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INTRODUCTION

SIGNIFICANCE OF THE PROBLEM

Rebuilding of society along Christian principles 
presupposes and demands that boys as well as girls partic
ipate intelligently in all the aspects of personal and 
home-life activities. Education for family living is as 
important for boys as it is for girls because the boy is 
also a member of the home and spends most of his life in 
some family group. As has been stated:

Boys as well as girls are choosing their own 
food, clothing and recreation, are finding par
ent-child relationships of importance to them 
and are assuming financial and work responsibili
ties in the home. Soon for them, as well as for 
girls, there will come decisions about the es
tablishment of a home, the care of children, the 
maintenance of satisfying relations, and the man
agement of family finances.l

Boys of the present day realize that they need 
wholesome development and broad social understanding to 
achieve a functioning philosophy of personal living and 
general home interests. They are reaching out more and 
more for an educational program which will give them at
titudes, ideals, abilities, correct habits in selecting 
food and clothing, guides in social behavior, standards

•kgomemaklng Education for Boys (Course of Study), 
p. 7. Montpelier, Vermont: Department of Education, 1945.
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for making and keeping friends, and norms for proper Chris
tian family relationships which will characterize them as 
vital citizens in the homes of this democracy.

Every effort should be made to meet this demand 
and to discover ways and means which will contribute to 
the general welfare of the greatest number of pupils pos
sible, be they boys or girls. That home economics has this 
significant and most important contribution to make to every 
individual is well stated by Llta Bane, head of the home 
economics department at the university of Illinoisî

We will not forget that although the man or woman 
of tomorrow will be world citizens, and probably 
wage and salary earners in some occupation, they 
will still depend for much of their happiness up
on home and family life.2

STATEMENT OP THE PROBLEM

The purpose of this study is to prove to princi
pals and supervisors of home economics that a boys' course 
in home living in the high school is a practical need.
This question demands the attention of all who are inter
ested in contributing to the ideals of home and family life. 
The writer will attempt to show that the boy himself can 
derive many personal benefits, spiritual and material from

^Lita Bane, "Home Economics— Whither Bound?",
Journal of Home Economics, XXXVI (January, 1944), 4.
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such a course. Moreover, she will investigate the atti
tudes of the boys who have taken home economics to ascer
tain what evidence they give for the need of increasing 
these courses in high schools. She will also seek to de
termine the prevalence of boys’ home economics in the high 
schools of the united states. And, finally, she will sug
gest methods of approach to boys which will give them a 
wholesome attitude toward (a) personal living; (b) home 
life; (c) their place in building a home replete with hap
piness.

DEFINITION OF TERMS

Before going into a discussion of how the boys’ 
needs and their demands can be met, it will be necessary 
to present the definition of terms used in this thesis.
They are as follows:
HOME LIVING: The science which deals with the development 
of skills in the use of household materials; the inculca
tion of such personal habits and standards as will Insure 
good physical health and promising spiritual growth; train
ing in thrift, economy, and business methods which aim to 
make boys understand the problems confronting the adminis
trator of the family income; the application to daily life 
of the fundamental laws, human and divine, governing hap
piness in the home.
TO BOYS: Education of each individual in every aspect of



personal and family living can no longer be left to chance 
if the home is to survive. That education for home living 
is becoming extremely important is evident from the preva
lence of broken homes. Recognition of these facts is mak
ing it increasingly clear that homemaking is a joint enter
prise for men and women, for boys and girls. In contrast, 
then, to the out-dated concept that principles of home liv
ing are for women only, alert educators are now seeing the 
necessity of adapting these principles to the interests and 
needs of high school boys.

in important point must, however, be understoodj 
Those characteristics of a course in home living which have 
caused home economics to be associated with feminine in
terests will be so modified as to characterize it as a sub
ject of specific masculine appeal. For this reason the 
term "home living" rather than "home economics" is signif
icantly chosen in the title of this thesis.

METHODS OF PROCEDURE

in making this study the following methods of in
vestigation have been employed. First, questionnaires 
were sent to teachers who have worked with boys over a 
period of time. The information sought and the results 
obtained are discussed in Chapter IV.

Next, the attitudes of the boys themselves were
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determined by questionnaires sent to one hundred thirty- 
three boys who had taken home economics. Chapters II and 
IV explain in detail what these boys took, what were their 
likes and dislikes, what information, what attitudes, ap
preciations and skills they developed in their courses.

To investigate the steady increase of home econom
ics offered for boys, a questionnaire was sent to the super
visors of home economics in each state. Results of this 
survey are shown in the form of graphs (Figures 1-38) in 
Chapter II.

Opinions gathered from companion teachers in this 
field was another means used to determine the need and the 
practical value of a course Tdiich concerns itself so unique
ly with the enrichment of family life.

RELATED STUDIES

The writer has found that boys’ home economics has 
been studied In its various aspects by researchers in the 
field, some of the masters’ theses written since 1930 rel
ative to this subject are:

(1) Marion Esther Burnell3 made a study of the nat
ure of courses in home economics for boys in junior and 
senior high schools of some Eastern states.

^Bibliography of Research Studies in Education,
p. 117. Washington: united States' government' ÿrintlhg
Office, 1937.
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(2) A, suggested course of study was outlined for 
the giving of training in problems of daily living to the 
high school boy by Margaret Bancroft Kline4 in 1935. This 
thesis, in part, gives a course of study for high school 
boys which aims to develop understanding that will improve 
practices in everyday living.

(3) The most recent thesis by Pauline Braly5 of 
Colorado gives the content of courses for boys' home eco
nomics in ten high schools of Texas from 1939-1940. The 
courses included personal grooming, clothes, and selection 
and preparation of foods.

There have been a few other studies made, but none 
that bear directly on the subject proposed here for inves
tigation. Previous theses have dealt with courses of study, 
with surveys of boya» courses, and with general homemaking 
education for boys. This thesis, however, shows the need 
for increasing the number of courses for boys, and de
scribes in detail what has been done and what should be 
done for boys in home economics. Suggested methods and 
activities for boys' classes are also offered.

4Bibliography of Research Studies in Education, p. 119. Washington: T^3^
5Bibliography of Research studies in Education, 

p. 163. WasMhgtcm: T54TI



CHAPTER I

THE PURPOSE IN TEACHING HOME LIVING TO BOYS

Thus times do shift; each thing his 
turne does hold;

New things succeed, as former things 
grow old.l

Courage and imagination are as necessary for pio
neering in the field of educational ideas and methods as 
they were in blazing new trails in the wilderness. The 
spirit of adventure, the urge for improvement prevails in 
a far superior degree in the present age than in the times 
when geographic frontiers lured our stalwart forbears.

This urge for improvement is quickened when teach
ers view the thousands upon thousands of boys and girls 
who graduate from our high schools each year, effervescing 
with enthusiasm for life’s possibilities. These guardians 
of youth, when conferring diplomas upon their charges, may 
fittingly evaluate their success by measuring their pupils’ 
attainments against van Dyke’s definition of education:

• • • • education is to create men who can see 
clearly, image vividly, think steadily, and will nobly.® * 2

^-Robert Herrick, "Ceremonies for Candlemas Day," 
Hoyt’s New Cyclopedia of Practical Quotations, ed. by 
Kate Louise Roberts (New York: Punk & WagnaTls Company, 1922) 794.

2Edward Leen, What is Education?, p. 22. New Yorks 
Sheed & Ward, 1944.
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That educators have, to some extent, fallen short 
in their reach is evident from their failure to recognize 
that education for life must, of necessity, include prep
aration for family living as coextensive with preparation 
for living. According to the leaders of the progressive 
education movement:

• . • • education should prepare for living 
through living; should look to the development of 
the individual as an individual; should aim at 
the development of all abilities, but most em
phasize personal development for living in a so
cial group for the betterment of the group.
. . . .  One cannot think of educating a person 
to gain the best of the life he is living, with
out recognizing that he lives in a family group, 
that he first learns to live with people through 
life within the family; and that the family is 
the unit of the larger group— the community. A 
school of thought is developing that calls for 
all boys and girls to study ways of living in 
family and social groups, #iich of course calls 
upon the area of subject-matter known as home 
economics.3

Many of the failures in life as well as much un
happiness and discontent--yes, even much crime is traceable 
to the apparent inability of educators. They fail to har
ness the potentialities of students to the maximum develop
ment as builders of the future homes of America. Dr. C. A. 
Prosser, sometimes called the father of vocational educa
tion, indicated in 1935 the need for special preparation

^Maude Williamson and Mary Stewart Lyle, Homemak- 
ing Education in the High School, pp. 36-37. New York:
D.Appleton-CenEury Company, 1941.
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for homemaking as follows:
It is becoming more of a problem to hold the home 
together, it is increasingly difficult to adjust 
to changing housing conditions. It Is becoming 
more important and difficult to secure and main
tain desirable home surroundings. It is becom
ing more necessary to make the home atmosphere an 
adequate offset to tension of life outside the 
home.

There Is an Increased recognition of health 
as a family asset. It is becoming increasingly 
difficult to provide proper or adequate recrea
tion in the home. It is increasingly important 
to make intelligent use of available forms of so
cial services. It is increasingly difficult to 
bring the home up to socially desirable standards.
It is becoming more difficult to become competent 
as a homemaker.’

The frank facing of these problems and difficul
ties gives thoughtful educators weighty reasons for recog
nizing the fact that the teaching of home economics has 
been inadequate, particularly for the boys in our high 
schools. What satisfactory solutions for major and minor 
conflicts in the home have home economics courses in our 
high schools given to the boys? Certainly girls need more 
training in homemaking, but is it not necessary to develop 
in boys new Ideals and attitudes toward family life? If 
boys and young men study farm management and business prin
ciples, is it not also important that they learn more about

C. A. Prosser, "The Case for vocational Education,w American vocational Association Journal, X (May, 1935),
4

30-31
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home management? If one of the chief aims of our educa
tional system is to produce better citizens, can we not 
see that to have good citizens we must first have good 
homes?®

Of late years the importance of educating boys for 
home living has been given some consideration, but educa
tional agencies must make considerable progress before the 
adaptation of home economics courses will be provided for 
adequately. Although "worthy home membership" was formu
lated in 1918 as one of the cardinal principles, boys’ 
courses in home living are still unknown in many schools 
and are "a step-child of the curriculum of others."6

Educators must halt on their forward march long 
enough to admit humbly that their profession is important 
but that they themselves are important only in so far as 
they accept the responsibility of doing their "Important 
work" along lines which most command their attention. This 
fact has been succinctly stated in these words:

gDwight Sanderson, "Trends in Family Life Today," 
Journal of Home Economics, XXIV (April, 1932), 315.

gEducational Policies Commission, The Purposes of 
Education in American Democracy, p. 88. Washington; 
National Education Association, 1938.
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Through a curious quirk in human nature, the things 
that touch us most nearly are often among the last 
which we dignify with serious consideration.7

The literature of education is characterized by a 
lamentable lack of consideration of the life demands of 
the boys who must become the more stalwart half of a most 
vital social institution, the family. Successful family 
living is dependent upon joint endeavor. In the home, hus
band and wife share a partnership which is spiritual, emo
tional, social, and economic. That this joint living may 
be happy and successful, the training of all members is 
urgent in any program of education.

If the writer were preparing a historical account 
of the development of home economics courses for boys, it 
would be necessary to refer to records which reach back 
no further than twenty-five years. This fact indicates 
that until recently home economics for boys was frowned 
upon by those who formulated curricula. A continuation 
of this antagonistic attitude may be recognized from the 
personal bias of many principals and educational leaders 
who cannot accept a reinterpretation of the basic values 
of these courses. Until this educational prejudice is 
eliminated, the teaching of home living to boys will not

7Helen W. Atwater, Home Economics— The Art and 
Science of Homemaking, pp. 9-1Ü. Chicago: American 
Library Association, 1929.
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become sufficiently prevalent to meet the demands of our 
present industrialized democratic homes. Well might the 
opponents of this educational innovation consider the words 
which Mrs. Hoover as first lady, addressed to 700,000 4-H 
Club members:

Just stop for a second and think what home 
is to you boys. Is it just a place where mother 
and the girls drudge a good part of the day in 
order that father and the boys may have a place 
to come to eat and sleep? Or can you do anything 
in your home today or in one you think perhaps 
you will have in the future to make it a home?
. . . .  Boys, remember you are just as great factors in the homemaking of the family as are 
the girls.8

Boy3, as well as girls, live in homes and with fami
lies; men, as well as women, have problems which can be 
solved only by the concerted action of both parties; both 
are bound to select and use goods and services wisely; both 
have to take care of their bodies; both tend to form some 
kind of spiritual and social outlook on life. All of these 
common concerns, necessities, and activities impose demands 
upon those who have assumed the responsibility of educating 
youth for living. Obviously there is then a need to meet 
this demand and to solve these problems lest unhappiness 
and maladjustments in many forms ensue.9

^Editorial, "Mrs Hoover Talks to the 4-H Clubs," 
Journal of Home Economics, XXI (September, 1929), 663-664.

gPaul B. Diedrich, "Needs" (mimeographed), p. 2.
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More important than any list of needs at this point 

in our discussion is the consideration of personal and so
cial needs which have grown out of life as viewed hy hoys 
and girls. Youth are searching for some kind of working 
philosophy to minimize the conflicts and to absorb the 
shocks which have, in many cases, been seen and felt in 
their own homes.

Although this deeply-realized need cannot be fully 
satisfied through the training given in our high schools, 
much can be accomplished when parents have been educated to 
the real alms and content of home economics courses, and 
when boys as well as girls are trained for the profession 
of homemaking.Because every boy is a soul preparing for 
eternity, those who promote his growth in wisdom and stat
ure, in favor with God and man, perform a greater service 
for humanity than do those who erect sky scrapers and dig 
canals.^ Though many boys who select home economics do 
not realize the varied ramifications of the subject, they 
would be the last to deny its advantages. Chief among 
these are the many spiritual values which result over and 
above the physical and material ones to which they had 10 *

10Mrs. Thomas Cozart, "What Home Economics Has Con
tributed to the Development of the American Girl and Boy,” 
Journal of Home Economics, XXIV (December, 1932), 1059.

W. Gibson, Boyology or Boy Analysis, p. 175. 
New York: Association Press, 19x8.
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seemingly directed their interests when registering for 
the course. The aspirations of the boy to improve his 
character by fitting himself for his social relationships 
should be appreciated by educators. These educators them
selves have been stressing the same note by their empha
sis in educational literature on the importance of charac
ter development. Father Vaughan impresses upon his read
ers the significance of character in these words:

Nothing matters but character; in social life you 
are a visiting card; in political life you are 
only a vote; when you travel you are a ticket; in 
a hotel you are a number. But before God you are 
a character.12

The practical benefits of courses in home econom
ics are so obvious and numerous that educators are apt to 
overlook many aspects which definitely strengthen the spir
itual outlook of the student. The boy raised in a broken or 
unhappy home may have a warped or stunted idea of the true 
values of home life. In the skill and in the Ideals of his 
teacher he may glimpse for the first time the full potenti
alities for happiness which the ideal home can offer. Boys, 
if they love their teachers, look to them as inspirations 
for action, above all, right action. A teacher motivates 
her conduct vastly more from what she believes, clings to, 
loves and yearns for, than from what she knows. She must

12Bernard Vaughan, cited by Kilian Hennrieh, Boy 
Guidance (New York: Benziger Brothers, 1925), p. 20.
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never cease to Inculcate virtue until the young man she is
teaching finds his pleasure, his strength, and his glory in 

13it. Archbishop Spalding must have been referring to the
potent influence of a teacher when he wrote:

. . . .  a great heart brings us closer to God, 
nearer to all goodness, than a bright mind. 4

A good teacher reveals, in a sense, two phases of 
her personality; she must be a Christian at the same time 
that she is a teacher, intelligent direction in character 
formation becomes, then, the primary responsibility of the 
teacher; the activities themselves are the pupils. A pu
pil can learn only through his own activities. Courses 
in home living for boys are, by their very nature, activi
ties in learning how to live. Because boys who take home 
economics are interested in preparing for their future role 
as fathers of families, it is obvious that they will be the 
future teachers of their children. To what degree they 
will properly guide those coming to them from God will be 
determined by the education they themselves have received.
A Christian teacher whose duty it is to develop and form 
the whole man, can never lose sight of the emphasis she must 
place on the entire person— soul, body, intellect, and will. 13 *

13J. L. Spalding, Means and Ends of Education,
p. 170. Chicago: A. C. McClurg & Co., 1953.

14Ibld., p. 188.
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Pope Pius XI in his "Encyclical on the Christian Educa
tion of Youth" tells us:

It Is therefore as important to make no mistake 
in education, as it is to make no mistake in the 
pursuit of the last end, with which the whole 
work of education is intimately and necessarily 
connected. In fact, since education consists es
sentially In preparing man for what he must be 
and for what he must do here below, in order to 
attain the sublime end for which he was created, 
it is clear that there can be no true education 
which is not wholly directed to man» s last end, 
and that in the present order of Providence, 
since God has revealed Himself to us in the Per
son of His Only Begotten Son, Who alone is "the 
way, the truth and the life," there can be no 
ideally perfect education which is not Christian education.15

The spiritual and moral training of youth, however,
is not to be stressed by the Christian educator to such an
extent that the natural and physical side of the students
is neglected. Christian education is directed towards
completeness. The same Encyclical states:

Therefore with full right the Church promotes 
letters, science, art, In so far as necessary or 
helpful to Christian education, in addition to 
her work for the salvation of souls; founding and 
maintaining schools and Institutions adapted to 
every branch of learning and degree of culture.
Nor may even physical culture, as it is called, 
be considered outside the range of her maternal 
supervision, for the reason that it also is a 
means which may help or harm Christian education.15 16

15Pope Pius XI, "Christian Education of Youth," 
Five Great Encyclicals, pp. 38-39. New York: The PaullstPress7~I§39~---------

16Ibld., p. 42.
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The Holy Father further stresses the importance
of developing the individual when he writes:

In fact it must never be forgotten that the sub
ject of Christian education is man ufoole and en
tire, soul united to body in unity of nature, 
with all his faculties natural and supernatural, 
such as right reason and revelation show him to be.3-7

In these eminent admonitions the Holy Father shows 
that the natural faculties are not to be stunted but are to 
be developed and perfected together with the supernatural. 
Man is to ennoble the material and temporal and to elevate 
these aspects of his life to the spiritual.

in addition to the spiritual training naturally 
evolving from well-taught home living courses, boys look 
toward their personal and material needs. Ivol Spafford, 
who has been actively engaged in the field of home econom
ics, summarizes what the boys themselves request, she 
writes:

Boys have been keenly interested in the cost of 
clothing, food, shelter, recreation, health pro
tection, further education. They have expressed 
surprise at total living costs and wanted to know 
what they must learn to make their money go fur
ther. Buying clothing, getting a good sweater, 
selecting trousers which would not bag, finding 
out which ties and hose were rayon, and knowing 
what to expect of synthetic fibers have held 
their attention as much as that of any girls.
Selecting food for its greatest return, the ef
fect of food in keeping fit, and food and general

17Ibid., p. 54
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well-being have been problems of Intense in
terest along food lines.

Recent trends in boys» home economics have been to 
depart from the idea of cooking and sewing as the only sub
ject matter characteristic of these courses. Although some 
time is devoted to each of these phases in most classes for 
boys, it is now an accepted fact that boys seek information 
concerning personal and family relationships, marriage and 
child development. The writer just quoted indicates this 
newer development in the following words:

Some of the problems in which boys have been most 
interested have to do with a man's share in home
making, the amount of money he can safely marry 
on, a fair way of handling the money in the home, 
women working outside the home after marriage, 
the responsibility a man should take in caring for 
children. The personal relationship problems which 
they raise are even more numerous and varied; so
cial customs, smoking and drinking, petting, the 
attitude of girls when boys have little money to spend and no car to drive.^

These are samples of the real life problems which 
give concern to high school boys. Though some of the so
lutions could be found in classes other than home econom
ics, it is incumbent upon the Instructor in home economics 
to share in their solution.

The vocational aspects of boys* home living courses 
are likewise worthy of consideration. They are, by no means,

^8Ivol Spafford, Fundamentals in Teaching Home Ec
onomics, p. 385. New YorTcj joHnUiTTey & Sons, Inc., 1§?2.

19Ibld., p. 386.
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unimportant for the boy who wishes to be freed from the 
drudgery of factory, mill, or business office. The boy who 
likes to cook may become an expert baker. If he has the pa
tience to work himself through "the nine steps required for 
becoming a chef,”19 he has opportunity to use his creative 
and artistic sense. If he has business ability, he may be 
interested in opening a food shop or restaurant, if he has *
salesmanship ability, he may become a professional demon
strator. If he possesses managerial intelligence, he may 
become an institutional manager. His knowledge and abili
ties need not be limited to the food angle, necessarily.
Men too, like clothes. Aren’t men the most prominent de
signers of women’s clothes? Remunerative occupations, such 
as these, are perhaps, incipient ideas of future jobs which 
evolved during a course in home living for boys.

Alert American citizens have recently become con
scious of the values which home economics courses offer for 
boys. Increased interest in national stability and progress, 
the rapid pace of divorce Involving the ruination of family 
life, the increase of delinquency and crime among youth, 
the bitter effects of unhappy experiences of children In 
broken homes— all these have tended to heighten national 
consciousness and national interest in problems of family 
life. The impact of modern living conditions influenced 20

20Statement by Henry D. Wiley, Chef, Creighton 
University, personal interview, July 30, 1946.
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by the automobile, the movies, the radio and other forces, 
has caused adolescents to have great difficulty in adjust
ing themselves to situations involving their responsibili
ties as members of a family. How much greater would these 
difficulties become if they entered marriage and became 
fathers of families shortly after leaving schooll

The American Youth Commission has recognized a need 
for Instructing individuals and groups of youth for the re
sponsibilities of family living. Members of the Commission, 
however, regret that this need is so inadequately met. They 
state:

. . . .  home economics classes for boys which exist 
in a few school systems should be widely emulated 
and further developed.2*

A Uhited Press survey for the first ten months of 
1945 showed that in thirty of the nation» s largest cities 
there were nearly half as many divorces as there were mar
riages. judges, sociologists, and psychologists suggested 
as a remedial measure that "special courses in home manage
ment be introduced in high schools and colleges."* 22 Not only 
would such courses act in many cases as preventives, but 
they would increase the satisfactions of family living by

‘' American Youth Commission, Youth and the Future, 
p. 174. Washington: American Council on Education, 1942.

22Kansas City star, November 9, 1945, p. 1.
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relieving the many tensions which darken and even destroy 
a home-like, affectionate atmosphere.

Catholic schools, more than other educational agen
cies, recognize the unity resulting from the indissoluble 
marriage bond; parish schools have the welfare of the fami
ly and of the child and youth in the fanily much at heart. 
The Catholic school system, accordingly, should be the first 
to recognize that home living courses for boys have a defi
nite place in the curriculum. Much progress is yet to be 
made in organizing such courses, but we believe that the 
time will come when all teaching will be characterized by 
student interests and needs rather than by traditional re
luctance or acceptance.

The fact that far-sighted teachers are becoming 
ready to depart from traditional subject matter to give 
greater place to the students» needs is becoming evident. 
Results of a questionnaire to supervisors of home economics 
(Appendix B) of the various states shows a promising aware
ness of the need for teaching home living to boys. The 
following quotations culled from these questionnaires in
dicate varying degrees of initiative and insights

There is a need for the boys» courses in home 
economics because:
(a) Boys express their interests and needs in homemaking.
(b) Family living includes boys. They should
have a background of understanding and appreciation
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of their role in the home*(c) Men and women, boys and girls share in main
taining the home.— (Alma Keys, State Supervisor,
Home Economics Education, Little Rock, Arkansas).

Boys need training and need to have an under
standing of the problems of homemaking and to rec
ognize their share in the home as boys are poten
tial homemakers. I feel that we should reach many 
more boys in this work if we are to have homes in 
which homemaking is regarded on a partnership ba
sis.— (Mrs. Lucile C. Pee, State Supervisor, Di
vision of Homemaking Education, Denver, Colorado).

A great need if homes are to continue and 
family relations improve.— (Mary Blodgett, State 
Supervisor Homemaking Education, Hartford, Connecticut) •

There is a need for boys as well as girls to 
receive training in problems in home living with 
which they are concerned every day all their 
lives. Cost of managing a home, what to eat and 
why, personal and family relationships, under
standing children is important for boys and men 
as well as girls and women.— (Miss Boletha Frojen, 
State Supervisor, Home Economics Education, Talla
hassee, Florida).

If teaching schedules were not already full, 
fifty per cent of the schools would have classes 
for boys. The fact that boys request training in 
home economics is the most valid evidence of "need" 
for boys» courses in home economics. And the se
cond valid evidence of need is the serious inter
est of the boys in home economics.— (Hortense 
Hurst, State Supervisor, Indianapolis, Indiana).

Education for personal and family living can
not be restricted to one sex. Both sexes are mem
bers of homes.

Boys need help with nutrition, grooming, per
sonal care, social and family relationships, care 
and repair of clothes, consumer education.—  
(Florence L. Jenkins, State Director of Home Eco
nomics Education, Augusta, Maine).

Since boys are husbands, fathers and co-workers
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in home and family life, it seems very evident 
that hoys should certainly have some training in 
home and family life. They perhaps do not need 
as much as the girls, but certainly some is very 
necessary.— (Alba M. Anderson, State Supervisor, 
Homemaking Education, Lansing, Michigan).

Boys need home economics training to help 
them solve problems which they meet in every day 
living. Such training may serve as a prerequi
site for a future vocation as well as good back
ground for happy family living.--(Alta R. Motter, 
State Supervisor of Home Economics Education, 
Jefferson City, Missouri).

Boys, as family members, need education for 
family living as much as girls.— (Helen R. Le 
Baron, State Supervisor, Homemaking Education, 
Burlington, Vermont).

Since home living is an objective of all edu
cation, I feel all pupils should have good cours
es or strong integration in other courses of fam
ily living education.— (Pauline H. Drollinjer, 
State Supervisor Homemaking Education, Cheyenne, 
Wyoming).

What the boys need and want runs parallel to and 
corroborates the recognition of national rejuvenation 
through stronger home life. When students and faculty are 
aware of such a need there exist factors that cannot be 
disregarded.

Any effort to reconstruct and to preserve the in
tegrity of home life is inevitably centered about the 
young people who will be the America of the future. Na
tional survival and progress depend upon the home. When 
students in our courses in home living realize that the 
very foundation of our democracy must remain our homes;
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when teachers help these students to shape their thoughts 
and patterns of living along ideal home life, then, and 
only then, will a transformation in human life result.



CHAPTER II

WHAT HAS BEEN DONE

Say not the struggle naught availeth,The labor and the wounds are vain,
The enemy faints not, nor faileth,
And as things have been they remain.^-

Prom small, well-planted beginnings, home living 
for boys has shown vigorous growth and fine achievement. 
And though its roots have been enmeshed In the soil of 
confusion of viewpoint, conflict in policies, question
ing of outcomes, short-sighted enthusiasm and tradition
al reluctance, it has proved itself a means for the en
richment of life. These formidable giants tfiich have 
threatened home economics, for boys especially, are be
ing conquered and we are venturing up the magic stalk, 
like Jack of fairy lore to find great treasure at the top.

That this venture is being pursued slowly but 
surely is attested by reviewing the history of home eco
nomics for boys since its first Introduction into second
ary schools.

The historical development of home economics for 
boys shows that the first course was offered in Oregon

Arthur Hugh Clough, "Say Not The struggle Naught 
Availeth,” The Victorian Age, John Wilson Bowyer and John 
Lee Brooks (ifew York: F. S. Crofts & Co., 1944) 378.

78 r?:*3
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Agricultural College in the year 1908-1909. At the same 
time, Kansas exchanged classes in shop and Home Economics 
on the elementary level. By the year 1915 Pennsylvania in
cluded boys in the homemaking program.

In 1918 foods classes were given in Georgia three 
days a week. Since that time this course was required in 
the eighth and ninth grades. In that same year Mississippi 
enrolled a total of nine hundred eighty-eight boys in home
making.

in 1922 classes for boys were started in Twin Palls, 
Idaho, in the year 1924-1925 more intensive courses were 
given in Denver, Colorado, Los Angeles, California, Detroit, 
Michigan, and Tulsa, Oklahoma. The latter was the first 
city to require one year of home crafts for boys.

It appears that home economics for boys had its 
beginning in colleges. Oklahoma Agricultural and Mechani
cal College had such a course for men in 1925-1926. Fifty- 
six men requested a course in the North Dakota Agricultural 
College that same year. The largest enrollment was found 
in the co-educational classes on Marriage and Family Re
lationships.

New York state had two towns requiring senior boys 
in high school to take home economics; and many other 
towns and cities had clubs and courses for boys in mixed



27

groups.2 3
Prom 1918 to 1936 the number of home economics

classes increased from three hundred twenty-three to five
thousand, five hundred eighty-seven. Today we find boys»
home economics widespread, as reported in the Digest of
Annual Reports of State Boards for Vocational Education
to the Office of Education in 1939:

In 45 states, Puerto Rico, Hawaii, and the Dis
trict of Columbia, 1,912 schools last year of
fered home economics programs for boys enrolled 
in high school.4

With a view to answering pertinent questions con
cerning home economics programs in the high schools of the 
United States, the Home Economics Education Service of the 
United states Office of Education in the school year 1938- 
1939 sent a questionnaire to the public schools in the 
United states. The replies to the questionnaire showed 
that home economics was widely available to high school

2Insular Board for Vocational Education, MA News 
Letter— Home Economics for boys," (mimeographed) pp. 2-3. 
Puerto Rico; Insular Board for Vocational Education,
1945.

3U. S. Department of the Interior, Biennial survey of Education, 1934-1936, Vol. I (Washington; Govern
ment Printing Office, 1940), p. 18.

4U. S. Department of the Interior, Digest of An
nual Reports of State Boards for vocational EducatTôn, 1939. 
(Washington: Government printing Office, 1959), p. 45.



pupils in 1938-1939. The enrollment of hoys in home econom
ics in the 10,197 schools which reported, was 28,889 or 
about 1 per cent of all the boys registered. The largest 
proportion of boys was found in the twelfth grade.^

On a questionnaire (Appendix A) conducted in 1944- 
1945 by the writer, one hundred thirty-three boys respond
ed. Results revealed that sixty-nine boys were studying 
home economics in the twelfth grade; twenty-eight in the 
eleventh grade; fifteen in the tenth grade, and sixteen 
in the ninth grade. These figures represent boys taught 
in segregated classes.

It will be seen from Table I that in any given 
grade the per cents of the total home economics enrollment 
comprised of boys were as follows: 2 per cent in the ninth 
and tenth grades; 5 per cent in the eleventh grade, and 9 
per cent in the twelfth grade. This tendency for increas
ing per cents of boys enrolled in home economics in each 
consecutive year in high school was evident in all regions, 
but was particularly marked in the Pacific Region in which 
15 per cent of boys enrolled in home economics were in the 
twelfth grade. Table I does not include boys’ ’’club work” 
or any home economics for boys which appeared to be some

^U. S. Office of Education, Home Economics in Pub
lic High Schools, 1938-1939. (Washington; Government print
ing Office“̂ IU4T), pp. 1-5.

28
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form of extra-curricular activity; only boys taking regular 
class for a semester or a year are represented in tabulat
ing the data.

TABLE I

NUMBER AND PER CENTS OP BOYS ENROLLED 
IN HOME ECONOMICS CLASSES IN GRADES 
9-12 IN SCHOOLS THAT OFFERED HOME 
ECONOMICS6

Enrollment of boys In

Grades 9-10 Grade 11 Grade 12

REGIONS Total
Number Percent Total

Number
Percent Total

Number
Percent

Total
United
States 10313 2 5093 5 6155 9
North
Atlantic 3701 2 1507 4 2217 8
Southerr 2035 2 753 4 398 8
Central 2842 2 1232 5 1158 7
Pacific 2466 3 1406 7 914 15
Other ge 
ographic 
units 47 1 2744 5

6Ibid., pp, 42-44.



30

In the spring of 1940 the Home Economics Education 
Service of the United States Department of the Interior 
sent out a postal card questionnaire to the public high 
schools in the United States. This was a follow-up to a 
questionnaire sent out earlier. To make the figures re
ported of maximum value, it was requested that the schools 
which had answered the questionnaire a year previous, would 
now answer the postal. Replies were received from 12,340 
senior high schools, 9,888 of which offered home economics. 
It was learned that 17,324 of the 329,264 boys in the 1940 
graduating class in these 12,340 senior high schools, that 
is 5 per cent, had had some instruction in home economics. 
Approximately 50 per cent of these boys had had only one 
semester; the other 50 per cent had had two semesters of

rthome economics. This data is shown in Table II*
That home economics for boys is progressing is 

shown from increases in enrollments since 1938-1939. At 
that time approximately 1 per cent of the boys in high 
schools offering this course were enrolled, whereas in 
1940 five per cent of the boys who graduated had taken one

Qor more semesters of home economics.
To determine the number of boys enrolled in home 

living courses from 1935 to 1945, the writer asked for * 8

^Ibid., p. 44.
8Ibid.



TABLE II

NUMBERS AND PER CENTS OP BOYS IN THE 1940 GRADUATING 
CLASS WHO HAD HAD HOME ECONOMICS AT SOME TIME DURING 
THEIR HIGH SCHOOL COURSE AND THE NUMBER OP SEMESTERS 
OP SUCH INSTRUCTION THEY HAD RECEIVED

REGIONS
Total
senior
high
schools
report
ing

Number of 
boys In 
senior 
classes

Boys who had 
not had any 
high school 
home econom
ics

Total united 
States 12,340 329,264

No.
311,940

pet.
95

North Atlan
tic 2,913 123,832 119,139 96

Southern 3,542 59,988 56,711 95
Central 4,590 98,580 94,049 96
Pacific 1,286 45,255 40,374 90

Boys who had had high school 
home economics and the amount 
of such instruction they had 
received

Total 1 se
mester

2 se
mesters

No. Pet. 
17,324 5

No.
8,387

pet.
2

No.
7,310

Pet.
2

4,693 4 1,681 1 2,301 2
3,277 5 1,006 1 1,717 2
4,431 4 2,450 2 1,739 2
4,881 10 3,233 7 1,528 3
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statistical data from the files of the forty-eight states, 
the District of Columbia, Hawaii, and Puerto Rico. Returns 
are graphically represented in Figures 1 to 38. States 
which had no figures available for these years, and hence 
are not represented were: Alabama, Arkansas, California, 
Connecticut, Iowa, Kansas, Massachusetts, Ohio, Oregon, 
South Carolina, Utah, and Wisconsin. Rhode Island and New 
Hampshire did not answer the questionnaire. In some cases, 
however, letters of explanation and notes on questionnaires 
from the state supervisors of Home Economics gave Informa
tion which, though not statistical, should be quoted;

Alabama-We have no special classes of home eco
nomics ~f or boys In Alabama. In the vocational 
home economics departments, boys and girls are 
taught together for several days at a time dur
ing the joint program of home economics and agri
culture when there are general problems of mutual 
interest to both boys and girls.9
Arkansas-Approximately 50 schools are offering 
some phase of home economics for boys.-*-9
California-The approximate number of boys enrolled 
in home economics in California for the years men
tioned is not available, and the figures given 
for the last few years are not accurate because 
we have only the enrollment of boys In reimbursed 
homemaking programs.H * 10 11

gLetter from Mary Ling Hayley, Supervisor Home Ec
onomics Education, Montgomery, Alabama, January 24, 1946.

10Statement on questionnaire by Alma Keys, state 
Supervisor Home Economics Education, Little Rock, Arkansas, 
November 20, 1945.

11Statement on questionnaire by Bertha V. Akin,
Chief, Bureau of Homemaking Education, Sacramento, Cali
fornia, February, 15, 1946.
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Figure 34--Approximate number of boys enrolled in 
home living courses in the state of 
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Figure 35--Approximate number of boys enrolled in 
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Connecticut-I have no figures that tell any true 
picture.
Iowa-I am sorry that we do not have any material 
which will be usable to you in boys’ home econom
ics. Our work on this phase of the homemaking program has been very sketchy in I o w a . 13
Kansas-Sorry, but there are no figures available for all these years.I'*
Massachusetts-I have checked through the statis- 
tical material available in the secondary schools 
division in this office and have been able to se
cure a few figures which may be of some interest 
and value to you. of 259 senior high schools in 
Massachusetts, surveys which have been made in 
the past, show the following number of high 
schools offering some Home Economics courses for boys:

1936-37..................   29 schools
1938-39.................. 28 schools
1940-41..............   54 schools
1942-43..................... .31 schools1944-45...................... 35 schools

As you will note, we were just beginning to make 
head-way in the number of high schools offering 
Home Economics to boys when the war interfered 
with any further progress in this respect.
Ohio-Ohio isn’t doing much for boys in secondary 
schools. . . . .  The offering of the course has

^statement on questionnaire by Mary Blodgett, 
State Supervisor Homemaking Education, Hartford, Con
necticut, November 23, 1945.

^Letter from Edna Kraft, State Supervisor Home 
Economics Education, Des Moines, Iowa, November 21, 1945.

^statement on questionnaire by Hazel E. Thompson 
State Supervisor of vocational Homemaking, Topeka, Kansas, 
November 23, 1946.

15Letter from Caroline H. Wilson, Assistant Super 
visor, Household Arts Education, Boston, Massachusetts, 
December 7, 1945.
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usually depended upon whether or not the home eco
nomics teacher has had an extra period, we re
alize that we must improve this phase of home eco
nomics teaching. 6
Oregon-Only two schools in the state have reported 
that they are offering some phase of home econom
ics for hoys.1'
South Carollna-ln South Carolina, no definite pro
gram is set up for the teaching of boys in the 
secondary schools on a state-wide basis. We have 
had through the years, a few boys enrolled in 
classes with girls, and we have also had a few 
separate classes for boys. In the few situa
tions where we have had experienced teachers, 
and teachers interested in handling boys, we have 
had some interesting and successful units of work taught.
Utah-I cannot give you this information as I do not nave it at the present time.1^

States graphically represented in this study gave 
approximate enrollments for the years 1935-1945, but in 
some instances additional information was furnished through 
letters, the statement of which would make the statisti
cal data more complete and accurate. Those states which

^Letter from Enid W. Lunn, State Supervisor of 
Home Economics, Columbus, Ohio, October 22, 1945.

^Statement on questionnaire by Bertha Kohlhagen, 
State Supervisor Home Economics Education, Salem, Oregon, 
December 13, 1945.

1AxoLetter from Lillian C. Hoffman, State Supervisor 
Home Economics Education, Columbia, South Carolina, January 4, 1947.

19Statement on questionnaire by Aileen Erickson, 
State Director of Home Economics, Salt Lake City, Utah, December 19, 1945.
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gave supplementary information are:
Washington, D. C.— I am reporting for white schoolsonly.20
Florida-Numbers for 1935-1941 not available--girl 
and boy enrollment figures not separated.21
Idaho-We have never had many boys taking home eco
nomics and less, as you will note, during the 
war years. However, that does not indicate we 
are not aware of the value of such education for 
boys. We anticipate more Interest along this 
line with the added emphasis being given to home and family life in peace time living.22
Maryland-We have offered only exchange classes—
6 to 10 weeks for boys in Home Economics and girls in agriculture and industrial A r t s . ^3
Mlssisslppl-l have indicated the exact number of 
boys TEat were reported as being reached in both 
the white and negro schools from 1938 through 
1942. I did not give you a report of the number 
reached from 1935 through 1938 since all schools 
did not report as to the total number of boys 
reached. I feel sure that there were over 1,000 
white boys that were reached and over 300 negro

20Statement on questionnaire by Mrs. Ola Day Rush, 
Head of Home Economics Department, Division 1-9, Washing
ton, D. C., November 30, 1945.

PT̂Statement on questionnaire by Boletha Frojen, 
State Supervisor Home Economics Education, Tallahassee, 
Florida, December 4, 1945.

o p Letter from Lillian Navratil, State Supervisor 
Home Economics Education, Boise, Idaho, November 16,
1945.

23gtatement on questionnaire by Elizabeth Amery, 
State Supervisor Home Economics Education, Baltimore, 
Maryland, January 30, 1946.
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boys that were reached each year with a short 
homemaking unit by the homemaking teachers.24
New Jersey-The statistical data is difficult to 
record so that it will have meaning to your rec
ords because of the variations in programs.

One group of schools (11) offer a four year 
core curriculum in home and community living.
This curriculum enrolls boys and girls. All the 
boys are required to take home economics for a 
six weeks unit each year, while girls exchange 
for classes in home mechanics, home repairs, and 
refinishing furniture. In addition, these boys 
and girls are together in courses in personal and 
socail adjustments and in family relations. The 
enrollments are listed under the title of voca
tional Home Economics on the form.

In the non-federally reimbursed programs, 
there are 273 high schools. Seven schools offer 
a course to boys and girls together and 26 toboys only.25
New York-we also have classes where boys are in 
with girls, and exchange classes.
North Carollna-You will notice that there was a 
tremendous increase in the number of boys taking 
home economics in 1942. This is due to the fact 
that our entire program went on a twelve-year 
basis and during the transition period we offered 24 * *

24Letter from Ruth Wallace, State Supervisor 
Homemaking Education, Jackson, Mississippi, January 30,
1946.

^Letter from Mrs. Ella Riedell Williams, State 
Supervisor Home Economics Education, Trenton, New Jersey, 
December 26, 1945.

^Statement on questionnaire by Treva Kauffman, 
State Supervisor Home Economics Education, Albany, New 
York, December 5, 1945.
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a special course for boys and girls on the eighth 
grade level. After this year such a course will 
be discontinued on a state-wide basis and there 
will be an immediate decrease in the number ofboys taking homemaking.27
Oklahoma-The above numbers represent the boys en
rolled in vocational home economics. Records 
for boys enrolled in non-vocational home economics are not available.28
Pennsylvania-May I call to your attention that 
this does not represent a complete picture of 
the State but it is a sampling which should be 
quite representative. No doubt, you will be in
terested in the figures taken from our annual de
scriptive reports in vocational home economics 
prepared for the Federal Office of Education.* 28 29 30 
(These figures were used in the graphs for Penn
sylvania) .
Vermont-The reduction in numbers not due to lack 
of interest and recognition of need, but scarcity of teachers during war y e a r s . 30

97Letter from Catherine T. Dennis, State Supervisor 
Home Economics Education, Raleigh, North Carolina, January 18, 1946.

28Statement on questionnaire by Lela O’Toole,
State Supervisor Home Economics Education, Oklahoma City, 
Oklahoma, December 15, 1946.

99° Letter from A. Pauline Sanders, Chief Home Eco
nomics Education, Harrisburg, Pennsylvania, February 28, 
1946.

30Statement on questionnaire by Helen R. LeBaron, 
State Supervisor Homemaking Education, Burlington, Vermont, 
January 22, 1946.
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West ylrglnla-Data is from annual descriptive re
port for schools receiving federal reimbursement.
This report includes reimbursed and non-reimbursed 
schools.31
W1sconsin-l have checked through our state records 
and havea compilation made for you of the number 
of boys who have been enrolled in homemaking ed
ucation during the past ten years.

Mrs. Schmidt, who is the supervisor of the 
Rural Division and who works primarily with George 
Deen schools, is getting the data on the number 
of boys who have taken homemaking education in 
the George Deen High Schools. (A total of these 
two reports was used in graphing the number of 
boys enrolled in Wisconsin).

I suggest that you write to the Superinten
dent of Public Instruction for the data on the 
number of boys who have taken homemaking educa
tion in the non-federal aided high schools, in 
this way you would have a complete coverage forWisconsin.32

Communication from the united States Office of Edu
cation, gives the following statistical contribution to 
this study:

The most complete records kept in the Home 
Economics Education Service are those of the 
schools reimbursed from vocational education 
funds. As a part of the vocational program our 
records indicate that in 1939-40 there were ap
proximately 33,500 boys enrolled in reimbursed 
high schools. In the subsequent war years the 
figures decreased greatly because of the war 
training programs which most high schools re
quired. In 1943-44 the number of boys enrolled

31Statement on questionnaire by Pauline Stout, 
State Supervisor Home Economics Education, Charleston,
West Virginia, November 16, 1945.

32Letter from Dora M. Rude, Homemaking Supervisor, 
City Division, Madison, Wisconsin, January 15, 1946.
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in these schools was approximately 15,000. Be
fore the war years there had been an increase 
from year to year and much more demand for work 
for boys than many schools were able to provide because of limitations of teacher time.

In looking back over the educational developments 
of the past thirty years and forward to the approaching 
thirty, one would be interested in knowing how effective 
have been home economics programs for boys, not only in 
fulfilling the needs of the family and society, but also 
in reaching the personal needs of individuals as they con
ceive them to be.

Acceptance, approval, participation and satisfac
tions of one hundred thirty-three boys in the states of 
New York, Indiana, North Carolina, Colorado, Florida, and 
the island of Hawaii, are recognized in their responses to 
a questionnaire (Appendix A) which aimed to gather their 
attitudes, appreciations, interests, ideals, values, ac
quired habits and skills resulting from their study of 
home economics.

The writer wishes, however, to make it clear that 
the replies to Part IV and Part V are not too reliable.
In one school where these questionnaires were administered, 
it was indicated that the boys did not have enough time to

°‘̂Letter from Susan M. Burson, Federal Agent,
Home Economics Education, United States Office of Education, Washington, October 2, 1946.v
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finish the last third of the material presented. For this 
reason figures show a higher number of unanswered items. 
Their answers are as follows:

ATTITUDES OF BOYS TOWARDS BOYS’ HOME ECONOMICS
YES NO UNANSWERED

1. Boys’ home economics Is one of 
the most practical subjects I
have ever taken. 107 21 5

2. This subject answers the needs
of a large number of boys. 125 9 1

3. This subject is necessary to
the happiness of every boy. 62 69 2

4. In my opinion every boy should
be compelled to take this sub
ject. 56 76 1

5. This subject has many advantages
for boys. 124 8 1

6. This subject has many disadvan
tages for boys. 26 107 0

7. This subject is really ’’swell”. 99 32 2
8. I find boys’ home economics in

teresting. 121 9 3
9. I find boys’ home economics

boring and impractical. 12 118 5’
10. I took this subject because it

was required. 7 126 0
11. I took this subject chiefly be

cause my friends were taking it. 18 115 0
12. I took this subject because I 

wanted to improve my personal
living. 105 28 0

13. I took this subject because 
Foods was offered and I would
have a chance for extra eats. 37 95 1

14. The boys in our class think
this subject is all ”bunk”. 16 113 4

15. This subject is not well ac
cepted by the boys in our
school. 23 107 3

16. When I first signed up for this 
subject I was afraid of being
thought of as a ”sissy”. 18 115 0

17. I’m sorry that I signed up for
this subject. 9 123 1
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YES NO UNANSWERED
18. The defects of this subject are 

greater than its merits. 16 113 419. This subject offers opportunity 
for the development of high 
ideals. 114 18 120. This subject will do me very 
little good in the modern 
world. 18 115 0

21. More boys in our school are 
taking this subject every 
year. 69 23 41*22. This subject is well ac
cepted by the public. 90 20 2323. My parents are glad that I am 
taking home economics. 106 13 1424. I like the way our teacher 
puts things across to our 
class in home economics. 102 24 7

PART II
PERSONAL VALUES

A. KNOWLEDGES
1. Boys' home economics has given 

me useful knowledge concerning 
health. 120 13 0

2. I now know how to select a nu
tritious and adequate meal. 98 33 2

3. This course has given me help 
regarding conduct at social af
fairs. 124 9 0

4. I have acquired more poise and 
feel more at ease in the pres
ence of those with whom I as
sociate. 112 21 05. I know more about proper con
duct on a date. 114 18 16. I have improved in my respect 
for girls and women. 110 22 17. I have developed greater ease 
in conversation at table, and 
conversation in general.

k.
105 27 1

■ifrSome schools were offering boys’ home economics for 
the first time.
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YES NO UNANSWERED

8. I have learned much about the 
selection of clothing that I 
did not know before taking home 
economics. 65 51 17**

9. I have learned much about the 
care of clothing. 71 45 17**

10. I know much about the relation 
of clothing to personality 
which I did not know before 
taking this course. 77 37 19**

11. I am now sure of my table man
ners . 90 40 3

12. I know how to set a table cor
rectly. 109 21 3

15. I have learned the rules for 
waiting on table. 96 33 4

14. I am at ease if acting as 
host. 82 48 3

15. I have learned the use and care 
of money. 94 36 3

16. I have acquired knowledge which 
is needed in choosing a voca
tion. 69 53 11

17. Home economics has taught me 
the best ways of using leisure 
time. 62 66 5

18. I have learned the importance 
of religion as a unifying fac
tor in the home. 73 49 11

B. HABITS
1. I have formed better intellectual

habits since taking home econom
ics. 86 43 4

2. I am increasingly forming good 
work habits, such as helping 
regularly with caring for the 
furnace, the yard, etc. at 
home. 93 37 3

3. I have developed habits which 
promote health, such as good 
food habits, good posture, etc. 106 25 2
**Course in clothing was not offered in one school 

where twenty-two boys were contacted.
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YES NO UNANSWERED
4. I have improved in habits of 

thrift. 77 55 1
C. SKILLS
1. The skill required in the mainte 

nance of personal health has be-
come easier through the study of 
home economics. 99 28 62. I have learned some of the tech
niques required in the wise se
lection and use of household 
goods. 91 35 73. I have learned the skills neces
sary in home repairing, such as 
repair of electric cords, fix
ing the screen on the door at 
home, repairing locks, etc. 47 75 11

D. APPRECIATIONS, ATTITUDES, INTERESTS, IDEALS
1. Since taking boys» home econom

ics I appreciate the value of 
health, the relation of food 
to health, and the development 
of standards of clothing which 
promote health. 113 16 42. I can now really appreciate 
good clothing, because I know 
how to select it well. 89 22 22**3. I know what color combinations
to use in my selection of cloth
ing. 76 32 25**4. This course has helped me to 
develop desirable personality 
traits. 102 22 95. Through this course I have 
learned to appreciate beauti
ful things. 87 28 86. My appreciation of the value 
of wholesome friendships has 
been increased very much. 84 43 6

**Course in clothing was not offered in one school where twenty-two boys were contacted.
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YES NO UNANSWERED
7. I have learned to take part in 

worth while leisure time activ
ities. 88 40 58. I now take a greater interest 
in the home surroundings, such 
as the yard. 84 43 69. The use and care of money gives 
me more concern than it did be
fore I took home economics. 74 51 810. This course has helped me to 
decide my vocation. 35 90 8

11. I am developing the ability to 
discover and solve daily prob
lems because of the home eco
nomics I have studied. 76 48 9

PART Ill
FAMILY AND HOMEMAKING

VALUES
A. KNOWLEDGES
1. I feel that boys’ home economics

has made me a more worthy home 
member. 107 24 22. I know that this course has 
helped me and will help me to 
make better adjustments to 
family life. 121 11 13. My knowledge of marketing has 
been well developed in this
course. 62 61 10

4. I know more about the financi
al upkeep of the home. 91 34 8

5. I have acquired helpful infor
mation concerning the relation
ship of family health to sani
tation and food. 106 20 7

B. HABITS
1. I have developed good housekeep

ing habits, such as the care of 
my room, the making of my bed,b. 
etc. 84 40 9
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YES NO UNANSWERED
2. I have formed right habits of 

thought in regard to child
care and parenthood. 90 33 10

c. SKILLS
1. I know what to do for a sick 

person in the family because 
of the information received 
in home economics. .49 72 12;

2. I can now care for emergen
cies in the home. 71 47 15

3. I can, because of the expe
rience gained in foods class, 
plan and prepare adequate 
meals for the family when 
necessary. 84 41 84. I have improved in my abili
ty to arrange my personal be
longings in my room so that 
I can easily locate things 
needed. 96 28 9

D. APPRECIATIONS, ATTITUDES,
INTERESTS, IDEALS

1. I have learned to appreciate a happy home. 122 4 7
2. My attitudes toward all the 

members of the home has been
considerably improved. 94 29 10

3. Boys' home economics hasaroused a greater interest in 
my own home life and in the 
home life of all the members 
of the family.

4. I have developed a greater 
concern regarding the routine 
activities of the household, 
such as the daily cleaning, 
meal preparation, washing, etc.

5. Since taking this course I have 
shown myself more willing to 
assist in the routine work of 
the home.

89 35

78 42

11

13

75 46 12
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YES NO UNANSWERED
6. I have learned how important it 

is for me to respect the rights, 
privileges, and obligations of 
each member of my home. 108 15 107. I co-operate with the members 
of my family in the use of our
possessions, such as the car, 
the radio, the telephone. 115 8 108. I have a more sympathetic under
standing of the younger brothers 
and sisters in my home and I 
respect their rights. 73 38 229. I have acquired better manners 
for home use. 90 13 3010. I realize that it is very im
portant to our family happi
ness that each member assume
his fair share of the work
and responsibility of our home. 113 9 1111. I understand the share I have 
in taking care of property in 
our home. 98 22 13

H to • I appreciate more fully my 
father's and mother's dutiesin the management of our home, 
and how these add to the hap
piness of our family life. 112 9 1213. I feel more at ease in enter
taining boys and girls in my 
home than I did before I took 
home economics. 70 50 13

PART IV
GENERAL SOCIAL VALUES

A. KNOWLEDGES
1. Since taking boys' home econom

ics I realize how important is 
my family, any family, to the 
community. 89 32 12E2. I understand more fully family 
and civic housing problems and, 
some possible solutions. 80 42 11
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ÏES NO UNANSWERED
3. In home economics I have ac

quired knowledge which will aid 
me to make better adjustments 
to the changing conditions of 
society. 89 30

4. I have developed some knowl
edge of my share in support
ing and enjoying libraries, 
parks, community centers,
museums. 87 32

B. APPRECIATIONS, ATTITUDES, 
INTERESTS, IDEALS

1. I understand the inter-rela
tionship of society and the 
family group better now than 
I did before taking home 
economics. 90

2. I believe that I must do all 
I can to make myself and others more worthy members
of society. 104

3. I realize, since studying 
home economics, that I must 
have ideals concerning good 
manners and right conduct in
any society. 110

4. I appreciate more fully my 
position in helping to raise 
the standards of living in
the community. 99

5. I value more highly, because 
of this course, the services 
and protection I get from city, 
state and national governments 87

27

15

10

20

31

14

14

16

14

13

14

15
Prom the foregoing it can readily be deduced that

extensive changes, basic views, and essential values in 
boys’ home living courses are being quite universally rec
ognized. Fortunately, it appears that home economics is 
inching forward relentlessly; present concepts of home
making courses and their values are immensely encouraging
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A study of the graphs reveals that almost all the states 
are contributing substantially towards the inclusion of 
homemaking courses for boys in their curricula.

A knowledge of the skills and techniques involved 
in homemaking has ceased to be universally regarded as a 
thing to be picked up as one went along— like Topsy, these 
skills and techniques were, at one time, expected to "just 
grow", in the past, educators presumed that our boys 
would become good fathers and husbands automatically, and 
the result has been an alarming confusion in questions of 
marriage and the family. This pedagogical paradox is 
stated thus:

It is whistling through a graveyard to quote the 
old bromide that youth is fundamentally sound 
and will turn out all right after a few precipi
tate mistakes.34

It seems reasonably safe, then, to assume that 
there will be rapid expansion in more phases of home liv
ing for boys. Because the high school is the terminal 
point of most of our students’ education, it becomes in
creasingly important to direct educational endeavors to 
a yet greater extent, towards perfecting the family and 
the home, the thrones of man’s highest ideals. Toward

34Joseph E. Murphy, "Education for Marriage," 
Catholic Educational Review, XLIII (January, 1945), 23.
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these we must bend all our spiritual, material and scien
tific ingenuity. Hence, those who are planning the high 
school of tomorrow must not be remiss in giving a central 
place in their thinking to the home and the improvement of 
domestic living by recognizing the importance of training 
in home living not only for the girls, but also for the
boys. After all, "building boys is better than mending 

35men.”

35Gibson, Q£. clt., p. 28



CHAPTER III

WHAT COULD AND SHOULD BE DONE

Each age is a dream that is dying 
Or one that is coining to birth.

For the home economics teacher the dream that is 
coming to birth as the years advance seems to be a very 
happy one, a dream filled with promise for future achieve
ment. The dream that was scorned yesterday is slowly and 
intrepidly finding its fulfillment in the trend towards 
the establishment of higher and finer values of civilization 
through courses in home living which are reaching the boys 
in our schools.

However, the success of the program which is sure
ly but slowly developing will be hampered in its effec
tiveness as long as the teaching profession must enlist 
members who are afraid of new things. It is essential 
that all educators, especially those in positions of lead
ership learn what Walter Lippman calls the lesson of our 
times:

That the things which have been made by the hard
working, the brave, and the great cannot be

■^Arthur 0»Shaughnessy, "Ode,” The Home Book of 
Verse, selected and arranged by Burton Egbert Stevenson 
(New 'York: Henry Holt and Company, 1937) 3128.
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preserved by the petty, the timid and the lazy.^
Vast changes are being made in industry, in busi

ness, in the privation and curtailment of pleasure, in 
home life. These changes necessitate an altered attitude 
toward a philosophy of life which cannot exist in a state 
of inertia. A direct challenge, then, presents itself to 
educators to cast aside all vestige of hesitancy, apathy, 
and pettiness in regard to the modifications arising in 
the field of home economics as well as in all phases of 
education. All must unite in the program which aims to 
make youth strong, competent, and truly Christian in 
their home life. All must recognize the responsibility 
of preparing men and women to live with themselves, with 
their families, with their communities, and with their 
world. This means thinking and acting in terms of a dif
ferent education than most superintendents, principals 
and teachers have themselves experienced.

Educators whose only outlook is from a tradition
al viewpoint might well be classified among those of whom 
Henry C. Schumacher writes:

They (educators) will talk loud and long about 
the culture value of education--a sort of educa
tion for education's sake. Generally speaking

oNational Education Association Proceedings,
Vol. LXXIX, cited by Eunice S. Harrison, Hwhat Lies 
Ahead for Vocational Education as a' Result of the Present 
Emergency,M (Washington; National Education Association, 1941), p. 451.
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such statements come from the Intelligentsia in 
our schools and colleges who live in a rarefied 
atmosphere far removed from the concerns and 
problems of life as lived by the many as opposed 
to the few. This in passing is the same group 
who argue so strenuously for the traditional cur
riculum and at best modify it by writing it down 
for those who cannot aspire to scholarship— a 
modification worse than useless for those not 
living in a quasi vacuum but in a world of real
ity.

Time was when it was thought that the classics 
would save the world, later it was science, now it 
is social sciences. But the aim of education is 
the good. Social studies alone will not make man 
moral. However, courses in social living and so
cial adjustment, as well as courses on the family, 
child care and homemaking, have a definite place 
in the curriculum.3

Because there are the traditionally-reluctant ones 
among us, there exists a direct challenge to unbiased in
dividuals to use their influence in molding the concepts 
and attitudes of principals and superintendents who not 
only accept girls* courses in home living with aversion, 
but who will hear nothing about the introduction of boys’ 
courses in a curriculum which they claim is already crowd
ed. Pertinent and adequate data proving the value of such 
classes must be brought to the attention of those who have 
narrowly interpreted the broad general values within home 
economics for education in all the relationships of life 
and for personal living. Ivol Spafford presents a plan 3

3Henry C. Schumacher, "The Adolescent, His De
velopment and His Major Problems," (pamphlet) p. 65. 
Indiana: Óur Sunday Visitor Press,1 1945.
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for curriculum building in home economics for boys or
girls which is worthy of consideration. She writes:

To the extent that home economics is to be educa
tion for personal and home living, the life needs 
of students and of families should be further ex
plored in curriculum planning. Fields of knowl
edge as well as the different aspects of home ec
onomics should be seen as sources of data for the 
solving of problems; a relationship should be 
built up between what has too often been present
ed in the past as disparate parts. This would 
lead naturally to study within different aspects 
of home economics and within different fields of 
knowledge.̂

Consequently the point of view of school adminis
trators regarding values in education will greatly influ
ence the offerings in home living courses in the school 
program. Theirs is the task of building a curriculum 
which sustains a reverence for the "good old days” while, 
at the same time, it gives place to a dynamic belief in 
the ’’better today and tomorrow”. Their study, as ex
pressed by the Joint Committee on Curriculum Aspects of 
Education for Home and Family Living, is:

. . . .  a task resembling in many ways that con
fronting a musical composer: he must first cre
ate or find a theme for his composition, intro
duce it in such a way that it will gain the at
tention of his audience, then state the theme 
clearly and emphatically, to be followed by its 
further development, elaboration, restatement, 
and final resolution. Then when the major com
position has been completed, he must proceed to 
orchestrate it, assigning to the various instru
ments in the orchestra those parts which each is 4

4Ivol Spafford, A Functioning Program of Home Ec
onomics, p. 408. London” Chapman & ' Hal'1'7 1'9’4T77
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especially prepared to play singly or in unison, 
so as to convey the full richness and meaning of 
his composition.5

Now as never before there exists an urgent need 
for administrators and home economics teachers who can 
state clearly the major theme, that is, the aims and ob
jectives of a program of education for home and family liv
ing for the boys in our schools. Such a program must be 
so flexible that it can be elaborated, re-stated, and fi
nally orchestrated by calling upon teachers, especially 
those with a broad experience in the field, to make their 
unique contributions to the entire composition.

It follows, then, that the forward-looking admin
istrator will search for the major theme, and will solicit 
the assistance and direction of teachers versed in the 
field of home economics. His aspirations will be those of 
the ideal curriculum builder pictured by Ivol Spafford:

A superintendent, sincere in saying that fields 
are drawn upon as needed, keeps up with broad 
changes in every field, not alone those of his 
special interests.

Consideration of the attitudes of administrators 
is, no doubt, a major issue in the organization of boys* 
courses in home living, but the status of teachers in the

5Bess Goodykoontz and Beulah I. Coon, Family Liv
ing and Qur Schools, p. 28. New York: D. Appleton- 
Century Company, 1941.

Spafford, op. clt., p. 104.
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home life education program is another point for debate. 
Home economists are unique in this that they hold in 
their hands the potentiality for making the lives of 
others rich and increasingly fruitful. Too often, how
ever, many teachers are so burdened with activities that 
they lead anything but well-balanced lives themselves.
They are called upon to participate in types of activi
ties which seem a legitimate part of the work. Classes 
for adults, work with clubs, home room guidance, assist
ing in community enterprises and various other activities 
are included in many home economics programs of today.
Very often, too, the teaching load of home economics in
structors, the size of classes, the length of periods and 
the number of laboratory groups, limits the possibility 
of offering classes to boys. While girls should certain
ly be given first opportunities for the offerings in home 
living courses, there should be enough reconstruction and 
adaptation in the curriculum to make favorable the attain
ment of goals which boys are themselves requesting. The 
wise administrator will, therefore, measure values through 
first-hand contact with teachers who have given considera
tion to boys’ courses and who have perhaps worked with 
boys. Not only should he not thwart the purposes sought 
for, but he should be the stimulator who challenges ex- 
perienced teachers to try out new ideas.
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Teachers working with girls in homemaking classes 
recognize that they have exceptional opportunities for de
veloping initiative, invention, and individuality. They 
have, however, certain handicaps to overcome if they are 
going to make worthy contributions in home life education 
for boys. Because their training for teaching has been 
received in a feminine atmosphere, and even though their 
classes dealt with family problems, they are apt to over
look differences in the needs, interests, and background 
of boys. The writer, believes, however, that this handi
cap is quite easily overcome after a semester’s work with 
boys, especially when the class is a segregated one. The 
fact remains, nevertheless, that the most successful teach
er of boys’ classes is the teacher who can deal effectively 
with boys in other school situations.

It is important that the teacher of boys’ classes 
in home living collaborate with other teachers at all times, 
but especially at the time of class registrations, so that 
there will not exist a tendency to register rowdies and 
nincompoops for courses in home economics which call for 
mature discussion and standards of conduct acceptable in 
any society. Even though such individuals might derive 
some benefit from the material taught, it would seem that 
they could greatly impede the progress of a class with 
specific interests at heart.
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One teacher, commenting on a questionnaire sent 
to her, stated a fact pertinent to this difficulty. She 
wrote:

The enthusiastic approval of principal and 
faculty at the launching of this course, with a 
careful selection of boys permitted to enroll, 
will help determine its dignity in the curricu
lum.7

Another teacher suggested the following:
Boys should be screened for this course. As an 
elective, some will select it from unworthy mo
tives and will not profit enough to justify the 
expense and work of the course. Those who do 
really want the course are rewarding in their 
effort and progress.8

Along with the difficulty of teacher transition 
from teaching girls to teaching boys, arises the problem, 
of adjusting the content of boys' courses so that they 
will be characterized by masculinity rather than by femi
ninity. For some boys certain vocational aspects would 
be useful and interesting. For the majority, however, 
the problems met in personal and family living would call 
for the highest degree of attention and consideration. 
Further discussion of the content of boys' courses is 
given in the following chapter.

7Statement by Miss Helen Griffin, Westport High 
School, Kansas City, Missouri, October 31, 1945.

QStatement by Miss C. Champion, Overbrook High 
School, Philadelphia, Pennsylvania, November 30, 1945.
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Having disposed of* the difficulties arising from 
the traditional reluctance of administrators, from the 
teaching load of home economics instructors, from the 
problem of teacher transition, from the change of content 
for boys* classes, there still remains one difficulty 
which intimidates the worrying type of teacher who hesi
tates to offer boys' courses. She asks, "What will be
come of the equipment if I give the boys free access to 
it?**

Suffice it to say that an interested group never 
gets into mischief. The problem is quite obviously that 
of the teacher. Hers is the task to utilize all the en
ergy, and to direct properly the surplus of ideas by or
ganized, co-operative work and play within her group. 
Teacher incompetence must never be an obstacle to the 
equalization of opportunities for boys and girls in all 
those activities that make for higher ideals of parent
hood and citizenship, in 1944 the editor of The journal 
of the National Education Association emphasized the im
portance of constructive education that is of a creative, 
developmental nature. How true are his words:

If we gave more attention to juvenile excellency 
we would have less juvenile delinquency.9 9

9Joy Elmer Morgan, ''In a Nutshell,” The Journal 
of the National Education Association, XXXIII (October, 
TÏÏ44), 154.
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It is becoming increasingly important for those 
who are planning programs of education to appreciate the 
realities of the problem. Many young people take the ven
ture of founding a new home and of considering the happy 
relationships they anticipate in this home more seriously 
than is seemingly appreciated. They look upon the home as 
a permanent institution, a symbol of all that is ’’good and 
beautiful”. Is It not fitting that educators become sen
sitized to the meanings and implications of homemaking that 
youth consider so vitally important?

The Commission on Education for Family Life indi
cates the seriousness of the obligation in these words:

Anything the school and college can do to 
help people gain more from their home life is a 
service not only to the individual but also to 
society. One of the dangerous weaknesses devel
oping in American civilization is the instability 
and relative insignificance of the home. A great 
many people are losing their ability to achieve 
domestic satisfaction. Cynicism and pessimism 
are not only strong but constantly brought to 
the attention of young people. The increasing 
divorce rate is only one evidence of the lack of 
sound family life in our culture. The divorce 
problem, moreover, exists because those who marry 
have not developed the qualities necessary for 
the achievement of marital happiness. They need 
Information; they need a willingness to face the 
prevailing conditions; they need a familiarity 
with the resources that will help people in 
trouble; but most of all they need the emotional 
and spiritual attitudes that give the right out
look upon marriage and family life. ^

^American Association of School Administrators, 
Education for Family Life, p. 106. Nineteenth Yearbook. 
Washington: American Association of School Administrators, 
1941.
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May it not be time, then, for administrators, prin
cipals, supervisors, and home economists to heed the admoni
tion of the prophet Isaias:

Enlarge the place of thy tent, and stretch 
out the skins of thy tabernacles, spare not: 
lengthen thy cords, and strengthen thy stakes.11

His. 54: 2



CHAPTER IV

SUGGESTED CONTENT OF A COURSE FOR BOYS

Let knowledge grow from more to more, 
But more of reverence in us dwell; 

That mind and soul, according well, 
May make one music as before.

In times past the home, as the center of life, was 
obviously taken for granted, production, consumption, rec
reation, common occupations and interests, in fact exist
ence itself remained within the family circle. While 
great variations in occupations have intruded upon the 
unity of family life there remains, nevertheless, a codi
fication of interests, associations and affections which 
in the face of rapid changes persist unchanged because 
they are fundamental needs of human nature. This idea has 
been stated thus:

The old family bond of a common occupation Is 
gone. While family members go out to different 
occupations, the bonds of common interests still 
persist as strong as ever. The younger members 
depend for survival and maintenance upon the fam
ily, and the adult members get from the family 
the satisfactions of human association, of af
fection and of mutual aid which human nature re
quires. Production for the family’s own con
sumption still goes on in its own food prepara
tion and service, care of clothing, health

■^Alfred Tennyson, "In Memoriam, " Great English 
Poets, Oscar James Campbell and J. F. A. Pyre (New York:
F. S. Crofts & Co., 1928) 682.
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pprotection, and other essential services.
Skill in living a well-ordered, adequate and sat

isfactory family life is, however, the result of educa
tion and conscious effort. Nor can the acquisition of 
this skill be limited to a few family members; it can be 
achieved only by co-operation on the part of all concerned. 
And family living is impossible if successful personal liv
ing is not its coefficient. Hence it follows that a course 
planned for boys differs very little in its fundamental 
purpose from one that is arranged for girls in home econom
ics. For both, the primary aim is:

. . . .  the harmonious development of all the pow
ers of the human being, physical, social, intel
lectual, aesthetic and spiritual.^

This virtually includes the systematic guidance 
of individuals to live and work with other people, to ap
preciate values, and to make wise choices. Is there, then, 
no difference in the offerings for boys and girls? The 
answer to this question is found in the following:

In home economics for boys teachers are attempt
ing to do for boys and their own personal and 
family problems, just what they are trying to

pHelen A. Burnham, Evelyn G. Jones, and Helen D. 
Redford, Boys Will Be Men, pp. 6-7. Chicago: J. B. 
Lippincott' Company,”1942.

John D. Redden and Francis A. Ryan, A Catholic 
philosophy of Education, p. 25. Milwaukee: TEe Bruce 
Publishing Company, 1942.

3
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do for girls and their personal and family prob
lems. The criteria for selecting content are the 
same, the principles of teaching are the same.
The difference lies in the problems used, boys’ 
problems for boys, girls’ problems for girls, and 
common problems for both boys and girls.4

In a course organized for boys the question arises 
about the name to be given to the home economics subjects. 
Because the name ought to serve as a favorable introduc
tion to those interested in home living courses, it is 
desirable to avoid terminology which has always been as
sociated with home economics as a subject which the school 
offered only to girls.

Returns from forty-seven questionnaires (Appendix B) 
sent to teachers of boys’ courses in nine states— Ohio, 
Montana, Michigan, Massachusetts, Pennsylvania, Nebraska, 
Kansas, Missouri, and Colorado— revealed that the course 
was designated in ten schools under the title, Home Eco
nomics for Boys. Other designations were as follows:
Family Living, Home Living, Applied Economics, Boys’ Prob
lems, Boys’ Economics, Boys' Home Problems, Boys' Daily 
Living, Boys' Home Science, Foods, Foods and Nutrition, 
Foods Instruction, Chefs' Course and Clothing.

Boys who want to take home economics are of all 
types with a wide variety of interests and an interesting

4Maude Williamson and Mary Stewart Lyle, Homemak
ing Education in the High School, p. 341. New York: 1)7 
Appleton-Century Company, 1941.
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diversity of plans for their future--athletes, student 
body executives, boys who want to gain or lose weight, 
boys who want to be chefs or just cooks for the love of 
it, boys without mothers, boys who look forward to bache
lorhood, boys who are in need of credits, boys who like 
to eat (and admit it), and just boys ambling and aimless. 
All need sympathetic understanding and help.

On a questionnaire (Appendix A) administered to 
one hundred thirty-three boys in the states of Colorado, 
North Carolina, Indiana, New York, and the Island of 
Hawaii, the writer asked, "What occupation or profession 
are you going to follow?" The boys’ replies were suffi
cient evidence that they were taking courses in home liv
ing not primarily as training for vocational pursuits, 
but as a preparation for living, not only personally, but 
also as members of families. Their responses to "what oc 
cupation or profession are you going to follow?" (Part II 
question 6, Appendix A) were as follows:

Uncertain 34 Race Driving 2Unanswered 24 Metal Work 1Mechanics 9 Navy 1Law 7 PrivateBusiness Investigation 1Administration 7 photography 1Engineering 6 Dairying 1Electricity 5 Floriculture 1Medicine 5 Printing 1
Architecture 3 Salesmanship 1Teaching 3 Baking 1Carpentry 3 Traveling 1
Sports 3 Food Testing 1
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Chefs 2 Radio 1
Commerce 2 Butcher 1
Farming 2

Further Inquiry into the boys’ ideas about home
economics for boys showed that they believe that the course
is valuable to boys. To the question, MDo you think boys
should take home economics? Why or why not?” (Part II,
question 1, Appendix A), the following answers were culled
as most representative of boys’ opinions:

I think it is a good idea for a good number of 
boys to take Home Economics. It wouldn’t do some 
boys any good, but others it does wonders for.
It is one of the many classes in a schoool where 
you learn and have fun doing it. You improve in 
manners, etc. just by thinking about it in class, 
and before you know it you find yourself acting 
it outside. I think every man should learn how 
to cook. If your wife gets sick and you don't 
have a cook, then you can always go ahead by your
self and make a good meal for yourself as well as 
for your sick wife. You may also be able to get 
a job as a cook.— Binghamton Central High School, 
Binghamton, New York.
Yes, they should. I have learned many different 
things in Home Economics that I never would have 
known had I not taken it. I learned helpful hints 
on improving personality, courtesy, and cooking, 
and have learned about the value of different 
foods. These are all very helpful to any boy who 
is at all interested in himself. It is good for 
all boys in one way or another.--Binghamton Cen
tral High School, Binghamton, New York.
Boys should take Home Economics because it not 
only teaches them how to cook, it also teaches 
them how to dress, to make and keep friends, to 
find and solve everyday problems. It brings 
them among friends. It teaches them how to have 
a good personality and not to judge others by 
themselves. It teaches them that racial dis
crimination among men is a factor of war not of
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peace. It teaches them how to treat these people 
as equals.— Binghamton Central High School, Bing
hamton, New York.
Yes, they should. It builds up their traits, 
characters and personalities. They receive a bet
ter understanding of social and everyday life.—  
Binghamton Central High School, Binghamton, New 
York.
Yes. The main thing I would say is that it cer
tainly teaches the fellows some very good manners, 
and makes gentlemen out of the fellows.--Bingham
ton Central High School, Binghamton, New York.
Yes. You learn all about your own personality, 
how to dress, how to prepare certain foods and 
how to act socially. This is useful for the boys 
of today.— Binghamton Central High School, Bing
hamton, New York.
Yes, I think boys should take the subject be
cause it prepares them for the world of tomorrow. 
They learn the correct manners of eating, dating, 
meeting friends, and things of everyday life. In 
my life I have done all the cooking for the last 
two years because my mother owns a store and Home 
Economics is a big help to me.--St. Bernice High 
School, St. Bernice, Indiana.
Yes, because boys should know and sometimes have 
to know how to cook, select clothes, and such.—  
St. Bernice High School, St. Bernice, Indiana.
I think boys should take Home Economics because 
it has many advantages, it’s interesting and it 
will improve personal living.— Badin High School, 
Badin, North Carolina.
Yes, they learn how to take care of the family at 
home, how to cook foods for them, how to care for 
children. You learn also what foods do for you.—  
Badin High School, Badin, North Carolina.
Yes. It is not only interesting but it helps boys 
get along better in this world. If something ever 
happened that you would have to do the cooking, 
etc. it can be done by you. Cooking also helps
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me in the Boy Scouts.--Fleischmanns High School, 
Fleischmanns, New York.
This question greatly depends on the nature of 
the boy. As for myself, I think so because some
times I can help my mother a lot by doing things 
I learned in Home Economics.— Fleischmanns High 
School, Fleischmanns, New York.
They should because— regardless of the amount of 
academic learning a man may have, if he is emo
tionally unstable, socially ignorant, or ill at 
ease with those of the opposite sex, etc. he will 
have difficulties in almost all life’s situations, 
therefore making practically useless to himself 
and society his knowledge.— South High School, 
Denver, Colorado.
Yes. I think it helps most fellows; it gives 
them a better picture of a happy home, happy mar
riage; it promotes understanding and the impor
tance of leading a natural, clean life.— South 
High School, Denver, Colorado.
Yes, because many parents do not explain every
thing they should in the home.— South High School, 
Denver, Colorado.
Yes. It is a good course in which many questions 
and problems of boys are answered.— South High 
School, Denver, Colorado.
I think that boys should take Home Economics be
cause it leads to the development of higher ideals 
It answers many of the so-called unanswered ques
tions that boys have to face in the modern world.- 
South High School, Denver, Colorado.
Yes, because it contains little every day facts 
that boys should know about and use. It gives 
the boy a good background for later life.— South 
High School, Denver, Colorado.
Yes, because it gives them a better understanding 
about home life, and will help make marriage suc
cessful.— South High School, Denver, Colorado.
Yes, because much practical knowledge is gained
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that cannot be obtained in other classes.— South 
High School, Denver, Colorado.
Yes. I think that this subject is worth while 
taking because we learned to cook, sew, selected 
our own clothing and many other things which will 
confront us in our future years.— Waipahu High 
School, Hawaii.
Yes. Those who take Home Economics will profit 
by learning to cook, eat properly and other prac
tical things. This course will assist the boys 
to overcome their self-consciousness and to get 
along with others.--Waipahu High School, Hawaii.
Boys should take Home Economics because it will 
be of great help in life. In future years we’ll 
be using the things we were taught in many pur
poses.— Waipahu High School, Hawaii.
Yes. It makes us realize the hard work of our 
mothers. It prepares for bachelorhood.— Waipahu 
High School, Hawaii.
Yes, I think this subject should be required in 
all the schools in the united States. I think 
it is very necessary for the happiness of every 
boy.— Waipahu High School, Hawaii.
Yes, it will give them a broader view of the 
world which they are to face in the future.—  
Waipahu High School, Hawaii.
I think it should be required for every boy in 
school from Sophomores up to take at least one 
year of this course. It is very interesting 
and gives lots of important facts.— Waipahu High 
School, Hawaii.
Every boy must learn the correct manners at danc
ing, dining, and in different activities. They 
should learn to set the table, cook their own 
food, iron their clothing, and sew on their own 
buttons.— Waipahu High School, Hawaii.
I do. Home Economics is interesting as well as 
educational. I believe that homes would be hap
pier, and divorce courts would have less to do 
if boys had a better understanding of their
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duties at home as well as in business.— Waipahu 
High School, Hawaii.

Those administrators, principals and home econom
ics teachers who plan the content of boys' courses might 
do well to consider what phases of the subject are dis
liked by boys who have taken the course. Their frank
ness and honesty disclosed in their responses to the ques
tion, "What things in Home Economics do you dislike?"
(Part II, question 2, Appendix A) leave no doubt in the 
mind of the reader. Arranged according to frequency, 
their dislikes are as follows:

No dislikes 36 Written work 2
Unanswered 22 Study of vitamins 2
Dish washing 19 Unanswered problems 1
Sewing 13 Dull movies 1
Tests 6 Class reports 1
Washing clothes 5 Clothing units 1
Talking about un Time of class period 1
important things 5 Study of digestion 1

Evaluating costs pood studies 1
of foods 4 Dishonest boys

Boring lectures 3 in class 1
Reading assign Boys who complain
ments 3 of too much work 1
Precise measuring 2
Cleaning up 2

An analytic study of these figures will reveal 
that approximately twenty-five per cent of the boys who 
took a course in Home Living in 1946-1947 were well satis
fied and could make no statement regarding any specific 
dislikes in their study for that year. It Is possible 
that if the twenty-two who failed to answer the question
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would have responded, the figures representing no dis
likes would be somewhat higher.

It should not surprise any teacher that dish wash
ing ranks first on the list of dislikes. Prom time imme
morial brothers have always been disinclined towards help
ing their sisters with a chore which they consider a strict 
ly feminine duty. However, because this is a necessary 
part of foods study, it would seem plausible for teach
ers to make this task more appealing to the boys by at
tractive motivation.

The figures given for sewing, second in position, 
are the responses of Hawaiian boys, who it is evident, 
had a genuine course in clothing construction rather than 
units on Good Grooming, Clothing Care, Money Spent for 
Clothes, etc. The impression gathered from their answers 
was that they disliked chiefly the construction part of 
their clothing course.

If teachers of boys» courses in home living take 
thought about the importance of an individual's likes 
and his dislikes, then will these courses gain in im
portance. What Brother Leo wrote some years ago can be 
equally well applied to the present;

A man is strong in proportion to the quantity and 
the quality of his likes. His dislikes, if he 
have any, add nothing to his power; as a general
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rule they detract from his force and efficiency.5 
A summary of the boys' likes is as follows:

Cooking 41 Movies 4
Everything 24 Sex discussions 3
Discussion of boys' Personality im
problems 15 provement 2

Etiquette 10 Marriage 2
Eating 7 No likes 2
Boy-girl relation Home construc
ships 7 tion 1

Unanswered 7 Health 1
Clothes 5 Homemaking 1

Vocations 1
Prom this summation one might be led to believe 

that boys consider cooking and eating of paramount im
portance, but is it not a broader view to reflect that 
the boy who likes to cook is indirectly learning much 
about nutrition, health, etiquette, at least table eti
quette, selection and cost of foods, co-operative work 
and planning as done in a laboratory, etc.? Laboratory ac
tivities give excellent opportunity for the give-and-take 
essential in the cultivation of a sense of fair play. 
Moreover, the industrious application of mind and hand in 
the manipulative skills in cooking, provides opportunity 
for creative expression, which educators believe helps 
boys to attain greater emotional stability. Is in not 
true that:

Pride in work is a great incentive, whether the

5Brother Leo, "The Larger preparation,” The Cath- 
olic School journal, XVIII (October, 1918), 203.
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product be a perfect glass of jelly, a well-made 
garment, or a beautiful flower arrangement?^

Conclusions drawn from the preceding table would 
urge one to suggest that teachers give more time to the 
discussion of boys’ problems, to personality improvement, 
and to marriage, because a solid foundation in these will 
lessen irritation and distrust, will destroy a feeling of 
insecurity, and will eliminate competition within the fam
ily group in present and future homes.

To solicit information about the aspects of home 
living in which the boys desire more training, the ques
tion ”What phases of home economics would you like to know 
more about?” (Part II, question 5, Appendix A) was proposed. 
The results of this part of the study may be considered as 
suggestive of content for courses in those schools where 
boys’ classes are just now being organized. It is the be
lief of the writer that boys are asking for subject mat
ter that is based on what they consider needful to their 
happiness, their growth and their future living. What 
better criteria could one seek than the direct requests 
of the boys themselves? It goes without saying, however, 
that the teacher and her group would have to plan the 
course co-operatively. Without a doubt, any class would

®Effie I. Raitt, ”The Nature and Function of Home 
Economics,” Journal of Home Economics, XXVII (May, 1955), 
270.
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work well under a system in which they were the formulat
ing agents and assistants.

Following is a typical outline for a semester's 
work made by the senior boys of South High School, Denver, 
Colorado, under the direction and guidance of their teach
er, Miss Helen Burnham who has taught boys courses in Home 
Living for the past twenty-two years, and who is co-author 
of Boys Will Be Men, a text used in many schools for Boys' 
Home Economics. The outline as presented here is a dupli
cate of the copy sent by Miss Burnham with whose permission 
it is being quoted:

APPLIED ECONOMICS 
SPRING 1945 
Period 3

I Understanding Ourselves
a. physically
b. mentally
c. spiritually
d. emotionally
e. financially

II Present Home Problems
a. family members
b. responsibilities in the home
c. privileges in the home
d. conflicts in the home

1. money
2. girls
3. hours
4. home duties
5. discipline
6. frequency of dates
7. the car
8. school work

Boy and Girl Relations
A. What boys and girls like in each other
B. Dating

III
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1. meeting girls
2. things to do
3. etiquette
4. money
5. parents
6. necking
7. going steady
8. gifts

IV Marriage
A. Choosing the girl
B. Courtship
C. Proposal
D. Engagement
E. Wedding P. Honeymoon
G. Adjustments
H. The House
I. Finances

V Children
A. Planned parenthood
B. Child birth
C. Care
D. Training
E. Community adjustments

APPLIED ECONOMICS 2 
SPRING 1945 
Period 4

I Self Analysis
A. Personality
B. Development

II Present Home
A. What we get out of our home
B. What we give to our home
C. Use of family things
D. Discipline in the home

III Boy and Girl Relationships
A* Likes and dislikes of each other
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B. Types of girls
C. Dating

1. types of dates
2. privileges and responsibilities
3. places to go and things to do
4. going steady
5. necking

IV Pre-marital
A. Courtship
B. Proposal
C. Engagement
D. Wedding

V Marriage
A. Honeymoon
B. Adjustments
C. House
D. Finances
E. Children

1. planned parenthood
2. pre-natal
3. child birth
4. care and training of children 

VI Social problems Related to the Home
A. Divorce
B. War marriages
C. Juvenile delinquency
D. Security for old age

GOAL— To get a better viewpoint on life by understanding 
myself and others

GOAL FOR CLASS DISCUSSION
Courtesy Co-operation 
Open-mindedne s s 
Frankness
Courteous attitude

An outline for study similar to the above might be 
worked out on a co-operative basis from information gath
ered in a questionnaire similar to the one referred to in
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this chapter.
Answers to the question, "What phases of Home Eco

nomics would you like to know more about?" (Part II, ques
tion 5, Appendix A) give evidence that the boys are chief
ly concerned with their immediate needs— cooking, etiquette, 
clothes, boy-girl relationships— as shown below:

Cooking 37 Building a home 4
Unanswered 33 Social life 3
Etiquette 15 Baking 3Clothes 12 Home management 2Boy-girl relation Interior Decoration 2ships 11 Meal Planning 1Marriage 10 Diets 1Nothing 10 Marketing 1
Physical hygiene 7 Rearing of children 1Personality develop
ment
General knowledge

4
4

Making of friends 1

That the futures of these boys hold a somewhat
secondary place— marriage, building a home, home manage
ment, rearing of children— is a corroboration of the state
ment made by the Advisory Committee on Education;

It appears that the need for studying problems 
of personal living rather than future homemak
ing responsibilities is being stressed.'

The following statement, however, is indicative of 
the progressive changes that are characterizing home liv
ing courses of the present:

Formerly one found meal preparation, cloth
ing construction, home care of the sick, home

Ivol Spafford, Home Economics in General Educa
tion at the Secondary Level, p. 4. Bos"Eon: Burgess Pub
lishing Co., 1^39.

7
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furnishings, and home management as the main con
tent of all horaemaking programs. Today family 
relationships, use of human resources, and buy
ing problems of the home have assumed a promi
nent place In a large number of horaemaking pro
grams. This does not mean that the abilities 
included in the earlier courses have been omit
ted, but it does mean that less time and effort 
are devoted to them, and that the personal and 
social relations of family groups are now em
phasized.©

As a supplement to the content material proposed 
as the outcomes of questionnaire responses, it is suggest
ed further that the content be of such a nature as to at
tain the following objectives:

Help the boy:
1. To sustain a spiritual outlook on the dignity 

and sanctity of the marriage bond.
2. To become a worthy member of his home and his 

community.
3. To maintain satisfactory social and family 

relationships.
4. To develop a personality which will make 

home living agreeable for himself and for all 
family members.

5. To become Independent In solving personal 
and home problems. 8

8Ibid., pp. 47-48.
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6. To set up and maintain high standards of good 
grooming and to foster pride in his personal 
appearance.

7. To recognize the importance of and the inter
relation of health, happiness and good morals.

8. To realize the value of good social manners.
9. To understand and enjoy children.
10. To desire an attractive and an efficient 

home.
11. To develop good judgment in selecting, buy

ing, and consuming.
12. To practice economy in the use of time, money, 

and energy.
13. To develop poise, particularly in family re

lationships.
14. To realize the importance of planning ahead 

of time.
15. To make and keep friends.

The home living program of every secondary school 
should, therefore be well-balanced and aimed definitely 
at the maximum contribution to the foregoing objectives. 
There are vast unrealized possibilities in the realm of 
home life education that have not yet been explored.

It follows, then, that high school teachers, and
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especially home economics teachers, should accept and strive 
to secure great freedom in the selection and arrangement 
of the content of courses of study in Boys’ Home Living.
As each teacher makes progress in a better understanding 
of the nature and problems of society and of youth, she 
should be free to capitalize those gains without hindrance 
of superior authority or the limitations of compulsory 
state courses of study which are often directed almost ex
clusively toward the temporary acquisition of information 
and academic skills to the neglect of ideals, tastes, at
titudes, interests, and personalities.^

That faculty members are sensitive to pupils' in
terests and have insight into pupils' concerns is evidenced 
in the contributions which forty-seven teachers made to 
this study. In a questionnaire (Appendix C) to teachers 
concerning Boys' Home Economics in secondary schools, the 
writer asked the teachers to number in the order of the 
boys' preference those phases of subject matter most ac
ceptable to the boys in their classes. Their viewpoints 
are shown in Table III and Table IV.

The subjects listed for ranking were: Selection 
of clothing, care of clothing, meal planning, meal prepa
ration, nutrition, care of the sick in the home, table

QHarl R. Douglass, Secondary Education for Youth
in Modern America, pp. 19-ÏÏÔ. Washington; American Coun-
cTl on Education, 1937.
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manners, thrift, budgeting, home ownership, home architec
ture, home repairing, home recreation, social graces, and 
family relationships.

In Table III the figures listed below each number 
indicating rank, show the number of teachers who ranked 
this subject as first, second, etc. according to their 
estimate of the boys' preferences. For example, the figure 
2 in column 1 means that two teachers believed that the 
boys gave selection of clothing their first preference, 
the figure 14 in column 2 means that fourteen teachers 
placed meal planning as ranking second in the boys* pref
erences.

in Table IV the sum of the numbers giving the rank 
of each subject was divided by the number of schools rank
ing the subjects. This gave the average of the frequencies 
of position. Hence, the higher this average was found to 
be, the lower in rank the subjects were estimated, for ex
ample 1.1 for meal preparation means that this subject was 
ranked almost first, 3.29 for meal planning means that 
meal planning holds a place somewhat below third.

Another study made by an investigating committee 
in 1939 to determine the needs of youth in the Pasadena 
City Schools, Pasadena, California, shows the percentages

of students who desire more help in various life problems:
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TABLE III

SUBJECTS AND THEIR RANKS

SUBJECT RANK

1 2 3 4 5 6 7 8 9 10 1332 13 14 15

Selection of 
clothing 2 3 4 7 5 4 1 •

Care of clothing 3 4 5 6 5 3 1
Meal planning 5 14 5 2 1 4 1 1 • 1 • 1 • • •

Meal preparation 35 2 1
Nutrition 1 3 7 2 4 • 6 5 2 1 • 1 • 1 1
Care of the sick 

in the home 1 • • 1 2 3 2 5 1 1 • 1 2 1 6
Table manners 1 7 11 9 3 2 2 2
Thrift • • • • 3 1 1 3 2 3 4 • 4 4 2
Budgeting • • 1 2 2 2 4 1 1 4 1 3 3 2 •

Home ownership • • 1 • • 1 • 2 4 4 2 4 2 1 1
Home architecture • • 1 • • 1 • 2 • 1 4 • 2 3 1
Home repairing 1 • 1 • 2 1 • 5 2 2 4 2 1 1 •

Home recreation • • • 1 1 3 3 2 6 3 3 3 • 1 •

Social graces 1 8 7 3 4 3 4 • • 2 • • • 1 ♦

Family relation
ships • 1 4 8 2 2 1 2 3 2 4 • 2 1 1
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TABLE IV

SUBJECTS AND THEIR AVERAGE RANK

SUBJECT AVERAGE RANK
Meal preparation.........................  1.10
Meal planning............................  3.29
Table manners............................  3.54
Social graces............................  4.54
Home ownership...........................  5.01
Selection of clothing....................  5.08
Care of clothing......................  5.30
Nutrition.............................  6.06
Family relationships.....................  7.18
Home repairing...................   8.72
Home recreation.......................... 8.85
Budgeting................................  8.92
Care of the sick in the home.............  9.50
Home architecture........................  9.80
Thrift...................................  10.40
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How to choose and prepare for life work 
How to buy wisely
Etiquette and social conduct (introduc

tions, letter writing, entertaining, etc.) 
Personality development (good sports
manship, co-operation, sincerity, etc.)

Personal attractiveness 
Getting along with others 
Getting along at home

These major problems come well within the scope of 
home living courses and can be developed in an individual 
in proportion to his reaction, his determination, and his 
recognition of the educational resources which aim at the 
improvement of his personal and family life. It is es
sential that the learner be receptive and in the disposi
tion so wisely described by Thornton Wilder in The Woman 
of Andros:

33$
30$
30$
21$
14$ 10

36$

. . . .  we can only be said to be alive in those 
moments when our hearts are conscious of our 
treasure.H

To make these young hearts conscious of their treas
ures, the entire school program, not the home economics de
partment only, may be made to contribute to education for 
family living. Not nearly enough emphasis has been placed 
upon ’’worthy home membership”. Almost every subject in the

l^D. Welty Lefever, Archie M. Turrell, Henry I. 
Weitzel, Principles and Techniques of Guidance, p. 63. 
New York: The Ronalïï' press Company, 1941.

"^Thornton Wilder, The Woman of Andros, p. 36. New York; Albert and Charles Boni, l¥36.
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curriculum lends itself to an easy and natural approach 
to the development of standards and ideals of home and fam
ily living. When will we become more sensitized to its 
utility?

The arrangement of particular content, however, re
mains in the home economics department. Because this field 
is so broad, the undertaking must be reduced to some gener
al headings especially adaptable to boys* classes, such as 
nutrition fundamentals, food preparation, food service, 
etiquette and social customs, selection, repair and care 
of clothing, financing a modern family, and the problems 
of fatherhood. Various other angles of interest and profit 
will evolve from the study and consideration of this con
tent material.

If education may be sensed as the development of 
the human soul, it may simultaneously be said that no de
partment plays a larger part in this development than home- 
making education where girls and boys are given every op
portunity to fall in love with neatness, beauty, cleanli
ness, and the other qualities that make for well-ordered, 
God-like living. The individual must grow, and his growth 
must be in terms of character, ideals, ambitions, and at
titudes. All educational groups must help him to glimpse 
in his soul a more ideal home and home life which it is 
possible for him to build.



CHAPTER V

SUGGESTED METHODS AND ACTIVITIES

Learn to live, and live to learn,
Ignorance like a fire doth burn,

Little tasks make large return. •*-

Human living is chiefly concerned with the attain
ment of the purpose of all human life, complete and unend
ing happiness. The teaching of secular branches of knowl
edge and the expansion of schedules are only means to the 
end of bringing youth under wholesome influence, of preserv
ing them from errors, of interesting them in the practice of 
virtue, of preserving their morals, or organizing them for 
mutual encouragement and group action.

Concomitantly, then, with the idea of happy living, 
the school must lead its students to live their school life 
in a manner that would also be acceptable in family life, 
life in the community, and life in society. Accordingly, 
the school will impregnate the lives of the educands as in
timately and completely as possible with the ideal home life, 
will encourage and stimulate them to attain this ideal.

To prevent catastrophes in home life every legiti
mate means adapted to arouse enthusiasm and to hold interest

■^Bayard Taylor, "To My Daughter," The Poetical Works 
of Bayard Taylor, ed. by Marie Taylor (Boston: Houghton 
Mifflin Co., 1^02) 321.
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in personal and family improvement should be acclaimed and 
exploited.

This can be done in a satisfactory and diversified
way through methods. A definition of educational method
will clarify our use of the term in this thesis:

By method is meant the systematic way in which a 
teacher puts educative agents to work on human 
beings in order to produce certain desirable 
changes or results.^

Among other implications in this definition, we 
wish, for our purpose, to stress only that aspect of method 
which deals with instructional techniques. In this cate
gory are grouped all devices, procedures, and performances 
which facilitate and promote the learning process.

Any method, to be definite and systematic, must 
be characterized by the two 0’s— originality and organiza
tion. Originality is needed in the preparation of illus
trative material, in the presentation, and in the approach 
to stimulate interest. This gives vitality to the lesson 
being taught. Organization of students as well as of ma
terials is necessary. This systematic procedure is suc
cinctly stated by great educators thus:

. . . .  a method is not a haphazard, but, . . . .  
an orderly mode of procedure based on fundamental

^Redden and Ryan, op. clt., p. 337.
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truths concerning the nature of the child, and on 
certain psychological and sociological principles.3 4 5

Methods must be evaluated for their total effect
upon the individual with whom they are employed; they must
be formulated with a view to the development not merely of
subject matter, information and skill, but also for such
desirable outcomes as interests, ideals, attitudes, tastes

4and appreciations.
Certain implications, too, are advanced which con

stitute essential guiding principles in the wise use of 
methods, namely:

In any method, liberal opportunities should be pro 
vided for doing as well as for learning— demonstration, 
construction, exemplification, expression of reactions, 
and others.

Methods should be favored which place the teacher 
in the role of an Inspiring friend and guide, rather than 
an autocratic or unfriendly dictator, and yet depart not 
from the necessary situation of the teacher as leader and

CLthe ultimate authority as to procedure.
Methods must, likewise, be adapted to the tempera

ment of the individuals, to the abilities and interests of

3Ibid., p. 338.
4

5Ibid.
Douglass, op. cit., p. 102.
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a given group, to the particular location, to the home en
vironment, to the progressiveness and initiative of the 
class, and to the previous laboratory experience of those 
who participate.

Methods should be chosen which provide most effec
tively for the normal growth of a healthy, well-integrated 
personality. This calls for initiative, a sense of respon
sibility, good will toward others in the class, self-confi
dence, a cheerful disposition and the avoidance of all situ 
ations making for abnormal conduct. Methods that create 
such goals are challenging not only to the teacher, but 
also to the class members because of the adjustments re
quired of both.

The foregoing principles are aptly summarized by
present-day educators thus:

The learner must have a task. The nature of that 
task, and the learner* s response to it, serve to 
condition, more or less, his attitudes and habits.
The task must have meaning, aim, purpose, or goal, 
of which the learner should be conscious.
The task must have interest, either intrinsic or 
extrinsic, since interest facilitates learning.6 
The child of learning is memory, the mother is 
attention, the grandmother is interest.17
The task must be within the learner's capabili
ties, and must furnish opportunity for him to ex
perience the stimulus of success, and the satis
faction that comes from group co-operation.

Doctor Daniel C. Sullivan, class lecture, June 25,
1947.

^Redden and Ryan, op. clt., p. 359.
7
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The task must be associated whenever possible, 
with concrete experiences.
The task must have a plan or a way proposed for 
carrying it out. As far as possible, this plan 
should be initiated and executed by the pupil him
self.
The task must have flexibility through differen
tiated assignments, in order to provide for in
dividual differences.
The teacher must make provision for facilitating 
the operation of the laws of learning.8

Having considered the outcomes of the wise use of
methods, it seems appropriate to speak of the most dynamic
force in methods, namely the teacher. This position of
the teacher has been variously stated:

The student . . . .  when recommending courses to 
his fellow students . . . .  places the emphasis 
where it rightly belongs when he says, »It's the 
teacher that makes the course.'^

Besides the supernatural help of God*s grace, 
we have need of a natural help if our efforts 
. . . .  are to meet with success . . . . .
We need a worthy model to imitate if our activ
ities are to lead us towards our goal of self per
fection. This is what we mean by the personal in
fluence of the teacher.10
This continued contact of mind with mind that 
teaching makes possible is the factor that leaves 
the most enduring impression upon the pupil.H
Desirable results are very often ascribed to a 
particular method or combination of methods when, 
in reality, they have come about mainly through

ORedden and Ryan, op. clt., p. 339.
^William P. Cunningham, The Pivotal problems of Ed

ucation, p. 508. New York: The Macmillan Company, ISlO. 10

10Ibld., p. 509.
~^Ibld., p. 512.
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"teacher personality." A method is often inert 
and fruitless until the human element in the situ
ation, the teacher, has given it motion and di
rection. Every method needs a catalyzerl

Discussion of the principles involved in methods, 
and the significance of the teacher's personality has led 
us now to the consideration of definite methods and activ
ities which hold out opportunities for the enjoyment and 
enrichment of a course in home living for boys. As has 
already been stated, such a course to be acceptable to 
the virile type, must in all its ramifications, be char
acterized by masculinity rather than femininity. Bearing 
this in mind, the writer wishes to suggest methods and 
techniques which should have definite masculine appeal. 
However, the recommendations herein given will in some 
instances be applicable also to girls' classes in home 
economics. The difference lies not so much in the method 
itself as in its presentation and in its adaptation to 
boys in boys' situations and problems.

Get groups in the class interested in a project.
Call such a nucleus of interest a CREW. Create as many 
crews as seems practical. Through Crew activity give 
every boy a chance to feel superior by appointing him 
captain of a crew. The normal boy craves a chance to ex
press superiority in some way; that's why there are bullies,

Redden and Ryan, op. cit., p. 345.12
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liars, and conceited boys. Deflect their unworthy ideals 
by creating worthy opportunities. Any number of crews 
can be created.-*-3

A Courtesy Crew, for instance could prepare a panel 
discussion on the importance of courtesy among family mem
bers, among fellow workers in the foods laboratory, and in 
other daily situations. A Table Manners Crew could demon
strate the proprieties of serving, the correct use of sil
ver at the table, the proper disposition of certain foods, 
and correct position at the table. These will suggest 
many other items of social usage in which adolescents are 
vitally interested.

A Library Crew would be helpful in encouraging the 
use of references in home economics and would stimulate 
the desire to express what the insecure, embarrassed type of 
boy might otherwise be reluctant to say.

The Equipment Crew could be appointed to keep all 
equipment in the laboratories clean and orderly for a 
period of time, such as a week. This method might carry 
over into the boys» home by creating in them an interest in 
keeping their own rooms neat and orderly.

The Poster Crew would be a means of fostering the 
artistic and appreciative sense in some boys in whom there

Joseph B. Egan, Character Training Through Story- 
Study-Work and play, p. xv. Mass a chu s e t‘ t's: The 'Welles
Publishing Co., n. d.
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may "be latent talent. The opportunity for creative expres
sion, so essentail to the adolescent boy, wotild thus have 
a wholesome educational outlet. It goes without saying 
that posters are good visual aids in promoting proper eat
ing habits, in encouraging good posture, in planning at
tractive wardrobes, in establishing well-arranged homes, 
rooms, and gardens, and in preparing a lovely table set 
with glistening glasses, shining silver, attractive china 
on spotless linen.

It is suggested that various crews be formed to 
suit changing situations. Some that may become practical 
and interesting are: Table Conversation Crew, Demonstra
tion Crew, Debate Crew, Radio Crew, Activities Crew, Ex
hibits Crew, Publicity Crew and many others which an in
genious teacher can develop with a class of boys who are 
genuinely interested in their course.

The resourceful teacher will arrange a wide varie
ty of situations which promote self-activity in helping 
the boys solve their problems, such as class discussions, 
skits, symposiums, movies, slides, talks by experts, joint 
events with other classes, food and clothing laboratory ex
periences, parent visits to the classes, open house days, 
the serving of refreshments, e. g. to student council, 
school paper staff, or serving a meal to the Fathers’ Club, 
the Mothers’ Club, etc.
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However, the activities of any class in home eco
nomics are incomplete and inadequate if the efforts do not 
show how the entire program is closely correlated with 
actual home life. The Commission on Education for Family 
Life emphasizes the importance of home projects as follows:

Working together implies that children are living 
experiences in which they must get along together, 
plan together, and share together the ups and downs 
of finding solutions to problems. The emphasis 
is in the direction of encouraging participation 
in existing home life. Helping mother with her 
work in the home or helping father with his work 
is the central interest of the many activities, 
projects of this type are moving toward the goal 
of more worthy home membership. Many skills and 
processes of housekeeping are learned in order to 
be more helpful in living in the home. Such proj
ects may contribute in some measure to building 
ideals, beliefs and aspirations about the home.14

Many of the newer courses of study reveal the in
creasing recognition that boys and girls cannot be expected 
to learn the principles of homemaking by the mere learning 
of facts. They need experience in handling concrete situ
ations, such as purchasing the food for the family for one 
month, caring for a small child over a period of time, 
cleaning and arranging one's room and making the bed every 
morning, planning for family recreation at home at little 
or no cost, caring for the garden in which vegetables for 
family use are raised, and similar home activities.

That home projects make valuable contributions

14Commis3ion on Education for Family Life, op. cit.,
p. 129.
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to happier home life is obvious, as has been stated:
School superintendents and teachers have testi
fied to the outstanding value of home economics 
instruction In general and home project activi
ties in particular in bringing about improved 
practices of buying, preparing and serving nutri
tious foods; providing clothing for the family on 
an economical basis; changing the physical as
pects of the home; and increasing the family mo
rale, creating happier relations among family 
members, and setting up better standards of family living.

A perusal of Chapter XV will give sufficient evi
dence that our secondary schools are going forward in or
ganizing classes where our boys as well as our girls are 
being prepared to realize these satisfactions and lasting 
attitudes which will affect all adolescents not only in 
their present homes, but also in the homes they plan to 
establish.

Though home projects serve a very definite func
tion, there is likewise another type of activity which 
aids the growth of the work in the home economics depart
ment, namely publicity. Its purpose should be to increase 
interest in home economics and also dispel false impres
sions of the work offered. While too much publicity cheap
ens the work of any department, too little is equally detri
mental. If more publicity is given to the home economics

■̂̂ U. S. Department of the Interior, Biennial Survey 
of Education 1934-1936, p. 24. Washington; u. S. Govern- 
ment printing "Office, 1940.
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work than to other school work, jealousy and friction be
tween teachers may result. But the interpretation of home 
economics to the community and to all future homemakers is 
certainly essential. Then, too, a third factor to be con
sidered is the value of publicity from the boys' viewpoint. 
How true it is that:

(Boys) like to see their names in print, or their 
activities written about, and because of this the 
interest in the class can be maintained and in
creased by allowing class publicity to become one 
of the class activities.

This points clearly to the fact that the homemak
ing teacher and her class should be more inclined to "let 
their lights shine." But the fact is that:

. . . .  frequently (the teacher) is content with 
the consciousness of having done a good job. She 
may shrink from being before the public view and 
be willing to hide her light under a bushel. Home- 
making teachers as a group, need to overcome this 
tendency and to become somewhat publicity-conscious.
It is not sufficient to know that you have done a 
good job; the community should also know that a 
good job has been done. '

Another valuable part of the regular class work is 
exhibits. To give educational value to exhibits they 
should not be used simply to show off the work of the de
partment. Rather they should be agencies for developing 
initiative, co-operation, creativeness, responsibility, 
and poise in working with classmates. To produce these

l®Williamson and Lyle, op. oit., p. 267. 
17Ibid., p. 266.
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results the exhibit should be planned by the class, ar
ranged by organized groups in the class, and carried 
through under the guidance, but not under the domination

T Oof the teacher. Much could be said about types of exhibits, 
their purposes, and their attractiveness, but this would 
call for detailed information incompatible with the aims 
and purposes of this chapter. After all, each teacher must 
develop the abilities and potentialities of her given group. 
Adroitness of teacher and class will determine the success 
of this particular activity.

Many other methods and activities can cleverly be 
adapted to a class in boys’ home living. Of all the courses 
in the curriculum, this one is perhaps the most represents-

1Qtive of self-activity, the "primary principle of education.” 
Consequently, the writer wishes to make it clear 

that the suggestions given in this chapter are, by no 
means, an exhausted list of possibilities. The ardor of 
youth and the enthusiasm of the teacher will instigate other 
motivators•

1 ftx°Ibid., pp. 262-263.
William Hamilton, Lectures on Metaphysics, ed. 

Rev. Henry Longueville Mansel and John Veitch '(Boston: 
Gould and Lincoln, 1859), I, 638.

19



CHAPTER VI

SUMMARY AND CONCLUSIONS

In this study the writer has attempted to show the 
need for courses in home living for boys in secondary schools 
the contributions these courses make in the improvement of 
personal living, and happier home life; the factors contrib
utive to preparation for future home life; the historical 
development of courses for boys and the progress made in 
offerings for boys in the past ten years. To evaluate the 
courses from the boys’ viewpoint, she gathered their atti
tudes towards the course; the advantages and disadvantages 
from the teachers’ viewpoints were considered, and remedial 
measures were suggested for particular difficulties regard
ing the inclusion of these courses in all high school cur
ricula. Further, the writer suggested content for boys’ 
courses, and methods and activities which would enrich and 
vitalize the offerings in any school system.

Though home economics for boys has much fine work 
to its credit, nevertheless the school faces the precarious 
task of bringing youth to a fuller realization of the im
portance of preparing for home life in this chaotic era in 
which:

. . . .  the father is shorn of his power, the 
mother is no longer queen of the domestic world, 
the child is in revolt. There is irresponsibil
ity and youthful precocity. With an ever
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mounting divorce rate, and with, desertion on the 
increase there are broken homes, unhappy homes, 
unsuccessful homes. With a decreasing birthrate 
there are fewer children in the homes. There are 
homeless children and childless homes. In many 
instances the purpose of the family goes unful
filled.1

The discussion of home economics for boys is not 
complete without repeating that the homes of the future 
will be made by fathers and mothers who are the present 
boys and girls with whom we deal daily. Can we overlook 
the necessity of preparing these individuals to be the 
builders of homes of well-adjusted people with common 
ideals of home life? What hope for success have we in 
such an enterprise unless we recognize that home life is 
a partnership, a co-operative endeavor?

Nor can we limit this type of education merely to 
preparation for family life. While this is very funda
mental, there exists also a need which is basic to happy 
family life. Any high school system must accept the re
sponsibility of giving boys as well as girls the rudiments 
of good nutrition and a workable knowledge of food selec
tion. Good health and good food are so closely allied to 
good conduct that the neglect of either would be an in
justice to the individual, to the family and to society.

Edgar Schmiedler O.S.B., An Introductory Study 
of the Family, p. 78. New York: "fEe Century Co. ,1930.
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Furthermore, home economics provides the opportun
ity for developing individuality and good taste that dis
tinguishes every boy as a well-dressed man. To buy wisely 
is only a part of a clothing problem. Every boy wishes to 
select clothes which will improve his personal appearance. 
He must understand also how line, color, and texture must 
conform to the physical make-up of each person. Then, too, 
clothing takes on a deeper significance when a man» s appear
ance is seen to be an important aspect in the building of 
his character.

It is likewise important that the high school boy 
be prepared to take his place as provider in the future 
home. Financial difficulties are forceful disintegraters 
of happy home life. Solution of personal financial prob
lems in the maturing years of the boy through careful in
struction and guidance will inevitably prepare him to cope 
with the larger problems of adult life, and thus bring se
curity, comfort and happiness to his family. Schools may 
not look askance at any type of training which insures so 
much success.

Growing appreciation of the need for boys to re
ceive the numerous benefits of courses in home living is 
evident, but much progress must still be made as indicated 
in various parts of this thesis. Educators can no longer 
close their eyes to the need of training both sides of the
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future family. Anna E. Hussey, assistant director of prac
tical arts in Kansas City, Missouri stated this pertinently:

Football training doesn't take in only one-half 
of the team, Why should home economics overlook 
the other half?2

It follows, then, that family life education must 
be co-education. The needs of both sexes must be met since 
both are home members and homemakers. Both must have the 
opportunity to meet life's problems as effectively as pos
sible.^ If education aims to develop certain ideals, be
liefs and attitudes in our girls, and these girls later 
marry boys with different attitudes, a situation is cre
ated that will demand many adjustments. As one principal 
of a large high school said, MWe are educating for family 
friction, for we are educating only half the family for 
family life.”* 4

The place of home economics for boys in the cur
riculum is hardly debatable. Domestic security will be 
only a rosy dream if educational endeavors overlook the re
sponsibilities which fatherhood entails. It is true that:

Unless both parents are aware of the difficulties 
they are facing, and are agreed on their methods 
of meeting them, the father can tear down in his 
hour around the home what the mother has spent

oStatement by Anna E. Hussey, personal interview, 
November 1, 1945.

Goodykoontz and Coon, op. clt., p. 47.
4Williamson and Lyle, op. cit., p. 45.

2
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5the day building up.
It is Utopian, however, to hope that subject mat

ter, curriculum, content, and methods will produce the out 
comes which home economics attempts to achieve if a noble 
ideal does not inspire it. It is obvious that present-day 
homemakers need to be reminded that the most effective pro 
phylaxis against the prevailing degradation of home life 
is the imitation of the exemplary home life lived at Naza
reth. Would that educators and homemakers over the whole 
world were influenced by the truth of a statement eminent
ly applicable:

If we are failing in that most important duty of 
fostering Christian family life, it is not be
cause we lack a blueprint. Our architect of the 
family is the Divine Architect. He has given us 
a blueprint for the building of an ideal family 
and His Divine grace to help us in the building.
If, today, the family has wandered far from the 
Christian concept of this ideal, it is because 
people have neglected to refer to the blueprint 
and have not called upon the Divine Architect 
for His aid.®

Consequently, every homemaking teacher should in
voke the aid of enthusiasm, coupled with God’s grace, to 
keep up in the race of educational endeavor, and partic
ularly in that one which "demands the highest attributes

Cunningham, op. clt., p. 185.
6Mrs. Robert A. Angelo, "A Blueprint For An Ideal 

Family," The Family Today, A Catholic Appraisal, March, 1944, p. £4.

5
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r tof mind, personality, and executive ability." Because of
the importance of her work she must ever keep aglow her
zeal for it. Therefore:

Let the teacher love her work for its own in
trinsic worth, for the God who gave it birth, 
and who alone can adequately recompense the 
wealth of ardor, brain tissue, and, above all, 
virtue, expended upon it for His sake. She may 
not let her enthusiasm cool; coolness is the 
forerunner of death, and when enthusiasm dies, 
the teacher dies with it, no matter how long she 
may continue to live, for to labor without heart 
is to labor without life.®

7Sister Suzanne Schmelzle O.S.B., "How To Teach 
Home Economics With Inadequate Equipment," p. 5. Unpub
lished Master's thesis, Department of Education, Creighton University, 1S46.

8Felix M. Kirsch, The Catholic Teacher’s Companion, 
p. 23. New York: Benziger Brothers, 1^24.
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APPENDIX A

QUESTIONNAIRE TO HIGH SCHOOL BOYS 
TAKING BOYS' HOME ECONOMICS

This questionnaire is designed to promote interest 
in the further development of home economics for hoys in 
our high schools. You can be of great help in contribut
ing necessary information if you will:

1. Consider each question carefully and answer it 
as honestly and as frankly as you possibly can.

2. Answer or encircle each question as requested.
3. Ask your teacher for help if you do not under

stand various parts of the questionnaire.

Your name_________________________ (You need not sign your name
if you prefer to omit it.)

Name of school_________________________________________
Your present grade in school: 9th, 10th, 11th, 12th,

(Encircle)
Encircle grades in which you have taken home economics: 
7th, 8th, 9th, 10th, 11th, 12th.

ATTITUDES OF BOYS TOWARDS BOYS« HOME ECONOMICS
Part I - -Please encircle one answer, either Yes or No.
Yes; No 1. Boys' home economics is one of the most prac

tical subjects I have ever taken.
Yes; No 2. This subject answers the needs of a large 

number of boys.
Yes; No 3. This subject is necessary to the happiness of 

every boy.
Yes; No 4. In my opinion, every boy should be compelled 

to take this subject.
Yes; No 5. This subject has many advantages for boys.
Yes; No 6. This subject has many disadvantages for boys.
Yes; No 7. This subject is really "swell".
Yes; NO 8. I find boys' home economics interesting.
Yes; No 9. I find boys' home economics boring and im

practical.
Yes; No 10. I took this subject because it was required.
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Yes; No 11. I took this subject chiefly because my friends 
were taking it.

Yes; No 12. I took this subject because I wanted to im
prove my personal living.

Yes; No 13. I took this subject because Poods was offered 
and I would have a chance for extra eats.

Yes; No 14. The boys in our class think this subject is 
all "bunk'1 2 3 4.

Yes; No 15. This subject is not well accepted by the boys 
in our school.

Yes; No 16. When I first signed up for this subject I was 
afraid of being thought of as a "sissy” .

Yes; No 17. I'm sorry that I signed up for this subject.
Yes; No 18. The defects of this subject are greater than 

its merits.
Yes; No 19. This subject offers opportunity for the de

velopment of high ideals.
Yes; No 20. This subject will do me very little good in 

the modern world.
Yes; No 21. More boys in our school are taking this sub

ject every year.
Yes; NO 22. This subject is well accepted by the public.
Yes; No 23. My parents are glad that I am taking home 

economics.
Yes; No 24. I like the way our teacher puts things across 

to our class in home economics.
PART II- -Will you kindly answer the following questions as 

frankly and sincerely as if you were talking to 
your best friend? If the amount of space provided 
is not enough, use the back of the sheet.

1. Do you think hoys should take home economics? Why? or 
Why not?

2. What things in home economics do you dislike?

3. What things in home economics do you like?

4. What are some of the things in home economics in which 
you are especially interested?
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5. What phase of home economics would you like to know 
more about?

6. What occupation or profession are you going to follow?

PART III— Encircle one answer, either Yes or No.

PERSONAL VALUES

A. KNOWLEDGES
Yes; No 1. Boys' home economics has given me useful know

ledge concerning health.
Yes; No 2. I now know how to select a nutritious and ade

quate meal.
Yes; No 3. This course has given me help regarding con

duct at social affairs.
Yes; No 4. I have acquired more poise and feel more at 

ease in the presence of those with whom I 
associate.

Yes; No 5. I know more about proper conduct on a date.
Yes; No 6. I have improved in my respect for girls and 

women.
Yes; No 7. I have developed greater ease in conversation 

at table, and conversation in general.
Yes; NO 8. I have learned much about the selection of 

clothing that I did not know before taking 
home economics.

Yes; No 9. I have learned much about the care of clothing
Yes; No 10. I know much about the relation of clothing 

to personality which I did not know before 
taking this course.

Yes; No 11. I am now sure of my table manners.
Yes; No 12. I know how to set a table correctly.
Yes; No 13. I have learned the rules for waiting on table.
Yes; No 14. I am at ease if acting as host.
Yes; No 15. I have learned the use and care of money.
Yes; No 16. I have acquired knowledge which is needed in 

choosing a vocation.
Yes; No 17. Home economics has taught me the best ways 

of using leisure time.
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Yes; No 

B. HABITS

18.

i

I have learned the importance of religion 
as a unifying factor in the home.

Yes; No 1. I have formed better intellectual habits 
since taking home economics.

Yes; No 2. I am increasingly forming good work habits, 
such as helping regularly with caring for the 
furnace, the yard, etc., at home.

Yes; No 3. I have developed habits which promote health, 
such as good food habits, good posture, etc.

Yes; No 4. I have improved in habits of thrift.

C. SKILLS
Yes; No 1. The skill required in the maintenance of per

sonal health has become easier through the 
study of home economics.

Yes; No 2. I have learned some of the techniques required 
in the wise selection and use of household 
goods.

Yes; No 3. I have learned the skills necessary in home 
repairing, such as repair of electric cords, 
fixing the screen on the door at home, repair
ing locks, etc.

D. APPRECIATIONS, ATTITUDES, INTERESTS, IDEALS

Yes; No 1. Since taking boys' home economics I appreciate 
the value of health, the relation of food to 
health, and the development of standards of 
clothing which promote health.

Yes; No 2. I can now really appreciate good clothing, be
cause I know how to select it well.

Yes; No 3. I know what color combination to use in my 
selection of clothing, e. g. ties.

Yes; No 4. This course has helped me to develop desir
able personality traits.

Yes; No 5. Through this course I have learned to appreci
ate beautiful things.

Yes; No 6. My appreciation of the value of wholesome 
friendships has been increased very much.

Yes; No 7. I have learned to take part in worth while 
leisure time activities.

Yes; No 8. I now take a greater interest in the home sur
roundings, such as the yard.

Yes; No 9. The use and care of money give me more con
cern than it did before I took home economics.
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Yes; No 10. This course has helped me to decide my voca
tion.

Yes; No 11. I am developing the ability to discover and 
solve daily problems because of the home ec
onomics I have studied.

PART IV--FAMILY AND HOMEMAKING VALUES

A. KNOWLEDGES
Yes; No 1. I feel that boys' home economics has made me 

a more worthy home member.
Yes; NO 2. I know that this course has helped me and will 

help me to make better adjustments to family 
life.

Yes; No 3. My knowledge of marketing has been well de
veloped in this course.

Yes; No 4. I know more about the financial upkeep of the 
home.

Yes; NO 5. I have acquired helpful information concerning 
the relationship of family health to sanitation 
and food.

B. HABITS
Yes; No 1. I have developed good housekeeping habits, 

such as the care of my room, the making of my 
bed, etc.

Yes; No 2. I have formed right habits of thought in re
gard to child care and parenthood.

C. SKILLS
Yes; No 1. I know what to do for a sick person in the 

family because of the information received in 
home economics.

Yes; No 2. I can now care for emergencies in the home.
Yes; No 3. I can, because of the experience gained in 

foods class, plan and prepare adequate meals 
for the family when necessary.

Yes; No 4. I have improved in my ability to arrange my 
personal belonging in my room so that I can 
easily locate things needed.

D. APPRECIATIONS, ATTITUDES, INTERESTS, IDEALS
Yes; No 1. I have learned to appreciate a happy home.
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Yes; No 2. My attitudes toward all the members of the 

home has been considerably improved.
Yes; No 3. Boys’ home economics has aroused a greater 

interest In my own home life and in the home 
life of all the members of the fan ily.

Yes; No 4. I have developed a greater concern regarding 
the routine activities of the household, such 
as the daily cleaning, meal preparation, washing 
etc.

Yes; No 5. Since taking this course I have shown myself 
more willing to assist in the routine Tirork of 
the home.

Yes; No 6. I have learned how important it is for me to 
respect the rights, privileges, and obliga
tions of each member of my home.

Yes; No 7. I co-operate with the members of my family in 
the use of our possessions such as the car, 
the radio, the telephone.

Yes; No 8. I have a more sympathetic understanding of the 
younger brothers and sisters in my home and I 
respect their rights.

Yes; No 9. I have acquired better manners for home use.
Yes; No 10. I realize that it is very important to our 

family happiness that each member assume his 
fair share of the work and responsibility of 
our home.

Yes; No 11. I understand the share X have in taking care 
of property in our home.

Yes; No H ro • I appreciate more fully my father’s and 
mother’s duties in the management of our home, 
and how these add to the happiness of our 
family life.

Yes; No 13. I feel more at ease in entertaining boys and 
girls In my home than I did before I took 
home e c onomi c s .

PART V--GENERAL SOCIAL VALUES
A. KNOWLEDGES
Yes; No 1. Since taking boys’ home economics I realize 

how Important is my family, any family, to 
the community.

Yes; No 2. I understand more fully family and civic hous
ing problems and some possible solutions.

Yes; No 3. In home economics I have acquired knowledge 
which will aid me to make better adjustments 
to the changing conditions of society.
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Yes; No 4. I have developed some knowledge of my share 
in supporting and enjoying libraries, parks, 
community centers, museums.

B. APPRECIATIONS, ATTITUDES, INTERESTS, IDEALS
Yes; No 1. I understand the inter-relationship of so

ciety and the family group better now than 
I did before taking home economics.

Yes; No 2. I believe that I must do all I can to make m y 
self and others more worthy members of society.

Yes; No 3. I realize, since studying home economics, that 
I must have ideals concerning good manners and 
right conduct in any society.

Yes; NO 4. I appreciate more fully my position in helping 
to raise the standards of living in the com
munity.

Yes; No 5. I value more highly, because of this course, 
the services and protection I get from city, 
state and national governments.
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APPENDIX B

QUESTIONNAIRE TO TEACHERS CONCERNING BOYS' 
HOME ECONOMICS IN SECONDARY SCHOOLS

1. Name of school
2. City _______
3. State______________________

4. Name of teacher
5. How many years Have you taught home economics?
6. How many years have you taught home economics to boys?
7. in what schools? (Name and location, please)

8. Approximately how many boys were enrolled in each 
school which you listed in No. 5?

9. How many home economics classes per day were offered to
boys desiring to take such courses?______________________

10. Under what title were these courses given? (e. g. Home 
Living for Boys)

11. Was the course required or elective? (Please under
line)

12. How many boys were enrolled in one class period?

13. Was the course well liked by the boys: (Yes, No) please 
underline.

14. Did you find boys more eager than girls in taking home 
economics? (Yes, No)

15. Was your high school principal enthusiastic about the 
course for boys? (Yes, No)

16. Did the boys serve meals at any school function? (e. g. 
football banquet? (Yes, No)

17. Did you find the parents of the boys interested in 
what their sons learned in the course? (Yes, No)

18. please number in the order of the boys' preference 
those phases of subject matter most acceptable to the 
classes you have taught:

Selection of clothing 
|Care of clothing 
Meal planning

Thrift 
Budgeting 
Home ownership
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___Meal preparation ___Home architecture
___Nutrition ___Home repairing
___Care of the side in the home ___Home recreation
___Table manners ___Social graces

___Family relationships
19. Please list any other subject matter which you covered 

in your boys' classes.
20. What additional subject matter would you include if 

you were to outline a course for boys?

21. What in your opinion, are the future possibilities of 
home living courses for high school boys?

22. Any comments will be very much appreciated. (Use re
verse of sheet if necessary).
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APPENDIX C

QUESTIONNAIRE TO SUPERVISORS OP HOME ECONOMICS

1. Name__________
2. Official title
3. Location
4. How many years have you been in your present position?
5. How many years have you spent in teaching home econom

ics?
6. Are you teaching any classes now in home economics? 

(Yes, No) Please underline.
7. If so, how many classes have you?
8. Does your teaching in home economics include boys?

(Yes, No)
9. Have you ever had boys’ classes in home economics?

(Yes, No)
10. Were the boys’ classes separate from the girls?

(Yes, No)
11. About how many schools in your state are offering some

phase of home economics for boys, such as a home liv
ing course, or a family relationships course, or any 
other? ________________

12. What is the purpose of the course in home economics 
for boys?
Please check:
___(a) to make better homemakers?
__(b) to spread the knowledge of nutrition?
__ (c) to prepare chefs?
___(d) to interest boys in vocational training?
___(e) to prepare managers of food service?
Any others? Please list below.

13. What is your personal opinion of;
(a) the need of boys’ courses in home economics?
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(b) thè practicality of boys’ courses In home ec

onomi c s ?

14. To determine the steady growth of courses in home 
economics for boys, the following statistics are 
needed:
School Terra Approximate number of boys enrolled

in home economics courses
1936- 1937 _________________________
1937- 1938 _________________________
1938- 1939 ______________ __________
1939- 1940 __________________ ______
1940- 1941 _________________________
1941- 1942 _________________________
1942- 1943 ________________________
1943- 1944 _________________________
1944- 1945

Please answer as much of No. 14 as you possibly 
can because I wish graphically to represent these figures 
in my thesis and do want to have every state's report.
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