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CHAPTER I

INTRODUCTION

"Once upon a time. . Is there any other
phrase that holds such charm or wields such power 
over man —  that makes the restless attentive, the 
weary relaxed, and the old young again? To each 
there is a different listening but to all there is 
interest.

The author of this thesis has chosen this 
topic after having been confronted with the problem 
of finding a proper medium whioh would "be at once 
adequate, adaptable, and pleasant in transmitting 
the love of God to little souls. " 1 Having discov
ered the magic of storytelling, the writer literally
and frequently experienced the delight of seeing

Little faces looking up 
Holding wonder like a cup, * 2

This wonder manifested itself in many ways. There
was wonder that the Great God would be concerned
about a lady with a fever, that He would keep the
baby in the basket, unharmed by the waters or by

^Sister M. Paula, O.S.B., "Feeding Hungry Hearts," The Catholic School Journal, XLV11 (November,
19U-7), p .“326“

2Sara Teasdale, "Barter," Love Songs, p. 3. 
New York: Macmillan Co., 19 2 6.



beasts. Yet, these were stories— true stories that 
taught more than answers; they taught love.

The writer likewise realizes that the idea 
of storytelling as a teaching technique is not new. 
The Bible with its inspired magnificence begins with 
the simplicity of a narrative story— the story of 
creation:

In the beginning God created heaven and 
earth.

And the earth was void and empty, and dark
ness was upon the face of the deep. And the 
spirit of God moved over the waters.3

Bridging the gap between the ancient and the modern,
the poet Sidney calls attention to the fact that one
of the oldest poems in the English language contains
a passage which proclaims the praises of the poet,
the monarch storyteller:

But he cometh to you with words set in delight
ful proportion. . . .and with a tale, forsooth, 
he cometh unto you, with a tale, which holdeth 
children from play, and old men from the chim
ney corner, and, pretending no more, doth in
tend the winning of the mind from wickedness 
to virtue; even as a child is often brought to 
take most wholesome things, by hiding them, in 
such other as have a pleasant taste, . . .4

The problem of this thesis is to determine 
the manner in which the content of religion in the

3Genesis 1: 1-2.
•̂Sir Philip Sidney, The Defense of Poesy, ed 

Albert S, Cook, p. 23. Chicago: Ginn ancT do., I89O
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first grade can be pleasingly presented through the 
storytelling method. To accomplish this required 
research in the following areas: related literature; 
the content of the religion program in the first 
grade; stories applicable to this content; charac
teristics and interests of the six-year-old child; 
supplementary materials which might be used in con
nection with storytelling; the inherent value of 
storytelling as a teaching technique and its edu
cational implications.

Since various series of religion texts used 
in first grades throughout the country differ widely 
in the amount and selection of material to be cov
ered at that level, the author has deemed it wise to 
select the religion program of the curriculum for 
elementary schools outlined by the Commission on 
American Citizenship of the Catholic University of 
America,^ since that syllabus represents a national 
standard. The religion content having been selected 
from A aiding Growth in Christian Social Living, the 
3tories used to exemplify the content will be taken 
chiefly from the Bible and lives of the Saints.

^Sister Mary Joan, O.P., and Sister Mary 
Nona, 0.P., Guiding Growth in Christian Social Living 
(A Curriculum for 'the ^lemenFary School, Vol. 1, 
Primary Grades), p, 106. Washington, D.C.: The 
Catholic University of America Press, I9I4J-}-*



Modern versions of these stories will also be con
sidered. Other materials referred to will include 
books on educational and child psychology as well 
as pertinent current periodicals.

In order to make clear to the reader the 
procedure which the writer has followed in this study, 
the author will state explicitly and specifically the 
main topics to be discussed in each chapter. In gen
eral, the procedure will be to present stories illus
trative of each major area of instruction, to study 
the characteristics and natural Interests of the child 
of six which would make him readily responsive to this 
method of teaching, and to suggest participatory ac
tivities in connection with storytelling. Having 
proceeded in the above manner, the author hopes to
develop the thesis that in teaching religion

. . .the story is an adequate medium in that it 
is capable of carrying the greatest of messages 
and of penetrating into the smallest of hearts. 
Storytelling is at the same time adaptable to 
the purpose of the teacher of religion in that 
its technique may be acquired by anyone having 
the capacity for experiences of the soul and , 
the wholehearted desire to share with others.

Sister M* Paula, O.S.B., o£. cit., p. 327.



CHAPTER II

THE RELATED LITERATURE

The writings of contemporary authors on the 
subject of storytelling as a teaching technique in
dicate that anecdote, the parable, and the allegory 
are among the oldest forms of teaching known to man. 
Likewise these articles reveal that authorities view 
this technique from several different angles.

These confluent opinions of educators iden
tify every major facet of the subject which may be 
considered under five headings. Many educators Indi
cate agreement on the general idea that the story has 
been used as a universal means of conveying moral 
principles. Other authorities consider specific meth
ods of the wstorytelling-teaching-technique” as it 
was employed in the various ages of history. Many 
teachers emphasize the resurgence of the use of 
the story in the elementary school curriculum today. 
There are studies bearing at least indirectly on this 
topic which indicate the use and further need of the 
narrator's art as a guidance technique in teaching. 
Finally, numerous Instructors aver to the intrinsic 
value of the story. Therefore, the related litera
ture referred to In this chapter will be classified
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according to the divisions given above.
Supporting the general idea of storytelling 

as a valuable means of teaching truths, Ruth Gal
braith comments:

. . .without moralizing a story may stimulate 
the imagination toward braver deeds and higher 
ideals. • . .There is sanity and exhilaration 
in a good humorous story and there is ethical 
value for everyone in the story which without 
moralizing makes unselfishness, kindness, and 
heroic deeds win in a conflict over vanity, 
false pride, cruelty, and deceit.•**

The unlimited attractiveness of the story—  
its appeal to every kind of mental structure from the 
unlettered peasant to the greatest minds in history, 
to those of every degree of privilege, to every age 
and race and temperament— this is the basis on whleh 
Helen Orton takes a stand for using the story as a 
matchless vehicle for conveying moral truths. The 
storyteller was the "preacher of the age to many peo
ple, for it was part of his professional function to 
emphasize high ideals. Right must always triumph} 
wrong must be overthrown.”

1-Ruth Budd Galbraith, "Storytelling: A 
Wartime Activity," Wilson Library Bulletin, XVII 
(May, 1914-3), 723.

2Helen Puller Orton, "Storytelling Through 
the Ages," p. 8, Storytelling, Association for 
Childhood Education International, Bulletin No. LXXIV. 
Washington, D.C., I9I4.2 .
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Reinforcing this idea, Father Sullivan ob
serves that men desire truth; and if truth can come 
capsuled in story form, it should be distributed in 
that manner. The soul Is ever youthful and there
fore men remain children regardless of their stature. 
It is to the child in the man that the story makes 
its appeal.^ Thus, youth will revel in the whimsy 
of a tale and teachers have ever recognized the sound 
educational psychology of the use of the symbolism 
of the story. Pearson states:

In early times storytelling was the chief 
method of Imparting knowledge to the young. 
Stories were used to teach codes of honor and 
standards of conduct, to teach religious truths, 
to impart morality, to give instruction in law 
and custom— in short, to educate. And so in 
our time, when faced with an eager group of 
young people demanding a story, we will be sure, 
if we are true to the heritage, that the tale 
will contribute something towards the mental, 
moral, or spiritual growth of the children.4

This use of the tale throughout the long and 
honorable history of storytelling should hearten any
one who believes that it is a potent means for in
fluencing human conduct. Giving joy, arousing the 
imagination and directing it into aesthetic channels;

3j. P. Sullivan, "Truth Abroad," Homiletic and 
Pastoral Review, XLIX (October, 19M3), 1̂ 6— .

“̂Frances Pearson, "The Storyteller and His 
Treasure Chest," Quarterly Journal of Speech, XXI 
(November, 1935) * 5kb*
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forestalling radical prejudices— these are some of 
its priceless possibilities♦

While educators attest the value of the well- 
told story in molding ideals, it la obvious that 
throughout history there have been periods when the 
story was used more extensively than in others. In 
the prehistoric period, or pre-literate age, as it 
is sometimes called, archaelogical evidence Indicates 
that man told his stories by rock-carvings or rock
painting, From these "stories in stone," modern man 
has learned many interesting facts of the cultural 
evolution which chronicled man’s progress from sav
agery to partial civilization.

So over thousands of years peoples preserved 
the history of their ancestors by storytelling. It 
is part of man’s nature to want to share the experi
ences of his forebears. Thus, when primitive hunters 
came back after a day’s chase, they felt the desire 
to tell one another and their wives of the adventures 
of the day. Since their vocabulary was limited, they 
dramatized their story, showing by the motions of 
their bodies what had happened. Many gestures and

5Stella Louise Wood, "Stimulating Material for 
the Storyteller," p. 6, Storytelling, Association for 
Childhood Education International, Bulletin No, LXXIV. 
Washington, D, C,t 19^2*
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a few words told their tale, and taught the observ
ant youth the skills of the chase.8

Although the dramatic 3tory was used chiefly 
by the primitive peoples, perhaps it was in the an
cient civilizations that the verbal anecdote was used 
most extensively. Evidence in support of this state
ment is given by Ryan when he says that the story was 
used most effectively by all the great teacners, nota
bly Jesus, Augustine, and Socrates; as well as by the 
legion of unsung teachers among the ancient Greeks, 
Romans, Chinese, Arabians, as well as the Anglo-Saxons 
and the Norman-French.^ "The story," Ryan continues, 
"may not be the only way to teach Facts, but it is
among the best ways to teach Truths. And Truths seem

8to be what we need." However, a marked emphasis is 
placed upon the parable as it was used by the Master 
Pedagogue, Calvin Ryan, who has displayed a keen 
interest in the story as an educational tool, says:

Jesus, the greatest teacher of all, used 
the story in a special form constantly. His

°Mary Louise Harris, "Storytelling in the 
Elementary School," Quarterly Journal of Speech, XXI
(June, 1935 ) ,  387. ------------ -----

^Calvin T. Ryan, "The Oldest Method in All 
This World," American Childhood, XXXIV (February,
19^9). 12-13.

8Ibid., p. 13.
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in another article from the pen of Calvin Ryan In 
which he points out that:

Instructing by fables seems to date rather 
far back into antiquity; so there is no great 
marvel in learning that the monks used the 
method to instruct their more or less illiterate 
auditors* It would have been futile for them 
to have used abstract argument, or logical de
ductions. The stories, therefore, were the 
best methods. They held attention. They left 
a deposit of truth. In the Gesta, we have the 
fable. Just following it we have the applica
tion. It would be impious to call these fables 
"lies,” although It is obvious what they tell 
are not facts as the mathematician or scientist 
of our day would test them. They are Truths 
and Truths are always bigger than Pacts.10

Moving from the medieval to early modern 
times, it becomes evident that the Puritans had a 
special belief in the power of the story to teach 
children moral and social behavior. Modern parents 
are coming to recognize that in this respect the 
Puritans were pedagoglcally correct in choosing sto
ries that would teach as well as please*^ "Perhaps 
they teach better when they please most. What is 
sung into the consciousness of the child will remain
there longer than what Is pounded In, or what Is ac-

12quired through the mind alone."

10Ryan, "The Oldest Method in All This World,"
p. 12.

"^Ryan, "Stories Will Help," American Child
hood, XXXIV (January, 19^9)t 16-17.

12Ibid., p, 17
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The teacher of the twentieth century also 
realizes that the child imbibes a story including 
the moral, wherever there is one, and that his re
sponse to it is innate. Specifically in teaching 
religion, the accent must be on the application of 
the truths of the Catholic faith practiced in dai
ly living.

To put it briefly, religion should be taught 
in the classroom as Christ Himself would teach 
it, were He there to teach it. He would cer
tainly love the pupils and have them feel that 
they are loved, respected, understood and as
sisted in their search for the true, the good, 
and the beautiful. As He did twenty centuries 
ago, Christ would today teach through the me
dium of everyday facts, comparisons, and ex
amples and stories taken from nature, from the 
home, the school, the church and the community. 
He would insist on man's relationship with His 
heavenly Father, with the church, with his fel- 
lowmen and with the whole world about Him.
Christ would talk of the policeman, fireman, 
grocer, bus driver, mayor, soldier, president, 
etc., and He would thus present many princi
ples and applications of true Christian social 
living.13

This significant passage from the pen of 
Father Ferdinand Richard is confirmed by the opinion 
of Sister St. Xavier in whose estimation:

The Catechetical method of instruction so 
widely used has resulted in the knowledge factor 
of religion being stressed almost exclusively. 
The memorizing of the Catechism is not to be

Rev. Ferdinand R. Richard, O.M.I., "Religion 
Class and Christian Social Living," National Catholic 
Educational Bulletin, XLVTI, (19^0), 1+29.

13
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in the least disparaged. In the teaching of 
religion, nothing will ever take its place.
There Is need for exactness in definitions, 
and without It there is danger of hearsay.
But to regard the memorizing of the lesson as 
the entire sum and substance of the class is 
a grave mistake. Memory merely lays the foun
dation. On this must be built an understanding 
of the truths of faith. Do not start with a 
definition. Begin by telling a story. That 
was Christ's method and it cannot be improved 
upon.lq-

When religion is thus inextricably bound up 
with life, the child in absorbing the story uncon
sciously absorbs the Christian Doctrine it contains. 
Love of the story is natural with children and makes 
the story hour In the primary grades an essential 
part of the curriculum which plays an Important role 
In the development of the child. If the story hour 
accomplishes its purpose it will contribute greatly 
to the child's growth in areas of self-control, and 
awareness of the beautiful in nature, in conduct, 
and in life. This extensive use of stories will 
help the child to acquire a fuller understanding of 
words and a more meaningful interpretation of situ
ations. In this respect it will add to his fund of 
information, broaden his Interests and help him to

^Sister Mary St. Xavier, I.H.M., "Correlation 
in Third Grade Religion," Catholic Educator. XXII 
(January, 1§52), 258.



develop the vocabulary readiness necessary for the 
language arts, in composition as well as in reading. 15

The correlated use of the story in religion, 
English, and reading may be further Integrated with 
social studies of foreign countries. They help chil
dren understand and appreciate the customs of other 
peoples and thus provide a better understanding of 
their fellowmen. Such stories may be the beginning 
of an education for world unity. Folk music and 
national art may be taught in conjunction with these 
subjects.^ The value of the law of association be
comes evident as the teacher leads the children to 
see relationships of a fundamental idea to the vari
ous fields of a particular unit.

This integration of related subjects harmo
nizes with the ideas in vogue in the modern curricu
lum as well as with those indicated in current child 
studies. The teacher must be ever mindful of the 
growth pattern of the child and plan stories to meet 
him at his present stage of development. The teacher

Agister M* Marguerite, C.S.J., '‘Training 
Through Story Hour,” The Catholic School Journal, 
(April, 1914.8) , 222-2231

■̂JPhyllis Fenner, “Once Upon a Time. . .” 
Journal of the National Education Association, XXXVTAprTTI W T 7 TH51-------------------
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must progress from the known to the unknown, using
a vocabulary reasonably within the comprehension of
the child. New words may and should be introduced
with explanation, and repeated in a variety of ways.
The program must be adapted to meet the needs of in-

17dividuals within groups. However, the pliability 
of the story "allows its message to expand and con
tract to suit the need of the very learned and the 

«18very simple," and consequently, may be received 
simultaneously by individuals of varying degrees of 
intelligence»

A survey of studies made in this field Indi
cates a dearth of material up to the present writing, 
as well as a need for further investigation. More
over, studies that bear directly on storytelling as 
a teaching technique are very limited. This is 
probably due to the fact that it would be quite dif
ficult to control the variable factors in experimen
tal studies of this type and consequently it would 
be practically Impossible to present the data in an 
objective form or get a representative sampling which 
would give valid conclusions,

^Sister M. Clara, "Religion in the Primary 
Grades," The Catholic Educator. XX (June, 1950), 503»

l8Sister K. Paula, O.S.B., o£. clt., p. 3^6.
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Dessa Pultz^-9 has made an extensive study 
on procedures used in telling stories to children.
The aim of this investigation was to examine methods 
or instructional techniques used in storytelling by 
authorities upon the subject. The material which the 
writer presents in this study was collected through 
interviewing numerous storytellers such as teachers, 
librarians, religious workers, and entertainers. 
Teachers of voice, dramatics and literary interpre
tation, representing a total of thirty-four indi
viduals, were also interviewed in consultations that 
lasted from one to three hours.

During interviews with storytellers in many 
fields of work the writer always asked: "Does 
all this effort on the part of the storyteller 
pay? Is it worth the labor required to prepare 
the stories? Is the reward of the storyteller 
worth while?

1. Does storytelling pay? The answer which 
the writer received was always the same: "It 
pays. The results will be the best answer." 
Storytelling creates new ideals and establishes 
higher standards of living in boys and girls 
today just as It has done in the past. The 
storyteller who tells them joyously, with a 
real love of stories in her own heart, holds 
the golden key which opens the gate in the wall 
which surrounds the Land of Enchantment. . . .

2. Is the reward of the storyteller worth
while? The writer received the unanimous reply

^Dessa McNeill Pultz, "Procedures Used in 
Telling Stories to Children," Unpublished Master’s 
Thesis, School of Education, University of Southern 
California, 1933.
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from all the storytellers whom she Interviewed, 
that the reward of the storyteller is worth
while. If one is able through one’s tales to 
implant thoughts and Ideals which in later 
years will help one world-weary man or woman 
to find happiness, one has not labored in vain. 
If one approaches one’s work reverently and 
keeps in mind a thought of what this art has 
meant to the world, one will receive as much 
as one gives *20

Specifically, Mrs. Fultz treats of the value
of the story to teach religious as well as physical
and ethical ideals and her work is charged with the
importance of keeping alive religious faith by means
of the Bible. But, she points out:

Many religious storytellers feel that all re
ligious stories should be Bible stories. This 
is a mistake. The chief aim of the religious 
storyteller is character-building through moral 
education* • .Even today many religious teachers 
do not believe that storytelling has a place in 
the Sunday School. They stick to the old method 
of starting with one member of the class and 
eaoh reading a verse in turn. The result is 
that the desired effect is lost through the 
reader being unacquainted with the words which 
are often difficult and new, and because they 
are wrongly grouped or phrased, the meaning is 
lost* The same material told in a carefully- 
prepared story will hold the attention of all 
ages from the Cradle Roll through the adult 
classes*

It is not necessary to draw upon the Bible 
as the only source for story material which Is 
to be used in religious storytelling* Both 
secular and religious magazines and papers con
tain storytelling material which should be used 
because it meets the present needs of the chil
dren, and can easily be understood by them*21

2QIbld., p. 197. 
21Ibld.* p. l8l.
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That the present religion program does not
accomplish satisfactory ends is obvious from an in-

22vestigation made by Father John McDowell. The pur
pose of his study was to define and offer a solution 
to some of the problems confronting the teacher of 
religion. Since such a study must of necessity be 
limited, it is confined to an examination of the de
velopment of certain religious concepts by the Catho
lic child. The idea of God is of prime importance 
since religion practically consists in the relation
ship in terms of love which exists between the in
dividual and his God.

At each grade level from the fourth through 
the twelfth, nine students--three children from each 
of the low, average and high I.Q. levels— were se
lected to give their concept of God. The data were 
immediately and accurately retained by means of a 
wire recorder, which was kept out of view to main
tain an air of informality. The data failed to re
veal any trustworthy conclusions.

After interviewing 350 children in this in
formal manner, the author formulated a test. The

22Rev. John B. McDowell, "The Development of 
the Idea of God In the Catholic Child," 0octoral 
dissertation, Department of Philosophy, The Catholic 
University of America, 1952.
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test was then validated on a population of 2,000 chil
dren, after which it was administered to 2,263 boys 
and girls from the fourth through the twelfth grades. 
Although the test given was based on those matters 
which the child presumably had covered in class, it 
was evident that the understanding of the fundamental 
concept of God had not developed to a point which is 
possible or desirable.

The writer comments further:
Authors will find such studies of great assist
ance in preparing new texts and courses of study. 
While it is true that there is specific content 
clearly defined, still there la ample room for 
individual initiative in presentation. The 
logical presentation is not always psychologi
cally correct and only careful research can „_ 
give the cues to the best method of procedure.

There are varying opinions concerning the 
individual initiative which should be used in the re
ligion program in order that the content may be pre
sented in a manner which is psychologically correct. 
In a study on the use of biography in the guidance of 
secondary school students, Sister Dlonysia Sullivan* 2 * * *̂- 
maintains that the reading of biography can affect 
attitudes and through them conduct and behavior of

23Ibld., p. 1 1 4 .
2^-Sister Dionysla Sullivan, O.S.B., "The Use

of Biography in the Guidance of Secondary School
Students." Unpublished Master’s thesis, Department
of Education, The Creighton University, 1950.
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individuals. Sister Dlonysia concludes that biog
raphy may be used more effectively as "incidental 
guidance and counseling material or as a definite 
section of a religion, a literature, or a social 
science c o u r s e . A l t h o u g h  this study considers 
the value of biography for students of the secondary 
level, it bears out the theory that individuals can 
be profitably influenced by stories which uphold 
right thinking.

26Joseph Jackson studied the status of char
acter education in reference to religion. According 
to him, although all educators agree to the impor
tance of character education, they disagree as to 
the methods and agencies to be employed. The method 
of procedure used in this study is one of investiga
tion, interpretation, and evaluation. According to 
this survey the environmental factors that influence 
human character are primarily the home and school. 
Arguments in support of this theory are so self-evident 
that it is not necessary to enumerate them. Suffice 
it to say that ideals are established in these circles. 7

2^Ibld., p, 
26-

7.
Joseph Jackson, "A Study of the Status of 

Character Education in Reference to Religion." Un
published Master's thesis, Department of Education, 
The Creighton University, 1933.
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Jackson writes that:
If Ideals are nothing more than mental images, 
they will bear fruit in the mind that embraces 
them. Ernest Dimnet expressed a great moral 
truth when he said: "But an image is more 
vital than a principle. Washington’s little 
hatchet has made more truthful boys than the 
repetition of the principle, we must tell the 
truth."27

The author holds, moreover, that one needs
a genuine faith in the existence of moral principles
which are capable of application:

However attractive an ideal might seem to be to 
the teacher it has no character value for the 
child until the child sees and embraces it as 
an ideal. The child must be led to a personal 
discovery of the worthwhileness of the ideal.
It is impossible for a child to develop a truth
ful character, as long as the act of telling of 
the truth is forced upon him through coercion 
or fear of punishment. Once the telling of the 
truth fascinates the mind of the child, the 
ground is well laid for the developing of the 
element of truthfulness,2o

In Anne Scolla’s study concerning character 
training in the primary gradesconsiderable em
phasis has been placed on the influence of emotions 
in a child’s activities. The extent to which a child 
controls his emotions is indicated by the attitudes

27Ibid.. p. 93, citing Ernest Dimnet, What We 
Live By, p. 1?9• New York: Simon and Schuster, "1^2.

28Ibid., pp. 97-98.
‘'^Anne Elizabeth Scolla, "Character Training in 

the Primary Grades." Unpublished Master’s thesis, De
partment of Education, The Creighton University, I9I4.7 .
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he exhibits when confronted with complex life situ
ations. Therefore, methods which utilize, guide, 
and direct the emotions should be employed in teach
ing. Scolla maintains that:

The most plastic years of the child's life are 
spent in the school. Consequently, the task of 
tho school is developing the child not only in
tellectually, but morally as well. It is in the 
school that the child learns the elementary prin
ciples of self-control. île learns the give and 
take relationships existing between himself and 
his companions. Through pictures and stories 
of virtue, which will stir the imagination and 
lead the child to imitation, the teacher can 
guide moral development.30

Literature, the author continues, is an ef
fective vehicle for ethical training, and should be 
taught for the purpose of giving insight into the 
lives of characters who possess desirable personality 
traits. Adler emphasizes this by saying: "The moral 
service which the best literature renders is to make 
the invisible angel visible.

One of the obvious conclusions of thi3 study
is that:

For children in the primary grades, the 
teacher should place emphasis on the indirect 
method in which she can make use of suggestions, 
examples, stories, and group activities. . .

3Qibld., p. 32.
-^Ibid., p. SO, citing Felix Adler, The Moral 

Instruction of Children, p. 32. New York: D. Appletonanff Co., 1Ç0ÏÏ7 -------
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The field of literature, In this period of 
early childhood, offers boundless opportunities 
as a means of teaching principles of righteous
ness ,32

Margaret Reuther Kelly33 made an extensive 
study on principles of child training, A broad view 
of the expanse of childhood from infancy through ado
lescence is considered in the light of Catholic prin
ciples, A study of the period of early childhood, 
which includes years six, seven, and eight, indicates 
that this period is one of adjustment, marking the 
transition from the home to school and beginnings of 
contact with social groups. During this period of 
early childhood, parents and teachers share the re
sponsibility of inculcating moral concepts which will 
provide ideals of conduct for the child. Miss Kelly 
remarks on the teacher’s responsibility:

However, it is in the school that the child re
ceives a great share of his formal moral train
ing. There, the child learns the give and take 
relationship existing between himself and his 
companions, between himself and his environment. 
There, he learns the elementary principles of 
self-control. There, he learns to understand 
morality in terms of concrete personalities and 
concrete situations, ^here, he develops his 
moral judgment by linking consequences to deeds. 
The teacher’s best appeal in guiding the moral

32Ibld., p. 70.
Margaret Reuther Kelly, "Principles of Child 

Training." Unpublished Master’s thesis, Department of 
Education, The Creighton University, 1933,
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development is through action and feeling rather 
than through abstract principles of morality.
The teacher will find, and the parent also, that 
pictures and dramatic stories of simple moral 
sentiment and virtue and duty will stir the 
imagination and lead to imitation. It is well 
to realize that moral development is not the 
result of precepts but that it is based upon 
habits of thought which are rooted in the ex
perience of the child.

Moral training and development rests intrin
sically on religious ideals. The period of early 
childhood also marks the beginning of the child’s 
formal religious training and guidance* During 
this period of his life, the child, due to the 
dawn of his reasoning power, begins to feel and 
to accept responsibility for his acts.34-

That the research material available in this 
area is inadequate is shown by the statement of Father 
McDowell:

It should be obvious that experimental stud- 
dies can make a definite contribution to the re
ligion program. To date, there has been too 
little research In this area. It is hoped that 
this work will not only suggest certain prob
lems worthy of consideration but also give a 
methodology which, after certain modifications, 
may be usefully employed In examining other 
religious concepts.

Nothing should delay the Improvement of the 
religion program, for it is here that the seeds 
of sound citizenship In the earthly and heavenly 
state are nurtured and developed.35

Apart from its worth as a vehicle for convey
ing ethical principles, the story has an intrinsic 
value as a teaching technique. One teacher, comment
ing on that value, says*

3iJ-Ibld., pp. 72-73.
^McDowell, 0£. clt., pp. ll̂ -llji*.
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The popularity of story telling, as one of 
the oldest and most loved arts, is marked even 
in this era of invention and mechanics# It en
ters nearly every phase of oral communication, 
and Is appreciated and welcomed by all# Little 
children’s faces light up with radiant antici
pation when they beg for a "good night story"J 
adults enjoy hearing and telling storiesj and 
that speaker is the most entertaining and sought 
after who possesses the skill of Interspersing 
his remarks and illustrating his points with 
appropriate stories. Stories Invade the realm 
of after dinner speaking, conversations, the 
radio, the stage— in short, the drama of life*
He who would command the attention and interest 
of his fellowmen must be versed, tp some extent 
in the art of storytelling. . . ,3°

Whatever perpetuates the memory of a name, a 
fact, a title, Is good pedagogy# David Armstrong^ 
recommends a method of teaching which utilizes a 
wealth of anecdotal material as incidental to a les
son to help achieve these desirable effects and to 
add novelty and interest to the lesson.

Armstrong records an account of a study which 
he made while teaching American and English litera
ture to both high school and college classes# He 
taught the courses with and without anecdotes. The 
students enjoyed the course more when there were sto
ries and they thought they profited more, too. Test 
measurements of the two groups In two successive years

3oMargarot Howes, "Story Telling," The 
Quarterly Journal of Speech, XXI (June, 1*35), 333•

37pavid T* Armstrong, "The Anecdote as a Teaching 
Device,’’ High Points, XXIX (April, 191+7), 78-80.
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years indicate that the groups that heard the anec
dotes achieved better scores in standardized tests 
in literature, than the students deprived of the 
anecdotes•

It was the author’s goal to find a signifi
cantly good story about each important writer in 
English and American literature, Armstrong says:

By a good story here is meant a story that 
may not be known to most students, a story whose 
point cannot be guessed on the basis of the in
troductory remarks, and a story that actually 
conveys some excellent information about so^e 
important character or fact of literature.3°

Probably the reason that so little has been 
done with stories in the classroom is due to the fact 
that collecting materials is a slow and tedious pro
cess. A good story well told can create an impres
sion, reveal personality characteristics, convey in
formation, even resurrect a figure from the dead past, 
and present collateral learnings with respect to cus
tom and culture of a period or country. Armstrong 
suggests that for convenience, stories can be written 
on 3”x cards and filed under significant headings. 
He explains his own practice thus:

It is my custom to thumb through a batch of 
these on Sunday. Refreshing my mind on my 
collection in this way makes it possible for me

38Ibld., p. 79.



2?

to appear fresh on a great variety of topics 
during the week.39

Students always enjoy a good story, whether 
it is narrative or humorous. Judiciously used, sto
ries bring enlivening moments and can have a con
structive impact in the classroom* As a business 
law device, or in any other persuasive type of ora
tory, the story has a prominent place*^° David 
Satlow writes:

As the law teacher grows professionally, 
he becomes increasingly aware of the enormous 
amount of story, historical narrative and 
anecdote that serves to make his class more 
interesting and yet more instructive*

But it is easy to forget a story* The wise 
law teacher compiles these stories just as he 
compiles other teaching aids* He writes them 
down, fastens them to unit outlines or lesson 
plans for the future, and keeps them handy so j . 
that the 3tories will be available when needed*̂ -1

Why emphasize the story as a teaching device 
when there are so many other valuable techniques? A 
famous American president supplies the answer:

They say I tell a great many stories ; I reck
on I do, but I have found in the course of a long 
experience that common people, take them as they 
run, are more easily informed through the medium 
of a broad illustration than in any other way.q-2

29Armstrong, "The Anecdote in the Classroom,”
The Educational Forum, DC (March, 19^5), 313-316*

^°David Satlow, "Business Law Devices: Telling 
Stories,” Business Education World, XXX (March, 1950),

^Ibid.* p* 3i|5»
^Abraham Lincoln, cited by Armstrong, op. clt»,

P. 313 .



CHAPTER III

ADAPTING THE STORYTELLING METHOD TO THE CONTENT 
OF THE FIRST GRADE RELIGION PROGRAM

One of the most universal educational defects 
existing among teachers is the drive for coverage. 
Probably this weakness could be lessened with better 
grade placement materials. But with few exceptions, 
it does exist In all academic subjects, especially 
religion. As has been mentioned previously because 
of the prevalent diversified syllabi, the program 
followed in this thesis will be that outlined In 
Guiding Growth in Christian Social Living. The au
thor intends to present the content areas of the reli
gion program in the first grade; to suggest fitting 
stories under each of these major fields of informa
tion; to point out the perfect construction of Bible 
stories tfhlch have ethical value In teaching.

According to the recommendations of this 
Religion Program planned by the Commission on American 
Citizenship, love Is the underlying theme of religious 
instruction in the first grade.

Knowledge of God necessarily precedes any 
practice of religion. It is essential, however, 
that habits of religious observance be developed 
simultaneously with the knowledge of religious
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truths, as the inculcation of these habits is 
the goal of instruction* Religion is a life to 
be lived. For this reason the child’s practice 
of religion throughout the year is set down 
first in order; it is summarized as the constant 
and ultimate goal toward which the teacher is 
Striving in her religious instruction.

These practices include especially the development 
of habits of worshipping God at home, at school, and 
at church. The areas of religious instruction which 
contribute to that practice and the topics for infor
mation include the following:
1. Learning about God: the Blessed Trinity, the

Presence of God;
2. Learning about the Heavenly Father: God’s love,

providence, and gifts;
3. Learning how God showed His love for man by send

ing the Savior: the coming of Christ, His 
public life, death, and Resurrection; 

i+. Learning about the Holy Spirit: the manifestation 
of the Holy Spirit in the life of Christ and 
in the life of men;

ï>* Learning how some of the saints showed their love 
for God;

6. Learning how children should show their love for God.* 2

■̂ Sister Mary Joan, O.P., and Sister Mary Nona,
O.P., 0£. clt., p. 106.

2Ibld., pp. 106-1 1]+.
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Of these six topics, the first five empha
size the part that God and His Saints have played in 
the history of the world. The last provides for 
the practical application of these truths. Although 
these topics are mutually supporting, for explana
tory purposes they will be treated individually.

Having enumerated the areas of information to 
be covered, it is not the purpose of the author to 
suggest appropriate stories which might convey the 
truths under each major division of the content groups. 
The list is suggestive, rather than exhaustive.

In regard to the first aroa, learning about 
God, one finds that it Is difficult to present the 
child’s idea of God, In fact it is almost impos
sible to develop a concept of a spirit without know
ing something of its attributes. Consequently, it 
is easier to develop a concept of God after having 
studied His qualities.

The mystery of the Blessed Trinity often adds 
to a child’s confusion in terms of belief in God un
til he becomes convinced of the necessity of faith.
The Trinity, obviously, must be presented as a truth 
to be beliei^ed, not as a problem to be solved or as 
a mystery to be understood.

Perhaps the two stories most used to exemplify
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the mystery of the Trinity are those of Saint Augus
tine and Saint Patrick.

In his life, Augustine tells of an incident 
which occurred as he walked along the seashore one 
day. He was thinking of the mystery of the Most 
Holy Trinity and trying to find out how he could 
explain it to the people in his sermons and in the 
books of instructions which he wrote.

Suddenly ho saw before him on the shore a 
child playing in the sand. The child had made a lit
tle hole and with a sea-shell receptacle was attempt
ing to empty the ocean Into the small hole. The 
saint pointed out to the child the futility of his 
efforts and the impossibility of the undertaking.
"It would be easier for me to do this than for you 
to understand the mystery of the Most Holy Trinity,"' 
answered the child— and then he disappeared.^

The other story frequently used is that of 
Saint Patrick who held a shamrock in his hand and 
pointed out the oneness of the plant which bore the 
three identical leaves, yet rested on one stalk.^ 
Simple stories of family life in which all members

^Hev. D. Dhlsholm, The Catechism in Examples, 
Vol. 1, p. 108. London: Burns Oates and Washbourne 
LTD, 1908.

^Ibld., p. 1 0 9.
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contribute to the general happiness of the group 
might also be used in explanation of this point.

A suggestion made for teaching this concept 
to adults, which could be applied in principle to the
teaching of children is that of Dora Wesseling:

There is, however, an infallible means of 
approaching the mystery of the Blessed Trinity 
with at least a beginning of understanding and 
a fair chance of avoiding too subjective specu
lation, let alone deformation. And this way is 
to approach the Blessed Trinity as the Blessed 
Trinity approaches us. I mean the way of the 
Incarnation. We shall never understand the 
Blessed Trinity if we do not first install our
selves in the fact and the implications of the 
Incarnation. We shall never understand the triune 
God if we do not first wholeheartedly conform 
ourselves to the God made man. Christ alone can 
break the seal of the Book of divine life. The 
Revelation of the Blessed Trinity is contained 
in the Revelation of the Incarnation and Redemp
tion.5

The fact that the Trinity can be best approached 
through the God-man makes one recognize the signifi
cance of the doctrine of the presence of God. But 
before presenting stories which would Illustrate this 
doctrine, It would seem advisable to explain the pres
ence of God which Is so little understood. According
to the Catholic Encyclopedia, the following explana
tion is givens

Presence of God.— Doctrinal— All solid devo
tion and devotional practises must be founded

^Dom Theodore Wesseling, O.S.B., Cleansing 
of the Temple, p. 51}.. New York; Longmans", Green 
and Company, 1945»
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upon the truths of faith, and these truths must 
be borne in mind when treating of the presence 
of God from an ascetical and devotional point of 
view. First, it is of faith that God is present 
by His Essence everywhere and in all things by 
reason of His Immensity,. . .It is also of faith 
that God is in an especial manner really and sub
stantially present in the souls of the just. This 
indwelling of God in the souls of the just Is at
tributed by what the theologians call appropria
tion to the Holy Ghost, but In reality it is com
mon to the three Divine Persons,

Ascetical.— To put ourselves In the presence 
of God, or to live In the presence of God, as 
spiritual writers express It, means to become 
actually conscious of God as present or at least 
so to live as though we were thus actually con
scious. It is a simple act which involves the 
impression of the unseen Being with whom we have 
Immediate relation and familiar converse whose 
goodness towards us is assured, and who loves 
with an everlasting love; who exercises a particu
lar providence among us, who is present every
where and "who,” in the words of Cardinal Newman, 
"Is heart-reading, heart-changing, ever accessi
ble and open to penetration." (Grammar of Assent, 
112). The simple child as well as the advanced 
contemplative may thus represent God as present 
to the mind, and live in the consciousness of 
His presence. It is only the angels and blessed 
who can behold the face of God.

The servant of God or the devout soul may be 
mindful of His presence in another way, namely 
by the exercise of reason directed by faith.
He sees God in the earth, the sea, the air and 
in all things; in heaven where He manifests His 
glory, in hell where He carries out the law of 
His justice. He thinks of Him as present in all 
things within us and without us, and especially 
as dwelling secretly in his innermost soul, hid
den from all our senses, yet speaking, as it 
were, to the conscience with a voice that is in 
us but not of us; the voice of One who is with 
us yet over us.

Devotional.— One may therefore practice the 
devotion of living in the presence of God:
(1) by a lively faith in that Divine presence,
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that God is near us and within us...; (2)when 
distracted the mind may be easily brought back 
to the remembrance of God’s presence by the sim
ple reflection: "The Lord is here”; "The Lord 
sees me"; (3) when occupied with conversation 
or business by breathing from time to time 
some secret aspiration of affection for God 
and then keeping the mind recollected; (I4.) in 
dereliction of spirit, by keeping God in mind 
more faithfully, knowing that nothing can come 
between Him and the soul but grave sin, through 
which His special operation in the soul by grace 
ceases. Men may be said to come to God as they 
become more like Him in goodness, and to with
draw from Him, when they become unlike Him by 
their wickedness.&

Prom this it may be concluded that the pres
ence of God is manifest in three ways: in the world, 
in the hearts of the just, and in a special way in 
the Church.

The world is the reflection of God’s presence. 
No depth or darkness obscures this view, no height or 
light can dim His vision. Perhaps one of the easiest 
ways to explain this is by stories which tell of chil
dren hiding in order not to get caught, and still feel
ing that someone is watching. Adam and Eve hid after
they sinned— and they were alone in the garden.

The story of the last judgment as described
in the Gospel exemplifies the presence of God in the 
souls of the just:

"Presence of God," Catholic Encyclopedia, 
Vol. XIII, Special edition under the auspices of the 
Knights of Columbus Catholic Truth Committee.
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Then shall the king say to them that shall 
be on his right hands Come, ye blessed of my 
Father, possess you the kingdom prepared for 
you from the foundation of the world.

For I was hungry and you gave me to eat: I 
was thirsty, and you gave me to drink; I was a 
stranger, and you took me ins

Naked, and you covered me: sick, and you 
visited me: I was in prison, and you came to me.

Then shall the just answer him, saying:
Lord, when did we see thee hungry, and fed thee; 
thirsty, and gave thee drink?

And when did we see thee a stranger, and 
took thee in? Or naked, and covered thee?

Or when did we see thee sick or in prison, 
and came to thee?

And the king answering shall say to them:
Amen I say to you, as long as you did it to one 
of these my least brethren, you did it to me.7

Centuries later Loweil expressed the same
Gospel belief when he said:

Who gives himself with his alms, feeds three, 
Himself, his hungering neighbor and Me.“

Another vivid portrayal of this point is found 
in the life of Saint Martin of Tours in the celebrated 
episode of the sharing of his cloak. Martin realized 
in an instant that this beggar was reserved especi
ally for him. Having given one half of his cloak to 
the boggar, Martin hurried off to escape the praise 
and sarcasm alike. He had acted under the impulse 
of a superior power, he did not know the value of his

7Matt. 25: 3Í4-—1+.0.
8James Russell Lowell, "The Vision of Sir 

Launfal," The Complete Poetical Works of James 
Russell Lowell {Cambridge Fd1tión) p. ITT. New York: 
Houghton Mifflin Co., I92J4.•
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act save after a dream or a vision with which we are 
told he was favored during the night that followed.

As he slept, Martin saw Christ standing be
fore him, wearing the half cloak with which he 
had covered the beggar. Strange voices whis
pered in his ear: ’’Look, Martini Look at the 
Lord. Don’t you notice something?” They were 
the voices of the multitude of angels who 
thronged about his Visitor. Then Our Lord in 
a voice of glory cried out to him: ”Martin, 
still a catechumen, covered Me with this cloak.”'

In an instant Martin realized fully the meaning of
those magnificent words of the Gospel, ”As long as
you did it to one of these my least brethren, you
did It to Me . " 10

Children can be moved to a greater reali
zation of the Eucharistic presence of Christ in the 
Tabernacle through the sincere recounting of stories 
of the devotion of Tarcisius, Imelda, Little Nellie 
of Holy God, Gemma GalganI, and others who mani
fested intense faith in the presence of Christ in 
the Holy Eucharist.

Although this Eucharistic presence of Christ 
can be explained only in terms of faith, the teacher 
usually finds it easier to present a concept of the 
Heavenly Father, which Is the second topic for In
struction. The fact that the child is keenly

^Henri Ghfton, St. Martin of Tours, p. 13, 
trans, P, Sheed, New YorE: "¿Heed and Ward, 19^6.

10Matt • 25: I4-O.
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interested in his parents simplifies the work of the 
storyteller who seeks to present a parallel between 
the earthly and Heavenly Father. Since the average 
child is well acquainted with the goodness and kind
ness of a father in the home, it is not too difficult 
to present the concept of God as a loving Father. Par
ents err frequently by presenting God to their chil
dren as some horrifying deity who looks down upon man 
in order to observe the evil he does. The picture 
of the loving Father, who provides for, shelters, pro
tects, and comforts His children is foreign to many 
children who enter the first grade. This concept of 
a kind but just God can only be established after the 
idea of a harsh God has been eradicated. There is 
scarcely a single Bible story which is not a mani-t 
festation of God’s love and providence.

The creation of the world and its furniture —  
the strong shining sun, the glowing moon and spark
ling stars, powerful oceans and rushing waterfalls, 
the earth patterned with trees and flowers, the land, 
water and sky, peopled with beautiful creatures, fi
nally the creation of man, who must not be alone, and 
his companion— all the heavens and earth and the con
tinued protection of them, all speak eloquently of the 
eternal story of God’s love for man. As Browning so
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poetically remarks:
0 World, as God has made it! All is beapty;
And knowing this is love, and love is duty.
What further may be sought for or declared?1 11

In the Old Testament, too, God's love mani
fests itself in response to the more immediate needs 
of man. The pursued Hebrews went dryly through the 
midst of the Red Sea, whose waves rolled back to 
form a pathway with water walled on either side; 
their hunger is appeased by the bread which rained 
down from heaven and the quails that covered the camp; 
their thirst is quenched by the waters which gushed 
from the smitten rock. In fact the complete account 
of the Israelites delivered from the cruelty of Pharaoh 
is a fine illustration of God's protecting love and 
care. The emphasis in this story must not be on the 
prominent personages, Moses and Aaron, but on the fact 
that God cares for those who rely on His assistance.
The return of love for love is seen in miraculous re
wards: three youths praising God remain unhurt In 
the midst of mounting flames, and Daniel delivered 
from the claws of the lion.

Whereas the gifts of the Old Testament In
cluded the earth, sea, sky, and the fullness thereof,

1Robert Browning, "The Guardian-Angel," The
Complete Poetical Works of Robert Browning (Cambridge 
Edition), p. 194« Boston: Houghton Mifflin Co., 18 9 5.
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which wore created for man’s use and benefit, the 
most precious gift of the New Testament was the gift 
of God’s own Divine Son--the Savior. Incidents con
cerning the Savior’s life comprise the third area of 
information. Mindful that man must be raised from 
the dereliction of sin and restored to the friendship 
of God, God deigned to send His only begotten Son in 
a human nature, subject to the limitations of a help
less babe— a babe was sent so that no man could re
sist him* These stories of the Annunciation, Visi
tation, Birth, etc*, are enthusiastically received 
by little children,

^n the public life of Christ, one sees God’s 
gifts made manifest through the miracles of His Divine 
Son— the story of the healing of the palsied man, the 
raising to life of the daughter of Jairus, restoring 
sight to two blind men,— these reveal but a few of 
Christ’s compassionate miracles. Finally there was 
the gift of God’s teaching as His Son expressed it 
in the beatitudes of the sermon on the Mount, in the 
parables of the sower, the cockle, the mustard seed, 
the marriage feast, the ten virgins, and many others.

Stories of the suffering and death of Christ 
and of the Resurrection receive responses In propor
tion to the child’s intellectual appreciation and his
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capacity to grasp the significance of the paradoxi
cal relation of the suffering to joy.

It is likewise important to teach that be
sides the communal gifts that God bestows upon man
kind in general, each individual receives personal 
gifts such as parents, talents, and the most price
less gift of all— an immortal soul. It is to strength
en this soul that the Holy Ghost comes to each indi
vidual. This leads to a consideration of the fourth 
topic: Learning about the Holy Ghost. It Is usually 
difficult to teach little ones about the Third Person 
of the Blessed Trinity. Undoubtedly, Christ's own 
method Is the best one to employ. Dom Wesseling re
minds us of this fact, saying:

Christ Himself took great care to reveal to 
us the part played by the Holy Ghost In the 
divine economy. And the first thing which stands 
out in this divine teaching Is that the Holy 
Spirit Is none other than the message of Christ. 
The Spirit will not bring anything in His own 
name, but In the name of Christ, In the sense 
that He will bring nothing whatever that is dif
ferent from what Christ brought. He will con
tinue Christ's work, complete Christ's revela
tion, bring Christ's Redemption to perfection.^

The story of the visible appearance of the 
Holy Ghost at the time of the Baptism of Christ by 
John and at the first Pentecost enables one to know 
the Spirit through Man. In an Invisible manner the

12Wesseling, 0£. cit., p. 55«



Holy Ghost comes Into the soul of each baptized per
son, and increases grace at the time of confirmation. 
Since man's body is the temple of the Holy Ghost, he 
must show great respect for his own body as well as 
for those of other people*

Stories that show how saints loved God are 
numerous. In fact the lives of the saints represent 
a compilation of the greatest love stories ever writ
ten. Consequently, the fifth content area is by na
ture essentially adaptable to the storytelling method. 
Each temperament may find its ideal in a saint--love 
of God manifests Itself in the heroic sacrifices of 
the martyr Lawrence, of the eloquent zeal of Paul; the 
loving tenderness of a Francis or the cheerful wit of 
Philip; the undying charity of Vincent DePaul or the 
sanctifying simplicity of a little Therese; the daunt
less faith of a Bernadette or the blind obedience of 
a Maurus— each has its proper medium of love.

Correlating hagiology to the teaching experi
ence, Marie Shedlock comments;

With regard to the Introduction of legends 
connected with saints Into the school curricu
lum, my chief plea is the element of the un
usual which they contain, and an appeal to a 
sense of mysticism and wonder which is a wise 
antidote to the prosaic and commercial tenden
cies of today. Though many of the actions of 
saints may be the result of a morbid strain of 
self-sacrifice, at least none of them were
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their ideals were often lofty and unselfish; 
their courage high, and their deeds noble. We 
must be careful, in the choice of our legends, 
to show up the virile qualities rather than to 
dwell on the elements of horror in details of 
martyrdom, or on the too-constantly recurring 
miracles, lest we should defeat our own ends.
For the children might think lightly of the 
dangers to which the saints were exposed if 
they find them too often preserved at the last 
moment from the punishment they were brave 
enough to undergo. . . .

The danger of telling children stories con
nected with sudden conversions is that they are 
apt to place too much emphasis on the process, 
rather than the goal to be reached. We should 
always insist on the splendid deeds performed 
after real conversion— not the details of the 
conversion itself; as, for instance, the beauti
ful and poetical work done by Saint Christopher 
when he realized what work he could do most 
effectively.13

The suggestions of appropriate stories appli
cable to the first five fields of instruction have 
thus been presented. Since the sixth heading im
plies the application of truths taught in the previ
ous groups, the author will conclude the content ele
ment of the program for teaching religion in the first 
grade by quoting the final topic to be taught at this 
level from Guiding Growth in Christian Living:

LEARNING HOW WE SHOW OUR LOVE FOR GOD
Learning how we show our love by prayers: 

praising God, thanking Him, asking for what we 
need, and making reparation for our offenses and

^Marie L. Shedlock, The Art of Story-Telling, 
pp. 7o-77* London: John Murray, l^lFT

13
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those of others*
Learning how we show our love by sacrifice: 

doing hard things for God, making extra sacri
fices during Lent, and performing many little 
secret acts of self-denial for Him at other 
times*

Learning how we show our love by loving our 
neighbor: loving our parents, brothers and sis
ters, and all people for love of God; helping 
others cheerfully without pouting or sulking; 
giving up something that others want, or caring 
for the baby when we want to play*ll+

In order to indicate the high degree of cor
relation possible in the above units, the author will 
present an illustrative unit plan, adapted from sug
gestions given by an experienced religion teacher:^

UNIT III - LEARNING HOW GOD SHOWED HIS LOVE 
FOR MAN BY SENDING THE SAVIOR
Part 1 —  The Coming of Christ

RELIGION:
1. Motivation:

Y/hat was the greatest thing God did to 
show His love for man?

Why did Jesus cone from heaven?
When did Jesus cone from heaven?

2* Religion stories to be told to the children:
Annunciation
Journey to Bethlehem
Saint Joseph and Mary
Birth of Jesus
The Story of the Shepherds
The Magi

■^Sister Mary Joan, 0*P*, and Sister Mary 
Nona, 0*P., 0£* clt*. p* lll̂ .

-^Sister M* Inez, O.S*F*, Religion Teaching 
Plans, pp* 7-12, New York: Benzlger Brothers, 1929»
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3* Discussions
Conversation on how wo celebrate birthdays 
How to celebrate Jesus* birthday 
Gifts we can give Him: Little acta of

self-denial; prompt obedience; acts of 
charity for mother® father® all at 
hem»® in school; devotion at prayer; 
attendance at :ass; etc*

LANGUAGE*
1* Picture Study

The Arrival of the Shepherds— PIockhorat 
The Birth of Christ— Lerolle 
The Holy Family— Murillo

2# Memory Works
Appropriate poems

3* Songs*
Once in a Manger I.owly 
While Shepherds Watched Their Flocks 
Dear Little One® How Sweet Thou Art 
Silent night

it.* Dramatization Work:
Blessed Virgin and St* Joseph seeking shelter 
Shepherds watching Their Flocks 
Visit of the wise Men

5* Written Work*
Write simple sentences*

We love Jesus*
Jesus will come to us*
Jesus loves me*

HUMBER WORK: Development of Humber "3"
1* Development Questions*

How many boys did wc need for kings when 
we dramatised "The Magi"?

How many camels did the Magi have?
How many presents did the Magi bring for 

Jesus?



2 . Humber stories:
We have two camels for the kings on the 
sand table. How many more must we put there? 
John made two sheep for the cave of Bethle
hem and Henry made one. How many sheep 
were there in the cave?
Anna, Helen, and Eileen each gave Jesus a 
gift. How many gifts did He receive?

3. Objective Illustration:
Let them construct three camels, three 
sheep, three tents for the Magi. Use three 
pegs for each tent.

I4.. Draw pictures on the board; three houses, 
three trees, etc.

HEADING:
1. Recognition of these word concepts: Mother,

Jesus, baby, asleep, night, Bethlehem,
Mary, St. Joseph, shepherd, loves, wel
come, sheep.

2. Procedure of the Developmental Lesson:
Conversation lesson on words in unit
Make a chart
Place picture on top
Have children tell the story
Print story below the picture.

CONSTRUCTION WORK:
1. Bethlehem— Cut out and mount
2. Each child makes a crib from a small box
3. Sand table: Bethlehem, Crib arranged by

the pupils.
The above plan for Unit III, Part 1, would 

cover approximately two weeks. Since the Annunciation
would be the first story Introducing the unit on the
Redeemer, a daily plan for that topic will be indi
cated here In brief form.



LESSON PLAN ON THE "HAIL MANY"
MATERIALS: Pictures of the A ’inundation and the 

Visitation, Primary Bible History.
AIM: To lead the pupils to love and honor Mary, the 

Mother of God, and to talk to her in the words 
of the "Hail Mary."

PRESENTATION: Suppose that the lesson follows the 
study of the Guardian Angel. Tell the pupils 
that angels do more than guard. They carry 
messages. Then display the picture of the Annun
ciation pointing out the Blessed Virgin and the 
Angel Gabriel. Tell the story or read it from 
the Bible History.

EXPLANATION: Elaborate the story and ask questions. 
What was Mary doing when the angel appeared? Why 
was she afraid? What did the angel say? What 
answer did Mary give? Did she accept? Is it an 
honor to be the mother of a lawyer, doctor, a 
priest, a Sister, a president, a God? What was 
to be the name of the Babe? Why was He to be 
called Jesus? Display the picture and present 
the story of the Visitation, What did Elizabeth 
say to Mary? Have you ever heard a prayer like 
the words of the angel or Elizabeth? Present the 
prayer, the "Hail Mary," and show that the Church



added the last part» Ask the pupils If they would
like to talk to Mary as the angel and Elizabeth
did. Then learn the "Hail Mary."

CONCLUSION: Honor and love Mary who was so good that
God asked her to be the Mother of Jesus, His Son.
To be like her helps us to be like her Son. Talk
to her In the morning and at night In the words

l6of the "Hall Mary."
Having presented typical plans and having con

cluded the program for teaching religion in the first 
grade, one might expect to find a list of available 
sources where suitable stories might be found. On 
this point the author wishes to state that there are 
two sources primarily, the Bible and the Lives of the 
Saints. From these the religious storyteller will 
have an adequate fund from which to draw. Not only 
Is the quantity of appropriate stories abundant but 
the quality is superior since Bible stories are flaw
lessly constructed with an inspired literary art#
One author says of a good story:

A story, considered from the standpoint of 
structure, consists of four parts. The begin
ning must never be a rambling introduction. 
Characters must be ushered In with the opening 
sentences and action start at once; there must

^Rev# Joseph H. Ostdlek, Simple Methods in 
Religious Instruction# p. 55* New York: The Bruce 
iPufc« C o . , •



be a suggestion that something is going to happen.
Once the action starts it must move swiftly 

and without a break through the body of the tale 
toward the climax, with all the time suspense 
being maintained, until it reaches its highest 
point in the climax.

The climax reached, the story should be brought 
to a close without delay, but not abruptly.1«

An analysis of Bible stories illustrates the 
possession of these characteristics in their most 
perfect form, as Miss Cather shows:

The Bible stories are examples of tales with 
perfect beginnings, because in them interest is 
aroused by the first sentences.

In the opening chapter of Genesis the charac
ter is God, and in the first sentence action be
gins— something is done:

"In the beginning God created the heaven and 
the earth. And the earth was without form and 
void, and darkness was upon the face of the deepk" 
There was something to overcome, something to Im
prove and make better.

in the call of Abram, in the twelfth chapter 
of Genesis, we find: "now the Lord had said unto 
Abram, Get thee out of the country and from thy 
father's house, unto a land which I will show thee."

What do we find: a picture of a man about to 
depart from a land dear to him. Something is about 
to happen. The child knows It as he hears that 
opening sentence, and is eager for the unfolding 
of the plot. He wants to see whether or not Abram 
obeys, and what comes of his action*

Through countless chapters of the Old Testa
ment we might go and find always beginnings that 
Introduce characters and awaken interest with 
their suggestion of something about to happen.
It is the same with the New Testament, . . .

"Now when Jesus was born in Bethlehem of 
Judea in the days of Herod the King, there came 
wise men from the east to Jerusalem". . . .  *

^Katherine D, Cather, Religious Education 
Through Story-Telling, p. 73, New York: A ingdon 
Pr e s3, 1925.



Upon hearing this beginning interest is 
aroused as to what will happen next, and the 
reader or hearer is not disappointed. Something 
does happen, ri ht through the body of the story, 
until suspense reaches its apex in the climax. 
Aotion is sustained from the opening to the close 
of the tale. When the action is completed the 
story ends dramatically and satisfactorily to 
the hearer, without an unnecessary word.

The dramatic splendor of Bible stories is 
what makes them so appealing to boys and girls.
The recital of happenings of the long ago in the 
unaffected, forceful style of the Hebrew narrators 
gives them an interest that holds as keenly now 
as when they were first heard by the primitive 
Oriental folk, a people who were men in stature 
but children in thought, as are all primitive 
peoples. They mean as much to children today as 
they meant to the grown-up children of Israel. 
Something of the child nature survives In every 
human being, no matter how old. Therefore these 
ancient narratives rich in suspense never become 
antiquated. To adults a3 well as to children they 
are and always will be incomparably interesting, .

From the beginning, the action continues on 
through what Is known as the body of the story. 
Here one incident follows another in rapid suc
cession. One act or happening contributes to 
cause that which succeeds it. For this reason 
the interest of those who hear or read is con
stantly increasing* Steadily and rapidly suspense 
grows. There is eagerness to know the outcome of 
fate of the characters, until the eagerness 
reaches its apex or highest pitch in the point 
we know as the climax. Then the mystery is ex
plained or the solution given, and directly the 
curtain goes down on the scene.

The climax of the story, like the begin-
and body, must contain no extraneous matter.

*he climax the great point of the narrative 
Is revealed. Interest reaches its pinnacle as 
this point is revealed. As soon as the point 
is made clear, interest begins to decline.

After the climax has been reached, the end 
follows speedily in the conclusion. The con
clusion also must contain nothing that is not 
necessary. It must not detract from or spoil
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what has gone before. Never must it moralize 
or put into words what the narrator thinks about 
any of the characters or their actions. To do 
this is to create an anti-climax. The conclusion 
pleasingly finished the story, leaving what has 
preceded to work out its own interpretation and 
moral in the minds of those who have heard. The 
conclusion ushers the characters off the stage 
in a way that satisfies the mind.

The following examples show the perfection 
of the body, climax, and conclusion structure 
of Bible stories:

In the first chapter of Genesis, light en
velops the universe, "A firmament in the midst 
of the water,” is created, the seas are divided 
from the land; grass, herbs, and trees appear.
The sun, moon, and stars are set in the sky, and 
creatures of land and water are made. Then comes 
the climax, the place where interest runs highest. 
Man is created in the image of God and given do
main over the beasts.

Then, simply and dramatically, without in 
any way depreciating what has gone before, the 
story is finished in a satisfactory manner,

”And God saw everything that He had made, 
and behold, it was very good. And the evening 
and the morning were the sixth day.” etc., to 
the end of the 7th day.

There is no limit to the number of scenes 
or pictures that comprise a story, so long as 
each is necessary to the unfolding of the plot. 
Some tales consist of less than half a dozen 
situations, while some have fifteen, twenty, and 
even more. But each must contribute something 
to the one that succeeds it. Otherwise it has _o 
no purpose in the story and should be cut away. 10

In like manner, but more concisely presented, 
these characteristics of good story telling are con
firmed by the National Recreation Association for 
Storytelling, The following passage refers more to

l8Ibld.. pp. 68-72.
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the manner in which a well constructed story should 
be told:

A story which reads well does not always 
"tell" well. A story for telling must be simple, 
direct and virile.

The plot must be strong and dramatic.
In stories for telling there is no place for 

long analyses of character or situation.
Each incident must be related by the story

teller in such a way that it makes a vivid and 
clear-cut Image in the listener's mind.

The story must focus attention in the open
ing sentence.

The climax should be a surprise.
The story must be told with an economy of 

words.19
The average complete and detailed lives of 

the Saints is written at a level far above that of 
a first-grade child but the human Interest of their 
actions can often be appreciated by the six-year-old. 
The storyteller must of course be selective, but more 
than that she must be prepared. Sister M. Agnes 
Philomene suggests the following steps to be followed 
In preparing a story for telling:

1. Read the Story.
2. Write it in your own words.
3. Tell it to yourself.
4.. Tell it to someone else.
5. Apply criticism.20
Regardless of what method one follows in

^Stella Louise Wood, "Stimulating Material 
for the Storyteller," Storytelling, Association for 
Childhood Education International. Bulletin Number
lxxxvi, 19I42, P- 6.

Hour,"
p. 60.

^Ogister M. Agnes Philomene, O.S.P., "The Story 
Catholic School Journal, XLVI (February, 19M>),
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preparing to tell a story, it is always essential to 
practice it aloud. For those teachers who find it 
hard to adjust the more difficult vocabulary of ad
vanced stories to a first grade level, the author

PIsuggests the use of The Family Hook Shelf, a grad
ed and annotated list of Catholic books, also the 
various compilations of lives of the Saints by Joan 
Windham, and individual biographies by Mary Fabyan 
Windeatt in which incidents from the lives of the 
Saints have been written down to a child's level#

However, the teacher must remember that the 
child's comprehension of what he hears is much in ad
vance of his comprehension in reading* Consequently 
she should not over-simplify the text of the story 
which she tells.

The author has attempted to show that story
telling is a potent factor in the complete education 
of the child and also to show that the content of the
first-grade religion program would fit into the story
telling frame.

Although these selections have been confined 
to stories from the Bible and lives of the Saints, 
there is no inference that only stories of this type

23-The Family Book Shelf, compiled by William A*
Fitz Gerald, pp. l-J+ST Paterson, Hew Jerseys Saint Anthony Guild Press, n.d.
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are possible of application in religious training.
On the contrary, there are innumerable stories which 
provide ethical, if not spiritual values by empha
sizing the natural virtues which are so important in 
the development of supernatural life.

Who would say that the teacher who tells the
story of the little Negro Brownie scout who was sud
denly made to realize painfully that he was a ’’Brownie?’ 
in a different sense of the word— has not Influenced 
the child to a proper racial attitude? The "Brownie’s” 
mother soothed the heart with these comforting words:

. • • "there are some people who think we are 
different from them. They don’t understand what 
scientists have taught us, that all the peoples 
of the world are one family and that all human 
blood is the same. They don’t realize that we 
all have the same Heavenly Father, and they for
get that this country i3 for all people to have 
an equal chance. . . ,

"You aren’t different, really," Masana com
forted, "except in the way one flower differs 
from another. • . .You know how the tulips and 
hyacinths come up in the spring. Remember how 
I always try to find the dark purple hyacinths 
to set in among the lighter ones?

"Today I saw the points of daffodils coming 
up where the snow melted in the sun. It won’t 
be long till they bloom. After that will come 
the tulips. Remember the dark browny ones we 
love so much and how lovely they look among the 
bright ones? We really need those dark ones 
to make the bouquet rich and beautiful.
. . . ."You’re a Brownie tool . . .  And you are 
going to learn how to do what you want to do so 
well that you will find a place for yourself 
wherever you want to. And you must be so



pleasant a person that you will make friends 
wherever you go . 22

Similarly, who would question Peter Rabbit 
as a means for teaching obedience when his frightful 
adventures were caused by an act of disobedience? Or 
that honesty, industry, and resistance to temptation 
cannot be taught through the adventures of the lazy 
marionette Plnocchio? On the story*s value in con
veying a moral truth, one author says:

The most familiar instance of a moral truth 
conveyed under a fairy-story image is probably 
the story of the pure-hearted and loving girl 
whose lips were touched with the wonderful power 
of dropping jewels with every spoken word, while 
her step-sister, whose heart was infested with 
raalice and evil desires, let ugly toads fall from 
her mouth whenever she spoke* I mention the old 
tale because there is probably no one of my read
ers who has not heard it in childhood, and be
cause there are undoubtedly many to whose mind 
it has often recurred in later life as a sadly 
perfect presentment of the fact that "out of the 
abundance of the heart the mouth speaketh." That 
story has entered into the forming consciousness 
of many of us, with its Implications of the in
evitable result of visible evil from evil in the 
heart, and its revelation of the loathsomeness 
of evil itself*

And no less truly than this story has served 
to many as an embodiment of moral law has another 
household tale stood for a type of common experi
ence* How much the poorer should we be mentally, 
without our early prophecy of the "ugly ducklings” 
we are to meet later in life 1 —  those awkward
offspring of our little human duckyard who are 
mostly well kicked and buffeted about, for that

^Marguerite de Angeli, Bright April, pp. 
New York: Doubleday and Co., IncY, l l̂^S.
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very length of limb and breadth of back which 
needs must be, to support swan’s wings. The 
story of the ugly duckling is much truer than 
many a bald statement of fact.2^

At this point the author recommends to all
elementary teachers the use of Character Formation
Through Books by Clara J. Kircher,^ It provides
materials for the application of bibliotherapy to the
behavior problems of childhood. It also contains an
annotated list giving bibliographic information, and
is grouped into five reading-age levels--Primary,
Lower, Middle, Junior, and Senior High School— and
is followed by character, author, and title Indexes.
To quote from the "Preface":

. . .the CHARACTER INDEX was made from con
cepts found in the books as they were read and 
analyzed and no attempt was made to fit them in
to any pre-arranged pattern. The terms used are 
simple and non-technieal and emphasis is on the 
positive constructive concepts found in the books 
with "see references" leading from the negative 
to th e positive terms. Thus, for example, the 
user of the list is referred from the negative 
term "Stealing" to the positive term of "Honesty" 
Also, in some cases, headings as similar as 
"Appreciation of others" and "Consideration of 
others" have been used for the same book because 
the emphasis in one case may be on an attitude 
of mind and in another case on direct action.

23sara Cone Bryant, How to Tell Stories to 
Children, pp. 15-16. New York: "TToughton Mii1 f 1 in 
Company, 190J?.

^Clara J. Kircher, Character Formation Through 
Books, pp. 1-214-. Washington, 6 .C.: The Catholic Uni
versity of America Press, 1952 (revised and enlarged).
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Headings, therefore, which at first glance may 
seem repetitious or overlapping are consciously 
so to provide for the widest possible use of 
each title and to allow for variations in con
tent and connotation.25

This bibliography can well serve as a prophylactic 
aid for any teacher of youth. Specifically pertinent 
in relation to the topic of this thesis is the fact 
that eighty-two books are listed for the primary level, 
and "see references” of which, contain sixty some dif
ferent character traits, including respect for parents 
and other members of the family, kindness to men and 
animals, bravery, adjustment to handicaps, tolerance, 
helpfulness, cooperation, courtesy, industry, respon
sibility, friendliness, self-control, social under
standing, generosity, humility, prayer, cheerfulness, 
gratitude, self-reliance, patience, trust, cleanli
ness, and many others. 26

While many of these are natural virtues which 
can be acquired and increased by the child’s power
alone, their perfection is not natural. Father Vann 
comments:

. . .the action of grace is worked out in and 
through nature; it penetrates to the depths of 
nature in order to heal and to elevate it; and 
the workings of grace are therefore the work
ings of redeemed, engraced nature; and the life

25ibid.t p. 3 .
26Ibid., pp. l-2l|..



57

of grace is concerned with the performance of 
all the actions and thoughts and volitions which 
go to make up the complete tissue of human life.
The false separation of grace and nature leads 
to the idea of the saint as a man standing idle, 
lily in hand, instead of getting on with the do» 
ing of God’s will, occupied exclusively with the 
inner life of his own soul instead of helping 
mankind to come nearer to God, Happily the fact 
of innumerable saintly lives is there to show us 
the falsity of any such conception* It is through 
the natural faculties, through the mind, and heart, 
and will, that grace works; and it is through and 
in everyday actions and contacts and efforts that 
sanctity is achieved. For grace is meant to in
form with charity, with supernatural value, what 
otherwise may perhaps be right indeed, but can** 
not be of relevance to redemption, cannot express- 
except equivalently and remotely the love of God. '

Teachers have in the story magnificent oppor
tunities for training in the natural virtues as a 
support for the development of the supernatural life
of grace. Not the act but the Christlike motive for
performing it— that makes the difference t

In conclusion, there are, then, sufficient 
and appropriate stories to be utilized in teaching 
religion in the first grade. Next, it would seem 
wise to consider the nature of these stories to see
if they would suit the characteristics and psychologi
cal Interests of the first grade child. This topic 
will be treated in the following chapter*

'“̂ Father Gerald Vann, O.P., Of His Fullness, 
p, 29. New York: J. P. Kenedy and Sons,'



CHAPTER IV

PSYCHOLOGICAL REASONS FOR USING 
THE STORYTELLING METHOD

Modern psychologists conceive of the child as 
an essential unity functioning in response to environ
ment and training. While it Is true that life Is a to
tal process, yet there are stages In the development of 
the whole child during which distinct characteristics, 
interests, and tendencies can be Identified,

Since this thesis deals with the religion 
program in the first grade when the average child of 
six years begins his formal school experiences, the 
writer will consider the characteristics of children 
at that age.

The sixth year (or thereabouts) marks an age 
of transition In which formal changes, somatic and 
psychological, occur. These changes manifest them
selves in new and sometimes startling psychological 
traits. Authorities on child psychology tell us that 
the traits "do not descend upon the child with a sud
den onrush. The colors of developmental spectrum 
shade into each other by Imperceptible gradation*"

*A. L. Gasell and F. Ilg, The Child from Five 
to Ten, p . 89. New York: Harper and Brothers 
Publishers, 1%.6 •
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External changes also give evidence of mental 
development. The child*s powers of perception and 
sensory memory are remarkably acute* Material learned 
at this age is rarely forgotten. Although reason is 
emerging, "action and feeling rather than abstract 
principles constitute the best types of appeal during 
this period.rt̂

Much that is natural to the child can be used 
to advantage in teaching religion. His innate re
sponse to what is good, his interest in the concrete, 
and that which makes a vivid appeal to his imagina
tion, his natural desire for stories, his emotional 
reactions rather than Intellectual judgments— all 
these are characteristic of the six-year-old— and 
the use of them would be in keeping with the prin
ciples of educational and child psychology,^

Since the child of six likes to be read to 
both at home and at school, he will be interested in 
almost anything that is read to him. Gesell and Ilg 
observed: "He likes to listen to Bible stories and 
could hear the 3tory of Little Jesus over and over

^William A. Kelly, Educational Psychology, 
p. 219. Milwaukee: The Bruce PublishingCo., 1952.

^Sister M. Rosalia, Reverend J, J. Considine, and Sister M. Juliana Bedier, The Religion Teacher 
and the World (Grades I-III), p. xiv. Milwaukee: 
fb!e Bruce Publishing Co., 1945»
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again. At this ag© he is developing a feeling of 
relationship with God."^-

Besides the characteristics evident at a 
specific year, psychologists agree that there are 
also certain age-group characteristics which become 
evident at different stages of development. The 
rhythmic period extends from babyhood to six years 
and the imaginative period from six to eight or nine.

This classification is not restrictive, as 
there is always a considerable degree of overlapping. 
It is important that the methods employed in teaching 
children of this age should suit the psychological 
period of child development.

Human emotions are fundamentally the same in 
all people, but are present in varying degrees. Sto
ries have the power to nurture any one of the emotions 
and thereby to influence human action. The adult can 
to a certain extent satisfy some emotional desires 
through reading, for stories have always been a means 
of instructing people in the art of living.

Similarly, the child of six yearns to hear 
stories. This desire is based on the psychological

Vessel and Ilg, o£. clt., p. 12 8.
^Pearson, ££. clt., p.
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fact that his intellectual interests are rising be
yond the limits of his ability to satisfy them. Not 
yet master of the mechanics of reading, which is de
signed to accomplish this purpose, the child looks 
with longing to the storyteller— parent, teacher, 
or friend.

This is the opportune time to present truths 
and to develop the imagination. Moreover as a writer 
in the field notes, "truth contained in figures can 
feed the imagination at the same time that the reason 
is fed with the same truth in literal form. Reason 
and Imagination are not antagonistic to each other..."

These points of contact in the nature of in
herent and spontaneous desires offer a leverage to 
religious influences. Katherine Dunlap Gather says: 
"The story in education has two functions: (1) it 
is the molder of ideals, and (2 ) it is the illumina
tor of facts."^ These combined functions should en
able the teacher of religion to Impart information
in a fascinating manner.

But using the storytelling method alone is
not enough. The teacher must know the native interests

"ZGeorge Albert Coe, Education in Religion and 
Morals, p. 235. New York: Fleming it. "Reve'll"'Scu, "l'̂ 'Ô .

7Katherine Dunlap Gather, Educating by Story- 
Telling, p. xii. New York: World Book Company, T^To,
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of the child of six years and utilize them to the 
limit of their possibilities. Miss Gather observes:

Because psychologists for many years have 
carefully observed children of all ages and noted 
their reaction to stories, we have come to have 
what may be called a science of story interests, 
and a set of rules that are a sure guide in choos
ing material. The one to be observed by the teller 
of tales to children from three to six is, use 
stories of which the characters are children, 
animals, parents, and personages like those that 
are part of the child's own life; tales that 
deal with the familiar. 8

Just as there are fundamental needs and emo
tions which are common to all peoples, so there are 
certain interests which are common to practically all 
children. There are also particular interests which 
are characteristic of particular stages of develop
ment. These spontaneous interests are not to be re
garded lightly, as they are instinctive expressions of 
needs. Natural interests vary at different periods 
of life because the needs of the baby, child, and 
adolescent are not the same.9 Pearson's comments
on the reading interests of the rhythmic period are 
pertinent:

The Rhythmic Period is sometimes known as 
a realistic period, because 3mall children

O
°Cather, Religious Education Through Story- 

Telling, p. 77- New York: The Abingdon Press, l^o.
9prank Chapman Sharp, Education for Character, 

PP. 55-56. Indianapolis: Bobbs-Merrlil"lTo., 1^1?.
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are interested in real things. They like to 
hear about the eat, the chicken and the dogj 
you will notice that their own games and play 
deal with realistic things.iU

Significantly, too, Jersild observes:
The beginnings of reading interests appear 

in the young child’s desire for storytelling 
and being read to. . . .That interests at the 
primary-school level are not highly special
ized is shown in a study by Dunn, The chil
dren liked surprise and plot; stories about 
animals had a good deal of appeal to boys, 
and stories about children and familiar ex-^ 
periences had considerable appeal to girls.

Although the above statements are true, gen
erally speaking, it pust be admitted that any factor 
which changes with age will also differ markedly be
tween bright and slow-learning children of the same 
age. The fact that children’s interests are often 
desultory must also be recognized. The conclusions 
presented by Pearson and Jersild indicate that the 
natural interests of the six-year-old are in animals 
and children, or to make it more genera], in the real 
and the familiar. There are other special interests 
which are conditioned by factors such as environment 
and ability which are not common to all in this age- 
group. But the native interests of "six” seem to

10Pearson, 0£. clt., p. iS*!)..
Arthur T. Jersild, Child Psychology, p. Ijî L 

New York: Prentice-Hall, Inc., l̂ Ij.6 (revised and 
enlarged).

11



remain regardless of the medium through which these
interests are satisfied. Quaint tin-types of the
turn of the century or the modern television screen
of the nineteen-fifties may bring the stories, but
if given a choice, the child-audience of "six", will
select animals or children*

That the utilization of interests is a potent
factor in the acceleration and enjoyment of learning
is a recognized fact* Attention is likewise largely
determined by Interest. Kelly tells us that:

Interest secures economy in learning and effici
ency in responses, since it implies not only a 
favorable disposition toward an object but also 
a tendency toward making further responses 
toward that object*12

The animals which figure in the Bible are
so numerous that it is easy to turn to profitable
account the natural interests of the six-year-old
in the religion program* Miss Gather remarks on the
natural appeal of Noah’s story:

The great animal story of the Old Testament, 
the tale of Noah and the Ark, is ideal for these 
small people. They listen eagerly to the account 
of God’s care of the good Noah, to whom he gave 
warning of the flood, of the building of the Ark 
that was to house him and his family throughout 
the weeks of deluge, and then of the gathering 
in of creatures of forest and field. The nar
rative of Noah end the deluge can well extend

12Kelly, 0£. clt*. p. 123*



through several story periods, especially if as 
part of it, it gives something about the vari
ous animals, and one or two of the legends 
clustered around them.13

There are also fascinating stories of Indi
vidual animals; the dove that winged her way from 
the ark out over the endless waste of sea; the ram 
offered in place of Isaac; the camel caravan belong
ing to the merchants who bought Joseph, the whale 
that swallowed Jonas; the birds, fishes and bees, 
so frequently referred to,— all these have an in
herent natural appeal to the child. The symbolic 
use of sheep, goats, lions, and serpents also 
serves a purpose In the accumulative process of 
culture-building in education.

Although many modern Saints have been known 
for their kindness to animals, Francis of Assisi 
stands out as the example par excellence of this 
particular virtue. His love for the ragged, hungry, 
sick, and sorrowful was enhanced by his love for 
Sister Swallow and Brother Wolf. There are Innum
erable legends written for small children about the 
animal friends of Saint Francis, Blessed Martin’s 
experience with his mice also make delightful mate
rial for the storyteller. These stories Illustrate

^Gather, Religious Education Through Story- 
Telling, p. 82.

65



66

the point that one grows in sanctity in proportion 
to the extent to which he embraces all mankind in 
his heart. As Coleridge artistically praises:

He prayeth well, who lovoth well 
Both man and bird and beast.

He prayeth best who loveth best
All things, both great and small;

For the dear God who loveth us,
He made and loveth all.^H-

Competing for first place with the animal 
interest among six-year-olds is interest in children. 
Old Testament narratives that deal with children in
clude the infancy of Moses, the serial account of 
the adventures of Joseph, the account of the Baby 
Solomon who grew exceedingly wise, and the story of 
Joash, the Child sovereign of Judah. The childhood 
of Samuel, Isaac, young Sampson, little Josue, and 
the story of David the shepherd boy, are among the 
chief favorites of young children. The tale of 
young Mephibosheth, the crippled son of Jonathan 
who was loved and befriended by King David is an
other story to which the small child will respond 
with keen sympathy.

In the New Testament there is the crowningly

^Samuel Taylor Coleridge, ”The Rime of the 
Ancient Mariner,” Tho Ancient Mariner and Other Poems
ed. by Pelham Edgar, p, 95»..New York: 75, Appleton.
and Co., 1902.



beautiful story of the Infant Jesus set in a back
ground of shepherds and kings under the brilliance 
of a wondrous star. The story of the flight into 
Egypt with its satisfying success never fails to de
light.1-'’ In her excellent study of the story’s value 
in religious education, Hiss Gather notes also:

The story of the boy Jesus among the elders 
in the Temple is a lovely one for children of 
kindergarten and early primary years. There is 
also the beautiful narrative of Christ bless
ing the children, giving to them the time His 
disciples thought too precious to be devoted 
to small, insignificant fold. This is especi
ally valuable in arousing In the little child 
that feeling of confidence and trust we de
sire him to have. To the wee tot, who often 
feels awed and helpless in the vast world that 
surrounds him, there is something highly com
forting in the thought that the Master said, 
"Suffer little children to come unto me, and 
forbid them not.”lo

Another writer on storytelling finds an added reason 
for the interest of Scriptural incidents:

In the Bible stories mentioned above there 
are elements that are quite foreign to the com
mon experiences of the child, but nevertheless 
it is wholly probable that the child’s chief 
Interest in stories of this type centers not 
so much in the unusual as in the familiar ele
ments. It Is the life of a child, the very 
life that he knows best, that the child wishes 
to see portrayed.

^Gather, Religious Education Through Story- 
Telling, p. 82.

l6Ibld., p. 8?.
17Edward Porter St. John, Stories and Story- 

Telling In Moral and Religious Education," p. £7. 
tondon: Stationers’ Hall, 1^10.
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It seems evident, then, that concentrated 
attention can be secured In children through the 
medium of appealing to their particular interests. 
There is an ample number of religious stories which 
would satisfy the natural interests of the child of 
six. The selection of material should be suited to 
the age and understanding of those to whom it is 
given. Early interests of the child are but a fea
ture of the larger Interwoven pattern of emotions 
that will influence human action in adult life.
Since religion is the most important subject to be 
taught, it would seem wise to present it in a pleas
ing manner at a time when the natural desire for it 
is strong and through an appealing means which will 
help to bring out the inner responses of the child. 
It seems reasonable to agree with other writers on 
the value of storytelling:

...if every other method of teaching religion 
were abandoned, and the story alone were used 
with the utmost of art, almost the best con
ditions for the teaching of religion would be 
attained.

T AEmelyn Newcomb Partridge and George Everett 
Partridge, Story-Telling in School and Homej A Study 
in Educational Aesthetics, pi 136." New York: Sturgis 
and Walton Go., 1913#



CHAPTER V

SUPPLEMENTARY AIDS TO STORYTELLING

Storytelling is an old technique laden with 
new possibilities. The story, which is a simple il
lustrative contrivance, aids the intellect to grasp 
an idea. Thus, the storyteller may ply his art sim
ply possessing a knowledge of the plot and the abili
ty and desire to share it. But modern teachers who 
must vie with the radio, movies, and television, 
sometimes find a need to supplement their stories 
with additional materials. Simple aids such as pic
tures, chalk diagrams, poetry and music can help in 
conveying the idea of a story. The imaginative use 
of common articles for dramatizing stories or repro
ducing them through some creative medium may inten
sify the Impression of the story.

More elaborate mechanical devices such as 
filmstrip and movie projectors c§n also be used to 
enhance the wordweaverh art* There are psychologi
cal and pedagogical principles which justify the 
use of such visual aids as there are also rules for 
using them Intelligently, It is In the above order 
that the various aids and principles will be dis
cussed in this chapter.
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In the simple telling of a story, the narra
tor is free to make person-to-person contacts with the 
group. He immediately establishes rapport between 
the teller and listeners and encourages mutual enjoy
ment. In considering the direct use of the story, 
one need only recognize that it was Christ’s method.

Father Russell states that the importance of 
the parable lies in the fact that it constituted an 
effective technique for making known to man the na
ture of the kingdom Christ had come to establish.
In many ways Jesus actualized God for man, but His 
most touching verbal method of actualization was found 
In the parable. From the aspect of method, there can 
be no hesitancy in agreeing that the parable is a 
mode of Instruction. The Divine Teacher aimed at 
making the profound mysteries of the nature of God 
and His kingdom comparatively comprehensible to us. 
Father Russell says:

The parable is a story, an animated picture of 
life or of nature Intended to facilitate the 
grasp of a divine truth. The parable is an Il
lustration of a doctrine proved elsewhere. • . 
in His Instructions He plucked from the wayside 
things Palestinian customs and pictures which 
have universal applicability and with these 
analogies and comparisons He made clear what 
He had come to reveal.1

^Reverend William H. Russell, Jesus the Divine 
Teacher, p. 33l(.. New York; P. J. Kenedy and Soh%
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This direct method, ther̂  would seem to be best 
but there are times when the use of pictures will 
help children to see what they might not have heard. 
Pictures are of value in vivifying impressions. The 
story of the coming of the Wise Men can be made dou
bly impressive if after hearing it children see a 
copy of Rubens' "Adoration of the Magi," or any other 
great painting that portrays the event. The picture 
illuminates the story to the child, causes it to 
touch more potently his inner lifq and consequently, 
stimulates thought. The early Christians understood 
this fact and used religious art freely It was the 
purpose of the artists to put those who beheld their
masterpieces into a receptive mood toward religious 

?themes.
The availability of cheap reprints of master

pieces provides greater opportunity for the enrich
ment of the spiritual life of children who see stories 
visualized through pictures. The following religious 
pictures are suggested for use with stories during the 
early years of childhood and in the primary grades s2 3

Adam and Eve— Durer 
Adoration of the Magi— Rubens

2Cather, Religious Education Through Story- 
Telling, pp. 195-19&. New "fork: Abingdon Press, 192^.

3Ibid., pp. 19 7-200.
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The Finding of Moses— Claude Lorrain 
Holy Family— Murillo 
The Marriage of the Virgin— Raphael 
The Flight into Egypt— Van Dyke 
The Nativity— Hofmann
The Arrival of the Shepherds— Lerolle
The Sistine Madonna— Raphael
Madonna of the Chair— Raphael
Holy Night— Correggio
The Angelus— Millet
The Shepherdess— Lerolle
Holy Family— Raphael
Adoration of the Magi— Velasquez
A Little Child Shall Lead Them— Hofmann
The Infant Samuel— Sir Joshua Reynolds
Adoration of the Shepherds— Rembrandt
Adoration of the Magi— Paolo Veronese
Abraham Receiving the News of Isaac’s Birth— Ganelli
The Good Shepherd— Plockhorst
The Divine Shepherd— Murillo
Christ Blessing Little Children— Plockhorst
Head of the Boy Christ— Hofmann
The Raising of Lazarus— Sebastino de Piombo
The Banishment from Paradise (fresco)— Raphael
Noah Building the Ark (fresco)--Raphael
The Finding of Moses— Raphael
The Lost Sheep— Soord
Easter Morning— Plockhorst
The First Easter Dawn— Thomson
Christ Healing the Sick— Schraudolph
The Miraculous Draught of Fishes— Schraudolph
Gathering Manna— Dierlck Bouts
Pharaoh’s Destruction in the Red Sea— Roselll
Abraham and Three Angels (fresco)— Raphael
Joseph Interprets Pharaoh’s Dream (fresco)— Raphael
Moses at the Burning Bush (fresco)— Raphael
Destruction of Pharaoh in the Red Sea— Raphael
The Israelites Crossing the Jordan (fresco)— Raphael
The Widow’s Son Raised— Von de Brozik.

The book, Famous Paintings (An Introduction 
to Art for Young People) p r e s e n t s  a gallery of

^Alice Elizabeth Chase, Famous Paintings (An 
Introduction to Art for Young People)', New York; The 
Platt and Ùunïï~Company, Inc.7 1951*
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masterpieces which can be appreciated by children.
The copies of its one hundred and seventy-two pic
tures produced during the last five thousand years 
Include paintings, drawings, sculptures, and book il
lustrations. The ideas and civilizations of people 
from all corners of the earth are reflected in these 
reproductions. Each selection contains something that 
makes it great. Accompanying the Color Plates, there 
is a verbal introduction to the subject and artist, 
as well as a presentation of the historical background 
of the scene. Most of the pictures contained in this 
spirited volume are filled with the inspiration of 
lofty themes although they are not necessarily reli
gious in nature. Some of the religious subjects, 
however, include Raphael’s "St. George and the Dragon,” 
Carpaccio’s ”St. Ursula’s Dream,” Durer’s ”The Adora
tion of the Magi,” El Greco's "St. Martin and the Beg
gar," Boticelli’s "Madonna and Child" and others. All 
of the above-mentioned appeal to small children be
cause of the attractiveness of their lines and color, 
but especially because of the simplicity of the mes
sages which they convey.

One cannot conclude the section on the use 
of pictures in storytelling without mentioning the 
fact that picture charts are valuable teaching aids,



especially in the first grade. Father Heeg's "Jesus 
and 1"^ and the Mission House product, "My Jesus and 
I,"^ a more modern interpretation of the same type, 
are useful charts for this grade level. For individ
ual use, The Illustrated Catechism^ or the Visualized

O
Catechism0 would satisfy a similar personal need.

Often, pictures are not necessary to intensify 
ideas. The use of a piece of chalk will delineate the 
main points of a story very precisely. Chalk Talks 
or Teaching Catechism Graphically^ is published in a 
set of four parts. It provides simple sketches for 
blackboard illustration about many of the truths 
contained in the catechism. The teacher need not 
be an artist to use this aidj she must simply use a 
"chalk line" with her "talk line." The commonplace
ness of the blackboard sometimes makes teachers

^Father Aloysius J. Heeg, S.J., "Jesus and I" 
picture chart. St. Louis: The Queen’s Work Inc.

"My Jesus and I" by Bishop Morrow from My 
Mission House, Kenosha, Wisconsin.

7Heeg, The Illustrated Catechism. St. Louis: 
The Queen’s Work Ync.

Q
Father Ferdinand Richard, The Visualized 

Catechism. Hudson, N. H.: Trinity Guild, 1^6.
QJerome F. O’Connor, S.J., and William Hayden, 

S.J., Chalk Talks or Teaching Catechism Graphically. 
St. Louis: The Queen’s Work Inc., 1930.
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unappreciative of its real worth. One teacher says 
of its value:

The blackboard is one of the most important 
devices available as a visual aid in teaching.
That is the reason it occupies a prominent place 
in almost every classroom. In addition to its 
comparative inexpensiveness, the blackboard has 
more uses than any other teaching device. By 
means of the blackboard, the confraternity teacher 
can show doctrinal relationship with more accuracy 
and effectiveness, and in less time than she could 
ever do by means of words. She can use the black
board to teach word meanings, analyze catechism 
definitions, and summarize long answers, or even 
whole catechism lessons, in ways which actually 
fascinate children. Even without being an artist, 
the teacher can make a few graphic drawings, stick 
figures and the like, which help to make a doc
trinal fact more Intelligible and ever so much 
more interesting. The teacher also keeps the 
attention of the children if now and then she 
writes a word or two, or even a few lines on the 
board while she talks. Father Heeg adds one 
more important use of the blackboard when he says 
that one of the most direct ways of writing some
thing indelibly on the child’s memory is to write 
It first on the blackboard.-^

Although the language of the storyteller should 
be poetic, story-poems are a delightful mean3 of lead
ing a child to an appreciation of the higher realms 
of literature. Poems for God’s Child11 Is an anthol
ogy which Is divided into four sections containing 
poems on God, the Sacraments, Our Lord, and the Mass. *

Sister M. Berenice, C.D.P., Course in Methods 
for Confraternity Teachers. p. 81. San AntonTo, Texas: 
Confraternity of Christian Doctrine, 19I4.9 .

i:le . S., Poems for God»s Child. Paterson, H.J.: 
Saint Anthony Guild Press, I9I4.6 .
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These poems can intensify ideas contained in stories 
which have already been told. The following poem 
might be used profitably after having told the story 
of the multiplication of the loaves.

"FIVE LOAVES AND TWO FISHES"
There was a little Jewish lad 

Who gave his precious hoard
Of five small loaves and two small fish 

To help our Blessed Lord*
For Jesus did not want the folk 

Who’d followed Him all day
To go back hungry to their homes,

Or faint upon the way.
But how should these go far enough—

Five loaves and two small fish?
To feed five thousand men and more,

It seemed a scanty dish l
They sat them down, and Jesus blessed 

That humble, homely food,
And when the people ate, they found 

That it was very good.
Now Jesus» touch had multiplied 

The fish and loaves, until
When all the crumbs were gathered up,

Twelve baskets they did fill.
And Jesus thanked the little boy,

Whose heart was glad, so glad,
He»d helped the Master’s miracle 

By giving all he had
13Gospel Rhymes as the name Implies contains 

accounts of biblical stories In poetic form. The 12

12Ibld., p. 38,
•̂Gospel Rhymes. New York: Sheed and Ward, 

Inc., I9I4.7 •
11
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Prodigal Son, The Groats, The Sowing of Seed, The 
Good Samaritan, Walking on the Waters are but a few 
of the stories which are put into rhyme. To present 
a sample:

THE STORM1^
"And it came to pass on a certain day, that he 
went into a little ship with his disciples,...
And when they were sailing, he slept: and there 
came a storm of wind upon the lake, and they were 
filled, and were in danger." Luke viii. 22, 23.

Our Lord and His disciples onco 
Were sailing on a lake.

Our Lord was tired and went to sleep,
But they stayed wide awake.

When suddenly a mighty storm 
Blew up and scared them all.

The waves arose and swamped the boat,
Which, by the way, was small.

Our Lord's disciples, filled with fright 
Kept rowing and kept rowing

But could not get their little boat 
To go where it was going.

They saw the lightning flash and flash,
They heard the crash of thunder.

Our Lord's disciples groaned out loud:
"Will we be drowned, I wonder?"

They woke Our Lord and He got up,
And calmed the wind and wave.

He whispered to them: "Peace, be still l"
And told them to behave.

Our Lord's disciples made Him smile,
For they amused Our Lord,

To be afraid they would be drowned 
When they had Him aboard.

Dear Lord, you are so powerful 
That winds and rains perform

A Father Leonard Feeney, S.J., ibid., p. ¡±5.
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And gather when You want them to,
And turn into a storm;

And when You say the word they stop,
For even storms were meant 

To do the Holy Will of God 
And be obedient.

Frequently the poems depict God's special
interest in His children, as in the followingt

THE HAIRS OF MY HEAD1^
"Yea, the very hairs of your head are all 
numbered," Luke xli. 7«

Nanny, how many hairs have I got?
"Ask your daddy; he knows a lot,"
Daddy, please come and count my hair.
"Ask your mummy; It's her affair."
Mummy, before we go to bed
Couldn't you count the hairs on my head?
"Darling, I never could count the lot,
But God has counted each hair you've got."
Fancy God counting my hair for me*
How very fond of me God must be.

16Sing a Song of Holy Things, which contains 
poems appropriate for the major feasts, blends into 
the liturgical seasons. Stories of the saints in 
rhyme have a special appeal to children in the rhyth
mic age. The nature of the sacraments and events

1^Ibid., p. 2k.
_Sister Mary Josita Belger, O.S.F., Sing a 

Song of Holy Things, Milwaukee: Tower Press,
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of the Way of the Cross are also presented in verse 
in this volume.

The author cannot pass over the religious
legendary poetry such as is found in The Animals *
Christmas.^ Delightful in its fantasy is:

THE FRIENDLY BEASTS* 18

Jesus our brother, 3trong and good,
Was humbly born in a stable rude,
And friendly beasts around Him stood,
Jesus our brother, strong and good.
WI,” said the donkey shaggy and brown,
MI carried His mother up hill and down,
I carried her safely to Bethlehem town;
I," said the donkey, shaggy and brown.
”1 ," said the cow all white and red,
"I gave my manger for His bed,
I gave Him my hay to pillow His head,
I,” said the cow all white and red.
"I,” said the sheep with curly horn,
"I gave Him my wool for His blanket warm,
He wore my coat on Christmas morn;
In, said the sheep with curly horn.
"I,” said the dove, from the rafters high, 
’’Cooed Him to sleep, my mate and I,
We cooed Him to sleep, my mate and I;
I," said the dove, from the rafters high.
And every beast, by some good spell,
In the stable dark was glad to tell,
Of the gift he gave Immanuel,
The gift he gave Immanuel.

The rhythm of poetry often bursts into the

'Anne Thaxter Eaton, The Animals» Christmas. 
New York: The Viking Press, l^W*

l8Ibld., pp. 3^-3 5.

17
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rhythm of song. "Rhythm and music have their source 
deep in the nature of man and are expressed through
out all life's activities. The principle of 'action 
and rest' in measureable repeated units is evidenced 
everywhere."^ Therefore it is quite natural that 
prayers and religious poetry should be set to music. 
Melody is the result of strong emotional feelings 
and is used to emphasize vocal expression. "Religi
ous chants and love songs appeared early in the ex
perience of the race, as did also the war song and 
the lullaby. " 20

Simple Gregorian Chants appropriate for the 
various liturgical seasons, "Jesus Teach Me to Pray," 
"Children of the Heavenly King," and many other re
ligious songs can be found in The Music Hour (Catho- 

21lie edition). These volumes also contain religious 
as well as non-religious selections from the Masters. 
To those who would question the presentation of great 
masterpieces to small children, Furfey replies: 1

19e .M. Leonard, L.E. Miles, and C. S. Van der 
Kar, The Child at Home and School, p. 223. Hew York: 
American Soo1T”Co. ,T$|2.

2QIbld., p. 22^.
21most Reverend Schrembs, D.D., Reverend 

5. Huegle, O.S.B., Sister Alice Marie, O.S.TJ., (ed.) 
The Music Hour (Catholic Edition) £ vols. Hew York: 
Silver Burdet't Co., 1931«
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For the complete enjoyment of the world’s greatest 
artistic masterpieces probably certain innate qual
ities are necessary. Yet it is probably also true 
that every person who is not color-blind nor tone- 
deaf can bo taught a certain appreciation of good 
art and good music. 22

Specifically designed for first grade use and 
in direct correlation with reading, religion, art, 
music, and oral language, Singing With David and Ann^ 
represents a new endeavor at this level. The songs 
contained therein are related to incidents in the 
stories of the first grade Faith and Freedom Headers. 
The Sign of the Cross and the Hail Mary are also set 
to simple melody. This book is highly illustrated 
and its pictorial approach to singing represents a 
Music Readiness program which is intended to build 
up musical concepts and experiences.

Recently the writer of this thesis had the good 
fortune to see the author’s copy of a Music book for 
Catholic Elementary Schools which will be available 
for distribution by September 1953» The publication 
is entitled Singing Joyfully2 -̂ and in final form

22Rev. Paul Hanly Furfey, You and Your Children 
p. 101. New York: Benziger Brothers, 1^2^

23Sister M* Xaveria, O.S.F., Singing With David 
and Ann. New York: Ginn and Co., 19^9.

2l%i ster Agnes Clare Gomez, C.H.M., (Part I) 
and Sister Mary Philomena, O.P., (Part II) Singing 
Joyfully. Chicago: Follett Pub. Co., 19^3.
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will appear in two books— one for use in the kinder
garten through grades four; the other, for grades 
five to eight inclusive. The purpose of the book is 
to enable the child to live the liturgy more fully 
and to appreciate it more deeply. As the foreword 
of the book reads:

”To restore all things in Christ” in all 
ages and aspects of human life and living is 
the constant plea and aim of the Church— so that 
in all things, whether working, playing or pray
ing, we do all to the honor and glory of God.

There would seem to be few finer ways of 
promoting this end in children than through the 
realm of song— the natural heritage of child
hood. Song comes from the abundance of the 
heart of the child and blends with his inher
ent affinity for the things of God and of the 
spirit, coloring and making all things one in 
the clarity of childhood’s vision.

The realization of these truths and the de
sire to promote and develop these native traits 
has fostered the preparation of this book. The 
worthiness of this purpose is indeed commend
able and the songs meet aptly the purpose in
tended. 25

Many of the songs for the various liturgical 
seasons have their sources in the blessings found in 
the Raccolta and in the monastic ritual. Simplified 
forms of the verses found in the Breviary have also 
been set to music, notably, the morning and evening 
hymns. Other liturgical prayers and variations of 
liturgical prayers are found in songs for Candlemas,

25'Sister Sabina Mary, C.H.M., ibid., p.3.
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Rogation days, and Palm Sunday. Even prayers for 
protection while on a journey have been beautifully 
adapted to simple melody. This book should provide 
an invaluable source of material for teachers in the 
elementary school in the future*

As the story may have expression in poetry 
or in music, so too, the child may respond to the 
story by means of his own art. This activity, contra
ry to common belief, is not for the few. Charlotte 
Buhler note^ "It is a remarkable fact that all chil
dren build, draw, model, sing, that is they concern

«26themselves with all kinds of artistic activity."
How then can one account for the apparent 

lack of interest in art on the part of so many chil
dren? Perhaps the explanation can be found in this 
statement of the child psychologist, Arthur Jerslld:

A child*s first artistic ventures occur as 
spontaneous features of his play and general 
activity, but as time passes, most children lose 
this spontaneity. This shift toward greater 
self-consciousness and conventionality in artis
tic expression is no doubt due in large measure 
to formal requirements at school and to the pres
sure of conventions and customs in everyday life. 
A part of the shift, however, seems to arise from 
within the child himself; for, as a child gains 
in ability to draw or dance or sing, he also 
becomes more able to look critically upon his

^charlotte Buhler, From Birth to Maturity, 
p. 171. London: Kegan Paul, Trench, Trubner ana 
Go., Ltd., 19lp7»



own performance and because of increasing aware
ness of limitations in technique, however, stems 
in turn from the standards to which the child is 
asked to conform. Not only does the child come 
to realize the discrepancy between his concep
tion and his execution, but he is further re
minded of his shortcomings by the example set 
by a fortunate, classmate who happens to have a 
special knack*27

Teachers should not allow children to feel 
inhibited because of a seeming lack of talent. On 
the contrary in the very act of storytelling on© can 
help the child to develop his imagination. To tell a 
story successfully, one must have a vivid imagination 
himself. He must have sincerity, humor (not neces
sarily uproarious but a "tinkling touch"), along with 
knowledge and understanding of the boys and girls and 
their interests.2®

Practically every holiday and celebration de
mands a story of some kind. After the storytelling 
period the children oan make drawings of the episodes 
in the story as they imagine them. This portrayal of 
the child’s reactions should be effective in fixing 
the story in the child's mind. * 29

27Arthur T. Jersild, Child Psychology. 
New Yorks Prentice-Hall, I no . , T , J ' '

pp. 1^-60

pRE, Jerry Walker, "Can You Tell Stories?" 
grade Teacher, LXI (April, 19)jlj-), P* ll*..

29D. K, Allison, "How To Tell Stories and Make 
the Characters Live," Grade Teacher, LXVII (February.
19.50), p, 2 2,



Another version of this attempt to emphasize 
through activity Is found In a study made by Suf insky 
In which she describes the effort made to guide chil
dren in character control, to some extent, through 
the medium of the story. The teacher selected a sto
ry which had within it that which would qualify it to 
answer the purpose. The pupils had sufficient experi
ence, real or vicarious, to enable them to appreciate 
the ideals, the ideas, and the language of the story. 
After telling the story and allowing the children to 
discuss it the teacher contributed blackboard sketch
es, stereopbicon slides, moving pictures, exhibits 
from the Art Museum, etc. Care was taken not to 
overwhelm the children with visual material. The 
important point is that concepts and ideas must be 
clear and rich if they are truly to appreciate the 
story.

Illustrated stories make interesting materi
al for programs. In the primary grades the teacher 
may tell the story, as she cuts from colored paper, 
and pins up various parts of the illustration in sil
houette form. *n the intermediate grades, a better 
method is for one child to read the story while ethers

-*°3tella Sufinsky, "Literature for Character 
Training— A Suggestive Method," Educational Method.
X (April, 1931), pp. J4.O7 -J4.i2 ,
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cut and pin up various parts of the illustration as 
she talks. Many stories can be worked out advanta
geously, but those which have a minimum of detail or 
descriptive matter should be selected so that inter-

31est in the activity part of the project will not lag,
A medium of artistic expression which permits 

even more Intensified activity than the aforesaid la 
that of the art of dramatization* Every child can 
enjoy a certain measure of satisfaction in this par
ticipatory learning experience. The creative possi
bilities of dramatization are almost unlimited*

The school has come to recognize this dramat
ic tendency as a vital factor in the educative pro
cess, Simple dramatic experiences are encouraged in 
schools by stimulating play materials, toys, furni
ture and practically everything with which he comes 
in contact. With these articles at his command, the 
child projects himself into various characters. Prom
the depths of his experiencing he spontaneously re-

32veals his own Interpretations, Shakespeare puts it: 
The play’s the thing
Wherein I’ll catch the conscience of the king*'5'3

3Moraine Borrks,.MIllustrated.StoriesGrad© Teacher, LVI (March, 1939)» PP* + 60,
-^Leonard, Milles, VanderKaij op, clt,, pp. 676-9 ,
^William Shakespeare, Hamlet ii, 2, 633-4, Ed, 

by William J* Rolf©, Hew York: American Book Go,, 190o,
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While the dramatie play of the child is usu
ally not a revelation of guilt, it is often a reve
lation of how he feels toward the people and places 
which constitute his environment. It is precisely 
on this theory that psychologists often base their 
judgments in analyzing the social-emotional reactions 
of problem children.

As to the educational value of dramatization, 
the poet Browning attests its worth in an autobio
graphical account of an incident of his childhood:

DEVELOPMENT
?ly Father was a scholar and knew Greek.
When I was five years old, I asked him once 
•'What do you read about?”

"The siege of Troy."
What is a siege and what is Troy?"

Whereat
He piled up chairs and tables for a town,
Set me a-top for Priam, called our cat 
— Helen, enticed away from home (he said)
By wicked Faria, who couched somewhere close 
Under the footstool, being cowardly,
But Whoa— since she was worth the pains, poor puss—  
Towzer and Tray,— our dogs, the Atreidae,— sought 
By taking Troy to get possession of 
— Always when great Achilles ceased to sulk,
(My pony in the stable)— forth would prance 
And put to flight Hoctor— our page-boy's self.
This taught me who was who and what was what;
So far I rightly understood the case 
At five years old: a huge delight it proved 
And still proves— thanks to that Instructor sage 
My Father who knew better than turn straight 
Learning's full flare on weak-eyed ignorance,
Or, worse yet, leave weak ©yea to grow sand-blind, 
Content with darkness and vacuity.
It happened two or three years afterward,
That--! and playmates playing at Troy's Siege—
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My Father came upon our make-believe.
"How would you like to read yourself the tale 
Properly told, of which I gave you first 
Merely such notion as a boy could bear? . . . ^

It is the responsibility of the teacher to 
develop and direct the imagination of the child. Po
tent as it is for good or evil, the imagination which 
figures prominently In the mental life of each indi
vidual must be canalized into proper activities. The 
geniuses of the world are the creative thinkers who 
used their imagination to envision their great con
tributions to civilization*

In order to present a picture of the manner 
in which dramatization can be satisfactorily employed 
in the teaching of religion, the author wishes to de
scribe an activity which was carried out In the pri
mary grades under her direction. The group of thirty- 
five was made up of first, second and third-grade 
children. The story of the Old-Testament Joseph was 
told in parts and the children were encouraged to 
"act it out.” Joseph Sold by His Brothers, In the 
House of Putiphar, In Prison, Joseph Exalted, and The 
Story of the Silver Cup were added cumulatively over

3̂ 4-Robert Browning, "Development," The Complete 
Poetic and Dramatic Works of Robert Browning (Cambridge 
Edition)','"pp. 1002-KJOI.'' Boston: Houghton Mifflin Co., 
189*.
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a period of several weeks In order to sake on© long 
dramatisation* Inspiration for the actions came from 
the children. Stag® properties were kept at a mini
mum, allowing more expanse for Imaginative activity. 
The content was not written In play form, the chil
dren merely coined their lines as they proceeded.
This activity was carried on for the pleasure It af
forded th© group. There was sufficient direction 
for guidance, but also enough froe play to encourage 
self-expression. The freshness of thinking and the 
response resulted In a charming piece of work* "Jo
seph” gave delight whenever It was dramatized. Con
sequently, It was repeated frequently not In order 
to perfect or polish but simply to add to the enjoy
ment of th© group. Finally, recordings were mad© of 
the entire story* The children demanded to hear them
selves over and over again.

In regard to recordings used in connection 
with dramatizations. Father Mullen observes:

Recorded material reaches th© imagination 
through th© ear only, which is a weaker channel 
than the ©ye. To overcome this limitation, re
corded instructional material should be clothed 
in a story, dramatized if possible, and, most 
important, should be furnished with a background 
of sound effects and music. This will touch th© 
feelings by creating a mood, and will help the 
Imagination to supply for th© lack of pictures.
If this is not done, th© teacher can do Just as 
good a job herself without a record. . . .
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The record is limited because it appeals to 
the ear alone* In the last few years educators 
are overcoming this deficiency by synchronizing 
the record to the filmstrip* Some are even 
swinging away from movies, because of cost of 
purchase or difficulty in rental, and also be
cause It is hard to control the medium* Further
more, an instructional movie needs a follow-up 
filmstrip* There is a definite trend recently 
toward what is called the sound filmstrip.
Many advertising agencies now use this medium. 
Thi3 is a fairly unknown quantity in the field- 
of religion, but It offers new possibilities. ' 5'5

This leads to a consideration of the values 
of recordings, filmstrips, and movies in teaching 
religion. Since the field of audio-visual educa
tion Is very extensive, the available audio-visual 
aids themselves will not be considered here but only 
the underlying principles which justify their use.

Psychology, pedagogy and experience have 
well established the usefulness and need of 
visual aids. These aids are necessary in re
ligion as well as in other fields of education, 
because man’s knowledge originates in sense ac
tivity* Whatever enters into the mind comes in 
through one of the five senses, chiefly through 
sight and hearing. hence the need of visual 
and auditory helps in our religion classes.

Moreover, the child lives In a world of pic
tures and imagination rather than in a world of 
abstract and immaterial ideas. The secret of 
teaching children is to proceed, by means of 
sense objects, from the sensitive world to the 
intellectual one, from things to ideas. The 
teacher must prepare the mind of the child to

35>T?o v. Michael F. Mullen, O.M., ”The Proper 
Use of Records," Proceedings of_the National Congress 
of the Confraternity of Chri3¥ran~Poct"rine (Chicago. 
November 7-11, 1951), pp. 3j-3-2^5. Paterson, N. J. t 
Saint Anthony Guild Press, 1952.
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bear the strain of a higher concept by showing 
him something similar in the world of tangible 
realities.

It must be said also that well-adapted vis
ual aids are ordinarily part of the child’s 
acquired knowledge and experience, or should 
be closely related to them, thus permitting him 
to proceed from previous knowledge to new knowl
edge. Truly nothing Is more familiar to the 
child than the visible world about himt

Visual aids are timesavers 1 Is It not com
monly said that: "One picture is worth a thou
sand words"? Our Lord Himself constantly taught 
through the visible realities He found about Him; 
the lilies of the field, the birds, the harvest, 
the sunset; He even wrote in the sand l3o

Certain suggestions which might be helpful 
to the teachers as a guide in the choice and use of 
visual aids are:

1. The illustrations and aids must serve the 
truth, the pupils and teacher; a visual aid 
is not an end In Itself, It is Instrumental.

2. We should avoid using visual aids for the 
mere sake of entertainment during the reli
gion class; apart from the class, they may 
be used for recreation or reward.

3. It is up to the teacher to put an illustra
tion "into action" by telling the story it 
suggests; by stressing the points it has In 
common with the lesson; by making moral ap- 
UDications, etc,

i|. The teacher should allow sufficient time for 
the pupils to examine the illustrations; he 
should also let them express their reactions. 

5» The Illustrations should be direct, simple, 
and clear. They should evidently and easily 
suggest the truths they illustrate.

6. The wording in connection with Illustrations

^Rev. Ferdinand R. Richard, O.M.I., "Principles 
for the Use of Visual Aids," Proceedings of the National 
Congress of the Confraternity of Christian Doctrine, 
(Chicago, November 7-il, 1951), p. ¿31. Paterson, N.J.: 
Saint Anthony Guild Press, 1952.
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should be accurate, brief, suggestive and 
easy to memorize.

7. Although colored pictures have a stronger 
appeal, we should not underestimate the 
precision, neatness and visibility of the 
black and white contrasts.

8. Visual aids should combine accuracy and 
beauty; a beautiful picture is not always 
an accurate one with which to teach.

9. We should avoid using too many illustrations 
for the same lesson; they distract and dis
turb the unity and simplicity of the lesson.

10. The illustration or picture should be shown 
at the proper time in the course of teaching.

11. Large charts placed in front of the class 
offer the advantage of concentrating the at
tention of the whole class on the same point 
while the teaching goes on.

12. All teachers do not use the same aids with 
equal effectiveness; some get better re
sults with pictures, others with stories, 
or with both, etc.

13. Even though we have thousands of visual aids 
each teacher should know how to create his 
own.37
One other fact worthy of consideration here 

is that the use of mechanical devices and other teach
ing aids necessarily provides a high degree of corre
lation which is in keeping with modern educational 
trends. "Correlation,” according to Sharp, is de
fined as "such an arrangement of the different lines 
of work. . . that the work done in one subject bears
constantly on the work being done at the same time in

38other subjects." Commenting on this explanation of

3 7Ibid., pp. 231+-235.
3®Sister M* Rosalia, Child Psychology and 

Religion, p. 37» citing Sharp, Aims and Methods of 
Teacning Religion.
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the torm, one writer says:
.Tost a glance at this definition shows that such correlation of religion with secular studies is possible only in the parochial school* • • «Away back in the Middle Ages when the word HProtestant" was unknown, and unknown too was the revolt from the one true Church for which it stands, the great universities of the times taught many subjects, but always in relation to the one supreme subject which they called theology. That theology is condensed in the child*s catechism. And even as the brilliant teachers of those distant days sought and found in theology the true meaning and interpretation of other subjects and so taught their classes, the child of today should be taught to see the true meaning and interpretation of his other studies in the catechism,39

In general all of the aid3 and activities
suggested In this chapter will stimulate the creative
imagination which i3 a common factor for all mankind.

Prom a child, sitting on the floor, blocks beside him, • • .to Rodin, standing before his mass of clay about to conceive his Hand of God, may seem, a fantastic distance for a common factor to spani+0

Yet, because of the universal gift of Imagination 
every child can enjoy the masterpieces of his own 
creative thinking. He may soar on the wings of sto
ries, In music, in art, and in poetry, as well as in 
the cultural and spiritual experiences so necessari
ly associated with worthwhile living.

39Ibid., p. 37.
^°Ruth Sawyer, Way of the Storyteller, p. 115« New York: Viking Press7 T9^?.



CHAPTER VI

CONCLUSION

That storytelling has demonstrated its worth 
throughout the ages is unquestionably true, As has 
been previously mentioned it is the method of teach
ing par excellence which combines the emotional and 
intellectual appeal.

The author has attempted to present the con
tent areas of the first grade religion program and 
to suggest appropriate stories for explaining each 
doctrine. Moreover the writer of this thesis has 
pointed out that this method Is psychologically and 
pedagogically sound for use In the first grade and 
that modern devices may be used to intensify the 
storytelling method.

Every teacher who respects the value of a 
soul has at some time or other asked herself, "What 
a one, think ye, shall this child be I" 1 Obscurely 
she muses: richman, poorman, beggarman, thief; doc
tor, lawyer, Indian chief— "What a one, think ye, 
shall this child be 1" In response she answers to the 
world that she knows not, but trusts that she may lead *

*Luke It 6 6.
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him further on the way of Christ-like living* What 
ahe teaches him today may be an influencing factor 
which will eventually give credit or discredit to 
his life* Spiritually, intellectually and emotion
ally, she hopes to see him better developed because 
of the Ideals she has presented to him* All the 
ideals the world has over known represent the spir
itual in so far as they are values worthy of pur
suit; the emotional, as they drive man to reach out 
toward them; and the Intellectual, in the grasp of 
them. These ideals will be worthwhile in so far as 
they present a Christ-like proportion of spirit, 
mind, and feeling*

"What a one, think ye, shall this child be i"
A lover with a rational foundation for his affection̂  
and a Christlike motive for his love; a thinker with 
a loving desire to use his intellect for Cod and man—  
a lover capable of deep thought, a thinker capable 
of great love* The emotions and the intellect can
not be separated. It is precisely because the story
telling method combines them so beautifully that it 
is recommended for use in the first grade religion 
class. A teacher of religion teachers counsels well:

• • .study how Divine Wisdom taught supernatural truth by means of a story. Then answer this question: Should stories be told in the religion
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class? After all, Isn’t the answer simply this* Religion is the most sublime story, the story of God’s love for man, of His revelation to man, and of the love man owes Him in return? I’m quite sure all we need is to get the right idea# Our Lord, the Divine Teacher, told stories to teach doctrinal truths, so we, teaching the same revealed truths, tell stories, too#2
As long as minds have met minds, and hearts 

have met hearts, the story has taught* The love of 
stories was implanted In each being in the very ori
gin of vocal utterances, for storytelling Is as old 
as man#

pChild Psychology and Religion, by a Teacher of those who teach religion, p. 62. New Yorki P. J* Kenedy and Sons, 1937#
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