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CHAPTER I

CULTURAL AND HISTORICAL BACKGROUND 

INTRODUCTION
The purpose of this study is to provide infor

mation helpful in developing an organized educational 
and vocational guidance program among the Winnebago 
Indians on the reservation at Winnebago, Nebraska. The 
ultimate aim is to assist them to increase their pro
ductivity to the point where they will enjoy higher 
living standards. An understanding of the Winnebago 
culture, cooperation among the Winnebagoes and non- 
Indians, and sound techniques may help to accomplish 
that goal.

The term "culture" in this thesis denotes a 
system of common ideas and standards by which a group 
of individuals relate themselves to each other, to mate
rial objects, to the supernatural, and to outsiders.

It is hoped that this study of the treatment of 
a small tribe of Indians may be used as a comparison 
with the treatment of the people in underdeveloped 
countries of the world. The United States may be losing 
the Cold War battle for the minds of men. In Southeast
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students and intellectuals appear to be most skeptical
of American good intentions and good faith. Mead says:

In Indo-China, efforts at practical education in 
agriculture failed because they taught the value of 
fertilizer to people for whom it was too expensive 
to buy, at a time when they had to pay interest at 
the rate of about 80% for three months if they were 
to finance the purchase of fertilizer by borrowing. 
Actual harm was done when cultivators in Burma were 
persuaded to weed their rubber plantations, and 
found that this reduced the sap; and when they were 
persuaded to do deep plowing in the rice fields and 
thus broke the pan that held the water. Again harm 
was done when young Turkish farmers were persuaded, 
also according to generalized principles, to remove 
from their wheat fields the stones which had 
retained the moisture.

"We have spent a lot of money on them," echoes 
the man on the street. He repeats to himself that United 
States prestige is high, and conveniently ignores the 
danger that confronts the free world. The United States 
has spent a lot of money on the Indians mentioned above, 
with good intentions sometimes, usually by trial and 
error. The Winnebago Indians have a deeply rooted dis
trust for the whites because they feel that the govern
ment insisted on the exclusive quality of American val
ues at the expense of intercultural understanding.

Asia, in Africa, in the Middle East and in Latin America

^Margaret Mead (ed.), Cultural patterns and 
Technical Change (New York: The New American Library,
1955), p. 250.
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Much work has been done in the past few decades 
among educators on individual differences -- little has 
been done on group differences. The Winnebago Indians, 
one tribe among two hundred, is small enough to be care
fully analyzed. Only the Nebraska branch of that tribe 
will be the subject of this investigation. The other 
branch is located in Wisconsin. MacGregor points out 
group differences:

It is important to know that these native Americans 
are not all alike and, according to the different 
tribes to which they belong, they vary in customs, 
beliefs, and modes of living. They also differ 
considerably in physical appearance, temperament, 
and mentality just as people of other nations do. 
There is no standard Indian type as popularized by 
fiction.

ORIGIN OF THE WINNEBAGOES
The Winnebago Indians have been known longest

and least by the white men. Collier states:
The Indians are a Mongoloid stock, which migrated 
probably from many regions of Asia, at intervals of 
thousands of years, commencing perhaps 18,000 years ago.2

^Frances Cooke MacGregor, Twentieth Century Indians (New York: G. P. Putnam's Sons^ 19̂ -1), p7 16.
2john C. Collier, U. S. Commissioner of Indian 

Affairs, The Changing Indian, ed. Oliver La Farge 
(Norman: Norman, Okla., Press, 19̂ +2), p. 3.
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Radin gives this account:
At one time they had lived close to the fountain
head of inspiration, but in the course of time had 
migrated to new and distant regions. And thus it 
came to pass that a people whose ancestors had at 
one time been the neighbors and inheritors of the 
mound-builders, and so distant inheritors of the 
Mayan tradition, finally found themselves stowed 
away among simple and alien tribes in northern 
Wisconsin, on the shores of Green Bay.

In northern Wisconsin, they were wedged in by Central
Algonquian and Siouan tribes. The Bureau of American
Ethnology reports:

The Winnebago have been known to the whites since 
1634, when the Frenchman Nicollet found them in 
Wisconsin on Green Bay, at which time they probably 
extended to Lake Winnebago. It is stated in the 
Jesuit Relation for 1671 (42, 1858) that the 
Winnebago had always dwelt in the Green Bay Region. 
How long the tribe had maintained its position at 
Green Bay previous to thq coming of the whites isunknown.2

\The Winnebagoes believe that Green Bay was their 
ancestral home, that there they were transformed from 
animals into human beings. No other section of North 
America was so characteristically an Indian paradise.
The small lakes and ponds in Wisconsin abounded with 
wild rice, waterfowl and fish. Here in their native

Ipaul Radin, The Story of the Winnebago Indian 
(New York: Liveright Publishing Corp., 1927), P* $1.

S. Bureau of American Ethnology. Publication 
No. 0 - 977186 (Washington: U.S. Govt. Printing Office, 
1951), PP- 958-59.
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habitat, the prosperous Winnebagoes lived in permanent 
bark or mat wigwams, enjoyed many kinds of games and 
found pleasure in music. They used the flute, drum and 
gourd. All kinds of berries grew in abundance; corn, 
squash, beans and tobacco were raised -- the latter used 
for religious purposes.

These fine-looking, stalwart Indians had a high
ly satisfactory relationship with the French fur traders 
for about two hundred years. The Frenchmen were adven
turous and intelligent. They accepted the Winnebagoes 
and the Winnebagoes accepted them. The Indians inter
married with the French. There was little conflict 
between sex standards and sex practices.

The Winnebago social organization is based on two 
phratries, known, respectively, as the upper or 
Air, and the lower or Earth, divisions. The upper 
division contains four clans . . . and the lower 
division eight clans . . . . An upper individual 
must marry a lower individual, and vice versa.1

This was a cooperative, not a competitive society.
These Indians were a free, spontaneous, outgoing people, 
always cheerful, possessed of a fine sense of humor, 
contented and courteous. They loved beauty and had a 
profound respect for nature. The Winnebagoes were gre
garious but did not encourage undue curiosity.

llbid.
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It might be well that a study of their history 
be made by the whites who smugly shrug off the problems 
of this tribe by claiming that they have always been 
uncooperative, sullen and lazy. The white men did not 
find them thus in 1634, and for two hundred years there
after, amicable relations existed between the French and 
these Indians. Lamere and Shinn describe them:

The Winnebagoes were not cruel. They were honest, 
intelligent, eager to learn, and their loyalty to 
friends has never been surpassed by any people.1

The Winnebago Tribe had no need for educational 
or vocational guidance then -- they were a happy, useful 
people.

THE REMOVALS
From 1832 to 1840, as the State of Wisconsin 

began filling up with white people, the Winnebagoes were 
moved to the west side of the Mississippi River in the 
Territory of Iowa. The land was designated as the 
"Neutral Ground." It was a war ground. Here the Winne
bagoes were lodged between the Sac and Fox Tribe and the 
Sioux Tribe, who were waging war with each other.

In 1846, they were removed to a tract north of

-̂ -Oliver Lamere and Harold B. Shinn, Winnebago 
Stories (Chicago: Rand McNally Co., 1928), p. 1$.
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St. Peter's River in the Territory of Minnesota. Here 
they were attacked by the Chippewas.

In 1855, they were carried off to Blue Earth, 
Minnesota. A Sioux uprising, in which the Winnebago 
Tribe took no part, caused the citizens of Minnesota to 
demand their removal.

In 1863, they were transferred to a site near 
Pierre, South Dakota, a barren wasteland. Old and young, 
sick, infirm, and dying were packed into small Minnesota 
riverboats (400 to a boat which normally held 75), were 
taken down the Minnesota and the Mississippi, and thence 
up the Missouri to Fort Thompson, South Dakota. They 
were dumped on a wild, desert spot without food, cloth
ing or shelter. Many of the United States army officers 
were profane, drunken, vicious men who spent most of 
their time in saloons and brothels. It was wartime and 
this was the scum of the army.

The Winnebagoes, terror-stricken, abandoned their 
reserve in the severe winter of 1863-64. Through the 
driving snows of the frozen plains, destitute and sick, 
they at last found their way to the lodges of the Omaha 
in Thurston County, Nebraska. Of the 2,000 who had left 
the Dakota reservation, only about 1,200 survived the 
journey. In 1865, the Omaha Tribe sold a strip of their
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reservation to the government, which in turn deeded it 
to the Winnebagoes as a permanent home, a tract of land 
7 by 24 miles in extent. In 1887, these lands were 
allotted, the head of each family receiving 160 acres.

So it came to pass that the Winnebagoes, after a 
series of disastrous removals, came to rest in Nebraska, 
the last Indians to enter the state. Thurston County, 
in northeast Nebraska, has been the haven of the Winne
bago since 1861. Here they maintain friendly relations 
with the Omaha Tribe, but seldom intermarry with them. 
The two tribes are separated in traditions, sentiment, 
and social relations. Many Winnebagoes came to the 
Omaha reservation in Nebraska as early as 1861. Those 
Indians escaped under fire of the United States Army as 
they fled in canoes down the Missouri when they learned 
that they were going to be dumped on the South Dakota 
wastelands. How does is happen that there is a branch 
of Winnebagoes living in Wisconsin now? These people 
are mostly descendants of the "runaways" from the var
ious removals, and some whose ancestors refused to leave 
Wisconsin in the first place.
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ALLOTTMENTS
Nearly seventy-five years ago the head of each 

Winnebago family received 160 acres of land. Much of it 
has been sold to whites. The proceeds were often spent 
heedlessly in the same manner that white men usually dis
sipate an inheritance. With the exception of a few, the 
Indians have shown no interest or aptitude for farming. 
The small, rental income has had a deadening effect on 
them. Harper clarifies the problem:

. . . the interests of heirs continuously subdivide 
and resubdivide into ever smaller fractions. The 
administration of heirship lands tends to absorb 
more and more time, effort, and expense on the part 
of the Indian Service in arranging for the rental of 
the lands and in distributing the income therefrom.1

POPULATION
The population was estimated . . . at 5)300 in 

1820 . . . . Smallpox visited the tribe twice 
before 1836, and in that year more than one-fourth 
of the people died. . . . in 1843 their number was 
given at 4,500. In 1867 there were 1,750 on the Nebraska reservation and 700 in Wisconsin. . . . in 
1910 there were 1,063 in Nebraska and 1,270 inWisconsin.^

Apparently the numbers of Winnebagoes were reduced about 
one-half by the calamitous removals.

lAllan G. Harper, Acting Asst. Chief, Indian Resources Branch, U.S. Indian Service, The Changing 
Indian, ed. Oliver La Farge (Norman: Norman, Okla., 
Press, 1942), p. 91.

2u.S., BAE, pp. 958-61.
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The Statistical Report of the Commissioner of Indian 
Affairs in 19*+5 listed the Nebraska Winnebagoes at 
1,365. An unofficial count made by the writer at the 
Winnebago Indian Agency in i960 revealed 1,826 Nebraska 
Winnebagoes. It is estimated that about one-half of 
these Indians now reside in the cities of the nation 
where they have gone to seek employment. An estimate of 
the number of Winnebago Indians living on the Nebraska 
Reservation would likely be about 900.

LEADERSHIP
Leadership among young Indians has been diffi

cult to establish because elders in their culture are 
leaders. Beatty remarks:

In the early days, in order that both church and 
government should accomplish their purposes, native 
leaders were either ignored or displaced by those 
who showed subservience to government or church.
. . . these subservient Indians would not normally 
have achieved leadership among their own people.
. . . we find a tendency to perpetuate that condi
tion by our reluctance to provide adequate advanced 
education for young Indians who are aggressive, 
critical, and inclined to be non-cooperative.1

RELIGION
The Winnebagoes were God-loving but not God

fearing. Missionaries emphasized so many fundamentals

^Willard W. Beatty, Dir. of Educ., U.S. Indian Service, The Changing Indian, ed. Oliver La Farge 
(Norman: Norman, Okla., Press, 19̂ +2), pp. 139-^0.
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of religion, but failed to give much aid in applying 
those fundamentals to ordinary life. Many persons, 
white or Indian, have little interest in church activi
ties during their late teens and early twenties. Mis
sionaries spent a lot of time making a strong appeal to 
this group when perhaps it would have been better had 
they devoted their energies to the adult population.

Catholic ritual and symbolism would likely have 
had the greatest appeal to the Winnebagoes. However, 
the Catholic Mission School, which was founded in 1909, 
excluded boys until 194-2. As a result, the opportunity 
for converting young adolescent males was handicapped 
for a number of years.

The Winnebagoes rarely criticize a missionary of 
any faith. They seem to realize that their intentions 
are always good. They often laugh, however, about the 
white man's efforts to civilize them by establishing a 
church, a bank and a jail simultaneously.

The Winnebagoes believe that man should live by 
the laws of nature, which are moral laws -- if they fail 
to do that, they hurt themselves and that is all the 
punishment there is. Missionaries experienced the great
est success when they stopped trying to stamp out all 
that the Winnebago held sacred; and gradually grafted
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Christian practices onto the old religion.
The Winnebago possess two important tribal cere
monies, the Medicine Dance and the Winter Feast.
The Medicine Dance is a secret society . . . .
A new member generally succeeds some deceased rela
tive. The purpose of the society is the prolonga
tion of life, and the instilling of certain virues, 
none of which, however, relate to war. The Winter 
Feast is the only distinctly clan ceremonial among 
the Winnebago.!

Before the United States was prepared to educate 
the Indians, the government divided the Indian reserva
tions among various church denominations. The Winneba- 
goes, in their removals from Wisconsin, the Territory of 
Iowa, the Territory of Minnesota, and finally from 
South Dakota, brushed up against many forms of Christi
anity.

After they came to rest in Thurston County, 
Nebraska, they found more competition for their souls. 
There have been in the past hundred years at Winnebago, 
Nebraska, Presbyterian, Episcopalian, Dutch Reformed, 
Roman Catholic and Assembly of God Missions who have 
tried to convert them to their respedtive faiths.

At present, about a third of the tribe adhere 
to the Christian religion; another third perhaps to the 
Native American Church or the Peyote religion; and the 
other third likely to the old pagan Medicine Lodge. 
These are the writer's estimates.

!u.S., BAE, p. 960.
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PRESENT HABITAT
The Village of Winnebago, Nebraska, lies on a 

slant between two high hills, twenty miles south of 
Sioux City, Iowa, and about six miles west of the 
Missouri River. There is a fertile farming area to the 
west; some distance east are the high wooded bluffs, 
broadleaf forests, and wooded ravines. The Indians live 
in the village and in the wooded area.

On a tree-covered hill in the northwest part of 
Winnebago is the Roman Catholic Church, a residence for 
homeless Indian children, and an elementary school in 
operation there since 1909* Nearby and farther down 
the hill is the Winnebago Public School, attended by 
both Indian and white children. On another and higher 
hill, two blocks east of main street is the Dutch 
Reformed Mission. Their church is on main street.
Early in this century, both their school (no longer in 
operation) and church were located near the Agency. At 
the extreme southern end of Winnebago is the Government 
Hospital for Indian patients. The United States Indian 
Agency is located about one and one-fourth miles east 
of town.

The village was incorporated 55 years ago, and 
numbers 680 people. The staff at the Agency, the



Hospital, the Catholic Mission, all beyond the village 
limits, are not included in this count.

The men wear the clothes of the white man. The 
women wear the modern dress, but at times use a modifi
cation of the traditional Indian garb, a shawl worn over 
the head. The women are modest, and an adult Winnebago 
woman never parades on the streets in shorts, and rarely 
in slacks.

The writer estimates that about four-fifths of 
the Nebraska Winnebagoes are more than one-half Indian. 
About one-fifth are less than one-half Indian. For the 
purpose of this study, the Winnebagoes were considered 
Indian regardless of their degree of Indian blood. 
Apparently the genes in their race are more dominant 
than those in the whites because even a small degree of 
Winnebago Indian blood will classify them as Winneba
goes, both in appearance and temperament.

The Winnebagoes speak the English language flu
ently, and most of them speak their own, too.

EDUCATION
Beatty declares: "A school program is only 

valid when it satisfies the needs of the people being 
educated."!

Beatty, The Changing Indian, p. 128.
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Since the Winnebagoes came to Nebraska one hun
dred years ago, efforts to educate them have been as 
spotty as efforts to spread Christianity among them. The 
Presbyterians gave them the privilege of attending a 
school with the Omaha Indians until about 1886. This 
school was located four miles north of Macy; only a few 
Winnebagoes went there. Early in this century, the Unit
ed States maintained an industrial school near the town 
of Winnebago for the Indians. It was discontinued 
because Congress failed to appropriate funds. The Dutch 
Reformed Mission maintained a school for them near the 
Agency early in the 1900's, but this was abandoned, too. 
The Catholic elementary school has been in operation for 
more than fifty years. This school contains many tribes, 
homeless youngsters mostly. The Public School in town 
has always had its doors open to the Indians.

The period of boarding schools had its heyday 
from about 1890-1920. Little children were sent east 
to fine schools. While still young, they were returned 
to the reservation, where according to prescribed cus
tom, they were expected to keep silent until maturity 
gave them the right to speak. Teachings and habits 
acquired in the schools slipped away from them. Perhaps 
the Law of Recency may explain this situation. Placing
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them in boarding schools while very young seems to have 
proved of no lasting benefit.

Often criticism is leveled at the Winnebagoes 
because no lasting benefit came from the fine voca
tional schools and other boarding schools of higher 
education which the government operated. It may well 
be doubted that these were fine schools. Some of them 
were noted for athletics. The vocational schools pre
pared the young Indians for jobs that did not exist, 
made no efforts to place them, carried on no follow-up. 
Actually they gave poor instruction. Like public 
schools, vocational training had little chance to be 
effective because the administrators' sympathies too 
often lay with the strictly academic type of learning. 
Schooling may not only be ineffective, but also 
disruptive.

It has been stated that there are three stages 
of education: (1) information, (2) habit formation, 
and (3) a combination of these two, plus attitudes.
It can be said that the Winnebagoes were furnished with 
stage no. 1. What about stages 2 and 3?
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Meriam observed:
The fundamental requirement is that the task of 
the Indian Service be recognized as primarily 
educational . . . devoting its main energies to 
the social and economic advancement of the 
Indians, so that they may be absorbed into the 
prevailing civilization . . . .1

Meriam recommended vocational guidance and placement in
1928, yet there is none for the Winnebagoes in 1961.
Setting ideals too high so that they cannot be achieved
results in failure for anyone.

By not permitting a gradual extinction of their 
old habits and the gradual building up of the potential 
for new ones, a high state of anxiety was developed in 
them. Mead affirms:

. . . the tendency of the human mind to organize 
and simplify may be invoked by grafting new forms 
of behavior onto old forms so that the new seems 
old and familiar, or by letting one break in tra
ditional behavior carry a number of other breaks.2

The Winnebagoes placed no elaboration on the 
marriage ritual. To a degree, this seems to be true at 
the present time. The Winnebagoes symbolized and 
ritualized adolescence. Ritual and ceremony needs to 
be placed in the civic courses and in the library --

iLewis Meriam et al. The Problem of Indian Administration (Baltimore: John Hopkins Press, 1928),
p. 21.

p. 285.
2Mead, Cultural Patterns and Technical Change,
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the only place it is found in the American school sys
tem is in the gym or on the athletic field.

In the Winnebago culture no severe pressures 
are exerted upon the young child, either upon bodily 
processes or emotional development. The contrast with 
the culture of middleclass Europeans and Americans 
which exert rather strong pressures upon the young 
child may cause conflict in child-rearing practices.
This might be the cause of much of the anxiety in the 
Winnebagoes. Suppression of the Winnebago's free, 
spontaneous, out-going behavior likely has resulted in 
mutual anxiety among the Indians, hostility and suspi
cion toward the whites.

Mead sheds some light on the conflict between
the cultures when she asserts:

An individual's ability to learn is a function of 
the way in which he perceives a situation. Failure 
to understand this leads to unwarranted discourage
ment about the learning capacities of other 
peoples. 'They can't learn from experience,' we 
say. This often simply means that what the expert 
. . . saw in a sequence of events differed sharply 
from what the people saw. Each person learns from 
the sequence as he perceives it.

There are days when they can understand things 
and days when they cannot, so it is hard for them to

^Mead, Cultural Patterns and Technical Change.
pp. 285-86.



work under the dull routine imposed upon them in some 
classrooms. They like to use descriptive, pictorial 
language. On the basis of the writer's opportunity to 
observe them over a period of time, a great deal of 
inspiration seems to be needed by them. They are crea
tive and possess feelings of insecurity.

CULTURAL CHANGE
Although the Indians have adopted many traits 
from white life, particularly material things, 
their life is more marked by a déculturation of 
Indian life than an acculturation with white life.

There were three main periods of Indian rela
tions with the United States government in dealing with 
the Indians: (1) period of extermination, which proved 
too costly. The government attempted to remove their 
cultural identity by forced attendance at non-reserva
tion schools. (2) Period of return to reservation and 
Indian culture. Began in 1923 -- a reversal of former 
policy. Educational emphasis was placed upon Indian 
crafts and farming. Their crafts could not compete in 
the market with machine-made articles. (3) The modern 
period. Began in the late 30's with the goal to in
crease Indians' interest and understanding in the

^Gordon MacGregor, Associate Supervisor of Educ., U.S. Indian Service, The Changing Indian, ed. Oliver 
LaFarge (Norman: Norman, Okla., Press, 19^2), p. 124.

19
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outside world and better his chances of competing with 
other Americans.

The Civil Service staff on the Winnebago Reser
vation are competent in their areas of health, welfare, 
adult education, land rentals and other related Indian 
services which they supervise. The weakness seems to 
be in turnover. Likely this is common among all the 
reservations. Capable employees are promoted to the 
Area Office at Aberdeen, South Dakota, or Washington,
D. C., instead of being rewarded with promotions on the 
reservation. By the time they learn the culture of the 
Winnebago Tribe so that their presence can really be 
effective, they are transferred. The Winnebagoes wait 
and weigh character a long time, they hardly ever 
acdept a stranger at face value. It is discouraging for 
them to see these public servants in whom they have 
developed confidence snatched away from them.

The Public School is not directly under Civil 
Service, but the administrator hgs held his position 
for seventeen years, and there is little turnover among 
the teachers. Consequently, the school exerts a tre
mendous influence among the tribe.

Another weak point in the acculturation of the 
Winnebago Tribe is the lack of unity among the agencies
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responsible for the tribe's welfare. Coordination 
among the two missions, the school, hospital, reloca
tion service, and agency will likely never result as 
long as workers are not even acquainted with each other. 
There is no inference here that these people are un
friendly or uncooperative. Each one fills his own 
little niche. He just does not stay on one reservation 
long enough to become familiar with the tribe or to 
establish fellowship among his co-workers.

Whites frequently wonder why some of the fine 
old Indians have problem children or grandchildren.
Mead gives an answer to that question:

It is not among the first-generation immigrants 
from country to city, from agricultural country 
to industrial country, from simple levels of life 
to complex levels, that we find the principal dis
turbances which accompany technical change.
Rather, it is in the lives of their children, 
reared in conditions within which no stable patterns 
have been developed by parents who, while they may 
be able to weather the storm themselves by drawing 
on a different childhood experience, have no charts 
to give their children.

Collier says:
Modern man really does not like any suggestion that 
he has fallen away from a greater good which he 
once had.2

^Mead, Cultural Patterns and Technical Change, 
page 287.

2john C. Collier, The Indians of the Americas 
(New York: W. W. Norton and Co., 19^7), p. ßS.
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The Winnebagoes might well be proud of the 
white acculturation with Indian life. All of the items 
listed below are customs which have been adopted from 
Indian life: (1) reckoning distance by hours or days. 
(2) The Winnebagoes called the fourth day after a dan
gerous wound the "walking day". An Indian doctor made 
his patient get up then and walk a step or two. White 
doctors, until quite recently, kept patients in bed 
for long periods of time, but finally adopted the 
Indian practice of letting the patients walk soon after 
surgery. (3) Indian doctors never made an unnecessary 
amputation. Much suffering and anguish resulted when 
white doctors cut off Indian limbs. Whites make very 
few amputations today. (4) Indians did not use soap 
and water on a wound —  recently white doctors have 
stopped the practice of "scrubbing"wounds. ($) Social 
Security -- the Winnebago Indian plan had all the 
features of the one used in the United States today.

Winnebago culture has not been destroyed, only 
paralyzed. They have seen their religion, their econo
mic system, their marriage prohibitions, go down before 
ours. The economic foundation upon which the Indian 
culture rested has been destroyed and it cannot be 
restored. Even the rejection of their own children,
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accompanied by anxiety and hostility, is probably influ
enced by their economic uncertainty.

Winnebago women were more stable than men after 
the disastrous removals. Their life was not so badly 
disrupted. In more recent times, the stability of men 
and women seems to be about equal. The men gave up the 
economic struggle because they had no incentive to im
prove a standard of living so alien to them. When the 
Indian culture was stamped out, the old religion, the 
old social values, the old braveries, and the old vani
ties, men were left empty-brained and idle-handed.

Women with narrow interests often become com
pletely disorganized by grief. The Winnebago women, un
like their white counterparts, manage to maintain great 
dignity in the face of adversity. Both men and women 
seem to have an innate faith in their race. They tend 
now to suppress all strong emotion.

They have been made afraid of the supernatural, 
of which they were not originally, and fear of the super
natural may bring about dependence upon others. Inde
pendence cannot be developed within them unless the 
difference between happiness and comfort is recognized. 
Comfort may be immediately rewarding but it does not 
always add up to happiness in the long run.
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The government has developed in the Indian the 
sense that he is not responsible for his own welfare by 
allowing, and even encouraging, aimless living and inac
tivity. With responsibility he must be given authority, 
and with authority must go responsibility. The Winneba- 
goes shall not be incorporated effectively into the poli
tical democracy until they have been included in the 
social and economic democracy. Mead states:

. . . the two races mingle, do business together, talk together across a gap as deep as if they 
shouted to one another across a canyon.

Attitudes toward them vary from state to state, 
region to region. The young Indian is bound to encoun
ter racial or social prejudice at one time or another —  
criticism, attack, and maudlin sentimentality. A train
ing period is necessary to help them understand them
selves and their racial heritage, the white races and 
their heritage, and the industrial culture which domin
ates America. Beatty recommends:

Courses in anthropology, race psychology, and com
parative religions should be offered which would 
enable each youngster to compare himself and his 
tribal group with other races or groups —  to learn 
that cultural, racial, and religious differences 
are common among the races of men, and that differ
ences therefore are not necessarily stigmata of inferiority.2

^Margaret Mead, Changing Culture of an Indian 
Tribe (New York: Columbia Univ. Press, 1932), p. 3^.

2Beatty, The Changing Indian, p. 142.
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The Winnebago Indians were unfortunate in that 
they were settled in Nebraska among people of Western 
European descent, a middleclass culture. These whites 
were not interested in attuning themselves to local 
Indian customs. Instead, they isolated themselves from 
the Indians, and ignored their attitudes. The whites 
may have had strong inner feelings of guilt, and could 
have transferred these guilt feelings to the Indians, 
causing them to inflict self-punishment as they do when 
they are under the influence of liquor.

The poor generally know that they have their 
shortcomings; the upper class usually know theirs, too; 
but the middle class seems to be unaware of this fact -- 
among this group we have almost all of our race preju
dice, especially among the lower middle class.

The Winnebagoes were a creative people, emotion^ 
and sensual. The whites were great organizers, but 
lacked creativity; they associated emotion with sensual
ity and dirt. They had a mania for cleanliness and 
sterility.

The puritanical middle class were inclined to be 
cruel, materialistic, God-fearing and outwardly reli
gious. The Winnebagoes were not cruel, not materialis
tic, God-loving, and not outwardly religious. They

121162
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could not fit into this pattern of conservatism and con
formity. They could not follow the pattern of the 
middle class whites in giving "lip service" to virtue.

The problem of the Winnebagoes can likely be 
solved through an effective educational and vocational 
guidance program. This cultural and historical back
ground should serve to show why they have a problem.

This cultural and historical background of a 
small, intelligent band of Indians also may serve to 
show why the people in the underdeveloped countries of 
the world dislike and distrust the United States, too.

If other cultures cannot be accepted, and 
allowed to coexist without forcing the values and 
beliefs of the United States upon them, the people of 
this nation may find themselves rocketed into the 
infinite.



CHAPTER II

CLARIFICATION OF THE BICULTURAL ROLE 

POVERTY
Problems associated with acculturation seem to 

be the most troublesome in hindering progress in educa
tional and vocational areas. Dire poverty among the 
Winnebago Indians is one of their main problems. An 
attempt is made in this study to determine whether 
guidance can help the Winnebago Indian students so that 
poverty can be reduced among them. These children have 
the same basic drives for acceptance, recognition, and 
self respect as all children. Their deficiencies in 
experiences, and their frequent family and social diffi
culties, place them at a disadvantage in school. Defi
ciencies in experiences and family discord are directly 
attributable to poverty in the home.

Can one change their habits? One should be 
able to do so because habits may be potential. That 
potential depends not only upon innate biological 
drives, but also upon learned drives -- fear, dependence, 
and prestige.



28

Some of these children are constantly on guard 
to protect themselves by withholding information they 
are ashamed of or feel might be used against them.

Many of the parents are beset by their own prob
lems, thus are unable to cooperate in alleviating the 
emotional disturbances of their children. When these 
youngsters have no one whose behavior they can imitate, 
they lose self-love and then self-blame sets in.

Each family originally was allotted 160 acres 
of land. Much of this land has been sold or is being 
sold now. Whether it is sold has little or no bearing 
on the Indians' economy. The allottments, as they 
passed from generation to generation, have been subdi
vided and resubdivided so that a family's share of 
rental today is a mere pittance in most instances.

The Nebraska Reservation for the Winnebagoes is 
located in an agricultural area. Mechanization on the 
farm is resulting in ever larger units, with less work 
available for the farm laborer. Sioux City, Iowa, 
twenty miles away, has little industry, although a few 
Winnebago Indians are employed there.

Some social planners would have the Winnebagoes 
remain on the reservation. This is an unrealistic 
approach. Many whites would like to keep their young
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people with them, too. Whether one likes to see the 
small farm and the small town disappear from the Ameri
can scene is not a matter of choice. Both are fast dis
appearing!

DROPOUTS
The figures quoted below represent the total 

Winnebago Indian population in the public school at 
Winnebago, Nebraska. In 1953, seven boys and nine girls 
enrolled in the eighth grade. In 1957, one of this 
group was graduated from high school -- a boy. The 
eighth grade enrollment in 195^ was made up of ten boys 
and five girls. None of these girls and only three 
boys were graduated from high school in 1958. Four 
boys and ten girls entered the eighth grade in 1955.
None of these girls and two boys were among the high 
school graduates in 1959. The 1956 eighth grade enroll
ment included eleven boys and nine girls. Six boys and 
three girls were graduated from high school four years 
later in i960. The 1957 eighth grade group numbered 
seven boys and ten girls. One of these boys and two 
girls will be graduated in 1961.
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Winnebago Indians among the high school stu
dents at Winnebago, Nebraska, school year 1960-61:

Freshmen 7 boys
11 girls

Sophomores 3 boys
6 girls

Juniors 5 boys
3 girls

Seniors 1 boy
2 girls

HIGH UNEMPLOYMENT
Low family income naturally follows high unem

ployment. High unemployment can be understood in the 
light of the school dropouts listed above. The hospi
tal, the agency, public school and two missions at 
Winnebago should employ Indians in preference to whites. 
The reason that few of the Indians, particularly the 
Winnebagoes, have jobs in these places is that they 
simply are not trained to fill them.

The writer agrees with the Indians who do not 
want federal supervision withdrawn until the Winnebagoes 
have attained a fair political, economic, and cultural 
equality. Social and economic democracy must precede 
political democracy. In order to accept democracy, they 
must first learn to accept responsibility. The little 
children should be taught how to organize through
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education in terms of local issues and problems in 
activity programs. More technical, civic and business 
training is needed.

The intelligent and talented Winnebagoes have 
never led useful, happy lives when they were forced to 
do unskilled labor. Today there is not even much of 
that type of employment available to them. All indica
tors of job trends point to less work for the untrained 
person in the future.

DEBILITATING EFFECT OF WHITE CULTURE
The Bureau of Indian Affairs at the Winnebago 

Agency has a department of welfare for the most indigent 
Indians.

Aid to Dependent Children poses the same prob
lem at Winnebago as it does among the poorly educated 
men and women in the large cities. Mothers simply do 
not marry, or become divorced, because they must be 
legally single in order to obtain this support for their 
families. Some Indian men, like some white men, would 
not work if they had the opportunity. Most Indian men, 
like most white men, would support their families if it 
were possible for them to do so.

This kind of economic assistance, instead of 
educational and vocational guidance in the schools,
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places the Winnebago Indian in a degrading, comic opera 
role.

ALCOHOLISM
Alcoholism seems to be the cause of the greatest 

suffering among the Winnebagoes. A single appearance in 
public in an inebriated state does not usually result in 
arrest. The offender is given at least one chance to go 
home. Yet arrests of Indians for intoxication in the 
village average twenty-five per month.

Law enforcement officials advise that the 17-23 
year-old group, and the 35-50 year-old group are the 
worst victims of this disease. The 23-35 year-olds are 
not excessive drinkers.

Superl states that the needs, interests, capaci
ties, values, and opportunities are considered from 
ages 15-17; and that from 18-21, the youth attempts to 
implement a self-concept. It appears that the 17-23 
year-olds addicted to alcoholism are badly confused 
young men.

2Super claims that from 31-*+̂ , effort is put 
forth to make a secure place in the world of work, and

Dongld Super et al.. Vocational Development 
(New York: Columbia University Press, 1957), PP* +̂6-̂ +1.

2lbid.
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that these are the creative years. Likely the Winnebago 
males, ages 35*50, could well fit into this pattern.
For most of them, there is no secure place in the world 
of work after they are 35, and certainly no work in 
which they can utilize creativity. Their frustration is 
turned upon themselves as they again resort to heavy 
drinking.

The 23*35 year-olds do not drink heavily. This 
is the period when industry capitalizes on the physical 
strength of the worker so, of course, these men would 
probably find employment. While the work may not be 
necessarily challenging or satisfying, earnings should 
be relatively high, and this in itself would give the 
individual a feeling of worth.

ATTITUDES OF WHITES
Sometimes the Indian culture predominates on 

the Winnebago Reservation, sometimes the white culture 
wins, and sometimes the white culture "corrodes".
Anxiety develops unless there is a gradual extinction of 
old habits and a gradual building up of the potential 
for new ones. Indian children from the fifth grade up 
suffer a great deal of anxiety, and it becomes acute as 
they reach adolescence. This situation is discussed in
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chapter three. There is real need for teachers in the 
junior and senior high school who understand Indian 
culture, and have empathy for the Winnebagoes.

Off the reservation, some whites glamorize the 
Indians, others sympathize with them. On the reserva
tion, there are those who ignore them, at least pretend 
that there is no problem which the whites should help 
solve.

Many whites feel that the Winnebago Indians' 
lack of desire to accumulate wealth is a fault. It may 
be a virtue.

The conflicts between the two cultures will have 
to be resolved before the Winnebagoes residing on the 
Nebraska Reservation can lead happy, useful lives.

Their greatest need seems to be inspiration and 
also opportunity. It may be possible to eliminate dire 
poverty among the Nebraska Winnebagoes. It may also be 
possible to reduce the debilitating effect on them of 
the white culture. The solution could well lie in an 
organized educational and vocational guidance program
in the schools.
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THE PROBLEM
The problem selected for this study is to deter

mine the economic and social needs for educational and 
vocational guidance among the Winnebago Indians in the 
intermediate and upper elementary grades and in the sec
ondary school at Winnebago, Nebraska.

No psychological tests have been made on the 
Winnebago Indians previous to this study.

In studying their needs for guidance, before a 
determination can be made, one must ascertain, by means 
of some measuring instrument, whether these Indians are 
capable of learning skills necessary for economic inde
pendence. One method would be through the administering 
of the Wechsler Intelligence Scale for Children and the 
Wechsler Adult Intelligence Scale. These are individual 
mental examinations based on the theory that intelli
gence cannot be separated from the rest of the personal
ity. They take into account non-intellective factors 
which contribute to the total effective intelligence of 
the individual.

Specifically then, the undertaking of the writer 
was as follows: —  to study the needs for guidance among 
the Nebraska Winnebagoes, in terms of intelligence and 
other non-intellective factors.
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No interviews were used for this work. Glaring 
errors may result when willing and accessible informants 
alone serve as sources of data. Imbued with the pres
tige of the previous investigator, a subsequent field 
worker, instead of testing the reliability of the earlier 
observer, may standardize his predecessor's errors.

The solution of the problem could well lie in an 
organized guidance program for the Winnebagoes and the 
whites with whom they attend school. Such a program 
should satisfy their social need for inspiration and 
their economic need for opportunity.

Mainly, the writer's reason for developing a 
guidance program is to seek to change the attitudes of 
the Winnebagoes, and thereby reduce the high dropout 
figure among these Indians. Failure to complete high 
school has resulted in high unemployment among the 
Winnebagoes, accompanied by alcoholism and poverty.

SUBJECTS
Records of the Indian Bureau, Department of the 

Interior, at the Winnebago Agency, in August, I960, 
revealed 1,826 Nebraska Winnebagoes on the rolls. Offi
cials estimate that approximately 55% of these Indians 
now reside in the nation's cities, and that about 4-5%, 
or 822, live on their reservation.
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Data obtained at the Agency showed 229 males, 
ages eight through eighteen. Forty-five per cent of 
229 equals 103. Actually school records gave 98. Half 
of this number (from each age group), 4-9, were selected 
for testing.

The Agency rolls numbered 255 females, ages 
eight through eighteen. Forty-five per cent of 255 
equals 115. The corrected figure from school enroll
ment was 102. Half of this number, 51, were selected 
for testing.

The reader may wonder why so few teenage 
Winnebagoes live on the reservation. Three dropouts 
refused to take the test. Five of this age group are 
in correctional institutions, one is in a seminary, one 
is in the armed services, four are in off-reservation 
mission high schools, and two are in government board
ing high schools. Others, for whom the Winnebago 
Indian Agency haw no record, may be in government board
ing high schools. A few of the teenagers attend school 
in the Orange City, Iowa, territory where they live 
with benefactors of the Dutch Reformed Church. A num
ber who have dropped out of high school live temporarily 
with relatives in Denver, Chicago, and Los Angeles —  
Indian Relocation Centers.
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MATERIALS
The Wechsler Intelligence Scale for Children 

was used for this group, ages eight through fifteen.
The Wechsler Adult Intelligence Scale was utilized for 
the sixteen, seventeen, and eighteen-year-olds. The 
Wechsler Scales were chosen because they are based on 
the theory that intelligence cannot be separated from 
the rest of the personality.

PROCEDURE
These individual tests were administered to 

49 boys and 51 girls, between the ages of eight and 
nineteen. This group of 100 represents one-half of the 
number of Winnebago Indians in this age category who 
live on the reservation in Nebraska.

The number of Winnebagoes was determined from 
school records. Names were written on slips of paper. 
These were folded and placed in a box, two boxes for 
each age group, one for boys and one for girls. After 
being shaken up, one-half the slips were drawn from 
each box by the investigator.

The Catholic Mission Elementary School shelters 
mostly homeless Indian children, and they come from 
many different tribes. Only a few Winnebagoes are in
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attendance there, namely, those whose parents desire for 
them religious instruction. Consequently, the names of 
the few Winnebagoes at that school were placed with 
those from the public school, and one drawing was made.

The tests were given in October, November and 
December, I960, at the Winnebago, Nebraska, schools. 
Splendid cooperation was forthcoming from the adminis
trators, staff, and Winnebago Indian children. A 
special room was provided for the examiner. Rapport 
with the children appeared to be very good.



CHAPTER III

SUMMARY OF THE DATA

The Wechsler Intelligence Scale for Children 
(Wise) and the Wechsler Adult Intelligence Scale (Wais) 
were analyzed to determine the needs for educational 
and vocational guidance among the Nebraska Winnebagoes. 
Five of the verbal subtests and five of the performance 
subtests were used in the Wise. All six verbal sub
tests and five performance subtests were utilized in 
the Wais.

These children seem to have a distinctive pat
tern of adjustment efforts and handicaps in the face of 
a problem to clarify their bicultural role. This is 
indicated in the material outlined below for each age 
group. A deviation of two or more scaled score units 
between some subtests may give clues to significant 
configurations.

AGE EIGHT
Ability to Anticipate and Plan. Picture 

Arrangement exceeds Arithmetic by 2 scaled score units. 
Graph 7.



Suspicion. Picture Completion exceeds Average 
on All Subtests by 4 scaled score units. Graph 5.

Anxiety. Average on All Subtests exceeds Arith
metic by 2 scaled score units. Graph 6.

Lowered Ability toward New Learning. Average 
on All Subtests exceeds Coding by almost 3 scaled score 
units. Graph 8.

Projection. Picture Completion unusually high.
Graph 5.

Projection. Similarities high. Graph 11. 
Winnebago Public School St. Augustine Mission School 
Second Grade 2
Third Grade 4 Third Grade 4^ 4

Total 10

AGE NINE
Ability to Anticipate and Plan. Picture 

Arrangement exceeds Arithmetic by more than 2 scaled 
score units. Graph 7.

Gentle and Kind Manner. Object Assembly 
exceeds Average on All Subtests by 2 scaled score 
units. Graph 13.

Anxiety. Average on All Subtests exceeds Arith
metic by more than 2 scaled score units. Graph 6.
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Anxiety. Arithmetic low. Graph 7.
Tension. Block Design drops more than 2 scaled

score units from age eight. Graph 9.
Winnebago Public School St. Augustine Mission School
Third Grade 5 none
Fourth Grade __8

13
Total 13

AGE TEN
Gentle and Kind Manner. Object Assembly 

exceeds Average on All Subtests by more than 2 scaled 
score units. Graph 13.

Absence of Depressive or Neurotic Disorders. 
Average Performance Score exceeds Information-Vocabulary 
by more than 3 scaled score units. Graph 12.

Persistence and Superior Visual-Motor Organiza
tion. Block Design exceeds Average on All Subtests by 
almost 3 scaled score units. Graph 9.

Persistence. Object Assembly high. Graph 13.
Suspicion. Similarities exceeds Vocabulary by 

more than 2 scaled score units. Graph 11.
Suspicion. Picture Completion exceeds Average 

on All Subtests by almost 2 scaled score units.
Graph $.



Anxiety. Verbal Level low. Graph 10. 
Confusion. Vocabulary low. Graph 11. 
Repression of intellectual and cultural devel

opment. Performance Level exceeds Verbal Level by
almost 3 scaled score units. Graph 10.
Winnebago Public School St. Augustine Mission School
Fourth Grade 2
Fifth Grade 4

6
Fourth Grade 1
Fifth Grade 1

2
Total 8

AGE ELEVEN
Persistence and Superior Visual-Motor Organiza

tion. Block Design exceeds Average on All Subtests by 
almost 2 scaled score units. Graph 9.

Suspicion. Similarities exceeds Vocabulary by 
more than 2 scaled score units. Graph 11.

Anxiety. Persistence slipping -- Coding drops 
more than 2 scaled score units from age ten. Graph 8.

Tension. Object Assembly should show a rather 
good rise with age up to about sixteen. It drops al
most 2 scaled score units at age eleven. Graph 13.

Projection. Similarities high. Graph 11.
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Fourth Grade 3
Fifth Grade 5
Sixth Grade

11

Winnebago Public School St. Augustine Mission School

Fifth Grade 2
Sixth Grade 2

4

Total 15

AGE TWELVE
Persistence. Object Assembly high. Graph 13. 
Well Preserved Front. Comprehension high.

Graph 14.
Naivete. Comprehension exceeds Vocabulary by 

more than 2 scaled score units. Graph l4.
Suspicion. Picture Completion exceeds Average 

on All Subtests by almost 2 scaled score units.
Graph 5.

Suspicion. Similarities exceed Vocabulary by 
more than 2 scaled score units. Graph 11.

Anxiety. Similarities high. Graph 11. 
Inhibition. Comprehension very high. Graph l4. 
Lowered Ability toward New Learning. Average 

on All Subtests exceeds Coding by 2 scaled score units. 
Graph 8.

Projection. Picture Completion very high.
Graph 5.

Projection. Similarities high. Graph 11.



Winnebago Public School St. Augustine Mission School
Sixth Grade 4
Seventh Grade j? Seventh Grade 1

9 1
Total 10

AGE THIRTEEN
Gentle and Kind Manner. Object Assembly 

exceeds Average on All Subtests by almost 3 scaled score 
units. Graph 13.

Absence of Depressive or Neurotic Disorders. 
Average Performance Score exceeds Information-Vocabulary 
by 2 scaled score units. Graph 12.

Persistence. Object Assembly very high.
Graph 13-

Naivete. Comprehension exceeds Vocabulary by 
almost 3 scaled score units. Graph 14.

Suspicion. Similarities exceed Vocabulary by 
more than 2 scaled score units. Graph 11.

Confusion. Vocabulary low. Graph 11.
Loss of Interest. Information exceeds Vocabu

lary by more than 2 scaled score units. Graph 15.
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Winnebago Public School St. Augustine Mission School
Fifth Grade 1Sixth Grade 2 Sixth Grade 1Seventh Grade 3 Seventh Grade 1Eighth Grade 6

11
Eighth Grade 2

Total 16

AGE FOURTEEN
Gentle and Kind Manner. Object Assembly 

exceeds Average on All Subtests by 2 scaled score units. 
Graph 13.

Persistence and Superior Visual-Motor Organiza
tion. Block Design exceeds Average on All Subtests by 
almost 2 scaled score units. Graph 9.

Persistence. Object Assembly very high.
Graph 13.

Suspicion. Similarities exceed Vocabulary by 
almost 2 scaled score units. Graph 11.

Lowered Ability toward New Learning. Average 
on All Subtests exceeds Coding by 2 scaled score units. 
Graph 8.

Projection. Picture Completion high. Graph $.



Winnebago Public School St. Augustine Mission School
Seventh Grade 1 none
Eighth Grade 2
Ninth Grade 4

7
Total 7

AGE FIFTEEN
Absence of Depressive or Neurotic Disorders. 

Average Performance Score exceeds Information-Vocabulary 
by almost 2 scaled score units. Graph 12.

Well Preserved Front. Comprehension very high. 
Graph l4.

Naivete. Comprehension exceeds Vocabulary by 
4 scaled score units. Graph 14.

Suspicion. Similarities exceed Vocabulary by 
more than 3 scaled score units. Graph 11.

Anxiety. Average on All Subtests exceeds Arith
metic by 2 scaled score units. Graph 6.

Anxiety. Arithmetic low. Graph 7.
Tension. Block Design drops 1 scaled score 

unit and continues to fall to age sixteen. Graph 9.
Tension. Object Assembly should show a rather 

good rise with age up to about sixteen years. It drops 
at fifteen. Graph 13.

Confusion. Vocabulary Level low. Graph 11.
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Inhibition. Comprehension very high. Graph 14. 
Poor Achievement. Arithmetic drops more than 2 

scaled score units. Arithmetic had followed an upward 
trend from ten through fourteen. It should be gener
ally higher at the upper ages. Graph 6.

Poor Achievement. Information also drops.
Scores on Arithmetic and Information frequently reveal 
scholastic achievement. Graph 1$.

Repression of intellectual and cultural develop
ment. Comprehension and Similarities exceed Information 
by more than 2 scaled score units. Graph 16.
Winnebago Public School St. Augustine Mission School
Ninth Grade 3 none
Tenth Grade 1
Dropout 1

Total 5

AGE SIXTEEN
Well Preserved Front. Comprehension unusually 

high. Graph l4.
Naivete. Comprehension exceeds Vocabulary by 

almost 4 scaled score units. Graph l4.
Anxiety. Average on All Subtests exceeds Arith

metic by almost 2 scaled score units. Graph 6.
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Tension. Block Design drops 2 scaled score 
units from age fourteen. Graph 9.

Tension. Object Assembly should show a rather 
good rise with age up to about sixteen years. It 
dropped at fifteen, and again at sixteen, 2 scaled 
score units from fourteen. Graph 13.

Inhibition. Comprehension very high. Graph 1*+.
Repression of intellectual and cultural develop

ment. Comprehension and Similarities exceed Information 
by almost 2 scaled score units. Graph 16.

Repression. Comprehension exceeds Information
by 3 scaled score units. Graphs 14 and 16.
Winnebago Public School St. Augustine Mission School
Ninth Grade 1 none
Tenth Grade 2
Eleventh Grade 2

Total ^

AGE SEVENTEEN
Ability to Anticipate and Plan. Picture 

Arrangement exceeds Arithmetic by almost 3 scaled score 
units. Graph 7.

Gentle and Kind Manner. Object Assembly exceeds 
Average on All Subtests by 2 scaled score units.
Graph 13.
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Absence of Depressive or Neurotic Disorders. 
Average Performance Score exceeds Information-Vocabulary 
by more than 2 scaled score units. Graph 12.

Persistence and Superior Visual-Motor Organiza
tion. Block Design exceeds Average on All Subtests by 
almost 2 scaled score units. Graph 9.

Persistence. Object Assembly high. Graph 13.
Well Preserved Front. Comprehension very high. 

Graph l4.
Naivete. Comprehension exceeds Vocabulary by 

almost 3 scaled score units. Graph l4.
Anxiety. Average on All Subtests exceeds Arith

metic by more than 2 scaled score units. Graph 6.
Anxiety. Persistence slipping -- Coding drops 

almost 2 scaled score units. Graph 8.
Anxiety. Arithmetic low. Graph 7.
Inhibition. Comprehension very high. Graph 14.
Repression of intellectual and cultural develop

ment. Comprehension and Similarities exceed Information 
by more than 2 scaled score units. Graph 16.

Repression. Comprehension exceeds Information
by more than 3 scaled score units. Graphs l4 and 16
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Tenth Grade 1 none
Eleventh Grade 1
Dropouts ^

Winnebago Public School St. Augustine Mission School

Total 5

AGE EIGHTEEN
Persistence and Superior-Visual Motor Organiza

tion  ̂ Block Design exceeds Average on All Subtests by 
more than 2 scaled score units. Graph 9.

Persistence. Object Assembly high. Graph 13.
Naivete. Comprehension exceeds Vocabulary by 

more than 2 scaled score units. Graph 14.
Suspicion. Similarities exceed Vocabulary by 

more than 2 scaled score units. Graph 11.
Lowered Ability toward New Learning. Average on 

All Subtests exceeds Coding by almost 2 scaled score 
units. Graph 8.

Loss of Interest. Information exceeds Vocabulary 
by almost 2 scaled score units. Graph 15.

Projection. Picture Completion high. Graph 5*
Projection. Similarities high. Graph 11.
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Twelfth Grade 2 none
H. S. Graduate 1
Dropouts ^

Total 6

Winnebago Public School St. Augustine Mission School

AGE EIGHT THROUGH EIGHTEEN
Intelligence classifications usually place 50% 

of the population in the average range. Fifty per cent 
of the Nebraska Winnebagoes fall within the average. 
Bright normal generally comprises 16.1% of the popula
tion. Sixteen per cent of these Indians are included 
in that group. Normally the superior classification 
would include 6.7%, but 13% of the Nebraska Winnebagoes 
are in that range. The very superior category in the 
population should be 2.2%, but 4% of these Indians fit 
in that classification. Dull normal ordinarily makes 
up 16.1% of the population, but the Nebraska Winnebagoes 
have only 12% of their number in that range. Borderline 
cases usually take 6.7% of the population, these Indians 
have only 4% in that category. Mental defectives com
prise 2.2% of the population, but these Indians include 
only 1% in that classification. See Graph 1.

The Nebraska Winnebagoes are capable of learn
ing skills necessary for economic independence.
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The boys' average on all subtests begins an 
upward trend after age ten, and it continues to rise 
quite steadily to age sixteen, where it falls off 
slightly. See Graph 2.

Generally, the pattern is about the same on 
performance and verbal. See Graphs 3 and 4.

The girls' average on all subtests shows extreme 
fluctuations. At age twelve, the peak is reached with 
more than 2-g- scaled score units above age eleven. At 
age thirteen, they drop back to the eleven-year-old 
level. Age fourteen finds them 2 scaled score units 
above thirteen. A decline follows age fourteen to six
teen, when an upward trend begins. See Graph 2.

These variations follow nearly the same direc
tion on the performance as well as on the verbal scale. 
See Graphs 3 and 4.

Anxiety among the girls may not only be disrup
tive intellectually, but it may also be disrupting the 
fine motor manipulations.

Each of these age groups for the girls included 
two or more grades. Apparently there is a need for 
testing them by grade. There may be something in the 
classroom situations that cause these fluctuations.
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SIGNIFICANCE OF MEAN DIFFERENCES
Table 1.-- There are mean differences of 2.41 

between the Boys Composite and the Girls Composite in 
favor of the boys, .29 between the Boys Performance and 
the Girls Performance in favor of the boys, and 3.51 
between the Boys Verbal and the Girls Verbal in favor of 
the boys. None of these mean differences are signifi
cant at the .10 level.

Table 2.—  The mean difference of 5.21 between 
the Boys Performance and the Boys Verbal in favor of 
performance is significant at the .10 level. This mean 
difference can likely be accounted for by the fact that 
the Winnebagoes are handicapped in a lack of newspapers, 
magazines, and books at home. They are not encouraged 
at school to form clubs. If, and when, clubs are spon
sored by the community, they are usually organized for 
Indians exclusively, which handicaps rather than aids 
them to assume their bicultural role. Few of the 
Winnebagoes have advantages of travel.

The mean difference of 8.43 between the Girls 
Performance and the Girls Verbal in favor of performance 
is significant at the .01 level. This difference is 
due in part to the reasons enumerated in the above para
graph. Additional factors, however, may account for the



significance of this difference. The girls verbal 
score is affected by great anxiety, which can likely be 
attributed to numerous causes listed below.

The majority of teachers are female, and may 
deal too harshly with the girls. The Winnebago Indian 
girls seemingly do not possess the "toughness" of per
sonality commensurate with whites. Therefore, stern 
teachers can inflict upon them more lasting ill effects.

The girls mature young, and perhaps at an early 
age, begin to worry about minority problems which they 
will have to face.

The girls receive little recognition for accom
plishments. They cannot, in Nebraska, engage in inter- 
school athletics. The State School Activities Associa
tion put this rule into effect more than thirty years 
ago. There is no program for any other kind of social 
development at school. The community and/or agency 
sometimes sponsors athletic fetes, which again exclude 
the girls, with no compensatory activity provided for 
them.
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COEFFICIENTS OF VARIATION 
Table 3*—  Boys are 100% as variable as girls 

on performance. Boys are also 100% as variable as girls 
on the composite score. Boys are 112-g-% as variable as
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girls on the verbal scale. This likely can be attrib
uted to male irregularity in the pattern of maturation 
during the middle childhood years.

ABSTRACT OF PERSONALITY TRAITS 
The youngest Winnebagoes tested, aged eight and 

nine, show ability to plan and anticipate. This ability 
does not show up again until age seventeen. By ten they 
have become unduly suspicious, and at this age repres
sion of intellectual and cultural development begins.

The children, generally, have no depressive or 
neurotic disorders —  theirs are of the repressive type. 
From age twelve on, they are very naive -- unaffected 
and unsophisticated. Their high IQ's with this naivete 
surely is indicative of repression. They try to keep 
themselves unconscious of their disturbing feelings.
They have become naive and inhibited, they strongly 
desire social conformity. Their fine motor manipula
tions have already been affected by anxiety. At thir
teen they are confused and seem to be losing interest.

The fifteen-year-olds achieve poorly, are con
fused, and begin losing persistence. The teenage group 
are inhibited and tense, they put up a good front, but 
repress their intellectual and cultural development.
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Anxiety has by this time impaired their superior visual- 
motor organization.

At eighteen, they have lost interest. Apparently 
most of them have not experienced the delight of parti
cipating in something in which they could excel. They 
are unprepared to cope with the unpredictable stresses 
that life brings, especially to a minority group. They 
have lost their self-confidence.

The kindly and gentle Winnebago Indians seem to 
be very susceptible to anxiety. Projection —  ascribing 
to others one's own undesirable impulses, is a defense 
mechanism that they use to keep anxiety-produced feel
ings repressed. Suspicion is evident throughout all 
these ages. Comprehension, the common sense score, is 
high among all of them, too.

The little Winnebagoes possess all five of the 
desirable basic personality or character traits: 
interest, persistence, efficiency, stable emotions, and 
habits of industry and social ability. The habits of 
industry and social ability fall off sharply as they 
proceed through school. Very few graduate from high 
school. Their high anxiety level rises ever higher 
throughout the school years. Their defenses break down 
after they have left school, and a neurosis develops



among many of the adults causing them to become 
alcoholics.

In the absence of sense impressions, the memor
ization of facts may not add up to knowledge. The 
school atmosphere is likely too sterile for the Winne- 
bagoes to use their intelligence, their talents and 
skills.

The incapacitating effect of anxiety affects 
the girls more strongly than it does the boys. An 
explanation of the mean difference between girls' 
performance and girls' verbal in favor of performance, 
which is significant at the .01 level, can be found on 
pages 55 and 56 of this chapter.
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CHAPTER IV

PROPOSED GUIDANCE PROGRAM

A partial solution to the problem proposed for 
study in this thesis seems to lie in an organized edu
cational and vocational guidance program for the 
Winnebago Indians. A program has been designed to meet 
the needs of these Indians in grades five to twelve, 
inclusive, at Winnebago, Nebraska, effective in 
September, 1961.

Any program planned for a minority group exclu
sively is usually more detrimental than helpful to 
them. This guidance program will also embrace the 
white students who attend the school, and thus the 
Winnebagoes will be aided in the assumption of their 
bicultural role.

It is hoped this plan may enable the Winnebago 
Indian children to use better their intelligence, tal
ents, and skills; and further to reduce the incapaci
tating effect of anxiety which affects all of them, 
particularly the girls. Plans for the twelve areas 
covered in this proposed guidance program are based on 
the needs of these Indian students as revealed in the
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Wechsler findings, Chapter III, pages 40-59.
The range of services has been limited to func

tions which can be performed adequately by the available 
personnel.

The components of the program are set forth
below.

ORIENT NEW PUPILS AND TEACHERS
The Indian parents, and their children, some

times have great difficulty deciding which schools the 
youngsters shall attend. Unfortunately, there are too 
many choices -- mission schools, government boarding 
schools and public schools. The privilege of choice is 
abused. The intermediate, upper elementary and secon
dary school usually have a turnover among students of 
about 10% each year. They transfer from public school 
to mission school, from public school to government 
boarding school, from mission school to public school, 
from mission school to government boarding school, from 
government boarding school to mission school, and from 
government boarding school to public school.

Pupils entering the public high school at 
Winnebago, as well as these transfers, feel strange and 
lost. Unacquainted with the rules, not knowing the 
routine of the new school, these students need help to
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feel at home.
In the past, transfer students were often 

required to make up work for subject matter missed. It 
might be more helpful for them to use this time becoming 
acquainted with the new school situation. Subject mat
ter missed will surely at some future date be brought up 
again. Frustration during the first few days in a new 
school may adversely affect the student while he is in 
the school, and perhaps even for life.

In many public high schools, there is an estab
lished practice of electing class officers during the 
opening week. The reasoning is that the teachers like 
to get it out of the way. Obviously then they can set
tle down to the learning situation. The election of 
class officers is very important to the students, and it 
should be important to the teachers because the school's 
natural leaders are brought into focus. It is hoped 
that the election of class officers will not take place 
at Winnebago during the opening days of school.

The guidance director will designate members of 
the senior class to act in a "big brother or sister" 
capacity for freshmen as well as for transfer students, 
not only for the first week but for the first term. 
Elementary teachers will follow the same procedure with
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transfers, designating some responsible classmate thor
oughly familiar with the school, to help the newcomer 
become acquainted.

The "big brother or sister" will receive mimeo
graphed lists of information to guide him. It is hoped 
that he will see that the new student receives this in
formation as the need arises. The list will include: 
bells, absence and tardiness, excuses; location of class
rooms, library, auditorium; schedules, lockers, school 
organizations, care of property, methods of grading, 
lunchroom routine, use of restrooms, bus transportation, 
health services, use of telephone, school supplies, 
conduct in halls and on playground.

The data given above will be used, also, for the 
orientation of new teachers. The guidance director will 
see that during the first term each new teacher who may 
be in need of additional help may secure it from some 
kindly faculty member.

IDENTIFY POTENTIAL DROPOUTS
In the United States, 33 1/3% of the students 

who begin high school graduate."*" In Nebraska, 83 1/3%

1 U. S. Office of Education
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of those who begin high school graduate.! At Winnebago, 
22% of the Nebraska Winnebago Indians who begin high 
school graduate.^

Potential dropouts can be spotted as early as 
age ten in this school.3 The pupils fall into a cate
gory of potential dropouts from ten to sixteen, even 
though most of them do not become separated from school 
in a physical sense until they reach sixteen years. The 
guidance director will examine carefully any disparity 
between the stated reasons and the real reasons for 
these dropouts, which in most instances are due to frus
tration in studies and need for satisfying social rela
tionships.^

In grades five through twelve, a close check 
will be kept on absentees, and on pupils with failing 
grades. Parents will be visited before problems occur 
if possible. A study will be made of children whose 
behavior annoys others, but an even more careful study 
will be made of those whose behavior indicates inner 
difficulties. Some information will likely be forth-

^Nebraska State Dept, of Public Instruction 
^Winnebago, Nebraska, Public Schools 
3chapter III, p. 57.
^Chapter III, pp. 55-59.



84

coming from the administration and the classroom 
teachers. Methods that will be used to secure addi
tional information on these children include: compari
son of achievement test scores, intelligence test 
scores; report card grades, including conduct; and 
attendance records. Further data will be obtained by 
the guidance director when she has an opportunity to 
observe the pupils.^ The cumulative records with health 
data and family background will supply still more 
information.

CONDUCT AN IN-SERVICE TRAINING PROGRAM 
Provision will be made for in-service training - 

on school time -- to insure continual upgrading of 
staff in guidance competencies. A meeting will be held 
every Friday. There will be four groups: Kindergarten 
through grade four, grades five through eight, and two 
high school groups. Each group will meet once during 
the school month. The conferences will run from 2:30 to 
3:00, with coffee from 3:00 to 3:15 for the entire staff 
School is dismissed at 3:00.

These short meetings have been planned for 
teachers with common interests and problems; they will 
be kept informal. The guidance director will supply all

^Chapter IV, pp. 92-94.
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materials, get the first meetings started, and then 
turn them over to the teachers. Materials will include 
books from the professional library, professional jour
nals, visual aids; and pamphlets, charts, et cetera, 
that come to the school from teacher organizations.

It has been stressed in all the literature that 
guidance personnel must know the students in order to 
help them. The writer notes that nothing seems to have 
been written to the effect that guidance personnel 
should know the teachers. Some teachers will seek help, 
others will passively accept it, while some may compete 
for personal advantage rather than cooperate for the 
students' advantage. The sequence of presentation, 
therefore, will have to vary according to the needs of 
the students for whom each group is responsible, and 
according to the personalities of the teachers within 
the group.

Training will begin at a point consistent with 
each group's present degree of guidance training. 
Desirable, as well as undesirable, practices and activ
ities now being carried on in the school will be called 
to the attention of the trainees for their consideration.

Findings of this investigation will be used in 
developing plans for these workshops. Copies of this
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thesis will be made available to the teachers and to the 
administration. A careful study of it should certainly 
bring to light the educational and vocational guidance 
needs of the Winnebago Indians. The students have been 
hindered from developing broad, cultural and intellec
tual interests.^ "Life" needs to be injected into all 
of the departments in high school. A change is needed 
in the social environment, which is not bringing out the 
best in these talented and capable youngsters or even 
holding them in high school.

From the data obtained in this study, it is 
apparent that the students aged ten through sixteen 
need an opportunity to do more independent and creative 
work. They also need a sense of success, not failure; 
and some effort expended to make them proud of their 
heritage.

Every one of these students should be given 
work in which he can succeed, and further, assignments 
should be made so that they can excel at least part of 
the time. To make them proud of their heritage, they 
can study the history of the tribe. The teachers will 
have read Chapter I of this thesis. Proportionate to 
each grade level, the social studies should include

^Chapter III, pp. 55*59.
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a comparison of religion and races. The Winnebago 
Indian students then can readily see that the fact they 
differ from the whites at Winnebago, Nebraska, is by no 
means a stigma of inferiority.

These students require teaching that will make 
them realize that as a minority group they will have 
problems, and suggestions as to how to meet these prob
lems. First, the Winnebagoes should be taught that 
while people are more alike than they are different, it 
is the differences that cause prejudice. Minorities 
have this problem as they enter the labor market, espe
cially among lower middle class people. Sometimes the 
young Indians enter the world of work confused due to 
the fact that their race has been glamorized, sentimen
talized, the object of sympathy so much that their 
expectations and hopes are dashed to the ground. Disap
pointments could, to some degree, be avoided for them if 
they were taught that as members of a minority group 
they will have to "put their best foot forward." They 
need to be further educated that acceptance will be 
slow in coming to them because they are Indians, but that 
acceptance will come quickly if they show their worth 
as individuals. Many minority groups, both religious 
and racial, bring much of the prejudice upon themselves
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by looking for it. This fact also could be brought 
home to the young Indians.

Senior boys and girls who evidence some interest 
and aptitude for teaching will be asked to take over the 
duties of the grade teachers for the one-half hour 
faculty meetings. The director of guidance will be 
responsible for them to the elementary teachers whose 
plans they will be expected to carry out.

The attendance of each high school teacher at a 
meeting once a month should impose no difficulty since 
these faculty members will be divided into two groups. 
There are six high school teachers, not including the 
superintendent and guidance director. Three of them 
should be able to take care of the student body, one 
hundred pupils, while the other three are in conference.

COOPERATE WITH PRIVATE AND GOVERNMENTAL AGENCIES
The Department of Health, Education and Welfare 

operates a hospital and clinic at Winnebago. The 
Bureau of Indian Affairs maintains an office which in
cludes child welfare. The two missions at Winnebago 
help the needy. The State of Nebraska provides aid for 
the physically handicapped, the emotionally disturbed 
pupil, and the retarded child. The guidance director 
will work closely with all of these agencies to promote
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the welfare of the Nebraska Winnebago Indian children.

SUPERVISE THE ADMINISTRATION, INTERPRETATION AND 
RECORDING OF TESTS

This will be the guidance director's sole respon 
sibility. Pupils shall know that the results of these 
standardized tests will be used for their advantage. 
Anxiety-producing conditions will be reduced in the test 
ing situation. Tests will be given in an uncrowded, 
well-ventilated and lighted room, equipped with suitable 
furniture. Directions will be made clear, and the 
person administering the tests will endeavor to be 
pleasant, not harsh. Emergencies will be handled with 
the minimum of disturbance.

Testing in the elementary school will include 
the administration of general intelligence tests in 
grades one, four and seven; and a general achievement 
battery every year from grade two through eight.

The scholastic aptitude or intelligence tests 
will be administered to grades ten and twelve. Students 
in grade nine will have been given this type of test in 
grade eight during the school year 1960-61. The Ohio 
State Psychological Test has been chosen because it can 
be used as a power test.
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The Iowa Test of Educational Development has 
been selected for grade nine. It measures the acquisi
tion of broad generalizations and concepts and the 
ability to use these learnings in life-like situations, 
rather than memory of detailed facts. Grades ten, 
eleven and twelve will have had this test during the 
school year 1960-61. It should be possible to guide 
future instruction from this analysis of the students' 
strengths and weaknesses.

The Differential Aptitude Test, a measurement 
of academic, mechanical and clerical aptitude, has been 
chosen for grade eleven. The Kuder will be given at 
about the same time so that the students can be 
assisted with post-high school planning in the light of 
aptitude and interest.

The U. S. Employment Service will give the 
General Aptitude Test Battery to grade twelve. It seems 
desirable to measure general aptitude at least twice in 
small high schools, therefore, the Differential Aptitude 
Test was selected for the junior year. GATB will meas
ure manual and motor aptitudes, capacities not tested 
by the DAT. The question may arise in the mind of the 
reader as to why GATB is not given much earlier so that 
it could be used for guidance in school. The writer
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contacted the U. S. Employment Service for an answer to 
this question. It is their policy to administer this 
test to seniors who are ready to enter the labor market. 
Perhaps, with some persuasion on the part of guidance 
personnel in the schools, the U. S. Employment Service 
might be prevailed upon to give the General Aptitude 
Test Battery to juniors.

The American College Test and/or the Scholastic 
Aptitude Test will be given to seniors in preparation 
for college entrance as the need may arise.

ACQUAINT THE PUPIL WITH HIS POWERS, INTERESTS, AND 
LIMITATIONS; AND ACQUAINT THE SCHOOL WITH THE
PUPILS' POWERS, INTERESTS, AND LIMITATIONS
The results of the standardized tests, dis

cussed in the preceding section, will be interpreted in 
the light of other pertinent data from the individual 
inventories. High school tests will be interpreted to 
the students by the guidance director. All tests on 
both the elementary and secondary levels will be inter
preted to the teachers. An attempt will be made to 
help the individual choose one of the vocations corres
ponding to the traits or capacities which he possesses 
in highest degree and in which he will not be handicapped 
by the traits he possesses in low degree.

Effort will be put forth to get the student into
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the habit of analyzing jobs, analyzing himself for abil
ities, interests, shortcomings, and dislikes. Once a 
discussion of a pupil's possible vocation in life is 
begun, educational guidance will follow naturally; and 
personal problems often come to light during interviews 
concerning vocational and educational plans. Occupa
tional information and test results should always be a 
part of these discussions. Out of group guidance the 
interview or counseling will have to grow.^

PLAN A SOCIAL DEVELOPMENT PROGRAM 
These students are hesitant about participating 

in social affairs because they do not feel at ease, an 
uneasiness that results from a lack of social skills.

During the first semester the guidance director 
will meet on Monday afternoon from 3:00 to 4:30 with 
the high school girls. Freshmen will be taken on the 
first Monday of the school month, sophomores on the 
second Monday, juniors on the third, and seniors on the 
fourth. The boys, whose needs in this area are not so 
acute as those of the girls, will be busy with an ath
letic program during the first semester. They will be 
included in the social development program beginning

^Chapter IV, pp. 92-94.
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with the second semester.
On Wednesday afternoon from 2:00 to 3:00, the 

director will meet with fifth grade girls in the first 
week of the school month, with sixth grade girls the 
second week, with seventh grade girls the third week, 
and with eighth grade girls the fourth week. Every 
girl from grade five through twelve will thus be pro
vided a social meeting once a month. The same will be 
furnished for the high school boys beginning with the 
second semester.

These meetings will be clubs of a social- 
educational nature. They will be so organized that the 
Indians and whites will work closely together on pro
jects. Sufficient material will be provided to give 
them something to work on from one monthly meeting to 
the next.

A list of typical problems (by no means all- 
inclusive) follows: health and development, finances, 
employment, social and recreational activities, manners, 
study habits, future vocational and educational plans, 
occupations, personal attractiveness, civic interests.

These problems will vary from grade to grade.
The sequence of this learning will be arranged so that 
the student can be helped with experiences in the areas
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that he can use best at the time.
The pupils will be instructed in the roles that 

contribute to the interaction of a group: initiator, 
facilitator, encourager, harmonizer, summarizer, fact- 
seeker, fact-giver, compromiser, expediter, spokesman, 
recorder, and analyzer. They will also be taught to 
recognize themselves in negative roles that should be 
avoided: the aggressor, blocker, recognition-seeker,
dodger, dominator, and blâmer.

COLLECT AND DISSEMINATE OCCUPATIONAL AND 
EDUCATIONAL INFORMATION

Elementary teachers will be given occupational 
information which can be introduced into the regular 
classroom subjects. These students should begin think
ing and dreaming of the world of work. There is no need 
for them to be realistic until they reach junior high 
school.

Interests in occupations and vocations will be 
stimulated through the regular monthly club meetings. A 
file of occupational and educational information will 
be kept in the library accessible to high school 
students.

The white-collar objective of education, with 
its every-democrat-a-potential-aristocrat idea, seems
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to be a grand illusion. Teachers generally have poor 
economic backgrounds and use education to move up the 
scale. Sometimes they assume professional status which 
they have not earned because they may still be competing 
rather than cooperating with their colleagues. Such 
teachers concern themselves very little about helping 
pupils meet the problems of tradespeople. They seem to 
think that jobs in the service industries and in 
skilled labor will take care of themselves. Pupils, as 
a result of these teacher attitudes, often are not 
taught that labor is a commodity that is bought and sold.

Many pupils have been indoctrinated with the 
idea that an education will enable them to associate 
with the "right" people. This nebulous phrase might be 
reversed; teach the children, instead, to let the "right" 
people want to associate with them.

Many whites are misguided, but the Winnebago 
Indians suffer a thousand-fold. One can hardly imagine 
a worse attitude toward the world of work than these 
people possess. They seem to believe that many kinds of 
work are disgraceful. Perhaps this attitude stems in 
part from the white man's attempts to commit their ances
tors to slavery. Any student of history knows that this 
tribe has not always had such an attitude toward work.
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The long-range guidance program for the school 
includes cooperative education with the missions, 
agency and hospital. The part-time work aspect of the 
cooperative education program will not only provide 
spending money for the high school students, but should 
afford experience which they so sorely need. It would 
be a means, too, of developing healthy attitudes toward 
work, and they mi^ht learn that work is one of life's 
most satisfying activities.

Play, the child's natural medium of self- 
expression, is his means of communicating feelings and 
problems. Elementary teachers will be urged to permit 
the young students much role-playing in occupations.
The pupils can learn to distinguish one occupation from 
another, and develop positive and negative attitudes 
toward them. By the time they must make a choice to 
enter the world of work, they should have narrowed down 
the field to a few occupations.

GATHER SCHOLARSHIP MATERIAL 
After the student has decided on the institu

tion he wishes to attend, that institution's directory 
of scholarships will be studied. Scholarships set up 
under specific conditions will be investigated. Corres
pondence will be reduced by writing to an organization
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that serves a number of colleges. Scholarships from 
industrial concerns, fraternal organizations, and pro
fessional groups will be called to the attention of the 
students early in their high school careers. They will 
be given help in selecting a college and assistance on 
admissions to colleges and trade schools.

Apprenticeship training will be investigated by 
corresponding with the Bureau in Washington. Trade 
schools will be scrutinized carefully.

The vocational training program for Indians 
(Public Law 959, 84th Congress, 2nd Session) offers 
tremendous opportunities. The guidance director will 
cooperate with the local agency of the Bureau of Indian 
Affairs and the Indian Relocation Service to interest 
pupils and their parents in this program of higher edu
cation. Discussing and weighing these opportunities will 
begin with the seventh grade boys and girls.

ASSIST STUDENTS TO FIND EMPLOYMENT 
For those who will not go on to school after 

high school graduation, the guidance director will 
endeavor to locate jobs suitable for the candidates and 
candidates suitable for the jobs. Summer employment 
and part-time work will be given consideration, too.
It is hardly possible here to list the many
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ramifications of placement service. It is sufficient 
to say that guidance personnel, in order to be effect
ive in this area, must have a broad business experience. 
Close personal contact between the school guidance 
department and the personnel departments in industry 
have been known to pay big dividends.

FOLLOW UP ON DROPOUTS AND GRADUATES 
Follow up will produce facts, and the adminis

tration and staff may take steps to modify the curricu
lum. Double post-card questionnaires will be sent to 
pupils who have graduated or dropped out of high school 
three, five and ten years earlier. These studies will 
be used to improve public relations, to stimulate pupil 
interest, and to substantiate recommended changes in the 
school's program.

MAKE DATA AVAILABLE TO THE ADMINISTRATION 
All procedure initiated by the guidance depart

ment will be approved first by the superintendent of 
schools. He will be continuously apprised of the 
results of the program. There will be a single set of 
records to be used jointly by administration, staff and 
the guidance service. The guidance director will be 
responsible for the maintenance of these forms. The



compilation of information not of a confidential nature 
will be delegated to an advanced commercial class.
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CHAPTER V

REVIEW OF RELATED LITERATURE

Guidance among the Winnebago Indians has never 
been the subject of any research studies. Investiga
tions of guidance programs have been made among other 
tribes of Indians.

Boyce*^ criticized the superabundance of surveys 
and investigations in the case of Indian affairs. From 
the scientific point of view, he alleged that these 
have largely been compilations of opinion —  of various 
degrees of expertness. Boyce asserted that it is un
sound to pursue such a complex business either on the 
basis of opinion or prosaic "experience."

ACCULTURATION
The problems associated with acculturation are 

the most troublesome in hindering progress in educa
tional and vocational areas. Literature dealing with 
acculturation is reviewed below.

^George A. Boyce^ "What We Don't Know About Indians," Indian Education. February 1, 1959-
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Beggsl pronounced mutual respect for personal 
integrity and recognition of mutual contributions of 
culture as necessary ingredients for adjustment of two 
racial cultures. He called this the essence of inter
nationalism, this the problem of small nations every
where. Internationalism, he said, cannot mean submis
sion to one major culture.

Rhodes^ pointed out that Americans whose ances
tors came from Europe could well follow the example of 
the Indians in collecting and preserving their folklore.

Beatty^ wrote that one of the first things that 
must happen to Indian children is to become accustomed 
to our clockwork civilization. He would have the schools 
invest in a few inexpensive watches and alarm clocks in 
the grades where the youngsters learn to tell time.

Underhill^ said that we accuse the Indians of 
having so many superstitions. She added that our people 
forget the mass of tangled superstitions and of heathen

^Vernon Beggs, "Acculturation by Adjustment," 
Indian Education. November 1, 19̂ +9.

^Willard Rhodes, "Folklore," Indian Education.
May 1, 1952.

^Willard W. Beatty, "The Great God Time,"
Indian Education. February 1, 1952.

^Ruth Underhill, "Our Heathen Festivals," 
Education for Action. (Washington, D.C.: U.S. Indian 
Service, 19^4).
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practices embedded in our own life and even in the 
Christian religion.

Underhill remarked that the Fathers of the early 
Christian church did not try to sweep away those pagan 
holidays. They placed a Christian celebration at the 
same date. The author wondered why the Christian mis
sionaries did not follow the example of the Fathers of 
the early church in converting the Indians. Instead, 
they endeavored to stamp out the Indian religion, leaving 
none of their ceremonials, and in most cases, no 
religion.

The April, i960, news letter of the Association 
on American Indian Affairs, announced the opening of a 
national drive to force a change in false portrayals of 
Indians on television and motion pictures. The Public 
Education Committee of the Association had reported that 
Indians and their non-Indian friends all over the coun
try were protesting the portrayal of our original Ameri
cans as bloodthirsty, savage killers.

Underhill**- posed the question: "What are they 
trying to escape?" She regarded the average Indian as 
avoiding trouble by knowing nothing, doing nothing,

iRuth Underhill, "Lying Is a Symptom," Education 
for Cultural Change. (Dept, of the Int., Bur. of Ind. 
Affairs, 1953).
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saying nothing. She compared their so-called lack of 
honesty and courage with baths and clean clothes -- 
much easier when you are not very poor.

Underhilll recorded the variance between white 
employers and Indian employees. She showed how the 
employers give directives of a general nature, which 
staggers the Indians, who feel the lack of the personal 
touch.

Underhill spoke of the fact that to many Indians 
a joke is not merely a bit of gaiety, but may be 
intended as a serious rebuke.

Underhill^ told how the differences among peoples 
make for friction. She clarified her position by 
explaining how the average white aims to make friends and 
influence people, while the Indian waits and weighs 
character.

Underhill^ expected a good school to include 
training for leadership, not the advantages of being a

iRuth Underhill, "Social Attitudes -- Indian and 
White," Education for Cultural Change. (Dept, of the Iiht., 
Bur. of Ind. Affairs, 19!?3).

^Ruth Underhill, "Attitudes Indians Must Change," 
Education for Cultural Change. (Dept, of the Int., Bur. 
of Ind. Affairs, 195*3).

3Ruth Underhill, "How Long to Become a Leader?" 
Education for Cultural Change. (Dept, of the Int., Bur. 
of Ind. Affairs, 1953).
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leader, but the social responsibilities of leadership. 
The author assumed that it is a school's duty to pro
vide guidance for the Indian child from his earliest 
years, and give him many opportunities to practice 
responsibility.

She stated that Indians do not expect leader
ship by the young; their leaders are not chosen in a 
hurry or at the conclusion of a pressure campaign, nor 
appointed by administrative fiat.

Blakeley^ discussed contracts between the 
Department of the Interior and States, or political sub
divisions of same; laws pertinent thereto, and a com
parison of Navajo and public school educational pro
grams.

Under the Johnson-O'Malley Act, April 16, 1934, 
it became possible to contract with the state for serv
ices hitherto contracted for with thousands of local 
school districts. The result was an orderly transfer 
of federally operated schools to State jurisdiction.

Blakeley stated that the assimilation of Indians 
into the social and economic structure of the Nation 
was being accomplished in the best possible way. Most

^Daniel G. Blakeley, "Changing Administrative 
Emphasis in Indian Education" (unpublished Master's 
thesis, Western College, New Mexico, 1954).
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Indian children now receive their education in company 
with non-Indian children in public schools.

Artichoker^ used the Mooney Problem Check List 
to survey seventy-two students, and they represented 
approximately 90% of the Indian students attending four- 
year colleges in South Dakota at the time. The most 
troublesome problem reported was adjustment to college 
work. It was a good idea to have instructions in hand
ling funds before coming to college, replied 91.8%. A 
"no" response came from 95.8% when they were asked 
whether there was discrimination against them because 
they were Indians.

The problem areas of greatest concern seemed to 
be: (1) Adjustment to College; (2) Finances, Living
Conditions, and Employment; (3) Personal-Psychological 
Relations; (4) Morals and Religion; (5) Social and 
Recreational Activities; and (6) The Future: Vocational 
and Educational.

Female Indian students tended to have more prob
lems than male Indian students. Most of them felt that 
their high schools had given them information relating

Ijohn Artichoker, Jr., "A Survey of the Problems 
Encountered by Students of Indian Descent in South 
Dakota Colleges" (unpublished Master's thesis, Univer
sity of South Dakota, 1957).
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to college life that was accurate but incomplete. They 
considered instructions in handling and budgeting funds 
in high schools an essential.

Artichoker recommended that high schools attended 
by Indian young people should have organized guidance 
programs instead of incidental and informal guidance 
functions. He emphasized more vocational counseling.

A questionnaire was used to determine and evalu
ate those conditions and difficulties that confront the 
graduates of the Indian High Schools related to the 
problems of adjustment in employment and life away from 
the reservations. Rainer^ used this material to inter
rogate Indian groups from the Southwest, in the states 
of Arizona and New Mexico.

The attempt on the part of some schools to 
place boys and girls with commercial firms before grad
uation, Rainer regarded as a commendable move. These 
firms cooperated with a high school training program.
He maintained that the secondary schools for the Indians 
must go beyond the conventional school systems. They 
should adapt methods to individual abilities, needs and

Ijohn C. Rainer, "A Study of Adjustment Problems 
and a Handbook for Indian Students in the High Schools" 
(unpublished Master's thesis, University of Southern 
California, 1952).
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interests of the Indian tribes. The tribes also vary 
greatly.

The author pointed to evidence that minority 
groups are already stereotyped, and that each member 
in a minority group has a good-will job to do. He 
stressed the fact that the schools must do a more 
effective job of impressing the young Indians with this 
fact. Critical of schools that permit unprepared, un
trained Indians to drift in search of employment, Rainer 
said that counselors should have helped these students 
become acquainted with job opportunities.

A handbook for Indian students evolved from this 
study. It contained information on: manners, personal 
habits, grooming, clothing, housekeeping, housing, place
ment services, training, opportunities, seniority, hir
ing, lay-offs, discharge, grievances, leave, vacation, 
holidays, safety, first aid, state compensation insur
ance, group insurance, conduct at work, unions, rules, 
tools, hours, tardiness, wages and deductions.

VOCATIONAL AND EDUCATIONAL GUIDANCE
Guidance can help Indian students clarify their 

bicultural role and help resolve the conflicts engen
dered by the two cultures. A review follows on educa
tional and vocational guidance.
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Thompson^ predicted that within a few years 
industry will have little need for unskilled labor.
She suggested that Indian educators familiarize them
selves with the provisions of Public Law 959, whereby 
an Indian, age eighteen to thirty-five, can get two 
years of training leading to a skill.

Miller^ expressed the opinion that the guidance 
committee should gather information regarding available 
employment, contact prospective employers, and inter
pret the school program to those employers. She main
tained that counsel has become an important factor in 
the Indian school program, that many young people may 
only need someone to listen while they talk about a 
problem.

Thompson^ emphasized the fact that as delinea
tions between vocational choices become finer and per
sonal qualities for success in the many fields assume 
major importance, the field of guidance becomes one for 
special attention. Group guidance courses, according

^Hildegard Thompson, "Machines Versus Unskilled 
Labor," Indian Education. November 1, 1959-

^Ethelyn Miller, "Teamwork in Vocational Guid
ance," Indian Education. February 15, 1958.

^Hildegard Thompson, "Group Guidance," Indian 
Education, March 1, 1959.
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to her, should include orientation, educational guid
ance, occupational information and social competence.

Walker-*- described a cooperative placement pro
gram in which South Dakota, Nebraska, and Wyoming State 
Employment Service Departments, the Branch of Reloca
tion, employers, students, and the school worked 
together. The school was given an opportunity to ob
serve the effectiveness of its teaching; the students 
were provided an opportunity for supervised work and 
social experience, under semi-controlled conditions. 
Further, students were allowed to work in areas most 
suitable for them. Good public relations were estab
lished among City, State, Tribe, and Federal Agencies.

Boyce^ praised Joe E. Baker, a staff member of 
Intermountain School, for his master of science thesis: 
Problems of Navajo Male Graduates of Intermountain 
School During Their First Year of Employment. Utah State 
University, 1959. Boyce declared that this is an illus
tration of how the encouragement of research can provide 
objective evidence in guiding improvement of educational 
programs. The follow-up inquiry made among sixty

^Caroline Walker, "Preplacement Planning at Oglala 
Community School," Indian Education, April 15, 1958.

^George A. Boyce, "Action Research: A Way to 
Improve Education," Indian Education. October 15, 1959.
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Navajo young men revealed the following job difficulties 
(a) a lack of skill in performing duties, (b) little 
understanding of labor unions, (c) unwise vocational 
choices, and (d) inability to follow directions. In the 
field of social adjustment, the four areas of particular 
concern were a lack of knowledge about (a) sex, (b) mar
riage, (c) conversational skills, and (d) meeting people

Keller-*- suggested that an effective guidance 
program can serve to find hidden talents and help those 
talents to blossom.

Keller was of the opinion that the world meeds 
people today who can say "I" as well as the collective 
word "We". The writer asserted that feet are becoming 
more important than the head, that educators must put 
into this world of moving feet moving minds.

McCaskill^ called it the duty of the guidance 
committee to examine the school program of a chronic 
bedwetter. He claimed that enuresis is one of the most 
stubborn problems with which Indian schools have to 
deal. Fatigue, unhappiness, lack of security, are all

^Leslie M. Keller, "Education for People, Not 
Robots," Indian Education, November 1, 19^9.

^McCaskill, "Enuresis," Education for Action. 
(Washington, D. C.: U. S. Indian Service, 19^).
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very closely related to the problem. Whether the child 
is having demands made upon him which he cannot meet 
must be determined by guidance personnel, said McCaskill.

A writer^ whose name was not mentioned discussed 
the short daily periods devoted to vocational training 
in schools. He claimed that as a result children are 
impressed with the unpleasantness associated with a 
skill, and never getting beyond that point, lack voca
tional satisfactions and tend to remain putterers.

A publication^ brought together information con
cerning scholarship assistance provided by churches, 
foundations, and other organizations; state scholarship 
aids, tribal scholarships, and federal aids: loans, 
grants, working scholarships, and vocational schools.

Madigan.3 stated that the preparation for urban 
life of Indians about to leave the reservations has

^-"Vocational Fatigue," Education for Action, (Washington, D. C.: U. S. Indian Service, l9̂ '+).
2 U. S. Bureau of Indian Affairs, Branch of Education, Higher Education Aids for Indian Young People, 

May, 19%.
^La Verne Madigan, The American Indian Relocation 

Program. A Brochure Prepared for the Association on 
American Indian Affairs (New York: December 1, 19%).
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been inadequate and could be improved.
Provinsel showed evidence that the teaching of 

skills is profitable only if the vocational opportuni
ties available match the skills taught. His definition 
of governmental services to Indians was development of 
reservation resources and of the Indians rather than 
management of them.

Embree^ judged that the government should have 
a well-regulated time schedule for the liquidation of 
the Indian Bureau, with some provision for transition. 
He felt that to let the situation reach a crisis stage 
where public opinion might demand a sudden elimination 
of the Bureau would result in much suffering.

HarmerS suggested that an educational program 
be established for the Indians to prevent the creation 
of another acute minority problem. Her recommendations 
included educational and vocational training for the

Ijohn Provinse, "The American Indian in Transi
tion," American Anthropologist. LVI, No. 3 (195^).

2john F. Embree, "The Indian Bureau and Self- 
Government," Applied Anthropology. VIII, No. 2.

3Ruth Mulvey Harmer, "Uprooting the Indians,"
The Atlantic, March, 1956.
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Indians who are to be sent into a mechanized, urban 
environment. She thought, too, that there should be a 
screening process to make sure that those who are par
ticipating in the Relocation Program are able to make 
the adjustment physically and mentally.

Beatty^ recommended that we carefully examine 
the biographies of those peculiar geniuses who have 
made permanent impressions on the thinking, tastes, and 
habits of the world. Most of them, he thought, were 
far from being the well-rounded citizens whom we ideal
ize. He challenged guidance personnel to be on the 
lookout for those whose strength may lie in only one 
direction.

Beatty^ was critical of the overemphasis on 
industrial employment in contrast to the real growth in 
the service industries. He urged guidance leaders to 
investigate opportunities for competent workmen in the 
local area.

^Willard W. Beatty, "Find and Cultivate Strength," Education for Cultural Change. (Dept, of the Int., Bur. 
of Ind. Affairs, 1953).

^Willard W. Beatty, "Job Placement and the Special 
Navajo Program," Education for Cultural Change. (Dept, 
of the Int., Bur. of Ind. Affairs, 1953).
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Lundeen^ on the "sink or swim" policy for Indian 
high school graduates, commended the administrators and 
staff at the Phoenix Indian School for becoming suffi
ciently aroused to institute an on-the-job training pro
gram in 19*+9- Representatives of the labor unions, the 
State Employment Service, and the school met and ex
changed views and information.

Coombs^ repeated the endless stream of questions 
from childhood to old age that betray man's dependence 
upon measurement. He asked why the terms testing, meas
urement, evaluation, strike terror to our hearts when 
applied to educational outcomes. Then he answered that 
the dreaded examination of our youth, which came at the 
end of the term, often accounts for our feelings.

Coombs stressed the need of some standard of 
measurement for the educational program. His idea was 
to start with a behavior inventory and discover not 
whether pupils have done the work, but what the work 
has done to the pupils.

^Glen Lundeen, "Guidance and Placement at Phoenix," Education for Cultural Change. (Dept, of the Int., Bur. 
of Ind. Affairs, 1993).

^Madison Coombs, "Why Evaluate?" Education for 
Cultural Change. (Dept, of the Int., Bur. of Ind.
Affairs, 1953).
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Petersl studied 366 students of high school age 
at the Haskell Institute during the year, 1933-3̂ *. 
Members of different tribes and tribal mixtures from 
all parts of the United States were included.

News ranked as the first interest for both 
sexes. Sports and comics ranked next in order. The 
boys' interests appeared to be more intense than the 
girls'.

GUIDANCE PROGRAMS AMONG OTHER TRIBES 
A review of guidance programs among other 

tribes of Indians is set forth in these writings.
McCaskill^ made a survey of all United States 

Government Boarding Schools for Indians. The role of 
the boys' adviser was the subject of the investigation.

He found that the Indian Bureau assumed people 
who had had successful experience in classroom teach
ing and school administration could adequately fill the

^Gladys Arlene Peters, "A Study of Certain Inter
ests and Their Relation to Vocabularies in Indian High 
School Students" (unpublished Master's thesis, Univer
sity of Kansas, 193̂ +).

2joseph C. McCaskill, "The Boys' Adviser in 
the Government Boarding Schools for Indians" (unpublished 
Ph. D. dissertation, Columbia University, 193^).
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position. This contention, McCaskill concluded, had 
not been established by the facts of the situation.
The analyses of reservation life indicated that the 
school adviser should be acquainted with the customs, 
traditions, and folklore of the tribes if he is to deal 
intelligently with their problems.

In some institutions boys were being encouraged 
to form small clubs of their own which brought together 
intimate friends. All of the advantages that college 
fraternities gave students were supplied in part by 
those informal club groups without many of the disadvan
tages. They gave to their members a sense of security 
from a feeling of belonging to something that gave them 
status. The institutions were praised for providing 
these clubs.

The establishment of child guidance clinics and 
psychiatric service in a few of the schools indicated a 
healthy growth in the improvement and enrichment of the 
lives of young Indians.

He recommended that steps should be taken to set 
up placement and follow-up services for the senior high 
schools. The emphasis should be on the securing of 
occupational information and contacts with employers.

Success in promoting the welfare of the Indian
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race, said McCaskill, will depend on the type of per
sonnel who are in the field. Training and experience 
supplemented by deep respect for Indian youth are 
essential.

Maclean^ sent questionnaires to the public 
schools in the Southwest that enrolled a representative 
group of Osage Indians. The most significant finding 
seemed to be that military academies topped the list 
among the choices for schools. The Indians were pleased 
most with discipline and leadership by their elders.

Maclean indicated that educational and vocation
al guidance was difficult to offer because of racial 
prejudices and the economic condition of the Osages.

Oliver^ instituted a study with a questionnaire 
to all Federal nonreservation boarding schools.

Replies revealed that counseling in the schools 
is performed largely by the principal, advisers, and 
class sponsors. Counseling was done in instances of 
disciplinary cases, scholastic failures, new students,

^Harold Stern Maclean, "Educational Guidance for 
Osage Indians in the Public Schools" (unpublished 
Master's thesis, Oklahoma A and M University, 1939).

^Emmett Sampson Oliver, "An Analysis of Guidance Programs of Indian High Schools in the United States" 
(unpublished Master's thesis, University of Washington, 
19̂ +7).
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and seniors about to graduate. Vocational instructors 
did not appear to have done much counseling, vocational 
or otherwise.

The questionnaire was the method most widely 
used for the purpose of follow-up. While the schools 
agreed to the necessity of conducting follow-up studies, 
less than half of them stated any use made of the infor
mation obtained. The leaders of Indian education have 
expanded their efforts, time, and technique on the pure 
academic and vocational aspects heretofore adapted to 
white culture and standards.

Oliver disclosed that the enthusiasm for guid
ance on the part of the administrators was reflected to 
the same extent by teachers and staff.

He called for a realistic guidance program for 
all Indian students. That program would include, in 
addition to the selection of an appropriate vocational 
objective, an appreciation and realization of what the 
selected occupation would demand in the way of adjust
ment.

MENTAL ABILITY OF INDIANS 
Research on the mental ability of Indians is

reported in the succeeding articles.



Gouldl explained that he chose this subject 
mainly for the purpose of increasing interest.

In the spring of 1922, fifty of the youngest 
children in the Albuquerque Indian School, ages eleven 
to fourteen, were tested with the Stanford-Binet. In 
1926, thirty-five, or all of the fifty who remained in 
school, were again given the same tests. These chil
dren represented all of the tribes of the Southwest.
The median mental age found from the Stanford-Binet 
test was 11.51 Gould believed that the factor of a 
language handicap reduced the scores.

He was of the opinion that their intelligence 
will not permit them to compete successfully in a more 
complicated environment, and that no amount of mental 
culture will wipe out their lack of general intelligence.

Kuipers2 constructed a Navajo Indian Culture 
Experimental Test. All Navajo Indians of Arizona and 
New Mexico, ages ten and a half to thirteen and a half, 
were used in the investigation. The conclusions of

^Ralf Fisher Gould, "Psychological Tests Applied 
to American Indians" (unpublished Master's thesis, 
University of New Mexico, 1931).

^Cornelius C. Kuipers, "Results of An Intelli
gence Test Based on Indian Culture" (unpublished 
Master's thesis, University of New Mexico, 193^).
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these experimental tests showed the Indians to be infe
rior to the whites at the same age levels, but the 
Indians showed superiority in grades four and five, and 
equalled white performance in grade six.

Kuipers quoted Mead in the American Journal of 
Sociology. 21: 657-667: "A methodology adequate to
deal with racial and nationality testing has not even 
been born."

He reviewed the results of other psychological 
tests that had been given to Indians between 1920 and 
193^.

Garth with Psychological Tests in 1920 showed 
that among Negroes, Whites and Indians, Indians fatigue 
least. Goodenough with a Non-Language Test in 1926 set 
the median IQ at 85.6 compared with the American median 
IQ of 100.2. Downey, in 1927, on the basis of various 
experiments observed that Indians seem more strongly 
dexteral than whites. Klineberg, in 1927, gave Psycho
logical Tests, and stated that results proved Indians 
were slower but more accurate than whites.

Jamieson and Sandiford, in 1928, gave the follow
ing data: N.I.T. median IQ for Indians —  80; Pintner- 
Paterson Performance median IQ for Indians -- 92; and 
Pintner Non-Language median IQ for Indians —  97*



121

Crump, in 1932, with a battery of intelligence tests, 
listed the Indian IQ at 90.

Adams, in the same year, using the Terman group, 
N.I.T., and Pintner-Cunningham gave this interesting 
information: mental growth parallels their chronologi
cal age between 5*g* and 9r years, with increasing retar
dation from 9? to 16-g- years. Hau#it, with the same 
three tests in 193^, set their IQ range from 71 to 87, 
and stated that retardation increases with age.

Barnes-*- based a study on 160 Indian boys and 
girls from various tribes in Alberta, Canada. He car
ried on the investigation while he was principal of the 
Edmonton Indian Residential School in 1953 and 1954.
The children tested ranged in age from five to eighteen, 
and included grades Kindergarten through nine.

Four tests were chosen: The culture-fair and 
non-verbal Goodenough Intelligence Scale, the Raven 
Progressive Matrices, the Davis-Eells Games, and the 
individual Wechsler Intelligence Scale for Children. 
Goodenough, Davis-Eells, and Wise Performance Section 
were administered in grades one to six, inclusive. In 
grades seven through nine, the Raven-Progressive

^Findlay Barnes, "A Comparative Study of the 
Mental Ability of Indian Children" (unpublished Master's 
thesis, Stanford University, 1955).
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Matrices was substituted for the Davis-Eells.
Comparisons were made between the norms for 

whites and this group of Indians. It appeared that with 
age increase beyond eight years, there seemed to be a 
greater difference between the Indians and whites in 
favor of the Indians on the Goodenough Scale. The Raven 
Progressive Matrices test bore out what the Goodenough 
Scale suggested, and that was in general mental ability, 
Indian children appeared to be as able as children from 
other racial backgrounds.

The Indian group seemed to be slightly below 
the norm for whites on the Wechsler Intelligence Scale 
for Children. Many scores on this test are time- 
weighted and this feature militated against Indian 
children. The improvement in IQ score on the Wise in
creased with age and grade on the part of Indian chil
dren. As Indians became more accustomed to our culture 
they approximated the performance of white children on 
the test.

On the Davis-Eells tests, Indian children 
appeared to be quite inferior in mental ability to white 
children. These tests were standardized on urban groups 
and are not a good measure of native ability of under
privileged groups. Remarkable improvement was seen at
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the grade six level as these children gained more expe
rience with our culture.

Barnes recommended that extra brotherhood and 
understanding be shown the Indians to help redeem our 
ancestors' mistakes. He suggested that it be remem
bered that adjustment is a mental process as well as an 
economic one, that transition from one lifeway to another 
has always been accompanied by untold suffering.

Coombsl, Kron, Collister, and Anderson made a 
study of interracial differences.

During the past several decades, teachers have 
become more and more aware of the differences between 
individual children. Professional educators have had 
less occasion to understand the cultural differences 
which characterize whole groups of pupils. Often, in 
local school systems, it has seemed impolitic to raise 
such questions for fear of being misunderstood. The 
above study admitted and discussed such cultural differ
ences frankly.

Information was gathered on a total of 23,608 
pupils. Fifty-eight per cent of these pupils were 
Indian and 42% of them were white. Of the Indian

lL. Madison Coombs, et al.. The Indian Child Goes 
to School. U.S. Dept, of the Int., Bur. of Ind. Affairs 
(Washington: U.S. Govt. Printing Office, 1958).
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pupils, 62.6% were attending federal schools; 14.4% 
were attending mission schools; and 23% were attending 
public schools. The children lived or went to school in 
the following states: Arizona, New Mexico, Colorado, 
North Dakota, South Dakota, Nebraska, Montana, Wyoming, 
Oklahoma, Mississippi, and Kansas. They were virtually 
all rural children in that the study was confined gen
erally to communities of 2,^00 population or less.

The pupils were all given the complete battery 
of the California Achievement Tests. This battery 
measures achievement or learning in what are commonly 
called the basic skills: reading vocabulary, reading 
comprehension, arithmetic reasoning, arithmetic funda
mentals, mechanics of English and grammar, and spelling; 
when put together these yield a total score.

The mean scores of the area groups were close 
to the published norms of the California Achievement 
Tests at grades four and five. They tended to fall 
progressively farther below the "national" norms as the 
higher grades were reached. It has been particularly 
true of the Indian groups but has tended to be true, 
also, of most of the white groups in reservation areas.

It was found that the Indian pupils compared 
best in spelling and least well in reading vocabulary.
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By comparison, the Indian pupils were second highest in 
arithmetic fundamentals and second lowest in arithmetic 
reasoning. It was observed that the Indian pupils com
pared much more favorably with white pupils in elemen
tary grades, and particularly in grade four, than in the 
junior and senior high school grades.

There were clear indications from the data that 
Indian pupils, the country over, are not staying in 
school to the completion of their high school education 
in as large proportion as do white children. This is 
cause for genuine concern and indicates that some inten
sive studies of the school "drop-out" of Indian pupils 
should be made with a view to determining the causes, if 
possible, and seeking remedies for the situation.

No intelligence test data were obtained in the 
above study. The tests used were achievement tests.

Most persons who have worked with Indian chil
dren for a considerable time believe that there is 
among them a higher incidence of individuals who can 
sketch or draw accurately from memory things they have 
seen than is true of the general population of school 
children, witness the Indians' higher achievement in 
spelling.

The child with the more culturally sparse home
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is not at much of a disadvantage in arithmetic funda
mentals, but he is at a disadvantage in arithmetic 
reasoning. It is significant that the Indian pupils 
did better in relation to white pupils in reading com
prehension than they did in reading vocabulary. By 
intelligent and skillful employment of context clues, 
a pupil may deduce the meaning of an unfamiliar word 
by noting its relationship to other words, or groups of 
words, the meaning of which he does not know.

THE WINNEBAGO TRIBE
The Winnebago Indians have been the subject of 

investigations for two master's theses and one doctoral 
dissertation. These compositions are covered below.

Luriel studied both the Wisconsin and Nebraska 
branches of the Winnebagoes. The method used included 
interviews and observations over an extended period of 
years. Much of her treatise dealt with history of the 
tribe.

Lurie saw Winnebago culture as flexible in some 
respects, unyielding in others. She described the 
child's early training as highly permissive. The child

^Nancy 0. Lurie, "The Winnebago Indian: A Study 
in Cultural Change" (unpublished Ph. D. dissertation, 
Northwestern University, 1952).
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was much desired and loved. It was pointed out that in 
their primitive society, children learned skills 
through games which were imitative of adult behavior. 
They associated with adults and gradually took over 
adult tasks. Now they must be prepared to move into an 
industrial society; most of the adults have not been 
taught how to adjust to it so they cannot teach their 
children how to do so.

When the Winnebago were finally settled in 
Nebraska a hundred years ago, they began to resist 
acculturation, remarked Lurie. By this time they lacked 
leaders and counselors. There was no longer any gen
eral agreement among them concerning beliefs and behav
ior. Their culture had been completely disorganized, 
their social organization smashed! Resistance or con
ciliation? The peaceful Winnebagoes chose the latter -- 
external forms of white culture were accepted, intangi
ble aspects of Indian culture were retained. They were 
looking for leadership and guidance.

Lurie stated that their inability to strike at 
the real causes of insecurity and anxiety cause many 
of the adults to turn upon themselves. Intoxication 
brings out repressed feelings. They do not invade the 
privacy of others. Since they were "discovered" by the
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fur traders in Wisconsin more than three hundred years 
ago, this tribe have never troubled the whites except 
in a few isolated instances, driven then to desperation.

When repressed feelings come to the surface, 
they strike at those they love most. Aggressive feelings 
during periods of sobriety and. among non-drinkers gen
erally, are marked by withdrawal and sullenness. The 
majority of Winnebagoes, according to Lurie, desire the 
respect and friendship of the whites.

Blackl employed no field work in her study. It 
is based entirely on the extensive, and intensive, 
reporting of work done with the Winnebago Tribe by one 
man, Dr. Paul Radin. During the years, 1908-1913,
Radin gathered data from Winnebago Indians, both 
branches, those in Wisconsin and Nebraska.

/ Black's list of the negative end values of the 
Winnebago Tribe:

(1) ridicule, jeers, social ostracism, 
humiliation, disgrace

(2) powerlessness
(3) dependence on others
(4) disease, epidemic

^Mary Bartholomew Black, "The Value System of the 
Winnebago Indians" (unpublished Master's thesis, 
University of Minnesota, 1958).
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(5) poverty
(6) troubles, crises
(7) death
(8) darkness, night

Her list of the positive end values of the
tribe:

(1) altruism, doing good
(2) fair return
(3) freedom of choice
(4) future, preparation for
(5) glory, honor, public acclaim
(6) group good, group success
(7) happiness, enjoyment
(8) physical well being
(9) human life

(10) immortality
(11) individual responsibility ("uncommonness")
(12) peace
(13) knowledge, proficiency(14) long-range goals 
(151 power, strength
(16) prestige, social status
(17) prosperity
(18) public opinion, respectability
(19) revenge
(20) supernatural aid
(21) success in action
(22) male dominance, modesty in women
(23) tradition, the past

The Winnebagoes believe that the character of 
innate human nature is a mixture of good and evil, then 
neutral, evil, and good, in that order. The relation of 
man to nature, they feel is subjugation to nature, next 
mastery over nature, and last harmony with nature. The 
temporal focus of human life for them is the future,
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followed by the present, and the past. The tribe's 
modality of human activity rates doing first —  judging 
individuals on the basis of what they have done rather 
than what type of person they are. Being-in-becoming, 
the potential development of the person, rates second; 
and being, the conception of that which is "given" in 
human personality rates third. They rank the modality 
of man's relationship to other men as individualistic,

^ ^hat values must be proved in
action in Winnebago life.

the Winnebagoes in a study based on interviews with 
Thurston County officials, the superintendent of the 
Winnebago Agency, the superintendent of the Macy Day 
School, and several whites and Indians. The education 
described is in the Macy Day School, which is located 
on the neighboring Omaha Reservation, a school in which 
there were no Winnebago Indian children in attendance.

Regarding the use of peyote, he claimed that 
that group commit most of the crimes, especially sex 
crimes; that they use liquor to excess, and that they

Ijesse Zimmerman, "Analysis of the Education of the Winnebago Indian" (unpublished Master's thesis, 
University of Nebraska, 1953).

that order.^

Zimmerman^ attempted to analyze the education of
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do not encourage education among their children.
Zimmerman seemed surprised with the relatively 

high achievement of Indian students in arithmetic 
because he thought arithmetical concepts and ideas were 
foreign to Indians. He reported that many Indian chil
dren came to school possessing little familiarity with 
the English language.

Indians, he remarked, had failed miserably as 
farmers, and a long list of reasons for that failure 
were enumerated.

A quotation from the county attorney was dis
closed: "Twenty per cent of the people are Indians in
this county but 80% of the crime that comes to my 
office are Indian offenders."

Zimmerman explained that the best solution 
apparently would be education through schools and 
churches teaching the sacredness of marriage, how God 
looks on marriage, and how most white people feel about 
it. He further suggested criminal prosecution to en
force marriage and divorce laws.

Another recommendation made was that jobs be 
found for the Indians, not away from the reservation, 
but on the reservation.



13 2

SUMMARY
It appears that it would be appropriate here to

quote from the introductory page of this chapter.
George A. Boyce . . . criticized the superabundance 
of surveys and investigations in the case of Indian 
affairs. From the scientific point of view, he 
alleged that these have largely been compilations 
of opinion -- of various degrees of expertness.

Acculturation
An analysis of the contents of this chapter 

indicates that guidance personnel among the Indians 
should understand the problems of acculturation that 
beset the tribe with whom they work. It is gratifying 
to know that the Association on American Indian Affairs 
plans to open a national drive to force a change in 
false portrayals of Indians on television. If a school 
guidance program is to be effective with placement of 
Indians in industry, then the step outlined above is a 
necessary action.

Rainer's Handbook, developed in his Master's 
Thesis at the University of Southern California in 
19^2, is a remarkable production. Vocational instruct
ors could well use it to prepare young Indians for 
urban life.

Vocational and Educational Guidance
Some excellent plans for vocational and
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educational guidance have been proposed. It is appar
ent that none of the writers saw the need for guidance 
in the elementary grades. Counseling has to grow out 
of a guidance program. If it is to be expected that 
Indians in the secondary school will talk over their 
problems, opportunity for them to learn to do so should 
be provided while they are very young.

Beatty's article, "Job Placement and the Special 
Navajo Program," Indian Education, is significant. He 
recommends that vocational instructors pay more atten
tion to service activities in the local area. At Winne
bago, Nebraska, in the neighboring towns, and on the 
farms of the area, it is almost impossible to secure 
the services of a plumber, electrician, carpenter, 
painter, or a mechanic. The Indians need more than 
tools and skills. They need training in the operation 
of business, and guidance personnel to show them how to 
organize their activity.

In the field of educational guidance, Peters 
working on a master's thesis at the University of 
Kansas in 1934, investigated certain interests of 
Indian high school students. News ranked first for 
both sexes, sports and comics next in order. The 
Winnebago Indians also show an avid interest in news,
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especially in the junior high school.

Guidance Programs Among Other Tribes
Few investigations have been made relating to 

guidance programs among other tribes.
Maclean, at Oklahoma A and M, in 1939, had this 

to say about the Osages —  results indicated that edu
cational and vocational guidance was difficult to offer 
because of racial prejudices and the economic condition 
of the Osages. These Indians were attending public 
schools.

It would seem, that for the reasons given, edu
cational and vocational guidance was even more necessary. 
It might have been successful had the administrators 
cooperated, if guidance personnel had been trained and 
experienced with Indians, and if they had possessed the 
ability to develop a good public relations program.

Mental Ability of Indians
There does not seem to be much agreement on the 

mental ability of Indians. The tests given several 
years ago most likely failed to measure what the Indians 
could learn, they probably measured what they had 
learned. Indian schools, especially those in the South
west, were quite poor. Many of the tribes tested had
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were verbal.

It should be pointed out, too, that there is a 
great variance among the tribes.

The Winnebago Tribe
Zimmerman, who based his analysis of the educa

tion of the Winnebago Indian on interviews, likely 
gathered information from people who did not have much 
knowledge of the tribe. The assertions that users of 
peyote, the members of the Native American Church, com
mit most of the crimes, especially sex crimes, and that 
they drink to excess, are not true. Further, there is 
no sex crime among the Winnebago Tribe.

He stated that many Indian children came to 
school with little familiarity of the English language. 
The Winnebagoes speak and write better English than 
most whites in the community.

The real reason, which he did not list, for 
their failure as farmers was that they had no aptitude 
or interest for it. The government experts had reasoned 
that since farming was an outdoor occupation, the Indians 
were outdoor people, the Indians should be farmers.

The crime to which the county attorney refers

135

might be misleading to readers who do not know the
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Winnebagoes. That crime is alcoholism, a disease among 
a frustrated people, which will only be removed when the 
cause is removed. The time for eradication of that 
problem will likely come when the medieval beliefs about 
mental health fall in line with other scientific endeav
ors.

Zimmerman would have the schools and churches 
stress further the sanctity of marriage, and prosecute 
as criminals those who could not learn. Here, too, the 
cause for the broken homes must first be removed. The 
Winnebagoes generally feel that their attitudes toward 
marriage and divorce are just as holy as those of the 
whites.

He suggests that jobs be found for them on the 
reservation, not away from the reservation. This is an 
impractical idea because there is no industry there.
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