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IHTRODUCTIOH

The Problem

Since 1929, when the Sisters of Mercy of the United States 
decided to amalgamate, the problem of teacher training has re

ceived increasing attention by those interested in the welfare 

of the Institute.

It is the object of this thesis to attempt the construction 
of a satisfactory four-year teacher-training curriculum which 

will fulfill the certification requirements of the States repre
sented in this province at the same time leading to a Ph. B. de
gree. Beginning with the postulancy the first three years of 
the course are devoted to pre-service training which should be 
completed by the end of the second semester following the Sis
ter's first profession. The one year of in-service work should 
be finished by the time the Sister makes her final vows.

History of the Problem

Until recently, due to shortage of teachers and the rapid 

growth of the Catholic school system in the middle west, a satis
factory method of pre-service training has not been feasible. 

Realizing the need of professional advancement, the Sisters 

have heretofore availed themselves of whatever summer school or 

extension courses were offered. That such a procedure is far 

from satisfactory requires no argument. Under its regime the



candidate for a degree, providing she survived, had little to 

show in terms of increased teaching efficiency.

Previous to this study sincere effort has been expended to 

initiate a project of pre-service training for the young Sisters 
of the province of Omaha. The College of Saint Mary established 
a summer school in 1930 offering courses suitable for beginners 
as well as for those actively engaged in teaching service. Dur
ing the scholastic year opportunities for study have been 
offered to such of the teachers-to-be as can be accommodated in 
the provincial house.

While the removal of the Novitiate from Omaha to Gouncil 
Bluffs in 1932 necessitated considerable adjustment, Mount 
Loretto is now qualified to receive recognition as a Junior 
College.

Owing to the demands of standardizing agencies, some of the 

Sisters are at present attending State Teachers' Colleges. Be
cause this expedient is as temporary as it is undesirable, it 
will not be discussed here.

Method

In assembling the data the United States bulletins of education 

have been consulted regarding recent trends in teacher-educa
tion curricula; the rules and regulations of the certification 
departments of the respective states have furnished requisite



information in regard to such requirements; the additional mate

rial has been obtained by personal interviews with Sisters famil

iar with the school situation in the various sections of the 

province.

Previous work in the field

Aside from a number of unrelated articles published in maga
zine form, previous work in this problem consists of two Doctor's 
dissertations, viz., "The Preparation of the Religious Teacher" 
by Sr. M. Antonia Durkin, B. V. M., and "The Adjustment of 
Teacher Training toModern Educational Meeds" by Reverend 
Sylvester Schmitz, 0. S. B.

In the former study, Sr. M. Antonia has limited her problem 
to the construction of a two-year normal course suitable for the 

novices of her order. Religious training is stressed. Data was 
procured from twenty-three novitiates and ten Colleges. Inter

esting and inspiring as this work is, failure to take into con

sideration the demands of the various standardizing agencies has 

rendered it impractical.

Father Schmitz's book, on the contrary, bristles with statis

tical tables. In obtaining his date, every means known to the 

modern educational world seems to have been employed, from the 
somewhat doubtful questionnaire, to the highly satisfactory per

sonal interview. Having this book as reference has furnished an



excellent excuse for omitting from this study lengthy investiga
tions concerning average preparation of teachers in service, 
the numher of teacher-training institutions recognized hy the 
American Association of Universities, and similar problems. The 
hook as a whole is a scholarly dissertation worthy of serving as 
a handbook for students in the field.

Definition of Terms

Before undertaking the solution of this problem a definition
1

of terms is in order. According to Kelly:

A curriculum consists of a group of subjects sys
tematically arranged for any pupil or for any clearly 
differentiated group of pupils. It extends through a 
number of years and leads to a certificate or diploma.

4 course of study outlines the quantity, kind, 
and organization of subject matter offered within a 
definite period of time (in any given subject).

A program of studies includes all the subjects 
offered in a school without reference to any principle 
of organizing those subjects into curricula.

The Core-curriculum includes the subjects to be 
required of all students around which all curricula 
should be built.

Curriculum prescriptives include the fundamental 
subjects of each curricula over and above the core- 
curricula subjects.

Curriculum electives include courses not required 
of anyone taking a definite curriculum but open to 
those who wish to pursue them.

1. William A. Kelly, Class Lecture, June 17, 1936, Education 251



"Something within me makes me love the roses; 
Something within me makes me search the sky; 
Something within me makes me roam the meadows,
The woodlands where the trees are still and high. 
Something within me makes me sit at twilight, 
Enraptured with the starlight on the sod; 
Something within me thrills to lovely music,
That something in me makes me kin to God."
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CHAPTER I

A CATHOLIC PHILOSOPHY OP EDUCATION

To educate is to train a human being to live for God and to
attain his final destiny by conforming to God's Commandments.
The aim and ultimate objective of Catholic education consists in
enabling the individual to live up to the best that is within
him; to conform to the ideal of Christian character; to assist
him in forming within himself the fullness of the stature of

1
Christ. Stated in the words of our present Holy Father;

In fact since education consists essentially in 
preparing man for what he must be and what he must 
do here below, in order to attain the sublime end 
for which he was created, it is clear that there can 
be no true education which is not wholly directed to 
man's last end, and that in the present order of 
Providence since God has revealed Himself to us in 
the person of His Only Begotten Son, who alone is 
the "way, the truth and the life," there can be no 
ideally perfect education which is not Christian 
education.

Thus it is to be noted that the chief concern of the Catho
lic educator is to fit the individual to live rather than to 
equip him to make a living. A logical result of this conception 

of education is the retaining of certain elements in the Catho
lic school curriculum which have long since been outmoded in the 
public schools.

In fact, the Catholic philosophy of education differs as 
radically from the philosophy of secular educators as does the

1. Pius XI, Encyclical Letter, Christian Education of Youth, pp.4-5



Catholic philosophy of life from that of the followers of mammon.
Thus agreement on fundamental principles is rendered impossible.
For while the Catholic teacher labors to restore human nature to
some of its lost dignity and grandeur, the secular teacher
strives to assist a race of glorified apes toward the perfection
of the species. That the opposing views of the two camps have
become increasingly divergent is pointed out by Johnson when he 

1
asserts:

The early American schools reflected the felt 
needs of American life; Catholics in common with 
their fellow-citizens of other faiths appreciated 
these needs and sought to meet them by taking the 
accepted educational materials and adding thereunto 
the necessary complement of religion.

But great and subtle changes have taken place 
in American educational thought since those days.
In the first place the American schools are becoming 
more and more secular, not in the negative sense 
that the term implied in the past, when it meant the 
absence of any definite teaching of religion, but in 
a newer and a positive sense, which makes the ab
sence of religion a fundamental article in the edu
cational creed. It is but the reflection of the 
gradual secularization of modern life. The revolt 
against authoritative religion has run its course 
through heresy, rationalism, romanticism, and mate
rialistic evolution until it has reached the present 
state of disbelief in anything save the so-called 
infinite possibilities of science whether physical 
or social. . .

All of which has very little in common with the 
doctrine of the fall of man, with the concept of sin, 
with the dogma of the necessity of grace— in a word

1. George Johnson, No Man Can Serve Two Masters. Catholic 
Educational Review. Vol. XX, pp. 457-462.



with anything which we as Catholics hold sacred and 
fundamental.

In order to formulate a working philosophy of eduction cer
tain terms must he defined and clarified. Since the formation 
of character constitutes the chief objective of Catholic educa
tion, it is necessary to understand what is expressed by this

1
term. Kelly states:

The ultimate goal of education is the develop
ment of a normally balanced individual who can adjust 
himself to his environment, who can earn his own liv
ing, who can get on peaceably in the social group of 
which he is a member, who knows and observes the moral 
law. The purpose of the schools is the harmonious de
velopment of the individual as a whole. The school 
can hasten the attainment of that goal by helping the 
child to integrate properly his personality with res
pect especially to his own activities and responsibil
ities. An integrated personality makes for the devel
opment of a life dominated by principles, as distin
guished from a life dominated by mere impulses from 
within and mere circumstances from without.

2
Quoting Pius XI again:

The true Christian product of Christian educa
tion is the supernatural man who thinks, judges and 
acts constantly and consistently in accordance with 
the right reason illumined by the supernatural 
light of the example and teaching of Christ; in other 
words the true and finished man of character. For it 
is not every kind of consistency and firmness of con
duct based on objective principles that makes true 
character but only constancy in following the eternal 
principles of justice.
Since the goal of Catholic education has been thus defined, 

a study of the material to be so formed is next in order. What

1. William A. Kelly, The Mental Hygiene of Character Formation. 
Catholic Educational Review. Vol. XXX, pp. 100-106

2. Pius XI, pp. cit. p. 36.



is the nature of the individual to he trained and what desir
able informations and skills will aid in the production of a 
balanced personality?

According to the definition of the Church the individual is 
a "creature composed of body and soul made to the image and 
likeness of Cod." It has ever been the aim of the Catholic edu
cator to train and develop the whole child, intellectually, 
spiritually, and physically, rather than merely his mental powers.
In the light of this consideration much of the methodology of the

1
public schools is impractical. As Johnson warns:

To me it seems that the greatest defect in our 
Catholic schools is the lack of a methodology that is 
in thorough consonance with our philosophy of educa
tion. We are using too many ready-made devices and 
instruments, administrative as well as instructional 
that were intended for purposes other than our own.
We are putting the new wine of Christ's Truth into 
the old bottles manufactured by Messrs. Spencer,
Herbart, Dewey, et al. We have been submitting our 
free spirit to the strait-jacket fashioned by a secu
lar philosophy of education. We are trying to compose 
differences where we should be accentuating them.

2
And in another article the same author cautions:

Preparing to become a teacher is not like learn
ing a trade. An apprentice may acquire the skill of 
a plumber from an atheist master as well as from a 
Catholic. The art of plumbing is not intrinsically 
dependent on any particular philosophy of life. But 
the art of teaching in the Catholic schools is. . .

The philosophy of the plumber has little to do

1. George Johnson, Dawn of a Better Day. Catholic Educational 
Review. Vol. XXIV, p. 387.

2. George Johnson, Fundamentals of Catholic Teacher Training. 
Catholic Educational Review, Vol. XXI, pp. 449-456.



with the way he handles a wrench; the philosophy 
of the teacher has everything to do with the way 
he handles the child. . . .

Psychology cannot he learned from those who 
regard man as nothing more than a highly evolved 
animal, who deny the existence of the soul, who 
regard freedom of the will as a superstition and 
mock at the notion of original sin while they scout 
the necessity of grace.
Thus it is obvious that the core-curriculum of the Catho

lic schools must he religion which in principle and practice 
should permeate and dominate the entire subject matter and ac
tivities.

The least skilled workman is required to study his mate
rials. His failure to do so resulting in a pine hoard piano 
or a mahogany barn door is deemed unpardonable. To study the 
child who is to be educated is obviously of far greater impor
tance to the teacher. And by child study the Catholic Teacher 

does not refer to the reactions of white rats to certain stim

uli. The personality of the child is not summed up in the to

tal of his testing scores. îvîany lovely intangible things in 
this world will never be reduced to the chart or graph. Rap
idly as scientific education has developed it is safe to 
assert that after a hundred more years have elapsed no device 
will have been discovered by means of which it will be possible 

to measure the innocence of a little child's heart or the sweet
ness of a baby's smile. Those who really desire to understand
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childhood will not seek their enlightment from the pages of 

erudite volumes on the subject, nor yet by comparing notes 
with others in the field. They will achieve the highest re

sults only when they utilize as their laboratory the child's 
own heart; when they endeavor to form and strengthen a bond 
of understanding and comradeship between themselves and the 
children confided to their care. They will strive to embody 
in their own personality the ideal set up by the supreme
champion of Christian youth in his description of the true

1
teacher, worthy of her noble vocation:

Perfect schools are the result not so much of 
good methods as of good teachers, teachers who are 
thoroughly prepared and well grounded in the matter 
they have to teach; who possess the intellectual 
and moral qualifications required by their impor
tant office; who cherish a pure and holy love for 
the youths confided to them, because they love 
Jesus Christ and His Church, of which these are the 
children of predilection.
Education is, of necessity, a progressive affair. To 

translate its aims and objectives into the needs and interests 

of childhood has ever constituted the challenge of the educa
tor. Many teachers of outstanding ability have regarded the 
methods and devices of the child-centered school as mere fads 
and whims. That the old-time school produced its noted 

statesmen and noble citizens no one will deny. But the teacher 
of today who ignores the needs and interests of childhood in

1. Pius XI, op. cit. pp. 33-34.



his teaching technique will he forced to remember them in his 
problems of discipline. Religious teachers should never for

get that they have consecrated their lives to the service of 

Catholic youth rather than to the perpetuity of outworn methods 

and devices. They must not lose sight of the fact that whereas 
the subject-matter to be taught has changed but little, the so
cial background of the child has changed much.

The curriculum necessary to produce a balanced individual 

is obviously not composed of isolated bits of information 
crammed into the child* s unwilling intellect one day to be as 
relentlessly pumped out the next. The successful teacher is 
not necessarily the one who succeeds in inflicting on the child 
the greatest number of testable and from the child* s point of 
view, perhaps, detestable facts. He seeks not so much to fill 
a bucket as to light a lamp. He realizes that it is his mission 
to stimulate and inspire rather than to serve his pupils as a 
walking encyclopedia of knowledge. If the Catholic educator 

hopes to fulfill his mission of imparting knowledge which will
fulfill itself in worthy deed he must bear in mind Archbishop

1
Spalding's definition of his high purpose. He says:

Culture is concerned with the formation of char
acter and values all things with reference to this 
end. The truly human is found not in knowledge alone, 
but also in faith, in hope, in love, in pure-minded- 
ness, in reverence, in the sense of beauty, in devout
ness, in the thrill of awe which Goethe says is the

1. John L. Spalding, Things of the Mind, p. 108.



highest thing in man.

In regard to what phases of the curricula will aid in the
1

formation of character Kelly remarks:

There is embodied in the various curricula of the 
school an abundance of material which by proper empha
sis may be utilized in character-training. Science 
courses may be developed to show the reign of the nat
ural law and the consequences of violating this law. 
Through reading, art, composition, drama, and civics 
there may be received lasting impressions which aid in 
developing moral ideas. History provides bountiful 
ideas of good and evil conduct, and at the same time 
affords opportunities for training moral judgment. . 
Literature if it represents essentially accurate pic
ture of life, is necessarily a revelation of the real 
nature of right and wrong in conduct.
That these elements of knowledge must be rooted and founded

on religious principles has been stated elsewhere. Of even more
importance is the provision of a truly Catholic atmosphere in
which the child is given the opportunity to live his religion.
For right living is not a matter of knowing but of willing.
Even non-catholic teachers recognize this. As one of them 

2
affirms:

Morals can only be learned thru the leading of 
a moral life, a life of joyful though earnest activ
ity as a responsible member of a social group. This 
theory holds at four, at fourteen, and at forty, and 
at all the ages between.

Uowhere does the philosophy of Catholic education differ 
more radically from that of the public schools than in the 

realm of discipline. In an attempt to break away from the

1. William A. Kelly, Educational Psychology, p. 276
2. Isle Forest, The School for the Child from Two to Eight, p. 43.



Calvinistic theory of the innate depravity of human nature and 
the consequent necessity of repression, secular educators have 
swung to the other extreme in adopting the philosophy of nat
uralism advanced hy Jean Jacques Rousseau. Human nature, 
branded by Calvin as essentially bad, has been declared, on 
the contrary, wholly good. Hence it is but necessary to pro
vide the child with an environment suitable to the development 

of his inborn tendencies. This policy has resulted in a pro
gram of "free play" today, "free love" tomorrow and pandemonium 

all along the line. To this unhappy picture the Catholic 

school with its ideals of guidance and self-control affords a 

striking contrast. While the Catholic school has always sought 
to establish attitudes of self-government and discipline from 
within yet wherever this ideal could not be realized because 
of the pupils' immaturity or downright perversity, the Catholic 
educator has striven to impress upon the child by concrete ex
amples that the violation of the law of God or the conventions 
of society will bring due chastisement upon the offender.

Turning from the curriculum to its desirable outcome, just 
what should be expected of the graduate of the Catholic school? 
Perhaps his most important acquisition consists in the ability 
to think clearly and to act rightly. To be more specific the 
product of Catholic education should have first of all the 

ability to think logically and clearly together with the habit 

of working out a problem to its solution. A mind so trained



will readily grasp whatever knowledge it may find necessary for 

its professional technique, while one that has become accus
tomed to muddy and muddled thinking will not he able to absorb 
or put into practice any amount of subsequent vocational infor
mation.

Next, a study of the past should supply a background and a 
perspective such as will result in emotional stability and a 
sense of proportion, the lack of which has caused many individ
uals to be swept off their feet in time of stress.

No one is really educated until he has acquired a love of 
good literature and of the finer things of life expressed in 

terms of worthwhile books. Since the child is often influenced 

more by what he reads than by his actual experiences, the school 

realizes one of its highest functions and the teacher one of his 
most valuable opportunities in arousing in the pupil a desire 
for good reading.

For the teacher must remember that he cannot hope to edu
cate his pupils during the brief span of their school life. The 
best he can hope to do for them is to start them on the right
track. He must depend on books as sign posts to direct them the

1
rest of the way. As one teacher expresses it:

Books are the passports to the truth and beauty
of the ages.

1. Sister M. Angelita, Directing the Education of the Adolescent.
Catholic School Interests. Vol. IX, pp. 13-15.
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Another teacher admonishes:

In offsetting the influence of the sensual novel 
and the unreal views of life which it represents, the 
teacher's personality will count for much. Remember that 
the sermon is most effective when not preached from 
the rostrum. Strive to establish an atmosphere of re
finement and purity. Bear in mind the individual's 
high regard for and admiration of the quality of conse
cration in the teacher.
With the wealth of material which comprises the Catholic

heritage it seems scarcely excusable to fail to develop in the
pupils of the Catholic schools an appreciation of the lives of
their brothers and sisters in the Mystical Body of Christ— the

2
canonized saints. To quote the Holy Father:

Indeed the saints have ever been and ever will be 
the greatest benefactors of society, the perfect mod
els for every class and profession, for every state 
and condition of life, from the humble artisan to the 
commander of armies, from the father of a family to 
the ruler of peoples and nations, from simple maidens 
and matrons of the domestic hearth to queens and empresses.
Biographers of the past seemed to consider it their

bounden duty to so dehumanize the saints as to render them
almost repellent. Fortunately this custom has been abolished.
Saint Aloysius no longer appears with a scourge in one hand

and a crucifix in the other. Instead he is depicted as a very
lovable and extremely human youth. What more inspiring picture

3
of sanctity could be held up for admiration than the following:

1. Sister M. Agnesine, Religious Books for the Grades and Junior 
High School, Catholic School Journal, Vol. XXX, pp. 407-409.

2. Pius XI, op. cit. p. 37.
3. William T. Kane, For Greater Things, p. 98.



This little account has not done justice to the 
life of Saint Stanislaus Kostka; and indeed it is 
very hard to do justice to it. He was a most human 
and lovable hoy, hut he was besides a wonderful 
bright being that eludes the grip of our common hands.
He was a citizen of heaven, who lived here amongst us, 
kindly and companionable, indeed, during eighteen 
years of exile. To try to describe him is like try
ing to describe a star in the fair sky of night.
In reality man is never more human than when he is spirit

ual. Familiarity with the noble aspirations and high ideals of 
sanctity should serve to convince the child that life is too 
short for anything but the best.

Lastly the graduate of the Catholic school should be 
equipped with a sound Catholic philosophy of life. For surely 
if it is important that he be taught how to think it is even 
more so that he be taught what to think. He should face the 
world with the conviction that life is significant because it 
is a part of the Divine plan. In the light of this belief 
duty and integrity assume a position of supreme importance.
He will refrain from stooping to the base and the unworthy be

cause he has been led to understand the sacredness of life 
and his high destiny and to recognize within himself the 
spark of the Divine. He will have learned to recognize Truth, 

which exists only in God and in the principles of life and 

living ordained by God, as the only sound foundation for a
worthy philosophy of life. He will realize in himself the

1
meaning of Father Bowdern's words, when he asserts:

1.Father Bowdern, S.J., Why is a Catholic Education Different? 
Included in Burton Confrey, Social Studies, p. 223.



Catholic education builds up a man into a per
fect temple of God on earth ........

So the ideal Catholic educated man or woman 
will be: of energetic will (character); socially 
successful (personality); of real influence (an 
apostle). We expect each one of this elite to be 
developed in body» intellect, emotions and will to 
a high degree of material, intellectual, aesthetic, 
and spiritual culture, to be at least something of 
a gentleman or gentlewoman, something of a scholas, 
something of an artist, and something of a saint.
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CHAPTER II
THE STATE SYSTEM OF TEACHER TRAINING

During the initial stage of American development scant 
respect was granted the profession of teaching especially on 
the elementary school level. The individual family accepted 
the responsibility of the education of its members and teach
ers were chosen for the most part on the grounds of unemploy
ment, religious affiliation, or incapacity for other occupa

tions. With the dawn of a realization of the relation of edu
cation to the maintenance of religious liberty and political 

freedom came the enforcement of laws requiring communities to 
provide schools and later compelling children to attend them. 

However, no stipulation was made concerning the teacher’s

preparation to serve in these schools. As late as 1829 Hall
1

deplores this unfortunate situation when he complains:
Every stripling who has passed four years 

within the walls of a college, every dissatisfied 
clerk who has not ability enough to manage the 
trifling concerns of a retail shop, every young 
farmer who obtains in the winter a short vacation 
from the toils of summer— in short every person 
who is conscious of his imbecility in other busi
ness, esteems himself fully competent to train 
the ignorance and weakness of infancy, into all 
the virtue and power and wisdom of maturer years—  
to form a creature, the frailest and feeblest that 
heaven has made, into the intelligent and fearless 
sovereign of the whole animated creation, the in
terpreter and adorer, and almost the representa
tive of the Divinity.

1. Hall* s Lectures on School Keeping, p. 60 quoted in National 
Survey of the Education of Teachers, Vol. V, pp. 29-30.
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This lamentable condition seems to have prevailed in most 

localities until well past the turn of the nineteenth century.

The establishment of a private normal school in Concord, 
Vermont, in 1823 by Samuel R. Hall is usually conceded to mark 
the rise of teacher-training institutions in this country. In 
July, 1839, the first state-supported normal school was founded 
in Lexington, Massachusetts.

While the teacher-education movement is nearly a hundred 
years old, it must be remembered that the rate of progress dur
ing the first fifty years was extremely slow. Moreover it 
should be borne in mind that the first teacher-training courses 
were limited to one year in length and that pre-service train
ing requirements covered only the work of the elementary grades.

The dates of the establishment of normal schools in the
1

various states follows:

Massachusetts.... ...................  1838
Hew York..............................  1844

Connecticutt..........................  1849
Michigan..............................  1849

Rhode Island..........................  1852

Iowa..................................  1855
New Jersey..........................  1855

Illinois..............................  1857
Minnesota.............................  1858

1. Sister M. Antonia, Preparation of the Religious Teacher, pp. 6-7.



Pennsylvanie................................

On 1 i f*nrn 1 a  . . . . . . . . . . . . . . .  .

TT o ri cp i l » - . . . . . . . - . . * . - . . . . .

M a i n s . . . . . . . . . . . . . . . . . . . . .

T n<l i n n n.................. .

Wi sn n n s i n . . . . . . . . . . . . . . . . .

Vp.rmnnt.. . . . . . . . . . . . . . . . . . .

Dal f iwnTf i . . . . . . . . . . . . . . . . . .

Nfihra.Rlra.. .......................................

West Virginia............
Utah.....................
Mi R s n n r i . . . . . . . . . . . . . . . . . .

Ârlrnnna a .  . . . . . . . . . . . . . . . . . ............  1872
N n r th  C a r n l i n a . .......... ..

T b t a s . ....................................... ..

N n rth  Dalcnt.a . . . . . . . . . . . . . .

S ou th  Dnlrntn . . . . . . . . . . . . . .

Oregon..............................................

Virginia..........................................

Louisiana.......................................

A r iz o n a  . . . . . . . . . . . . . . . . . . .

Wyoming............. .......................

F l  n r i  (la . . . . . . . . . . . . . . . . . . .

Nevada............... ...............................

Colorado 1889



Georgia..............   1889

Washington.........................  1890
Oklahoma......... ..........      1891

Idaho...............................  1893
Montana.............................  1893

New Mexico.... *....... ........... 1893
South Carolina..... ...............    1895
Maryland...........................   1896

Ohio...................... ......... . 1900
Kentucky.......    1906

Alabama........................... ». 1907
Tennessee.. 1 9 0 8  

Mississippi.........................  1910

In most cases State Normal Schools were established as a
result of considerable agitation and effort and even after
they were instituted they suffered an uncertain existence.
Appropriations for their maintenance was usually limited by
the legislature to a year or so at a time. When completed,

these edifices usually consisted of a single building and
that a very unassuming one. An idea of the course of study

may be gained from the following excerpts taken from the cat-
a

alogue of the Westfield, Massachusetts Normal School in 1847

a. State Normal School. Westfield. Massachusetts. Circular and 
CATALOGUE from Sept. 14, 1846 to Nov. 19, 1847, pp. 9-11, 
Quoted in National Survey of Education of Teachers. Vol. V. 
Department of Interior, 1935, Vol. V, p. 14

51524



b
and 1867:

26

1847

Course of Study
1. Heading from Scriptures daily.
2. Orthography.— Fowle's Common School Speller, McElligott's 

Analyzer and Worcester's Dictionary; also, daily exercises
in etymology, as connected with spelling.

3. Enunciation and reading.— The Normal Chart, Tower's Gradual 
Header, Hussell and Goldsbury's American School Reader and 
Leavitt's Fourth Book.

4. Writing.— Exercises given by the principal.

5. Physiology.—  Cutter' s and Jarvis'.
6. Drawing.— Schmidt's.

7. Arithmetic.— Thompson's and Greenleaf's.

8. Geography and map drawing.— Fowle's and Bliss', with 
Pelton's Bliss' and Mitchell's Outline maps.

9. Grammar.— Wells' and Greene's; also, Greene's Chart.

10. Algebra.— Day's and Thompson's; also, Tower's Mental Algebra.
11. Geometry.— Playfair's Euclid.
12. Philosophy.— Olmstead's.
13. Phonography.— Andrew's and Boyle's works.
14. The globes.— Problems.
15. Theory and practice of teaching.— Page's, Abbott's and 

Palmer's treatises.
Vocal music is taught three times a week to the whole 

school.
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Composition is a weekly exercise for the whole school. 
There are also frequent exercises in preparing abstracts of 
the several studies.

1867

Branches of Study to he Pursued 
First Term

1. Arithmetic, oral and written begun
2. Geometry, begun
3. Chemistry
4. Grammar and analysis of the English language

Second Term

1. Arithmetic completed; algebra begun
2. Geometry eompleted; geography and history begun
3. Physiology and hygiene
4. Grammar and analysis completed
5. Lessons once or twice a week in botany and zoology

Third Term

1. Algebra completed; bookkeeping
2. Geography and history completed
3. Hatural philosophy
4. Bhetoric and English literature
5. Lessons once or twice a week in minerology and geology

Fourth Term

1. Astronomy
2. Mental and moral science, including the principles and 

art of reasoning
3. Theory and art of teaching including:

1. Principles and method of instruction
2. School organization and government
3. School laws of Massachusetts
4. The civil policy of Massachusetts and the United States

In connection with the foregoing, constant and careful 
attention to be given throughout the course to drawing and de
lineations on the blackboard; music; spelling with derivations 
and definitions; reading, including analysis of sounds and 
vocal gymnastics; and writing.
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The Model School

Connected with the normal school (in the same "building) 
is a model or experimental school, in which the members of the 
normal school have an opportunity of spending an hour a day, 
as assistant teachers, after they have attended the normal 
school one term. The school consists of about 75 pupils, 
between the ages of 4 and 16. It is considered an important 
part of the normal school establishment, as it affords the 
normal pupils an opportunity of connecting practice with 
theory.

The Latin and French languages may be pursued as optional 
studies but not to the neglect of the English course.

General exercises in composition, gymnastics, object 
lessons, etc. to be conducted in such a manner and at such 
times as the principal shall deem best.

Lectures on the different branches pursued, and on re
lated topics, to be given by gentlemen from abroad, as the 
board or the visitors shall direct, and also by the teachers 
and more advanced scholars.

The order of the studies in the course may be varied 
in special cases, with the approval of the visitors.

The quarter century which terminated with the end of the 
Civil War witnessed tardy progress in the growth and estab

lishment of teacher-training institutions. Yet, although the 
project was undertaken by most of the States on a purely ex

perimental basis, important beginnings were inaugurated.

By 1870 although the total enrollment in the public 

schools amounted to 6,871,522, it is to be noted that 6,791,295 
of this number were pupils of the elementary schools. Hence 

the teacher-training problem revolved chiefly around the prep

aration of teachers for the common schools.
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Despite the advent of the normal schools changes regarding

the certification of teachers were long delayed. Most States
granted certification hy examination in the elementary school

subjects. From these somewhat hazy requirements the standard

was raised to the demand of definite evidence of proficiency in

language, writing, arithmetic, geography, physiology and United 
1

States History.
Among the first States to recognize normal school and col

lege work as a basis for certification were Massachusetts, New 

York, and Pennsylvania. Even in these States, however, the 
old examination system was still in vogue.

Since the State Normal Schools were designed primarily 
for the preparation of elementary teachers, the rapid growth 
of high schools constituted a serious problem in the teacher 
training situation. From 1870 to 1890 the number of high 
schools in this country well-nigh doubled. In twenty years 

(1880-1900) the number of high schools in the entire United 

States increased from 800 to 6,500 rendering the demand for 
professional preparation of teachers acute.

This consideration gave rise to complaints of the lack 
of scholarship in the normal schools on the one hand and of 

the purely academic character of the colleges and universi

ties on the other. As a result the curricula of the normal

1. Catherine M. Cook, State Laws and Regulations Governing Teachers1 
Certificates, p. 12



school was in some cases raised to meet the college standards. 
College requirements regarding equipment and faculty were 
also met by these institutions. Colleges on the other hand 
began to introduce practice teaching.

In its initial stage the course of study of the normal 
schools was essentially a review of the elementary subjects. 

However, because of the prevailing school conditions this 
subject matter was comparatively new to the many poorly pre

pared students who attended these early normal schools.

After about a decade the course was lengthened from a 

year to a year and a half, although the students were not re

quired to complete the course. Another decade saw its exten

sion to two years where it remained until well past the end of 
the century.

Although great reliance was placed upon the text-books 
available, they were extremely meager and insufficient. Hall’s 
Lectures on School Keeping held the center of the education 
field for some time; David P. Page's Theory and Practice of 
Teaching succeeded it in 1847 and held first place among peda
gogical works for a number of years.

The curricula of this early period was characterized by 
emphasis on mental discipline; by rote learning and text book 

teaching; and by the stressing of moral and religious principles.

Despite various efforts in the right direction the end of 
the nineteenth century found much to be desired in the matter



of teacher-education. Not only had the profession of teaching 
failed to rise in the estimation of the people; the actual 
standards of teacher certification were so low that the aver
age teacher failed to possess the equivalent of a high school 
education.

During the present century, however, there has taken place 
a noticeable advance in education as a whole. Due to the en
forcement of the compulsory school laws the enrollment in the 
public schools has increased more than fifty per cent. Public 

high schools have shown an almost phenomenal growth both in 
numbers and enrollment. The curricula for teachers, both in 

normal schools and teachers' colleges has been placed on a 

collegiate basis requiring four years of high school as a stand
ard entrance requirement.

While the curricula for elementary teachers is usually 

only two years in length, current trends indicate the universal 
adoption of a four-year course.

The movement to lengthen the curricula of the normal 
schools to four years and to convert them into degree-granting 
teachers' colleges was well started by 1920. This period was 
marked by strong emphasis on methods of teaching, practice 
teaching, and related courses in education and psychology. 
Following the World War tremendous demands have been made con
cerning the raising of standards and requirements resulting in
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the conversion of practically all the Normal Schools into 
Teachers' Colleges. Some institutions have further evolved 
into Colleges of Education where it is possible to obtain 
advanced degrees in the science of education.

The latest report regarding the teacher-education situ
ation was made by the Committee appointed to undertake the 
National Survey of the Education of Teachers. This investi
gation was carried out under the direction of the United 
States Office of Education. This committee was authorized 
to study the qualifications of teachers in public schools, 

the supply of available teachers, the facilities available 
and needed for teacher training, including courses of study 

and methods of teaching. Begun in 1930 this study came from 

the press in 1935. Its cost was estimated at about $180,000.
Proposals of this committee which seem most significant

1
to the problem in hand are listed as follows:

The Elementary Teacher

1. A four-year curriculum for future elementary teach
ers should be required as soon as possible because:
(a) The elementary teacher is deficient in his 

general education.
(b) He has to be prepared to teach in a larger 

range of subjects than a high-school teacher.
(c) His activities with smaller and more imma

ture children are more complex and varied. 1

1. National Survey of the Education of Teachers, Vol. Ill, pp. 
358-359.



(d) Recent trends require greater versatility and 
adaptation with constant drain upon informa
tional resources outside of present textbooks.

2. So far as teaching needs of elementary teachers is 
concerned, the subject major could be minimized if 
not omitted, and general education emphasized. So 
far as more intensive insight into one field is 
concerned in the general education of any person, 
the elementary teacher needs it too. It may be, 
however, that a major in education and psychology 
will supply it.

3. Detailed professional treatment of the content and 
method of the common branches should be stressed, 
particularly arithmetic, English, geography, health, 
history, home training, industrial arts, music, 
science, and social studies. Special adaptations 
for the work of the elementary teacher must be pro
vided in these subjects in substantial amount be
yond the ordinary course offered for general educa
tion in classes in which elementary teachers are 
segregated to study these problems. These courses 
correspond to special-methods courses in the second
ary teaching field. Their number for the elementary 
teacher indicates a much greater emphasis of these 
courses.

4. Specialization for intermediate, primary, and upper- 
grade work may be done through specialized courses 
within a general curriculum in elementary education.

5. Four-year colleges and universities with inadequate 
facilities for specialization in elementary educa
tion, including practice-teaching and demonstration 
facilities and differentiated general curricula for 
elementary teachers, ought not to undertake the prep
aration of elementary teachers. Short-term curricula 
should be abolished. In general, the standard of 
elementary teacher preparation in its more specialized 
features, though well done in many cases, is often 
not as well done as is the education of secondary 
teachers.

6. Junior colleges should soon give up preparing short
term one- or two-year elementary or rural teachers.



They should not undertake the work of preparing 
two- or one-year teachers now unless facilities 
for course work and for practice teaching equal 
those of teachers' colleges and normal schools 
for two-year teachers. In the future they will 
have to limit their work to the first two years 
of a four-year curriculum for elementary and 
secondary teachers alike, in which the general 
cultural "background, and not professional work 
and teaching field specialization, will he 
stressed.

7. More intimate treatment of educational psychol
ogy for elementary teachers is needed because 
there is more content, and the immaturity of 
children makes understanding of their develop
ment an essential equipment.



CHAPTER I I I

HISTORY OF THE CHURCH'S SYSTEM OF TEACHER TRAINING

From the earliest period of its history, the Church es
tablished "by Jesus Christ, and delegated by Him to teach all 

nations, has been a teaching and a learning society. In the 
Apostolic College was vested the whole plenitude of religious 
teaching and authority. From the beginning provision was 
made for the instruction of converts in the doctrine of 
Jesus Christ and the observance of Christian life. For this 
purpose catechumenal schools were established. Limited in 
scope and crude in method as they were, nevertheless they 
constituted important agencies in the organization of Chris
tian society and in the upbuilding of Christian civilization. 
Next in order were the catechetical schools with their more 
advanced studies and a curriculum which steadily increased 

until a study of literature, history, philosophy, theology, 

mathematics, and other sciences was included in its course. 
With the conquests of the Church over paganism the educa
tional movements of Christianity steadily advanced. Wherever 

Christian centers were organized there arose episcopal, 
cloistral, cathedral, and parish schools, finally culminating 
in the great educational movement of the Middle Ages— the Uni

versities. And from these schools the sacred heritag of 
Christian education has been passed on to us.
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Despite the fact that education ranked foremost among 

the interests of the early Church no systematic program of 

teacher-training was evolved until nearly the "beginning of 

the modern era.
The reason for this is not far to seek. While teaching 

is conceded to he both a science and an art, the Church has 
always maintained that its art was of paramount importance. 

And just as the Middle Ages produced masters in the field of 
the Fine Arts so also did they beget artists in the realm of 
teaching. And as in the case of the Fine Arts the masters 
founded schools in which their disciples initiated the teach
ing orders. In carrying on their philosophy and methods 
their followers were able to attain to the teaching ideal 
set for them.

Before the Protestant revolt education was a relatively 
simple affair. Those who attended schools did so for the 

most part because they desired to acquire certain information 

and training. At any rate the pupils of the medieval schools 

were recruited from a select group. With the attempt to im

prove the lot of the masses by teaching "all things to all 

men" new and difficult problems arose. For, as any teacher 

realizes, it is one thing to feed a hungry mind with the 

knowledge for which it is athirst, it is quite another and 
different problem to impose the forces of education upon a
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mind that is either indifferent or to some extent incapable 
of assimilating the learning offered it.

While credit is given Saint John Baptist de la Salle 
for having founded the first Normal Training school in 
France about 1690, it really belongs to Angela Merici who 
founded an institute dedicated to the training of teachers 

early in the preceding century.1

In the history of Catholic education in America the 

training and certification of teachers has always consti
tuted a fundamental problem. In 1853 the Second Plenary

2Council of Baltimore issued the following plea:
We exhort the bishops, and in view of the 

grave evils that usually result from the defec
tive education of youth, we beseech them through 
the bowels of the mercy of God, to see that 
schools be established in connection with all 
the churches in their dioceses; and if it be nec
essary and circumstances permit, to provide from 
the revenue of the Church to which the school is 
attached for the support of competent teachers.
The Third Plenary Council attacked the problem with more 

definite objectives. Due to the influx of Catholic immigrants 
the Catholic schools though multiplied tenfold were yet inade
quate. Hence, the Fathers of the Council urged the erection 
of Catholic Schools in every parish and drew up a plan for the 

training and certification of teachers. Thus encouraged, the 1 2
1. Sister Monica, Angela Merici and Her Teaching Idea, p. 164,p.220
2. cf., Decretum 33, Conciliarum Provineialium et Plenarii Baltimo- 

rensium Decreta. Baltimore, 1853.



parish priests of the country exerted every effort to render 

possible "Catholic Schools for Catholic Children" with almost 
phenomenal results. The new schools numbered well into the 
thousands while teaching communities from Europe and newly 
founded orders in America lent their assistance in filling 
the demand for teachers.

According to the decree the professional training of the 
teacher was delegated to the community of which she was a mam- 
ber; it provided, however, for a Diocesan Examination Board, 

empowered to issue certificates and subject to the control of 

the Bishops in their respective dioceses.
Related to the decree regarding certification is one on 

the normal school:^-
In order that a sufficient number of Catholic 

teachers may always be ready, each one of whom is 
well prepared for the holy and sublime office of 
educating Catholic Youth, we advise that the bish
ops concerned, either directly on their own author
ity, or, if need be, invoking the authority of the 
Sacred Congregation, confer with the superiors of 
congregations dedicated to the office of teaching 
in the schools, in order that Normal Schools be 
established where they do not exist and where there 
is need for them. These are to be in suitable 
establishments, where the young may be trained by 
skillful and eminently qualified teachers during a 
sufficient period of time and with a truly reli
gious diligence, in the various disciplines and 
sciences, in method and pedagogy, and the other 
branches pertaining to good school management.
Aside from the conscientious efforts of individual 1

1. Patrick J. McCormick, Cited in Content, Certification of 
Catholic Teachers. Catholic Educational Review. Vol. XX, 
June 1922, p. 350.



communities to provide requisite training for their begin

ning teachers no significant action was brought to bear 
upon the situation until the inauguration of the Catholic 
Summer School movement in 1911. The number of Sisters 
flocking to the institutions offering these courses fur
nished ample proof of the earnest desire of the Sisters 
themselves to prepare adequately for their great work.

Since this time several dioceses have organized Dioc
esan Teachers' Colleges which represent perhaps the most 
valuable contribution to the cause. First-hand experience 

in one of these institutions has convinced the writer that 
this solution of the teacher-training problem is most con

ducive to the production of the religious teacher "par ex
cellence." The Saint Paul Diocesan Teachers' College offers 

courses similar in name to those of other institutions, yet 

because of its thoroughly religious atmosphere and the high 

sense of consecration on the part of the instructors, it is 

impossible to go there without carrying away an intangible 
something of more value than all the "isms" and "ologies" 

of similar institutions put together. As has been elsewhere 
recommended, the administrator of this curriculum would do 
well to form a first-hand acquaintance with this institution.

In addition there are at present a number of Catholic 
colleges for women scattered all over the United States.



Some of these institutions offer a four-year liberal arts 
course leading to a degree. Frequently their scope is lim
ited to the two-year course of the Junior College. Oddly 
enough comparatively few Catholic colleges specialize in 
teacher-training courses. At present the only Catholic 
Teachers' College in the territory of the Omaha Province of 
the Sisters of Mercy is located at Marylhurst, Oregon.

The organization of the Sisters' College at the Catho
lic University in 1911 has not been discussed because it is 

a matter of general knowledge. The Creighton University has
been omitted for the same reason



"No printed word nor spoken plea 
Can teach young hearts what men should he, 
Not all the hooks on all the shelves,
But what the teachers are themselves."

Arthur Guiterman



CHAPTER IV

THE SUPERVISION OP INSTRUCTION

Judging from the amount of attention accorded to it in 

the proceedings of the National Catholic Education Associa
tion, supervision in the Catholic schools is rapidly emerg
ing from a somewhat static to an extremely dynamic state.
Moreover, it seems to have suffered an almost complete trans

formation in the process. For the day of inspection has 
passed and along with it any methods of "snooper-vision" or 
"death-hed" administration which contributed to its doubtful 
reputation in the past. Supervision has at long last come 

into its own in the person of the professional helper 
equipped with a real 11 super-vision" of educational problems.

A change in viewpoint of the supervisor herself has also 

been effected. In the immediate past her attention was di

rected almost wholly upon the technique of the teacher; pres

ent-day trends focus her attention almost entirely on the 

response of the learner. For, in the final analysis, the 

school exists not as a medium of expression for the ability 
of the teacher, but for the sole benefit of the child to be 

educated. It is thus the function of the supervisor to stimu
late and inspire the teacher so that she will be able to serve 
the child to better advantage. For as Johnson asserts:1

1. George Johnson, Introduction to Catholic Teachers Companion,
p. xvi.

42
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These children of ours, it does not matter so 
much that they remember the arithmetic, the geog
raphy, the history we strive so hard to teach them.
But it does matter that they remember us, remember 
us fondly and gratefully, remember us as the em
bodiment of the best they ever hope to be, remember 
us as being among the finest influences that have 
ever come into their lives; remember us and be re
minded of the Master. We must needs be all things 
to them, would we win them to Christ. Ours the ob
ligation, then, of striving constantly to improve 
ourselves, to broaden our culture, to refine our 
professional skill, to increase in the love of God.
To neglect any one of these elements is to fail in 
the sacred purpose to which our lives have been 
dedicated.
The need of supervision requires no argument. It is a 

well-known fact that the greater number of young teachers 
just out of college must be retrained before they are any
thing of an asset to the teaching profession. In the case 
of the religious teacher the first year out of the Novitiate 
is a crucial one. Added to her inexperience in the classroom 
is the fact that the Novitiate training is not professional 
training. It must be remembered that while the young religious 

may have merited a Ph. D. in humility, rendering her capable 

of suffering, even of martyrdom, she may be, and often is, 

wholly incapable of managing wild and savage American youth.
She is therefore in danger of failing in her work and conse

quently of losing all confidence in her ability. In such a 

situation the kindly assistance of the supervisor will prove 
invaluable.

On the other hand some beginning teachers are supplied
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with too much confidence in their native endowments. To 
them the ability to restrain forty or fifty youngsters 

within four walls for a definite number of hours each day 

is in itself an outstanding achievement. They are prone 

to evaluate their work in the light of their personal satis

faction rather than in terms of service rendered to the 

child.
If supervision constitutes a major necessity for the be

ginning teacher the same may be said in regard to the teacher 

who while experiences in service is new to her work. In the 
light of the findings of mental hygiene too frequent adjust
ments of this type cannot fail to have a deleterious effect 
upon the teacher's own health which will consequently be re
flected in her work. Yet because these changes are often nec
essary and sometimes even advisable, they should enlist the 
guidance and assistance of the supervisor.

Although this study has attempted to meet certification 

regulations by the construction of a teacher-training curricu
lum based on these requirements, it should be understood that 

the interneship experience of the young teacher will prove of 

inestimably greater value to the teacher in training. This 

period should extend at least over the period of the Juniorate 
tha.t is for three full years after profession. During this 

time the beginning teacher should not be required to pursue



extension courses until she is fully prepared for her work. 

All the efforts of the community supervisor as well as those 
of the supervising principal will prove futile if the teacher 

herself has not ample time for a daily preparation of her 
class work.

For the present it seems inadvisable to delegate to the 
Supervisor of Juniors responsibility for teachers experienced 

in service. Despite the wistful eagerness of the experienced 

teachers to improve their work, in working with them the su

pervisor is seriously handicapped. Perhaps the best she can 

do will be to visit them once or twice a year and suggest 
means whereby they may grow in efficiency. She may also gain 
inspiration from these visits because most of these older 
teachers have acquired a skill in handling children that is 
worthy of emulation. However, since the vast territory cov
ered by the Omaiia Province of the Sisters of Mercy would ren
der it impossible for one person to undertake the supervision 
of the entire field, it would seem expedient for the super

visor of Juniors to confine her efforts to the raw recruits.
As to the qualifications of the supervisor she must be 

equipped first of all with superior teaching ability and 

first-hand experience in the work of all the various teaching 

departments. Added to this she must possess a real sympathy 

for children and a heartfelt interest in the young teachers.
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For only as she is able to secure their cooperation will her
efforts in their behalf prove successful. She should, also be
gifted with genuine enthusiasm for teaching, for this quality
is as contagious as it is indispensible. It is also important
that she be of a winning personality in order to facilitate
her dealings with parents, diocesan superintendents, school

board members, etc. It seems scarcely necessary to add she

must be a good religious. Without this qualification it
would be impossible to be a good teacher. As Kirsch asserts:^

We may say to our pupils what we will, but 
we will thunder what we are.

Regarding the scholastic attainments of the supervisor
2Sister Salome has set the following standards:

The school visitor then, is a Sister hold
ing a bachelor's and a master's degree. The 
master's degree was conferred for post-graduate 
work in education. She ranks as an instructor 
in the department of education in the standard 
college of her community.
However, nothing will contribute to the success of the 

supervisor's work so much as a pleasing personality. Here is 
the mission to pass on the torch of high devotion to her 
sacred calling which has ever been the mark of the religious 
teacher. Her spirit must be capable of stimulating and in
spiring the entire school system. Under her leadership the 1

1. Felix M. Kirsch, Catholic Teachers Companion, p. 26
2. Sister M. Salome, The Community School Visitor, p. 48

i
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schools should advance with confidence fully justified hy 

her earnest efforts and exalted mission. She should in
every way measure up to Sister M. Salome's description of
v 1 her:

The community school visitor is a mature 
Sister, one able to maintain a thoroughly reli
gious atmosphere, first and foremost, for only 
such a Sister will radiate a deep love for 
Christ and make her students Christlike as much 
as possible, and so fulfill the mission of her 
community and of the school. She must he of ma
ture years, for such years bring a maturity of 
judgment that will insure a conscientious and 
tactful meeting of situations which may arise 
in the discharge of her duties. Further, she 
must have the personality, the requisite train
ing and experience to lead her body of teachers 
toward deeper appreciation of the meaning and 
the power of the teaching profession; to inspire 
them to fuller and deeper study that will enrich 
their work and their lives, and thereby more 
strongly influence for good the young people God 
has entrusted to her direction. She must possess 
the humility and the ability to cooperate in any 
movement inaugurated by her superiors or endorsed 
by them, whether they be diocesan or religious, 
for the fuller development of influence of the 
schools.

Besides striving to improve the standards of the 
schools by seeking to increase the teacher's efficiency

'  . - . . .. . "v -s • 4

the community supervisor performs many other important 
offices.

Among these duties one consists of keeping her higher 
superiors appraised of the teaching conditions existing in 
the schools. This does not imply that she is to report 1

1. Sister M. Salome, op. cit.. pp.44-45.
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the individual limitations of each teacher, however. Such 

a policy would result in a loss of confidence of those under 

her charge. But it does mean that she will periodically ren
der an account of existing conditions with a view to their 
improvement. It seems hardly necessary to add that the super

visor is unworthy of her high calling who descends to discuss 
any matters coming under her observation with anyone whatso
ever except those immediately concerned. Aside from the viola-, 
tion of charity involved she should remember that teaching is 

a profession and whatever is forbidden the other professions 

is also proscribed for it. No doctor or lawyer would be per

mitted to publicly discuss his professional affairs. Moreover 

since this is something to be discountenanced in the class 
room teacher, the supervisor may here render a high service by 
her good example.

Another important function of the supervisor is the assist
ance she should render in the placement of teachers. In a prov
ince of this size this matter constitutes a serious problem.
The fact that so many young Sisters suffer from ill health may 

be attributed in part to the fact that they are called upon to 
execute duties for which they are unfitted. While the super
visor will cooperate with the superior in preserving religious 
ideals of obedience yet hers is the task to study the teacher 
and seek to plane her where she will attain a maximum efficiency
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with a minimum of strain on her physical strength. Eight 

here it is appropriate to remark that it is hy all means 

the duty of the supervisor to see that any and all school 
conditions which tend to have a deleterious effect on the 

health of either the teacher or the children, he corrected.
This refers to overcrowded class rooms as well as to living 
conditions. For no teacher can do efficient work, no child 
can develop properly in an overcrowded class room. Moreover 
such conditions will bring down the standards of the school 
system as a whole. Those who tolerate them need to he re
minded of the late Archbishop Ireland's grave warning:^

We have no right to stamp with the seal of religion 
an inferior instruction much less an inferior super
vision, and expect it to pass current among Catho
lics.

The unpleasant hut necessary duty of the elimination of 
the unfit also falls to the lot of the supervisor. For al

though many young teachers fail because of deficient training 

and guidance, some are actually unfitted for teaching either 
from lack of native ability or failure to understand and get 

on with the children. After a reasonable period of trial 

wherein every possible assistance has been rendered them 

without avail, these people should be relegated to other fields. 1

1. John Ireland, Church and Modern Society, p. 235 Quoted by 
Sister M. Salome, on. cit.. p. 43



Without the cooperation of the various principals, the 

work of the supervisor will come to nought. To them belongs 

the direct responsibility of immediate supervision in their 
respective schools. With the increasing responsibility on 
the part of the school principals has come a demand for spe
cial training and aptitudes on their part. Until the schools 
are staffed by expertly and efficiently trained principals 
there is no hope for educational improvement. The principal 
herself should be cognizant of this fact and exert every ef
fort to grow in professional ability. She should learn to 
estimate her success in terms of the results of instruction 
carried on in her school. She must preserve an open mind and 

be on the alert to institute any changes which may prove ben

eficial to those under her charge.

The ideals here set forth may seem high and difficult of 

attainment but until they are realized it will be impossible to 
incite the teachers of the elementary school to the degree of

excellence in their sacred calling necessary in order to ren-
1der them worthy of the consoling promise that:

They who instruct many unto justice shall shine 
as stars for all eternity. 1

50

1. Daniel, c. 12, v. 3.
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CHAPTER V

PRINCIPLES AND METHODS OF CURRICULUM CONSTRUCTION

Since the ideals and objectives of curriculum construc

tion have been defined and clarified by the work of the Com

mittee on Curriculum Making of the National Society of Educa

tion, a brief resume* of their conclusions is in order here. 
Bearing in mind the tendency in the past to stress dissimilar
ity of theory at the expense of agreements, this committee 
endeavored to unite to discover fundamental principles which 
would serve as a working basis in the next step of curriculum 
construction.

Among the members of the committee were numbered the fol
lowing outstanding educators whose names are included in the 
report published October 1926 in the Twenty-Sixth Yearbook 
of the Society.^-

William C. Bagley, Professor of Education,
University of Chicago,
Chicago, 111.

Franklin Bobbitt, Professor of Education,
University of Chicago,
Chicago, 111.

Frederick C. Bonser, Professor of Education,
Teachers College,
Columbia University,
New York, N.Y. 1

1. National Society for the Study of Education. Twenty-Sixth 
Yearbook. The Foundations and Technique of Curriculum 
Making. Part I, p. 475; Part II, P. 212.
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Werrett W. Charters, Professor of Education, 
University of Chicago, 
Chicago, 111.

Seorge C. Counts, Professor of Education, 
School of Education, 
University of Chicago, 
Chicago, 111.

Stuart A. Courtis, Professor of Education, 
University of Michigan, 
Ann Arbor, Mich.

Ernest Horn, Professor of Education, 
University of Iowa,
Iowa City, la.

Charles H. Judd, Director of School of Education, 
University of Chicago,
Chicago, ill.

Frederick J. Kelly, Professor of Education, 
University of Minnesota, 
Minneapolis, Minn.

William H. Kilpatrick, Professor of Education,
Teachers College,
Columbia University,
New York, N.Y.

Harold Kugg (Chairman) The Lincoln School of Teachers College,

George A. Works,

Professor of Education, 
Columbia University,
New York, N.Y.

Professor of Education, 
Cornell University, 
Ithaca, N. Y.

The general principles which follow are taken from the 

statement of agreements appearing in the yearbook under the 

title, "The Foundations of Curriculum Making."'*'

In the construction of a curriculum it is necessary to 1

1. Ibid. Part II, Chapter I, pp. 11-28.



consider the needs of both child life and adult society.
While the education of the child must proceed toward the 
accepted forms of adult behavior, nevertheless, the steps 
involved in the' attainment of this end are determined by 

the needs, interests and capabilities of the child, as well 
as by the demands of society. The selection of curriculum 
materials will therefore necessitate a study both of the 

activities of childhood and the activities of adult life.
The results obtained from the study of adult life will de
termine what knowledge is of most worth as expressed in 
terms of permanent life values, while the study of child 
life will aid in a selection of material within the range 

of the child's interests at his various stages of develop
ment.

Since cooperation with the social group is of para
mount importance, the curriculum should aid in developing 
this attitude by providing life-like situations which re
quire group participation and control.

Curriculum making should utilize scientific procedure 

in defining and analyzing social needs and the interests and 
abilities of childhood, together with the educational meth
ods suited to each stage of the child's development.

Since the aim of the school is the improvement of soci
ety, the curriculum must take into consideration the problems

53
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of present-day living whether they he economic, social, or 
individual.

In regard to the forms of knowledge which should receive 
the greater emphasis preference should he accorded on the in
tellectual side to whatever conduces to new viewpoints and 
generalizations: on the hahit side to that which aids in the 

development of the most valuable skills; on the appreciative 

side to whatever contributes to the cultivation of a worth
while sense of values. The problem of curriculum construction 

therefore, resolves itself into the translation of educational 

aims and ideals into a realization of these objectives.
Preliminary planning should include those phases of the 

curriculum which embody a statement of objectives together 
with an arrangement of material which has been demonstrated to 

be of uniform assistance in attaining these objectives; the 
subject matter chosen should be that which seems best suited 
to the solution of the problems set up while it affords prac
tice in the attitudes and habits which constitute desirable 
results of these experiences. Much of the material so planned 
should be obtained from specially trained teachers who have 
had successful experience in the field.

A warning is sounded against permitting present subject 
matter and subject matter divisions to constitute obstacles 

to the improvement of instruction. The determining factor in
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the adoption of new types of organization of material should 

be its success in contributing to the facilities of the 

learning process.
Provision should be made by school systems and colleges 

for the continuous study, evaluation, and testing of the ma
terials of the school curriculum as well as the value of new 
materials and the elimination of outmoded ones liienever this 
proves to be justifiable.

Changes in objectives and methods should be accompanied 

by the use of new tests and examinations which must corres
pond in type to the progress achieved in the curriculum. The 

measurement of the results of educational effort by means of 

subject matter examinations alone is discountenanced.

Prospective teachers should be fitted to teach not only 

in schools as they now exist but they should likewise be pre
pared to impart whatever improved instruction which would 
result from better constructed curricula. A part of the 

teacher's training should include the ability to weigh and 

evaluate intelligently alternative modes of instruction and 
curriculum formation.

Comparison of these tenets of faith with those of one 
who was not a member of the committee brings to light Briggs'' 
definition of the problem. He contends that although the 1

1. Thomas H. Briggs, Curriculum Problems, p. 26.
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curriculum constitutes the fundamental problem in education, 

yet there is nothing in the whole field of education about 

which so little is known with certainty.
His use of the term curriculum covers the entire body of 

educational materials, whereas it has been restricted here to 
an integrated grouping of courses leading to a definite objec
tive expressed in terms of a certificate and a degree. Prom 

his twenty-seven questions intended to aid in constructing 
the lines upon which a suitable curricula may be built, eight
have been selected because of their relation to the problem 

1
in hand:

1. What are the desired ends of education?
2. What details of subject-matter can contribute 

to the desired ends of education?

3. What basis should be used for the selection 
of details of subject matter?

4. What should be the content of each course of 
study?

5. What should be the plan of organization of the 
approved details of subject matter?

6. Wha,t are the responsibilities of each unit of 
the school organization?

7. What is the relative importance of each course 
of study?

Another expert in the field of curriculum construction 
who was not a member of the Committee, viz., Cox, has forme- 
lated sixteen principles of secondary school curriculum 1

1. Thomas H. T. Briggs, op. cit. p. 138



construction, from which the following have been chosen:^"

1. The contents of curricula and courses of study 
should be determined by their purposes and the 
names given to them should describe the educa
tional outcomes sought.

2. Some subjects are so important to the mutual 
adjustment and welfare of the individual and 
society that they must be required of all pu
pils. (core-curriculum)

3. Core-curriculum courses should be so arranged 
that each one is most worthwhile at the time 
taken and to the extent it is pursued.

4. Core-curriculum courses should be so planned 
that every industrious, normal pupil can pass.

5. Curriculum prescriptions should contain only 
such preparatory content as is actually nec
essary to fulfill the purpose of the curricu
lum.

2According to Bobbitt the first step in constructing 
a curriculum is a complete survey of the factors involved; 

together with a preliminary outlining of a general plan 

of action. He then recommends the definition of the exact 
goals to be attained similar to those set forth by Charters:

Nothing should be done by the schools which
can be accomplished sufficiently well through
normal living.
In regard to general education he emphasizes the desir

ability of having academic training precede vocational train 
ing and he also advocates the elimination of pre-vocational 1 2 3

1. Philip W. L. Cox, Curriculum Adjustment in the Secondary 
School, pp. 311-344.

2. Franklin Bobbitt. How to Make A Curriculum, p. 292.
3. Werrett W. Charters, Curriculum Construction, p. 352.
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training for those who are to enter the professional schools.

The aim of education must he s tated in terms of ideals 

and activities. Otherwise it is impossible to derive a cur

riculum from the statement of the aim.

Ideals are objective forms of satisfaction whereas ac
tivities are outgrowths of the inheritance of the individual 

and his environment. Ideals will not operate except through 
activities which on the other hand are not carried out unless 

inspired by ideals.
According to Charters1 the following rules for the con

struction of a curriculum are recommended:
First, determine the ideals and activities 

which constitute the major objectives; second, 
analyze these and continue the analysis until 
working units are obtained; third, arrange them 
in order of importance; fourth, raise to posi
tions of high rank in these lists those ideals 
and activities which are of great value for 
children even though low in value for adults; 
fifth, determine the number of most important 
ideals and activities which can be mastered in 
the time allotted to school, after eliminating 
those which can be learned outside of school; 
sixth, collect the best practices of the race 
in teaching these ideals and activities; and 
seventh, arrange the material in proper instruc
tional order according to the psychological na
ture of children and the texture of the material.

Pertaining to the problems of this study the National

Survey of the Education of Teachers has formulated the fol-
2lowing rules: 1 2

1. Werrett W. Charters, op. cit.. p. 26.
2. National Survey of the Education of Teachers. Vol. Ill, p.353



In the determination of content and the organ
ization of this content in curricula for teachers, 
the following principles are proposed:

(a) Teachers occupy a key position in the 
progress of a rapidly moving civiliza
tion. It is important that curricula 
for their preparation be given much 
thought to keep them responsive to so
cial change and social need.

(b) Content must be selected for relative 
value to teachers as teachers. Vested 
departmental interests and traditional 
practices cannot predominate in the 
face of the needs of a society which 
demands much of a teacher.

(c) Content should be related to the ascer
tained demands and needs of better 
school practice.

(d) Content should be based as far as possi
ble upon available research. Research 
and experimentation should be used increas 
ingly to test and try out the best thought 
and to blaze new trails.

(e) Where generalized knowledge based upon re
search does not supply definite guidance, 
curriculum-making must be carried forward 
with the help of a philosophy of education

(f) Aside from the social and professional 
needs that should be reflected in curric
ula for teachers, there should be provi
sion for the development of latent abili
ties and interests. This is one reason 
for supplying elective privileges.

(g) It must be assumed by institutions and by 
public school administrators and super
visors alike that a considerable part of 
the development of a teacher in the theory 
and particularly the practice of teaching 
must take place on the job. A teacher 
must be brought, however, to reasonable



initial competency for his first posi
tion in his pre-service preparation,
"but the development of the art of 
teaching requires for most persons more 
time than institutions can give.

(h) In building a curriculum for teachers, 
the limitation of the available four- 
year period of preparation will not 
permit perfection in any one phase of 
it. A sane balance should therefore be 
attempted among all essential lines of 
development that are necessary. These 
are:

(1) The general education of the teach
er as a member of a learned profes
sion. This content for the general 
education should be selected and re
jected in part on the basis of its 
relative value as basic background 
to teaching.

(2) Adequate preparation in the subject 
matter of the teaching fields which 
will call for specialization and 
final competency.

(3) Orientation in education and psy
chology.
4

(4) Professional treatment of the teach
ing fields with regard to both con
tent at the future teaching level 
and to teaching activities.



CHAPTER 71

THE CURRICULUM

In the construction of this curriculum the following 

items have "been considered:

States represented in this study:

1. California

2. Colorado

3. Iowa

4. Missouri

5. Nebraska

6. New Mexico

7. North Dakota

8 O regon



Number e lem en ta ry  s c h o o ls  in  each  S ta te

California

Colorado. 6

Iowa.

Missouri 11

Nebraska 14

New Mexico

North Dskota 2

O regon 1



Number o f  e lem en ta ry  t e a c h e rs  em ployed in  each  s t a t e

California.......................... 11

Colorado...................... .. . 26

Iowa..............................  .22

Missouri.............................54

Nebraska.............................59

New Mexico........................  10

North Dakota......................... 8

O regon 2



Number of hours in education required for certifica

tion in the respective states:

California.....................24

Colorado.......................20

Iowa................  20

Missouri...................... 20

Nebraska...................... 20

New Mexico.................... 15

North Dakota.................. 16

O regon 15
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Special subjects required for certification in each state:

California
Observation and Practice Teaching
Special Methods
Civics

Colorado
Observation and Practice Teaching
Educational Psychology-
Principles of Education
History of Education
History of Philosophy
Special Methods
Philosophy
Sociology
Biology

Iowa
Principles of Education 
History of Education 
General Methods 
Special Methods

Missouri
Principles of Education 
Educational Psychology 
Children's Literature 
Geography
Technique of Teaching 
Political Science 
College Arithmetic 
Physical Education 
Music Methods 
Art Methods
Observation and Practice Teaching 
Hygiene

Nebraska
No special requirements



New Mexico
No special requirements 

North Dakota
Special Methods
Observation and Practice Teaching

Requirements of the Creighton University:

Certification Requirements
History of Education 
Principles of Education 
Educational Psychology 
General Methods 
Special Methods
Observation and Practice Teaching 

Requirements for Ph. B. Degree
Subject Hours
English . • » » « •  12
Ancient or
Modern Language . . 12-16
Mathematics or
Science............ 6-8
History ..........  6
Philosophy . . . .  15
Religion ........  6
Speech ..........  2

In addition every candidate for a Ph. B. degree must 
submit a thesis written on some subject approved by the 
Director of the department in which he is doing his major work 

One hundred and. twenty-eight semester hours are required 
for a Ph.B.degree, together with one hundred twenty-eight qual 

ity points. A definition of the quality point system will be 

found in the Creighton catalog of the College of Arts and 

Sciences under the degree requirements.



THE CURRICULUM

Major..........
Correlated Minor 
Related Minor. .

Postulants

First Semester

Education
Religion

Philosophy

English. ........................... 3
Psychology and Pedagogy of Reading 3

Hygiene................  3

College Arithmetic................. 3
Geography...........................3

Physical Education................  2

Second Semester
Canonical Novices

Church History..................  4
Religion.................... .. . 6
Philosophy..............  3
Music Methods...................... 3
Home Economics......................1

Canonical Novices

Third Semester

17

17

Church History 4
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Philosophy.......................... 3
Methods of Teaching Art............. 2

.Religion.............................6
Applied Art..........................2

Fourth Semester
Senior Novices

English. * .......................... 3

Philosophy......................  3
Elementary Science.................. 3

Principles of Education............. 3
Educational Psychology.............. 3
Speech............................. _2

Fifth Semester

Senior Novices
English..............................3

General Methods..................... 3
History..............................3
Philosophy....................  3
Library Methods..................... 2
History of Education. ..............__2

17

17

16
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Sixth Semester

Juniors
Special Methods..................... 3
Observation and Practice Teaching. . 4

Biology..............................3
English..............................3
French...............................4

17
Seventh Semester

Juniors
French...............................4
Civics....................  3

English....................  3

Philosophy...........................3

Children's Literature............... 3
Religion.............................1

17

Juniors
Second and Third Years

French. ........................ 8

Electives...................... 2

10
Thesis



Approved Electives

Tests and Measurements
Classroom Management

General Methods
Primary Methods
Applied Music
Applied Art

Child Psychology
Adolescent Psychology
World History
Church Latin
Clinical Psychology
Education of Exceptional Children
Character Education
American Literature

Catholic Literary Revival
Bible as Literature
College Algebra
Trigonometry

German
Dramatic Expression

Shakespeare
Creative Writing
Methods of Teaching English
Methods of Teaching the Social Studies



DESCRIPTION AND EXPLANATION OF COURSES

ENGLISH

RHETORIC AND COMPOSITION

A review of the principles of rhetoric and the forms of 
discourse, with supervised practice in writing designed to 
give Freshmen greater ease in correct and clear modern and 
idiomatic expression.

Three credit hours.

Practice, based on sound rhetorical principles and the 
best texts, in interesting, colorful writing and the begin
nings of style.

Three credit hours.
These courses of English have been found necessary in 

order to enable the student-teacher to acquire the command 
of her native tongue requisite to her profession. They are 
completed during the noviceship in order to facilitate the 
mastery of later courses which entail a correct use of 
English.

r
ENGLISH LITERATURE

A course covering the period from Beowulf to 
1750; examination of the characteristics of lit
erary periods and assigned readings.

ENGLISH LITERATURE

A continuation of English Literature covering 
the period from 1750 to the present day.

Three credit hours.
The purpose of this course is cultural rather than pro
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fessional. However, since educational authorities agree that 
appreciations are caught rather than taught it is necessary for 
the elementary teacher to familiarize herself with the liter

ary heritage of the race, if she is to inspire her pupils 

with a love of good literature. It is placed near the begin

ning of the course because of its basic nature and its contri
bution to worthy living on the part of the individual.

SPEECH

PUBLIC SPEAKING
A study of correct and adequate thought and 

emotional processes as related to speech; instruc
tion and drill in observation, memory, belief, 
purpose, imagination and reasoning; the develop
ment of physical readiness for response to thought 
and feeling; posture and bearing; muscular control 
and self-consciousness; tension and relaxation; 
improving the natural, conversational speech of 
the individual student through practice in pronun
ciation, articulation, phrasing, emphasis, sentence 
intonation.

Two credit hours.
This course is destined to develop in the teacher a sat

isfactory teaching voice as well as proficiency in public 
address. It is placed near the beginning of the course be
cause of the importance of clear oral expression to later 
academic achievement.

FRENCH
ELEMENTARY FRENCH 1

The elements of French grammar, with oral drill
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in pronunciation according to the use of phonetic 
symbols; writing French from dictation; easy 
themes; reading; translations from English into 
French. Four credit hours
ELEMENTARY FRENCH 2

Continued drill in the elements of French gram
mar; reading of easy modern prose; increasing empha
sis on correct French pronunciation; further prac
tice in writing and speaking French.

Prerequisite: French 1

Four credit hours
INTERMEDIATE FRENCH 3

Advanced French grammar; synoptical review of s 
syntax; practice in translation, composition, letter 
writing, and conversation; use of French idiomatic 
expressions; reading of French of ordinary difficul
ty; constant drill in paraphrases, abstracts or 
reproduction from memory of sèlected portions of 
matter read.

Prerequisite: French 2
Four credit hours

INTERMEDIATE FRENCH 4

Continuation of French 3, advanced grammar; 
special attention to problems in syntax; reading at 
sight of fairly difficult French; writing in French 
of short essays; translation from English into 
French; prac ice in conversation; letter writing.

Prerequisite: French 3
Four credit hours

Since the academic requirements for a Ph. B. degree 
stipulate sixteen hours of French or German, this subject is 
included here. In order to complete sixteen hours of this 
work in the requisite time it is necessary to begin as early 

as possible. Hence it is offered in the senior year of



as possible. Hence it is offered in the senior year of 

noviceship. German may he substituted.
SCIENCE

BIOLOGY

A course specially designed to meet the needs of the 
student teacher in connection with courses in psychology, 
hygiene, and nature study. Broad principles of growth 
and development are stressed and include such topics as, 
the nature of life, protoplasm, bacteria, cycles of life, 
nutrition of organisms, heredity, etc.

Three credit hours.
Since this is a background course it is offered during 

the noviceship. While only one state in this province spec

ifies biology as a prerequisite of certification it is in
cluded in so many courses of study designed for teachers as 

to render a defense of its presence here unnecessary. 
ELEMENTARY SCIENCE OR NATURE STUDY

This course aims to include a study of these phases of 
elementary science which are not embodied in the course in 
Geography. A study is made of trees, flowers, birds and in
sects. Presented from a sound Catholic viewpoint this sub
ject is calculated to inspire the student-teacher with a 
desire to guide her young charges "through a love of Nature 
to Nature's God."

T h ree  c r e d i t  h o u rs .
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Although this subject is a comparatively recent addition 

to the already overcrowded curriculum of the elementary 
school, it has evidently come to stay. In this event the 
standardizing agencies will, no doubt, render it a prescribed 
course. Due to these circumstances its inclusion in the 
present study is justifiable.

Since by its very nature this study necessitates exten
sive field work it was chosen for the senior novices as a 

subject conducive to their physical welfare the while it 
prepares them for increased classroom efficiency and con
tributes to their appreciation of the beautiful and worth

while things in life.
COLLEGE ARITHMETIC

A course involving training in the fundamentals of arith
metic, including review, reorganization and revivification of 
advanced subject matter to fit the student to teach the sub
ject intelligently and effectively.

According to Reverend Sylvester Schmitz, O.S.B.:^
A satisfactory course in Arithmetic on a col

legiate level that will comply with the definition 
of "professionalized subject matter" has not yet 
been worked out. Representatives of eleven state 
normal schools met in conference in 1925 and 
adopted a tentative outline for such a course.
This is now being tested out in these institutions 
under the local conditions of time allotment, etc. 1

1. Sylvester Schmitz, The Adjustment of Teacher Training to 
Modern Educational Needs, p. 218.
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Despite the difficulties attendant offering a course not 
yet fully defined, it has seemed expedient to include definite 
training in this subject fitted to the needs of the student. 
Many young teachers of arithmetic are handicapped by lack of 
proper knowledge of subject matter; many more complain of 
lacking adequate methods of presentation. Some states have 
stipulated this course as a necessary certification require
ment. Present trends in teacher-training favor an increase 

in this demand.
The course is suggested as suitable for the postulants 

because it is a foundational subject; it offers a contrast 

to the other courses prescribed; and since it can be completed 

in one semester it will not be interrupted by the canonical 
year.

Credit three semester hours.

HISTORY
American History: 1492-1852
A course bringing into relief the outstanding 

influences that have shaped the history of the United 
States from the discovery to 1352, stressing the top
ics of significance in the social, economic, and 
political development of the nation.

Three credit hours.
American History: 1851-1936
The slavery disputes, the Civil War, the filling 

in of the continent, the industrialization of the 
United States, the acquisition of insular possessions, 
the progressive movement and the World War.

T hree  c r e d i t  h o u rs .
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Six hours of history is demanded as a prerequisite for 

the Ph. B. degree. Moreover, most high school graduates 
possess an extremely sketchy knowledge of how their country 

developed, rendering a professional course expedient. Be
cause a knowledge of history is essential to the assimila
tion of other informations and appreciations it has Been 
recommended as a foundational study.

PRINCIPLES OP GEOGRAPHY
A study of the factors governing climate, industries, 

growth of cities, etc., thus co-ordinating facts and clari
fying material. World geography is reviewed in the light 

of these principles. Methods of teaching appropriate to 

the intermediate grades, together with an evaluation of ma

terials such as textbooks, maps, etc., which should he avail
able for these classes.

Three credit hours.
* The increasing prominence accorded the social studies 

in the curriculum of the elementary school necessitates a 
wider acquaintance with subject matter on the part of the 
teacher. Since an understanding of geography forms the ba
sis of other social sciences it has been included in the 
work outlined for the postulants.

AMERICAN GOVERNMENT

A study of the fundamental principles of our American



government based on the development of the Constitution and 

the growth of political parties. Opportunities for develop
ing in the child desirable ideals of citizenship and whole

some attitudes toward authority will be discussed. Atten
tion will also be given to the materials and the techniques 
of subject matter suited to the elementary grades.

Three credit hours.
Whether it is described as Citizanship, Civics, Politi

cal Science, or Study of the Constitution, this subject 
makes its appearance in the majority of teachers' college 
catalogs and certification bulletins. Besides being includ
ed in the elementary course of study it is at present being 
universally stressed there. If the public schools have ac
cepted the chaotic conditions of our modern social order as 
a challenge to their responsibility, the Catholic schools 
should prove even more sedulous in their efforts to train for 
worthy citizenship. Therefore, this course should be includ

ed even if it were not prescribed. In order to fulfill the 

certification requirements it is placed in the pre-service 
group of studies.

PHILOSOPHY

PRINCIPLES OF PHILOSOPHY 1
A fundamental course designed to present the 

principles and phenomena of rational life; the 
origin and development of intellectual concepts;



appetency; free will; determination; origin; 
purpose and destiny of the human soul; the 
union of soul and "body.

Three credit hours.
PRINCIPLES OP PHILOSOPHY 3

This course deals with the science and the 
art of thinking including practical exercises in 
definition and division; in the formulation to
gether with a short study of the general princi
ples of ethics with practical application to in
dividual and social rights.

Three credit hours.
LOGIC

The study of the general conditions of the 
valid inference, judgments and terms; opposition 
and immediate inference; deduction and syllogism; 
inductive and associated cognitive activities; 
circumstancial evidence, classification and de
scription; the validity of science and statistics.

Prerequisite for all courses in Philosophy 
except Principles of Philosophy 1 and 2.

Three credit hours.
GENERAL ETHICS

The fundamental principles of Ethics; false 
theories; right and wrong in human actions; false 
norms of morality; the true norm; false theories 
on the origin of moral obligation; the natural law; 
rights, duties, conscience.

Three credit hours.
DYNAMIC PSYCHOLOGY

The analysis of mind; emotional life; psycho
analysis and phychotherapy; criticism of Freud, 
Jung, Adler; volitional control and its pathology;



sleep, dreams, and the unconscious.

Three credit hours.

In choosing the courses destined to fulfill the require
ment of fifteen hours of philosophy three were selected "be
cause of their foundational nature. A knowledge of Ethics 
is a valuable asset in the character formation of the teach
er and well-nigh indispensible for the guidance of others. 
Dynamic Psychology was suggested because of its value in 
terms of better understanding the driving forces of human 
nature.

APPLIED ART
A study of textile fabrics planned to develop judgment 

in their selection for various purposes. Fundamental 
skills in plain sewing, use of sewing machine, making and 
repairing of garments.

One credit hour.
FUNDAMENTALS OF NUTRITION

A course which aims to give sufficient subject matter 

background to develop an appreciation of the importance of 
diet to health, wise food selection, balanced menus, aid 

in recognizing and dealing with nutritional problems, meth
ods of teaching food selection to children. Practice in 
preparation and serving of foods suitable for ordinary 
meals and lunches.

One c r e d i t  h o u r.
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The two-fold objective of training the novice for the 
religious life as well as for class room efficienty is exem

plified in the inclusion of these subjects, both of which 
constitute necessary adjuncts to worthy membership in commu

nity life. Because of their nature they are outlined for 
the work of the canonical year.

PSYCHOLOGY AMD PEDAGOGY OF READIKG 

A study of the mechanics of reading both oral and silent; 
methods of teaching suited to different age levels. Evalu
ation of the student.'s own reading ability with suggested 
procedures for its improvement. Relation of reading to con
tent subjects. Importance of building up desirable attitudes 
and habits. Practice in administering tests. Remedial work.

Three credit hours.
Existing data concerning the needs and abilities of 

college freshmen indicate a general agreement concerning 
reading deficiencies. There seems to exist a universal need 

for building up a course calculated to enable the beginning 
student to diagnose and correct whatever reading difficul
ties he may possess. Therefore this subject should prove 

valuable as an orientation course.
Viewed in the light of desirable teaching skills, 

the ability to teach reading is second to none. That a large 

percentage of elementary school pupils are handicapped in the



mastery of the content subjects because of inadequate reading 
proficiency is a universally accepted fact. Moreover individ
ual conferences with the teachers in service and first-hand 

observation of their work has convinced the writer of the ne
cessity of pre-service training in reading methods and objec

tives for the prospective teachers of this province.
HYGIEUE

This course embodies the principles of physiology in 
their relation to personal and classroom hygiene. Classroom 
problems such as ventilation, heating, lighting, etc. will 
be emphasized. Discussions concerning physical examinations of 
children in regard to physical defects and their correction; 
the height-weight-age measurement of physiological develop
ment; the relation of physical fitness to mental efficiency. 
Detection, transmission, immunization and prevention of com
municable diseases prevalent among elementary school chil
dren. Principles of sanitation. Problems of nutrition and 
other factors tending to handicap young children. Effective 
methods of cooperation with the home and with the school 

nurse.
Two credit hours.

A knowledge and understanding of child nature must 

necessarily include the physical side. The skillful teacher 
must be equipped with a knowledge of the factors involved in
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the conservation of child health as well as with a knowledge 
of remedial measures. Because of the high correlation between 
the teacher's own health and her professional ability this 
course is suited to the initial stage of her training.

PLAYGROUND SUPERVISION
This course aims to enable students to organize and super

vise school recesses both indoor and outdoor, vacation school 
activities, children's parties, etc. It consists of a series 

of tested games which have been found suitable for children 

at the various age levels. The value of the spirit of cooper
ation and teamwork as factors in character building are 
stressed.

Two credit hours.
While playground supervision has ever been of paramount 

importance, changing conditions in the social order have ren
dered it doubly so. Training the child to habits of harmless 
enjoyment of leisure time constitutes a major responsibility 
for the elementary teacher of today. With a view to aiding 
her in the solution of this problem, this course was selected 
in fulfillment of the two credit hours in physical education 
required for certification. It is prescribed for the novice
ship not only as a preparation for efficient future service 
but as a means of supplying relaxation from the strain which 

usually accompanies the individual's adjustment to the reli
gious life.
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MUSIC METHODS

Development of desirable skills in sight reading, tone 
production, ear training, notation, terminology, etc. A 

consideration of song materials suitable for the Catholic ele
mentary grades. Training in appreciation through an enriched 

listening program. Fundamentals and methods for the teaching 
of music in the elementary grades. Rhythm work and demonstra
tions.

Two credit hours.
ART METHODS

Methods and problems of the elementary school. The 
theory of color as applied in nature drawing, object drawing, 
and industrial art. Correlation of art with the other school 

subjects, particularly religion. Project work involving use 

of the sand-table, clay modeling, posters, and illustrative 
drawing.

Two credit hours.

Ability to teach art and music is a valuable asset to 
the elementary teacher. Training in the fine arts is also 
conducive to the development of a well-integrated personality. 

Therefore these subjects would be included in the curriculum 
regardless of any certification requirements in their regard. 
Because they do not classify as secular branches of learning 
they are scheduled for the work of the canonical novices.



85

EDUCATIONAL PSYCHOLOGY
A practical application of the principles of 

psychology to the conduct of teaching and to the 
learning process, laying stress upon those factors 
and laws which will aid in the presentation of the 
subject matter and which will facilitate the acqui
sition of knowledge.

Three credit hours.
Besides fulfilling the certification requirements, a 

knowledge of this subject is necessary in order to understand 

child nature. Since it constitutes the foundation upon which 
later education courses are built, it is included in the pro
gram of the senior novices. Experimentation may lead to 
shifting it to the initial period of study— that of the pos

tulants. However since psychology bears such a close rela
tionship to the other courses of education it has seemed un
desirable to place it where the canonical year would inter
rupt the continuity of courses.

LIBRARY METHODS

This course aims to provide the student with a general 
knowledge of library technique as involved in use of the 
card catalogs, reference works, the library guides, maga
zines, etc. It should result in ability to carry on individ
ual research economically and effectively.

Two credit hours.
The need of this course is so obvious as to render its 

defense superfluous. However, individual differences should



"be recognized and the rare student who comes to college 

equipped with research ability should he permitted to sub

stitute something in its place. It is included in the work 

required of the novices in the hope that it will prove help
ful in mastering later studies.

HISTORY OF EDUCATION

A review of the entire field of history viewed from the 

standpoint of education. Special stress on the Church's con
tribution to education with attention to the ideals and ac
complishments of the teaching orders. Development of the 
Catholic school system in the United States with particular 
reference to modern educational problems.

Three credit hours.
Since this is a basic, required course it is placed near 

the beginning of the education courses. Aside from fulfill
ing the certification requirement this subject is a valuable 
adjunct in clarifying the aims of education and in building 

up a sound Catholic philosophy with which to solve its prob
lems.

PRINCIPLES OF EDUCATION

Fundamental to this course is the conviction that the 

application of the scientific method to education, though 
its contributions are numerous and invaluable, has occa
sioned a wide-spread neglect of educational theory and that 
such neglect is responsible for the existing urgent need of
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curriculum construction. The course, then, purposes to 

develop an interest in the various philosophies of educa
tion. Special attention is given both to the theory which 

formerly gave direction to the educational process in 

American public schools and also to the newer theories 
whose influence can now be detected in the class room.

The Catholic philosophy of education is developed 
and interpreted in terms of the knowledge, the appreciation 

and the habits which the parochial school should aim to de
velop in the American child. The treatment of the material 
is such that it should provide the student with opportuni
ties to integrate religious convictions with classroom ac
tivities, as well as with standards for judging the ulti
mate value of proposed changes in curricula and methods.

Three credit hours.
GEKEBAL METHODS

General methods in class room management endeavoring 
to produce the highest type of pupil activity and self-eval
uation of methods and results of study. Procedure in the 
introduction of courses and in the study of the individual 
as aids to stimulating the pupil and securing the best co

operative and voluntary student participation. Methods of 
effective disciplinary action; the assignment; skillful 

questioning; lesson types, supervised study and the selec

tion of textbooks and classroom apparatus.

87
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Of late there seems to exist a tendency among educators to 
hold the course of general methods in disrepute. It has been 
designated as an omnibus course duplicating for the most part 
the work of other subjects and accomplishing but little in the 
line of desirable teaching skills and informations. However, 
in the Catholic training school it may serve as a vehicle for 

impressing on the student concrete ways of unifying the curric
ulum around the core-subject of the Christ-centered school, 
viz., religion. Since it constitutes one of the requirements 
of certification it must appear in the pre-service group of 

studies.
OBSERVATION AND PRACTICE TEACHINC

The course in observation will provide the student with 
opportunities of witnessing expert teaching under actual class 
room conditions. Guidance will be furnished to enable the stu
dent to understand the problems involved.

Practice teaching will be done in similar situations 

though in a wider field. This work is to be accomplished un
der the supervision of the community supervisor aided by the 
cooperation of the principal of the school in which the teach
ing is done. Full-time work will be required.

Four credit hours.

Existing data regarding the professional training of 
teachers reveal unanimity of opinion as to the necessity of



practice teaching in the development of desirable attitudes 

and skills indispensable to successful teaching procedure.
However, despite the general agreement that practice 

teaching is a necessity, vastly different procedures have 

been adopted for its accomplishment.
At present much controversy exists concerning the expe

diency of on-campus or off-campus practice schools. In gen
eral teachers' colleges prefer to provide their own labora
tory schools while universities and colleges depend for the 
most part on the use of affiliated off-campus schools for 
their practice facilities. It is interesting to note that 
in both groups of institutions the activities of demonstra
tions, observation, and experimentation were usually carried 

on in model schools.
The following general recommendations relating to prac

tice teaching are derived from the findings of the committee

employed in compiling the National Survey of the Education 
1

of Teachers:
1. All institutions engaged in the preparation of 

teachers should make provision for an initial 
period of supervised practice in each type of 
educational position for which students are pre
paring.

2. Institutions should have enough control over the 
schools in which practice is given to approve 
the teachers with whom students are placed, de- 1
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termine the assignments of students, and modify 
the curriculum and the methods of instruction in 
the schools.

3. Present practice would indicate that ninety 
clock hours of supervised practice should he re
garded as a minimum although it is evident that 
this should vary according to the needs of in
dividuals and subjects. This matter should he 
made the subject for extensive investigation 
and should he settled in terms of a desirable 
degree of initial competency when the teacher 
begins to teach.

4. All prospective teachers should either have sat
isfied practice-teaching requirements or shown 
the required amount of teaching competency be
fore they are issued any form of teaching cer
tificate. As far as possible practice teaching 
should be done in situations approximating those 
in which the students will later secure positions.

5. Student teachers should be afforded the opportu
nity to do practice teaching in more than one 
subject and in more than one grade if they are 
preparing for work in the elementary or rural 
schools and in at least their major and first 
minor subjects if they are preparing to be sec
ondary teachers.

6. Staff members— both the teachers of the so-called 
academic subjects and those teaching the special 
subjects should be encouraged and, if necessary, 
compelled to make more professional contacts with 
the training schools. These contacts may well 
take the forms of demonstration lessons, coopera
tive supervision of the work of student teachers, 
construction of training-school curricula, or the 
supervision of research and experimentation with 
teaching methods at various grade levels in their 
subjects.

7. Student teachers should be given practice in a 
larger number of the more complex teaching activi
ties as well as the more obvious and mechanical 
school housekeeping duties which are now most
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frequently provided.
8. More of the desired results from practice teach

ing in the education of teachers appear to he 
possible when institutions either have a campus 
school supplemented with near-by affiliated 
schools which may be used for practice.

Bringing these principles to bear on the situation repre

sented in this study has resulted in the formulation of the 

following plan. During the noviceship the student should be 

provided with opportunities to observe demonstration lessons 
and classroom technique performed by experts. To this end a 

model school should be affiliated with the novitiate train
ing school, staffed with superior teachers and adequately 

equipped for the purpose. Later apprentice teaching should 
be accomplished in certain key schools designated by the com
munity supervisor. The fundamental consideration in the 
choice of these schools is the supervisory ability of the prin
ciple in question. While obstacles to successful teaching 
such as overcrowded classrooms and inadequate equipment are to 
be avoided, ideal situations are not to be sought. Since the 
Institute of Mercy is dedicated to the service of the poor, 
desirable attitudes in this regard should be built up from the 
outset. The supervisor should keep this consideration in mind 

in her choice of key schools. The selection of the principal, 
however, is of paramount importance. Upon her ability to deal 

with the situation rests the success of the entire enterprise.



The duties and capabilities of the community supervisor are 
treated in a separate chapter. Suffice it to say here that 
she should he assigned to some teaching duty in the novitiate 
in order to establish a desirable rapport between herself and 
the beginning teachers.

SPECIAL METHODS

Special methods of teaching the subjects of the 
elementary school curriculum, and the psychology in
volved; problem-solving; communicating ideas; recre
ational education, nature, purpose, and construction 
of lesson plans.

Three credit hours.

Among the certification requirements this course ranks 
high, although no subject presents greater danger of a dupli

cation of matter. In order to avoid this it is suggested 
that Morrison's plan of unit teaching be adapted for use in 
the elementary grades and presented in a series of units rep
resenting the specific subjects to be taught. This study 
must be accomplished in the pre-service years. It was placed 
near the end of this time in the hope of clarifying certain 
problems bound to arise when the student teacher begins her 
practice work.

CHILDREN1S LITERATURE

This course aims to awaken and satisfy genuine interest 
in children's books; to present literature from the viewpoint 

of the children's needs; to acquaint children with historical
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and social background from which distinct types of literature 
have arisen; to study comprehensively the best in children's 
literature, old and new.

Discrimination in the choice of such literature necessi
tates that all teachers have a broad knowledge of books. The 
course will provide an opportunity to read the best that world 

literature has to offer to children rather than merely reading 
about such literature.

A major objective of the course will be the approach to 

the various types of children's literature, both traditional 
and artistic through modern methods of presentation.

Since no one is equipped to judge the newer trends of 
thought without a knowledge of what the past has bequeathed to 

us, the history of children's literature will form a special 
unit of work. Acquaintance with the noted writers and illus
trators of children's books today will receive particular em
phasis. Standards of literary criticism will be formulated in 
order to develop appreciative judgment.

The vast contribution of Catholic literature for children 
will be surveyed.

Three credit hours.
Fostering in the child the habit of wide reading of worth

while material has been defined by educational authorities as 
an outstanding objective of elementary education. Social



changes leading to an increase of leisure have augmented this 
attitude. The Catholic school hears the added responsibility 
of guiding the child's literary adventures into channels 
which will result in an increased appreciation of his holy 
Faith, and higher ideals of right living. Therefore this 
course would he included in the training program even if it 

were not specified hy the certification department. Because 
it is so specified it must he completed with the pre-service 

studies and is placed there.
RELIGION

The Literature of the Bihle

Selected sections of the Old and Hew Testaments 
studied in the light of literary values.

Two credit hours.
The Religious Life

A study of the origin, nature, purpose and 
function of the Religious Life with special emphasis 
on the external organizations hy which the Evangeli
cal Counsels are lived out in practice; a thorough 
explanation of the vows of religion in general, the 
state of perfection, the religious profession; the 
spirit, the virtues, and the vows of poverty, chas
tity, and obedience; duties, obligations, dangers, 
safeguards; advantages, rewards; vocation, reception, 
dispensation, dismissal; an examination of the rules, 
constitutions and customs of a typical religious 
order or congregation.

«

Two credit hours.
The Life of Christ

A brief study of the Graeco-Roman world of



Christ's Time and of the sources of His Life; fol
lowed hy an intensive inquiry into the Divine Mis
sion of Christ; His credentials, His character and 
His work in an effort to appreciate His contribu
tion and apply His principles to the problems of 
the modern world. The reading of modern lives of 
Christ will be an essential part of the course.

Two credit hours.
Representative Saints

A study of the practical applications of the 
principles of Christ in widely separated centuries 
and walks of life; an evaluation of the contributions 
to civilization made by such representative and dis
tinctive saints as: SS. Augustine, Thomas Aquinas, 
Francis of Assisi, Ignatius of Loyola, Louis of 
France, Catherine of Siena, Gregory VIII, Joan of 
Arc, the Cure of Ars and the Little Flower.

Two credit hours.
Church Government and Organ!zation

A study of the organization and functioning of 
the Catholic Church throughout the world, together 
with an investigation of germane sections of Canon 
Law and Conciliar enactments. Special emphasis will 
be placed on the functioning of the Roman Congrega
tions.

Two credit hours.
Social Work of the Church

A survey of the Church's work through educa
tional and social institutions for the young, the 
aged, the sick, orphans; and through its social agen
cies of sodalities, confraternities, Third Orders, 
Saint Vincent de Paul Society, Knights of Columbus. 
Particular emphasis will be placed on active partici
pation.

Two credit hours



The Mission Movement

An appreciation of such great missionaries as 
SS. Paul, Augustine, Patrick, Boniface, and Francis 
Xavier, followed hy a study of great missionary 
projects such as the Paraguay Reductions, the Cali
fornia Missions, etc., an inquiry into Mission or
ganization of the Church, the present extension, 
progress and problems of the foreign mission field.

Two credits.
Christian Life and Worship

Relation of liturgy to worship. The history 
of the Mass. The Four Parent Rites. The Roman Rite 
and Liturgy. Ceremonies of the Mass; the Mass of 
the Catechumens; the Mass of the Faithful. Sacred 
vessels and vestments. The ecclesiastical Tear.
The Divine Office. Christian Symbolism. The Hier
archy. Monastic Life and the Religious Orders.

Two credit hours.
METHODS OF TEACHING RELIGION 

The teaching of religion to elementary school children 

requires on the part of the teacher not only a thorou^i 
understanding of the fundamental truths of religion but also 
a practical knowledge of the most effective means of apply

ing these truths to the conduct of the children. It is the 
purpose of this course to present to the teacher of religion 

those methods that will best aid them to attain this end. A  

brief survey will therefore be made of the various methods 

used from the time of Christ to the present day. Of chief 
interest, however, will be a study of modern methods of teach
ing, their application to religious instruction, and their
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demonstration before the class. The latest textbooks in reli
gion will be evaluated and a large variety of teaching aids 
examined and discussed. Character training as an essential 

factor in the teaching of religion will receive special con

sideration. Teachers also will have opportunity to discuss 
their own classroom problems and to prepare themselves for the 
work of the year. Among other subjects that will be specially 

treated are: the teaching of the Mass, the place of the proj
ect in the teaching of religion, dramatization, and preparation 
for first Confession and first Holy Communion.

Two credit hours.
THE COMMANDMENTS

The modern world thinks in terms of time; it tends to eval
uate all things by the standard of recency; what is ancient 

must needs by antiquated and doubtful in value; what is new 
must have special worth. With a horror for distinctions (a 
prejudice born of dislike for the Scholastics) it has applied 
its rule to most fields of thought. A code of conduct dating 

back fifteen centuries before Christ came to confirm its prin
ciples, seems too ancient for modern behavior. If human nature 
has changed essentially with time, standards of bygone days 
would necessarily perish with their time.

Thinking men recognize the constancy of human nature and 
note the progress and retrogressions of the race, which call
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into ‘being a constantly increasing number of new human rela
tionships. These new modes of conduct are still regulated by 
the laws that God has revealed and in like manner implanted 
in the rational nature of man, but their application must be 
pointed by the Teacher of the Nations, the Church.

God's laws, also natural and ecclesiastical law, will be 
the matter of study in the course. Text: De Zulueta— Letters 
on Christian Doctrine. Vol. I.

THE SACRAMENTS

At a time when the Church's vitality is astir with a re
newed vigor, a knowledge and familiarity with Catholic Action 
must be deemed not only important but essential. In its es

sence Catholic Action is nothing further than a realization 
of that richer life which belongs to the Mystical Body of 
Christ. This divine incorporation, which the Redemption has 
effected, has its origin, growth and perfection primarily 
in the sacramental life of the Church. To those who carry on 
the service of teaching in Catholic schools belongs the obli
gation of imparting knowledge of the sacraments; but that 
task is only partially fulfilled if the pupils have merely a 
recall cognition of the chief sources of grace for personal 
guidance, and slight or no information of the part they must 
play in the larger life of the Church.

To meet this situation frankly and intelligently, the
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course on the sacraments will he prefaced hy an introduction 
on actual and sanctifying grace. Then each sacrament will he 
studied under these headings: existence, effects, minister, 
and subject. Text: De Zulueta— Letters on Christian Doctrine. 
Vols. II, III.

FOUNDATIONS OF CATHOLIC DOCTRINE 1
The existence of God. The Human soul. Natural 

and revealed religion. The historicity of the Gos
pels. Divinity of Christ. The Church, its institu
tion, identification, and government.
Text: Reverend Michael Sheehan— Apologetics and 

Catholic Doctrine. Vol. I
Two credit hours.

FOUNDATIONS OF CATHOLIC DOCTRINE 2

The Act of Faith. The Divine essence and attri
butes. The Trinity; Creation; Origin of the universe; 
of man. The fall of man, the Incarnation and the Re
demption. Grace and the Sacraments.
Text: Reverend Michael Sheehan— Apologetics and 

Catholic Doctrine. Vol. II
Two credit hours.

CHURCH HISTORY 1
30-1517 A. D. Four credit hours.

CHURCH HISTORY 2
1517-1936 A. D. Four credit hours.
That children can he formed to a religious character 

and an integrated personality through proper nurture and 
training in religion is the fundamental assumption upon
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which the Catholic school system is founded. It follows, 
therefore, without question that a curriculum for the train

ing of the religious teacher will accord the study of reli

gion first rank. The courses as here outlined are in no way 
to he considered complete or final. It is to he hoped that 
the administrator of this curriculum will keep in touch with 
the Diocesan Teachers' College in Saint Paul, Minnesota, 
where this problem is being solved by experts in the field.
7 Because the canon law expressly forbids the novice to 
pursue secular subjects during her canonical year, much of 
the work has been scheduled for that time.

GENERAL PLAN OP ADMINISTERING THE CURRICULUM

Since this curriculum purports to be merely tentative 

its administration will involve frequent adjustments. In or
der to insure its proper conduct it will be necessary for the 

administrator to continue to gather all available information 
concerning certification, trends in teacher-training, and the 

actual classroom problems which the beginning teacher will be 
called upon to solve. This will result in changes from time 
to time to meet the changing conditions.

Although the work has been outlined for seven semesters 
it must be borne in mind that the intervening summer school 
sessions will facilitate its completion. On no account 
should the study load be so heavy as to interfere with the
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novitiate training. This applies to training in manual labor 

as well as to other pursuits. Besides its splendid value in 
character formation housekeeping ability constitutes a very 
necessary factor in successful teaching. Any supervisor will 

agree that many young teachers encounter difficulties in 
classroom discipline due to the general disorder of the room.

In fact, young children are nearly as sensitive to their sur
roundings as the inmates of a psychiatric hospital.

No provision has been made for differentiation of curric
ula despite current practice to the contrary. The fact of its 
prevalence in the State Teachers' Colleges fails to prove its 
practicability for the Catholic schools. In fact the public 
school administrators themselves admit its shortcomings. A 
recent investigation of the situation led Bachman to the formu
lation of the following statements:'*’

The implications of these theories as to the 
needed preparation of elementary teachers, along 
with the doctrine of caring for individual needs 
throw serious doubt on the advisability of differ
entiating the elementary school certificate and of 
the institutions educating elementary teachers
providing differentiated curricula..........
Educational theory and existing conditions alike 
call for a single protective certificate for ele
mentary teachers, and a single curriculum prepar
ing them to carry the entire elementary school 
curriculum load. . . . Teachers preparing for 
work above the sixth grade should receive special 1

1. Frank P. Bachman, Differentiated Curricula for Elementary 
Teachers. Educational Administration and Supervision. Vol. 
XIX, pp. 657-670.
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training as is increasingly recognized. . .
In suggesting a single curriculum for the 

education of elementary teachers the kindergarten
........  is regarded as a separate unit in our
educational system.
Add to these statements the universally recognized fact 

that the teaching of first grade reading requires a more 
highly perfected technique than that of any subject in the 
whole school system including the university, it follows 

that this department also should he staffed by experts.

Efficient procedure in either the Kindergarten-Primary 
department or that of the Junior-High School requires the 

services of a specialist. Therefore candidates for those 

departments should receive at least a year’s extra training. 
This fact has long been recognized by the other professions, 
as for instance in the medical field. And yet it has been 
aptly remarked that the doctors bury their mistakes whereas 
the teachers perpetuate theirs. Anyone familiar with psychol
ogy and child-nature will recognize the danger of lifelong 
handicaps being inflicted on the child during his two most 
impressionable ages. During the years of early childhood and 
those of early adolescence the individual demands an inter
pretation of life and an understanding guidance which only a 
mature personality can supply. Young teachers are too prone 
to regard their pupils as so many receptacles which must needs
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be crammed with a certain amount of information in a definite 
time, to be able to recognize the needs of young children ot 
of adolescents. The exceptions to this rule are so infrequent 
that the writer has witnessed but one in a number of years of 
teacher-training experience. A young Irish Sister reared in 
a family of fourteen interrupted her first set of instructions 
regarding classroom procedure with the statement: "I know all 
about children if you will just tell me what to teach them 
and how." The necessary information was imparted resulting 

in the attainment of a high degree of success on the part of 
the student teacher. However, these exceptions are so infre
quent as to have scarcely any bearing on the question in hand.

In addition to studying the problems and evaluating the 
results of the administration of this curriculum the director 

should never lose sight of the fact that it was constructed 
with a viewto fitting the needs and requirements of the begin
ning teachers and on no account should an opposite course of 

procedure be adopted when attempting to put it into effect.
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CHAPTER VII

SUMMARY AND RECOMMENDATIONS

The construction of this curriculum is based on informa

tion concerning the principles of curriculum construction; 
from study of this history of the formulation of teacher-train

ing curricula; from a survey of current curricula in represen

tative teachers' colleges.

The rules employed conform as nearly as possible to those 

recommended by the National Survey of the Education of Teachers.^"

The requirements stated at the beginning of this study 

are fulfilled by this curriculum.

However, the curriculum here set forth is not offered as <Q 

a fixed and immutable solution to the problem but will necessa

rily be subjected to frequent adjustments in order to keep pace 

with the problems and progress of the teaching profession.

The curriculum here offered is a satisfactory solution 

to the problem of building a curriculum for the training of 

elementary teachers in the Omaha Province of the Sisters of 
Mercy.
RECOMMENDATIONS

A difficulty-analysis of the problems of teachers already 
engaged in service would serve to throw light upon the present 1

1. Op. cit. Vol. Ill, pp. 352-53-54.



problem.
Suggestions for the improvement of this curriculum 

should he obtained from the principals of the schools in the 
Omaha Province of the Sisters of Mercy as well as from expe
rienced teachers in the field.

Comparison with the work being done in other noviti
ates particularly those of the Institute of Mercy is recom
mended.

A study of the present placement of teachers with a 
view to the relation of their capabilities to their teaching 
success would further clarify the problem.

A thorough integration of the teacher-training curricu
lum with the course of study to be taught is of utmost impor
tance; hence the administrator must possess a detailed knowl

edge of the requirements of the various States in this regard.
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Cokeshury Press, Nashville, Tennessee, 
1924.
Containing many valuable suggestions 
for vitalizing the teaching of re
ligion.

De Zulueta, Francis, Letters on Christian Doctrine, 
Vols. I, II. Washbourne, London, 
1909.
Suitable for texts in advanced 
religion classes.

Drinkwater, Francis H., The Givers,
Benziger, New York, 1926.
A collection of notes and essays 
on Catholic education.

Dunney, Joseph A., The Parish School.
The Macmillan Co., New York, 1921. 
Discussions of problems peculiar 
to the Catholic school with prac
tical suggestions for their solu
tion.

Eaton, Mary, The Faith for Children.
Herder, St. Louis, 1925.
A valuable contribution to reli
gion teaching methods.

Eleanore, Sister M., Through the Lane of Stars. 
Appleton, New York, 1928.
The lives of some favorite saints 
beautifully depicted.

Eleanore, Sister M., Troubadours of Paradise. 
Appleton, New York, 1926. 
Considerations regarding the 
ideals of the saints.
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Ellard, Gerald, S.J., Christian Life and Worship.
Bruce, Milwaukee, 1933.
Conduces to a Letter appreciation 
of the Faith.

Fitzpatrick, Edward, A Curriculum in Religion,
Bruce, Milwaukee, 1931.
An attempt to construct a, satis
factory religion curriculum for the 
Catholic elementary school.

Francis, Mother, O.S.U., Sant' Angela of the Ursulines.

Froehel, Frederick W.,

Bruce, Milwaukee, 1934.
The biography of Angela Merici in 
story form.
Education of Man.
Appleton, New York, 1887. 
Containing Froehel1s philosophy 
of life and education.

Garesche, Edward F.,S.J., Training for Life.
Kenedy, New York, 1926.
Sound advice on the means to de
velop character.

Gately, Sister M. Josephine,
Sisters of Mercy.
The Macmillan Co., New York, 1931. 
A study of the history of the Sis
ters of Mercy in the United States.

Germane, Charles E., 
Germane, Edith,

Character Education.
Silver Burdette, New York, 1929.
An account of a character educa
tion progranwith religion left out.

Gillett, M. Stanislaus, Education of Character.
Green Benjamin, New York, 1924. 
Character education with a reli
gious basis.

Goodier, Alban, S.J. Inner Life of a Catholic.
Longmans, New York, 1932.
The principles on which right Chris
tian living should be based.
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Goodier, Alban, S.J., The Jesuits.
The Macmillan Co., New York, 1930. 
A brief description of the ideals 
and achievements of the Jesuits.

Gouraud, Al c i me, Return to the Novitiate.
Kenedy, New York, 1935.
The principles of the religious 
life.

Grey, Mrs. William, Rosmini's Method in Education. 
Heath, Boston, 1887.
A translation of Father Rosmini's 
philosophy of education.

Herron, Sister M. Eulalia,
Sisters of Mercy.
The Macmillan Co., New York, 1929. 
An account of the various com
munities of the Institute of Mercy 
in the United States.

Hildebrand, Dietrich, In Defense of Purity.
Longmans, New York, 1931.
An analysis of Catholic ideals 
of purity and virginity.

Hull, Ernest R., Formation of Character. 
Herder, St. Louis, 1929.
A valuable guide in training 
of the young.

Jacks, Leo V., Mother Marianne of Molokai.
The Macmillan Co», New York, 1935. 
Portraying the spirit of sacrifice.

Jutta, Sister Mary, School Discipline and Character. 
Bruce, Milwaukee, 1930.
Numerous case studies from actual 
classroom experience illustrating 
how to meet daily problems of 
discipline.

Kane, William T., S.J., For Greater Things.
Herder, St. Louis, 1924.
The life of Saint Stanislaus 
Kostka.
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Kirsch, Felix M., Catholic Teacher* s Companion. 
Benziger, New York, 1924.
A handbook of ideals for the 
Catholic teacher.

Kirsch, Felix M., Sex Education and Training in 
Chastity.
Benziger, New York, 1930. 
Aptly stalled the Catholic's 
encyclopedia of sex education.

Lamm, William R., Spiritual Legacy of Newman. 
Bruce, Milwaukee, 1934.
Citations from sermons and writ
ings of Newman revealing the 
depth and beauty of his spir
itual teaching.

Lathrop, Rose Hawthorne, 
Lathrop, George Parsons,

Story of Courage.
Houghton Mifflin, Boston, 1894. 
An account of the pioneer 
life of the Visitation nuns.

Leo, Brother, Life of Saint John Baptist 
de la Salle.
Kenedy, New York, 1921.
A very readable biography of 
this remarkable saint.

Lindsworsky, Johannes, Training of the Will.
Bruce, Milwaukee, 1929.
Presenting the Catholic viewpoint 
of character education.

Lord, Daniel A., S.J., Our Nuns.
Benziger, New York, 1924. 
Describing the life and purpose 
of some representative religious 
orders.

Lord, Daniel A., S.J., Our Part in the Mystical Body. 
Queens Work Press, St. Louis, 1935 
A new exploration of an ancient 
mystery.

Lord, Daniel A., S.J., Religion and Leadership.
Bruce, Milwaukee, 1933.
Outlining a course calculated to 
prepare for leadership.
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Meyer, Fulgence, Uni Una.
Saint Francis Book Shop.
C ine innat i, 1926.
A series of retreat lectures 
for nuns.

Meyer, Fulgence, Waiting for the Paraclete,
Vol. I, II.
St. Francis Book Shop, Cin
cinnati, 1930.
Retreat sermons and conferences 
for religious.

Miriam Tesera, Sister M., Greater Perfection.
Kenedy, Few York, 1929.
The ideals of the religious life.

Monica, Sister M., Angela Merici and Her Teaching Idea.
Longmans, New York, 1927.
A powerful presentation of the life 
and achievements of this pioneer in 
Catholic education.

Montessori, Maria, Child in the Church.
Herder, St. Louis, 1929.
Advice on religious training 
hy a prominent educator.

McAstocker, David P., S.J.,
A Friend of Mine.
Bruce, Milwaukee, 1930.
Short instructions on Christian 
ideals and virtues.

McDonough, Sister M. Rosa,
Empirical Study of Character.
Catholic University of America, 1929. 
An experiment in the study of the 
character formation of children.

McGrath, Sister M. Cecilia,
A study of the Moral Development of 
Children.
Psychological Review Co., Princeton, 
New Jersey, 1923.
The published results of an investi
gation concerning the moral develop
ment of children.
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McGucken, William J., S.J., The Catholic Way in Education. 
Bruce, Milwaukee, 1935.
A summary of Catholic education
al ideals and objectives.

National Education Associ
ation, Department of 
Superintendence, Tenth 
Yearbook,

Character Education,
The Department of Superintendence 
of the National Education Associa
tion of the United States, Wash
ington, D. C., 1932.
The report of the committee on 
character education.

Newman, John Cardinal, Idea of a University.
Longmans, New York, 1931.
An exposition of Newman's phil
osophy of education.

Pius XI, Encyclical Letter.
Christian Education of Youth. 
National Catholic Welfare Coun
cil, Yiashington, D. C., 1931.
A defense of the Catholic phil
osophy of education.

Russell, Bertrand, Education and the Good Life.
Boni and Liveright, New York, 1926. 
A thoroughly pagan philosophy of 
life and education.

Salome, Sister M., O.S.F., The Community School Supervisor. 
Bruce, Milwaukee, 1930.
A community supervisor sets up 
standards of efficient supervision 
in the Catholic school.

Scott, Martin J., S.J., Convent Life.
Kenedy, New York, 1919.
A simple and beautiful explana
tion of the religious life.

Sharp, John K., Aims and Methods in Teaching 
Religion.
Benziger, New York, 1929. 
Summarizes and evaluates methods 
of teaching religion to the young.
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Sheehan, Michael, Apologetics and Christian Doctrine 
Vols. I, II.
Grill and Son, Dublin, 1928. 
Suitable as a text for colleges, 
seminaries, and novitiates.

Shields, Thomas E., Education of Our Girls. 
Benziger, New York, 1907. 
Practical advice for those en
trusted with the training of 
adolescent girls.

Sisters of Mercy, Guidebook for Religious Sisters 
of Mercy.
Saint Anne's Press, London, 1888. 
A summary of the customs of the 
Institute of Mercy.

Sister of Notre Dame, Vigil.
Kenedy, New York, 1929.
A collection of meditations on 
the religious life.

Sister of Notre Dame, Vittorino da Peltre.
Burns Oates, London, 1920.
A sketch of the life and work of 
one of the world's most illus
trious teachers.

Spalding, John!,, Education and the Higher Life. 
McClurg and Co., Chicago, 1907. 
Exquisite thoughts on the Catho
lic philosophy of education.

Spalding, JohnL., Means and Ends in Education. 
McClurg, Chicago, 1895.
Answers doubts as to the incom
patibility of higher education 
and religion.

Spalding, John L., Opportunity and Other Essays. 
McClurg, Chicago, 1903.
Gems of inspiration and conso
lation for the Catholic teacher.
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Spalding, John L.,

Spalding, John L.,

St. Paul, Mother,

Wolfe, John M.,

Things of the Mind.
McClurg, Chicago, 1394. 
Spiritual gleanings concern
ing life and education.

Thoughts and Theories of Life 
and Education.
McClurg, Chicago, 1902. 
Containing a wealth of inspi
ration for hoth student and 
teacher.

Sponsa Christi.
Longmans, New York, 1910. 
Meditations on the religious 
life.
Character Education.
Benziger, New York, 1930.
An introduction to the study 
of human conduct and character; 
a discussion of the elements 
and agencies that contribute 
to character formation.



SOCIOLOGICAL AND PSYCHOLOGICAL

Addams, Jane. A  New Conscience and An Ancient 
Evil

t

The Macmillan Co», New York, 1913 
Presenting the dangers with which 
young people in large cities are 
surrounded.

Addams, Jane. The Spirit of Youth and the City 
Streets.
The Macmillan Co., New York, 1923 
An attempt to arouse responsibil
ity concerning the moral protec
tion of city children.

Arlitt, Ada H., Adolescent Psychology
American Book Co., New York, 1933
A text designed for college use.

Arlitt, Ada H., Child from One to Six.
McGraw, Hill, New York, 192S.
The purpose of this volume is to 
enable parents unfamiliar with 
theory to better understand the 
child's development.

Bagley, William C., Education, Crime, and Social 
Progress.
The Macmillan Co., New York, 1931 
An attempt to prove that educa
tion should prevent crime.

Benedict, Agnes E., Children at the Crossroads. 
Commonwealth Fund, New York, 1930 
A series of case studies of rural 
children.

Blanton, Smiley, 
Blanton, Margaret,

Child Guidance 
Century, New Y0rk, 1927. 
Discussion of problems of normal 
child development.
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Blatz, William E., 
Millichamp, Dorothy, 
Fletcher, Margaret,

Nursery Education.
Morrow, New York, 1935.
A scientific manual of nursery 
school procedure.

Brooks, Fowler D., Psychology of Adolescence. 
Houghton, Mifflin, Boston, 1929. 
Technical study of adolescence.

Burnham, William H., Normal Mind.
Appleton-Century, New York, 1924.
An outstanding work on the develop
ment of habits and inhibitions 
with emphasis on their implica
tions.

Burt, Cyril, Young Delinquent.
Appleton, New fork, 1930.
Case studies illustrating the 
psychological foundations of 
juvenile crime.

Cleveland, Elizabeth, Training the Toddler. 
Lippincott, New fork, 1925.
An enthusiastic picture of nur
sery school life.

Elliot, Grace L., Understanding the Adolescent Girl. 
Henry Holt, New York, 1930.
The aim of this book is to point 
out as simply as possible some of 
the common problems of adolescent 
girls and to indicate procedure 
favorable to their solution.

Forman, Henry, Our Movie Made Children.
The Macmillan Co*, New York, 1935. 
A summary of the Payne Fund 
Investigations.

Furfey, Paul H., The Gang Age.
The Macmillan Co., New York, 1926. 
A study of the pre-adolescent.

Gates, Arthur I., Psychology for Students of Education 
The Macmillan Co., New York, 1931.
A psychological study of present 
educational problems.



Gruenberg, Sidonie

Hall, G. Stanley,

Healy, William,

Hollander, Bernard,

Inskeep, Annie D.,

Kelly, William A.,

Knoebber, Sister M.
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M., Your Child Today and Tomorrow.
Lippincott, Philadelphia, 1928.
Mrs. Gruenberg discusses the 
findings of modern science as 
applied to child study.
Youth.
Appleton, Hew York, 1928.
Dealing with the problems of 
the adolescent in the light of 
his educational needs.
Mental Conflicts and Misconduct. 
Little, Brown, Boston, 1928.
An attempt to illustrate by 
concrete examples the relation 
of subconscious mental mechan
isms to juvenile delinquency.
Abnormal Children.
Paul, French, Trubner, London,
1918.
An attempt to classify the var
ious phases of amentia.
Child Adjustment.
Appleton, Hew York, 1930.
A study of the growth and develop
ment of the child with special 
reference to his adjustment during 
school years.

Educational Psychology.
Bruce, Milwaukee, 1933.
As the only Catholic text in the 
field, this book has efficiently 
filled a long-felt need.

Mildred, Adolescent Girl.
Unpublished Thesis
St. Louis University, 1935.
An original treatment of a hitherto 
unexplored problem of Catholic edu
cation.
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Mateer, Florence, Just Normal Children.
Appleton, New York, 1929, 
Reading like a story hook this 
volume portrays actual experi
ences with problem children.

Mateer, Florence, Unstable Child.
Appleton, New York, 1924. 
Case studies and discussions 
of instability in children.

Moore, Thomas V., Dynamic Psychology.
Lippincott, Philadelphia, 1924. 
A comprehensive study of the 
driving forces of human nature.

Morgan, John B., Child Psychology.
Smith, New York, 1931.
A standard psychology of child
hood.

Morgan, John B., Psychology of the Unadjusted 
School Child.
The Macmillan Co«, New York, 1924. 
A treatment of the causes of men
tal conflicts in childhood espe
cially in the school situation.

Muntsch, Albert, S.J., Cultural Anthropology.
Bruce, Milwaukee, 1934.
A  work on anthropology embodying 
the latest results of investiga
tions among primitive peoples, 
free from modern evolutionary 
misconceptions.

McCarthy, Raphael, S.J., Training the Adolescent.
Bruce, Milwaukee, 1934. 
Discussions of the various phases 
of the adolescent age with sug
gestions for training which will 
enable the child to develop a 
balanced personality.
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Norsworthy, Naomi, 
Whitley, Marie,

O'Shea, Michael V.,

Puffer, Joseph A.,

Ragsdale, Clarence E.,

Richmond, Winifred,

Sayles, Mary B.,

Sayles, Mary B.,

Shields, Thomas E.,

Psychology of Childhood.
The Macmillan Co., New York, 1933. 
Discusses child psychology with
out reference to age levels.

The Child: His Nature and His 
Needs.
Children's Foundation, Valparaiso, 
Indiana, 1924.
A survey of present-day knowledge 
concerning child nature.
The Boy and His Gang.
Houghton, Boston, 1912.
Case stories of sixty-six hoys 
who were memhers of gangs.
Modern Psychologies of Education. 
The Macmillan Co., New York, 1932. 
Describes the influence of modern 
psychologists upon the school.
The Adolescent Girl.
The Macmillan Co., New York, 1925. 
Based largely upon actual clinical 
studies. A skillful handling of 
the difficulties encountered in 
the problem of understanding and 
guiding the adolescent girl.
Problem Child at Home.
Commonwealth Fund, New York, 1928. 
Narratives from case records of 
visiting teachers.
Problem Child in School. 
Commonwealth Fund, New York, 1929. 
Illustrating the methods used by 
the visiting teacher to help the 
problem child.

Making and Unmaking of a Dullard. 
Catholic Education Press, Washing
ton, D. C., 1921.
An interesting account of the 
author's orni case of pseudo-feeble
mindedness and its cure.
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Shields, Thomas E., Philosophy of Education, 
Catholic Education Press, 
Washington, D.C., 1917.
A Catholic philosophy of 
education.

Strang, Ruth, An Introduction to Child Study.
The Macmillan C0., New York, 1933. 
A non-technical hook intended for 
those with little or no training 
in psychology.

Swift, Edgar J., Psychology of Childhood. 
Appleton, New York, 1930. 
Problems of child guidance and 
development viewed in the light 
of the latest findings of psy
chology.

Thom, Douglas A., Everyday Problems of the Every
day Child.
Appleton, New York, 1927.
A sane and hopeful treatment of 
the normal child's problems.

Tracy, Frederick; Psychology of Adolescence.
The Macmillan Co., New York, 1930. 
A well-written work on the subject 
devoid of usual materialistic 
view point.

Van Waters, Miriam, Parents on Probation.
New Republic, New York, 1927.
A series of papers dealing with 
parental responsibilities.

White, William A., Mental Hygiene of Childhood. 
Little, Brown, Boston, 1917. 
Deals with mental hygiene prob
lems concerning home, school, 
and social situa tions.

Zachry, Caroline B., Personality Adjustments of School 
Children.
Scribners, New Y0rk, 1929.
A series of case studies demonstrat 
ing the value of mental hygiene.



122

PEDAGOGICAL
Avent, Joseph E., Beginning Teaching.

University of Tennessee, Knox
ville, Tennessee, 1926.
Designed for class use in an ori
entation course for students of 
education.

Avent, Joseph E., Excellent Teacher.
University of Tennessee, Knox
ville, Tennessee, 1930.
States the results of a question
naire regarding desirable charac
teristics of the master teacher.

Blackhurst, J. Herbert, Introducing Education.
Longmans, New York, 1932.
A simplified text in the subject 
indicated.

Blaisdell, Thomas C., Ways to Teach English.
Doubleday Doran, Garden City, New 
York, 1930.
Containing valuable aids and sug
gestions to English teachers of 
all the grades and the high school.
Symbolic Education,
Appleton, New York, 1935.
An application of Froebel's sym
bolism to the methods of the con
servative Kindergarten.
The Curriculum.
Houghton, Mifflin, Boston, 1918.
An early work in the field of cur
riculum making, dealing also with

How to Make a Curriculum.
Houghton, Mifflin, Boston, 1924. 
Suggestions for curriculum making 
in line with objectives set up in 
the author's own experience in 
Los Angeles.

Blow, Susan E.,

Bobbitt, Franklin,

Bobbitt, Franklin,
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Bolenius, lama M., Teaching Literature in the 
Grammar Grades and in the High 
School.
Houghton, Mifflin, Boston, 1915. 
One of the most helpful hooks 
in the field.

Bonser, Frederick G., Elementary School Curriculum.
The Macmillan Co., New York, 1921. 
Principles of Curriculum con
struction reduced to practice.

Briggs, Thomas H., Curriculum Problems.
The Madmillan Co., New York, 1926. 
With emphasis on the social aims 
of education.

Burns, James A., Catholic School System in the 
United States.
Benziger, New ^ork, 1908.
A survey of the rise and growth of 
the Catholic school system in the 
United States.

Burton, William H., Supervision and Improvement of 
Teaching.
Appleton, New York, 1922. 
Intended as a basic text in the 
subject.

Caswell, Hollis L., 
Camphell, Doak S.,

Curriculum Development.
American B0ok Co., New York, 1935. 
Discusses curriculum construction 
from various angles with emphasis 
on social values.

Charters, Werrett W., Curriculum Construction.
The Macmillan Co., New York, 1929. 
Lays out the basic principles of 
curriculum construction and ap
plies them to '"actual problems.

Cohh, Stanwood, New Horizons for the Child.
Avalon Press, Washington, D.Q., 1934 
Advancing the cause of the so-called 
progressive education.



Dewey, John, 
Dewey, Evelyn,

Douglass, Aubrey A.,

Field, Walter T.,

Forest, Isle,

Frazier, George W., 
Armentrout, Winfield D.,

Gardner, Emily E., 
Ramsey, Eloise,

Gates, Arthur I.,

Schools of Tomorrow,
Dutton, New York, 1915.
Sketching various experiments in 
the field of education with pre
dictions regarding their implica
tion.
American School System.
Farrar and Rinehart, New York, 
1934.
A discussion of the principles 
and practices peculiar to the 
American school system.

Guide to Literature for Children, 
Ginn, Boston, 1928.
Containing discussions of home 
rea.ding, school reading, history 
of literature together with grad
ed book lists.

The School for the Child from 
Two to Eight.
Ginn, Boston, 1935.
Tracing the rise and growth of 
the several educational institu
tions devoted to the training of 
young children.
Introduction to Education.
Scott, Foresman, New York, 1927.
A series of articles by prominent 
educators intended as an orienta
tion course in education.

Handbook of Children’s Literature 
Scott, Foresman, New York, 1927. 
Useful either as a guide to the 
classroom teacher or as a text in 
the subject.
Improvement of Reading.
The Macmillan Co., New York, 1927 
A very practical evaluation of 
diagnostic and remedial work in 
reading.
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Gray, William S., Junior College Curriculum. 
University of Chicago Press, 1929 
A series of papers hy prominent 
educators in which fundamental 
changes in the purpose and con
tent of the junior college curric
ulum are recommended.

Gray, William S., Training of College Teachers. 
University of Chicago Press, 1930. 
Containing the opinions of leading 
educators concerning the training 
required for efficient teaching on 
college level.

Gray, William S., Recent Trends in American College 
Education.
University of Chicago Press, 1931. 
A series of discussions hy college 
leaders.

Goddard, Henry H.* School Training of Defective Child
ren.
World Book Co., New Y0rk, 1923.
An account of the work with sub
normal children in the New York 
schools.

Good, Carter V., How to Do Research in Education. 
Warwick and York, Baltimore, 1929. 
The chapter devoted to the tech
niques of educational research is 
especially helpful in curriculum 
construction.

Harris, Julia M., 
Donovan, Henry L., 
Alexander, Thomas,

Supervision and Teaching of Reading 
Johnson Publishing Co., Richmond, 
Virginia, 1927.
Especially valuable for supervis
ors and principals.

Hayward, Frank H., The Lesson in Appreciation.
The Macmillan Co., New ^ork, 1929. 
An essay on the pedagogics of 
beauty.



Hill, Patty Smith,

Irwin, Elizabeth, 
Marks, Loui s,

Johnston, JohnB.,

Kane, William T.,

Kilpatrick, William

Kirk, Robert V.,

A Conduct Curriculum.
Scribner, Hew Y0rk, 1923.
An outline of modern kindergar
ten procedure in terms of edu
cational principles, objectives, 
attitudes, and outcomes.
Pitting the School to the Child. 
The Macmillan Co., New York, 1926 
The account of an experiment in 
homogenous grouping of pupils.
Liberal College in a Changing 
Society.
Century Co., New York, 1930.
An examination of the functions 
of the liberal arts college 
together with a definition of 
its aims and objectives.
An Essay Toward a History of 
Education.
Loyola University Press, 1935.
A suggestive outline for students

H., Education for a Changing Civiliza 
tion.
The Macmillan Co., New York, 1926 
Containing views concerning the 
needs and objectives of present 
educational procedure.
Professional Preparation of 
Teachers in the State of Pennsyl
vania for the Catholic Parochial 
School.
University of New York, 1933.
A study of the history and prog
ress of the training of religious 
teachers in the State of Pennsyl
vania.
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Kelly, Robert L., Effective College.
Association of American Colleges, 
New *ork, 1928.
A compilation of discussions 
regarding the efficient adminis
tration of the modern college.

Kelty, Mary G., Teaching American History in the 
Middle Grades of the Elementary 
School.
Ginn, Boston, 1928.
Reduces Morrison’s principles to 
the concrete sittiation of teach
ing history.

Kent, Raymond A., Higher Education in America.
Ginn, Boston, 1930. •
A history of the rise of the vari
ous institutions of higher educa
tion in America.

Klapper, Paul, College Teaching.
World Book Co., New York, 1905.
An early hook in the field con
taining very modern views concern
ing the improvement of teaching on 
the college level.

Kyte, George C., How to Supervise.
Houghton, Mifflin, Boston, 1930. 
Intended as a guide to progres
sive practices in educational 
supervision.

Lincoln Elementary 
School Staff,

Curriculum Making in an Elementary 
School.
Ginn, Boston, 1927.
Describes the construction of a 
curriculum suitable for a child- 
centered laboratory school.

Marique, Pierre Joseph, History of Christian Education, 
Vol. I, II, III.
Fordham University Press, New 
York, 1924.
An abbreviated treatment of the 
subject useful as an outline for 
further investigation.
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Marks, Percy, Which Way Parnassus?
Harcourt, Brace, New York, 1926. 
A stirring challenge to those 
concerned with the direction of 
higher education.

Morrison, Henry C., Basic Principles of Educetion. 
Houghton, Mifflin, Boston, 1934. 
States the views of a conserva
tive concerning the present 
school system.

Morrison, Henry C., Practice of Teaching in the 
Secondary Schools.
University of Chicago, 1932.
An explanation of the unit meth
od with proposals for its applica
tion to the various subjects of 
the curriculum.

Monroe, Paul, Source Book in the History of 
Education.
The Macmillan Co., New York, 1901.
A handbook of the early philoso
phies of education. '

Monroe, Walter, 
Streits, Ruth,

Directing Learning in the Ele
mentary School.
Doubleday, Doran, New York, 1932. 
One of the newer books in methods 
of teaching which has proved help
ful to the classroom teacher.

McConn, Max, College or Kindergarten?
New Republic, New York, 1928. 
A critical evaluation of the 
present day college.

McMurry, Charles A., Handbook of Practice for Teachers. 
The Macmillan Co., New York, 1915. 
An outline of classroom procedure 
for schools of the immediate past.

McMurry, Prank M., Elementary School Standards. 
World Book Co., New York, 1922. 
Valuable for historic purposes 
only.
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National Society for the 
Study of Education,

National Society for the 
Study of Education,

National Society for the 
Study of Education,

National Society for the 
Study of Education,

National Survey of the
Education of Teachers,

Twentieth Yearbook, Part II.
Report of the Society1s Commit
tee on Silent Reading.
Public School Publishing Co*, 
Bloomington, Illinois, 1921.
An analysis of the problem of 
inculcating effective habits of 
comprehension.
Twenty-third Yearbook, Part I.
The Education of Gifted Child
ren, Public School Publishing 
Co., Bloomington, Illinois, 1924. 
Valuable suggestions for enriching 
the curriculum of the gifted child.
Twenty-sixth Yearbook, Part I. 
Curriculum Making Past and Present. 
Public School Publishing Co., 
Bloomington, Illinois, 1927.
Setting forth the aims of present- 
day curriculum construction.
Twenty-sixth Yearbook, Part II. 
Foundations of Curriculum Making, 
Public School Publishing Co., 
Bloomington, Illinois, 1927. 
Statement of basic principles of 
curriculum construction.
Teacher Education Curricula, Vol. 
III.
United States Department of the 
Interior, Office of Education,
1935.
The accumulated results of compre
hensive survey of teacher-educa
tion.

National Survey of the Special Survey Studies, Vol. V.
Education of Teachers, United States Department of the

Interior, Office of Education, 
Washington, D. C., 1935.
Traces history of professional 
education of teachers in the 
United States.



National Survey of the Summary and Interpretation,
Education of Teachers, Vol. Vi.

United States Department of the

Nutt, Hubert W.,

Interior, Office of Education, 
Washington, D.C., 1935. 
Summarizes the work of the 
preceding volumes.

Supervision of Instruction. 
Houghton, Mifflin, Boston, 1920. 
A valuable aid in determining 
the methods and objectives of 
efficient supervision.

O'Rourke, William T., Library Handbook for Catholic 
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