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INTRODUCTION
THE PURPOSE
After nine years of experience in Catholic in
stitutions of learning, the writer has concluded that
our Catholic philosophy of education is partly ignored
in our parochial school system.

The fact that physi

cal and health education receive so little emphasis in
the curriculum is indicative of the fact that a complete
education, which is the goal of our Catholic philosophy,
cannot be attained.

John D. Redden and Francis A. Ryan

state it thus:
Catholic philosophy teaches that the body
and soul are joined in substantial union
and that in seeking the welfare of the
soul, specific attention to the welfare
of the body ought not to be neglected.
It is evident, then, that in order to
avoid exclusivism and give adequate recog
nition to man’s true nature, the educative
process must include physical and health
education. An educational theory and
practice which ignores, neglects, or
denies the importance of the physical
side of man’s nature and its proper care
and training, is guilty of exclusivism,
the outstanding defect of modern false
philosophies of education.1
Ijohn D. Redden and Francis A. Ryan, A
Catholic Philosophy of Education, p. 312. Milwaukee:
The Bruce Publishing Company, 1942.
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The writer purports to show by investigating
thirty parochial schools in Omaha that the parochial
school system is guilty of negligence by failing to
recognize to the fullest extent the physical aspects
of man in the educative process.

The writer is deter

mined to evolve, as a result of this study, a plan for
instituting a sound physical and health program from
the kindergarten to the high school inclusive.
Such a program necessitates the understanding
of the various philosophies concerning physical educa
tion from the earliest civilization to the present time,
and an understanding of the theories of play and the
ever-increasing needs for health and physical education.
This material will be considered in the first three
chapters.
In Chapter IV, the writer will present the re
sults of an investigation of the parochial grade and
high schools of Omaha to see to what degree they are
providing a type of education consonant with the educant*s complete nature, intellectual, religious, social,
aesthetic, and physical.

The writer has set about to

accomplish this work by visiting twenty-nine grade
schools and seven high schools.

A questionnaire, which

was utilized to obtain the results, will be found in
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the appendix.

Chapter IV will also answer, to some

degree, questions that may occur to the reader.

The

data is obviously limited and incomplete but sufficient
to warrant a fair amount of conclusions.
In Chapter V, as a result of the findings,
the writer sets forth and enlarges upon the following
recommendations:
1. That a Director of Physical Education for the
Omaha Parochial Schools be selected to formu
late, co-ordinate, and supervise the physical
education programs for all schools.
2. That a plan of physical education be included
in the curriculum so that recreation can be
furnished to all children.
The writer hopes that, as a result of this sur
vey, it will be possible for the parochial schools to
see wherein they may add certain aspects of a physical
education program, thereby catering to all aspects of
the child's nature— physical, as well as religious,
mental, moral and social.

CHAPTER I
HISTORICAL SKETCH OF PHYSICAL EDUCATION
The history of any subject may be taken as a
means of measuring progress.

The history of physical

education provides data from which one may compare not
only the methods and results but also the importance
and influence of physical education in the past with
that of the present.

It constitutes a record of ex

periments and achievements upon which one may draw for
valuable information and inspiration.

Furthermore, it

demonstrates the close relationship existing between
certain elements in civilization and the status of
physical education in that civilization.

For example:

one religious belief promotes development of the physi
cal powers while another stifles it; again, certain
political conditions make for a vigorous physical
training program while others erect a negative influ
ence.

The position physical education has occupied in

civilized society from earliest times is known only
through a study of its history, and in no other way can
a broad and appreciative view of the subject be
obtained
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CHINA
The Chinese civilization is one of the oldest
in the world.

The people have been industrious, fru

gal, docile, and peaceful throughout their long history
Very early they adopted a policy of isolation and when
the Himalaya Mountains were not sufficient a barrier,
the Great Wall was built; when that failed, laws were
passed forbidding the foreigners to enter China.

This

non-intercourse with other nations tended to crystalize
the Chinese social order and prevent change.

The

Chinese had great reverence for their ancestors and the
teachings of the past; these ideals are also partly res
ponsible for the static society.

The difficulty of

writing or reading the Chinese language made universal
education almost impossible.
The schools of China were private; the boys of
the upper class paid tuition; the girls were not edu
cated.

The aim of the school was to teach the pupils

the sacred books of Confucius in such a way that they
could repeat them or write them from memory.

In the

higher schools the style and content of the books were
studied until the pupils could imitate the ancient
sacred literature.

Nothing was taught to develop

individual capacity; on the other hand, everything was
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done to obliterate the personality and individuality
of the student and make him fit into the static social
order.
Physical education had no place in the lives
of the Chinese masses.

First of all, the nation had

no fear of foreign invasion and no ambition to conquer
neighbors; so the military motive was absent.

Secondly,

repression of individuality is exactly opposed to phy
sical education.
In the fifth century after Christ, a priest
made note of a series of medical exercises called MCong
Fu" which had been practiced in China since 2600 B.C.
Diseases were thought to result from organic inactivity.
Certain bodily movements, combined with breathing exer
cises were intended to keep the organs functioning and
to prolong life and insure immortality of the soul.1
Consequently, because of their religion and philosophy,
the Chinese disparaged the note of physical education
in their highly static society.
INDIA
The civilization of India is not less ancient*
E mmett A. Rice, A Brief History of Physical
Education, p. 7. New York: A. S. Barnes and Company,
1926.
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than that of China.

The warm climate has made the in

habitants an indolent, dreamy, and speculative people,
therefore militating against any type of physical exer
cises.
ophies.

India is a land of religious and mystic philos
The dominant teaching is the Hinduism.

This

theory reduces the multiplicity of things in the uni
verse to unity; that unity is Brahma.
ligion is to unite with Brahma.

The aim of re

Meantime, man1s soul

migrates from body to body through thousands of re
incarnations.

Ambition, desires and individuality,

curses which increase the reincarnations and postpone
the time of self-extinction and absorption in Brahma,
are consequently of no concern to the Hindu.

As a re

sult, the surest way to attain his desired end is to
refrain from activity and the enjoyment of this life.
The holy man in India, the ascetic, is a natural re
sult of this teaching.
The native school system of India is similar
to that of China.

Brahmins alone are the teachers,

and the sons of Brahmins are the pupils.

The sacred

books are the texts, and memorization followed by a
study of content and meaning is the learning process.
Hinduism is inimical to progress, individuality, sani
tation, and physical education.

The Hindu society
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was only slightly less stationary than that of the
Chinese.

Although India was attacked many times by

enemies, the stable society and the deleterious phi
losophy were undisturbed until recent times.2
It is not to be presumed that the children
of China and India did not play games of their own
invention and in imitation of the elders.

However,

as a nation of adults, their history is sterile in
so far as athletic sports and systems of physical
education are concerned; and the instructive infor
mation is the character of the influences that affect
physical education.
EGYPT, ASSYRIA, BABYLONIA, JUDEA
The Egyptians, Assyrians, Babylonians, and
Hebrews, unhampered by mystic philosophy and ancestor
worship, caught the spirit of progress, achievement
and national expansion.

This spirit was conducive to

an active life on the part of the inhabitants, their
time being given either to labor or to sports, little
to meditation.

The monuments of these people are in

scribed with pictures of wrestlers, swimmers, hunters,
acrobats, ball players and dancers.
2Ibid., p. 9

However, judging
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from the fact that the Greek travelers say nothing of
a nation-wide participation in games and physical
education, we may assume that Greece and even Persia
were far in the lead in that respect.^
PERSIA
In Persia, at about the age of six, the boys
were taken over by the state for physical and military
training.

The Persian lad was expected to rise before

dawn and appear at a designated field where he exercised
with other boys in running, slinging, shooting the bow,
and throwing the javelins.

In about one year his in

struction in riding began.

In addition to ordinary

horsemanship, he practiced jumping on and off while in
full gallop and shooting and throwing with accuracy
while the mount was at top speed.

After gaining some

skill in these sports, the boy was allowed to partici
pate in the hunt, which was also conducted by state
officials.

While on the hunt the boys were made to en

dure the extremes of heat and cold, to make forced
marches day after day, to cross streams without wetting
their weapons, to eat very little food, perhaps one meal
in two days, to support themselves by foraging, and to
SIbid.. p. 10.
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stalk and kill wild animals, such as the lion, leopard,
wild boar, and antelope.
When not on the hunt the boys continued the
regular training in archery, riding and athletic sports.
Some time was passed in the manufacture of weapons,
shields, and traps and in the pursuits of agriculture.
From the age of five to twenty this kind of training
continued although from fifteen to fifty the individual
was subject to active military service.

The education

al system of the Persians produced the finest army in
Asia.

Nearly every able-bodied man must have remained

in the service until the age of fifty, for the Persians
not only protected their own native land but garrisoned
and patrolled the conquered neighbors as well.4

That

their interest in physical development enhanced their
military glory is a logical conclusion.
GREECE
The role of physical education in the life of
the Greeks is best portrayed in a study of two of their
greatest literary productions.

The Iliad and The Odyssey

reveal the prominent place which athletic sports held
in Homeric society.

Sacrifices to the gods, funerals,

4Ibid.. p. 11.
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entertainments for guests, and even less formal occasions
called for chariot races and tests in manly strength and
skill.

The twenty-third book of The Iliad relates the

funeral of Patroklos and the funeral games that prevailed
after the burial ceremonies:
First quenched they with gleaming wine
the burning so far as the flame went,
and the ash had settled deep: then with
lamentation they gathered up the white
bones of their gentle comrade into a
golden urn and double-folded fat, and
placed the urn in the hut and covered it
with a linen veil. And they marked the
circle of the barrow, and set the foun
dations thereof around the pyre, and
straightway heaped thereon a heap of
earth. Then when they had heaped up
the barrow they were for going back.
But Achilles stayed the folk in that
place, and made them sit in wide
assembly, and from his ships he brought
forth prizes, caldrons and tripods,
and horses and mules and strong oxen,
and fair-girdled women, and grey iron.
First for fleet chariot-racers he or
dained a noble prize, a woman skilled
in fair handiwork for the winner to
lead home, and an eared tripod that
held two and twenty measures; these for
the first man; and for the second he or
dained a six-year old mare unbroke, with
a mule foal in her womb; and for the
third he gave a goodly caldron yet un
touched by fire, holding four measures,
bright as when first made; and for the
fourth he ordained two talents of gold;
and for the fifth a two handled urn un
touched of fire.5
5Homer, The Iliad and The Odyssey. trans.
A. Lang, W. Leaf, E. Myers, S. H. Butcher, p. 423.
New York: The Modern Library, n.d.
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The eighth book of The Odyssey relates
Odysseus*s journey to the land of the Phaeacians where
he is entertained by King Alcinous.

At the conclusion

of the banquet, Alcinous spokes
Hearken, ye captains and counsellors of
the Phaeacians, now have our souls been
satisfied with the good feast, and with
the lyre, which is the mate of the rich
banquet. Let us go forth anon, and make
trial of divers games, that the stranger
may tell his friends, when home he returneth, how greatly we excel all men in
boxing, and wrestling, and leaping, and
speed of foot.67
Physical education held a more important place
among the Greeks than in any society before or since
that time.

Greece introduced practicing under scien

tific trainers.

Dancing, track events, boxing, hockey,

wrestling were popular sports; and another game, called
Epishuros, in which a large ball was passed and kicked
about, accounts for the statement that the Greeks played
football.

In Sparta, likewise, the aims were temporal;

that is, the youth were prepared for war or military
service and service of the state.?
6Ibid.. p. 111.
7Fred E. Leonard and R. Tait McKenzie, A Guide
to the History of Physical Education, p. 19.
Philadelphia: Lea and Febiger, 1927.
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HOME
Rome owed her success in war to moral and phy
sical development, but failed to accept the Greek idea
that gymnastics and music wrere essential to a complete
system of education.

Rome was too practical to see any

value in music and so far as gymnastics were concerned,
its real value was thought to be military.
The fall of Rome, 476 A.D., brought the physi
cal contribution of the Teutonic barbarians.

The world

needed a young stock of humanity to replace the Romans.
Although it took centuries of the Dark Ages and Middle
Ages for the Teuton to rise even to the level of the
culture of the Greek and Roman, the newly constructed
society rested on firm foundations of strong virile
physiques.8
MIDDLE AGES
In the Middle Ages, 500-1400, the educational
institutions were:
Monastery - Trivium (logic, grammar, rhetoric) and
Quadrivium (arithmetic, geometry, astronomy,
music) or Seven Liberal Arts.
Chivalry - Individual and social discipline, knowledge
8Rice, op. clt., p. 44.
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of warfare, presence of Christian principles.
Guild - Development of honest craftsmen, religious
idea permeated education.
Scholasticism - Intellectual discipline, ultimate aim
was religion.^
In no school of this period could physical edu
cation find a place for the aim, method and content
were dominated by asceticism.
Asceticism was the highest ideal of medieval
Christianity.

The word originally referred to the dis

cipline and training which an athlete pursues in prep
aration for a contest.

But in religion and modern

usage it refers to a subjugation of the flesh with its
passions and worldly desires so that the soul may rise
unhampered to great spiritual heights.

Nearly all

Oriental religions have an ascetic phase and the holi
est adherents of the faith are the ascetics.

The

Middle Ages again revived this meaning of the word and
made it an essential aspect of education.
Toward the end of the Middle Ages a large num
ber of influences brought about the scientific attitude.
The invention of gun powder and printing press, parti
cularly, stirred the common people in their desire to
9

Redden and Ryan, op. cit.. p. 58.
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know more about existing things in life, to understand
themselves and the world about them.

In addition, the

great progress in the field of physical, biological,
social and medical sciences placed physical exercise on
a scientific basis from the health standpoint.

Germany

and Sweden gave the impetus to national systems of
gymnastics (patriotic motives).
In the twelfth century, it is interesting to
note, the leisure time of the students was consumed by
boisterous pranks, drinking, gambling, riots.

Finally

physical education was instituted as it tended to pre
vent these happenings.
SIXTEENTH CENTURY
Physical education in the Age of Chivalry was
for the knights, and intellectual education was for the
clergy and scholars.

The Renaissance gave Europe a

more liberal education.

More attention was directed

toward hygiene and physical exercise which sought to
develop the whole individual, mind and body, taste
and knowledge, heart and will.

In proposing a place

for physical education in the curriculum of the schools,
Sir Thomas Elyot and Roger Ascham were the leaders of
the sixteenth century.

On the value of physical train

ing in education, Elyot is at least as emphatic as the

13
most modern of educational writers.

In his treatise

on education, which is incidentally the first book on
the subject of education written and printed in the
English language, he states thus:
All thoughe I haue hitherto aduanced the
commendation of lernyng, specially in
gentil men, yet it is to be considered
that continuall studie without some maner
of exercise, shortly exhausteth the spirites
vitall, and hyndereth naturall decoction
and digestion, wherby mannes body is the
soner corrupted and brought in to diuers
sicknessis, and finallye the life is thereby
made shorter: where contrayrye wise by
exercise, whiche is a vehement motion (as
Galene prince of phisitions defineth) the
helthe of man is preserued, and his strength
increased: for as moche the membres by
meuyng and mutuall touching, do waxe more
hard, and naturall heate in all the body is
thereby augmented. More ouer it maketh the
spirites of a man more stronge and valiant,
so that, by the hardnesse of the membres,
all labours be more tollerable; by naturall
hete the appetite is the more quieke; the
chaunge of the substance receiued is the
more redy; the nourisshinge of all partes
of the body is the more sufficient and sure.
By valiaunt motion of the spirites all
things superfluous be expelled, and the
condutis of the body clensed. Wherfore this
parte of phisike is nat to be contemned
or neglected in the education of children,
and specially from the age of xiiii yeres
upwards, in which tyme strength with
courage increaseth.-*-^
Roger Ascham, an English humanist and pro
fessor at Cambridge, in his book, The Schole Master.
lOsir Thomas Elyot, The Boke Named The
Governour. p. 72. London: J. M. Dent and Co., 1531.
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advocates the study of Latin and Greek authors as a
means of obtaining a liberal education and recognized
the importance of physical education.

He states:

Therefore, I wo(u)ld wishe, that, beside
some good time, fitlie appointed and constantlie kepte, to encrease by readinge,
the knowledge of the tonges and learning,
young ientlemen shold vfe, and delite in
all Courtelie exercises, and Ientlemanlike
pastimes. Therefore, to ride cumlie: to
run faire at the tilte or ring: to plaie
at all weapons: to shote faire in bow, or
furelie in gon: to vaut luftely: to runne:
to leape: to wrestle: to swimme: to daunce
cumlie: to sing, and playe of instrumentes
cunnyngly: to Hawke: to hunte: to playe at
tennes, and all pastimes generally, which
be ioyned with labor, vfed in open place,
and on the day light, conteining either
some fitte exercise for warre, or some
pleasant pastime for peace, be not onelie
cumlie and decent, but also verie necessarie,
for a Courtlie Ientleman to v f e . H
SEVENTEENTH CENTURY
The early educators in the seventeenth cen
tury believed in knightly sports, but Locke discour
aged them.

All believed in rigorous discipline of

the body.

The theory of the sense-realist was that

exercise is a means of obtaining and maintaining health
that, properly directed, play and exercise produces
what is modernly called physical fitness.

They agree

■^Roger Ascham, The Schole Master, p. 64,
London: John Daye, 1570.
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with the humanist, also, that exercise serves as a
rest from study and ultimately furthers the learning
process.

Vittorino da Feltre, an Italian humanist,

introduced in the court schools of Mantua, fencing,
wrestling, dancing, ball playing, running, and leaping
to aid and stimulate the mental power s.^-2
EIGHTEENTH CENTURY
In the eighteenth century many theories and
doctrines of early decades were materialized and put
into practice.

Johann Friedrich Guts Muth, through

his various exercises, is regarded as one of the foun
ders of modern physical education.

He is also respons

ible for the first manual of gymnastics and games,
Gymnastics for the Young, and Games.

The nations

of Germany, Denmark, Sweden, and Great Britain led the
world in their achievements in physical education dur
ing the eighteenth century.
TRANSITION TO AMERICA
The New England colonists, in their conquest
of the forest and agricultural life had little leisure
time left for organized gymnastics.

The Dutch in*

■^Frank P. Graves, A Student1s History of
Education, p. 107. New York: The MacMillan Co., 1915.
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New York, however, formed a great contrast.
games and sports were enjoyed by all.

Their

The favorite

game was outdoor bowling, while skating and coasting
were popular winter sports.
With the origin of academies came the advent
of German gymnastics at Round Hill School, Northhamp
ton, Massachusetts.

This was under the supervision of

Charles Beck in 1823.

The Round Hill gymnasium, which

was introduced in 1825, was the first gymnasium on
this side of the Atlantic.13

In 1826 Harvard accepted

physical education and established the first college
gymnasium in America.14
In 1828 Catherine E. Beecher founded the
Hartford Female Seminary in Connecticut.

Miss Beecher’s

idea was that physical and moral education were equal
in importance to the intellectual.

Miss Beecher states:

When physical education takes the proper
place in our schools, young girls will be
trained in the classrooms to move head,
hands, and arms gracefully; to sit, to
stand, and to walk properly, and to pursue
calisthenic exercises for physical develop
ment as a regular school duty as much as
their studies. And these exercises, set

13Leonard and McKenzie, op. cit.. p. 238.
14Ibid.. p. 249.
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to music, will be sought as the most
agreeable of all school duties.15
Since the Civil War the growth of physical
education has manifested itself in the ever-increasing
practice of gymnastics in the Turnvereine, in the
athletic clubs, in the Young Men’s and Young Women’s
Christian Associations, in the founding of amateur
athletic organizations, in the increasing popularity
of outdoor sports, in the introduction of compulsory
physical education into the educational institutions,
and in the organization of playgrounds.

The field of

physical education has expanded to include anthropo
metry, hygiene, sanitation, medical inspection, nutri
tion classes, open-air schools, and first aid instruc
tion.

All these organizations and movements have con

tributed to that mass of theory and procedure which we
might call the American system.
With this brief history of the evolution of
physical training before us, a history, incidentally,
which shows the increasing importance being attached
to the care of the body, it will be necessary to con
sider in the next chapter some of the theories which
^-5yvriHsytine Goodsell, Pioneers of Women’s
Education in the Uni ted States, p. 128. New York and
London: McGraw-Hill Book Company, Inc., 1931.
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have been proposed to account for man*s desire to play,
to exercise his body.

These theories are being pre

sented to emphasize, from a psychological point of
view, what history has seen— that man, by his very
nature needs play and physical exercise.

The histori

cal and the psychological resumé will be used to give
added weight to the purpose of this thesis: namely,
that the school must cater to the child’s innate in
terest if it is to give the child a complete education.

CHAPTER II
THEORIES OF PLAY
We know by observation that the child* s chief
occupation is play and naturally we inquire into the
origin and fundamental nature of play.
arise?

What is it?

How does play

Why do children play?

Why do we

expend so much energy and money to organize and pro
mote it?

Has it any constructive value beyond the joy

that it brings, and if so, what are these values?
In attempting to answer these questions, we
must realize that play is so broad a phenomenum, the
result of so many factors, and involves so many ele
ments of personality that any theory or explanation
must of necessity appear partial and inadequate.

Play

cannot be thoroughly understood and explained until life
itself can be explained.
SURPLUS ENERGY THEORY
The surplus energy theory is one of the oldest,
simplest, and most widespread theories of play.

Accord

ing to this theory, play is ’’blowing off steam”; child
ren play because they are so full of animal spirits, so
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overcharged with muscular energy, that they cannot keep
still.

Schiller, a German poet and philosopher, ex

pressed the idea clearly when he defined play as ’’the
aimless expenditure of exuberant energy.”

Says Schiller:

When the lion is not tormented by hunger, and
when no wild beast challenges him to fight,
his unemployed energy creates an object for
himself; full of ardor, he fills the re
echoing desert with his terrible roars and
his exuberant force rejoices in itself, show
ing itself without an object. The insect
flits about in the sunlight, and it is certainly
not the cry of want that makes itself heard in
the melodious song of that bird; there is un
deniably freedom in these movements, though
it is not emancipation from want in general,
but from a determined external necessity. The
animal works when a privation is the motor of
its activity, and it plays when the plenitude
of force is this motor, when an exuberant life
is excited to action.1
In the surplus energy angle of the theory, the
contention is that the playing animal has more energy
than he needs for subsistence, reproduction, and defense;
this he expresses in play.

Play activities are those

which do not subserve serious life needs, but merely per
mit the dissipation of this excess energy.

The theory

handles the play of children by contending that young
animals, because they are protected and fed by parents,
use none of their energies for self-preservation and are
•^Friedrich Schiller, Essays. Aesthetical and
Philosophical, pp. 112-113. London: Bell and Sons,
1875.
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thus free to play all the time, and children, being
similarly free from economic pressure, do likewise.
The point of view set forth in the surplus
energy theory was the first argument advanced for in
serting athletics into colleges.

It was contended that

athletics were needed to use the energies of students
and prevent them from engaging in hazing, haircutting,
"pumping," "town-gown fights," and similar activities
characteristic of college life at one time.^

This same

point of view was also the first argument used to indi
cate the need for playgrounds; with ample chance to play
it was felt that the energies would be used which other
wise lead to juvenile delinquency.3
That section of the theory which designates play
as aimless is certainly open to criticism.

Although

faulty in statement, the theory is not without truth
and makes a contribution to the thinking of those who
seek to understand play.

The theory falls short in that

it fails to account for the form which play takes.

It

is a fact that children, possessed of energy, play the*
3
p
Elmer D. Mitchell and Bernard S. Mason, The
Theory of Play. p. 51. New York: A. S Barnes and Co.,
1934.
3

Henry Stoddard Curtis, Education Through Play,
pp. 76-77. New York: The MacMillan Company, 1917.
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things they do for the curious fact that play the
world over is much alike.
RECREATION THEORY
The recreation theory is based on the sound
principle that a certain amount of rest and sleep are
necessary, but beyond that a change to an active and
interesting occupation is more restful than complete
idleness.

Play recuperates and restores the mentally

and physically tired.

Guts Muth, a German teacher,

emphasized the recreative value of play as its value
for development and training in his book, Games for
the Exercises and Recreation of Body and Mind.4
Professor Lazrus of the University of Berlin strongly
supported the recreational theory in his book, Uber
die Reize Spiels.5
The recreation theory in general is sound and
presents an interesting point of view regarding play
but is, of course, inadequate as a complete explanation
of the nature of play.

In one way, the recreation

theory is the opposite of the superfluous energy theory;
4Johann F. Guts Muth, Spiele Zur Uebung und
Erholung des Korpers und Gelstes. Schepfenthal: Der
Buchandlung der Erziehungsanstait, 1796.
5Moritz Lazrus, Uber die Reize Spiels.
F. Dummler, 1883.
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the latter looks upon play as a kind of activity by
which those who have an excess of energy can get rid of
it, while the former considers it a way in which those
who have exhausted their energy can recuperate.

These

two points of view become easily reconciled when we re
call that the individual may become fatigued locally,
that is, in certain parts of the work-a~day life, par
ticularly by mental effort; but at the same time he
may possess abundant energy throughout the general or
ganism.

He turns to play activity utilizing larger

areas of the neuromuscular system and as a result feels
rested and relaxed in respect to the locally fatigued
areas.

School children, for instance, become weary

from studying, but possess ample energy throughout the
general organism, and when released from school, they
leap, run, and shout.

After the recess they return to

their studies rested and relaxed because of the change
in their activities.
INSTINCT
The role of instinct as the motivating factor
in life has played a large part in much of the older
writings on play, and culminated in the monumental work
of Karl Groos, a Swiss scientist, who is responsible for
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the instinct theory of play.^

Even though his premise

of motivation may not he generally accepted, his work
did much to focus attention on the social value of play
and the importance of play in education.

His contention,

however, that the child*s play activities prepare him in
a general way for the duties of life is not a complete
explanation of the play phenomena of man.
RECAPITULATION THEORY
G. Stanley Hall makes his contribution to the
theory of play with his recapitulation theory which
explains play as the result of biological inheritance.
He says:
True play never practices what is phyletically
new.... I regard play as the motor habits and
spirit of the past of the race, persisting in
the present, as rudimentary functions....akin
to rudimentary organs.....In play every mood
and movement is instinct with heredity....
Thus we rehearse the activities of our ances
tors, back we know not how far, and repeat their
life work.....This is why the heart of youth
goes out into play as into nothing else, as
if in it man remembered a lost paradise.”
Hall goes so far as to contend that the growing
child passes through a series of stages which6
7
6Karl Groos, The Play of Man, p. 563.
D. Appleton and Company, 1901.
7G. Stanley Hall, Youth, pp. 73-74.
D. Appleton and Company, 1906.

New York:
New York:

25
recapitulates the culture epochs in the development of
the race.

That is, the child goes through, at certain

ages, the animal, savage, nomad, agricultural, and trib
al life stages.

During these stages he participates in

activities which men practice in the culture epoch he
is recapitulating.

The validity of this theory is ques

tionable as it does not have any scientific support.
Furthermore, scientists have proved that acquired char
acteristics which Hall presupposes in his theory as
being inherited are not inherited.8
Due to the inadequacies in each theory, partic
ularly in accounting for all phases of play, a newer
interpretation of play motives, the self-expression
theory of play, is suggested.
advocates of this theory.

Mitchell and Mason are

They believe that it gives

a more complete answer to the question, "Why do children
play?"9

In considering why children play, we must be

cognizant of the fact that the child is an active
creature and activity is the primary need in life.

The

desire for pleasure and the hope of finding it is not
necessary to stir people into activity for they are
8Raymond W. Murray, C.S.C., Introductory
Sociology, pp. 68, 69, 70, 71, 72. New York: F. S.
Crofts and Company, 1946.
^Mitchell and Mason, op. cit., p. 63.
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active in the first place.

The reader would now surmise,

from the assumption that the tendency of man is active,
that the surplus energy theory would be sufficient.

How

ever, something more than the fact that man is active
accounts for motive in play; we must consider three fac
tors which account for the form which play takes.
First, the physiological structure of the organ
ism predisposes it to certain lines of activity.

Man

does not fly like the bird nor swim like the fish.

Man»s

body as it is structurally put together permits him to
run, kick, jump, strike and turn somersaults.
of man varies as the structure varies.

The play

Structure varies

with growth and activities change accordingly.

We know

by studies in child psychology, by means of observation,
that the play interests in the child vary with the
growth of the child due to his structural growth.
Second, the physical fitness of man has an effect
upon the type of activity he engages in.

Sickness and

the presence of infection in the system determine to a
greater or lesser extent the type of activity the indi
vidual desires at the moment.

As long as there is ener

gy, the individual is going to seek some type of
-*-^William A. Kelly and Margaret Kelly,
Introductory Child Psychology. p. 122. Milwaukee:
The Bruce Publishing Co., 1944.
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activity, and that type of activity is dependent upon
the physical fitness for it.

One's physical fitness for

the activity influences his liking for it at the moment
and it influences what he wants to do.

Child psychology,

along with telling us why a child plays, also clarifies
the reasons why a child does not play:
1. He may be mentally retarded.
2. He may have physical defects.
Z . He may be fatigued.H
These reasons validate the second assumption.
Third, the physiological inclinations predis
pose him toward certain types of activities.

These

inclinations consist of sense gratification and the
satisfaction of his physiological needs.

The inclin

ations of an individual are largely the result of ex
perience and nothing is more certain that that one's
habits and attitudes determine his play activities to
a large extent.

Habits and attitudes are acquired

through interaction with the social environment, and
the play forms of the group tend to become the indi
vidual's play habits.

An individual's play patterns

are generally in harmony with his social environment,
U IMd., p. 141.
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and he tends to take on the customs and styles of play
in vogue at any particular time.

We know by studies

of child psychology that a child*
1s play interests vary
with his mental, moral, and social growth.lg
Being what he is, with the physiological struc
ture he has, with his physical fitness, and his psycho
logical inclinations, man uses these abilities to ex
press himself or his personality.

This fundamental

feature of man’s nature is the tendency to selfassertion or the primal tendency known as the Will to
Power.Man

seeks the realization of his motives,

the satisfaction of his desires.

Being alive, he must

have motives and desires, and the process of living
consists of satisfying these motives.

Play is activity

which brings such satisfaction.
In reviewing the traditional theories of play,
we cannot disregard them entirely regardless of their
philosophies as they do stimulate thought and have
contributed to the self-expression theory which goes
further to explain the form which play takes.
From these theories we are able to answer the
lsIbid.. pp. 122, 139, 161, 130, 197, 225.
1

p. 78.

^Rudolph Allers, Psychology of Character,
New York: Sheed and Ward, 1943.
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question why children play and conclude that children
play because:
1. A child has nothing else to do.
2. Compensatory reasons, i.e., he lets off steam.
3. Pure imitation, imitates parents.
4. Pure search for pleasure.
5* A child expresses certain kinds of interest which
an individual experiences toward his activity. ^
While Comenius, Rousseau, Pestalozzi, Froebel,
Herbart, Marique, Pope Pius XI, Redden, Ryan, and
Cunningham emphasize that educational principles should
be based on child’s nature, it was not until the advent
of recent scientific studies that the nature of the
child became the object of thorough study.

The appear

ance of Wilhelm Preyer’s Soul of the Child in 1882 marks
the beginning of modern child study movements.1-5

This

lead was followed by these scientists and educators:
Hall, James, Dewey, Thorndike, Binet, Stern, Bagley,
Terman, Colvin, Kirkpatrick, O ’Shea, Pyle, Judd,
Whipple, Gates, McCall, Norsworthy, Whitley, Kelly,
Breckenridge, Gesell, Cunningham, Brooks and McCarthy.1
5
4
14Kelly, op. clt., pp. 122, 139, 161, 180,
197, 225.
15Wilhelm Preyer, Soul of the Child.
D. Appleton and Company, n.d.

New York:
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Child study is regarded as a phase of the
science of psychology.

This study indicates an obvious

fact concerning the play of children.

For instance,

the boys of the age period nine to twelve participate,
as a rule, in activities which are different from those
of the period six to nine, or the period three to six.
However, this does not mean that any given play activity
is limited only to one age period.

It may be more

characteristic of one age period than another, but it
had its beginning in the preceding age period.

There

fore, we conclude that the form of play is determined
by the age of the child, due to his physical, mental,
moral, and social growth:
1. From birth to three years, play is sensory and
motor.
2. From three to six years, the child continues to
elaborate, becomes imaginative.
3. From six to nine years, there is a definite in
terest in playing with others.
4. From nine to twelve years, games are dominant;
girls' play starts to differ due to physiologi
cal changes in social conditioning.I61
6

217-221.

16William A. Kelly, Educational Psychology, pp.
Milwaukee: The Bruce Publishing Co., 1945.
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DEFINITION OF PLAY
In every definition we note objectives or the
aims of any principle or subject; therefore, the writer
at this time introduces the definition of play to dem
onstrate the disagreement among educators as to the
meaning of play, which is due to the differences in
principle, method, and objectives, which have arisen
from different points of view or philosophies.

The

following definitions will illustrate the extent of
this disagreement.
Schiller: The aimless expenditure of
exuberant energy.
Guts Muth: The natural exercise and
recreation of body and mind.
Froebel: The natural unfolding of the
germinal leaves of childhood.
Ruskin: Exertion of body or mind, made
to please ourselves, without a determined
end.
Spencer: Superfluous actions taking
place instinctively in the absence of
real actions.... Activity performed for
immediate gratification derived, without
regard for ulterior benefits.
Lazrus: Play is activity which is in
itself free, aimless, amusing or diverting.
Webster’s Dictionary: Any exercise or
series of actions intended for amusement
or diversion.
Standard Dictionary:

Action without
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special aim, or for amusement.
Hall: The motor habits and spirit of the
past persisting in the present.
Groos: Instinctive practice, without
serious intent, of activities that will
later be essential to life.
Strayer and Norsworthy: The manifestation
of instincts and tendencies not immediately
useful.
Seashore: Free self-expression for the
pleasure of expression.
Lee: Instinctive activity, looking toward
an ideal.
Dewey: Activities not consciously performed
for the sake of any result beyond themselves.
Gulick:

What we do because we want to do it.

Colvin and Bagley: An act performed spontan
eously and for no conscious purpose beyond
the activity itself..
Stern: Play is voluntary, self-sufficient
activity.
Patrick: Those human activities which are
free and spontaneous and which are pursued
for their own sake alone. Interest in them
is self-sustaining, and they are not continued
under any internal or external compulsion.
Allin: Play refers to those activities which
are accompanied by a state of comparative
pleasure, exhilaration, power, and the feeling
of self-initiative.
Curtis: Highly motivated activity which, as
free from conflicts, is usually, though not
always, pleasurable.!?
!?Mitehell and Mason, op. cit.. pp. 86-87.
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However, educators are coming more and more
to agree that play is activity and not idleness; and
the value of play in education is due to its power to
interest the player, absorb his attention, and to arouse
him to enthusiastic and persistent activity.

Education

must be active rather than passive so that we may ful
fill the needs of man.
The writer regards the definition set forth by
Sullivan as the best definition of play yet devised.
It is as follows:
Play is activity which springs spontaneously,
purposefully, and satisfyingly.18
From this definition we know that play springs
spontaneously by observing children.

The child does

not necessarily have to be led to play but does so of
his own accord.

How often have we, looking back to our

childhood, remembered the times we saw a tin can lying
on the side of the road and at the spur of the moment
started to play soccer with it, or dribbled the can
along until we saw other things which attracted our
attention more.

Then we immediately left the can alone

and ran over to participate in that attraction.
not spontaneous?

Is this

There is no compulsion present except

■^Statement by Dr. D. C. Sullivan, lecture.
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for the fact that the boy wants to do this of his own
free will.
Play is purposeful in that it has aims.

Allers

goes so far as to maintain that every act one performs
is done so because value is connected with it.19

In

some play, it is true that the player has no conscious
aim in that he is motivated by the physiological need
for activity and just romps and frolics around; but
whether he is conscious of it or not, his action does
have an aim.

In practically all play, the player is

aware of some end he is after, whether his activity is
direct, that is, he has direct interest in the activity,
or whether he has an interest beyond that activity,
such as winning a letter.
Play is satisfying in that it gives pleasure
and satisfaction.

A sense of accomplishment in any

activity gives a sense of satisfaction, which is true
of life as well.
The value of play in education is adequately
expressed by Doctor William A. Kelly:
Play is a universal tendency in man, and
some form of play has always existed. Man
is naturally active both physically and
mentally. Leisure and freedom give oppor
tunity for the exercise of activity, for
■^Allers, op. cit.. p. 29.
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the use of motor activities. For the child,
play involves the exercise of motor activities
modified and directed by the constructive
imagination. Play is not only a necessity
for children, but it is especially well
adapted to their capacity as well. During
play the child gets his first training in
manipulating the muscles, in exercising the
senses, in developing the intellect. Play
is a means of making the child acquainted
with and adjusted to his surroundings. It
is an essential element in his growth and
development, and his life is enriched in
many ways by play. Parents and teachers
should plan for the play of the child so
that he may be led to form habits of selfcontrol. The purpose of organized play is
almost entirely learning and habit formation.
Play is one of the most effective means of
learning to work. Obstacles are met and
overcome in play, and the child must do many
things that are in themselves disagreeable
in order that he may carry out his plans.
The great lesson of law as a means of free
dom is nowhere so well taught as in welldirected and well-organized play.^O
In Chapter I a brief history of play was pre
sented.

Chapter II sought to account for the prevalenc

of play through all the centuries.

An obvious conclu

sion drawn from these two chapters would be, consequent
ly, that play has always been of universal importance
to most civilizations, particularly that of the West.
And regardless of the reason for play, children and
youth will always devise ways and means of carrying out
^William A. Kelly and Margaret Kelly,
Introductory Child Psychology. pp. 65-66. Milwaukee:
The Bruce Publishing Co., 1944.
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this innate desire.
These two chapters have been presented to
support the contentions of all educators that play and
physical education must, if for no other reason than the
child* s innate interest, be an integral part of educa
tion.

If, as has been shown, play is universal, if

furthermore it promotes physical and mental well-being,
then any system of schools which ignores this aspect of
child*s nature is providing an inadequate and warped
type of training.

In the words of St. Ignatius:

An ounce of sanctity with exceptionally
good health does more for the saving of
souls than striking sanctity with an
ounce of health.21
Pius X wrote to the seminarians of Venice:
It is my wish to watch the progress of
my young men, both in piety and learning,
but I do not attach less importance to
their health on which depends in great
measure the exercise of their ministry
later on.22

^'Sliilliam F. Cunningham, The Pivotal Problems
in Education, p. 167. New York: The MacMillan Company,
1940.
22Ibid.. p. 167

CHAPTER III
THE NEED FOR HEALTH AND
PHYSICAL EDUCATION
In the seventeenth century, John Locke, a
famous physician and educator, in his treatise con
cerning education wrote as an opening paragraph in
his book:
A sound mind in a sound body is a short
but full description of a happy state of
this world; he that has the two has little
more to wish for; and he that wants either
of them will be little the better for any
thing else.1
Pope Pius II, a man of very marked humanistic
ideas, wrote to a young prince concerning education
as follows:
As regards a boy's physical training, we
must bear in mind that we aim at implant
ing habits which will prove beneficial
through life. So let him cultivate a cer
tain hardness which reflects excess of
sleep and idleness in all its forms.... A
boy should be taught to hold his head erect,
to look straight and fearlessly before him,
and to bear himself with dignity whether
walking, standing, or sitting.... For such
physical training not only cultivates
■^John Locke, Some Thoughts Concerning
Education, p. 1. Cambridge: University Press, 1913.
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grace of attitude but secures the healthy
play of our bodily organs and establishes
the constitution.... Games, too, should be
encouraged for young children— the ball,
the hoop— but these must not be rough and
coarse but have in them an element of skill.
Such relaxation should form an integral
part of each day’s occupations if learning
is not to be an object of disgust.^
General Douglas MacArthur made the greatest
prediction of all time when he penned these words con
cerning the attributes of physical educations
Upon the fields of friendly strife
Are sown the seeds
That, upon other fields on other days,
Will bear the fruits of victory.2
3
CATHOLIC PHILOSOPHY DEMANDS
To understand why our Catholic philosophy de
mands the need for physical education, let us review a
summary of the Catholic philosophy of education.
Through reason and revelation wre learn of the
nature of man, his origin, natural condition, and final
end.

From this we get our philosophy of life and our

philosophy of education which is merely putting into
effect one’s philosophy of life.

By means of reason

and revelation we know the Catholic principles and they
2Rice, op. cit.. p, 70.
30maha World Herald. February 3, 1946, p. 4-C.
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are as follows:
1. God is the first cause.

Universe created by God.

2. That man is composed of body and soul.
3. That man is responsible for his conduct.
4. Through Revelation we know truths.
5. Man is endowed with Grace.
6. As a consequence of original sin man is endowed
with darkened intellect, weakened will, and
inclined to disorderly conduct.
7. Through Baptism certain supernatural gifts are
restored, but the effects of original sin
remain.
8. Education seeks the harmonious development of
all man’s powers, that is, his physical, intel
lectual, social, aesthetic, and spiritual,
according to their essential hierarchy.
9. Man by his very nature is a social being.
10. The ultimate aim of education is for the end
that man was created for.4
From these principles we deduce man’s needs:
civic, economic, health, education, recreation, divine
security and human companionship.5

Also from these4
5

4

Redden and Ryan, op. cit.. pp. 6-7.

5Cunningham, op. cit.« p. 273.
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principles we note that education seeks the harmonious
development of man's physical, intellectual, social,
aesthetic and spiritual powers, according to its nature.
Man’s physical powers are first or the earliest in the
order of nature.

That is why we say that physical edu

cation comes first in education.
From the Catholic standpoint then, the physical
body is viewed with especial regard.

Thus St. Paul

teaches:
Do you know that your bodies are members of
Christ? (Cor. 6:15)
Or do you know that your members are the
temple of the Holy Spirit, who is in you,
whom you have from God, and that you are not
your own? (Cor. 6:19)
For you have been bought at a great price.
Glorify God and bear Him in your body. (Cor. 6:20)6
Athletics are here to stay and the school must
assume a responsibility in the realization of this need
of man.

However, it must not be assumed that the school

is solely responsible.

The wisdom of the Church in this

regard is expressed with precision and clearness in the
Codex of Canon Law, can. 1113:
Parents are under a grave obligation to see
to the religious and moral education of their
children as well as to their physical and civil
training, as far as they can, and moreover to
provide for their temporal well-being. '
6Redden and Ryan, op. cit., p. 312.
^Cod. Jur. Can., c. 1113.
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Pope Pius XI, in his Encyclical Letter
Christian Education of Youth« says:
Christian education takes in the whole aggre
gate of human life, physical and spiritual,
intellectual and moral, in individual, domestic
and social, not with a view of reducing it in
any way, but in order to elevate, regulate and
perfect it, in accordance with the example and
teaching of Christ.9
Father Raphael C. McCarthy, S.J., states in
regard to the obligations of the school:
The whole man should be the concern of educa
tion. It must develop the intellectual powers
and mold the moral life, but it should also fit
the body for carrying on the business of living
vigorously and happily. Time has not changed
the wisdom of the old Roman ideal of a sound
mind in a robust body. Much learning is of
little value if its possessor has not the health
to profit by it. Well-controlled athletics are
effective means for building up vigor in weaker
children and conserving it in the strong. More
over, they develop accuracy and precision in
muscular activities and these are opposite qual
ities since motor responses figure prominently
in so many human achievements.9
Play appeals to the youth and because this in
nate interest is natural and strong, the school should
not try to stifle it.

If the school does not provide

the youth with facilities for exercise, he will seek
8Pius XI, Christian Education of Youth« p. 13.
New York: The America Press, 1930.
9Raphael C. McCarthy, S.J., Training The
Adolescent, p. 214. Milwaukee: Bruce Publishing
Company, 1937.
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amusement elsewhere and often find it in unwholesome
surroundings.

The basis of delinquency lies in the

absence of play; that is, when there is no place for
the child to play, his play may be directed into the
wrong channels.

There are many instances which can

be cited to substantiate the foregoing statement.

To

bring it close to home, the writer relates a serious
condition which arose in one of the schools he visited
in the course of collecting thesis data.

Due to a

lack of facilities, a group of third grade lads had
gathered stones during recess period and proceeded to
throw them at a house nearby which resulted in destruc
tion.

This situation could probably have been avoided

by providing these lads with balls to throw while they
were properly supervised.
THE PHYSICAL BENEFITS
Physical activity stimulates the circulation of
blood, increases the appetite, and improves the func
tional capacity of muscles including the heart.

Through

activity, physical endurance may be developed and neuro
muscular skills learned.

From the health point of view,

the physiological effects of exercise are an increase in
functional efficiency and organic power.

In other words,

the body becomes more efficient in performing physical
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activity and withstanding strain and exertion.

Through

this development, exercise contributes to physical
health.

A convincing indication that exercise contri

butes to the development and general health of the
organs of the body is to be found in the Report of the
Joint Committee on Health Problems in Education of the
National Education Association and the American Medical
Association of 1924:
(1) Circulation is increased throughout the entire
body, or through the part exercised.

This cir

culatory activity increases carriage of food
to the tissues, removal of wastes, distribution
of the endocrine secretions, and the equaliza
tion of the water and heat content of the body.
(2) Big muscle activity increases the demand for
oxygen, and thus causes an increased respira
tory activity, with the resulting increase in
the rate of oxygenation of the blood, increased
rate of elimination of the carbon dioxide, and
increased oxygen supply to the tissues.

This

increased respiratory activity is the result
of the demands made by exercise, and deep breath
ing without the bodily exercise will not have
the same results.

During increased activity
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the respiratory apparatus naturally responds
by frequent and deep respirations.
(3) Exercise stimulates the excretory system, and
increases the elimination of waste through
kidneys, lungs, intestines, and skin.
(4) Digestion is improved and assimilation is ac
celerated by exercise.

Digestion is not only

a chemical but a muscular process.

If the

musculature of the alimentary canal is flaccid,
digestion is retarded and impeded.

Peristaltic

movements are more vigorous when the muscle
tone of the alimentary canal is good.

Exercise

is essential in keeping the muscles in good
condition.

The constipation resulting from

sedentary life is in large part due to inade
quate muscular activity.
(5) Big muscle activity stimulates growth, and
for the growing child is absolutely essential.
(6) The heart is strengthened by the exercise of
the skeletal muscles of the body.

The best

known way in which some types of weak heart can
be made strong is by gradual and increasing
amount of physical work of the skeletal muscles*
Exercise for the person with a weak heart
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should be arranged by skilled specialists; it
should not be prescribed by an untrained person.
(7) The muscles of the body are directly developed
by physical activity.

This is of great impor

tance for health as regards the muscles of the
trunk; the abdominal muscles must be in good
condition for the maintenance of the upright
posture which is necessary for the best posi
tion and functioning of the abdominal and pel
vic organs, and therefore of great importance
to health.
(8) Rational exercise results in increased neural
activity, and in neuro-muscular control, which
develops skill, accuracy, endurance, agility,
and strength.^0
This report adequately expresses the physical
benefits of physical education.
PLAY AND MENTAL GROWTH
Since there is nothing in the mind which was
not previously in the senses, it is evident that the
senses supply man with his knowledge of the external
world.

During play, the child receives his first1
0

10Joint Committee on Health Problems in
Education of the National Education Association and the
American Medical Association, p. 50. Prepared by
Thomas D. Wood. First Edition, 1924.
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training in manipulating his muscles, in exercising his
senses, in developing his intellect.

The play of the

child is a lesson in learning to control bodily co
ordination; it develops his imaginative capacity;11 it
affords mental relaxation; it is the child’s means of
getting acquainted with his environment; the child ob
tains ideas from association with others; it provides
a mental hygiene value.
Play is related to mental growth in that the
intellect or faculty of thought is extrinsically de
pendent on the body since the stimuli of sensory power
is a pre-requisite for intellectual activity.

When a

child plays, his sensory powers are stimulated and his
first mental process begins.

Thus the child obtains a

percept whereby the mind acquires knowledge of the out
side world.

This cognitive power is a faculty of the

mind and is fundamental and basic to reasoning.

We are

aware that the child, up to the time when he enters
school, spends nearly all his energy in play, thereby
creating more percepts and increasing his mental growth.
It can be said that play is the child's first teacher.
Play develops a memory, a cognitive power of the
11William A. Kelly and Margaret Kelly,
Introductory Child Psychology. p. 65. Milwaukee:
Bruce Publishing Company, 1944.
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mind, in that children are more apt to pay more atten
tion only to the things which are interesting to them.
Play develops the constructive type of imagination in
that much of the child’s fun in play is due to his imag
ination.

Imaginative play has a purpose in that the

child seeks satisfaction and expression.

Due to his

lack of experience, the child tends to imitate the adult
world about him as much as possible.

This is a sign of

mental growth in the way of originality and inventiveness.
The nervous system becomes fatigued following
long continued effort or worry.

Fatigue comes when the

tissues cannot throw off the waste products of combus
tion as fast as they are accumulated.

In relieving

fatigue, a change of activity which can be performed
without a great deal of conscious effort is desirable.
The school boy, tired from his study, goes out to the
playground during the recess and comes back invigorated;
the tired factory hand, instead of sitting down for
complete rest during his noon hour, joins in games like
indoor baseball, and starts in fresh when the afternoon
whistle blows.

The change of attention gives rest to

the tired parts of the nervous system.

This theory,

known as the theory of balance, is widely accepted by
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mental hygienists and sociologists.12
From his infancy to adolescence we note that the
child, through his play, has increased the range of his
experiences.

From the mere manipulating of objects

within his reach, to participating in team games, the
child is taken out of his home environment and the play
ground.

The school provides him with new materials for

investigation and thus widens the boundaries of his
environment.
Through the games of youth, the child learns
from the other fellow and the other fellow* s point of
view.

The child learns to cooperate with others, to

share, to take turns, to play fairly, to face difficul
ties that arise.

Play provides contact with boys and

girls of all walks of life which makes for a versatile
mind and better mental health.
The best way to observe children at school is
to watch them on the playground.

When children play,

they throw off self-consciousness and reveal their true
natures.

The teacher or associates can judge them for

their real worth.

As games grow in complexity and de

mand more rules, the better is the chance to observe

12Donald E. Super, Dynamics of Vocational
Adjustment, pp. 222-234. New York and London: Harper
and Brothers Publishers, 1942.
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whether the child is honest, whether he is loyal,
whether the child learns self-control, whether he is
selfish, whether he is a follower or a leader, whether
the child is adjusted to his environment.

This is of

great importance to the teacher in diagnosing the needs
of the child.

This information will enable him to

start where the child is and lead him to where he
ought to be.
Play trains for practical life in that it en
riches and broadens the personality and develops an adjustive mechanism for meeting life situations.

Henry

S. Curtis, a former secretary of the Playground
Association of America, says:
We are coming today to see that the pre
paration for life is living; and play,
representing as it does the life of the
past, is much nearer to life of business
or politics or society than is the school
room and its studies. If we seek to train
for society, it would be hard to find a
better method; for play is social in its
nature, and requires friendship for contin
uance. While there is rivalry, there is
also comradeship as an essential element
in all good play. If a boy would prepare
himself for politics and affairs, where
could he get a better experience than in
leadership and organization of the play
ground? Nearly all leaders of men have
probably been trained in this way.^-s*
-^Henry S. Curtis, Education Through Play,
pp. 51-52. New York: The MacMillan Company, 1917.
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No better examples of how play trains for prac
tical life can be cited than the names of Eisenhower,
Marshall, MacArthur, Patton, Stillwell, Bradley, Ingram,
King, Land, and Ghormley.

They have made this whole

broad land of ours secure by means of utilizing some
of the lessons learned on a tiny patch of gridiron
turf.14
Play contributes to mental health through the
personal satisfaction, joy, and pleasure which accompan
ies participation in various activities.

When an indiv

idual participates in play, his body, mind, and emotions
are working together; he is functioning as an integrated
personality.

It is this integration which is the foun

dation of mental health.
PLAY AND CHARACTER FORMATION
Organized play contributes to character for
mation in that the objectives of physical education
seek to equip the youth with ideals and habits that
are conducive to the best physical, mental, social,
and moral development of the pupil, which makes for
an integrated personality.
Character instruction is as much the duty of
14Omaha World Herald, February 3, 1946, p. 4-C.
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the play leader as is the teaching of skills.

Too

often the leader or teacher becomes engrossed with the
game, that is, puts the emphasis on the winning column,
and consequently he fails to take advantage of the
opportunities for moral education.

Moral training can

be taught in games as they tend to bring out the in
dividual, social and civic qualities of the person.
Individual conduct is represented by the following
traits:

courage, initiative, decision, perseverance,

determination, self-reliance, self-control, selfrestraint, aggressiveness, enthusiasm, reliability,
and resourcefulness.

Social conduct is represented

by the following words which are frequently spoken of
in the world of sports as sportsmanship:

kindness,

unselfishness, friendliness, honesty, courtesy, toler
ance, and sociability.

The civic qualities involve the

attitude of the individual toward society.

They in- t

elude loyalty, cooperation, obedience, and service.
Play of itself cannot be expected to develop
the right type of moral qualities; it merely furnishes
the opportunity for their development.

If undirected

or under improper leadership, the tendency may be in
exactly the opposite direction.

Leadership must be

such that it constitutes a worthy example, holds
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definite objectives in character development, and ana
lyzes every play situation for opportunities for em
phasizing moral training.
Father Raphael C. McCarthy, S.J., says:
One of the real arguments in favor of competitive
athletics in high school is this: they may be
enlisted as powerful aids in the character for
mation of youth. Games are well adapted to
bring out the individuality of the players.
They are admirable means for developing will
power because they impose the necessity of
exerting consistent energy in the face of
opposition and because the adolescent learns
from experience that success in competition
calls for coolness of temper and for selfcontrol under the severest provocations. If
such self-mastery becomes habitual, the youth
has acquired an invaluable possession.15
MODERN LIFE DEMANDS
The degeneration of man can be placed at the door
of the machine which he has created.

Work has become

highly specialized, and as a result of the labor-saving
devices, the body has weakened.
children have disappeared.

The chores and work of

Modern civilization has pro

vided one thing that the past could not give, and that is
leisure time.

It is during the leisure time that the

body must be trained for wholesome activity that one’s
occupation denies.

This new leisure is not the result

merely of the social legislation, union action, and

15McCarthy, op. cit.. p. 217.
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mechanization which have shortened the working day.
These and other factors, particularly the increase in
the means of production, the closing of the world mar
kets and of the frontier, the stabilization of the popu
lation, and the provision of free and diversified edu
cation, have cut down the length of the typical working
life.16

The present problem of leisure time presents

a challenge to every citizen and school system.
Evidence of our biological weakness is clearly
shown by the Selective Service Act (1940).

Of about two

million registrants examined, about fifty per cent were
found to be unqualified for general military service by
local boards and army induction stations.

Of the million

unfit, 900,000 were refused because of physical and men
tal defects and 100,000 because of educational deficien
cies.

Among the defects which disqualified are the fol

lowing items:

teeth (20.9 per cent); eye (13.7); cardio

vascular (10.6); musculoskeletal (6.9); venereal disease
(6.3); hernia (6.2); ear (4.6); feet (4); lungs (2.9);
and miscellaneous (17.7).

In a preliminary report by

the Selective Service System, it is noted that of the
900,000 rejected because of physical and mental defects,
16Super, op. clt.. p. 221.
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200,000 can be completely rehabilitated.1^

This fur

ther indicates the need for an extended program of
physical education in our schools.
The defects and deformities in school children
present a challenge which is far greater than properly
educating the handicapped, who are estimated to be
about thirteen million in number.1
18
7

It calls for at

tention to our responsibilities for providing the best
possible setting for educating normal children.18
Jesse Feiring Williams states in regard to the
business of physical education:
It appears as an advocate of the essentials
for a happy, healthy life. It proposes,
quite indirectly, to combat sedentary
living by educating boys and girls so
thoroughly in enjoyable activities that
they will be persuaded to continue them
after school days are over; it proposes to
secure more and abundant opportunities for
recreation; it seeks to awaken in people to
a far greater degree a love for the out-ofdoors, and therefore includes in its program
many activities that do not belong in the
17Analysls of Reports of Physical Examination
Medical Statistics Bulletin, No. 1. Selective Service
System, Washington, D. C., 1941.
18White House Conference, Special Education:
The Handicapped and Gifted, pp. 5-6. New York: The
Century Company, 1951.
■^Arch o. Heck, The Education of Exceptional
Children, p. 6. New York and London: McGraw-Hill Book
Company, 1940.
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traditional systems; and, finally, in the
selection of its activities, it recognizes
the hazards of modern life, and seeks ap
proval for those forms that will combat
deleterious influences, that will supple
ment occupational deficiencies, and that
will secure wholesome development.™
NEED OF PLAY IN THE CURRICULUM
Nearly all students of childhood have come to
believe that play is the most fundamental thing about
the child, that it is nature»s school for his physical,
social, and mental development.

It follows then that

every child should have a place and time to play.

The

only way that play can be furnished to all children is
to put it in the curriculum.

There are two methods by

which we can furnish all children with an opportunity
to play.

We may either take an hour from our present

scholastic day and devote this hour to play, or we may
add an hour to our school day and devote this time to
play.
Gary, Indiana, is the most interesting city in
this country from an educational point of view.

Gary

has made an important contribution to the solution of
many problems of modern pedagogy, and has come nearest
s^Jesse Feiring Williams, Principles of Physical
Education, pp. 47-48. Philadelphia and London:
W. B. Saunders Company, 1942.
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of any city to a real solution of the play problems of
her children.

The play features of Gary are a part of

the school system that is notable in many particulars.81
The Gary schools are better known as the Work-StudyPlay Schools, whose program is based on the philosophy
of making full use of the many recreational opportunities
offered to

the child for his or her betterment in the

part he or

she is to play in the school activities or in

the use of

his leisure time.

Each child has one hour a

day of supervised recreation which is made possible by
making physical education a part of the curriculum.
After school, on Saturday and Sunday, activities are
held for the students.

Evening school provides rec

reation for the adults who utilize the gymnasium, swim
ming pools, and the athletic fields.

The fact that the

gymnasium and fields are filled to capacity proves that
the school is a grand place for the children and the
adults to spend their leisure time.
The White House Conference stresses the need
of play in the curriculum in the following recommenda
tions that were adopted for an effective program of
health and physical education:
21Curtis, op. cit.. p. 166.
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1. A medical examination for every school child.
2. Health habits that endure.
5. A class period in physical education each
day for each pupil.
4. A gymnasium and playground for every school.
5. The teacher fully trained and accredited.
6. The coach a member of the faculty.
7. A graded and scientific curriculum.
8. Standardized physical achievement tests.
9. Academic credit for physical education work.
10. Education for leisure.
11. An intramural program for after-school hours.
12. An athletic program for girls planned and ad
ministered by men and women, stressing:
a. Girls’ rules for girls' activities.
b. Games and types of competition adapted to
age, capacity, and interest.
13. A program that stresses sportsmanship and
ethical conduct.
14. Opportunities for scouting and camp craft.
15. Equipped and supervised summer playgrounds.
16. Provisions for wholesome adult recreation.^ *
8
2
R. Brammell, National Survey of Secondary
Education, p. 72. U. S. Office of Education, Monograph
28, 1932.
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This chapter has been presented to emphasize
the need for health and physical education, stressing
the demands of Catholic philosophy, the physical bene
fits, the relation between play and mental growth,
the relation between play and character formation, the
demands of modern life, and the need of play in the
curriculum.

The thirty principals whom the writer has

visited have expressed recognition of these needs and
are of the opinion that there is a definite need for
physical education in the school’s curriculum.

How

ever, the question is: nTo what extent are these prin
cipals following the mandates of modern history, and,
of greater import, the demands of Catholic education?”
The answer to this question will be seen in the data
to be submitted in the following chapter.

CHAPTER IV
THE RESULTS OF THE INVESTIGATION
GRADE SCHOOL DATA
Of the twenty-nine grade schools visited by the
writer, only four schools, Holy Name, St. Joseph, St.
Benedict, and Holy Ghost, have definite programs in
physical education.

Holy Name with her very capable

physical education instructor, Mr. Emil Englebrestson,
leads the parochial grade schools in the field of phys
ical education.
A notable feature in Holy Name’s program is
that physical education is a part of the curriculum.
From a total of two hundred and fifty-three boys, over
two hundred are affected by this program.

From a total

of two hundred and thirty-eight girls, over two hundred
are affected by the physical education program.

This

program comes closest to the writer’s contention that
physical education must be an integral part of the
school curriculum.
The recreation in the first three grades is
conducted by the sisters of each respective grade.

The
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sisters are supplied with literature and help from the
physical education instructor.

Mimetic exercises, pos

ture exercises, rhythmical activities, and story plays
are conducted every day in classrooms and the gymnasium.
The swings, sliding pole, see-saw and parallel bars are
used when weather permits.
There is one hour of recreation twice a week
for the children from the fourth to the eighth grade.
Volleyball, softball, baseball, soccer, touch football,
basketball and tumbling are the activities held in
gym classes.

The writer had the opportunity of observ

ing a gym class in session and can speak only praise
for the manner in which the class was conducted.
The playground has designated areas for each
grade and is utilized after school in intramural games
for both girls and boys under the supervision of the
instructor.

The play is supervised until five-thirty

every evening except Saturdays and Sundays.
St. Joseph’s Grade School ranks second from the
viewpoint of what is being done for physical education
in the parochial school system.

It lacks playground

space, equipment, and there are no provisions for a
physical education program for the first three grades.
Mr. Morris Mullin, the physical education instructor,
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states that the latter deficiency will be remedied in
due time.

Mr. Mullin, incidentally, is doing remarkable

work despite the lack of facilities and the fact that
he has been at St. Joseph only since last semester.
Since Mr. Mullin’s arrival last September, St.
Joseph’s has adopted physical education in the curricu
lum.

The program provides for forty-minute gym classes,

three times a week, for the boys and girls from the
fourth to the eighth grade.

Basketball, softball, and

volleyball are the chief activities.

During lunch hour

and after school the intramural program is conducted for
both boys and girls under the supervision of the instruc
tor.

Approximately fifty percent of the boys and girls

are affected by this program.
St. Benedict has a definite program which is
conducted on Tuesdays and Thursdays by Mr. Buddy McCray,
who has kindly offered his services to the school.

On

these days no recess is given and every grade must par
ticipate in physical exercises or games.

Due to limited

playground space, most of the activities are conducted
in the gymnasium for a half hour period.

Classes are

mixed; that is, the boys and girls play together.
Basketball, volleyball, boxing, softball, touch football,
running and jumping are emphasized.
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The influence of a physical education program
at St. Benedicts was evident last May fourth, when the
Creighton University sponsored an invitational track
meet for all the parochial grade schools of Omaha.
Several schools did not send any representatives.

A

lad from St. Benedict won every event except the relay
contest.

The track meet proved to the writer, who,

incidentally, conducted the meet, that the boys in the
parochial school system were in dire need of a physical
education program.

It was indeed a sad plight to see

in a track meet over one hundred boys participating who
had no conception of how to run or jump— activities,
incidentally, which are basic to childhood.
Holy Ghost Grade School provides a recreation
program once a week.

Mrs. Skyjra, who is well-versed

in athletics, contributes her services to Holy Ghost
School.

The physical education classes are conducted

from three to four-thirty on Wednesdays and it affects
the students from the fourth to the eighth grade.
usual primary games and dancing are stressed.

The

The first

three grades are supervised during recess periods by
the sisters, who teach them story plays and rhythmical
activities.
The playroom serves the purpose of a gymnasium,
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and all indoor activities are held there.
playground space, but no equipment.

There is ample

Mother Assumption,

the principal, advised the writer that a fund had been
raised to purchase playground equipment this spring and
that the school hoped to secure the services of Mrs.
Skyjra for another day or so during the week to provide
an adequate program for the children.
The four schools mentioned are the only schools
that have a program of physical education excluding
the recess periods.

The twenty-five remaining schools

visited have some type of activity during recess and
lunch hour period.

These periods are supervised by

the sister of each grade or class, but the writer has
seen classes on the playground with no supervision at
all.

From this group of twenty-five schools which do

have activities during recess and lunch hour, the writer
commends the work done at Blessed Sacrament.
Although there is no gymnasium with resulting
cramped quarters at Blessed Sacrament, Sister Marcian,
who is in charge of physical education, provides run
ning, singing games, and story games for the first three
grades, and practically all sports for the pupils from
the fourth to the eighth grade.
ground space and supplies.

There is adequate play

If it were not for the fact
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that play is conducted only during recess and lunch hour
period, Blessed Sacrament might be classed as a school
with a definite program.
St. Peter’s Grade School has one of the better
gymnasiums and it could easily be one of the better
schools in the field of physical education if there were
some organization.

There is a definite lack of play

ground space and a street is utilized during recess
and lunch hour to provide space for games.
To mention each of the remaining twenty-four
schools from the aspect of what is being done for phy
sical education would appear very monotonous to the
reader as there are no definite programs as a result
of a definite lack of facilities and supplies, and most
of all, lack of organization.

All have some type of

activity during recess and lunch period and the sisters
usually supervise the periods.
The writer has noted in his survey that fifteen
schools do have sufficient playground space and fourteen
do not.

Six schools have gravel playgrounds, which is

not the best type of surfacing.

Two schools have cement

playgrounds which are so small that they can hardly be
classified as such.

Eleven schools have dirt playgrounds,

five schools have clay, four have cinder playgrounds,
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which are not conducive to vigorous play, and one school
has turf and sand.

The drainage problem seems to have

been totally ignored when the playgrounds were planned
in most of the schools.
Eight schools have gymnasiums, of which four are
adequate.

Ten schools have playground apparatus such

as swings, slides, see-saws, jungle-gyms, and parallel
bars, but most of the play apparatus is limited with the
exception of four schools.

Eight schools have suffi

cient playground supplies such as balls, bats, and nets.
HIGH SCHOOL DATA
The writer has visited four co-educational, one
boys’ and two girls’ parochial high schools.

The re

sults of the investigation compare more favorably to
the public high schools in that five schools have com
petitive athletics and intramural programs which affect
some of the student body; however, much remains to be
done to improve the conditions that exist.
St. Joseph’s High School includes physical edu
cation in the curriculum.

Both boys and girls, with

the exception of those who have medical excuses, par
ticipate in gym classes which are forty minutes in
length and are held twice a week.

The students receive
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one-fourth of a credit point per semester for physical
education.
Intramural games are stressed for the girls, and
football and basketball are the chief activities for the
boys.

Over sixty per cent of the two hundred and two

students are affected by the physical education program.
St. Joseph presents competitive football and basketball
teams which affect more than one-half of the enrollment
of the boys.

State law forbids intra-school competition

for girls.
At Holy Name there are no gym classes for the
high school students although the boys and girls do
participate in intramural games which are held after
school and under the supervision of the instructor.
The competitive games are football and basketball which
affect fifty per cent of the ninety-six boys enrolled.
Creighton Prep is fortunate in that it has the
use of all the facilities of the University, which pro
vides an opportunity for an excellent physical education
program.
From an enrollment of four hundred and ninety
boys, approximately fifty per cent are affected by the
athletic program.

The activities held are football,

basketball, track, and baseball.

Prep has two coaches
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who direct these activities, which affect about one
hundred and seventy-five students.

The intramural ac

tivities, which include basketball, handball, softball,
baseball, and swimming, are conducted during the noon
hour and supervised by several scholastics.

These

activities reach about one hundred boys.
It will be noted that the writer does not refer
to a physical education program in connection with
Prep*s program because the emphasis appears to be on
competitive athletics and not for the benefit of the
entire student body.

It lacks the organization for a

physical education program in that competitive athlet
ics are stressed and also in that the two coaches do not
direct the intramural program, which could affect more
students if there were some definite organization.
The writer condemns the practice of conducting
strenuous exercises at lunch hour, which is not in accord
with the principles of good health.

With the facilities

and two very capable coaches, which Prep has, a wellrounded program could be formulated to cater to practi
cally all of the students; this is the goal of physical
education and our Catholic philosophy of education.
Sacred Heart High School has no definite program
in physical education for either boys or girls, except
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competitive sports in basketball and football.

Competi

tive sports affect twenty-five of an enrollment of fortyeight boys.

A part time coach provides the supervision

in basketball and football.

An interesting feature is

that Sacred Heart has an adequate gymnasium, but no
basketball hoops, and the space is not used for physical
education.
Cathedral High School provides competitive
sports in football, basketball, and baseball, which af
fect about sixty boys from an enrollment of one hundred
and twenty-six.

The girls do not have any recreation.

Cathedral fortunately has ample playground
space, but lacks a gymnasium.

With the plans for a new

gymnasium to be built next year, Mr. John Knolla, the
athletic director, plans to have a physical education
program for all.
St. Mary’s High School does not have any phys
ical education program except after-school activities,
in which girls participate in basketball, volleyball,
badminton, croquet, and ping-pong.

This program does

not affect many of the students as is evident when there
are activities after school and no organization.

The

gymnasium is inadequate and there is a definite need
for organized play for the three hundred and five girls.
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St. John’s High School has practically nothing
to offer to the girls in the matter of physical educa
tion.

During the noon hour, the girls participate in

dancing to the nickelodeon and ping-pong in the large
hall.
Previous to the large enrollment at Creighton
University, the girls were often seen playing softball
in the driveway to the gymnasium and parking lot, but
due to the large parking lot being filled to capacity,
this activity was discontinued.
From a careful analysis of these findings one
cannot come to anything but disappointing and accusing
conclusions.

That the parochial school system of Omaha

is guilty of exclusivism is obvious.

This statement

may be astounding, but the evidence shows that only five
out of twenty-nine grade schools, and two out of seven
high schools have definite organization and programs
in physical education.

The Catholic philosophy of edu

cation has been neglected in that the importance of
man’s physical nature is ignored.

In the words of

Redden and Ryan:
An educational theory and practice which
ignores, neglects, or denies the importance
of the physical side of man’s nature, and
its proper care and training, is guilty of
exclusivism, the outstanding defect of
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modern false philosophies of education.^
The conditions that exist in the grade schools,
with the exception of Holy Name, St. Joseph, St. Benedict,
Holy Ghost, and Blessed Sacrament, are pathetic.

Pa

thetic in the sense that the children are receiving a
warped type of training; that is, their innate interests
and physical nature are ignored and neglected as is evi
dent from the findings of the investigation.
The principal of each school has expressed cog
nition of the needs and that there is a definite need
for physical education in the curriculum so that all
children may be affected by the program.

The writer

has noted in his investigation that there are four prob
lems which have to be solved if the goal of instituting
a physical education program in the parochial schools
is to be attained.

The four problems are:

1. Not knowing what to do.
2. Lack of finances to conduct a program.
3. Some pastors are hesitant in accepting the
need for physical education.
4. There is no state law requiring physical edu
cation, therefore implying that there is no
immediate need for it.
^Redden and Ryan, op. cit., p. 311.
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The first problem is evident from the lack
of organization in the field of physical education.
This is an administrative problem and can be remedied.
The writer offers recommendations to overcome this
problem which will be discussed at length in the ensu
ing chapter.

The Eighteenth Annual School Report of

the Archdiocese of Omaha bears further evidence that
organization is lacking:
Some schools have very fine physical education
for the students. There is a need for such pro
grams in many schools. Also some sisters are
very good about supervising the playgrounds and
organizing games. But in some cases supervision
of the playground is badly neglected.2
The writer believes that the second problem
does not constitute an obstacle in the formulation of
a physical education program, but a challenge to the
school system and to every parent in the Diocese.

The

solution of this problem is to educate the parents so
that they will recognize the need for physical educa
tion in the school program.

If parents knew that our

Catholic philosophy maintains that it is the obligation
of the parents to see to the physical training of their
children as well as their religious and moral and civic
^Eighteenth Annual School Report of the Arch
diocese of Omaha, September 1, 1945— September 1, 1946.
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training, if they knew the physical benefits, the rela
tion between play and mental growth, the relation be
tween play and character formation and the demands of
modern life for more recreation, the writer cannot help
but feel that the challenge will be met.
The third problem is one of indifference.

The

writer cannot conceive of any person schooled in Catholic
philosophy who will ignore, neglect, or deny the impor
tance of the physical side of man’s nature for it cer
tainly is not in accordance with the teachings of Christ.
The fact that the state of Nebraska has no state
law requiring physical education is not a logical basis
for the Catholic schools not to develop it within their
school systems.

It is the obligation of the Catholic

parents and the Catholic schools to be concerned with
the education of the whole man if our Catholic philos
ophy is to be implemented.
The situation in the parochial high schools is
somewhat better than the grade schools in that some of
the students (boys) are affected by the competitive
sports and intramural program.

However, the high

schools, with the exception of St. Joseph, fail to pro
vide the majority of the student body with recreation.
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We cannot provide recreation for all if compet
itive athletics and intramural programs are stressed
inasmuch as they do not affect all the students.

There

must be an organized physical education program for all
if we are to have equality of opportunity in our educa
tional scheme.

We should be interested in those who do

not play rather than those who do, for the ones who do
engage in activities are adjusting themselves to their
environment whereas more can be done for the children
who do not play.

There is no other solution for provid

ing physical education for all than to adopt physical
education in the curriculum.

This omission of our schools

will be discussed in the next chapter.

A well-organized

program with varieties of games and activities will stim
ulate any student regardless of age or interest level.
The student who is interested in athletics may choose
the more highly organized team and individual games; the
student less skilled may elect the recreational type of
activity, while the student who is working part time or
who has a heavy burden at home may choose an activity
which can fit more easily into his leisure time; and
the student who is restricted because of medical reasons
from a heavy program in physical education may select
still another type.

74
With the exception of St. Joseph's High School
and Holy Name, with her intramural programs for girls,
the girls are neglected entirely in four high schools.
Our Catholic philosophy makes no distinction as to
whom physical education shall belong.
the glaring distinction?

Therefore, why

The girls should have a rec

reational program, stressing girls' rules for girls'
activities and games and type competition adapted to
age, capacity, and interest.
The great outdoors, with open ground and fresh
air, should be the heritage of youth, and realizing
that it is natural for children to run and jump, hang
and climb, and that play is God's way of educating the
child, we must make the playgrounds and gymnasiums an
integral part of our educational system.
Consequently, in the light of those chapters
of this thesis in which the role of physical education
was shown to be an integral part of Catholic education,
and further because it has been found by investigation
that our Catholic schools in Omaha are not recognizing
this need to the extent of offering any concentrated
effort to remedy the situation, the writer shall, in
the next chapter, present ways and means whereby the

75
education of all Catholic boys and girls will be com
plete inasmuch as it caters to the whole man, body and
soul

CHAPTER V
RECOMMENDATIONS
In view of the lack of organization in phys
ical education which is apparent in the parochial
school system, the writer sets forth two major
recommendations:
1. That a Director of Physical Education be
selected to formulate, co-ordinate, and
supervise the programs in the elementary and
secondary schools.
2. That a program of physical education be in
cluded in the curriculum so that recreation
can be furnished to all children, with the
exception of those who are medically excused.
The Director shall be experienced in the super
vision of physical education.

His duties will be to

formulate, co-ordinate, and supervise all programs
under his jurisdiction.

He shall advise the school

officials and teachers in the matters of physical edu
cation.

He could easily be the school system1s best

instrument of emphasizing the need for physical edu
cation to the public.

He shall visit and investigate
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the work in physical education.
To be practical, in view of the possibilities
of not being able to meet the financial responsibility
for providing a physical education instructor for each
grade school, the writer suggests two methods by which
the cost of maintaining a program can be slashed vir
tually to one-half of the total amount if there were a
physical education instructor for each school.
One method would consist of a Director and a
staff of five men and five women who will carry out
the programs formulated by the Director.

These in

structors would direct classes two days a week at each
school and will visit three schools during the week.
In order that this plan function, a continuation of
the school program into Saturdays is desirable.

Sat

urday school would be an opportunity for those who
wish to use their leisure time recreationally and fa
cilitate such a program whereby one instructor can
cover three schools in one week.

Such a schedule would

affect the thirty grade schools with the use of only
ten instructors.
The writer does not mention high schools in
this program for all high schools with the exception
of St. Mary's and St. John's have coaches in basketball,
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football, and baseball who could easily carry out the
programs devised by the Director.

The two girls1 high

schools would necessitate the hiring of one instructor
who could conduct classes in physical education two or
three times a week.
The second method would further cut the cost
of an all-round program for the thirty schools.

The

money saved from this program would adequately cover
the cost of the needed playground sites, apparatus,
and equipment.

This method provides a Director of

Physical Education with a staff of sisters; that is,
a sister in each school will be designated as the
physical education instructor as in the case at
Blessed Sacrament.

The sisters will adhere to the

program of the Director and can develop play leaders
in each class to conduct exercises.

This program will

necessitate summer school clinics which will be held
by the Director of Physical Education for the dissemin
ation of information to each prospective physical edu
cation instructor.

The Director of Physical Education

will formulate, co-ordinate, and supervise the entire
program.
The second recommendation is to include phys
ical education in the curriculum.

This is of vital
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importance if the physical education program is to he
effective.

By installing physical education in the

curriculum we can be sure that all children will be
given equal opportunity to develop themselves phys
ically.

The recess and lunch hour periods of rec

reation are a hit-and-miss type of recreation in that
not all children play, and furthermore, without proper
supervision by trained personnel, it is impossible to
attain proper play habits which are beneficial in life.
With physical education in the curriculum,
practically every phase of physical education is of
fered and taught to fit the age of the various classes
assembled.

The schedule of classes is to be arranged

by the superintendent and principals to meet the need
of the school at large and every effort should be made
to assemble classes of as near like grades as is possible.
The physical training period should be programmed daily
as one period coming either in the morning session or
in the afternoon.

New types of activities are to be

taught and practiced.

The instruction should be sched

uled definitely, the attendance of pupils regular, and
the attitude full of purpose and enjoyment.

Competition

should not be the primary factor in the elementary
schools as the timid and poor performers will quickly
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lose interest.

In the elementary schools, the rhythms,

formal drills, folk dancing, relays, and the organized,
socialized games should be taught.

The class work

could be developed with a continuity so that some time
in the spring a physical education program can be pre
sented to the public.

Such demonstrations not only

arouse enthusiasm among the children, but give great
pleasure and joy to parents and the public.
The need for organization and supervision of
recreation in the school system is imperative if we
are to give the child a complete education.

The play

ground may become a serious liability to the school
organization unless competent supervision is provided.
Children tend to learn undesirable language and form
many objectionable habits of conduct.

Older boys and

girls often mislead those of younger ages.

Unsuper

vised play usually develops into roughness where teas
ing, tripping, and fighting predominate.

On the un

supervised playground, the aggressive children usually
usurp all the privileges, the timid children being neg
lected because they are not recognized as equals by
their classmates.

The purpose of supervised play is

to provide a program of wholesome activities which will
give all the pupils an equal chance for development
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through participation.
It is beyond the scope of this thesis to des
cribe the content and methods of physical education.
Such a description would require a separate volume.
The planning of programs for each grade will be the
duty of the Director of Physical Education who can
consult the programs of various authors, the State
Department of Education, and the Bureau of Education
which can be utilized to meet the needs of the commun
ity.

With a competent Director of Physical Education

and the installation of physical education in the cur
riculum, the writer contends that these two recommenda
tions are the only solution to the physical education
situation that exists in the Catholic schools of Omaha
We must accept the challenge of youth for;
It must never be forgotten that the subject
of Christian education is man whole and entire,
soul united to the body in unity of nature,
with all his faculties natural and supernatural,
such as right reason and revelation show him
to be; man, therefore, fallen from his original
estate, but redeemed by Christ and restored to
the supernatural condition of adopted son of
God, though without the preternatural privileges
of bodily immortality or perfect control of
appetite.1

"h?ius XI, Christian Education of Youth, p. 23.
New York; The America Press, 1930.
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QUESTIONNAIRE RESULTS
GRADE SCHOOL
1. Do you have a physical education program?
Yes

No

4

25

2. Do you have a physical education program for girls?
3

26

3. Is physical education a part of the curriculum?
2

27

4. Do you have a physical education instructor?
4

25

Two schools of the four listed have part time
instructors, one who instructs half hour classes
to each grade twice a week, and one who instructs
classes once a week from 3:30 to 4:30.
5. Is the instructor fully trained and accredited?
3

1

6. How much time per week is devoted to recreation,
excluding recess and lunch hour?
Only four schools have recreation programs.

One

school provides one hour gym class twice a week
for the students from the fourth to eighth grade.
One school provides forty-minute recreation twice
a week, fourth to eighth grade.

One school provides
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thirty minutes, twice a week, first to eighth
grade.

One school provides one hour, one day a

week after school.

All other schools have

recreation during recess and lunch hour.
7. Is the play supervised during recess period?
Yes

No

28

1

The sisters usually supervise the activities.

The

writer has noted a lack of supervision on play
grounds due to the large amount of students and a
lack of organization.

There are some, however,

who do a good job.
8. Do the children in the first three grades receive
any drills, games or exercises?
23

6

9. Do you have physical examinations upon entering
and periodically?
All students in grade schools are given examinations
by the Visiting Nurses from the City Health
Department.
10. Are the physical examinations accessible to the
instructor?
Only the two schools which have developed programs
utilized the examinations.
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11. Do you have a gymnasium?
Yes

No

8

21

12. Do you have adequate locker space and showers?
1

27

One other school has shower and locker room, but
it is not adequate.
13. Do you have shower facilities for girls?
3

26

14. Do you have sufficient playground space?
None
15
11
3
15. What type of playground
gravel

6

cement

2

dirt

11

clay

5

cinder

4

turf and sand

1

do you have?

16. Do you have any play apparatus?
10

19

Most play apparatus islimited

with the exception

of five schools.
17. Do you have sufficient playground supplies?
8

21
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QUESTIONNAIRE RESULTS
HIGH SCHOOL
1. Do you have a physical education program?
Yes

No

1

6

2. Do you have a physical education program for girls?
1

5

Creighton Prep*s student body is limited to boys.
3. Is physical education a part of the curriculum?
1

6

4. Do you have a physical education instructor?
Part Time
4
2
1
Sacred Heart employs a part time coach, who directs
football and basketball.
5. How much time per week is devoted to recreation
excluding recess and lunch hour?
St. Joseph*s devotes forty-minute classes twice a
week.

Four schools have no time devoted to rec

reation, and two schools have recreation after school
and during lunch hour.
6. Do you have a gymnasium?
Yes

No

5

2

Of the five schools stated, one gym is inadequate
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and one gym is not used for physical education.
7. Do you have adequate locker and shower space?
Yes

No

3

4

8. Do you have shower facilities for girls?
2

4

9. Do you have sufficient playground space?
3

4

10. Do you have sufficient playground supplies?
3

4
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