26 in her discussion of "What Makes a Book 

Good or Bad":

In order to answer the questions, "What makes 
a book good or bad?" and, "What in the nature of 
a book determines its  influence?" i t  is necessary 
to understand the interacting factors in the make
up of any book, we can imagine them arranged, 
p lanet-like, around a central core. On the outer 
o rb it , we may place s ty le . True, i t  is not con
fined to this area as i t  enters into every line 
of the work, but i t  is  an outward thing, expressed 
by the turn of words and phrases and sentences.

On the second orb it  we find the characters, 
which are pulled, puppet-like, hither and yon, by 
the plot in an inner sphere. Then deep down in 
the central core is  the thesis. This thesis em
bodies the eth ica l principle or principles which 
d irect the plot and the characters so that they 
arouse sympathy with the good or bad in the mind 
of the reader. I t  is the thesis which gives a * 26

2% erbert O’ H. Walker, S .J ., Modern Catholic 
L iterature, p. 27. Discussion Outline Pamphlet.
St. Louis; The Queens Work, 1940.

26S ister M. Corde Lorang, "What Makes a Book 
Good or Bad?" Between the Lines, V (Summer, 1947), 
13.
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took its  objective quality of goodness or badness.
The thesis is independent of the theme, p lot and 
characters, and merely uses i t  as a too l.

I f  the thesis of a book is fa lse , i f  i t  i3 in 
disagreement with the true or the good or both, the 
book is ob jectively  bad and w ill  in many cases have 
a bad influence. I f  the thesis is good, the book 
w ill most likely  have a good influence. However, 
today, we frequently fin d  an anomaly, a book with 
a good thesis but an immoral excrescence plastered 
here or there to arouse sex appeal.

Thus is explained the respon sib ility  which a b i
ographer assumes in placing before youth a model fo r  him 
to imitate. Too often teachers stress the super-ordinary, 
above normal characteristics rather than the normal, more 
human qualities. Perhaps this is done in order to meet 
a typical need fo r  an idea l. Teachers seem to think that 
adolescents w ill not be inspired to imitate a model un
less they find the la t te r  on a higher plane than ordinary 
creatures and without any shortcomings whatsoever. I t  is 
well to impress youth with the fa c t  that even the saints 
led delightfu lly human liv e s , having had a l l  the glorious
characteristics and a generous sprinkling of the defects

27of the present-day adolescent.
At this point the reader may well in je c t  the ques

tion of book reviews as a possible criterion  fo r  se lection  
of biography. Nelson perhaps better than many other 27

27îîarie Love Wolf, "Adolescence Among the Saints," 
Journal of Religious Instruction , IX (June, 1939),
791-803.
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writers summarizes the attitude which teachers, l ib r a r 
ians, and a l l  who are interested in advancement of youth 
should take toward reviews. He states:

I f  the reading public is to be guarded and 
guided with due e f fe c t ,  the single review of a 
book is of l i t t l e  a va il, no matter how exhaustive 
the criticism  may be . . . the in te lligen t in ter
est of the individual reader must be aroused. To 
this end he should be given a sense of values and 
of a personal control over a book.28

Lee29 implies the value that may be derived from 
reading material other than escape reading. He observes 
that among pupils in high school comic-books, even the 
better ones that were devoted to biography and the re
telling  of the c la ss ics , did not o f fe r  provocative ma
teria ls fo r  class discussions as did accepted biographies.

Kiely, an accepted authority on books and book 
selection  for youth, speaks d irectly  to teachers when she 
reminds her readers of their respon sib ility  as regards b i 
ography. The follow ing apt quotation is taken from Traf
f i c  Lights:

. . .  i f  we are not to f a i l  this generation that 
responsibility [correct selection] must be accepted 
and assumed. Since the ch ie f function of introduc
ing boys and g ir ls  to the world’ s outstanding heroes 
is an emphasis on their heroic qua lities, the Catholic

28 Joseph A. He Ison, "Christ in Popular Literature," 
The Catholic World, CXXIV (August, 1929), 544-50.

29H arrietE . Lee, "Discrimination in Reading," The 
English Journal, XXXI (November, 1942), 677-78.
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value should he f i r s t  considered. I t  is a betrayal 
of the Faith of the next generation i f  we f a i l  to 
introduce Catholic Tradition. The mere excitement, 
tension, and derring-do of a Character’ s l i f e  does 
not ju s t ify  his idea lization  by youth. The s p ir it 
ual end as well as the means should give value to 
any biography intended fo r  youth. . . . beware of 
•• co lle ction s"— the author may have had a certain  
amount of "im partiality" which would permit of a 
treatment e .g . of Luther and a Francis of A ssisi 
in the same volume.30

Miss Kiely further emphasizes the fa c t  that a 
counselor or librarian  in choosing biography should f ir s t  
of a ll  realize that i t  deals with a story of the hero 
whose l i fe  forms a philosophy in action . Thus, although 
i t  may not necessarily furnish complete or h istor ica l 
knowledge of the times and places described, i t  has com
pleted its mission in conveying to the reader the phi
losophy of l ife  the hero possessed.* 31

In addition to the consideration of biography in 
general, the same writer presents an attitude which may 
be accepted as representative with regard to hagiography, 
better known as lives o f the sa in ts. In thi3 f ie ld  
again, the biography must be a real biography and never 
a vehicle for  the conveying of relig ious dogma. The nec
essary essence of Christian biography, as such—fir e  and 
sp ir itu a lity —w ill replace the p ie t is t ic  mediocrity of

3%ary Kiely, Traffic Lights, p. 110. New York: 
Pro Parvulis Book Club, Empire State Building, 1941.

31Ib id . , pp. 54, 57.



93

unreal lives sometimes portrayed by biographical writers 
of the past.32

After having presented the contributions of the 
authorities who have been cited  in this chapter, the 
writer deems i t  advantageous to summarize with a check 
l is t  fo r  the purpose of determining defin ite  principles 
to be applied by the counselor-teacher in appraising b i 

ography as character building material. To the p r in ci
ples embodied in the suggestions already quoted, the 
writer adds those o f C ro ft ,33 and S ister Korean,34 to
gether with points which have been chosen from classroom 
observation. Although there is some overlapping, the 
constructive suggestions group themselves rather d e f i
n ite ly . I t  is recommended that these c r ite r ia , serving 
as standards of judgment or sign posts pointing to a 
sp ecific  goal--true character--be viewed in the lig h t of 
the following questions which eventually subdivide in or
der to give a more complete picture of the scope included:

1. Is there an apparent need for using biography as an 
aid in developing character in secondary school pu
pils?

32Ib id . , pp. 74-77.
33Aloysius Croft, "How to Teach the Saints," Jour

nal of Religious Instruction , IX (February, 1939), 442-52.
34Sister Noreen, "Teaching H istorical Biography,” 

Catholic School Journal, XLIV (January, 1944), 15-16.



2. Are the principles underlying biography such as 
w ill create a foundation fo r  upright character 
training?
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3. Is biography appropriate as character building 
material?

4. Is biography an appealing means through which to 
inspire high ideals in adolescents?

5. Is biography an adequate means through which to 
attempt to build character?

6. Is biography a practica l means of meeting given 
needs of youth?

7. Is biography a reliab le  medium fo r  character build
ing?

Those points quoted from S ister Noreen35 are in 
dicated thus a, while those selected from Croft56 are 
marked with two a 's ;  items not marked are selected from 
personal observation.

I .  HEED

1. W ill this biography serve as an antidote to 
c la r ify  the thinking of modem day youth who has 
been exposed to false principles exemplified in 
some movies, magazines, radio programs, comics?

2. Is the necessity fo r  a ffectin g  the w ill as w ell 
as the in te lle c t  cared fo r  in this biography?

3. Is the present biography typical of those which 
serve to build character as a unit rather than 
a series of separate traits?

4. In the ligh t of guidance as an educational func
tion, does this biography open up a new source * 36

55Ib id . , pp. 15-16.
36Aloysius Croft, "Why Teach the Saints," Journal 

of Religious Instruction , IX (December, 1938), 270-79.
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of experience fo r  youth who is ever on the a le r t  
fo r  change?^

II . UNDERLYING PRINCIPLES
1. Is i t  possible by using this particular biogra

phy to stress the positive qu a lities  of the hero, 
e .g . ,  the positive virtues of a saint or other 
hero in contradistinction  to the modern ideal of 
merely "staying out of sin" or avoiding evil?i£2:

2. Is the work so written that its  principles may be 
applied to the present— the psychology underlying 
the canonization of saints is to give people of 
a l l  conditions of l i f e  models on which to base 
their conduct?^

3. Will youth, who is a rom anticist, an id e a lis t , 
find  the ideals here described to be the basis of 
a good l i f e ,  and romance the basis of a happy 
one?!*

4. Does this book help youth realize that he is l i v 
ing a life --ev en  before adult l i f e  begins?**

5. W ill i t  lead the reader to study the motives back 
of the action?

6. Will the adolescent reader be led to see that 
great heroism l ie s  in the moral and sp ir itu a l, 
rather than in the physical and material world?!?:

I I I . APPROPRIATENESS
1. Does the biography make a strong appeal to native 

qualities of hero-worshipping youth, v iz .,  the 
dramatic, in terest and imagination?ii

2. Has the author developed the story in such a way 
as to show that the character qua lities in his 
subject may be considered representative of human 
kind?®:

3. What particular advantage do I expect to accrue 
from using this work?!***

4. Does this book d ifferen tiate  between the super
f i c ia l  and the real?
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5. Does i t  give proper emphasis to "both the emotional 
and the in te llectu a l l i fe ?

IV. APPEAL
1. Will a hoy or g ir l  who is in search o f an ideal 

to follow  he attracted hy the character qualities 
so presented?^.

2. Is the appeal equal to and surpassing that of the 
qualities exhibited hy the gods and goddesses of 
cinema fame?

3. Is the hook dynamic enough to arouse in the 
reader an appreciation of the real friend that 
he may find in the subject?

4. Will the adolescent, eager to know more about the 
human qualities of people o f his own age, find a 
source of inspiration?

V. ADEQUACY
1. Is the biography true to principle and free from 

prejudice and sentimental presentation that would 
tend to thwart the purpose?**

2. Does the author delve into the basic ideas, f o r 
get the untrue and non-essential and yet give an 
adequate picture of the biographee?

3. Remembering that much which seemed impressive a 
generation ago may seem absurd today, has the 
author written a "tim eless” piece o f litera tu re?!^

4. When confronted with making a choice, w ill the 
adolescent who has read a given book be better 
able to choose the more desirable?

5. Are the character qualities displayed strongly 
enough to cause youth to make accurate decisions?

6. Are the su b je cts  d istinctive  achievements played 
up rather than the authorrs personal attitudes or 
grievances?

7. Are the ethical and moral principles displayed 
in the light of true Christian b e lie f?
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VI. PRACTICALITY
1. Does biography prepare youth fo r  s ig n ifica n t l i v 

ing in the world?!:
2. I f  the biography contains regrettable fa cts  of 

the in d iv id u a ls  l i f e ,  is i t  written in such a 
way that those fa cts  are overshadowed by the 
good?*!:

3. Does i t  stress the overcoming of fa u lts  or the 
faults themselvesÇüâ.

4. Is the so c ia l unity existing between youth of to 
day and those who have contributed to his fa ith  
and material welfare enhanced in this book?!!:

5. Is there enough emphasis on the contribution of 
the biographee to right liv in g  to ju s t ify  the 
use of this particular work?!!.

VII. VALIDITY
1. Are the facts as presented accurate and adapted 

to the present needs?!:
2. Is there any doubt as to its  truthfulness?!:

3. I f  there are d iffe r in g  opinions as to factual or 
philosophical matters involved, possibly in b i 
ographies by d iffe ren t authors, w ill  i t  c la r ify  
matters to present both views?!:

4. Is there too much evidence of the legendary 
which w ill have to be unlearned later?.!



CHAPTER V

METHODS OP PRESENTING BIOGRAPHY

In order to carry through to a successfu l climax 
any given procedure, there must he some point at which 
sp ecific  contact can he made between theory and practice. 
B riefly , as concerns this work, the question may arise , 

"How may biography he so u tilized  as to bring ideals into 
the l i fe  of an individual, thereby e ffectin g  desirable 
character growth?"

This section of the thesis w ill  attempt to in d i
cate a limited number of basic methods and suggestions 
which educators have found successfu l in the important 
work of character training through reading. Formulated 
from defin ite planned and directed experiments, or from 
incidental classroom experiences, the various authors 
have presented the results of their experiences that 
others may benefit by them.

While the suggestions here recorded are in no 
wise exhaustive, the w riter has seen f i t  to synthesize 
the material in such a way as to be usable in relig ion  
classes, in English courses, and in soc ia l science 
classes, keeping in mind the fa c t  that though we attempt 
to educate ch iefly  through group instruction , the ch ild  
must ever be thought of as an individual.
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Specific classroom procedures and devices are, 
for the greater part, le f t  to the ingenuity and d iscre
tion of the teacher, fo r , in the fin a l analysis, "de
vices are to be used as means to make clearer abstract 
ideas rather than as a substitute fo r  thought on the 

part of the p u p il."1 2
I t  is w ell to r e f le c t  that the present-day con

fusion in regard to principles of education results in 
a distorted view of other aspects which those principles 
govern. Hence i t  is f i t t in g  to use the term "principle" 
to designate the fundamentals on which method is founded 
and the term "method" to indicate an orderly manner by 
which the teacher and pupil proceed to apply those prin
cip les , using a ll  the educative agents at their command 
to produce certain desirable changes or results.^

The present-day trend o f many secular educators 
is to consider method merely as a series of procedures 

through which the learner is taken ultimately resulting 
in some sp ecific , or perhaps, not too s p e c if ic , desired 
outcome. In its fu lle s t  meaning, however, method must 
result in the acquisition of attitudes and idea ls, for

1Sister Vivian, "Classroom Devices for the Re
ligion  Teacher," Journal of Religious Instruction , XVII 
(December, 1946), 364-69.

2Redden and Ryan, op. c i t . ,  pp. 333-36.
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no educative measure can be e ffe c t iv e  i f  separated from 
the total environment of the ch ild  who is the learner.
Upon the Christian philosophy of educating the entire 
child is based the counsel set forth  by Pope Pius XI:

In order to obtain perfect education, i t  is of 
the utmost importance to see that a l l  those condi
tions which surround the ch ild  during the period 
of his formation, in other words, that the combina
tion of circumstances which we c a l l  environment, 
correspond exactly to the end proposed.3

Method, as presented in this chapter, therefore, 
deals with the procedure by which the teacher, or coun
selor makes use of the agency, biography, to assist a 
boy or g ir l to produce within himself some desirable 
character tra it or value. We reiterate here the state
ment made previously that biography study is not the 
tracing of the orig in , history and types of biography. 
Rather, i t  is the recognition that:

Probably any educator or student of education 
is amazed at the enormity and the tremendous s ig 
nificance of his task in l i f e .  The respon sib ility  
of the teacher has certain ly always been as great 
as i t  is profound; yet today, because of the chaos 
in the world, the teacher’ s respon sib ility  has 
taken on even more profound s ign ifica n ce .

No easy task is that of the teacher who is  to be 
instrumental in assisting youth to make desirable progress 3

3Rev. Gerald Treacy, Five Great E n cyclica ls, 
Christian Education of Youth, p. 57. New York: Paulist 
Press, 1939.

^ D ilw o r t h , o p .  c i t . , p .  1 1 2 .
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and change in his own l i f e .  For i t  must he remembered 
that the most dynamic force in methods is the teacher-- 
the method is often inert and fru it le s s  until the human 
element in the situation , the teacher, has given i t  mo
tion and d irection ,5 In stressing the fundamental idea 

that perfect schools are the resu lt not so much of good 
methods as of good teachers who are thoroughly prepared 
and well-grounded in their subject matter, and well 
qualified in te llectu a lly , morally, and sp ir itu a lly , the 
Holy Father6 points out the great challenge--to give the 
best in our teaching that can be done. Hence i t  would 

be fu tile  to state that any one method of character fo r 
mation in schools has been found more e ffe c tiv e  than an
other. Of two methods in common use, namely, the indi
rect or incidental method, and the d irect method, each 
has its  values and its  lim ita tion s .7

In preferring the more wlib e r a l” ind irect method 
many modern educators hold that character should resu lt 
as a concomitant rather than as a d irect product from fo r 
mal study. The educator must note that the lack of moral 
sanction sometimes lim its this secu la ristic  and expedient

5Redden and Ryan, op. c i t . ,  p. 346.
6Treacy, Five Great E ncyclica ls, p. 63.
7Redden and Ryan, op. c i t . ,  pp. 280-81.
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view of character education to merely c iv ic  and socia l 
values, overlooking the in trin sic  value of true and com
plete moral character.8

On the other hand, proponents of the d ire ct  
method would have us present desirable character tra its 
d irectly  to the ch ild , indicating means o f acquiring and 
fusing them into his own l i f e .  Thus would fo llow : ( l )  a 
study of character tra its ; (2) a se lection  of approved 
tra its ; (3) a recognition of the training and d iscip lin e 
needed to acquire such tra its ; (4) the fix in g  of defin ite  
standards to judge th eir  d e s ira b ility ; (5) a defin ite 
plan by which each ch ild  is given the opportunity to ac
quire and express the approved tra it3 . This method car
ries with i t  the aim to stimulate and influence the in 
dividual to acquire purposefully and deliberately  the 
capacity to conform his conduct to moral standards, and, 
through his own w ill ,  to motivate himself to apply those 
standards consistently in l i f e  s itu a tion s .9

With this evaluation of method we propose to give 
a partial answer to the question as to how to bring b i
ography to the youth so that i t  w ill be a v ita l force in 
his l i f e .  Presupposing the correct choice to have been

8Ib id . , p. 287.
9I b id . , p. 281.
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made in the ligh t of the c r ite r ia  in the preceding chap
ter, whatever contributes, therefore, toward the goal at 
stake, namely, acceptable tra its  achieved through biogra
phy, w ill be classed as method.

Asserting that "character rather than information 
should be stressed by Catholic educators as the important 
objective in training the young,” Dilworth10 proceeds with 
a definite plan of action apparently quite within the 

range of practica lity  in correlation  with the aims of most 
relig ion , socia l science, or literature courses in sec
ondary schools. S pecific procedures in the program are:

I . Select for  study the lives of saints or other
heroes whose adolescent tra its as revealed in their 
biographies would provide source material fo r  the 
presentation of sp e c if ic  idea ls. Acquaint pupils 
with traits common in their own liv es .

II . Show that character is shaped principally  by the 
w ill, and that ideals should motivate and at the 
same time d irect the w il l .

III . D irect misplaced energy of adolescents into more 
appropriate channels by leading discussions of 
the qualities, the problems and the struggles, 
the v ictories  of the characters whose lives they 
are reading, e .g . ,  childhood enthusiasm fo r  an

10D i lw o r t h ,  o p .  c i t . ,  p p . 8 8 - 1 1 0 .
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ideal; joy in companionship; vanity; love; obedi
ence; socia l in terests; determination to solve 
own problems; loyalty  to an idea l.

IV. Point out that frequently the movies, newspapers, 
the radio, and more recently, television  present 
only the sordid and the unpleasant. Show by com
parison that virtue can ex ist in spite of outward 
misery. Inward peace can prevail in face of 
scorn, sneers, and jests  of world.

V. True character can be explained in the light of 
the all-absorbing aim. The study of the sa ints, 
fo r  example, is not going to provide the material 
for ideals which would not otherwise e x is t .

Ideals are present anyway and the sign ificance of 
the program rests in the fa c t  that the tendency 
toward the formations of ideals w ill be sa tis fied  
and the ideal thus formed w ill  bring about a more 
desirable character.
Significant in the teaching of socia l studies are 

those points designated as important by S ister Noreen:11

I .  Show that citizenship begins before adult l i f e .
I I . Study the motives back of the actions of men.

I I I .  Ask the pupils to l is t  the reasons fo r  the

11Sister Noreen, "Teaching H istorical Biography," 
The Catholic School Journal, XLIV (January, 1944), 16.
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greatness of the heroes of biography.
IV. Decide with the class which contributions of a 

famous person w ill be mentioned in the history 
text of the next century--valuable tra it3 .

V. Select the outstanding socia l and p o lit ic a l
principles and l i s t  the characters who best por
tray them.

VI. Lead from the study of the individual to the 
study of soc ia l groups. Show that great per
sonalities play only one part on the stage of 
national l i f e .

VII. Show that great personalities and great char
acters were those who id en tified  themselves with 
the group, depending fo r  success with the group. 
Washburn12 follow s much the same general plan 

when she places the weight of the control of the discus
sion upon the teacher who must point out the way so that 

the student secures a clearer conception of the implica
tions. Although he may not de fin ite ly  decide a l l  l i f e ’ s 
problems, the pupil w ill have developed a philosophy of 
l i fe  which w ill re-enforce him at the cross-roads so that 
he w ill be aided in making l i f e ’ s choices with more in 
telligence .

12W ash bu m , o p . c i t . , p .  2 0 6 .
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An outline of the plan follow ed in an empirical 
study of the ideals o f adolescent hoys and g ir ls  appears 

to be useful in formal study of idea ls. Using the valu
able ideals as embodied in the Beatitudes as a point of 
departure, the author^-3 o ffers the results thus:

I . Preliminary preparation as background fo r  pupils.
1. Approach by way of discussion and suggestion.
2. Show that the great master-motives in l i f e  are 

Love of God, Love of neighbor.
3. Discuss a l l  Beatitudes from the point of view 

of pupils who just live in an everchanging 
world.

4. Select examples from among highly respected 
and exemplary of mankind.

II . Specific procedure--without resorting to pressure
on the pupils, make a conscious e f fo r t  to coordi
nate the teaching of ideals with re lig ion  and
reading using the Beatitudes a3 basis.
1. The Christian ideal of seeking God’ s glory: 

Detachment from persons, places, and things 
but exercise ingenuity in making the most of 
one’ s lim itations. (For each ideal keep 
records of books and a rtic lea  read and of the 
activ ities  practiced .)

2. Meekness: S e lf-con tro l, courage, and s e l f -r e 
liance transferred into zest fo r  combatting 
d if f ic u lt  problems, e .g . e v il movies, books 
and magazines; graft in p o l it ic s .

3. Fortitude: Right use of d i f f ic u lt ie s  and su f
fering. Such insight is needed in the world 
of suffering today.

4. A hunger fo r  sp iritu a l things: A positive out
look on l i f e ,  more emphasis on doing good than 
avoiding e v i l .

5. True love of neighbor: Distinguish between 
"tattling" and assisting rightfu l authorities 
to bring the guilty  to ju stice  thus preventing

13 S i s t e r  In e z  P h e la n ,  o p .  c i t . ,  p p .  2 9 - 8 4 .
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greater wrongs, e .g . ,  prevention of juvenile 
delinquency.

6. Reverence and respect fo r  s e lf  and others: 
Recreation; wholesome attitude toward mar
riage and family l i f e  as disparaged in modern 
liv in g .

7. Cooperation: Preparation fo r  l i f e  in the group; 
soc ia l interdependence; a b ility  to keep peace 
is founded on ju stice  and truth.

8. Loyalty: F idelity  to God and to conscience re
gardless of the consequence to s e l f .  Con
stancy in adhering to a principle or in pur
su it of a noble aim; loyalty to God, to school, 
to country.

In recording methods of studying ideals which ap
parently brought about the best responses from the stu
dents who took part in the program, the author summarizes 
them, thus:

1. Class discussion with teacher in it ia t iv e .
2. Application o f ideals to every-day conduct.
3. Incidental discussion as the occasion presented 

i t s e l f .
4. A brief daily meditation on applying sp e c if ic  

virtue or ideal to l i f e .
5. Pupil in itia tive  directed by the teacher.

Procedures which appeared to bring about the poor
est responses were reported:

1. Writing their own explanation of idea ls.
2. Special topics assigned fo r  oral or written re

ports .
3. Requiring pupils to give personal attitudes on
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ideals, or personal application to s e lf  or cla ss .
4. Too much supplementary reading or memory work re

lated to topic under study.
Dwyer14 sim ilarly sp ecifies  that f o r  the e f fe c 

tive inculcation of ideals and virtues on a supernatural 

level the instructor must keep in mind that the true test 
of character rests in conduct, not in desires and plans 
of action. The awareness of the value of the ideal and 
the earnest desire to attain the idea ls, together with 
the persistent striv ing  to perform the action w ill u l t i 
mately result in correct habit formation. Her manner of 

placing ideals and tra its  before students in a pleasing 
procedure follows:

1. Present clearly  the ideal or the character tr a it .
2. Create a desire fo r  the tra it .
3. Supply both natural and supernatural motives which 

w ill serve to induce the ch ild  to practice the 
trait desired.

4. Select human personalities which w ill v iv id ly  sug
gest a mode of action.

5. Show clearly the significance of the choice in 
modern c iv iliza tion .

6. Point out opportunities fo r  the practice of the

14D w yer, o p . c i t . ,  p p . 2 8 -6 1 .



1 09

virtue or tra it , and where possible , give occa
sion fo r  its  practice.
Using the l i f e  of Christ as a motive to encourage 

the adolescent to live the Catholic philosophy of l i f e  
would mean presenting the four Gospels in such a manner 
that youth sees in them the sp iritu a l and material bene
f i t s  to be derived from motivating his w ill to desire 
them. Hence the author^5 uses a log ica l sequence;

I . Present in such a way that the personality of 
Christ as i t  is portrayed there w ill  be seen as 
something worthy of im itation, a motive to spur 
on to live  the Catholic philosophy--to live a 
natural and a supernatural l i f e  in absolute 
unity with God’ s law.

II . The organization of desires and purposes about 
this common center w il l  often mean l i t t l e  to the 
adolescent whose mental and physical growth make 
him unsettled and rebellious about doing unap
pealing things. Hence, show the adolescent the 
strong Man, the fearless Man, Who could travel 
from c ity  to c ity  on fo o t . Show him the Man Who 
was always one step ahead of His enemies, the

• ^ S i s t e r  m. V iola, " L e t  the Adolescent Learn from 
the Life of C hrist," Catholic School Journal, XLV (May 1» 
1945), 122-24.
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Man who was intensely loyal to Hia friends even 
when they were di3loyal to Him.

I I I .  Lead youth to see that he can live  his l i f e ,
whether in the classroom or in the soc ia l world, 
on the sport f ie ld ,  or in private, in such a way 
as to r e f le c t  cred it to his own character.

IV. Lead the adolescent to recognize the Church^ 
teaching concerning the dignity of labor, the 
sanctity of courtship, the rules of fa ir  play; 
le t  him see Christ defending the adulteress 
against a m aliciously conceived p lo t.

V. Lead him to see that although they nod their 
heads in agreement to reasons f o r  right liv in g , 
they sometimes continue to live  their lives out
side of the classroom in an unreasonable manner.

VI. Hold up to the adolescent the Hero whose l i fe  is 
the best proof that i t  is possible to liv e  the 
natural and the supernatural l i f e  in conformity 
with the wishes and mandates of the Creator.

Closely related with the foregoing outline is  a 
statement that carries with i t  the weight of truth in 
showing that a biographer, when he writes of the l i f e  of 
Christ, may simply copy while he adorns. I f  age-old tra
dition  does not know and Christian fa ith  cannot accept 
the Christ which he portrays, he is a fa lse  prophet who
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is traffick ing  in f ic t io n  to which he has added the Name 
of his Redeemer.16

Under ordinary circumstances the high school stu
dent is unfamiliar with psychological terms which might 
he used to advantage in character analysis. For this 
reason S ister Marguerite17 asks that the instructor en

deavor to aid the student to understand the motives which 
impelled a character to respond to l i f e  stim uli as he did. 
She chose through means of oral instruction and discus
sion to consider:

1. The manifestation of virtue as exhibited by the 
character in his reactions under normal conditions 
and more s p e c if ic a lly , under the stress of adverse 
circumstances.

2. Deciding upon a basic d e fin ition  fo r  "character" 
the class proceeded to discuss the obligation  of 
everyone to strive a fter perfection . Examples from 
history serve to impress the fa c t  that even the nat
ural virtue found among the pagans served as a goal 
fo r  liv in g . To lead a given class to see that the 
perfection of a l l  virtue is found in Christ and to 
lead that class to accept Him as a model requires

16na Ison, op. c i t . ,  p. 544.
17 Sister Marguerite, "Writing Character Sketches," 

The Catholic School Journal, XLIV (May, 1944), 142-43.
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the utmost patience. Yet the method used by the 
author appears to he valuable.

3. The students -were asked to analyze each character 

studied in the lig h t  of the possession of the v ir 
tues of fa ith , hope, and charity, prudence, ju s tice , 
fortitu de, temperance, and of the e ight beatitudes.

Croft emphasizes, in like manner, the necessity 
fo r  selecting  lives which w ill be of genuine interest to 

the student and from those lives choose appealing in c i
dents which may be presented in situations that are in
te ll ig ib le  to him. He further stresses the necessity fo r  
adapting the terminology to the capacity of the student, 
and when feasib le to interpret the l i fe  in terras of pres
ent-day liv in g . He advises against moralizing and s t r ic t  
examination over factual material, fo r  ultimately the pur
pose is not that of imparting knowledge. He makes clear 
the point mentioned previously with regard to the in d i
rect method of character formation. His conjecture that 
young people, who often tend to identify  ideas with per
sona in whom these ideas are found, w ill  be benefited by 
the use of stories to illu stra te  some abstract truth or 
v irtue. 18

18Aloysius C roft, "How to Teach the Saints," 
Journal o f Religious Instruction , IX (February, 1939), 
442-52.
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In the teaching of biography another method f o l 
lowed ia that of se lectin g  some one great biography to 
serve as the core of the study and after focusing atten
tion upon i t ,  and learning what constitutes a good b i 
ography, to pass on to an extensive individualized read
ing program. Through free choice and class discussion, 
the students may be thus encouraged to compare the quali- 
ties of character found in numerous good books. 17

Perusal of the wealth of current literature based 
on methods, devices, p rojects, and plans for the in
s t i l l in g  o f right character tra its  through reading leads 
the writer to conclude that the foregoing a rtic les  as 
summarized are su ffic ie n t ly  comprehensive to allow fo r  
m odification through the ingenuity of the teacher, on 
whom the burden ultimately rests . The dramatic in stin ct 
of an adolescent student may be u tilized  to show charac
ters "in action” through stage and radio productions of 
the lives of outstanding men and women,2<̂  both secular 
and re lig io u s .19 * 21 In such productions, however, truth

19Personal le tte r  from Mildred C. Letton, Depart
ment of Education, The University of Chicago, July 17, 
1947.

2®Sister M. Walter, "Make the Saints Come A live," 
The Catholic School Journal, XLVI (March, 1946), 95-96.

21Mary F. Hogan, "A Radio S crip t," Journal of Re
ligious Instruction , X (March, 1940), 597-602.
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should never he sa cr ificed  to glamour.22
Realizing that in a l l  motivation i t  is necessary, 

f i r s t ,  to see the ideal, then to develop a desire to 
reach i t ,  and lastly  to generate the power to pursue i t ,  
the writer has endeavored to present this material in 
such a way as to give impetus to educators who have as 
their great aim the guidance which w ill lead to the "de
velopment of sp iritu a lly  vigorous, cultured Christians 
inspired to maintain high traditions permitting of no 
mediocrity in their l iv e s ." 23

22Ruth 0. Anderson, "Biography in the High School," 
Social Education, XIII (February, 1949), 73-75.

23Redden and Ryan, op. c i t ., pp. 92-97.



CHAPTER VI

SUMMARY AHD CONCLUSION

Upon every individual who is  engaged in the tre
mendous work of d irecting youth fa l ls  the responsib ility  
to guide that youth toward a goal that w ill mean the re
a lization  of the sublime end fo r  which he was created. 
Each day, in fa c t  each news review brings fo rc ib ly  to the 
educator the conviction that the world, in casting about 
fo r  some means of preserving it s e l f  physically and mor
a lly , rejects the very principles which would ultimately 
prove its  deliverance from much e v il--th e  principles of 
truth. Obviously the author o f a recent work had in mind 
the educators of today when she wrote:

I f ,  then, so much depends on teachers c o l le c 
tive ly , what must be the responsib ility  of the in
dividual teacher? Each member of this professional 
group is in some way, large or small, depending 
upon the extent of his influence, a potent fa ctor  
in the destiny of the nation. Upon each teacher 
there devolves a dignity superior to that which 
surrounds the members of a l l  other professions.
But such dignity makes its  demands upon the in
dividual teach er--it establishes goals, i t  imposes 
responsib ilities .1

Our modern system of group guidance, originating 
as i t  did to meet the demand of an ever-increasing number

^■Sister Richard Pendergast, “ The Non-Vocational 
Commercial Course in the Small Rural High School,*1 p. 65. 
Unpublished Master’ s thesis, Department o f Education, 
Creighton University, 1949.
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of pupils in our system of universal education, seems to 
be swinging back to an individual guidance plan which 
should have as its  purpose the d irection  of the individ
ual apart from the group. Group d irection , as such, is 
not a Catholic idea. Elevating the individual, the unit 
of the group, w ill automatically serve to raise the 
standard of a given group. No counselor can afford  to 
err in his counseling of the composite man, fo r  in so do
ing he would jeopardize the temporal and the eternal wel
fare of the individual. Guidance, then, the f u l f i l l in g  
of a fundamental human need, must extend into a l l  the 
processes o f the ch ild 's  development—character building, 

so c ia l, vocational, educational, recreational, and moral 
growth.^

Since the province of the counselor ia everything 
and anything that might trouble young people, or what 
they wish to discuss, i t  seems expedient that a judicious 
use of biography as a counseling aid be made. Apparently 
counselors have seen the p o s s ib ilit ie s  of such assistance, 
and, as recorded in the research in this present w riting, 
have capitalized on the tendency of youth to s e le c t  his 
ideals and heroes from among his acquaintances. Those 2

2Brother Lawrence Ephrem, "Counseling High School 
Students," The Catholic School Journal, XLVIII (May,
1948), 151-53.
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heroes whose lives are contemporary and those whose lives 
have been interpreted fo r  us through biography 3erve as 
fru it fu l sources of inspiration .

An appraisal of the progress with regard to guid
ance in a l l  its aspects would indicate the interest and 
seriousness with which educators view th eir  responsibility. 
The writer is wholly in accord with Lorang who shows that 
reading as character building material can become a power
fu l force for  e ith er good or e v i l .  Indicating the obliga
tion resting upon a l l  educators who have as their great 
work the direction of youth, she states:

Let us hope that superintendents, principals, and 
teachers may become increasingly aware of the ur
gency of the situation . From evidence at hand, one 
wonders how many of these leaders have the s lig h t 
est idea of the daily  c o n f l ic t  in the hearts and 
minds and souls of their charges. . . .  we might be 
bewildered were we fu lly  to understand the break
down of ideals, attitudes, moral princip les, in 
nocence and purity which can resu lt from just one 
exposure to some of our modem trash .3

Particularly applicable to the biographers of to
day who are doing a splendid work in interpreting the 
lives of their biographees, to the educators who are mak
ing use of those products of the minds of the biographers 
and to the adolescent him self, are those words of the 
Holy Father, Pope Pius XI, who addresses with special 3

3Sister Corde Lorang, "The E ffect of Reading on 
Moral Conduct and Emotional Experience," op. c i t . ,  
pp. 4-8; 36-37.
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commendation a l l  who make use of the environmental means 
at their disposal to further true character development.4

In these days when the re lig iou s, educational, 
moral, and economic worlds a l l  tend toward the fa ls it ie s  
of naturalism and secularism, i t  is incumbent upon the 
Christian teacher to use every means within his power to 
arm his students with principles and standards high 
enough to counteract those o f the opposing fo r ce s . How
ever, in the fin a l analysis, making due allowance fo r  the 
unpredictable ness of human nature, and accepting the work 
of education, guidance, and counseling with a l l  due hu
m ility , we may fe e l  inclined to ask ourselves:

When right attitudes have been cu ltivated, and 
motives derived from them have been fostered so that 
the w ill wants these ideals, is there positive as
surance that the young w ill liv e  up to them perse- 
veringly? There can be no positive assurance on 
this earth.5

4Pope Pius XI, Five Great E n cyclica ls , Rev. Ger
ald Treacy, op. c i t . ,  p. 64.

5Sister M. Fortunata, Aids to Will Training in 
Character, p. 193. Hew York: Pustet Co., 1943.
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