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CHAPTER I

INTRODUCTION

'within the past few years numerous studies have 

been made concerning student-teacher relationships. How

ever, a majority of these studies have been concerned 

primarily with the attitude of the teacher toward the 

student's behavior rather than with the attitude o f the 

student toward the various factors of the classroom in

cluding the teacher and her teaching procedures.

Nearly every adult has fond meraories of teachers 

he admired. He also knows why he admires them and in 

what ways they have influenced him. In the past few 

years a number of studies, notably that of ¿Itty in his 

Radio ¿¿uiz, have appeared, proving that adults do not 

easily forget the teacher influence of th e ir ea r lie r  

years. This is welcome and satisfying compensation for 

the teacher's often seeming unrequited e ffo r t .

On the other side of the picture, we have pre

sented to our view the possib ility  of the contrasting 

segment: The unpleasant memories that many adults retain 

of one or more among their teachers.

This general d islike often transfers to the en

tire  concept of "school." The child who has been
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dlaappointed in his teacher soon lacks interest in school 

generally. I t  Just doesn’ t seem worth-while to him. 

Competing» as s i«  must, with sports, the movies, te le 

vision, and the radio, the teacher often finishes a poor 

second in catching and holding the interest of the modern

student. Furthermore, the fact must be sadly admitted,
>

the teacher is frequently less appealing and v ita l than 

she could be.

Those who have worked with young people rea lize 

that one could just as well liberate many of today's ado

lescents from the compulsory boredom within school walls 

as these students are wasting their time. Ten years 

henoe, these same pupils w ill return, remembering only a 

good reprimand given fo r  some impish prank that caused 

their teachers another added worry, and belatedly cry,

" I f  I  had only used my time then as X should!"

In every school we have our boisterous adolescents 

who are seeking to "express themselves*1 and to avoid work. 

The battle cry of "what good is this to me?" s t i l l  rings 

in our scholastic hallways, a conscientious student is 

3t i l l  being pestered fo r  the simple reason that he does 

his assignments and gets good grades.

Many a student, unhindered by crowded classrooms, 

necessary formalized regimentation, and the cooling in 

fluence o f diluted teaching fo r  the masses, could have
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advanced farther and faster* His a b ility  to do twice the 

amount of work demanded of the average has le f t  him un

interested* What he has* he does not ov*e to his teacher 

and he knows it*  For him» mass education has fa iled  to 

draw out a l l  the possible good in proportion to hia a b il i

t ie s . I t  is too easy fo r  him, because the teacher ia 

forced by circumstances to lim it progress to the s ligh tly  

above average. Theoretically, and our pedagogical books 

din i t  into our ears, this handicap is to be o ffse t by 

individual attention, personalized assignments, and the 

panacea of a l l  e v ils —Motivation.

Whether the teacher wishes i t  or not, whether she 

knows it  or not, she should realize that Motivation de

pends very largely on the influence that she nas upon her 

pupils, and this ia conditioned by her own personal quali

ties and the practices which she u tilizes  in instructing 

these pupils. This influence, in turn, has a direct bear

ing on the amount, quality, kind, and permanence of the 

learning that takes place in the case of each individual 

student•

Young people have not studied pedagogy, yet they 

are keenly a are of the differences among teachers, «hen 

asked to do an honest sincere rating on their teachers, 

not signing their names, they w i l l  invariably do a fa ir ly  

good job of i t .
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I t  is not only the collage and high school stu

dents that very soon develop likes and d islikes fo r  their 

teachers. The younger group in the elementary grades are 

equally quick to discern the tra its  and practices in their 

teachers that are to their lik ing and also those that they 

d is like.

Teachers take courses in psychology# mental hy

giene, teaching methods, and guidance in order to pre

pare themselves to work more e ffe c tiv e ly  with children.

I f  they would take the next step, which is quite logica l, 

they would want to know exactly how they are doing this 

job of teaching. One of the best ways of finding out 

what is registering on the young minds ia to ask the pu

pils .

Hence, i f  the teacher would exert a dynamic in

fluence on the lives and learning processes of her pu

p ils , let her take stock of a l l  her assets as well as of 

her l ia b i l i t ie s .  Let her u tilize  to the fu lles t the 

former and improve the la tte r. In his book, Personality 

and Problems of Adjustment, Young** does not hesitate to 

affirm: "The more I contact children in school, parents, 

and teachers, the more convinced I am that there would

**Chris Anthony Young, Personality and Problems of 
Adjustment, pp. 655-66. Hew Yoric: McCJ¥aw-xif1950".



5

toe fewer problem children i f  there were not problem teaoh- 

ere, problem parent», and other problem adults in the 

child ’ s environment*H

Once the honest and sincere teacher realizes her 

weak points» she w il l  set about improving them; once she 

knows the points in which each child needs help» she w ill 

set herself unstintingly to the task of assisting him. 

Verily no other person wields so much intrinsic power in 

molding the character and learning of youth. Adults have 

probably forgotten the apparatus used and the knowledge 

acquired in school* tout certain things in the way of 

ideas and l i f e  philosophy have remained with them. Xhe 

greatest thing in teaching is "helping the student find 

himself

Herein lies  a challenge to every teacher, a wel

come challenge to the teacher who realize© that ah© is an 

inspiration to youth. 3he w ill  meet this challenge with 

courage and selflessness, with enthusiasm and generosity, 

with whole -hearted zeal and genuine love fo r each and 

every child entrusted to her care.

Xhe Problem

Xhe purpose of this study is to ascertain the at

titudes of representative twelfth  grade high school stu

dents toward certain motivating factors considered to be
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of importance in the promotion of classroom learning and 

toward various qualities of teachers and th e ir procedures 

which tend to result in teaching effectiveness. By Motiva

tion is here meant anything the teacher ha© said or done 

to induce in the student a desire to learn the subject at 

hand, Effectiveness is  the degree to which an agent pro

duces results. The question immediately arises: which 

results and on what? E ffects on pupils have long been 

accepted as a relevant criterion  of teacher effectiveness; 

pupil growth» change, gain, development, learning, and 

the like have often been denoted the ultimate cr ite r ia  of 

teacher effectiveness. But before the teacher can have 

an e ffec t, there must be teacher behavior. What are the 

things that teachers do as teachers, regardless of sub

jec t, age-level, educational objectives, or teaching 

methods they may deal with, which a ffect the motivation 

and learning of students?

The Wubjeots

A to ta l of 200 twelfth-grade students from fiv e  

high schools, located in Kansas City, Denver, and Omaha, 

participated in this study. The ages of students ranged 

from sixteen to twenty years. The selection of schools 

depended primarily on two considerations: F irst, schools 

taught by the Sisters of Mercy, of which the writer of
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this thesis is a member, were selected, since th is would 

result in more convenience and would fa c il ita te  the co l»  

lection of data} second, i t  seemed advisable to select 

schools diverse in size and locale, g ir ls ' schools and 

coeducational schools« Accordingly, three schools were 

chosen with an enrollment of approximately 400 students, 

one o f which was a g ir ls ' school, while the other two 

were coeducational. Two schools were selected whose en

rollment was approximately 200, one a g ir ls ' school, the 

other coeducational.

Two cr ite r ia  served as a basis fo r  the selection 

of subjects, namely, sim ilarity of scholastic curricula 

and the completion of three years of high school. Simi

la r ity  of scholastic curricula was considered important 

because of the d iffic u lty  of equating the achievement of 

students pursuing d ifferent courses of study, such as co l

lege preparatory, commercial, or vocational curricula.

Of the 200 pupils concerned, a l l  were following a college 

preparatory course, although in the terms o f the experi

ences of school o f f ic ia ls ,  i t  was doubtful that more than 

half would actually enter college* senior high school 

students we re used because they had enjoyed considerable 

experience with high school and grade school teachers and 

thus would be in a better position to make more valid 

judgments than would students in the ninth or tenth grades.
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As a further reason, there tends to be re la tive ly  leas 

transfer in the senior year than there is in the other 

grades. F inally, since twelfth grade students are more 

mature, i t  was thought that they would more readily un

derstand the questions and thus as individuals react to 

them in a more re liab le and consistent manner.

The Materials2

The six motivating factors listed  on the ques

tionnaire are as follows:

1. Confidence in the teacher's knowledge of subject 
matter.

2. Motivating devices such as rewards and competi
tion.

3. Teacher's personality.

4. Audio-visual aids.

5. Emphasis on discip line.

6. Mark obtained in the course.

After observing and examining c r ite r ia  used by 

educators and psychologists, the preceding s ix  factors 

were u tilized , the w riter of the thesis concluding these 

forces to be the most inclusive and important of those 

mentioned. As further reason for u tiliz in g  the eix fac

tors, a tentative l is t  of ten factors considered by

^Copy of the questionnaire w i l l  be found in the 
Appendix.
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educators to be important was submitted to a "fore** group 

o f th irty -five  seniors in a g ir ls* high school. A fter 

due consideration, four items were eliminatedî two, be

cause of th e ir ambiguity, and the others, because of over

lapping with other c r ite r ia . There remained the six  fac

tors listed  above.

Time

Ihe data from the questionnaires were collected 

toward the end of the second semester from March to May 

in 1953.

Procedure

In the development of the questionnaire the three 

moat important cr ite ria  considered were brevity, c la r ity , 

and pertinence. The 200 pupils who took part in the 

study were asked to do two things:

1. Rank the six motivating factors on the question
naire in the order of importance (rank them from 
1 to 6 ). 2

2. ¿.rite a paragraph on the one factor which they 
considered o f most importance"''fttoft’’“one they 
ranked as f i r s t ) .

The students were asked to answer a l l  items 

honestly, and, in order that sincere answers might be 

promoted, emphasis was given to the fa c t that a l l  answers 

were to be treated with complete confidence; they were 

not to mention any particular teacher by name, nor weie
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they to he checked by their teachers on what they had 

viritten, arid as a fin a l encouragement they were requested 

not to sign their own names to the questionnaire.

In the administration of the questionnaire, i t  

v.iaa not necessary to appear personally before each group 

of students. Through the generous cooperation of several 

high school principals and teachers, the questionnaires 

were completed. Each teacher was promised the results 

-would not be used as a basis of evaluating his or her 

a b ility  as a teacher and that no identification  of any 

teacher with a given set of results would be possible.

Out of 350 questionnaires sent to students, 200 

students responded. These 200 replies ware tabulated ac

cording to frequency of mention and appear In Table 3 on 

page 71. The liked and disliked qualities and practices 

of teachers found in Tables 4-9 on pages 8S-94 were co l

lected and tabulated from the paragraphs written on the 

back of the questionnaire.

In Table 3, the six motivating factors are ranked 

in the order of importance, the number of students in 

favor of each factor and the per cent favoring each fac

tor are computed. The liked and disliked qualities and 

practices of teachers as found in Tables 4-9 are ranked 

according to frequency o f mention, no item being included 

unless it  was mentioned by at least fiv e  students.



CHAPTER I I

THE RELATED LITERATURE

Part I :  Measurement by „due at ora»aauremeni 
and i-aVih0X»a'Bta

We have had great teachers from time immemorial. 

Less e ffec tive  teachers have always been with us. we do 

not need to be convinced that teachers in a l l  cultures, 

at a ll grade leve ls, in a l l  curriculums, vary in their 

effectiveness. Increased understanding o f teacher e f 

fectiveness could at the very least enable us to under

stand why some teachers are satisfactory and others are 

not.

The effectiveness of teachers can be measured by 

means of objectively tested or observed performance or 

throu ĵh subjective evaluations. These may include ob

jective tests of teaching a b ility , teaching characteris

t ic s , and attitudes, or the judgments of various kinds 

of persons such as superintendents, principals, super

visors, psychologists, the teachers themselves, fellow - 

teachers, pupils, or lay persons.

The measurement o f teaching e ffic iency has en- 

gaged the attention of research workers fo r many years. 

Meriam, In 1906, is  credited as being the f i r s t  who a t

tempted to  use objective measurement of qualities related
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to teaching e ffic iency.*’ This f i r s t  attempt in removing 

the measurement o f teaching e ffic iency and aptitude from 

the f ie ld  of opinion to that of objective measurement was 

followed by numerous attempts. Because of one or many 

reasons these attempts had only limited success.

Ruediger and Strayer, * I 2 in 1910, constructed a de

vice to measure characteristics of teaahers as related to 

effic iency in teaching. This attempt did not prove highly 

successful. In 1912, E ll io t  and Boyce devised score cards 

for the measurement of teaching e ffic iency . The score 

cards fo r  rating teachers were marked by the teacher*® 

supervisors. Those authors concluded that the reports 

were too high, due to a halo e ffe c t of the ratings on the 

score cards.3

In 1922, Knight4 made an objective study on gen

eral teaching a b ility . His meuhod was to obtain ratings

*1,. L. Meriam, Normal School Education and E f f i 
ciency In Teaching, p. Tl Con t r i out ions to Education,
Co 1 urabia Univerait y , No* 122, 1922.

C. Ruediger and G. B. Strayer, "The quality 
of Merita in Teachers," Journal of Educational Psychology,
I (May, 1910), 272-78.

^David 0*Bea, "a Study of Xeaohing Po ten tia litiea ,"
Journal of Educational Psycho lossy, Xul (November, 1950),

4F. M. Knight, ua litles Related to Success in 
Teaching, pp, 1-94. Contributions to Education, Columbia 
University, No. 122, 1922.
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of teachers by both aupervieors and the teachers * asso

ciates upon general professional a b il ity .  Two of his re

sults should be noted: F irs t, a correlation o f +.541 be

tween teaching e ffic iency  of elementary school teachers 

and a professional test; and second, a correlation of 

+.108 between teaching e ffic iency and scores on an in te l-
C ¿5

ligence test. Knight concluded that a professional 

teat is highly predictive o f teaching e ffic iency fo r  e le 

mentary school teachers, but he suggests that an in te l

ligence teat nay be more desirable fo r prediction on the 

secondary le ve l.
n

In 1923, Somers' obtained ratings of teachers in 

their f ir s t  year of experience. He used a score card and 

correlated against this criterion  scores in intelligence 

teats, school marks, participation in extra-curricular 

activ ities  and personality estimates.

A atudy by Whitney5 * * 8 * in 1924 followed a similar 

technique. In 1927, Knight, Buch, Telford, and Bathurst

5
C. W. Boerdman, xfrofesaional Tests as Measures 

of Teaching E ffic iency, Teachers College', Columbia Uni
versity, ho. 32$, 1928,

^Kni^it, op. P i t ., p. 47.

P̂edagogical Prognosis. Contributions to Educa
tion, Ko. 1407 1923: Cited by David 0*Dea, Journal of edu
cational Psychology. XU (November, 1950), 473-81.

8I’ . L. vihitney, "Prediction of Teaching Success,"
Journal of Educational Researoh, XX (July, 1924), 85-100.
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published a set of professional teats fo r  elementary

school teachers. These aptitude testa were the f ir s t  fo r

which a measure of va lid ity  was obtained. The authors

obtained a correlation coeffic ien t of +.378, using the

teat scores and the merit of ranking of the teachers by 
9supervisors.

In 1928, Pyle , 10 a fter a thorough atudy, concluded 

that there was l i t t l e  relationship between in telligence,

aa measured by teats end teaching success. Whitney and 

Frasier,11 in 1930, were Inclined to conclude that the 

correlation between intelligence and teaching success was 

so lovj as to be of l i t t le  value.

A number of studies were made from 1920 to 1940 

concerning the qualities prerequisite to teaching success. 

Barr and Smans12 made a composite of 209 rating scales, 

employing such categories as the teacher*a physical,

®F. M. Knigjht et. a l . , '’ Professional Teats fo r  
Klamentary School Teachers, '1 Public Personnel Studies,
IV (October, 1927), 274-98,

H. Pyle, “The Relation Between Intelligence 
and Teaching Success,” Educational Administration and 
Supervision. XIV (A p ril, 1928j , ¿ÔŸ-Ô?.

11H. Whitney and 0. w. Frasier, "The Relation of
Intelligence to Student Teaching Success,” Peabody Jour
nal of Education, V III (July, 1930), 3-7.

18A. S. Barr and Lester M. Kenans , "What Qualities 
Are Prerequisite to Teaching Success?” Nation’ s Schools.
VI (September, 1930), 60-64.
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personal, socia l» eth ical, and in te llectua l equipment.
13- lory made a l is t  of twenty-five tra its  based on 370 

students* descriptions of the ir best and poorest teachers. 

Charters and Waplee14 compiled a sim ilar l i s t .  Mead15 

presented a summary o f a number of such investigations.

Fenton,16 a fter making a study of leading teach

ers* colleges regarding the exclusion of individuals, 

urged a raising of physical and health requirements, in 

cluding voice, vision, and other phases of well-being 

commonly ignored in teacher selection.

In the formation of his "five-year plan" fo r the
17professional training of secondary school teachers, H ill 

proposed obligatory selection on physical perfection and 

emotional and moral s ta b ility  aa well aa professional

13Charles 1). F lory, "Personality Eating o f Pro
spective Teachers,” Educational Administrât ion and Super
v is ion , XVI (February*, Ì930), 135-43.

1%* W. Charters and Douglas ¿aplea, "The Pre- 
Training Selection of T e a c h e r s Journal of Educational. 
Research. XXVIII (October, 1934 ), 92-11'?.

1ÔA. E. Mead, "Forecasting Success in Practice 
Teaching," Journal of Educational Psychology, VII (Octo
ber, 1926), 495-97.

16Horman Fenton, "3ars to the Teaching C e r t if i
cate," Journal of Juvenile Research, X III (April. 1929). 
141-45.

1^Clyde Milton H ill,  "A Five Year Plan fo r  the 
Professional Training of Secondary School Teachers," 
Educational Administration and Supervision, XVIII (Sep- 
Verniler , 1Ü3S'), 457-3’)'. *



vision and s p ir it .  Davis*'® placed health f i r s t  in his 

l is t  of factors which must he considered in pre-train

ing selection.

Bogardus18 19 discussed the importance of personal

ity  tra its  In the training of teachers, and suggested 

that many such tra its  can he developed.

Irwin20 held that the prospective teacher must 

he endowed with rugged health, a high level of in t e l l i 

gence, capacity fo r sustained work, serenity, in tegrity , 

a devotion to social welfare, a love for children, eth i

cal character, and a reasonable urge toward continuous 

growth.

Luderaan21 and lib e r ty 22 called attention to the 

l i t t l e  which had been done sc ien tifica lly  to predict

18Calvin 0. Davis, "Training Secondary School 
Teachers in Universities,*’ High School Teacher, VI 
(March, 1930), 109-10.

S. Bogardus, "Personality Traits»** Teachers 
College Journal, I I  (January, 1931), 65-70.

20iiarry I .  Irwin, ’’ Selective Admissions: Its 
Technics," Journal o f the National Education Associa
tion , XXI (January, 1952), 11-12,

2**»y. W, Ludeman, "Selection and Eliraination of 
Teacher-Training M ateria l.” Educational Administration 
and 3upervision, X III (February 7X9277'..W - W -------- -

2%I, B. Alberty, "Teacher Training in Ohio Col
leges,” Bducational Research Bu lletin , XI (May, 1929), 
229-34.
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teaching success. Corey asserted that everyone was 

s t i l l  in a state o f ignorance in regard to prognostica

tion. He held that the validation of inatruiaenta for the 

measurement o f teaching ab ility  presented a wide fie ld  

for research. Haggerty* 24 stated that studies endeavor

ing to predict the probable teaching success of students 

in training, or prior to selection, have fa iled  because 

they have overlooked the essential element In the teach

ing situation—the teacher-pupil relationship. Morgan25 

reconmended a large miscellaneous sampling of the best 

teachers of the United States: an analysis o f th e ir  char

acteristics , both quantitative and qualitative, to dis

cover means of eliminating personal opinion in the selec

tion of the subjects fo r  teacher-training.

Studies of the predictive value of current prog

nostic tests of teaching a b ility  were made by Bossing, 26

2®Stephen M, Corey, 'The Present State of igno
rance about Factors E ffecting Teacher Success," Educa
tional Administration and supervision, XVIII (Gcto'be'r, 
1632}, 4&1-&0.

24ll. K. Haggerty, »The Crux of the Teaching Prog
nosis Problem,*1 School and Society . XXXV (April, 1932), 
545-49.

,, 2% . P. Morgan, "Teacher Training for a Hew World," 
Proceedings^ of the National Educational associa tion , XXVII

2%elson L. Bossing, "Teacher-Aptitude Testa and 
Teacher Selection," a £ P A A f l - fifeAgfl■ *'o. 12, 
pp. 117-33, 1931.

23



using the ratings o f teachers of each other on general 

teaching ab ility  ae a criterion  of teaching effic iency, 

which obtained a coeffic ient of correlation o f 4*54 be

tween this criterion  and a teat of professional informa

tion. His test was designed, to be given near the comple

tion of the training period or after training rather than 

prior to train ing. Hunt27 * reported correlations o f 4.30 

to f.50 between teaching effic iency as measured by super

visory ratings and the George Washington University Teach 

Ing Aptitude test.

Barr and Douglas26 concluded that the tests from 

1920 to 1935 had been crude instruments and of l i t t le  

value as the obtained coeffic ien ts of correlations were 

in general low. This, of course, did not mean that the 

relationships for an unselected population were n eg lig i

ble or that the tra it was of l i t t l e  or no consequence in 

teaching success. They held that the results i f  taken 

at face value were frequently quite inconsistent. The 

size of the obtained coeffic ient of correlation, of 

course, depended upon a number of factors such as the

27Thelraa Hunt, "Measuring Teaching Aptitude," 
Educational Administration and Supervision, XV (May, 
1Ô2ÔJ, Î&4-42.

2ft
A. S. Barr and Lois Douglas, "The Pretr&ining 

Selection of Teachers," Journal of Educational Research, 
XXVIII (October, 1934), 92-119,
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spread, of ta lent, errors of measurement, e tc . The ob

tained. coefficients of correlation were in general posi

t iv e . The tra its  fo r  which positive correlations were 

found were: academic marks, professional marks , social 

in telligence, general in telligence, interest in teaching, 

s k i l l  in expression, and personality.

As we have seen, from 1900 to 1940 interest in 

the measurement o f teaching effic iency had increased.

Prom 1940 up to the present time there are certain un

mistakable trends:

1, There are many more systematic studies employing 
refined research techniques.

V • ..i : y) , 1-

2. Hew aspects of the subject, such as personality 
adjustment, and teacher-pupil relations, have 
become centers of special concern.

During the 1940’ s, Armstrong29 reported studies 

of the qualities essential to success, particularly at 

the college le ve l. Armstrong listed  the qualifications 

o f primary importance under four categories:

1. Teaching a b ility .

2. Scholarship and scholarly a b ility .

3. Experience.

4. Personal qualities: reasoning power, o rig in a lity , 
memory, alertness, accuracy, application, coopera
tion, moral attitude, health, and zeal fo r  investi- 
gat ion.

290race Armstrong, "Criteria  fo r  Ranking the 
Faculty of a Teachers’ College,'* Peabody Journal of Edu
cation, XXI (May, 1944), 321-59.
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The qualifications of secondary importance were;

1. Standing in the profession*

2. Public and community services.

3. Membership in learned societies.
30Curing the same period, Dodgewv found successful 

teachers;

1. More at ease in socia l contacts.

2. More w illin g  to assume responsib ility.

3. Leas subject to fears and worries.

4. More sensitive to the opinions of others.

5. Slower in making decisions than less successful 
teachers.

Retan3i- found that emotionally stable individuals 

made better teachers than emotionally unstable ones. Hen- 

rickson32 reported low correlation between voice and teach

ing success. Smalzried and Rename rs33 reported factor

30Arthur Dodge, "What Are the Personality Traits 
of the Successful Teacher?" Journal of Applied Psychology, 
XXVII (August, 1943), 325-37.

^George A. Retan, "Emotional Instab ility  and 
Teaching Success," Journal of Educational Research. 
XXXIV (May, 1943), 678-93.

meat H. Hen rickson, "Comparisons of Ratings 
of Voice and Teaching A b ility ,"  Journal of Educational 
Research, XXXIV (February, 1943),

33H. T. 
Analysis of the

Smalzried and H. H. Remraers, "A Factor 
Purdue Rating fo r Instructors," Joumal 

XXXiv (September, 1943),
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analysis of teaching ab ility . Using the Purdue Rating 

Scale fo r Instructors# they calculated the factor load

ing fo r  the ten tra its  of which the scale is composed.

The loading suggests two factors:

1 . Empathy, or understanding of pupils or pupil cen
tered teaching.

2. Professional maturity, including in te lligence, 
se lf-re liance, teaching effectiveness, etc.

Eliassen and Martin34 review the literature on 

measurement and selection of teachers during the period 

from 1940 to 1943. Their most important findings are as 

fo llow s:

1 . I t  is somewhat significant to note that in the 
four year period covered, there are approximately 
twioe as many artic les  and studies reported as in 
the three previous years.

2. There are not as many studies of a s ta tis tica l 
nature as were reported in the three previous 
years. This may be due in part to the disap- 
pointing nature of these reports. Time and again 
some investigator has spent months or years in 
devising correlation techniques that he hoped 
would predict teacher success in a significant 
manner, only to have the results prove inadequate.

3. More research of & s ta t is t ic a l nature is desired, 
but many persons are now agreed that it  is d is
couraging to attempt to predict teacher success 
unless the c r ite r ia  fo r  success are agreed upon,

4. The emphasis is sh ifting away from elimination at 
entrance towards a system of guidance and improve
ment of candidates during the training period so

34R, K. Rliasaen and Robert L. Martin, "Pretrain
ing Selection of Teachers During 1940-1943," journal of 
i ducational Research, XXXVIII (May, 1945), 666-73.
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that many who rai^t otherwise he eliminated may 
he given ample opportunity to qualify.

5. There is increasing emphasis on recruitment in 
the secondary schools and a growing stress on 
personality as a sign ificant factor in the se
lection of teachers. Twenty-nine investigators 
listed  personality as the most important factor 
whereas three years ago only s ix  reported the 
leading factor to be personality.

6. Undoubtedly the most important series of studies 
that are being made of this problem are centered 
around the so-called is cons in Study.

7. States that are also doing a significant job of 
selecting teaohers in the pretraining period 
are New York and New Jersey.

8 . Institutions that according to reports are mak
ing a systematic study of the problem and experi
menting with techniques of selection are: Uni
versity of Syracuse, Milwaukee State Teachers 
College, Queens College, *<ayne University, and 
Wilson Teachers College.

9. A comparative study of the factors related to 
teacher success now and three years ago snows 
more emphasis on tra its . The follow ing table 
presents the most frequently mentioned factors 
from 1940 to 1944 as compared with the factors 
mentioned from 1937-1939:

Factors Mentioned Factors Mentioned
------1970-19*43-----  ------1937^1939-----

Personality . . . , . 29 Scholarship . • * ♦
Health ..................... 25 Health . . .
Scholarship • . « . . 21 Personality , • • •
Intelligence . . • . 21 Inte lllgence * • l
Speech . . . . . . . 13 Speech . . .
Character .................. 12 Character . .
Interests . .............. 10 English usage • • •
Emotional S tab ility  . 8 Achievement . • ♦ •

10. There is  more emphasis than formerly on objective 
techniques such as standardized tests, and ques
tionnaires. I t  is the general consensus of the

to
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investigators that while tests my not he foo l 
prooft they have demonstrated th e ir value to sup
plement other techniques*

11. Subjective judgments* including interviews, com
mittee discussion* and teacher opinions, are men
tioned as being more promising than was formerly 
thou^it. The use o f techniques used most f r e 
quently fo llow s:

Subjective measures, interviews, e tc ..................11
Objective measures, tests .................. . . . . .  10
Selection at entrance . •
Continuous selection . .
Selection in high school
S ta tistica l Technique-Cor relat i o n .....................
Quotas . . . . . . . . . . . . . .  ..................
Professional examinations ......................... . . .
High Sohool students given opportunity to teach
Case study method • . * ......................... ...
Speech and. voice tests . . . . . . . . . . . .
Cooperation of high schools and colleges . . . 
College visitations to high school . . . . . .
Alumni (co llege) recruitment of high school

students.................  1
Hiring of capable and inspiring teachers . . .  1
written application fo r  teaching at end of

sophomore year • « . . • . * .  .............. 1
selection by fellow  s tu d en t© .................   1

12. what seems to the reviewers to be the moat s ig n if i
cant trend in pretraining selection of teachers is 
the realization that neither objective techniques 
nor subjective techniques are adequate. Y.e need
a wholesome combination of both.

13. One of the most hopeful trends is that of stress
ing recruitment in the high school period, thus 
making teacher selection a professional problem 
with which a l l  teachers are concerned.

14. A number of investigators stress the need fo r co
operation o f a l l  agencies that are concerned with 
the recruitment of teachers. This includes high 
schools, colleges, state departments of education, 
and boards of education.

15. Research in the prediction of teacher success has 
been anything but successful up to the present,
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and yet i t  is promising of higher returns in the 
future, i f  experimentation ia continued, and par
ticu larly i f  this is carried on in a cooperative 
way so that a number of persons are coordinating 
their e ffo r ts . The Wisconsin Study ia such a 
type of experimentation.

Barr3S gives us a summary of the much discussed 

Wisconsin Study. A ll in a l l ,  some 167 teachers and 1,590 

pupils, both from one room rural schools and from state 

graded schools, were employed in the investigation. The 

primary criterion o f teaching effic iency employed in this 

investigation was that of the changes produced in pupils 

as measured by carefully validated tests of certain de

sired outcomes of instruction. A variety of s ta tis tica l 

procedures was employed in the treatment of the data co l

lected, such as, correlations between criterion  scores 

and measures of teaching a b ility ; item analyses of testa 

and other measures of teaching a b ility ; analyses of vari

ance; c r it ic a l ratio  studies of the differences oe tween 

good and poor teachers; factor analyses and case studies. 

In general, an attempt was made to employ appropriate 

s ta tis tica l procedure including both the better known 

standard procedures and those more recently developed in 

the s ta t is t ic a l treatment o f the data co llected. The

35A. 3, Barr, "The Wisconsin Study of Teaching 
A b ility ," Journal of educational Research, XXXIII (May, 
1940), 671 ^
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conclusions drawn as to the nature and measurement of 

teaching e ffic iency were as follows:

1. While extreme care was exercised in the building 
up of crite ria  o f teaching effic iency, further 
work should lead to the building of better c r i
teria*

2. A more comprehenaive measurement o f teaching 
a b ility  with more adequate measures in roost 
areas is s t i l l  needed.

3. I t  would seem apparent from the data examined 
that the teacher brings her whole se lf to teach
ing and not merely a knowledge of tho subject to 
be taught or the methods of teaching. This con- 
clue ion aeeaa to bear upon the perennial argument 
of whether good teachers are born or made. Cer
tainly most of them are either born or made by 
the 18th or 20th year of school work.

4. Personality is an important factor in teaching 
success. leaching is or should be a very human 
undertaking. The emotional s tab ility  of the 
teacher, her social adjustments, her energy, 
v ita lity , and enthusiasm, her personal appear
ance and habits, the richness of her experiences 
and background, s k il l  in expression, and ab ility  
to work with others e ffe c t iv e ly  a l l  bear d irectly 
upon the effectiveness of the teacher.

5. The measures of the various phases of teaching 
effic iency available would appear fo r  the most 
part to be quite inadequate, at least with re f
erence to the cr ite ria  of teaching effic iency em
ployed in this investigation. This conclusion 
seems to be supported by both the correlation 
studies which gave fo r  the most part very low 
coefficients o f correlation and the item anaiy- 
ses In which few measures seem to discriminate 
between good and poor teachers. This result may, 
however, be the product o f many factors: errors 
of measurement, narrowness of the range of talent 
measured, the small contribution made by indi
vidual test items to teaching as a whole, etc.

6. Of the measures employed in the investigation, 
intelligence as measured by the American Council

9 3 4 7 »



26

Psychological Examination, knowledge of subject 
as measured by the American Council Civics and 
Government Tests, and interest in teaching as 
measured by Yeager*s Scale for measuring a t t i 
tudes toward teachers and teaching profession 
appear to possess somewhat higher va lid ities  
than other tests employed in the investigation.

In 1944, Martin,3® Seagoe,37 Tudhope,38 and Cox39 

found that teachers in general either defeated the ir own 

purposes in their handling of problem cases by making the 

problems woree, or they used technics unrelated to the 

problem.

Troyer40 described a number of devices used by 

the Commission on Teacher Education ae they were related 

to in it ia l  student selection, orientation and guidance, 

general education, professional education, student-teaching

o6Lycia 0. Martin, The Prediction of Success fo r  
Students in Teacher Education, up. 1-110. New York: 
/eacher * s’ CoYlège, Columbia 'University, 1944.

37 iay V. Seagoe, ’'Prognostic Tests and Teaching 
Success," Journal of Educat Iona 1 Research. XXXVIU (May, 
1945), 658«.go, ........  ............. "

W il l ia m  B. Tudhope, **A Study o f the Training 
College Final Teaching Mark as a Criterion o f Future 
Success in the Teaching Profession," British Journal 
o f Educational Psychology. X III (February, 1943),
14-23. ....... "

39George B. Cox and Harold II. Anderson, "A Study 
of Teachers* Responses to Problem Situations in School 
as Reported by Teachers and Students,** American Journal 
of Orthopsychiatry, XIV (1944), 528-44.

48Mau rice 1. Troyer and Robert C. Pace, ¿¡valua
tion in Teacher Education, pp. 1-368. Washington, D.C.: 
American Councii on Education, 1944.
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follow-up studies, growth in serv ice , and special a c t iv i

ties • Among the techniques discussed were principals* 

ratings, faculty ratings, psychiatrists* ratings, social 

agencies* ratings, psychological exams, employers* re

ports, speech test ratings, hand-writing quality, health 

ratings, a contemporary a ffa irs  test, the Bernreuter Per

sonality Inventory, a hearing test, teat talks with stu

dents , the Cooperative English Test, the Wesley feat of 

Social Terms, the Minnesota Personality sca le , the Bell 

Adjustment Inventory, an inventory of a c t iv it ie s , an in 

ventory of reading, an interest index, a test fo r locating 

information* the Cooperative General Culture West, the 

Ohio Teaching Record, a scale of social b e lie fs , and 

various profiles based upon these.

In 1945, Brookover41 studied the relation of cer

tain social factors to  teaching ab ility  and concluded 

that while teachers who have closer personal relations 

with the ir students are considered better by their stu

dents and rated higher by their employers, they tend, on 

the average, to teach s ligh tly  lees history as measured 

by tests of information. 4

4^Wilbur B. Brookover, "The Relation of Social 
Factors to Teaching A b ility ," Journal of experimental 
Education, X III (June, 1945), 191-205,
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In the aaiae year, Hult4s studied the relationship 

between eight measures of factors thought to be related 

to teaching efficiency and the teaching effectiveness of 

nineteen teachers at the end of the f i r s t  year of teach

ing. She found correlations -with the criterion (a com

posite of six ratings) as follows:

1. For the Kenmon-Keloon Test of Mental A b ility . -.17.

2. For the ^ o j ^ a t ^  /rest, - .12.

3. For the Cooperative General Culture fa s t « -.17.

4. For the to ta l grade point average, .44.

5. For the course mark in educational psychology» -.15.

6 . For the fin a l examination grade in educational 
psychology course baaed upon a Judgment teat, .37.

7. For an objective test over the text, .18.

8 . For practice teaching with a course in psychology, 
,17.

Hu It  was primarily concerned with the contribution 

of a particular course in educational psychology to teach

ing e ffic iency , While achievement varied somewhat from 

class to class and instructor to instructor, the results 

on the average showed that only one was large enough to 

d iffe r  from sero by an amount that was s ta tis tic  a lly  s ig 

nificant. 4

4% ether Hu I t , "Study of Achievement in Educa
tional Psychology," Journal of Experimental Education,
X III (June, 1945), i§ l- § 66.
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Bolton43 evaluated teaching effectiveness through

the use of scores on achievement testa . He contended 

that achievement teat scores could be used In an ordinary 

school situation to evaluate the effectiveness of teaching, 

provided bases fo r  comparing the in it ia l ab ility  of the 

pupils involved were available.

In 1946 and 1947, Ilarzolf and Blum44 compared d i f 

ferent groups of professional workers to discover like

nesses and differences among them, Marzolf found that 

business education teachers were high in c le r ic a l and 

computational interests, elementary teachers were low in 

literary interests, and home economic teachers were high 

in social-service interests ae measured oy the Kuder 

Proference Record. From an application of the Minnesota 

Multiphasic Inventory and the strong Vocational Interest 

Blank, Blum concluded that the differences were in the ir 

vocational and non-vocational interests rather than in 

personality tra its .

43i?loyd B. Bolton, B&valuating Teacher E ffec tive
ness through the Use of Scores on Achievement Tests," 
Journal of Educational Research. XXXVIII (May, 1945),

44>tanley 3, Marzolf and Lawrence ?. Blum, MA 
Comparative Study of students Preparing for Five Selected 
Professions Including Teaching,** Journal of Experimental 
Education, XVI (September, 1947), 31-34.
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In 194?, Hoppock45 obtained Judgments regarding 

usefulness of the course, interest experienced, and 

whether or not the lis tin g  of the same instructor to 

teach another course would be an added reason fo r  taking 

that course. It  appeared from his data that the beat in

structors received twice as many favorable votes as did 

the least e ffec tive  ones.

In the same year, Crow46 * reported the inaugura

tion of a state-wide teacher-certification program in 

South Carolina which sought to take into account four 

general ax*eas of teacher qualities:

1. Amount and kind of education.

2* Length and quality of experience.

3. Personal and professional qualifications.

4. Intellectual and cultural background.
47& lias sen and Martin, during the period from 

1944 through 1947, noted a number of desirable teacher 

qualities which had a bearing on teaching effic iency.

45Robert Hoppook, "N.Y.U. Students Grade Their 
Professors," School and Society, LXVI (July, 1847), 70-72.

46sugene R. Crow, "Teacher Examinations and the 
South Carolina Certification  Program," Educational Record, 
XX.YIII (October, 1947), 454-62.

^Reuben H. Eliaasen and Robert L. Martin,
"Teacher Recruitment and Selection During the Period 
1944 through 1947," Journal o f Educational Research,
XLI (May, 1948), 6 4 1 - o S . ......
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Richey and I’ox48 * studied the factors influencing the 

choice of teaching as a vocation, hut the relation of 

these factors to teaching success must he determined by 

subsequent research.
49In 1949, lance found that masculinity-feminin

ity  scores, as measured by the Quilford-Martin Inventory, 

the strong Vocational Interest Blank, and the Minnesota 

Multlphaaic Personality Inventory d iffered  fo r the two 

sexes and teachers of d ifferen t subject f ie ld s , but the 

scores were not correlated with teaching success. 

Beecher50 also presented a summary of his findings and 

thoughts upon teacher evaluation.

Barr51 gives a summary of the investigations and 

their conclusions from the years 1946 to 1949:

1. The studies of the last three years appear to 
have grown in complexity and to have employed

48Robert W, Richey and William H. Fox, An Analy
sis of Various Factors Associated with the Selection of 
Reaching, pp .i-fe8 . Bulletin o f We School oi education. 
No. 24. Bloomington, Indiana University, 1948.

4%lichard B, Nance, "Masculinity-Femininity in 
Prospective Teachers," Journal of Educational Research, 
XLII (May, 1949), 658-96.

50Dwight E. Beecher, Evaluation o f Teaching, 
pp. 1-105. New York: Syracuse University Press, 1949.

51Arvil S. Barr, "The Measurement and Prediction 
o f Teaching Efficiency: A Summary of Investigations,*' 
Journal of Experimental Education. XVI (June, 1948),
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better controls, better raeasuring instruments, 
and better s ta tis t leal procedures.

2. A large number of investigators attacked problems 
growing out o f e ffec ts  of teacher personality 
upon human relationship.

3. In the f ie ld  of data-gathering devices both so- 
called objective and carefu lly constructed sub
jective instruments have been used with p ro fit .

4. The carefu lly controlled studies of this period 
showed a marked improvement in accuracy over less 
well-controlled studies.

5. As yet, no reports o f the d iffe ren tia l predic
tions of teaching effic iency have appeared in 
the litera tu re .

In 1950, to indicate further concern about the 

c r ite r ia  of teaching effectiveness, Symonda52 recorded 

his reflections baaed on the observations of twenty-four 

teachers. In the same year, an artic le  appeared on 

McC&rtha*s53 survey of the practice of teacher evaluation 

in the .Southeast in 1948. Thiede^ looked for tra its , 

attributes, or characteristics that distinguished teachers 

from other professional groups. Differences were found,

52Perclval Gymonda, "Reflections on Observations 
of Teachers," Journal o f Educational Research, XLIII (May, 
1950), 688-96.

5sCarl W. McCartha, "The Practice of Teacher 
Evaluation in the Southeast in 1948," Journal of Educa
tional Research. XLIV (October, 1950), 122-28.

•V * Ison B. Thiede, "Some Gharacterist ios of 
Teachers Enrolled in Selected Curricula at the University 
o f Wisconsin," Journal of Experimental Education, XIX 
(September, 1956), i»o£.



33

but whether these differences are related to  teaching suc

cess remains to be established by la ter research.

In 1951, Evans* 55 * 57 * provided a survey of British, 

American, and Canadian methods of assessing teacher a b ility . 

In the same year, Jensen55 reported technics employed by 

the Teacher Characteristics Study in attempting to iden

t i f y  c r it ic a l teacher behaviors. In the same Teacher
«7

Characteristics Study, Ryans reported on.the relation

ship between certain conditions such as teaching experi

ence, socio-economic status of the community, marital 

status of the teacher, and c r ite r ia  of teacher behavior.

Hampton50 attempted to  obtain ratings o f elemen

tary teachers through s ta tis tic a l analyses. She in ter

preted high correlations between over-all ratings and 

( 1 ) resourcefulness and (2 ) knowledge of subject matter,

5%athleen M, Evans, «C ritica l Survey of the 
Methods of Assessing Teaching Ability,** British Journal 
of Educational Psychology. XXI (June, I9£>l7, '169-72'* "

55Alfred C. Jensen, "Determining C r itica l Require
ments for Teachers," Journal of Experimental Education,
XX (September, 1951},'"79-M.....

57David G. Ryans, "a Study of the Extent of Asso
ciation of Certain Professional and Personal Data with 
Judged Effectiveness of Teacher Behavior," Journal of 
Experimental Education. XX (September, 19817» 67-7V.

5% e ll ie  D. Hampton, "An Analysis of Supervisory 
Ratings of Elementary Teachers Graduated from Iowa State 
Teachers College," Journal of Experimental Education,
XX (December, 1951), i f  §-21#. ■
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to Indicate that superintendents attach special impor

tance to these qualities.

Mart indale59 studied a number of situational fac

tors related to job satisfaction. Taken singly, none 

showed a significant relation to teaching success a l

though several yielded positive correlations.

In 1951, Bond60 made a study of the characteris

tics of student teachers at the University of California. 

Student teachers were found consistently to rate highest 

in personal factors and lowest in qualities of profes

sional competence with scholarship tra its  fa llin g  between 

these two extremes. Appraisals o f the ab ility  of student 

teachers to conduct classroom ac tiv ities  so as to secure 

cooperation of pupils were uniformly low. This is in

dicative that ( l )  i t  is more d if f ic u lt  fo r  teachers to 

attain high ratings in this than in any other area of 

their work, and (2 ) major attention should be devoted to 

this problem in teacher preparation programs.

Both elementary and secondary school teachers 

were low in achieving discipline and re flecting creative

59PrankS, Martindale, "Situational 3* actors in 
Teacher Placement and Success ,M Journal of Experimental 
Education. aX (December, 1951), ..........

60Jesae A. Bond, "Strengths and weaknesses of 
Student Teachers," Journal of Educational Research, XLV 
(September, 1951), ll«^2 .
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ab ility  in classroom instruction» Except fo r these two 

factors there was considerable difference between elemen

tary school teachers and secondary school teachers in 

competence tra its . Elementary aohool teachers were ap

praised sign ifican tly  higher than secondary student teach

ers in (1 } using speech and English as classroom aids»

(2) providing fo r individual differences» and (3) exert

ing forcefulness in teaching a c t iv it ie s . However» they 

received somewhat lower scores in other factors, includ

ing selection and use of materials and evaluation of 

growth and achievement. 61

In 1952, Shaw62 found the interview to be an e f

fective  means of contributing to the determination of 

fitness fo r teacher-training. The interview items found 

to be related sign ifican tly  at the fiv e  per cent leve l 

or better to the intervieweras ratings of fitness fo r 

training were divided into four categories: health and 

physical fitness, in tellectual capacity and achievement, 

teacher interests, and personal-social qualities.

In the game year, Jarecke63 evaluated teaching

6IIb ld ., p. 14.
62Jack Shaw, "The Function of the Interview in 

Determining Fitness fo r Teacher-Training,” Journal of 
Educational Research. XLV (May, 1952), 667-81.

63v.alter H. Jarecke, "Evaluating Teaching Success 
Through the Use of the Teaching Judgment Test," Journal 
of Educational Research, JCLV (May, 1952), 683-95.
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success through the use o f the teaching judgment test and 

came to some defin ite conclusions;

1. Teaching experience seems to have a bearing on 
teaching success»

3. Some unnamed factors, possibly s ta b ility , as 
measured by the special scoring of the Bern- 
reuter Personality Inventory a ffec t teaching 
success.

3. There seems to be a relationship between scholas
t ic  ab ility  and teaching success as shown by the 
master's examination and teaching success as 
measured by the Teaching Judgment Teat.

4. A re la tive ly  short test like the Teaching Judg
ment Test seems to have some predictive value 
fo r teaching success.

5. A situational test o f the forced choice rating 
or ranking type is useful in measurement of 
teaching potential. The work attitude of the 
teacher as a whole person affects teacher per
formance. The enlargement of this area of test
ing can assist in the education of a better 
teaching personnel.

Nummary of preceding studies.—There has been a 

re la tive ly  great amount of a c tiv ity  in the measurement 

and prediction of teaching a b ility  from iieriam's f ir s t  

objective measurement in 1906 until the present time .

The main trends and emphases may be b r ie fly  summarized 

as follows:

1. There appears to be a growing interest in the 
qualifications that characterize the good teacher 
at the college leve l. Not too much has been ac
complished on the secondary school leve l nor on 
the elementary leve l.

2. Pew studies of teacher rating scales as instruments
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fo r the evaluation of teaching effic iency were 
reported,

3, Attention seems to have sh ifted to more objective 
testa and inventories.

4, Interest in the prediction of teaching effic iency 
continues; studies by Martin, 3eagoe, Barr, and 
Nance are typical of this area.

5, i'royer and others found measurements extensively 
used in a l l  areas of teacher selection, guidance, 
education, placement, and follow-up.

6» while few new s ta t is t ic a l devices were developed, 
correlation techniques and factor analyses were 
systematically applied in several instances.

Certain unsolved problems in the area of teacher 

characteristics remain:

1* No one appears to have developed a wholly working 
plan or system that can be used by personnel o f
ficers  who must make judgments about teacher e f 
fectiveness ,

2. There is need for more evaluation of the non
classroom responsib ilities of the teacher--hia 
ac tiv ities  as a friend and counselor of pupils, 
his a c tiv ities  as a member of a school s ta ff, his 
a c tiv ities  as a member of a school community, and 
his a c tiv it ies  as a member of the profession.

3. Although there has been some d iffe ren tia l measure
ment and prediction, concern seems to have been 
ch iefly  with the general merit of teachers. Ad
ministrators often need teachers with special 
a b ilit ie s .

4. Teaching effectiveness generally has been treated 
as something apart from the situations giving rise 
to i t .  More needs to be known about the situa
tional determiners of e ffec tive  teaching. 5

5. Much of the research on teacher effectiveness 
seems to proceed as i f  the qualities in question 
reside entirely in the teacher.
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Fart 2i Student Opinion

Some educators believe that an important evalua

tion of a teacher can he obtained from the reactions of 

the pupils. Some school administrators judge the e f

ficiency or ineffic iency of teachers largely upon the 

basis of pupil opinion. They assert that the statements 

of large number© of pupils w ill  indicate factors of real 

significance in successful teaching. The sim ilarity of 

response from a l l  sources seems to indicate a possib ility 

of certain tra its  which are fundamental or at least highly 

desirable. Within the confined f ie ld  of student rating 

of teachers and teaching, by far the moat e ffo rt has been 

expended on the college le ve l, comparatively l i t t l e  on 

the secondary leve l, and practically none on the elemen

tary school leve l,

Pupil reactions re la tive  to the teacher’ s per

sonality and methods are important for several reasons. 

Pupils learn more e ffec tive ly  when they react favorably 

to the elements in the teaching situation than when they 

are dissatisfied and uninterested. Bryan64 contends that 

not only do pupils accomplish the immediate objectives 

of learning situations more e ffe c tiv e ly  when they react

^ o y  C. Bryan, Pupil Batin--; of Secondary school 
Teachers. pp. 1-93. Contributions to l:«ducation.Columbia 
University, Ho. 708, 1937.
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favorably, but they also accomplish Indirect objectives 

more readily, These Indirect objectives may be called 

concomitant learnings. Examples of concomitant learn

ings are- personal attitudes, attitudes toward a subject 

that may lead the pupil to escape the study of this sub

ject as soon as possible or accept i t  as the f ie ld  for 

his l i f e ’ s work, attitudes toward the teacher that ©ay 

cause the pupil to hate or love the things fo r  which he 

thinks the teacher stands, attitudes of the pupil toward 

himself, such as self-confidence or a fee lin g  of in fe r i

o rity , attitudes toward education that ©ay cause the pu

p il to terminate his education or resolve to continue i t  

as long as possible.

After a study of student-teacher relationship 

from the point of view of personality conditioning, the 

Duncans6® made this reports *We find that studente ac

quire personal biases, b itte r  prejudices, unreasoning 

likes and d islikes, and other mental acquisitions through 

associations with certain types of teachers and that they 

retain these,’*

Briggs, 65 66 in his book, secondary -due at ion,

65H. G, Duncan and W, L. Duncan, "Student-Teacher 
Relationships," nocioloKY and Social Research, XVIII 
(1934), 520-40, ““

66'fhomas H. Briggs, secondary Education, pp. 1- 
571. Hew York: the Macmillan" Company’,. 1933,
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places unusual stress on pupil reactions. He says:

I t  is the class which respects, or loves the 
instructor, which recognizes with fee lin g  as well 
as with in te llect the worth of the subject matter, 
which with appreciative approval accepts the as
signments and works happily that promises moat and 
accomplishes most. A ll true motivation must appeal 
to established and emotionalized attitudes, with
out their approval study in school is drudgery and 
beyond school compulsions i t  w il l  not continue.
The development of approving attitudes along with 
the imparting o f learning and the direction of 
sk ills  is essential i f  there is to be any reason
able continuance of self-d irected  education, which 
a fter a l l  is the only kind beyond the simpler prac
t ic a l sk ills  o f any significance and importance.

The importance of pupil reactions is also re

vealed by the results of surveys concerning the quali

ties and practice® possessed or u tilized  by the ideal 

teacher. Practically a l l  lis ts  of these tra its , whether 

prepared from a tabulation o f the opinions of educators, 

leading authorities on character education, pupils them

selves, or citizens in d ifferen t walks of l i fe  who have 

taken time to decide by retrospection what type of teacher 

helped them moat, produce sim ilar pictures. High on 

nearly a l l  these lis ts  are such qualities as; sincerity, 

impartiality, fairnepyg, appreciativenese, friendliness, 

cheerfulness, industry, good judgment, and the a b ility  to 

give clear explanations. The poor teacher, we are told , 

is the one who lacks such qualities or possesses their 

opposites. The obvious conclusion is that pupils leam 

beat under a teacher who possesses qualities to which
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they can react favorably. Thus, pupil reactions to the

qualities and practices o f the teacher are important in 

the teaching situation . 67

Only during the last twenty years has it  occurred 

to educators that student judgment might be used by the 

teacher to improve her teaching and by the administrator 

to evaluate the quality of teaching done by the s t a f f . 68 

Moat o f the articles which are mentioned appeared during 

the last fifte en  years.

Remmera69 conducted investigations to determine 

whether or not the judgments of pupils regarding the ir 

teachers were reliable and valid. Hart70 and Schaffle 

also obtained from pupila lis ts  of teacher tra ita  which 

the pupils liked and d isliked. These investigators con

cluded that pupil ratings of teachers were both reliab le 

and valid , Wilson7* has given a very complete summary

67Ib id ., p. 2.

0%. Q. Hullfish, "Student Rates the Teacher," 
Educational Administration end Supervision, XVII (April, 
193i)V 314-16.

69H. H. Remmers, "R e liab ility  and Halo E ffect of 
High School and College Students' Judgments of Their 
Teachers," Journal of Applied Psycholoky, XVIII (Octooer, 
1934), 619-3?n

7Of . M. Hart, Teachera and Teaching by 10,000 
High School Seniors, pp*. 1-286. Te^rTorlT:' rHe’ISacmi 1 lanrofeyrrro.------

7*w. R. Wilson, "Students Rate Teachers," Journal 
of Higher Education, H I (February, 1932), 75-82.
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of the important investigations concerning tra its  o f 

teachers. A number of papers have been reported dealing 

with pupil ratings of teachers which imply the importance 

of such judgments. To such writers as Davies, 72 F lory , 73 

Bowman, 74 and Knoble, 75 student opinion of the e ffe c t iv e 

ness of teaching is of importance largely because i t  re

fle c ts  teacher-pupil relationships, While it  is true 

that occasionally an adult w ill  report that a high-school 

or college teacher, who at the time was disliked, actu

a lly  accomplished much as an instructor, such Judgments 

are the exception.

Extensive studies of teacher-pupil relationships 

were conducted by Anderson and Brewer. w They were par

ticu larly  concerned with the teacher*s dominative and

72J. E. Davies, ’What Are the Traits o f the Good 
Teacher from the Standpoint of Junior-High School Pupils?” 
School and Society. XXXVIII (1933), 649-52.

73D. D. Flory, "Personality Rating of Prospective 
Teachers,” Educational Administration and Supervision,
XVI (1930), 131MSr. “  “

74harl C. Bowman, ’’Pupil Ratings of Student- 
Teachers.” Educational Administration and Supervision,
xx (February; i w i r m - w : ---------------------- ------------

7®J. W. Knoble, ’’What the Student Wants in a 
Teacher,” Scholastic, XXVIII (1936), 9.

7%&rold H. Anderson and Joseph to, Brewer,
Studies o f Teachers* Classroom Personalities, pp. 1-156. 
Stanford tfo'i'verVity, California;' '¿ianford University 
Press, 1946.
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socia lly  integrative behavior in the classroom. Their

data seem to indicate that certain behavior patterns and 

personality characteristics in the teacher persist from 

year to year and that pupils’ behavior tends to change as 

they are instructed in successive years by d ifferen t 

teachers. They believed that th e ir data had very defin ite 

implications for mental hygiene.

Brookover77 completed a study of person-to-person 

interaction between teacher® and students. The resulta 

o f his experiments were as follows:

1. Teachers who have a high degree of person-person 
interaction with their students tend to be rated 
high as instructors by the sane students. Coef
fic ien t of correlation la +.639.

2. Individual students who have a high degree of 
peraon-pereon interaction with their teachers 
tend to rate them high as instructors. The 37 
coefficients o f correlation are a l l  positive and 
range from insignificant to very high.

3. The means o f student ratings of a teacher as in
structor are not correlated with single adminis
trator rating© of the same teacher. Coefficient 
of correlation is -.078.

4. Eatings by two administrators of a given teacher 
on a common scale show a very low correlation 
+.245.

5. Mean rating© by students show a much closer agree
ment with means of two administrators* ratings. 
Correlation is +.631 fo r  a limited number of cases. 7

7% ilbur B. Brookover, "Interaction Between 
Teachers and P u p ils J o u rn a l of Educational Research, 
XXXIV (December, 1940),'



44

6, Differences* in age, sex, or classification  of 
students made no significant differences either 
in regard to ratings o f per#on-person interaction  
or ratings o f the teachers as instructors,

7. The age or sex of teachers has no sign ificant e f
fec t on either person-person interaction or the 
ratings of teachers as instructors. However 
women under th irty  have a s ligh tly  higher degree 
of person-person interaction with students than 
women over th irty .

8 . In this study teachers in smaller rural schools 
have a higher degree of person-person interac
tion with their students than do teachers in larger 
urban schools but the differences are not great.

9. In the schools studied the students of the larger 
urban schools rated their teachers s ligh tly  
higher as instructors than the students in smaller 
rural schools.

In a study by Jers ild ,7̂  an attempt was made to 

ascertain some of the qualities that characterize teach

ers who are liked or disliked by their pupils. The in

formation on which the study was based w&e obtained by 

means of written reports, compositions, personal inter

views , and in a limited number of cases by means of 

records of pupils’ conversations with their parents or 

with each other. Jersild c lass ified  the responses ac

cording to the following s ix  categories; ( i )  human quali

ties as a person; (S) physical appearance, grooming, and 

voice; {3 } characteristics as a disciplinarian or director 78

78Arthur T . Jeraild, "Characteristics o f Teachers 
Who Are Liked Best and Disliked Mo^t," Jo u rtia l  of ¿jx peri-  
mental ducat ion , X III (December, 1 9 4 0 ) 'l&Mfc...
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of a ciao»; (4) participation in children’ s interests and 

entertainments; (5 ) performance au a teacher; and ( 6 ) 

miscellaneous and general.

W itty '* analyzed what students considered to be 

the tra its  of the teacher who helped them most. He based 

his summary upon le tters  received from 14,000 students in 

one study and 33,000 in another. A prospective teacher 

should be interested in both the positive and negative 

tra its the students regarded as most important, The most 

frequently mentioned positive tra its  were as follows:

1. Cooperative, democratic attitude.

2. Kindliness and consideration fo r  the individual.

3. Patience.

4. hide interests.

5. Pleasing personal appearance and manner.

6. Fairness and im partiality.

7. Sense of humor.

8 . Good disposition and consistent behavior*

9. Interest in pupils* problems.

10. Use of recognition and praise.

11. F le x ib ility .

12. Unusual proficiency in teaching. 79

79P. A. Witty, "Evaluation of Studies of Charac
teris tics  of the E ffective Teacher," Journal of Educational 
Research, XL I {¡¿ay. 1948), 198-204.
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The most frequently mentioned negative tra its  

were listed  in the follow ing manners

1. Bad tempered and intolerant.

2. Unfair and inclined to have favorites .

3. Disinclined to help pupils.

4. Unreasonable in demands,

5. Tendency to he gloomy and unfriendly.

6. Sarcastic and inclined to rid icu le.

7. Unattractive appearance,

8 . Impatient and in flex ib le .

9. Tendency to talk excessively.

10, Overbearing and conceited.

11. Lacking sense of humor.

Horrocks,80 in hie characteristics of good teach

ers, listed  personality f i r s t .  He believed it quite natu

ra l fo r  good rapport is an essential element in the learn

ing situation. He stated that wherever students have a 

choice they w ill be found selecting a course, at least to 

some extent, because of the one who teaches i t .  In an 

earlie r study, Corey and Beery81 found that 65 per cent

80J. E« Horrocks, "The Design of a Professional 
Curriculum for Teachers," Journal of Educational „drainia- 
t rat ion and Supervision. JOtil (April, 194 6 ), 203-12.

81Stephen Corey and George Beery, "The E ffect of 
Teacher Popularity Upon Attitude Toward School Subjects," 
Journal of Educational Psychology, XXIX (December, 1938), 
666-70.
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of the students selected the ¿»articular course because 

they liked both the teacher and subject; whereas only 

13 per cent took a course because they liked the subject, 

even though they did not like the teacher.

Haggard82 83 reported the qualities of college 

teachers most desired by the freshmen at western Washing

ton College of Education as follows:

1. S k ill in teaching.

2. Personality to put the course aoross.

3. Sense of humor.

4. A b ility  to get along with students.

5. Broadm inde dne s s .

6. Knowledge of subject matter.

7. Appearance.

8 . 3peaking voice.

9. Fairness or impartiality.

10. Consideration of students* time.
A3Lama on reported the following qualities as 

lis ted  by the lew Jersey State Teachers College Seniors:

1. Knowledge of subject matter.

82 illiam  1. Haggard, "Some freshmen Describe the 
Desirable College Teacher," school and Society. LVIII 
(September, 1943), 238-40.

83¿¿dna f . Lameon, "Some College Students Describe 
the Desirable College Teacher," School and Society, LV III 
(September, 1943), 238-40.
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2. Personality to put the course across.

3. Fairness or impartiality.

4. A b ility  or s k il l  in teaching and organizing sub
ject matter.

5. A b ility  to get along with studenta.

6. Sincerity and honesty.

7. Sense of humor.

0. Appearance.

Smith84 gives the qualities deeired in good co l

lege teaching as reported by Purdue seniors and freshmen 

as follows:

1. Sympathetic interest in students.

2. Sense of propriety and humor.

3. Knowledge of subject.

4. Open-minded and progressive attitûde.

5. Stimulating imagination.

6. Personality.

7. A b ility  to get along with students.

8 . A b ility  in teaching and organizing subject matter.

9. Personal appearance.

10, Fairness and im partiality.

Professional literature reveals a growing recog

nition of the prevalence and importance of student rating

84Allan a . Smith, “What Is Good College teaching?" 
Journal of Higher Education, XV (April, 1944), 21Ö-18.
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of teachers. However, as we have already mentioned, most 

of this literature deals with rating by college students 

of the college teacher. Much remains to be done aa fa r 

as the secondary and elementary school levels are concerned. 

From 1950 to 1953, interest in student rating has been in 

tensified , although few new devices were reported.

In 1950, Leeds8® developed a scale fo r  measuring 

teacher-pupil attitudes which correlated .43, .48, and 

.45 with principals* ratings, and pupils* ratings. Gage 

and Suci8 86 found substantial agreement between student 

ratings of teachers and social perception scores obtained 

by comparing the teacher’ s interpretation of pupil a t t i 

tudes with pupil attitudes revealed by a questionnaire.

Miohael, Herrold* and Cryan87 found that both 

boys and g ir ls  overwhelmingly preferred teachers who a l

lowed fo r  voluntary answering of questions to those who 

called upon specific  individuals. Both preferred teach

ers who frequently participated in extracurricular

8SCarroll H. Leeds, " a Scale fo r  Measuring 
Teacher Pupil Attitudes and Teacher-Pupil Rapport," 
Psychological Monograph, XLIV (1950), 1-24.

86&athaniel L . Gage and George Suci, “Social Per
ception and Teacher-Pupil Relationships,1* Journal o f edu
cational Psychology, XLII (March, 1951), 144-52.

87William B. Michael, Lari L , Herrold, and 
Eugene W. Cryan, "Survey of Student-Teacher Relationships, " 
Journal of Educational Research. JCLIV (May, 1951), 657-73.
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a c t iv it ie s .

During the three-year period from 1950 to 1953, 

professional literature reveals the following trends:

1* Good teachers are rated high by students who fr e 
quently use some means of motivation, such as 
penalties, interest appeal of the subject matter, 
and the experiences and interests of the pupils 
themselves »

2. In organization of subject matter the poor type 
of teachers usually followed the textbook page 
for page, while the good teachers were quite 
lik e ly  to use some form of a topical outline,

3. Those rated as good teachers were more lik e ly  to 
make provisions for individual differences among 
pupils.

4. In the use of various illu s tra tive  materials, the 
good teachers ranked higher, particularly with 
variety of materials.

5. In appraisal of pupil response, the poor teachers 
usually made the appraisal response for th e ir pu
p ils , while the good teachers frequently guided 
the pupils to make their own appraisals.

6. Disciplinary conditions were clearly superior in 
the classrooms of the good teachers.

7. Other features of superiority of good teachers 
were knowledge of subject matter, well-arranged 
procedure for examinations, pleasant attitude to
ward pupils, a sense of humor, and patience and 
enthusiasm. 8

8 . There were four major categories of weaknesses 
among poor teachers, as follows: ( l )  lack of mas
tery of subject matter, ( 2 ) in ferior technique or 
procedure, (3 ) personal characteristics, (4) in
ab ility  to d iscip line. The chief sources of 
weaknesses were defective characteristics of 
personality or personal qualities.
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Instrumenta usad

The types of Instruments used to obtain student 

opinion may arb itrarily  be c lass ified  into four general 

types. In classify ing these instruments an e ffo r t  nas 

been made to present four general types or classifications, 

with one of which any single instrument, including a ll of 

its  constituent parta, may be iden tified .

Type 1.—The Purdue Ratine 3c ale. fo r  Instructora 

is probably more widely used and better known than any 

other particular instrument devised to obtain pupil ra t

ings of teachers. The instructions at the top of the 

scale direct the student to rate the instructor "on the 

indicated qualities by making a check on the line at the 

point which moat nearly describes him with reference to 

the quality one is considering." The tra its  are named 

in the scale. The f ir s t  is as follows:

1. Interest in subject

iilwaya appears Seems mildly Subject seems 
fu l l  of his interested irksome to

subject him

Other tra its included in the scale are; sympathetic a t t i

tude toward students, fairness in grading, lib era l and 

progressive attitude, presentation of subject matter, 

sense of proportion and humor, self-reliance and confi

dence, personal peculiarities, personal appearance, and
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stimulating in tellectual curiosity. Each tra it  ia par

t ia lly  defined by the remarks under the line, as shown 

in the example.* 8®

The students check marks are translated into 

grades, which may range from zero to one hundred. Since 

the scale line is divided into one hundred degrees, each 

check mark designates one of one hundred grades, depend

ing on its  location on the scale line. Xh3 student is 

also asked to

Underline the phrase which beat places the instruc
tor as compared with other instructors: In ray Judg
ment this instructor is in (1 ) the highest f i f t h ,
(2 ) next to the highest f i f t h ,  (3) the middle f i f th ,  
(4) next to the lowest f i f th ,  (5) the lowest f i f t h .

Speaking of the r e lia b ility  of the Purdue Hating 

Scale for Instructors, Remmers says:

To the extent that students agree among them
selves on the amount of the tra it  which the instruc
tor possesses, and, more important, the extent to 
which each student is self-consistent in his judg
ments, to that extent we are in a position to say 
that the scale Is va lid . For this scale re lia b ility  
ia synonymous with va lid ity . The r e lia b ility  of the 
average scale score compared favorably with that of 
the best standardized objective tests i f  from 75 to 
100 students* judgments are averaged.89

£LHL£* —The scale used at Washington University

88Roy C. Sryan, Pupil Rat inn of Secondary School 
Teachers. pp. 1-97. Contributions to Education, Ho'.'"7OB. 
Columbia University, 1937.

8% , H. Remmers , ’’The College Professor as the 
Student Sees Him,” ntudlea in Higher Education, XXIX 
(1929), 240-70.



Concerning i t ,  Wilson aay3:

In making up the rating blank th irty -five  topics 
were selected from a much larger l is t .  The topics 
were designed to cover as many as possible of the 
significant characteristics o f the course and the 
teaching methods of the instructor.

Two samples show the general form of the questions;

A. Does he encourage original thinking or rote 
memorizing?

1. Provides unusual stimulation and encourage
ment to original thinking.

2. Stimulates the students to think fo r them
selves and encourages them to do i t .

3. Provokes some original thinking, but does 
not stress i t .

4. Hot much attention given to original think
ing or encouragement of i t ,

5. Does not welcome anything but memorizing of 
lectures of text.

B. What is your impression of the general e ffe c t iv e 
ness of the instructor? (So far as possible 
leave out of account the subject-matter of the 
course and consider only the instructor.)

1. In general, weak and in e ffec tive ,
2. Somewhat less e ffec tive  than the average 

teacher.
3. About average in effectiveness.
4. Considerably more e ffec tive  than the average 

teacher,
5. An unusually fine teacher. Approaches the 

ideal teacher.

Type 3.—The examples that follow w ill show the 

general nature of the questions asked. To what extent 

has the course been interesting to you? What is your

ia different from the Purdue scale in several resects .

®^Wilson, op. c l t .. pp. 75-82.
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opinion of the quality o f the m ateria l presented in the 

lectures? How do you think the instructor would compare 

with other men in his a b ility  to make the course inter

esting? Did the instructor keep himself informed of 

student progress? What amount of outside work was re

quired in the course?9*’

Clem, 9 92 of Teachers College, Syracuse University, 

reports a critique containing seventy-five statements or 

questions* The majority o f the items were to be marked 

"true" or " fa lse "; some were to be checked.

The 3Core card devised by Strickland of the Kan

sas State Agricultural College seem to be very sim ilar 

to the plan Just described, According to this score card, 

the teacher classroom situation ia divided into seven 

parts such as scholarship, teaching technique, use of 

English, voice, personality, care of classroom, and class 

administration. Each of these parts has subdivisions 

ranging in number from 5 to 30. In a l l ,  the students 

passed judgment on 78 points. 93

9IIb ld .. p. 80.

920 . M. Clem, "What Do My Students Think About 
My Teaching?" School and Society. XXXI (January 18, 1930), 
96-100.

93M. ?. F ritz, "The Variab ility  of Judgment in 
the Rating of Teachers by Students," Educational ¿dmlnia- 
tra t ion and Supervision. X II (December ,1937 ), 630-34".
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The critique used by Hoot94 of Hamline University 

contains many items also. His l is t  o f 50 questions was 

submitted to the students with the follow ing instructions. 

" I f  on the whole h® [the instructor] evidences the char

acteristic  embodied in the question» underscore ’ yeo’ at 

the end of the line; i f  on the whole he does not evidence 

the characteristic» underscore ’ no*.

Type 4. —At Northwestern State Teacher’ s College, 

Alva, Oklahoma, a l l  the students, according to Morris, 95 

ranked a l l  their instructors in 1, 2, 3, 4, 5 order and 

stated the basis fo r choosing ae f i r s t ,  second, e tc .

Light had a l l  the pupils in the Barberton High 

School, Barberton, Ohio, rank their teachers, using a 

very similar plan. The pupils were instructed as follows:

1. Rank the teachers whose classes you have attended, 
putting the one you consider best f i r s t ;  the poor
est last.

2. What qualities in your Judgment should a good 
teacher possess?

3. What qualities, in your judgment, make a poor 
teacher?96

¿¿any minor variations and combinations of these

94A. R. Root, "Student Ratings of Teachers," Jour
nal of Higher education. I I  (June, 1931), 311-15.

95J. L. Morris, .^tuuent Rating of Teachers, 
pp. 1-7. Alva, Oklahoma:" Northwestern state Teachers 
College, 1926.

96U. L. Light, "High School Pupils Rate Teachers," 
School Review. jQUCVIII (January, 1930), 28-32.
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four general types have been reported by other writers.

The introductory remarks given with the d if fe r »  

ent rating sheets included the following principles so 

often that they may be presented as rules adhered to by 

most authors;9**

1. The students were, in most cases, asked not to
sign their names or to write anything which would 
reveal their iden tity. When writing was necessary, 
they were either asked to use a backhand or printed 
form, or assured that the teacher or teachers rated 
would never see the sheets marked by the students. 
In a few cases the writing was placed on separate 
sheets which, the students were told , would be seen 
only by a typist who would destroy these sheets a f
ter preparing a typed record of their contents.
When the pairing of ratings made at different times 
by the same individuals was desired, Instructions 
similar to these were given; "Do not write your 
name on the blank, but place some symbol upon it  
which you are asked to record in your notebook fo r 
future reference«" (There was a general lowering 
of scores in which the ratings were more uncompli
mentary to teachers when students v,ere asked to 
rate the ir instructors and to omit their names, 
as compared to ratings when they were required 
to sign their names.)

2. A request was made that the questions be answered 
frankly, honestly, and fa ir ly .

3» The students were told that the purpose of the 
rating was to gain information which would lead
to improvement of instruction.>
Renaners9® reports a study in which the average 

re lia b ility  of high school pupils* judgments was found 97 98

97Bryan, op, c i t ., p. 7.

98Reramers, "R e liab ility  and Halo e ffe c t  of High 
School and College Students* Judgments of Their Teachers," 
op, c i t «, p. 625.



by a sampling procedure from the rating sheets of 57 

student teachers at the end of th e ir  practice teaching 

period of approximately eleven weeks. Prom each of the 

piles of sheets fo r  each of the 57 student teachers, two 

judges* papers were drawn at random, and the Judgmental 

values on each of the three tra its  in question written 

down. This yielded 57 pairs of pupils* Judgments on each 

of the three tra its . These values fo r each tra it  were 

then reinserted and the piles shuffled fo r  another draw

ing of two sheets. This process was repeated until 20 

correlations fo r  each tre it  had been ob ta in ed ." The re-
•vaL v . • '

suiting coefficients of correlation ranged in size from 

.11 to .50 fo r Trait 5, Presentation of Subject Matter. 

The average r  is ,26l£.018, Since the 3uearman-Brown 

formula va lid ly applies to the prediction of the increase 

in re lia b ility  fo r  a single tra it to be expected with an 

increase in the number of Judges, i t  follows that to ob

tain r e lia b ilit ie s  of .90 to .95, the average ratings of 

approximately 25 to 54 pupils respectively would be re

quired.100

" i b i d ., p. 627. 

^OOliryan, op. o i t ., p. 8 .
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significance of student Hat Inge

Bryan givea ue two tables of the significance of 

student ratings as determined By d ifferent methods:

TABUS 1

THE SIGNIFICANCE OF STUDENT RATINGS OF COLUSC& INSTRUCTORS 
AS INDICATED BY DIFFERENT METHODS101

Coefficients
of

Correlation

Author
and

School
How

Obtained Remarks

.89 Guthrie 
(Washing
ton Uni
versity )

Two rankings one 
month apart of 
the same instruc
tors by the same 
students

87 teachers 
were ranked 
by 5 or more 
students

.61 Morris 
(Northwest
ern State 
Teachers 
College)

Student ranking of 
instructors corre
lated with Presi
dent’ s ranking of 
instructors

Students 
ranked a l l  
Instructors 
in 1,2 ,3,4.5 
order

.74 Rcamera 
(Purdue 
Univer
s ity )

Quintile in which 
the instructor was 
placed correlated 
with sums of the 
numerical ratings 
on the various 
tra its

115 instruc
tors were 
rated by 116 
classes

.95
Range of 

agreement 
among 42 
items of 
blank:

»86 to 1.0

Root 
(Hamline 
Univer
s ity  )

ctudents* ratings 
on each o f the 42 
questions corre
lated with the 
same students’ rat
ings on each ques
tion one month 
la ter

One month 
later the 
same l is t  of 
questions 
was given to 
the same 200 
students

.65 to .86 Wilson 
(These coef- (Waahing- 
fic ien ts are ton Uni- 
for a dozen versity) 
topics se
lected at random)

Correlation be
tween class aver
age of 2 sections 
taught by the same 
instructor

97 instruc
tors , each 
having 2 sec
tions of the 
same subject

IQ1m d ., p. 9 .
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TABLE 2

THE SIGNIFICANCE OF PUPIL EATINGS OF HIGH 
AS INDICATED BY DIFFERENT MBTHODS-

SCHOOL TEACHERS 
■BRYaH102

Coefficients
of How

Correlation 3D Author Obtained Remarks

.56 .073 Bo ardraan Correlation Rankings of
of means of pupils upon
pupil and question 5
supervisor (Which teacher
rankings do you think is 

the best or 
moat efficient? )

.66 .060 Boardman Correlation Teacher rank-
of means of ings were re -
pupil and ceived from ap-
teacher proxlmately
rankings 2 supervisors, 

25 teachers, 
and 200 pupils 
fo r each of 4 
schools

00c-• .039 Boardman Correlation Teacher rank-
of the means inga were taken
of 2 chance- from 4 high
half pupil schools ranging
groups in size from 

300 to 1000
.77 * » • • Knight Correlation This study in-

of cnance eluded 11 teach-
halves of ere and 40 pu-
2 pupil pila from one
groups high school and 

15 teachers and 
40 pupils from 
another school

Range • # • • Bowman Average Purdue Rating
.58 scores based Scale -was used

to upon chance to obtain ra t-
.92 halves of ings on 30

the pupil 
groups

teachers

102T b id .,  p. 10.
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Pj^lPilg. ̂  iL -̂A M
Following are some statements of educators and

students who favor the plan of student rating of teachers:

Pupils’ honest opinions are often a better basis 
fo r  self-study and attempts at self-improvement than 
are the opinions of a few supervisors. One wonders 
i f  the pupil ratings might not serve other purposes 
too. Phis alone would make i t  imperative that a 
teacher* in planning for the most e ffective  and 
economical use of her time, prepare to use about 
twenty minutes of class time every year or so fo r 
pupil ratings.--Vee Flinn, High School Teacher,
Kansas City, Missouri.103 104 105

The general rankings of the teachers (as made by 
high school pupils) are, however, so much like those 
which were given by the superintendent and principal 
that it  ia evident that the pupils were accurate in 
their Judgments. . . , Some of them £ the teachers] 
took a different attitude toward the whole school 
situation.--U . L. Light, Superintendent, Barberton, 
Ohio.104

The results do t e l l  him sign ifican tly  what his 
students think about him. This technique is gener
a lly  applicable. The experiment represents a type 
of simple, practical research, which, in the w riter’ s 
opinion, should be fostered from the kindergarten 
through the graduate level.-rO.M. Clem, Teachers Col
lage, Syracuse University.105

The results of these experiments were moat gra ti
fying to me, adding new vigor to my work as well as 
marking a defin ite direction in my se lf -improvement.
—Hormal School Teacher, Anonymous.105

103Vee Flinn, "Teacher-rating by Pupils," Educa
tional Method. XI (February, 1932), 290-94.

104Light, * PP* 28*32.

105Clem, op. c i t »» pp. 96-100.

105"Student Help in the Growth of the Teacher by 
One Who Tried I t , "  Educational ¿lethod, X (October, 1930), 
30-33.
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A considerable number of instructora secured 
information that, they f e l t ,  ju s tified  a drastic 
reorganization of thsir course, Few received in
formation that they were not able to use to the 
betterment of their work,—W. R. Wilaon, Univer
s ity  of Washington, Seattle, Uashington.10”

According to Robert Hoppock,1,08 when the School 

of Education of 2Tew York University appraised its courses 

and s ta ff, 628 voted to continue student rating of in

structors, 68 wanted to discontinue the practice, and 

112 wished to modify the form used. Following are eome 

statements typical of those who desired to continue stu

dent rating of teachers:

1. I t  provides a means of eliminating excessive abuse
in many instances. This may not prevail at N.Y.U., 
but i t  would be a godsend in high school.

2. Students suffer the educators—of ten with the pa
tience of martyrs. A system that enables them
to judge may a llev ia te  such misery.

3. I believe students need an opportunity to express 
their sentiments about courses and instructors
• , . acts as a "eartharsis" to the students.

4. In a large school i t  is a great aid toward the
improvement of the teaching s ta ff fo r  the adminis
trator to know which instructors do not "put over" 
their material and those that do.

5. I believe that it  is a good and sound practice 
because it  is d if f ic u lt  fo r a department chair
man to know what the particular sentiment is re 
garding an instructor. I  w il l  always maintain 107

107‘ ilson, op. e i t ., pp. 75-82.

^°®?.obert Hoppock, "Student Reaction to Student 
Ratings,” ochool and loc ie ty , LXAVI (November 8, 1952), 
293-95.
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that the best judge of a teacher and course is 
the student who is enrolled in the same.

6. This i3 a good opportunity to give our teachers 
due cred it.

7. This method keeps the faculty won the b a ll. ’1

8. Instructors should be continually rated to keep 
them on the a lert and more informative. Too, i t  
prevents them from becoming in tellectual tyrants 
who refuse to allow students a voice in the 
methods of conducting a. class.

Following are some reactions of those who voted 

to discontinue the rating procedures:

1. ''hen people are employed as teachers, we assume 
they have some merit, Why then put them through 
subjective evaluation so often? A farmer doesn’ t 
pull up a carrot every week to check its develop
ment •

2. I t  puts both the students and faculty "on the spot" 
fo r anything said of a c r it ic a l nature would a f 
fec t the prestige o f the instructor.

3. Students do not have adequate background; they 
vary in ab ility  to rate or to discriminate.

4. I am opposed to adding to the v/orries teachers a l 
ready have.

5. What good are the unfavorable comments of students, 
fo r these reactions are not acted upon i f  the in 
structor is " in ," with the powers that be.

6. I  thought i t  was a good idea. However, I am not 
sure that i t  is very useful. I t  apparently has 
been used before, and this particular course which 
I am taking could not have been less interesting.

7. I t  depends too frequently on the vmy students fe e l 
at the moment the rating is taken.

Following are two reactions of students who voted

to modify the form used:
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1. I would like to write a paragraph about the 
course and the instructor» not use a rating 
scale.

2. We students would like to know how these sheets 
are used. We f i l l  them out term a fte r term - 
no news—no results.

The following outline presents the most frequent

reasons listed  by educators» psychologists» and students

for student rating of teachers:

1. Student rating of teachers has value because it  
often ca lls  attention to certain undesirable a t
titudes and features o f instruction» courses of 
study» teacher personality» etc.» of which in
structors are not aware. Such revelations may 
serve to

A. Emphasize the need fo r  improvement.
B. Point out specific goals fo r improvement.
C . Give training in taking criticism  in the 

right sp ir it ,

I I . It often results in stronger commendation of 
teachers» teaching* e tc . than was anticipated.
This is desirable because

A. Teachers who are inclined to underrate their 
own influence with students are stimulated 
to better e ffo r ts .

B . Commendation» instead of making the conscien
tious and capable teacher se lf-sa t is fied , 
w ill  serve as a powerful incentive to e ffort  
and improvement that she may really merit the 
high esteem which is bestowed upon her.

I l l . The Importance of the learner’ s attitude, in any 
teaching situation, is  so great that some sys
tematic e ffort should be made to measure it .

IV. Student rating o f teachers reveals certain kinds 
of information that oannot be obtained from a 
fellow teacher, head of department, or school 
authority.
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V. The use of student rating leads to an increase 
in interest in teaching problems on the part 
of the instructional s ta ff as a whole.

VI. Administrators and supervisors can use the in
formation to obtain knowledge concerning the 
instructional strength of the faculty.

vie w ill also consider the arguments of those edu- 

catore, psychologists, and students who ch not favor the 

plan of student rating. The following outline presents 

a summary of the dissenting opinions:

X. Students are not competent to Judge the merits of 
the teaching process or the resu lts.

A.  It is d ifficu lt  for the learner to d ifferen 
tiate between indoctrination and good teaching. 
The ideal teacher is that teacher who so trains 
hlr. students thet they become increasingly in
dependent of hie instruction and guidance. It  
ie thus that Lehman109 states what he considers 
none of the most aerioua objections to student 
attempts to rate faculty members."

B. Teacher-activity ie of value only to the ex
tent that it brings about we 11-directed pupil 
activ ity . The c r it ic a l factor in successful 
teaching is thus not what the instructor does; 
it  is what he succeed® in getting the pupils 
to do. This fact may not be generally under
stood among students . Obviously a student body 
w ill need to be carefully instructed in this 
matter before faculty rating ie attempted.

I I .  The Judgment of students is immature. Young people 
are given to snap judgments. Their f i r s t  estimates 
may not correspond with those given a few months or 
a few years later.

I I I .  The validity and re lia b ility  of student ratings

10% . C. Lehman, "Can Students Rate Teachers?" 
Educational / drain is t rat ion and Supervision, XIII (Octo
ber x w r r m - e c ----------- ----------------------------
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may be further affected by one or more of the 
following influences;

A. Low grades.
B. Fondness or d islike fo r the teacher.
C. Interest in the subject.
I). D ifficu lty  of the subject.
E .  Amount o f work req u ire d  by the tea ch e r .
F. Dislike for ratings.

IV. Permitting students to rate teachers may have d is
ruptive effects on the morale of the students, 
which may take the form of one of the following:

A. Weakened respect fo r teachers generally.
B . A cock-sure attitude that students are the 

sole judges of teaching efficiency.

V. Permitting student© to rate teachers may have 
disruptive effects on the morale of the faculty.

A. In case a teacher's rating turns out low, he 
may become discouraged.

B. Teachers may cater to student opinion so as 
to obtain popularity at the expense of the 
quality of teaching.

l£any of the objections found in the outline of 

dissenting opinions have been answered by educators, a 

review of a few of the most important follows.

The argument that the practice of obtaining rat

ings from pupils may disrupt the morale of students and 

teachers does not harmonize with the findings of several 

investigators. A rm en tro u tV ic e -P re s id en t of Colorado 

State Teachers College, says;

llO^. d . Armentrout, MImproving College Teaching 
by Consulting the Consumers,” school Executive magazine, 
LI (July, 1932), 476-77.
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Our experience shows that instructors w ill  not 
only permit hut welcome student rating. I f  you can 
show us a better way to teach« we want to know it .

Heramers111 makes this statement:

The fear of causing students to lose respect 
for the instructor through student rating of 
teachers is  largely  without foundation. No evi
dence on this of a positive sort has been forth
coming. The ratings so far as the students were 
concerned were apparently a l l  in the day’ s work.

Following are Bowman’s*-^2 conclusions:

1. The morale of the pupils is improved by the op
portunity to rate their teachers.

2. Student-teachers welcome pupil ratings as a 
means of growth.

3. The fact that student-teachers know in advance 
that they are to be rated by their pupils ap
pears to stimulate the student-teacher to do 
good work rather than "play to the g a lle r ie s ."

One objection found in the outline is that grades

influence student ratings of instructors. According to

Re ramera,113

The average correlation between ratings and marks 
for a l l  tra its is .070 or practically zero. . . • 
Seven of these classes were composed of high sohool 
pupils and ten were composed of students at Pur
due University. Thus 409 judgments were obtained

HUh . H. Renraers, "Relationship Between Students * 
Marks and Student Attitude Toward In s tru c to rsS ch o o l 
and Society, XXVIII (December 15, 1928), 759-60.

H%iarl G. Bowman, "Pupil Ratings of Student-  
Teaohera," Educational Administration and Supervision,
XX (February, 1934), 141-47.

113H. H. Reamers, Manual for the Purdue Rat in,-; 
Scale fo r Instructors, pp. 75-76. Lafayette, Indiana; 
Lafayette Printing Company, 1928.
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on each tra it ,  making a to ta l of 4,090 judgments.

Some c r it ic s  believe that students rate popular 

professors high and disliked professors lov; on a l l  tra its . 

Reamers and Stalnaker11  ̂ hold that the halo e ffe c t ia un

important when viewed from the standpoint of the r e l i 

ab ility  of a single tra it .  Kach tra it adds to the total 

picture of the instructor as judged by students. The 

technique fo r determining the amount of this factor of 

halo e ffec t is that of inter-correlation of a l l  the 

tra its , i . e . ,  the correlation of each tra it with each of 

the other tra its . The average o f 45 inter-correlations 

based on the ratings of 94 students was found to be +.366. 

Clearly this indicated a gratify ing absence of the halo 

e ffe c t. One would expect some positive correlation among 

these tra its  i f  there were no halo e ffec t whatsoever.

To those who argue that students* judgments are 

immature and that they w ill  tend to change th e ir opinions 

in later l i f e ,  Bryan114 115 has an answer. He asked 825 

adults to select two o f the best and two of the poorest

114H. H. Reamers and J. M. Stalnaker, "Can Stu
dents Discriminate Traits Associated with Success in 
Teaching?" Journal of Applied Psycho logy, XII (December, 
1928), 602-ib.

115Roy C. Bryan, "Opinions of Teachers Held by 
Poimer Pupils," School Review, XI (Hovember, 1944),
555-61.
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teachera they had ever had and to rate them as they would 

have rated them when they sat in th e ir  classrooms. The 

answers indicated that 90 per cent of the teachera that 

were considered beat received the highest rating or next 

to the highest rating in retrospection. Less than two 

per cent of the poorest teachera were credited with pro

ducing exce lien t results in retrospection. He holds that 

the best way fo r  a teacher to predict how pupils w ill 

fe e l about him in later years is to learn how they fe e l 

when they are in hia classes. Bryan concluded that the 

b e lie f that maturity w il l  cause individuals to look back 

and see teacher merit not appreciated in school days is 

largely an illusion .

Wilson116 admit3 that

The views of the student may be prejudiced, mis
taken, superficia l, or immature, but . . . they 
exist and exert a powerful influence on the e f 
fectiveness o f the course. . . .  To be fu lly  e f 
fective a teacher must be fu lly  informed of the 
responses of the class. . . . Only by accident 
w ill the teaching of a man ignorant of the re
sponses of his class be e ffe c t iv e . . . .  A d istin 
guished scholar, d issatis fied  with the ratings he 
had received from a large beginning class, com
plained that he was casting pearls before swine.
The mature v is ito r doubtless would have agreed.
But does the swine-herd continue to lavish pearls 
upon his charges a fter he has found that the 
diet cannot be assimilated?

116 ilson, op . c i t .. pp. 75-82.
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Bryan117 holds that, regardless of what the 

opinion is worth as judged by other c r ite r ia , the wise 

teacher w il l  want to improve his rating with the pupils, 

fo r  this opinion is often consciously or unconsciously 

accepted, in large measure, by parents, other teachers, 

and even administrators as their own opinion of that 

teacher.

1173ryan, “Opinions of Teachers Held by Former 
Pupils," op. o l t ., p. 560.



CHAPTER I I I

INTERPRETATION OF DATA

Personality of the Teacher 

A summary of the motivating forces reported by 

200 high school seniors appears in Table 3. Since a 

great number of responses were found from the fiv e  re

porting schools» the w riter of this thesis decided to 

treat the several schools as one population. To f a c i l i 

tate a more comprehensive presentation, each of the six 

categories of Table 3 is discussed separately. The items 

as set forth in Table 3 indicate that 83 students out of 

200 listed  the personality of the teacher as the great

est of the motivating factors. For example, one person 

reported:

I think a teacher*s personality had much to 
do with tqy w il l  to learn. I have had many teach
ers, but one has impressed me more than any of 
the others. She has a complete understanding of 
her subject, but what is more important, she has 
a complete understanding of her pupils. We can 
stop her at any time, and she w ill talk over 
either our troubles or our joys. Because of this 
quality she does not need very much discipline in 
her classes. Because of her interest in us we 
have always fe l t  very close to her. ,ve like her 
good sense of humor, especially when she laughs 
and jokes with us in class. Somehow, we donH 
think of her as a teacher but as one of ua. Yet 
we respect her because of her dignity.



TABLE 3

RELATIVE IMPORTANCE OF SIX FACTORS WHICH PROMOTE CLASS LEARNINGS 
AS INDICATED BY 200 HIGH SCHOOL STUDENTS

Order of 
Importance

A B C D E F

of
Fector* No. Per

centage
No. Per

centage
No. Per

centage
No. Per

centage
No. Per

centage
No. Per

centage

1 33 41.5 64 32.0 24 12.0 16 9.0 14 7.0 8 4.0
2 11 5.5 19 9.5 34 17.0 51 25.5 45 22.5 39, 19.5
3 77 38.5 53 26.5 27 13.5 17 8.5 13 9.0 1 .5
4 6 3.0 15 7.5 33 16.5 40 20.0 30 15.0 71 35.5
5 15 7.5 18 9.0 38 19.0 39 19.5 48 24.0 42 21.0
6 3 4.0 31 15.5 44 22.0 37 18.5 45 22.5 39 19.5

♦The six factors in order of importance ere es follows*

A. Teecher1a personality.
B. Confidence in teacher’s knowledge of subject matter.
C. Mark obtained In the course.
D. Motivating devices such as rewards and competition.
E. Emphasis on discipline.
F. Audio-Visual aids.

______________________________________________________________________________



72

Other interesting example a of the influence of 

the teacher’ s personality written by various students are 

as followsi

While in junior English 1 had the best teacher 
I ’ ve ever had. She was friendly and helpful and 
enjoyed the subject she was teaching and was not 
always complaining about something. She had a cer
tain way of putting things across to me in an in
formal way, and she was not always serious. She 
frequently spoke of the troubles she had in learn
ing some particular phase of the work and tried to 
help me overcome my drawbacks. She gave me the con
fidence which I now have as she made me fe e l that I 
could get my studies i f  1 only tried . X saw her 
angry but never moody.

The teacher's personality seems to be the most 
important factor, since I have been taught by many 
teachers in different parts of the country. I  re
ca ll one teacher in particular, and she has a very 
charming personality. She is teaching me a subject 
which I considered a waste of time until I  started 
studying i t .  I am sure the subject would not be as 
likeable i f  i t  were not fo r the teacher’ s person
a lity .  She has an understanding of every pupil 
and is very fa ir .  Her most outstanding quality is 
her smile which help« very much to make a pleasant 
class. She also has a neat appearance and is very 
d ign ified . 'This teacher w ill always stand out in 
my mind, and X think mostly because of her smile 
and the kindness and consideration which is shown 
through her eyes.

The one factor X consider of most importance 
is the personality of the teacher and the way he 
or she presents her facts and learning matter. I 
know of one teacher who, because she was grumpy, 
disagreeable, and quick to snap at pupils, had 
very few students in her classes. X believe in 
discipline but not to the point where students 
have to agree in every deta il with the teacher.
X have one teacher who is like th is, and X d is 
like her classes. On the other hand, one of my 
teachers is  very congenial, kind, and understand
ing, and everyone loves her classes.
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The following comments indicate some ways in 

which grade school teachers influenced their pupils:

When I was in the f i f th  grade, I had a teacher 
who was always kind and ready to help me i f  I 
didn’ t understand something* The Sister who taught 
me was very s t r ic t . She had perfect order but 
s t i l l  was never harsh. She had a pleasant per
sonality and made us know just how she wanted 
things done, and we did them, mostly just to 
please her. She also knew what she was talking 
about (and i f  she didn’ t , she surely was con
vincing). She didn’ t expect ua to behave like 
adults vihen we were just children. Her best 
quality, to my way of thinking, was that she 
seemed to grow up with a l l  of her classes again.

One of my teachers in grade school did the 
most to motivate me. She seemed to take an un
usual interest, not only in our studies, but in 
our socia l activ ities as w ell. I had a great 
respect fo r her. She always acted as if  she un
derstood us and helped us, individually, to work 
out our problems. Because of the interest which 
she took in us, we fe lt  very close to her. We 
didn’ t fee l as i f  school was a drudgery. She 
wasn’ t always serious but laughed and joked with 
us. I think this lifte d  a barrier which often 
existed in my other classes.

The personality of a teacher can make a l l  the 
difference in the world when it comes to making 
you want to learn. A teacher, who has no person
a lity  or personal Interest and never takes time 
out, once in a while, fo r a laugh is no inspira
tion. ’¿hen 1 was in eighth grade, I was just 
crazy about my teacher and loved school because 
she really  made me want to learn. The teacher I 
had in sixth grade was too impatient and not 
live ly  enough and didn’ t take any personal in
terest in the class. As a result 1 did not learn 
a l l  that I had planned on learning.

Additional remarks voiced the genuine apprecia

tion of these pupils fo r  the enthusiasm and cheerfulness 

of their teachers:
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From past experience In my freshman year, I 
found that a great stimulant to my study was the 
personality of w  teacher. I found that I didn*t 
dread going to a class he cause the teacher* s per
sonality, especially her patience and cheerful
ness, seemed to brighten the day and le ft  one so 
relaxed that studying came naturally. Since then,
I have been in classes where this " a l l  business, 
no pleasure” routine caused gloom and dread. This 
particular teacher was neither too aggressive in 
her methods nor too re tirin g . 3he enjoyed the 
lessons with us, so it seemed; and although we 
knew she had an over-sufficient knowledge of the 
subject, yet, she always seemed to be just as 
th rilled  as we were when reading a new selection 
or learning a new fa c t . The whole class caught 
her v ita lity  and enthusiasm which made us want 
to learn the subject. She was interested in a l l  
students and had no special students. Ghe was 
loved by a l l  fo r  her friendliness.

The teacher*a pe rsonality has always affected  
my interest in c la ss . Once I had a very wonderful 
biology teacher. She did everything to make a 
person s it  up and take an interest in the subject. 
Aided by her enthusiasm, she made everything seem 
a part of l i f e .  She was always teady to help us 
and never scolded fo r minor problems. I was 
never so interested or enthusiastic about a sub
ject before. Besides her ab ility  to te ll  jokes 
and stories about the subject, she enabled us to 
take part in many activ itie s . We were always do
ing something and thus the subject never became 
dull*

Some of the students questioned showed a prefer

ence fo r teachers who conducted class in an informal man

ner and who were interested in extracurricular activ ities.
•

The teacher*s personality means a great deal.
If I know that a teacher takes an individual inter
est in her pupils, 1 like her and usually find her 

. subject easy to learn and more enjoyable. The 
teacher who conducts class in an informal manner, 
allowing for volunteering discussion and question
ing, is  the one for me. 1 like a teacher who is
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warm hearted, down to business, but not formal in 
her method of conducting class. I  especially like 
my teachers to be interested in the social a ffa irs  
of the students. I think those who sponsor some 
outside activ ity  are more often the moat understand
ing of their pupils.

I t  w ill be noted that the tra its  helpfulness, un

derstanding, and cheerfulness appeared with the highest 

frequency. "She [  the teacher] believes everyone can do 

the work," or "Her class is always so happy," or "She is 

old but s t i l l  understands us," or "She acts as i f  she 

thinks we are important." Another pupil wrote, "She is 

so calm and patient. Although some of us are not as 

bright as others, she is always ready to help ua."

Hegative statements in some instances gave the 

pupil’ s description of the teacher; e .g ., "She never  

ye lls  at us," or "She doesn’ t nag or preach," or "She 

never loses her temper."

Another f r e q u e n t ly  mentioned t r a i t  was the p r e s 

ence of wide i nte r e s t s : "She uses o th e r  books than the 

te x t,” "V/e read a lo t ,"  "Her ab ility  in  dramatice has 

endeared her to a l l  of u s , "  or "She can s u r e ly  write 

poetry and stories."

The pupils* descriptions of the tra it  impartiallty 

varied as follows: “She treats ua a l l  alike,'* "She even 

likes me," or "She grades us just as we deserve and not 

according to her likes and d is lik es ."



Some pupils were grateful fo r  their teacher’ s 

sense of humor« Expressions ranged from: "we have so 

much fun learning,” "She te lls  such funny stories, but 

we really learn,” or "She taught us to laugh at the right 

time, with each other, but not at each other,” or "Her 

eyes just seem to dance,"

The use of recognition and praise is fundamental 

to a i l  good teaching. Pupils’ appreciation of this tra it 

was expressed in simple statements such as: "She made me 

fe e l I could learn i f  I  only tr ied ," "She makes ue want 

to do our best because she is so good to a l l  of us,”

"She never praises us unless m  deserve i t ,  and we have 

learned to appreciate her approval of us."

Again and again throughout the written statements 

the teacher’ s personality was referred to in connection 

with other devices described, and undoubtedly deserves a 

more important position than these data indicate.

Knowledge o f Subject Matter

Second on the l is t  of motivating factors in 

Table 3 is confidence in the teacher’ s knowledge of sub

ject matter. The successful use of that knowledge is i l 

lustrated in the following:

I never was very interested in English. To me 
i t  had always seemed a boring subject, especially 
where grammar was concerned, ¿»hen a certain teacher

76
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took over our class# things began to change. Her 
lessons were always moat carefully prepared, and 
there was never a dull moment in the class, this 
was due to her extensive knowledge of her subject 
matter, "Dry grammar" was made interesting by the 
teacher’ s having ua ask questions among ourselves. 
3he did not go through our text book page by page 
but took material from other sources. In this 
teacher’ s class we could bring in things pertain
ing to the class which were in newspapers or maga
zines. I f  we didn’ t understand them, either she 
or one of njy fellow classmates would explain i t .
She would rather have us understand each lesson 
and be able to explain it  than to memorize a l is t  
of facts or write out a lo t of foo lish  answers.

I like to have confidence in my teachers’ 
knowledge of subject matter* 1 want to fe e l  that 
they know about a l l  there is to learn about the 
subject which they sure teaching. One of my teach
ers keeps "beating around the bush" as i f  she does 
not know the answers to our questions. I  get a l
most nothing from this class. Another teacher 
rea lly  made us buckle down; however, the class did 
not resent her, for she made everything clear, pre
cise, and accurate, we had to study hard, but 
there was satisfaction in i t  because we knew we 
were really  learning. I think that a student can 
t e l l  the moment the teacher gets up whether she 
knows the subject matter or not. I  am very grate
fu l to moat of my teachers as they have inspired 
me with much confidence in them.

A number of students recalled their grade school 

teachers. Following are accounts of these teachers:

I remember when I was in the fourth grade. I 
had a teacher who really seemed to know what she 
was teaching. She often cited examples o f happen
ings in rea l l i f e ,  these would often help us to 
remember some particular lesson. She made geogra
phy very interesting as she had traveled a lo t and 
could t e l l  us about the various countries. It  has 
been a long time since 1 was in the fourth grade, 
but I s t i l l  remember her wonderful knowledge of 
subject matter and her ab ility  to give that knowl
edge .
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X had confidence in a teacher’ s knowledge and 
X believed what she said because she could rarely 
he proven wrong« but i f  she was in error, she was 
not too proud to admit i t .  This teacher taught me 
in seventh grade. X had the fee ling  that she 
would teach us the truth at any cost, and everyone 
respected her fo r  it .  She especially helped us to 
adjust to rea lity .

The following student contrasts a teacher who 

knew her subject matter thoroughly with one who did not:

My purpose fo r going to school la not only be
cause I have no other choice, but because X want 
to be able to use the knowledge obtained in my vo
cation a fter X graduate. As a resu lt, X want to 
he sure that what X am learning is entirely correct.
Xn the beginning of my sophomore year geometry was 
hard for me to understand because we copied the 
theorums out of the book word for word and could 
not apply them to any other problem. The second 
semester was worthwhile as we had a d ifferent 
geometry teacher who knew what she was talking 
about without using the text for everything she 
said. We were then able to put geometry to prac
tica l use because our teacher knew the subject 
thoroughly and therefore was able to make us un
derstand it .

It is of significance that most of the replies 

expressed a desire fo r  an appreciation fo r clear and 

definite assignments. variety in method. and Interesting 

and understandable presentation. Expressions suoh as the 

following were given: "She explains work w ell," "She knows 

how to secure student cooperation," "She is capable in 

putting subject matter across," or "She gives us new 

slants on the subjeot."

F lex ib ility  was further evidenced in the follow 

ing remarks: "She has many free discussions," "She allows



79

pupils to ask questions," "She la abusing in a studious 

■way," "She can get a Joke in a lesson, is lots of fun, 

hut teaches a lo t,"  "She requires folders which help U3 

to remember work," **3he gives tests which bring out what 

you know," "She allows us to look at exhibits,"

negative statements can also show us what pupils 

d islike: "Careless teaching; teaches poorly," "Does not 

explain work w ell," "Doesn’ t ask questions," "Uninterest

ing and dry,” "Says same things over and over," "Speaks 

mechanically and in a monotone," "Passes over work too 

quickly."

Mark Obtained in the Course

The motivating device of the mark obtained in the 

course was assigned third place among the techniques 

listed  in Table 3. The significance of this device was 

expressed in the following ways;

I believe the reason I studied so hard in grade 
school was because of the mark obtained on the re 
port card. It  was always th r illin g  to see who would 
get on the honor r o l l .  I particularly liked a sys
tem my seventh grade teacher used to get us to study. 
She had a paper cutout of _a boat on the bulletin 
board. I f  we merited a hundred, we were f i r s t  olass 
on the boat. The lower the grade, the lower the po
sition  on the boat. I f  the grade was very low, we 
ware on a ra ft in the water, and i f  i t  was s t i l l  
lower, we had to swim fo r  shore without a lifeboat.
To me the mark obtained in the course is the most im
portant of the motivating devices.

In high school, partieularly, marks mean a great 
deal to me. In tsy school, one needs eleven points
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achieve this honor, we work harder than we would do 
otherwise.

Later in l i f e ,  one must obtain work in order to 
survive, Before an employer w ill consider one’ s 
aptneee and p o ss ib ilit ie s , he may turn to one*© 
school records as a basis upon which to judge the 
applicant’ s a b ility , X, therefore, believe that 
this outlook makes a deep imprint on the mind when 
motivating factors are discussed, to  me the mark 
is most important.

Frequently the reactions to this motivating de

vice showed that some students consider the mark ob

tained in the course ineffective as a motivating factor;

In my o p in io n ,  g rades  are over-em phasized  by 
t e a c h e r s ,  I  do not think i t  i s  good to \7ork  for 
a  mark on a paper instead o f f o r  knowledge and 
learning which w ill be useful in later l i f e ,
\itmn a teacher acquaints the student su ffic ien tly  
to arouse curiosity and keen interest in the sub
jec t, she has, to my knowledge, rea lly  motivated 
him. Of course, she w ill have to keep his in ter
est by stories and comparisons with present day 
events. I ,  myself, detest being bribed to learn, 
fo r I think high school students are old enough 
to realize the need and necessity fo r  education.

when in the eighth grade we were taught by a 
wonderful teacher. Jhe taught us that i t  wasn’ t 
our mark that counted, but rather that we under
stood what we were doing* She told ua that i f  we 
cheated, and received a high mark, we were worse 
o f f  than the one who didn’ t cheat and received a 
low mark. Luring ray high school years I  can’ t 
help but think that i f  less stress were put on 
marks and more on how a certain subject would 
benefit us later, there would be less cheating 
and a more wholesome attitude on the part of the 
students.

Several other quotations seem to uphold the above 

statements. However, a considerable number of students
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maintain that the mark obtained in the course was the 

most e ffec tive  motivating factor In their particular

o ase «

Rewards and Competition

As shown in Table 3, rewards and competition in 

a las s rooms were mentioned as fourth in importance. Ac

counts such as the following were given:

Rewards and competition were the best means fo r  
motivation fo r me while in grade school. In the 
f i f t h  grade 1 was motivated by study most by a sys
tem of being seated according to the way in which 
one answered in a particular subject. The one who 
answered the most questions correctly could s it in 
the f ir s t  seat in the front row. The rest of the 
class knew that a i l  the students s itt in g  in the 
front row were occupying seats according to the 
way they had answered. It  really made us study.

In general, most of the instances mentioned in 

connection with rewards and competition were those re

membered in grade school. Perhaps this would suggest 

that younger students are more influenced by this method 

than are high school pupils.

My sixth grade teacher is one who I w ill a l
ways remember. She helped me to study with a 
spelling contest between the boys and g ir ls .
This made ua a l l  study hard* I f  one missed a 
word, he was put out, and fo r  every point gained, 
i t  meant a word spelled correctly. At the end 
of the week Sister added our scores, and the 
team which had the highest won a treat from the 
losers, There were more boys than g ir ls  which 
gave them a better chance, but the g ir ls  studied 
harder and were the champions most o f the time.
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During the time I was attending grade school, 
rewards were given to students of each grade who 
had the highest average. These rewards were given 
out the f i r s t  and second semesters. I had always 
wanted to receive one of the rewards. I decided at 
the beginning of the school year to study very hard 
so as to win one of the prizes. Of course 1 was 
successful. Ever since that time, when I get d is 
couraged or bored with school v/ork, I think back 
to the day when I f i r s t  received the reward fo r  
the h ip es t average, and X am encouraged to study 
harder.

v/hen the teacher o ffers a reward such as a pin 
or a ribbon, I find I study harder. Trying to com
pete with others has always held my interest, 
whether in sports or in the classroom. I don’ t 
like to study, but when I fe e l I  have something ma
te r ia l to show fo r n*y e ffo r ts , I  work hard to get 
it  as it makes i t  more of a game.

I t  is worthy of note that in spite of the fact 

that in theory educators have urged ‘'competition with 

the records of former pupils," no mention was made of 

this technique. This would seem to indicate that this 

device is not widely used, or, i f  it  is , i t  did not 

stand out in the memory of the students reporting.

The various reactions to the questionnaire show an in

clination to the material things of the "here and now" 

as far as rewards and prizes are concerned.

My choice is the factor listed  as motivating 
devices such as rewards and competition because 
of an incident which occurred in the third grade.
We were asked by a teacher to look up words in a 
dictionary. The f i r s t  pupil who found the word 
raised her hand. As a “ reward," she was permitted 
to write the word on the blackboard. At that 
tender age, to write on the board was the great
est t h r i l l  ever because, "Only S ister gets to
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write on the blackboard." Sven today in high school 
I like competition. I t  isn 't  that I want to be at 
the head Gf the class; i t 's  that fee lin g  of freedom 
and the challenge to see what I can do when compet
ing with others which I like most. As fax as per
sonality and confidence in the teacher goes, I have 
never been greatly impressed as some of cy class
mates have been.

Other eompetitory devices mentioned were class

room games, competition fo r  a scholarship banner fo r  the 

home room, and competition for typing pins*

■Discipline

Discipline as a motivating factor merited f i f th  

place on the l is t .  Some interesting comments are as 

follows;

I think that emphasis on discipline is probably 
the most important statement o f the s ix . It  surely 
means a lo t to a student, especially when he reaches 
that stage in l i f e  when he doesn't have much in ter
est in class work. I  went through such a period,
Por a long time I only went to school for fun, so
c ia l l i f e ,  and sports. How I rea lly  appreciate 
those teachers who simply "made me get my work 
or e lse ."

To me, discipline has been a real motivating 
factor, «hen a teacher te lls  her students to do 
something and doesn't give it  much push, they are 
inclined to say, "The heck with i t , '1 or " I f  she 
doesn't care, why should I? " Yet I  think a 
teacher can be pleasant some of the time and 
clever too. I f  she can accomplish th is , her 
class w ill really learn.

I t  is interesting to note that moat of the state

ments regarding discipline as a laotivating force came 

from students who were attending a coeducational school.
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The following student te lls  us what d iscip line meant to 

her as a grade school pupili

When I was in the seventh grade I had a teacher 
who was very s t r ic t .  She was a wonderful person, 
hut she never le t anyone put anything over on her. 
Although she did not strike us or y e ll,  Z saw her 
tame a lo t of hoys and g ir ls .  Everyone respected 
her and got his lessons. I believe I  learned more 
in the seventh grade than in any other grade.

Other reports o f students who thought discipline 

important were stated as follows: "I had a teacher once 

who could not keep d iscip line. She le t the pupils have 

quarrels in school and study was impossible." "She a l

lowed the children to be disrespectful and impudent and 

consequently we did not learn as much as we should have.” 

'•She permitted a small group to gather around her desk 

and monopolize her time, while the others were in mis- 

oh ie f.«

Several students stressed negative practices of 

d iscip line. The following comments are significant:

"She seemed to have no love fo r  children; everything got 

on her nerves and she lost her temper eas ily ." "She a l 

ways acted tired , but we craved activ ity  and since she 

did not provide i t ,  we usually got into mischief," "She 

had no system. Her room was always in confusion." 

"Teacher is too s t r ic t ♦" "Teacher is unreasonable," 

"Teacher embarrasses pupils." "Teacher nags and preaches 

to us a l l  the time."
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Audio Visual Aida

Although appearing as the last in the lis t  of 

frequently mentioned motivating techniques« audio visual 

aids was considered by some students to be a characterise 

tic of importance. Zt is significant to note that no one 

audio visual aid predominated in this tabulation. This 

should not be taken to indicate, however, that one or 

several of those named are more valuable than the others. 

Because of the increased use of audio visual aids, it  

would seem correct to expect an increased percentage 

favoring this type of motivation i f  the questionnaire 

were given five to ten years from now; that is , of course, 

i f  in the future audio visual aids are intelligently used 

to teach educationally desirable content*

Examples of how persons have been motivated by 

means of audio visual aids are given at this point;

Audio-visual methods of teaching are the best 
from my standpoint, because I can learn better 
when shown in actual form. In this way the work 
does not become a monotonous procedure nor one 
that one endures fo r  the sake of a grade.

In my senior English class I was motivated to 
an intense enjoyment of Shakespeare by hearing 
records made of Julius Caesar and Macbeth. Be
fore this time I had been rather in d if/e rent to 
Shakespeare’ s works. How I find myself an avid 
reader of his works.

In the study of biology in my sophomore year 
many things, such as the growth and l i fe  of plants, 
were made easy for me to understand by the use of 
student educational film s. These films and slides
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ware shown quite often making the subject in ter
esting and easier to grasp.

iihen I  was in the seventh grade, X learned to 
lik e  geography. Our teacher suggested that every
one draw pictures of places and also maps to help 
us study better. These drawings were shown on 
slides, as each picture was shown, both our 
teacher and ourselves discussed the story i l lu s 
trated by the pictures.

The following tabulation shows the various types 

of visual aids mentioned. It  is sign ificant to note that 

no one audio visual aid predominated in this list*.

1. M s plays, exhibits ................  10

2. Films, slides .......................... 3

3. Dramatizations .....................   7

4. Recordings ...............................  7

5. Specimens ................................. 5

6. Charts ......................................  4

7. Field trips .............................  4

8. Diagrams ................................    4

qualities of Teachers

In order to fa c il ita te  a more comprehensive view 

of Table 3, i t  has been broken down into defin ite quali

ties and practices which were mentioned by the students 

in writing their paragraphs on the questionnaire. Their 

replies are indicated in Tables 4, 5, 6, 7, 8, and 9.

The writer is well aware of the subjectivity of opinion, 

but i t  is nevertheless enlightening fo r teachers to see
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themselves as their students see them. These data were 

ranked according to frequency» no item being included un

less it  was mentioned by at least five students.

It is interesting to note that of the items in 

Table 4 those ranking from 1 (with the exception of 

knowledge of subject matter) to 10 are concerned with 

kindness and consideration fo r the individual student.

By taking the most frequently mentioned tra its , it  is 

shown that a good teacher is helpful and understanding 

and treats the pupils well; ahe has a sense of humor and 

a pleasant, friendly manner. She is not prejudiced but 

ie Impartial and fa ir ;  she is more interested in the pu

pils than in se lf ; ahe understands the problems of young 

people. She is young in sp irit and ia interested in so

c ia l activ ities. She presents a good personal appear

ance and shows good sportsmanship. Moreover, she has an 

adequate knowledge of her subject.

Table 5 lis ts  the qualities of which students d is 

approve. From the data here presented, it  is obvious that 

they greatly dislike grouchiness, lack of knowledge of 

subject, fa ilu re  to understand pupils, and unpreparedness 

and lassitude. Students also show an aversion fo r  the 

teacher who exhibits a »superiority complex," is unfair 

in grading, and unaware of what it means to be cheerful.

87
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ORDER DISTRIBUTION OP 31 QUALITIES OP TEACHERS 
APPROVED BY STUDENTS

Qualities Rank

Helpfulness ................. 1
Knowledge of subject matter ........................... .. 2
Understandlng .................... ......... . 3
Pleasing manner ........................................... 4
Interest in individual students ....................... 5
Democratic manner .......................................... . 6
Sense of humor .......................................... .......... 7
Encouragement ............................. .......................... 8
Friendliness ......................... ........... ........... . 9
Interest in subject ...................................... . 10
Justice ................ ............. ................. 11.3
Consideration ................................................ . 11.5
Sincerity .................. ............................... ........... 13.5
Pleasant expression ........................... ................. 13.5
Enthusiasm ................................................... . 15
Optimism ...................................     16.5
Even temper .......................................................... 16.5
Patience ........... .......................................... . 16.5
Modern ideas .......................................................... 18
Sociability ........................................... 19
Good voice . . . » .................     20.5
Youthful sp irit ..............................................   20.5
Broadmindedness .................. ...................... . 22
Taotful ........... ..................................................... 23
Systematic about work .................... .......... . * . . .  25
Interest in social activ ities ........... . 25
Unselfishness ....................................................... 25
Dignity ................................................................... 27
Willingness to accept suggestions . . . . . . . . . . . .  28.5
Good sportsmanship .......................................   28.5
Neatness « . . . ........... .................. . 31

TABLE 4
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ORIBR DISTRIBUTION OP 28 QUALITIES OF TEACHERS 
DISAPPROVED BY STUDENTS

Qualities Rank

Grouchiness .................................................... . I
Lack of knowledge of subject matter . . . . . . . . .  2
Lack of understanding ............................. . 3
Unpleasant manner . . . . . . . . . . . . . . . . . . . . . . . . . . .  4
Unpreparedness ......... 5
Lassitude .............................................................  6
Bad tem per................................... ............. . 7
DominatIon 8.5
Downhearted ...................    8.5
Uninteresting personality ................................  9
Undemocratic attitude .................................. . 10.5
Narrowness ..........................................................  10*5
Impatience ............................. 12
Disinterestedness .............................................. 13
Suspicion ............................................................  14.5
Injustice ................ ..........................................  14.5
Unsociability .................... . 16
Lack of consideration ........................................  17
Unfriendliness ......... .............................. 18
Fussiness ....... .................................................. . 19.5
Cold manner........... .................. ............. . 19.5
Sarcasm 22
Instability  (nervousness) ......................... . 25
Insincerity ............... . 25
No sense of humor 27
Poor voice ............................   27.5
Untrue two rthinese ...............................................  28.5
Discouragement ...................................... . 29

TABLE 5
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In Table 6 we have a further expansion of the 

qualities on the approved l is t ,  and we see the opposites 

of which rank high in the l is t  of disapproved qualities. 

With respect to some qualities i t  w il l  be noted that they 

and their opposites rank high in both l is ts .  For example, 

knowledge of subject matter ranks 2 out of 28. Likewise, 

understanding and pleasing manner rank third and fourth 

on the approved lis t  and also on the disapproved l is t .

On the other hand, some qualities which ranked high on 

the approved l is t  ranked much lower on the l is t  of d is

approved tra its . For example, sense of humor tanks 

seventh on the approved l is t  and lack of a sense of 

humor ranks only 2? among the 28 disapproved qualities.

Practices of Teachers

Tables 7 and 8 indicate practices approved and 

disapproved. Note the Importance of clear and defin ite 

assignments as it  ranked f i r s t  on the approved l is t ,  and 

its absence f ir s t  on the l is t  o f disapproved practices.

Of the practices which are disapproved, i t  is s ig n if i

cant that 12 re fer to assigning and presentation and 5 

to disciplinary matters, indicating that probably more 

thought should attend these procedures. Approved prac

tices and their opposites, which appeared in the lis ts  of 

Tables 7 and 8 are given in Table 9 so that the ranks of 

the two may be compared.
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ORDER DISTRIBUTION OP QUALITIES ON THE APPROVED LIST WHOSE 
OPPOSITES ARE ON THE LIST OF DISAPPROVED QUALITIES

TABUS 6

Qualities Approved Rank

Knowledge of subject m atter................................  2
Understanding.....................................................  3
Pleaa in,. manner....... ..........................................    4
Interest in Individual students .......................    5
Democratic manner . . . . . . . . . . . . . . ....................  6
Sense of humor ............................................    7
Friendliness .................................................    9
Interest in subject ........................................ . 10
Consideration .........................................................  11.5
Optimism ...................................................................  16.5
Even temper ....................................      16.5
Patience ........................................ .........................  16.5
Sociability ............................................................. 19
Good voice ............      20.5
Broadmindedness ......................................................22

Qualities Disapproved Rank

Lack of knowledge of subject matter .................... 2
Lack of understanding ..............  3
Unpleasant manner ...................................................  4
Disinterestedness ............................    13
Undemocratic attitude ......................    10.5
No sense of humor ......................... ........................ 27
Unfriendliness .......................    18
Lassitude ........................     6
Lack of consideration ............   17
Downhearted ..........................    8.5
Bad temper ...................     7
Impat ience ......................... ......... ...........................12
Unsociability ................................ * ........................  16
Poor voice .....................   27.5
Narrowness ...............................................   10.5
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ORDER DISTRIBUTION OF 29 PRACTICES OF TEACHER3 
APPROVED BY STUDENTS

Practices Rank

Assignments clear and defin ite . . . . .....................  1
Variety in ruethod . . . . . ..................... . 2
Interesting and understandable presentation . . . .  3
Good discipline ....................................................... 4
Interesting class work ............ . 5
Fair grading ................................................* ..........  6
Illustrations from personal experience . . . . . . . . .  7
Use of rewards and corape t i t  ion ....... .................... 8
Use of audio visual aids ..................... ............. 9
Showing that the subject is important in la ter

l i f e  .......................................................    10.5
D ifficu lties  explained .................................. . 10.5
Work well organised ......................... . 12
Plentifu l illustrations ..................... .................. 13*5
Reasonable assignments ........    13.5
Class discussions ............................................... . 13.5
Covering daily assignments ...............   15.5
Holding students responsible for assignments . . .  15.5 
Discussion of news articles bearing on work . . . .  17.5
Good Questioning....... .............................. ............ 17.5
Summaries or outlines ..........   19.5
Socialised work ....................................................... 19.5
Conservation of time .............................................21
Books enough for a l l  ....... ..................... 22.5
Use of blackboard ....................... . 22.5
Attractive classrooms . . . . . . . . . . . . . . . . . . . . . . . . . .  25
Scrapbooks ......................... .................. ......... . 25
Recitation by a l l  students ...................................  25
Maximum and minimum assignments ........... ............... 29
Individual instruction 29

TABUS 7
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TABLE 8

ORDER DISTRIBUTION OF 22 PRACTICES OF TEACHKR3 
DISAPPROVED BY STUDENTS

Practices Rank

Vague aseignments . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  1
No variety in method .............................  2
Poor discipline . . . . . . . . . . . . ..............  3
Poor teaching ( l i t t l e  learned} ......... * ........... 4
Scolding ......................................... . 5
Monotonous lessons .....................................  6
Poorly orgeni zed work ................................ . 7.5
Unfair grading ............................................... 7.5
Ass ignmente too far in advance ............................  9
No chance for a i l  to recite .................... . 10.5
Too much teacher activ ity  ........................................11
Detaining students a fter school to do punish

lessons .............. ..................................... . 12
Indefinite teaching ....................... ...................... 13
Failure to summarize ..................... .......................  14
Excessive formal discipline . . . . . . . . . . . . . . . . . . . .  15
No individual instruction ..................... 16
Bluffing ...................................  16.5
Work too d iff ic u lt  ............................................... 17
No recognition fo r good work .............. 18.5
No use of outside experiences . . . . . . . . . . . . . . . . . .  18.5
No supplementary m a te r ia l....... .............. 21
Too much forma 11ty ..................... 22
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TABLE 9

ORDER DI3TRIBUTIOH OF PRACTICES OH THE APPROVED LIST WHOSE 
OPPOSITES ARE OH THE LIST OF DISAPPROVED PRACTICES

Practices Approved Rank

Assignments clear and defin ite  .............................   I
Variety in method 2
Good discipline ....................................................   3
Interesting class work .................................  5
Fair grading ............................................................... 6
Illustrations from personal experiences . . . . . . . .  7
Work well organized .......................... 12
Class discussions ......................   13.5
Summaries or outlines .....................................   19.5
Socialized work ............................................   19.5

Practices Disapproved Rank

Vague assignments .................................. 1
Ho variety in method ......................... . 2
Poor discipline ....... . 3
Monotonous lessons ............................ 6
Unfair grading ...................................  7.5
Ho use of outside experiences ..................... 24
Poorly organized work ..............  7.5
Ho chance for a l l  to recite 10.5
Failure to summarize . 14
Too much teacher a c t i v i t y ....... ............................ 11



Since clear and defin ite assignments was f ir s t

on the Hat of approved practices, it  is interesting to 

note several students* reactions to this phase of teach* 

ing: "The assignments require an unreasonable amount of 

time." "Assignments ire quire more time than X think is 

fa ir  to ask of students; a fter a l l  v;e have more than one 

subject to think about," "Her assignments are reasonable.'* 

!*3he has the a b ility  to explain c learly ." "allows us to 

ask questions about the assignments."

The use of variety in method is appreciated by 

nearly a l l  persons as indicated by the questionnaires. 

Appreciation of this practice was apparent in simple 

statements such as the following: "Interesting talks on 

outside experiences," "Connects school with world," 

"Connects subject with outside experiences," "Uses 

charts, film s, outlines, diagrams ♦'* "Makes use of panel 

discussions and excursions,H

The results secured in these tables are in reason

able agreement with those of other investigators in this 

area. I t  seems log ica l to conclude, therefore, that pu

pils are fa ir ly  consistent and reliable in their judgments 

of teacher qualities and practices as fa r  as their per

sonal likes and dislikes are concerned. I t  seems fa ir  

also to conclude that a particular teacher behaviorism 

or characteristic which is distastefu l to one pupil is
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very lik e ly  to be distastefu l to most pupils. From in

cidental remarks written on the questionnaires of some 

pupils i t  seems that pupils are w illin g to Mput up* with 

a considerable amount of poor teacher behavior i f  the 

teacher is cheerful, friend ly , and kind.



CHAPTER IV

SUMMARY AND CONCLUSIONS

In the f ir s t  chapter of this study, quotations 

and references were presented to show that many leaders 

In the fie lds of psychology and education have a convic

tion that the opinions and feelings of pupils toward d i f 

ferent phases of the teacher’ s personality and methods 

are important from the standpoints of ( 1) the fa c i l i t y  

with which pupils learn and the amount that they learn;

(2) character conditioning involving the interests, ideals, 

and attitudes of pupils toward their subjects, teachers, 

and education in general; and (5) the reputation of 

teachers in the minds of parents, other teachers, and 

even administrators.

Since the reactions of pupils to qualities and 

practices of teachers are important, systematic plans 

were made to measure, analyze, and evaluate them. Im

portant phases of the subject of motivation and teaching 

effic iency were investigated: the distribution and fr e 

quency of the ratings, the nature of pupil comments con

cerning their teachers, sim ilarity of ratings on the 

different items of the rating Instruments, and the items 

that had most weight in determining general teaching 

ab ility .
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We can agree with our modern pedagogy and say 

that a teacher is not qualified or successful simply be

cause she has an attractively  framed diploma, has fu l

f i l le d  certain academic requirements, and has taken 

courses in the theory and psychology of education. A 

good academic background is of course essential but is 

only one of the many qualifications which a person must 

possess to be a successful teacher. Psychological, emo

tional, and character qualifications must be presented 

along with those of a professional and academic nature.

In this study we have seen that there are a great 

variety of motivating factors which are reported as hav

ing Influenced students’ learnings. This is significant 

as it  suggests that no one technique is the "only one" 

to use and further suggests the idea that regardless of 

how one attempts to motivate pupils, one is quite likely 

to meet with some degree of success. This does not, how

ever, excuse the teacher from having to exercise prudence 

when selecting a means of motivation.

The teacher’ s personality, as educators have long 

known, is a v ita l factor in creating a desire to learn on 

the part of the pupils. I t  should be noted that the two 

factors considered to be most important by the students 

pertain to the functions of the teacher, namely, person

a lity  and knowledge of subject matter, factors over
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which the student has re la tive ly  l i t t l e  influence. the 

student can do l i t t le  which w ill change the personality 

of a particular teacher or a teacher’ s proficiency in 

her academic fie ld , or a teacher’ s a b ility  to organize 

and to present her material.

To succeed in education, the instructor must cul

tivate and present an attractive and dynamic personality. 

She can f ir e  her students with enthusiasm or rock them 

to sleep with boredom., The attitude, morale, and re

ceptiveness of her students w ill re fle c t her personality. 

16 can see by the replies to the questionnaire that the 

colorless, grouchy, self-centered teacher did not obtain 

a satisfactory student response to her teaching or suc

ceed in putting across her subject matter.

The implication is that whether or not classes 

are meaningful to the pupils is primarily determined by 

the teacher. This conclusion is supported by the numer

ous suggestions made by the students regarding such fa c 

tors. Most of these stressed the teacher’ s attitude to

ward her classes, her sense of humor, her lack of sar

casm, and her kindness and consideration fo r  the in

dividual* Many also mentioned such exterior tra its  as 

physical appearance and neatness.

Replies also indicate that students prefer teach

ers who are interested in extracurricular activ ities  such
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as sports, dramatics, and music. Apparently outstanding 

scholastic interest and proficiency within the classroom 

its e lf  is not a su ffic ien t condition to assure acceptance 

of the teacher by some students.

The mark obtained in the course holds quite a 

prominent place. Replies seem to indicate some students 

prefer the opportunity to secure a high grade to the 

other motivating factors. However, pressure of parents, 

the need of achieving a high grade average fo r  college 

entrance, or desire to excel may have undue influence.

In many cases the students who doubtless work to secure 

high grades are the ones who would do good work even 

without such encouragement.

Competition, rewards, and prizes s t i l l  seem to 

be frequently and often successfully used, according to 

the persons participating in this study. That these pu

pils were motivated to lean» because of the worthwhile

ness of the subject matter being studied is open to ques

tion.

The students who ranked discip line as an impor

tant motivating device show us that this factor is essen

t ia l  in teaching, we a l l  realize that no instructor, no 

matter how experienced or successful she may be, fa ils  

to have an occasional disciplinary problem of some sort.



However, the manner in which she conducts herself and. 

solves the problem is indicative o f her calibre as a 

teacher.

Students seem to prefer the teacher who merely 

guides and allows fo r  voluntary answering and olaaa d is

cussion to the one who dominates the classroom. They 

like the teacher to share with them their joy in learn

ing and to work with them rather than impose her per

sonal opinions or prejudice© upon them. Some teachers 

are unusually successful in convincing students that 

they (the teachers) are real associates in the search 

fo r  knowledge.

Although the use of visual aids did not receive 

a prominent place, some students considered i t  to be of 

prime importance. Perhaps the popularity of this tech

nique w ill increase in the future.

This study agrees with the general trends found 

in the research on previously done related studies, Most 

o f these studies showed the teacher’ s personality and 

knowledge of subject matter to be of prime importance. 

However, a few listed  knowledge of subject matter as 

f ir s t  and personality as second, whether the factor, 

personality or that of knowledge of subject matter, 

should be ranked f ir s t  is s t i l l  debatable in the minds 

of educators and psychologists. Yet a l l  agree that they
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should head the l is t  as e ffec tive  motivating forces.

Educators agree that the mark obtained in the 

course and discipline are also important. However, they 

d iffe r  as to the place assigned to them, when compared 

with other motivating forces. A ll ,  however, agree that 

they rank lower than personality and knowledge of sub

jec t matter.

As yet, audio visual aids is in the realm of ex

perimentation. Where this motivating device is used and 

used e ffe c tiv e ly , the results are higher than this study 

would indicate* However, research shows that this de

vice is not widely used in some schools and in some in

stances not used e ffe c t iv e ly .

Recommendations

The writer of this thesis does not hold that 

student rating of teachers is the beat or only method, 

but she does contend that i t  is one method which should 

not be overlooked when judging the respective merits of 

e ffec tive  teaching.

The ratings should be obtained under conditions 

that encourage frankness, honesty, and careful thought. 

These conditions w il l  probably be obtained i f  ( l )  pupils 

are assured that th e ir identity w ill  not become known,

(2 ) pupils are made to fe e l that the teachers being rated
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w ill not check th e ir papers* and (3) pupils are made to 

fe e l that the teachers being rated w il l  be helped by 

their f rankness.
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to the ctudent:

You are being asked to indicate methods which 

your teachers have used either in grade school or in high 

school to successfully motivate you. By motivation we 

mean anything the teacher has said or done to make you 

wish to learn the subject at hand. On this page you w ill 

find a l is t  of things which may have made you want to 

study and which may have made your school l i f e  more mean

ingfu l. You are requested to rank these statements in 

order of importance (rank them from 1 to 6 ). then write 

a paragraph on the one factor which you consider of most 

importance (the or» you ranked as f i r s t ) .

We want you to know that your papers w ill not be 

discussed or read by your teachers nor w ill you in any 

way be checked by your teachers on what you have written. 

Please do not mention any teacher by name and do not eign 

your own name. Please read a l l  s ix  statements before you 

begin to rank them.

1. Confidence in the teacher*s knowledge of subject
matter______

2. Motivating devices such as rewards and competi- 
t io n

3. Teacher*s personality_____

4. Audio-visual aids

5. Mark obtained in course_____

6. Emphasis on discipline_____
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