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CHAPTER I

INTRODUCTION

Reading readiness is a term used to describe a 
degree of development which is needed before a child 
starts to read. It is a concept which contains a wealth 
of educational implications. "There is no magic that 
makes children suddenly grow up as they step into first 
grade. What happens will be the logical outcome of all 
that has gone before.1'̂  There is little doubt as to the 
importance of this period of transition from the kinder
garten to the period in first grade when the child begins 
reading from actual pre-primers and primers.

It is during this readiness period that children 
are faced with one of the most important phases of their 
school life in relation to books, in establishing work 
habits, attitudes, skills, and interests. It is the per
iod in which they become familiar with school routines 
and lay the foundations for study habits.

The Catholic teacher is challenged to provide a

^Rose H. Alschuler, Two to Six, (New York:
William Morrow and Co., 1937)» p. l£f>.



2

broad program which will contribute richly to the child’s
growth and development. She finds no conflict in the
principles of such a reading readiness program which
provides for the religious, physical, social, emotional
and mental aspects of growth. In fact it is Christian
Education that requires "the complete education of the

2child for spiritual, mental, and physical growth." It
"accepts the principle that real learning takes place only

3on the basis of experience."
It is the Catholic teacher who realizes more

fully than any other teacher the words of Monsignor
Keegan who is the executive director of the Catholic
Charities of the archdiocese of New York. He says:

Children are precious. Their minds, hands, and 
hearts will shape the America of tomorrow. . . .
What do our children and youth face today?
Frustration, insecurity, fear, despair, resentment, 
confusion, lack of opportunity. . . .  It must be 
considered a challenge which will call for the 
marshaling of every resource.^

2Sister Mary Joan, O.P., Sister Mary Nona, O.P., 
Guiding Growth in Christian Social Living, (Washington,
D. C. : The Catholic University of America Press, 191+1+), 
p. 6.

^Ibld. p. 6.
•̂Mgr. Robert F. Keegan, "The Responsibility of 

a Democratic Society for the Care of Children and Youth," 
Conference on Children in a Democracy, Held in Washington, 
D. C. April 2&, 193$, (Washington, D.C.î U. S. Government 
Printing Office, 191+0), p. 7»
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The first grade teacher is in a pivotal position 
to provide the child with an environment which will es
tablish him in a group with a feeling of personal secur
ity which comes only as the child achieves feelings of 
adequacy to cope with his peers.

Thinking in terms of continuous growth the alert 
teacher will realize that reading is but one phase of the 
total learning situation. She will use the reading read
iness period to foster desirable attitudes and useful 
skills. These attitudes and skills will become dynamic 
factors in the future school life of the child.

The writer of this this thesis believes that 
teachers should become more aware of the importance of 
this readiness period and it was this conviction that led 
her to embark on this investigation*

The Problem
The problem of this study is to evaluate the 

readiness programs used in certain parochial schools dur
ing the year 1950-1951» It also proposes ways and means 
that will improve the reading readiness procedures in 
order to meet in a more adequate way the social, emotion
al, and intellectual needs of the child.

The Content and Procedure
The content of the questionnaire was formulated
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as a result of Ideas gleaned from reading numerous current 
articles written by leading educators throughout the coun
try. The first section of the questionnaire is devoted 
to the type of program used; the second, to grouping; the 
third, to procedures; the fourth, to testing; and the 
fifth, to the promotion. A copy of this questionnaire may 
be found in Appendix A.

The questionnaire was sent to 175 first grade 
parochial school teachers throughout the country. The 
location of these schools may be found in Appendix B.

The reading readiness literature was collected 
and studied in order to gain an understanding of present- 
day trends in reading readiness programs. Thus the writer 
found what is to be desired in this area of learning.

The percentage technique was used in tabulating 
the results of the one hundred thirty-seven returned 
questionnaires. Over 5000 children were enrolled in Grade 
One in the schools participating in this study. The pu
pils come from homes of various levels of social-economic 
status.

In the procedure that followed it was first neces
sary to obtain an objectively valid concept of reading 

readiness as set forth by leading educators in the field. 
Having thus set up a standard, the programs of the schools 
studied were evaluated in the light of this knowledge.



CHAPTER II

RELATED LITERATURE

The vast amount of related literature written in 
the past few years is indicative of the important place 
reading readiness holds in the minds of leading educa
tors today. It is significant that efforts are not only 
being made to instruct the primary teachers but adminis
trators, supervisors, and parents as well. The follow
ing articles have been selected as representative of 
this vital phase of the reading program;

One of the earliest manifestations of the aware
ness of the mental maturity aspect in regard to reading 
readiness is found in an article entitled "When Should 
Children Begin to Read?" by Mabel Morphett and Carleton 
Washburne•1

In tracing back to their origins the reading dif
ficulties of some children and their distaste for the 
subject, the department of the Educational Counsel in 
Winnetka, Illinois, found that in several instances,

^Mabel Vogel Morphett and Carleton Washburne, 
"When Should Children Begin to Read? Elementary School 
Journal, XXXI (1931), 1^96-503.
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the children’s mental ages had been low and that dis
couragement had resulted from their first attempts to 
learn to read.

The authors then made a study of the li|.l first 
grade pupils in 1928 to find out the period in the men
tal development of the children, when as a rule, there 
is the best chance of their learning to read readily. 
They found that in the group of children having a mental 
age between six years and six years and six months 
there was a sharp rise in the percentage making satis
factory progress.

The study showed that if beginning reading was 
postponed until the child had attained a mental age of 
six years and six months, 78 per cent of the children 
could be expected to make satisfactory progress in 
learning sight words.

In order to verify the results of the first 
study, a second experiment was carried out during the 
school year of 1929-30. The results of this second 
study confirmed the experiment of the first year. It 
was then determined that mental maturity appears to be 
a primary factor in reading.

However, mental maturity is but one of the 
factors in reading readiness. Marion Monroe, in "A
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Program to Develop Reading Readiness in Grade I, ”2 makes 
it clear that after the child has reached a certain 
stage of mental maturity, there are other factors to 
consider.

It can be readily seen how the physiological 
factors are of primary importance. Vision, hearing, and 
muscular adjustment play a vital role in the successful 
process of reading. The author makes special note of 
the delicate muscular adjustment that is needed In train
ing the eye to follow the line and the aspect of muscular 
coordination which is needed when the eyes and voice 
must be coordinated in oral reading.

Personality factors, too, affect the child's a- 
bility to read. The author points out that the "chil
dren who are unhappy, insecure, or worried about person
al problems are seldom ready to read."3

Monroe also recognizes the language factors.
She maintains that the children who have learned to 
think verbally and to express their ideas clearly in 
words will be greatly aided in learning to read. She 
suggests that an analysis of each child's language a-

2Marion Monroe, "A Program to Develop Reading 
Readiness in Grade I," The National Elementary Principal,
XVII (1938), 273-281.

3Ibid., p. 27k•
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bility should precede reading.
It is noteworthy that the author not only gives 

the theory but presents practical games and exercises 
for increasing reading readiness. She concludes that the 
length of the reading readiness program "depends upon the 
progress made by each child.

Long and slow has been the period of the develop
ment of the reading readiness concept. Nila Banton

gSmithes recent article entitled "Readiness for Reading I ,  

is a scholarly review of the research on physiological 
readiness. The author offers, on the basis of the re
sults of this research, suggestions of how these factors 
can be studied and remedies applied.

This article includes a study of total maturation 
of the child which the teacher can do little about but 
must respect. Mention is made of the studies on sex dif
ferences which show that all boys and girls of similar 
mental ages can not be expected to do equally well.

The author advocates a vision test for all chil
dren entering first grade and recommends that first grade 
teachers knowing that a large percent of her pupils are

^Ibid., p. 281.
^Nila Banton Smith, "Readiness for Reading I," 

Elementary English, XXVII (January, 195>0), 31-39.
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probably far sighted at this stage will provide reading 
at this beginning stage to charts, to blackboard and to 
cards on which the words are printed in bold type letters.

In a follow-up article "Readiness for Reading II, 
Smith summarizes the investigations of intellectual read
iness in the statement "no one mental age is a guarantee 
of reading success."^

In addition to recording the data furnished by 
investigators in supporting the conclusion that a mental 
age of six to six and one half years, the author gives 
the results of other studies made with four and five-year- 
olds who were successful in reading at an early age. She 
adds that with this information ever in mind the teacher 
will not place her sole and undivided confidence in the 
mental age criterion as determining when all her pupils 
are ready to begin reading.

The author notes that educators are increasingly 
recognizing the need for more attention to emotional ma
turity and that the period in which children are first 
adjusting to school life is a crucial time in the devel
opment of emotions. She stresses the point that the

^Nila Banton Smith, "Readiness for Reading II," 
Elementary English. XXVII (February 1950), 91-106.

7Ibid., p. 91.
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child should be a part of the social group. She also 
points out how social and emotional readiness are close
ly intertwined since the child’s social behavior is real
ly an expression or repression of emotions in situations 
in which there is interaction with other personalities.

Thinking in terms of continuous growth in which 
reading is but one phase, Ethel J. Graff, in "Give Them

O
Time," advocates planning a readiness program that will 
be beneficial throughout the child’s life. The author 
stresses that the child needs time to grow physically, 
socially, emotionally and mentally to enable him to es
tablish worthy interests, desirable attitudes, and use
ful skills.

Graff believes that parents need to know the 
benefits of the child's beginning to read when he is 
ready and the harm done when instruction is forced upon 
him when he is not prepared. It is the teacher who 
should impart this valuable information if it be lacking. 
She should point out the value of suitable books in the 
home and show the parents how useful are the observations 
made by the child of his environment.

Primary teachers because of the nature of their

^Ethel J. Graff, "Give Them Time," The Elementary 
English Review, XXII (October 19l|-5), 217-225T
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work are constantly evaluating the new reading readiness 
materials that are coming off the press at the present 
time, Emmett A. Betts has a timely topic on "Basal Read
ing-Readiness Materials."^ He discusses the basic 
problems in the field and evaluates the various types of 
material which provide a carefully graded series of su
pervised experiences and works for development of cer
tain reading techniques.

Dr. Betts lists the major items to be watched 
for in reading readiness materials. He not only points 
out the values of the plan of the authors of this phase 
of reading but discusses at length the pitfalls of pre- 
reading materials. At the same time he clearly indicates 
that the teacher is the keystone of the educational pro
gram.

A year later Betts wrote another article on 
"Factors in Readiness• for Reading."'1'̂  He outlines the 
physical, mental and emotional needs of the child and re
minds his readers that these needs vary and carry a dif
ferent weight in predicting readiness in reading.

The author sees clearly how the factors are in-

o
Emmett A. Betts, "Basal Reading-Readiness Mater

ials," Educational Administration and Supervision, XXVIII 
lj.93-502.

■^Emmett A. Betts, "Factors in Readiness for Read
ing , "Educational Administration and Supervision,XXIX ( 19U-3),199-2^-
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ter-related and make up the "compound called reading 
readiness. He believes that the problem is one of 
planning instruction differentiated in terms of capa
bilities, interests and needs.

There appears to be an unanimous agreement of 
the importance of the concept of reading readiness. Dr. 
Paul Witty in "A Modern Interpretation of Readiness for 
Reading,"x sees it as a "soundly conceived extension of 
a significant educational principle."

Witty suggests a program that will bear in mind 
the principle needs of the child. This procedure means 
an appraisal of each child*s growth. If deficiencies or 
inadequacies are found the program needed is a corrective 
or remedial one.

The author suggests that activities should be 
provided which will deepen and enrich experience, cul
tivate expression, stimulate vocabulary growth, and 
foster the development of certain attitudes and traits 
upon which successful reading depends. He challenges 
teachers and administrators to prepare an adequate pro
gram for real growth in learning and experience«

l-'-Itoid. p. 26.
■^Paul Witty, "A Modern Interpretation of Read

iness for Reading," Educational Administration and Super
vision, XXXII (191+6), 257-2?0.
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"How Do We Know When Children Are Ready to Read?" 
is the question Roma Gans^3 asks as she gives her opin
ion that "our concern for a child’s readiness to learn to 
read is an indication of the real progress we are making 
in our efforts to understand children."^

The author points out that a study of emotional 
readiness is important and that it is necessary to un
derstand the structure of the child's personality. She 
believes that teachers need to be concerned with the 
child's life before he enters school— his home background, 
experiences and how these are regarded by the parents.

Noting the bewildering array of reading readi
ness tests it is heartening to find that Arthur I. Gates 
in "Basal Principles in Reading Readiness Testing,"^ has 
made a careful study of the testing problem.

It is the belief of Gates that the diagnostic 
values of a battery of reading readiness tests are of 
greater general usefulness than the predictive services 
of such tests. These, he points out, should furnish the 
teacher with a clear understanding of the needs of her 
individual pupils which will enable her to set up a

TÔRoma Gans, "How Do We Know When Children are 
Ready To Read?", Childhood Education, XXVI (1914-9), 152-155.

11+Ibid., p.152.
15Arthur I. Gates, "Basal Principles in Reading 

Readiness Testing," Teachers College Record,XL (1939) »14.95-506.



program of instruction that takes the pupil where he is 
in each of these types of ability and proceeds to carry 
him forward from that point.

"Reading Readiness in a Progressive School" is 
an interesting study of the part testing plays in the 
reading readiness program of the Horace Mann School.^

The first grade pupils were given several readi
ness tests. The teachers found that these tests were 
not as good as the Gates Word Recognition Test or the 
judgment of the teacher after a few weeks acquaintance 
with her pupils. The teachers' November prediction cor
related .86 with her May ranking of the pupils' ability 
to read, and also gave a higher average correlation with 
reading ability as later measured by teses than did any 
other measures used in the study.

Significant to the classroom teacher are the 
points made by Miss Agnes Burke concerning the criteria 
used in the teacher's prediction of the child's readi
ness for reading. Among these she stresses the child’s 
attitude toward reading experiences, his social maturity, 
his emotional stability, interests, habits of work, evi-

■^Frank Wilson and Agnes 
Readiness in a Progressive School," 
Record, XXXVIII (1937), 565-580.

Burke, "Reading 
Teachers College
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dence of success in reading situations, and outside in
fluences.

To call attention to the value and results of 
testing in the St. Louis Public Schools, William 
Kottmeyer points out in "Readiness for Reading,"1  ̂that 
he found a combination of the intelligence and readiness 
tests does not increase the prediction index of the 
tests. He believes that in large city systems which are 
concerned with keeping their teaching budgets as low as 
possible an accurate result in predicting reading readi
ness can be obtained by relying upon the subjective 
judgment of teachers with either an intelligence or a 
readiness test.

Another study was made to determine the compar
ative forecasting value of the Lee-Clark Reading-Readi
ness Test and of teachers' estimates of their pupils.
The results are recorded by Max S. Henig in "Predictive 
Value of a Reading-Readiness Test and of Teachers' 
Forecasts•

■^William Kottmeyer, "Readiness for Reading," 
Elementary English, XXIV (1914.7)» 355-366.

■*-®Max S. Henig, "Predictive Value of a Reading- 
Readiness Test and of Teachers' Forecasts," The Elemen- 
tary School Journal, XXXVIII (1937), 565-580.
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He found that a substantial degree of agreement ex 
ists between the reading-readiness-test ratings and the 
marks that were given by the teachers. Ninety-eight 
children were tested on their relative likelihood to suc
ceed in learning to read. The results were compared 
with teacher predictions of success and showed that both 
diverge markedly from the one conforming to the normal 
curve.

The author concludes that forecasts made by ex
perienced teachers versed in reading-readiness techniques 
have just as high a degree of predictive value as the 
Lee-Clark Readiness test.

Many schools are faced with the problem of the
non-reader. C. D. Witt Boney in “Reading-- Go Slow,
discusses how twenty-five years ago repetition of grade 
was popular for the slow reader. However in many cases 
this did not solve the reading problem and created many 
other types of problems. The author points out new types 
of reading materials which have been used and in many 
cases proved helpful.

Some schools are solving the problem by delaying 
reading. The time that was once used in drilling chil-

•^C. De Witt Boney, “Reading-- Go Slow," The
School Executive, LXV (19^5), lj.82-ij.87.
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dren who were not ready for reading Is now used in the 
arts, crafts, and sciences. This time provides the 
children with time to adjust their personalities to the 
school.

Boney advises administrators to have well trained 
teachers and to provide means for the staff to formu
late broad policies.

Educators agree that reading is primarily an in
tellectual process, but In order to carry out this pro
cess certain physical factors are necessary. Of utmost 
importance is the fact that visual stimuli be received 
for interpretation.

20In the article "Look for Visual Readiness,"
Howard P. Haines director of Optometric Clinic in Ohio 
State University and Sue Haines, the orthoptist and 
reading counselor, enumerate some findings of visual 
readiness which they found among lf>0 unselected first 
grade children. Over two-thirds of these children were 
found to be either visually defective or too immature to 
engage in prolonged near-point work.

The authors believe that "most first grade chil
dren have neither reached mental nor visual maturity

20 „Howard P. Haines and Sue R. Haines, "Look for
Visual Readiness," Elementary English, XXVI (19U-9)» lj.82-
U-87*
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adequate for reading.” They lament the fact that edu
cators and parents fail to realize the importance of 
gearing the child's learning program to his state of ma- 
turational progress.

On the basis of their experience and the studies 
made they can readily understand why eight per cent to 
forty per cent of first graders fail to pass in many 
school systems. They believe that educators should im
mediately break with the long-established tradition of 
reading out of books at near point for all children in 
first grade.

E. A. Betts, too, believes that the near-point
seeing load should be reduced. In "Visual Readiness for 

22Reading," he recommends that experience records, or 
charts have additional justification from the point of 
view of vision.

He discusses the fact that many teachers use the 
Snellen chart test which cares for one-half of the pupils 
in need of help but what is needed is a test to measure 
the clearness of vision at near points and with single
ness of vision at crucial working distances.

21Ibid., p. 14.83.
22Emmett A. Betts, "Visual Readiness for Reading," 

Visual Digest. VI (1914-3), 31-144-.

21
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Today, more than ever before, emphasis is being 
placed on the importance of maturation for successful 
mastery of the reading skills. The way a child matures 
as a whole individual is more important than any single 
aspect of his growth. Williard C. Olson in "When Should 
Children Learn to Read," believes that little can be 
done to force maturity and that we must be patient in 
letting the child grow into readiness for reading.

The author continues that much time and effort 
are saved by waiting until the child has the necessary 
physical and mental equipment to read. He anticipates 
the queries of overanxious parents by advising them to 
"relax, wait, and let nature and a wholesome home and 
school take their course."^

Those who are aware of the sex differences found
among the children at the readiness stage will not be
surprised at the results of the study made by Marjorie W.

29Carroll in "Sex Differences in Reading Readiness."
The author took the scores of Zêta I. Brown’s un-

^Williard C. Olson, "When Should Children Learn 
to Read?," This is Reading: A.C.E. Bulletin of the As
sociation for Childhood Education, (19^9)» 9-13*

^Ibid., p. 13.
25Marjorie W. Carroll, "Sex Differences in Read

ing Readiness," Unpublished Master's Thesis, Dept, of 
Education, Boston University, 191+1.
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published survey of over five hundred children on the 
Stone and Grover Classification Test for Beginners in 
reading and separated the scores according to sexes. Then 
she analyzed statistically the scores of the two hundred 
fifty-three and the two hundred seventy-three boys. She 
also studied the sex differences in the Monroe Reading 
Aptitude Tests given to forty-six girls and thirty-six 
boys. And studied the results of this same test given to 
ninety other girls and ninety-five boys.

The author found that all significant differences 
were in favor of the girls that is 3.0 or more in reading 
achievement and visual discrimination; the critical dif
ferences of 2.0 - 2.9 were four items favoring the girls 
as compared to one for boys. Of all the tests twenty- 
four favor the girls as compared to fourteen for the boys.

A similar study was made in 191+9 by Anna De Michele^ 
who limited her study to the auditory and visual discrimi
nation aspect. The Murphy-Durrell Diagnostic Group Read
ing Readiness Test was given to 2,61+1 children. The 
writer analyzed the results according to sex, chronolo
gical ages and mental ages.

She found that girls showed a marked superiority

26Anna De Michele, "Sex Differences in Reading 
Readiness," Unpublished Master's Thesis, Department of 
Education, Boston University, 191+1.
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in auditory discrimination. There was a difference of 
[(..35 between the mean of the boys and the girls, and a 
critical ratio of I4..2. Girls also showed a marked super
iority in visual discrimination— there being a difference 
of 1,98 between the boys and girls, and a critical ratio 
of Ij-.Ij., The author found that boys are not inferior to 
girls in mental ability, but only in achievement.

Attempts are being made throughout the country
to provide a program for immature children entering the
schools. David H, Russell in "Provisions for Immature

27five and six-year-olds,” gives the results of a study 
he made of California schools and what they are doing 
for young children who do not seem ready for the usual 
school activities.

He found that many schools had established some 
sort of a special program to meet the needs of immature 
groups. On the other hand, he laments the fact that 
there was considerable uncertainty in the minds of many 
about desirable curriculum practices and the complete 
answer to the problem has not been found.

The Chicago schools set up a Grade I C for the

27oavid J. Russell and Ruby L. Hill, "Provisions 
for Immature Five-and-six-year-olds," California Journal 
of Elementary Education, XVI (1914-7)» 210-223.
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immature children. Willia^n H. Johnson tells us of the
program in "Development of the Chicago Program to Aid

28Pupils Lacking Reading Readiness" and states that it 
has stimulated the interest of both parents and teachers 
in a sympathetic handling of individual cases. The main 
purpose of this class is to provide the immature child 
with special pre-reading activities designed to develop 
memory span; to increase ability to do abstract thinking; 
to correlate concepts with responses, and to remember 
various word forms.

The language growth of each child during the 
reading readiness period is of primary importance. A 
rather unique approach to this phase of the program is 
exemplified in the Article "They ‘Write* their Way to 
Reading Readiness"^ by Wylma Davis who tells how she led 
her children to realize that what they had to offer was 
worth-while and that their stories could be recorded and 
re-lived in print.

The writer had an album in which she had the pic
ture of each child and a story telling what he or she

pO
^William H. Johnson, "Development of the Chicago 

Program to Aid Pupils Lacking Reading Readiness," The 
Elementary School Journal, XLII (191+2), 337-31+6.

^Wylma Davis, "They ’Write* Their Way to Reading 
Readiness," The Elementary English Review, XXIII (191+6), 
207- 210 .
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likes to do. This "Album" did much for the child’s total 
growth and development. It fostered good attitudes toward 
reading and school life. Speaking of his experiences the 
child advanced in language growth. The timid shy child 
had a feeling of belonging which made him feel surer of 
himself and with each success became more confident.

Another worthwhile aspect of the reading readi
ness program is discussed by Lucille Harrison, an expert
in the field. In the article "Developing Readiness for

30Word Recognition, nJ she points out the value of auditory 
and visual training and the use of the context clue at 
this early stage.

The author laments the fact that in most schools 
this training is omitted entirely and that pupils face a 
situation quite like that in which the first rungs are 
left off a ladder, and, regardless of their short legs, 
they are required to stretch to a third and fourth rung 
to begin the upward climb.

She also shows the importance of training the child 
in the use of context clues. The child who is asked to 
listen carefully to a whole oral sentance and to use the 
context to complete or fill in a word or idea is training

Lucille Harrison, "Developing Readiness for 
Word Recognition," The Education Digest, XII (September 
191J.6), 28-31.
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his eyes, ears, and mental abilities in such a way that 
he will be ready to carry out the more detailed steps
in word analysis after he has commenced to read.

31In January 191j-9 Nila Banton SmithJ presented a 
challenging paper at the Annual Reading Clinic Institute 
in Philadelphia entitled '’Reading Readiness: Semantic 
Implications." The author shows how the teacher must 
build the right concepts by providing children with a 
wealth of first hand experiences accompanied by free 
language expression and interchange of ideas.

The author points out that it is duping the 
readiness period that the foundations for understanding 
meanings of specific types of words can be laid. She 
shows in a concrete manner how the teacher can be alert 
to possibilities of the parts of speech at this early 
period, e.g. the qualifying nature of the adjective—  
little, pretty, sick, etc.

She concludes by reminding her listeners that 
meanings come first, then symbols and to note well that 
"at this (readiness) stage we should be pouring meanings

32into symbols rather than taking meanings out of symbols."

31Nila Banton Smith, "Reading Readiness: Semantic 
Implications," Elementary English, XXVI (December 19l|-9)> 
l4.5i-lj.6O.

32Ibid., p. 1|.59
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It is well known that communication of ideas is 
an important activity in all school activities. Lan
guage development holds a vital place in the reading 
readiness program. Edward Dangler states that "vocabu- 
lary is the key to reading success."  ̂He believes that 
the child will develop a meaningful vocabulary more easi
ly if he is provided with challenging and stimulating 
situations and experiences. While it is impossible to 
list the twenty-six procedures here, suffice it to say 
that the alert teacher will find many interesting activi
ties in the classroom surroundings if she takes the time 
to look for them.

A good general survey of the physical and psy
chological causes of reading disability is contained in 
"Getting Ready to Read" by Mary E. Ahearn.-^ She lists 
the factors which keep the child from reading and offers 
many helps. Among these she encourages the fostering of 
a "reading environment in the home." She suggests that 
educators try to create a liking for and an interest in 
reading.

-^Edward Dangler, "Vocabulary as a Reading Readi
ness Aid," The Grade Teacher, LXVI (19i}.9), p. 119.

■^Mary E. Ahearn, "Getting Ready to Read, “
Grade Teacher, LXVI (May 19^9), 359-369.

» The
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Many are the problems in reading. Emily V. 
Baker accepts the premise that reading problems are 
caused in her article entitled "Reading Problems are 
Caused.”^  Investigators agree that one of the greatest 
single causes of these problems in reading is trying to 
teach children to read before they are ready.

It is the author’s opinion that the promotion 
policy of the school unconsciously affects the teachers 
who do not like to fail children because they cannot 
read. Hence they try to have pupils learn to read before 
they are ready. She maintains that the criterion for 
promotion from grade one to grade two should be the 
child’s total adjustment to the group life in school. 
This places the ability to read as only one small part 
of this adjustment.

The author views oral language as the first step 
in reading for the child "must possess considerable fa
cility in using the language orally before he can get

o ¿
meaning from a page of symbols."

She continues that very often we fail to include 
parents in planning our reading readiness programs and

•^Emily V. Baker, "Reading Problems are Caused," 
Elementary English, XXV (19l|.8, 359-369.

36ibid., p. 365.
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thus fall to carry out educational program forward on one 
of the most important fronts. Parents need to be inform
ed of the current trends in education. The author sug
gests having meetings and conferences with them to enable 
both teachers and parents to work together.

She concludes that our practices need to be re
considered in the light of findings and sound principles 
of child development.

The article "Are Your Children Ready to Read,"3? 
stresses the fact that language is the core of the reading 
readiness program. It advises that teachers "work within 
the pattern of language development which is (1 ) experi
ence (2) listening and understanding (3) speaking (I4.) read
ing and later (5) writing."-^ This program calls for many 
experiences and experience records which will be of great 
value in developing skills and abilities basic to book 
reading.

Much is being written on the importance of the 
language aspect. Grace Rowlings in "Language— The Core

37American Book Co., "Are Your Children Ready to 
Read," A Bulletin prepared by the Reading Workshop as an 
educational research service for teachers (New York: 
American Book Co., (19ij.8), 12-15*

38I b i d . ,  p .  lij..
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of the Curriculum," says that language plays a very 
prominent part in the life of the five year old because 
it is the medium by which he is able to find his place in 
the class. It not only helps him to be a contributing 
member of the group but helps him to develop useful habits 
and attitudes of self-expression.

Thinking in terms of continuous growth, Ethel J. 
Graff in "The Development of a Reading Readiness Program,"^ 
shows the need of an adequate oral language program. She 
stresses the importance of an understanding teacher who 
provides delightful experiences which are closely related 
to the children’s immediate interests. She points out 
the value and need of speaking orally since this oral ex
pression serves as a background for the reading vocabu
lary •

The suggestions which the author gives to enable 
the teacher to secure spontaneity, fluency and enrichment 
in the development of language are a splendid guide to 
securing a wholesome happy atmosphere in a reading program.

Some of the salient points pertinent to the teacher

39Grace Rawlings, "Language— The Core of the 
Curriculum," Baltimore Bulletin of Education, XXVII 
(March 1950), 20-22.

^Ethel J. Graff, "The Development of a Reading 
Readiness Program," The Nebraska Educational Journal,XXVII 
(April 191*7) P. 107.

39
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are: she is sensitive to the needs of the child; she 
plans a social atmosphere in harmony with the interests 
and abilities of her group; she provides experiences 
for speaking and listening; and relates these experiences 
to the child’s immediate social and physical environment.

Environment tends to play an important role in 
the reading Badiness program. An Investigation^ was 
made from 1933-1936 in the Kalamazoo public schools to 
study the informational background of the kindergarten 
children then enrolled. Seventy children of normal In
telligence were selected. An extensive questionnaire 
was sent home to determine the social, educational and 
emotional background of the child and the nature of the 
experiences the child had had.

These pupils were given the Lee-Clark Reading 
Readiness Test and Stone Grover Classification Test for 
Beginners in Reading. The results showed that the chil
dren from the rich background group had a significant ad
vantage in reading readiness. In regard to ability to 
recognize words, phrases and sentences both were about 
the same while the sentence comprehension and paragraph 
comprehension seem to be considerably affected by the

^George H. Hilliard and Eleanor Troxell, "Infor
mational Background as a Factor in Reading Readiness and 
Reading Progress," The Elementary School Journal, XXXVIII 
(1937) ,  255- 263.
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nature of the background of the child.
Parents are one of the most powerful teaching in

fluences. In their hands rests the physical well being 
of the child. Their genuine, active and continuous in
terest mean much in forming of children's attitude towards 
books. Such is the theme of the article “The Role of the 
Parent in Relation to Pupil's Reading Progress."^

It is the home that offers the child the first 
program of experiences and provides for his language 
growth. Parents need to know the emotional dynamics of 
the child and his personality needs. The child who knows 
affection, security, confidence, and cheerfulness in his 
home has a good start in the development of reading read- 
ine s s.

Many and varied are the suggestions that are 
being offered by various writers for developing under
standing and cooperation of the parents in the reading 
readiness phase. Among these writers is Laura Oak-Bruce 
who highly recommends the open-house day in the Spring in 
the article "What Do We Know • . .for s u re ? " ^  The a u th o r  

highly recommends the open-house day in the Spring. She

^Willis N. Potter, "The Role of the Parent in 
Relation to Pupils Reading Progress," California Journal 
of Elementary Education. XVIII (1950), 135-li^.

^Laura Oak-Bruce, "What Do We Know. . .for sure?" 
Childhood Education. XXIV (19lj.8), 312-316.
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believes that this plan goes far toward interpreting the 
young child*s needs as a person and as a learner.

This "round-up", as it is often called, breaks 
the cleavage between the home and school and lets the 
child know that he belongs to the group. Oak-Bruce advo
cates that educators start with the parents’ interest and 
cooperation and see to it that everything possible is 
done to assure success and a sense of well-being for 
every boy and girl.



CHAPTER III

COMPILATION OP THE RESULTS OP THE QUESTIONNAIRE

The questionnaire was sent out in April 1951 to 
one hundred seventy-five first grade teachers of certain 
parochial schools throughout the country. One hundred 
thirty-seven teachers checked and returned the question
naire.

The total number of children taught by the group 
of teachers who responded is five thousand one hundred 
forty. Of this number, three hundred fifty-seven are re
peating the first grade. The socio-economic background 
of this group is represented as follows: six per cent 
from homes of professional men; fourteen per cent, busi
ness executives; twelve per cent, tradesmen; eighteen per 
cent, skilled laborers; thirty-four per cent, day labor
ers; sixteen per cent, farmers.

In this study the broad type and workbook type 
readiness programs were mentioned. The number of schools 
using each type is found in Table 1.

Experiences are valuable in providing the child 
with new interests. They not only arouse the child’s 
curiosity about his surroundings but stimulate him to ask
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questions and to experiment.

TABLE 1
TYPES OP READING READINESS PROGRAMS USED

Type of Program Per Cent Rank

Broad k2Workbook 58

Table 2 shows the place experiences play in the reading 
readiness programs studied.

TABLE 2
PLACE EXPERIENCES PLAY IN READING READINESS PROGRAMS

Place Per Cent Rank

Prominent
Average
Small
None

U-0
U112
1

The needs of each class vary. Often the environ
ment tends to cause the teacher to emphasize various types 
of procedures. An examination of Table 3 shows the ONE 
activity considered most important in the readiness for 
reading programs this year.
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MOST IMPORTANT ACTIVITY IN READING READINESS PROGRAM
TABLE 3

Activity Per Cent Rank

Experience charts 5kDramatization 22
Free Play 11
Arts and crafts 7
Excursions 14-Block Building 2
Painting 0

TABLE k

TIME FOR FORMAL READING INSTRUCTION TO BEGIN

Per Cent Rank

1st 2nd 3rd lj.th

When child works well with 
a group and takes his share 
of responsibility 10 23 25 k2

When child is able to under
stand conversation and to 
talk 22 36 28 l k

When child can tell a story 
without confusing the order 
of events 6 25 37 32
When the child can grasp 
the fact that symbols may 
be associated with 
pictures 69 l k 9 8
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When should formal reading instruction out of a 
basic preprimer begin? Table I4. shows how the teachers 
ranked the various points according to importance.

A clear tinderstanding of the home background will 
help the teacher much in preparing an adequate program 
which will meet the needs of her group. Tables 5 and 6 

show how valuable the teachers deem parent consultation 
in planning a reading readiness program and the influence 
of the home background on the program.

TABLE 5
PARENTS» CONSULTATION VALUABLE IN PLANNING 

A READING READINESS PROGRAM

Per Cent Rank

Affirmative 78
Negative 22

TABLE 6

INFLUENCE OF HOME BACKGROUND ON READING READINESS PROGRAM

Degree Per Cent Rank

Much 80
Considerable 20
Slight 0

It is important to make an adequate substitution
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for children whose background is lacking or present in 
only a limited degree. In Table 7 the ways that teachers 
do this is evident.

TABLE 7
PROVIDING EXPERIENCE BACKGROUND FOR BEGINNERS

Per Cent Rank

1 st 2nd 3rd lj.th 5 th

Plan Group Activities 19 19 16 2k 22

Share Experiences 11 26 26 29 8

Daily Conversational 
Period 30 15 18 13 2k

Provide meaningful 
Situations k l 19 17 12 11

Encourage children to 
talk about their own 
experiences 20 31 18 11 20

Many schools provide individual attention by 
grouping the children according to their needs. Tables 
8, 9 and 10 show how many teachers are providing for 
their pupils in this way during the readiness period and 
what criteria they use to group the pupils.

Checking each child's physical condition is a 
vital part of the readiness program. Table 12 shows how
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many schools provide for this physical check-up.

TABLE 8
PROVISIONS ARE MADE IN THE READING READINESS PROGRAM 
FOR INDIVIDUAL DIFFERENCES BY GROUPING THE CHILDREN

Per Cent Rank
Affirmative 91
Negative 9

TABLE 9
CRITERION FOR GROUPING CHILDREN

Per Cent Rank

Similar Needs 65
Information gained by tests 35
Age 0

TABLE 10
GROUPING ALLOWS FOR SHIFTING FROM ONE GROUP TO ANOTHER

Per Cent Rank

Affirmative 97
Negative 3

Maturity is a weighty factor in a child's readi
ness or lack of readiness for reading. There are several
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APPROXIMATE TIME SPENT ON READING- READINESS
TABLE 11

Several Few 
days Weeks

Several
Months

A
Year

Superior Group W o 3% m

Average Group 16% 76% 8% -
Slowest Group 32% 63% $%

TABLE 12
PROVISIONS MADE FOR PHYSICAL CHECK-UP

Per Cent 
Affirmative

; Rank
Negative

General Health 81 19
Visual Ability 

Far Point 36 6kNear point 19 81
Auditory acuity 66 3k

aspects to be considered namely, social, intellectual, 
physical, and emotional maturity. When a child is imma
ture in any one of these phases it devolves upon the 
teacher to provide a program which will be best for each 
pupil. Table 13 records the results of the survey. It 
is significant that fifty-four per cent of the teachers 
checked that no provisions are made by the school for the 
immature child. Table llj. shows what provisions are being
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made by forty-six per cent of the teachers.

TABLE 13
PROVISIONS FOR THE IMMATURE CHILD ENTERING FIRST GRADE

Per Cent Rank

Make him wait another year 13
Provide a readiness program 
Remain at home or in a 1*6

Kindergarten until he has 
had time to mature ill

TABLE li|
PROVISIONS FOR IMMATURE BEGINNERS

Per Cent Rank

Grouping hkReadiness Program 31
Remain in Kindergarten 17
Send to Child Study Clinic 3
Wait a year 3
Solicit parent cooperation 2

Table 1% points out what phase of readiness the 
children needed most this year.

Fifty-four per cent of the teachers in this study 
believed that the one major aim for the readiness period 
was to prepare the child for formal types of learning. 
Table 16 shows the response of these teachers.



MOST NEEDED PHASE OP READINESS
TABLE 15

Per cent Rank

Observation and Discrimination 
Experience Background 
Language ability 
Emotional Maturity 
Memory
Physical Maturity

TABLE 16
MAJOR AIM POR READINESS PERIOD

Per cent Rank

To prepare him for formal
types of learning Sk

To study his readiness for
formal learning 28

To make him happy 12

To socialize the child 6

kk30
12

6
k
k

Experts in the primary field show how various 
factors work together to make up readiness for school. 
In Table 17 the various factors are rated very im
portant, important and least Important.

It Is interesting to note what materials are 
considered most important for an effective reading



RATING OP FACTORS USED IN JUDGING READINESS
TABLE 17

k l

Very
Import suit Important

Least
Important

Mental maturity 86
Social Maturity 23 70 7Good work Habits w

i+5
1*5 -

Emotional Stability 55 -
Physical Fitness 
Facility in use of

°5
28

35 **
language 55 17

readiness program. This is shown in Table 

TABLE 18

.CO.H

MOST IMPORTANT MATERIALS FOR AN EFFECTIVE
READING READINESS PROGRAM

Per cent Rank

Combination of workbook and 
Experiences 82

Experiences 12
Text Book 5
Workbook 1

Testing is an important phase of the reading 
readiness program. The results of these tests become 
a part of the total picture of the child. Table 19 
gives a summary of the means used in determining the



needs of the child in the classes studied

TABLE 19
TESTS USED IN DETERMINING READINESS NEEDS OP CHILD

Per cent Rank

Teacher's estimate of readiness 37
Reading Readiness test 31
Teacher's estimate and reading 
readiness test 9
Intelligence test 7
Reading readiness test and in
telligence test and teacher's 
estimate of readiness 6

Intelligence test and teacher's 
estimate of readiness 5
Intelligence test and reading 
readiness test 5

The process of learning to read involves a 
combination of abilities. It is obvious from the 
data found in Table 20 that seventy per cent of the 
teachers are aware of the value of mental age and 
deem it the best index of readiness for reading.

In answer to the question, "Do you delay read
ing until the child is ready to read easily?" Table 21 
indicates that forty-seven per cent of the teachers
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BEST INDEX OP READINESS POR READING

Per cent Rank

Experiences 
Mental age 
Chronological Age

25
70
k

answered in the affirmative while fifty-three per cent 
answered in the negative.

TABLE 21
DELAY READING UNTIL THE CHILD IS READY TO READ EASILY

give information on the child’s readiness for reading. 
Table 22 shows the order of importance the teachers 
rank observation, study of child growth and develop
ment, standardized tests and informal tests.

Tables 23 and 2l\. indicate the per cent of teach
ers who have found sex differences In working with the

Per cent Rank

Affirmative
Negative

Alert teachers are ever seeking clues that will



children during the reading readiness program and 
which sex surpasses in the various factors.

TABLE 22
METHODS OP GAINING INFORMATION 

ABOUT THE CHILD’S READINESS TO READ

Per cent■ Rank

1st 2nd 3rd 1+th

Observation 1+9 39 10 2

Study of child growth
and development 25 31 26 17

Standardized tests 19 17 20 1U+
Informal tests 7 19 U2 32

TABLE 23
SEX DIFFERENCES

FOUND DURING READING READINESS PROGRAM

Per cent Rank

Affirmative 57
Negative 1+2

The promotion policy of a school affects the 
reading readiness program. Table 25 reports the pro-



cedures used in the schools studied

SEX SURPASSING IN LISTED FACTORS

Per cent Rank

TABLE 2k

Girls

Motor Behavior
Use of large muscles........  88 12
Use of small muscles........  11 89
Coordination of muscles. . . .  22 78

Intellectual Behavior 
Ability to understand

and use language..........  17 83
Ability to see likenesses
and differences............  3i(. 66

Ability to keep a series
of events in mind. . . . . .  3i+ 66

Ability to retell a story. . . 3k 86
Social-emotional Behavior

Share possessions. . . . . . .  68 32
Take responsibility..........  31 89
Group consciousness..........  38 6[j.
Control of emotions. . . . . .  58 l]2

TABLE 25
CRITERION USED FOR PROMOTION IN PRIMARY SCHOOL

Policy Per cent Rank

Continuous progress 55
Repetition of grade l\$
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Tables 26 and 27 indicate the percentage of 
schools which make provisions for immature first 
graders and what some of these provisions are.

TABLE 26
SCHOOL MAKES PROVISIONS FOR IMMATURE FIRST GRADERS

Per Cent Rank

Affirmative ¿4-2
Negative 58

TABLE 27
PROVISIONS MADE FOR IMMATURE FIRST GRADERS

Per cent

Grouping 57
Repetition of grade 27
Reading readiness 9
Child Study Clinic 6
Junior First Grade 1

The child with a meaningful adequate vocabulary 
is far on the way to success in reading. Table 28 
shows what the teachers considered an adequate basic 
language vocabulary for a first grade child.



TABLE 28

ADEQUATE BASIC LANGUAGE VOCABULARY 
FOR FIRST GRADE CHILD

Number of words Per cent Rank

1000 Ij-6
2500 Í+9
k.000 5



CHAPTER IV

EVALUATION OP PROGRAMS AND GENERAL PROCEDURES

The reading readiness period is of utmost impor
tance in the school life of the beginner. The child 
"who makes a successful, happy beginning in learning to 
read will usually continue to have success and pleasure 
in this activity."'1' It is the time when work habits are 
established. Attitudes toward books are formed. Skills 
and interests are initiated. It is the time for begin
ners to learn to participate in reading activities and 
to share their experiences.

The teacher assumes an important role and re
sponsibility. She must plan a wholesome atmosphere where 
experiences are rich and real. The social, physical, 
emotional and mental aspects of growth must be considered 
This calls for an environment wherein each child will 
live a full, desirable and happy life.

Since this reading readiness period is a crucial 
one, it is of vital importance to study the response of

^Paul Witty, Reading in Modern Education, (Boston 
D. C. Heath and Co., 19if9), p. 79.



137 teachers of first grades studied to determine what 
type of program they are using in the reading readiness 
period to meet the many needs of the child.

Educators today recommend a broad type program.
Indeed there is a definite trend to use this program in
schools throughout the country. Witty observes that
there is a ’’need of a comprehensive approach to avoid the
harm which often results from stressing the role of

2single factors".
This broad type program is a professional chal

lenge to teachers to develop functional, informal read
iness for reading based on actual first hand experience 
of the child. It is cognizant of the principles of 
human growth and development and has an eye to the 
child’s future needs. It is a program carried on with
out undue pressure upon the children with the understand
ing that the teaching of reading is not the major task 
of the primary department but it "is a new type of ex
perience which contributes to his own purposeful activities

Gates sketches briefly the aims of this program

2Paul Witty, "A Modern Interpretation of Readi
ness for Reading," Educational Administration and Super
vision, XXXII (19!j.6), p. 2^7 •

3Sarah Martin, "A Beginning Reading Program,"
The National Elementary Principal Twentieth Yearbook.
XX (July 1914-1), p. 14-00.
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when he says it is "designed to introduce at a proper 
time, and in the simplest form most of the habits, skills 
and matters of information and interest which are essential 
for actual r e a d i n g " T h i s  program not only smooths the 
path to successful and enjoyable reading but helps to 
avoid steps that would cause pupils to stumble later on.

It is in terms of this broad program that the 
evaluation of the programs and general procedures of the 
137 parochial schools will be made.

Table 1 indicates that fifty-eight per cent of 
the schools studied are using the workbook type program 
which clearly indicates that not even one half of the 
teachers have answered the challenge of modem educators 
to provide a broad, informal readiness program. This 
type of program includes the workbook type of activities 
plus the many informal relationships accruing from common 
experiences of the group. These group experiences give 
the children an opportunity to make social and emotional 
adjustment to the new school situation. They also enable 
the teacher to become better acquainted with each child.

Despite the fact that the "first instructional 
job of the first grade is to give the pupils a wealth of

^Arthur I. Gates, "The Prereading and Reading 
Readiness Program," The National Elementary Principal 
Twentieth Yearbook, XXVI (July 191;1), p. 386.
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first hand and vicarious experiences," Table 2 shows 
that only forty per cent of the schools give a prominent 
place in their reading readiness programs to experiences. 
The data on Table 3 points out the fact that only four 
per cent of the teachers use excursions and observation 
lessons as the most important activity in the reading 
readiness program.

Consequently when we consider the information 
gained in Table If? which shows that thirty per cent of 
the teachers listed experience background as the most 
needed phase of reading readiness, it is evident that more 
emphasis must be placed on providing for common experiences 
both real and vicarious for the beginner if we are to 
provide for his social, emotional, physical, and mental 
needs. He should have common group experiences in order 
to grow up socially and emotionally. They help him to 
broaden his understanding and interpretation of people and 
events in his immediate surroundings.

This leads to a consideration of the two concepts 
of reading. The first is the narrow concept which consists 
in a process of recognizing printed or written symbols.
The second is the broader concept which involves recog
nition of important elements of meaning and the interpre- 

-
M. Lucille Harrison, Reading Readiness, (New 

York: Houghton Mifflin Co., 1939), p. 32.

5
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tation of them. Many teachers today believe that a 
child is ready for reading when he is able to tell a 
story without confusing the order of events. In Table 
4 six per cent of the teachers ranked this ability to 
tell a story as first. Sixty-nine per cent rated the 
child's ability to grasp the fact that symbols may be 
associated with pictures. Here it is evident that more 
emphasis is needed on the interpretative and comprehensive 
skills.

Tables 8, 9, 10, and 11 show that the teachers 
are doing an efficient job in the area of grouping and 
are thus meeting the needs of the children by a flexible 
grouping plan. However only thirty-five per cent use 
tests as a criterion for grouping the children. It is 
well to use tests in gaining information for grouping 
since it proves to be an objective check on the teacher's 
estimate of the needs of the child.

The approximate time spent with the superior, 
average and the slowest group during the current school 
year is indicated in Table 11. While this i3 praiseworthy, 
it is important that the reading readiness is not some
thing that ends on a certain day, week, or month. It is 
necessary to think of reading readiness in a broad sense. 
With this scope of readiness in mind the teacher is con
stantly aware of the necessity of providing readiness at
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all levels of reading.
As the teacher deals with the total organism of 

the growing child, it is of vital importance to consider 
his general health status, vision and hearing. Upon 
close scrutiny of Table 12, it is evident that eighty- 
one per cent of the schools provide for a general physical 
health check-up while only thirty-six check the visual 
ability at far point and nineteen per cent at near point.

It is imperative that some provisions should be 
made with the health nurse or the city health officer to 
see that all beginners have a general physical examination. 
If this is impossible the teacher should encourage the 
parents to have a check-up made by the family doctor.

It is appalling that only thirty-six per cent of 
the schools test the far point vision of the children 
while only nineteen per cent check for visual acuity at 
near point. This means that sixty-four per cent of the 
children receive no visual acuity test determining far 
point vision while eighty-one per cent have no check-up 
on near point vision which is one of the crucial avenues 
of learning.

Table 12 also shows that sixty-six per cent of 
the children are receiving an auditory acuity test while 
the remaining thirty-four per cent do not. Harrison



points out the fact that "hearing is important as a fac
tor in reading readiness because the child first learns 
to attach meaning to printed symbols through the medium 
of spoken l a n g u a g e . Some provision should be made for 
the thirty-four per cent receiving no auditory test.

In section III, question 3> wherein the teachers 
were asked if the school provided for the immature chil
dren, fifty-four per cent answered in the negative. It 
is evident from Table 8 that ninety-one per cent of the 
teachers made provisions for individual differences by 
grouping the children and again in Table 10 ninety-seven 
per cent stated that this grouping Is flexible enough to 
allow the shifting of individual children from one group 
to another.

It is the conviction of the writer that, although 
there is a seeming lack of provision for the immature 
children in the fact that only forty-six per cent of the 
teachers stated that the schools provide for immature 
children, the needs of the slower child are being provid
ed for.

This seeming inconsistency is due to a lack of 
clarity in the question which was proposed. Some of the 
teachers interpreted it as meaning what provisions are

6Ibid., p. 26



5 5

made in the school by a formal and definite arrangement 
for the immature children by means of a Grade 1 B class 
etc. Others believed it to mean what the individual 
teachers in their own classrooms are doing to provide 
for the slower pupils in their class.

It is important at this point to note that state 
laws exist in many states which require a certain en
trance age for beginners, Nebraska, for one, passed a 
legislative bill No. 38l in January, 19ij.9, which was a 
revision of Statute 79—14-124-—191+3, This law reads as 
follows:

The district board or board of education in 
all classes of school districts shall not in their 
respective district admit any child to the first 
grade of any school who has not reached the age of 
six years on or before October 1$ of the current 
year, unless such child has completed one full 
school year of beginner-grade work, or has demon
strated through recognized tests approved by county 
superintendent that he is physically and mentally 
capable of carrying first-grade work.'

This is a safeguard for the child to insure greater
success in his school adventure.

Table 17 points out how the teachers rated var
ious factors in judging readiness. It can be readily seen 
why eighty-six per cent rated mental maturity as very im
portant. Since reading is a highly complex, intellectual

Taken from Legislative Bills 6lst Session—  (19l|_9) 
Bills 35l**lj.99, Legislature of Nebraska.

7
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process it requires adequate mental development. Hildreth 
mentions that mental maturity is the capacity to think, 
to reason, to learn, to observe, to be curious, to re
member, to follow directions, and to deal with ideas on 
a six-year level of understanding. This phase is so im
portant that if a child has not the sufficient mental 
maturity, "mere drill will not produce the requisite de-

O
velopment."

However important mental maturity is we are re
minded by Harris that

while there is unquestionably a substantial rela
tionship between mental age and learning to read, 
present evidence does not justify the establish
ment of an absolute dividing line at any one mental 
age such as six years or six and one half years.°

Further study of the results of the question
naire recorded in Table 17 show that only twenty-eight 
per cent of the teachers deem facility in the use of 
language as a very important factor in reading readiness.

The writer agrees with Gans who states that "the 
importance of oral language has been greatly neglected in

O
°Gertrude Hildreth, Readiness for School 

Beginners, (New York: World Book Co., 195o), p. 13.
^Albert J. Harris, How to Increase Reading 

Ability, (New York: Longmans, Green and Co., 194?)> 
P. 25.
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the c l a s s r o o m . B e t t s  observes that reading is only 
one step removed from the child's use of auditory sym
bols. He believes that "oral language is a prime pre
requisite to reading."'^'1' It is of utmost importance that 
we realize the social significance of language in helping 
the child to make the adjustment to school life and of 
its use in giving the teachers a reliable clue to the 
extent of the child's background of experience and in
formation.

Another important part of the reading readiness 
program is the determining of the needs of the child by 
testing. Table 19 shows that only six per cent of the 
teachers use a combination of an intelligence test, a 
reading readiness test and the teacher's estimate of 
readiness. Five per cent use both the reading readiness 
test and the intelligence test, while nine per cent use 
a combination of a reading readiness test and the teach
er's estimate of readiness.

Educators agree that the teachers should use two 
or more tests in determining the needs of the children to

10Roma Gans, Guiding Children's Reading Experiences, 
(New York: Bureau of Publications Teachers College:
Columbia University, 19l}.l), p. 15*

^Emmett A. Betts, “Factors in Readiness for 
Reading," Educational Administration and Supervision,
XXIX (191̂ 2), p. 216 .
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get a more complete picture of each individual. Betts 
says that the "teacher is wise to double check on subjec- 
tive evaluations with objective test data." Kottmeyer  ̂
found that it is best to combine the teacher's judgment 
with either an intelligence or a readiness test. Accord
ing to data in Table 17 our schools need a more adequate 
testing program. This procedure provides a more accurate 
understanding of the total needs of each child. It also 
enables the teacher to set up a program of instruction 
which will take the pupil where he is and will carry him 
forward from that point.

A study of Table 21 shows that fifty-three per 
cent of the teachers do not delay reading until the 
child is ready to read easily. This is definitely a de
ficiency. "The trend is toward the development of a 
reasonable degree of independence before inducting the 
child into book reading."^ The reason for the delay 
is to enable the child to master the basic mechanics 
needed in reading.

12Emmet A. Betts, Foundations of Reading Instruc
tion, (New York: American Book Co., 19lj.6), p. 392.

■^William Kottmeyer, "Readiness for Reading," 
Elementary English, XXIV (Oct. 1914-7)» PP. 355-366.

^Betts, op. cit., p. l±28.
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The child’s transition from chart work to books 
should be happy and successful. The teacher should make 
certain that the child’s sight vocabulary is large and rich 
enough in ideas to insure success in this new phase of 
reading.

The data of Tables 23 and 2ij. show that fifty-seven 
per cent of the teachers have found sex differences in 
working with the children during the readiness period.
It is significant that over half of the teachers are a- 
ware of this fact. This knowledge gives a deeper insight 
into possible procedures to use in planning a readiness 
program geared to meet the social, physical, emotional, 
and mental needs of both boys and girls.

Promotion Is usually not thought of directly in 
connection with a reading readiness program. Yet the 
policy of the school Indirectly Influences many of the 
practices of the primary teachers. It is for this rea
son that it is important to note in Table 25 that only 
fifty-five per cent use the "continuous progress" cri
terion for promotion which is being advocated by modern 
educators of this age. Table 26 shows that fifty-seven 
per cent of the schools use grouping to provide for their 
immature first graders going into second grade. This is 
a good policy and is an "economical means of providing
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for varying rates of learning".
In conclusion may we observe that in evaluating 

the reading readiness programs and procedures of the 
137 f i r s t  g ra d e s , th e re  were d e f i c ie n c ie s • These de

f i c ie n c ie s  were greater in some areas than in others.
The point to emphasize is that these programs were evalu
ated in the light of modern educational thinking and 
practices. It is important for us to realize that modern 
educators advocate a broad, well-conducted child develop
ment program in which reading is not so much a problem 
of formal instruction as one of experience and growth.

15Ibid., p. 391



CHAPTER V

RECOMMENDATIONS AND SUGGESTIONS

Modern educators are conscious of the need to 
provide adequate reading readiness programs for the first 
gradechildren. There are many aspects of readiness 
needed: physical, Intellectual, emotional, social and 
experiential background.

It is no small task to plan a broad reading 
readiness program which will meet the individual needs 
of each child. In the preceding chapter it was pointed 
out that fifty-eight per cent of the teachers use the 
workbook-type of program In preference to the broad 
program. It will be one purpose of this chapter to make 
some recommendations and suggestions which will improve 
these workbook-type programs.

The general purpose of the readiness program Is 
to prepare the whole child for school activities. Pope 
Pius XI says that "it must never be forgotten that the 
subject of Christian education is man whole and entire."^

^Pope Pius XI, Christian Education of Youth, 
Official and complete English Text of the Encyclical 
letter of His Holiness, (Washington D.C.: National Cath
olic Welfare Conference, 1930), p. 23»
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It can readily be seen that to emphasize only one phase 
of the child’s growth in a reading readiness program is 
to neglect other vital aspects in his development.

It is for this reason that a broad program fits 
the needs of the beginner in a better way than the work
book type program. It

offers scope for functional learning, for sensing 
meanings and relationships, for developing desir
able traits, for learning good social adjustment. It 
contributes to mental and physical well-being, 
language growth and widening of experiences. . . .
It deals with many facets of child growth. 2

The small child needs a creative type of program 
centering in well-planned, child-life activities. The 
school should provide for the wholesome development of all 
the beginners through a program that insures good adjust
ments and compensates for lack of home training. This 
broader type of program gives the immature child a per
iod of social adjustment and furnishes him with activities 
which will broaden his experience background. It pro
vides time for happy living and growing. The child tries 
out his powers for experimenting, planning, questioning, 
discussing, dramatizing and expressing ideas through 
various media. The varied activities reduces fatigue 
since there is a warm, friendly atmosphere in the class-

pGertrude Hildreth, Readiness for School 
Beginners, (New York: World Book Co., 19^0), p. 91«
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room where the program is planned to meet the multifarious 
needs of the individual pupils. It permits every child 
to have an opportunity to learn to the full extent of 
his capacities.

In order that a child*s first contact with print
ed words should be meaningful, the stories that he reads 
first should be about people and activities with which he 
is familiar in his everyday life. It is higjhly recommend
ed that the teacher use many visual and auditory aids in 
order to build up meaningful concepts which aid in the 
interpretation of symbols. Harrison stresses the fact 
that the choice of concepts to be gained should be chosen 
on the basis of an examination of the experiences found
in the primers and first readers, and the teachers should

3endeavor to make them real and varied in nature.
"Success in reading is dependent upon what a child takes 
into the situation plus what he gets out of the situa
tion."^

Experiences are basic to the development of con
cepts. During the readiness period the teacher should 
discover the interests and experiences of the group. If

^Harrison, op, clt., p. 34«
^-Lillian A. Lamoreaux and Dorris May Lee,

Learning to Read Through Experience, (New York: Appleton- 
Century, 191+3)» P« 118*
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she finds that the children seem to lack experiences for 
understanding a story in one of the beginning pre-primers 
she should provide opportunities for developing the need
ed concepts. This may be done by trips and excursions 
to the places where children may actually see the farm 
or train as the case may be.

Unfortunately this can not be done at all times. 
It is then that the teacher substitutes films, pictures, 
objects, and observation lessons. In this way some ex
periences may be gained vicariously. Harrison lists 
first-hand experiences under the following headings :
(1) excursions, (2) social experiences, (3) construction 
activities, (ij.) practical experiences, and (5) games. 
Under vicarious experiences she mentions: (1) stories,
(2) pictures, (3) poems, (i+) songs, and (5) discussing

$and relating of experiences.
Stroud recognizes the importance of this phase 

in reading readiness when he states "a teacher cannot 
instruct except as instruction is related to the ex
periences of the pupil."k "One learns by experience 
and from experience. . . .  the realization that we learn 
by experience has led to greater emphasis upon activities 

c
Harrison, op. cit., p. 31+
Ĵanies B. Stroud, Psychology in Education, (New 

York: Longmans, Green and Co., 191+o), p. Ü5*
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and learning by doing."'
It is by taking things out of the children’s 

environment that we will help them to answer their 
questions, satisfy their curiosity, stimulate new 
desires, and lead them into further fields of 
knowledge and understanding.”

Young children must learn through first-hand 
experiences. This type of learning is highly meaning
ful and rewarding to him. It enables him to become more 
familiar with common objects such as the clock, calendar, 
and the thermometer. New skills in arts and crafts 
fascinate him. He likes to build and express himself 
through dramatic play. His first task is getting ac
quainted with other children, the teacher and school per
sonnel.

The school is a new world to explore. There is 
the classroom, church, and school neighborhood. The 
first grade teacher should take nothing for granted.
Many of the children have never or seldom been out of their 
neighborhood. Leading educators agree that many experi
ences should be provided first hand, if at all possible. 
Trips near the school can broaden the child’s understand
ing. Often a child sees an object but does not compre
hend its significance in his life. An excursion which

7Ibid., p. 87.
O
°Lula E. Wright, A First Grade At Work, (New York: 

Bureau of Publications Teachers College Columbia Univer
sity, 1932), p. 10.
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comes as a result of a recognized need on the part of 
the pupils for a solution to some problem or to get some 
necessary information is of utmost value to the child*

Through discussion and careful planning for the 
excursion or trip, the child is put in a more receptive 
mood for incidental learning which flows from his ex
panding environment. Definite questions have to be pre
pared and later answered if the experience is to become 
a vivid concept which will live long after in the child*s 
mind.

After the excursion many visual aids can be used 
to clinch and broaden the concepts gained. Pictures 
taken from the picture file are valuable at this point. 
The bulletin board can be utilized effectively by posting 
items which enrich the experience and tie in related 
vocabulary. The experience chart will record the story 
and remind the children weeks later of the actual event 
or experience. Dolch also mentions another useful visual 
aid— the newapaper which is prepared every week. At 
first the teacher prints the items as suggested by the 
children. Later in the year, the individual children 
print items on slips, or dictate items on the sheet 
that is known as the “newspaper". This stimulates in
terest and thoughtful observation of surroundings. It 
also has its language benefits and tends to develop a
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keen sense of the value of reading matter and reading.'
This living together in the classroom with 

others of his own age is another valuable experience.
The child becomes a vital part of the group. He is re
sponsible for keeping materials orderly, sharing experi
ences and working co-operatively. He is constantly mak
ing discoveries with the teacher and children and learn
ing how things work and operate.

Dolch believes that
The present strong emphasis in the first-grade 

work on activities and excursions of all kinds is 
directed toward the language development which re
sults. We find that when children have done some
thing interesting. . . . they are bursting with 
things to say. They talk to one another and to the 
teacher. . . .  This language development is one of 
the important things which teachers watch and work 
for in all their plans for first-grade activity.10

Language plays a very important part in the ad
justment of the child to school life, since it is the 
medium by which he is able to find his place in the class. 
It helps him to become a contributing member of the group. 
He learns to wait his turn, to share his ideas by retell
ing a story, and to assist in making plans.

Since reading is one of the language skills, it

q'Edward W. Dolch, Teaching Primary Reading, 
(Champaign, 111.: The Garrard Press, l^ipj, p. $5.

10Ibid. p. 10
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is useful for the child to be able to express his ideas 
clearly in words. The child who possesses this valuable 
tool is undoubtedly facilitated in the process of learn
ing to read. An analysis of each child’s language abil
ities is helpful before beginning reading. His vocabu
lary, length of sentence and other language skills tell 
much of his readiness for getting meaning from a page of 
symbols•

Reading is only one step removed from the child’s 
use of auditory symbols. Oral language development is 
the core of a reading readiness program. The child’s a- 
bility to speak gives reliable clues to the extent of 
his background of experience and information; his inter
est in pictures, signs, curiosity about books and sur
roundings; his social adjustment; his ability to listen 
and to follow oral direction; and his effort to use new 
words.

Oral language is the "connecting link” between 
concrete experiences and abstract word symbols. Children 
speak more freely when they have had common experiences. 
The Important point is experiences with the group. He 
then reacts in his own way to the aspects of the situa
tion that fit his interests, needs, and understandings. 
Later he may tell and share his reactions in group dis
cussion
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Hie conversational period will be eagerly antici
pated by the child who has something to contribute. The 
sharing period shows the child that the only way he will 
find happiness and security is to make some contribution 
to the discussion. "An idea really belongs to a person 
and is alive and fruitful in his mind if he himself has 
thought it t h r o u g h . F o r  this reason it is necessary 
that each child have an opportunity to be active in the 
group planning. He should also help in solving group and 
individual problems.

Modern teachers realize that there are many 
skills that the child needs before he is hurried into 
formal book work. These skills are related to his daily 
life adjustments; (1) adjustments to group living, work
ing, planning and playing with others in a group; (2) ad
justments to routines, work habits, standards of work;
(3) habits of self-control, attention to tasks; (Ij.) emo
tional control and adjustment.

The teacher's work is to guide, direct and en
courage each child so that he may become a contributing 
member of the group. The pupils need to be trained in 
good habits and attitudes. She knows that every child is

11
p.7.

Sister Mary Joan and Sister Mary Nona, op. clt;



70

happy and successful in accomplishing a task well. Chil
dren can take an active part in maintaining a well-func
tioning classroom. In fact they feel very important if 
they are made responsible for putting materials away, 
carrying messages, and keeping the room in order.

Group relations depend upon the teacher's under
standing and management. It is an important step in the 
child's life for he is entering the threshold of his 
group life. He works with his group for the good of the 
members. He helps make decisions that affect the wel
fare of the group. Many valuable lessons are learned in 
the group discussions.

Experiences shared by the group provide for 
growth in logical thinking. The members of the group are 
constantly confronted with situations in which they must 
think through such problems as materials needed and the 
method to use. There are discussions which clarify con
cepts, revive memories of past experiences, and help him 
to interpret situations he meets in daily living.

The special period, usually known as a conversa
tion period, should be organized for the free exchange of 
ideas and for exercises which develop good language habits.

Another experience which is not only profitable 
to the children but enjoyable as well is dramatization.
It is inherent in the child's nature. "The teacher who
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capitalizes the child’s delight in spontaneous play will
i pdiscover here a powerful motive power to learning."

’’Imitation, impersonation, and dramatic play are vital
13elements in every child's development.” His instinct 

for play is guided in the informal dramatizations of 
rimes, games, songs, and simple stories.

It is important for the reading readiness teach
er to note the value of art in the program. Art is the 
medium which clarifies and expresses the ideas of the 
child. It gives a clue to what he is thinking and how 
much he has gained from various experiences. The teach
er should welcome a child’s explanation of his pictures 
and paintings. A display of them in the classroom has a 
stimulating effect and assures greater interest on the 
part of the child.

It would consume too much space to mention all 
the advantages of various experiences which will enrich 
the reading readiness program. However it will be well 
to mention the value of music in training the child in

12Gertrude Hildreth, Child Growth Through 
Education, (New York: The Ronald Press Co., 194-8), 
p. 5

■^John Merrill, "Dramatics A Mode of Study" 
Creative Expression, ed. by Gertrude Hartman and Ann 
Shumaker, (Milwaukee: E. M. Hale and Co., 1939)» 
p. 305.
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auditory perception. Satis Coleman^ tells of an exper
ience he had with a group of children. They had their 
own music. They experimented with wooden instruments, 
glasses and spoons, wind instruments, blowing into bot
tles and test-tubes and many other kinds. The teacher 
commented that the children had "eagerness to know how it 
sounds and the creative joy of making something with a 
voice--something that will "talk back" to its maker. This 
type of experience not only stimulates adventure and dis
covery but makes use of constructive tendencies of chil
dren to enhance their interest, knowledge and skill.

In the broad readiness program the workbook holds 
its place as one of the experiences. Betts says that the 

"workbook type of reading readiness provides a screening 
device for detecting those pupils requiring a more care
ful study of their reading readiness n e e d s . T h e s e  
workbooks not only provide various kinds of exercises 
which require the child to discriminate in finer ways but 
require him to use more and more detailed perception.

"̂Satis N. Coleman, "Creative Experience Through 
Making Musical Instruments", Creative Expression, ed. by 
G. Hartman and A. Shumaker, (Milwaukee: E. M. Hale and 
Co., 1939), pp. 91-98.

15Emmett A. Betts, "Basal Reading-Readiness 
Materials," Educational Administration and Supervision, 
XXVIII, (19h2) p. 14-9̂ .
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Gray points out that the workbooks give "oppor
tunities for common experiences that will stimulate the 
desire for oral expression of ideas.,,x It also gives 
the children a definite sense of accomplishment. It pro
vides practice in visual discrimination, handling books, 
finding pages, and moving the eyes in the correct left- 
to-right direction. Dolch believes that "reading readi
ness workbooks form an interesting transition from the
general perception of any part of the environment to the

17perception of things in books."
A deficiency found in s tudying the programs was

the lack of visual acuity tests. "The Snellen chart
is an excellent means of measuring one-eye visual acuity 

1 ftat distance." But it is designed for one job and only 
takes care of one half of the pupils in need of help.

There is general agreement that educators must 
concern themselves with the physical as well as the men
tal health of the child. Thus it becomes the responsi
bility of the teacher to check the vision of her pupils.

16W. S. Gray, A. Sterl Artley, Marion Monroe, 
Teacher»s Edition of We Read Pictures, (New York:
Scott, Poresman and Co., 1951)» P» 32.

^Dolch, op. cit., p. 37.
l8Betts, Foundations of Reading Instruction, 

op. cit., p. 189.
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The teacher who is with her pupils every day is in a pos
ition to detect problems which should be referred to the 
family physician or the family specialist. The "teacher 
then has the obligation to her pupils of mastering some
simple techniques for screening out those children in

19need of referral to a vision specialist." She must re
port the results to the parents and stress that provis
ions be made for the visual needs of the child if it is 
found necessary.

Auditory readiness for learning is another im
portant factor. It should be carefully checked. The use 
of an audiometer is the most satisfactory type of ap
praisal of hearing. But in case it is not available 
the whisper test or watch tick test are second and third 
choices. Again Betts reminds us that

Since modern education is based on the notion of 
the needs of the whole child, these situations make 
it mandatory for the teacher to possess some know
ledge about hearing and how to detect individuals 
with hearing losses. 0

Careful planning of the school program is needed 
for the six-year-old who is at one of the great turning 
points in his life. He steps into the larger world of 
the school and community where he must find his own place.

19Ibid., p. 195.

20Ibid., p. 208
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Up to this time his relationships were limited to his 
own family and to his playmates in kindergarten. Now he 
will have to make his own friends. His success will de
pend upon what he is and the contributions that he makes 
to the group. The need of guidance and understanding is 
important.

Eagerness to learn is one of his outstanding 
traits. It is for this reason that the program for the 
reading readiness period should be characterized by 
many experiences both real and vicarious. It needs to 
be flexible and adaptable to meet the needs of the 
children. It will provide for the development of the 
whole child. A relaxed happy person has his full re
sources available for learning. It Is for this reason 
that the atmosphere of the first grade should be 
wholesome. The teacher who can see happiness, interest 
and enthusiasm mirrored in the faces of her children 
can be assured that she is doing much to provide an 
adequate reading readiness program.



CHAPTER VI

SUMMARY AND CONCLUSIONS

We have seen that reading readiness is an im
portant concept in the minds of leading educators today. 
It is significant that there is a trend to develop a 
broad, functional, informal reading readiness program 
based on actual first-hand experiences and observation 
lessons. These experiences are discussed by the chil
dren under the guidance of the teacher. Then they are 
recorded in manuscript writing, preserved, and used to 
vivify the whole experience. The children are led to 
identify reading with themselves and achieve an inte
gration of experience, creative oral language, written 
and auditory symbols, and pictures about the same thing.

Through the study of the results of the ques
tionnaire it was found that fifty-eight per cent of the 
teachers use the workbook type program. We have seen 
how visual and auditory aids will help to improve and 
broaden the present narrow programs.

It seems safe to conclude that more stress needs 
to be placed on oral language. It is the background of
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reading. Those children who have learned to express 
ideas in words already possess a type of thought which 
undoubtedly facilitates the process of learning to read.

On the other hand, it was noted that the indi
vidual differences are being taken care of by a flexible 
grouping plan according to the needs of the child. We 
believe this is an adequate solution to provide for the 
differences of the individual members of the class. The 
writer suggests that the teachers check their subjective 
evaluation of the readiness of the pupils with objective 
test data obtained by either an intelligence test or a 
reading readiness test.

By way of practical conclusion, we may ask if 
the parochial schools are providing the best program for 
the beginners to insure the emotional, social, physical 
and intellectual growth of each child. We believe that 
more attention should be given to provide more and varied 
experiences for the pupils and that the teachers make a 
definite step toward checking the visual and auditory 
acuity of the beginners.

Although the challenge seems to call forth much 
careful planning, effective guidance and untiring pa
tience the teacher who provides for the growth and de
velopment of the entire child deserves to be counted a-
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mong the good teachers "who cherish a 
for the youth confided to them. . . • 
fore sincerely at heart the true good 
country."^

'Pope Pius XI, op. clt., p. 33

pure and holy love 
and who have there
of family and
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Reading Readiness Questionnaire

I. TYPES OF READING READINESS PROGRAM USED
1. What type of reading readiness program do you

use in your school? Broad____ Workbook___
2. What place do "experiences” play in your

reading readiness program?
Prominent___ Average___ Small___ None___

3. Which ONE of the following do you think the most
important in your reading readiness program?
Excursions___ Free Play___ Arts and
Crafts___ Experience charts___ Block
building___ Painting___ Dramatization___

Ij.« When% do you believe formal reading instruction 
out of basic preprimer should begin? (Number 
in order of importance)
(a) When the child works well with the 
group and takes his share of the responsibil
ity  (b) When the child is able to under
stand conversation and to talk___ (c) When
child can tell a story without confusing
order of events___ (d) When the child can
grasp the fact that symbols may be associated 
with pictures___

5. Do you think parents' consultation is valuable
for the teacher in planning a reading readi
ness program? Yes___ No___

6. What influence on the reading readiness program
will the child's home background have?
Much___ Considerable___ Slight___

7. When background is lacking, or present to only
a limited degree, how do you make an adequate 
substitution for it? Indicate your first 
choice with the number "1 ", and your second 
choice with the number "2", etc.
Plan group activities____ Share experiences 
Have daily conversational period____Provide
meaningful situations____ Encourage the
children to talk about their own experi
ences
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II. GROUPING
1. How many first grade children do you have

this year?__
How many of this number are repeating the 
grade?

2. What is the socio-economic background of your
grade as represented by the percent of the 
group coming from homes of: Professional
men___ Business executives___ Tradesmen__
Skilled laborers___ Day laborers___
Farmers___

3. Do you make any provisions for individual
differences in your reading readiness pro
gram by grouping the children? Yes__ No__

I4.. What is your criterion for grouping the chil
dren? (Check only one)
Similar needs____ Information gained by
tests____ Age____

5>. Is grouping flexible enough to allow the
shifting of individual children from one 
group to another? Yes____ No____

6. What was the approximate time that you spent 
on reading readiness with your children 
this present school year?
(a) Superior group: Several days____
Few weeks____ Several months___
(b) Average group: Several days
Few weeks____ Several months____
(c) Slowest group: A few weeks____
Several months____ A year____

III. PROCEDURE
1. Does your school provide a check-up of phy

sical readiness?
(a) General Health: Yes____ No____
(b) Visual ability: Far Point____ Near
Point____
(c) Auditory acuity: Yes____ No____

2. What provisions do you think should be made
for the immature child entering the first
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grade? (a) Make him wait another year* ___
(b) Provide a readiness program (c) Remain
at home or in a kindergarten until he has had 
time to mature_____

3. Does your school provide for these immature chil
dren? Yes____ No____
How:

I4.. Do you think a reading readiness program should in
clude the child's social, intellectual, physical, 
and emotional development? Yes____ No____

5 . What phase of readiness do you think your children
need most?
Experience background___ Language ability____
Memory____ Observation and discrimination____
Emotional maturity____ Physical maturity_____

6. What do you consider the ONE major aim for the
readiness period? To socialize the child____
To make him happy____ To study his readiness for
formal learning____ To prepare him for formal
types of learning_____

7. Please check how you would rate the following
factors in judging readiness:

Very Least
Important Important Important

Mental maturity
Social maturity
Good work habits
Emotional stability
Physical fitness
Facility in use of 

language
8. What material do you consider most important for an
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IV.

effective reading readiness program?
Text book___ Combination of workbook and
experiences___ Experiences___ Workbook

TESTING
1. What type test do you use when determining the

readiness needs in your class?
Reading readiness test____ Intelligence
test___ Teacher's estimate of readiness___

2. Do you delay reading until the child is ready
to read easily? Yes____ No____

3. Which is the best index of readiness? Exper
iences___ Mental age___ Chronological
age____

Ij.. In what order would you use these methods of 
gaining information about a child's readi
ness to read? Observation___ Study of
child growth and development____ Standard
ized test___ Informal tests____

5. Have you found any sex differences in working
with your children during the reading readi
ness program? Yes____ No____

6. If you have noticed any differences please 
check the sex which surpasses in the fol 
lowing factors:

Motor Behavior
Use of large muscles
Use of small muscles
Coordination of muscles

Intellectual Behavior
Ability to understand and 
use language

Ability to see likenesses 
and differences

Ability to keep a series of events 
in mind

Ability to retell a story
Social-emotional Behavior 
Share possessions
Take responsibility
Group consciousness
Control of emotions
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V. PROMOTION
1. What criterion for promotion in your primary

school is used?
Continuous progress____ Repetition of
grade____

2. Does your school make any provisions for
immature first graders? Yes___ No___
What provisions?__________________________

3. What would you consider an adequate basic
language vocabulary for a first grade child? 
1,000 words____ 2,500 words____ l4.,000 words

I4.. Would you be interested in a resume of results
of this questionnaire? Yes____ No____
If so, please indicate name and address.
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STATES AND CITIES REPRESENTED IN THE SURVEY
California

Beverly Hills 1
Los Angeles 2
San Francisco 3

Illinois
St. Quincy 1

Indiana
Madison 2
Evansville 1

Iowa
Cherokee 1
Sioux City 1

Kansas
Kansas City 2
Wichita 3

Kentucky
Danville 1
El i z abe th t own 1
Henderson 1
Lebanon 1
Leitchfield 1
Louisville 38Maple Mount 2
Nerinx 1
Owensboro 3
St. Catherine 2
St. Matthews 1
Waverly 1
Whitesville 1

Maryland
Cumberland 2

Michigan
Detroit 3

Mississippi
Camden 1

Missouri
Florissant 1
Mexico 1
O'Fallon 2
St. Louis ^

Nebraska
Bellevue 1
Cedar Rapids 1
Columbus 1
Chadren 1
Fremont 1
Grand Island 1
Greeley 1
Hartington 1
Hastings 1
Kearney 1
Lincoln 3
Loup City 1
McCook 1
Nebraska City 1
North Platte 1
Norfolk 1
Omaha 21
O'Neill 1
Petersburg 1
Sidney 1
Spalding 1
West Point 1

New York
Massena 1

Ohio
Cleveland 2
New Straitsville 1 
Tiffin 1

Pennsylvania
Conemaugh 1

South Carolina
Columbia 1

&Number in this column indicates the number of schools 
from this city that are represented in the survey*
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