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ABSTRACT 
 

This mixed methods research analyzes the effectiveness of Professional 

Learning Communities (PLCs) as viewed through the lens of Central California 

private school teachers based on years of experience. The necessity for the research 

derived from the utilization of PLCs as an effective training methodology for private 

school educators. PLCs are increasingly being implemented regionally as well as 

throughout the state of California for traditional (non-faith based) K-12 institutions. 

This mixed methods study focuses on K-12 teachers in private K-12 schools who have 

already implemented the PLC model to determine its overall effectiveness as 

perceived by educators. The desire to yield both quantifiable data and qualitative 

inferences determined the practicability of a mixed methods approach to the survey. 

Through utilization of the Professional Learning Community Assessment-Revised 

(PLCA-R) survey method, responses were delivered through an online survey tool 

developed by Oliver, Hipp and Huffman and facilitated by hosting website Southwest 

Educational Development Laboratory (SEDL).  
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CHAPTER ONE: Introduction 

 
Education is perceived by many as the great equalizer, and a driver of political 

and economic progression. Opportunities increase exponentially when students take 

advantage of education and think more critically and learn more about the culture, 

history, mathematics, reading and language in primary education. Unfortunately, 

numerous barriers exist that prevent or prohibit children from receiving a quality 

education. Such barriers include; inadequate facilities, affordability, humanitarian 

emergencies, gender discrimination and the prevalence of unregulated child labor 

practices (2015, Global Education First Initiative). “If there is ever a time for all of us to 

act, to boost the momentum and urgency for providing education for millions of children, 

now is the time,” said Julia Gillard, former Prime Minister of Australia and now board 

chair of the Global Partnership for Education (globalpartnership.org, 2014). 

           According to UNESCO (United Nations Educational, Scientific and Cultural 

Organization), “57 million children aren’t going to school or 11 percent of all children of 

primary school age. Almost a quarter of those children had attended school but dropped 

out. One reason is because the journeys are too long, difficult or even dangerous. Another 

major reason: Families need their children to work and contribute to household income.” 

(L. Kuo and R. Ferdman, 2013) (Atlantic.com, 2014).  

Providing access to an education that allows students to attain the skills necessary 

to participate in a globalized society is essential. Countries that are able to offer sound 

academic curricula to its children, will grow with increased employment opportunities, 

combat inequality, foster community solidarity, improve maternal and parental health, 

reduce child mortality and promote environmental stewardship (Global Education First 
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Initiative, 2014) (globalpartnership.org, 2014). The problems children face in the United 

States are similar in many ways yet categorically different. ‘Perhaps it is time to consider 

the condition of a school’s facility. School buildings are the environment in which the 

teaching and learning process unfolds. The condition of a school building is more 

correlated to student performance than the combined influences of family background, 

socioeconomic status, school attendance, and behavior’ (Lyons, 2001). The educational 

system in the U.S. is far superior then many nations including the aforementioned sub-

Saharan countries. The differences are vast; the public school system in the United States 

is free and students are required by law to attend a primary school until age 18. While 

humanitarian emergencies, such as hurricanes, tornadoes, earthquakes and floods may 

temporarily prevent a child from attending school, he/she will be provided with alternate 

school locations while the primary school is under reconstruction. In America, students 

both male and female are provided with equal educational opportunities and are protected 

under the law (Patsy Mink Equal Opportunity in Education Act of 2002). Children are 

also prohibited from working in the U.S. if under the age of 14 under the Fair Labor Act 

of 1938.  

While there are notable differences between U.S. children and the resources 

available to them and children in underdeveloped countries, U.S. students are struggling 

academically in comparison to their industrialized technologically advanced global 

counterparts. Numerous initiatives have been established to address the widening 

achievement gap in both industrialized and third world countries while the issue of 

accountability has taken center stage in the U.S. Scrutiny towards K-12 educators by 

parents, community leaders, politicians and school administrators has become 

http://en.wikipedia.org/wiki/Patsy_Mink
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increasingly harsh and equally unrelenting. Poorer academic performance and falling test 

scores has many stakeholders outraged that the billions of dollars being spent annually in 

U.S. public schools are failing to contribute adequately to school reform. 510,000 

students representing 65 countries and 28.5 million students participated in tests hosted 

by the Programme for International Student Assessment (PISA) found sharp declines in 

U.S. academic performance in the areas of reading, science and mathematics compared to 

other countries from 2003 to 2012. In mathematics, 29 nations and other jurisdictions 

outperformed the United States by a statistically significant margin. In science, 22 

education systems scored above the U.S. average, up from 18 in 2009. In reading, 19 

other locales scored higher than U.S. students a jump from nine in 2009, when the last 

assessment was performed (OECD.org, 2012).  

Public school officials are under intense scrutiny to find an effective means of 

addressing problems facing the lack of competitiveness in K-12 public education.  

regulatory standards and accrediting bodies that govern public schools and their 

respective districts are considered non-essential in private schools and subsequently are 

not as heavily scrutinized as those in the public sector. Many public and private school 

teachers contend assessments or accountability measurement procedures currently 

available are an insufficient means of adequately quantifying teacher (or principal) 

performance. The majority of research discusses the fact that accountability must be 

shared among different groups in order to be effective and reflect student learning. The 

shared responsibility should include students, parents, teachers, administrators, 

policymakers, and researchers (Ballard and Bates, 2008). “Incentives need to be 

distributed across all parties to encourage the shared responsibility that is needed for real 
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improvement. Most accountability systems now in place focus so heavily on educators 

and/or students that others are largely ignored. Greater emphasis needs to be given to 

other responsible parties.” (Linn, 2003, p.2).  

The purpose of this mixed methods research is to determine the effectiveness of 

Professional Learning Communities (PLCs) from the perspective of K-12 private school 

educators in Central California. Evidence from the research also seeks to determine if 

years of experience plays a role in a teacher’s perception of PLCs. By examining more 

intently the areas of shared and supportive leadership, shared values and vision, shared 

personal practice, collective learning and application, supportive conditions-relationships 

and supportive conditions-structures  as provided to educators through PLCs, we are able 

to develop and implement more sustainable strategies that can maximize teacher and 

student success through K-12 private school education.  

Teacher’s perceptions of PLCs through dimensions such as shared and supportive 

leadership, shared values and vision, shared personal practice, collective learning and 

application, supportive conditions-relationships and supportive conditions--structures 

from the Professional Learning Communities Assessment-Revised (PLCA-R)--are 

formulated by the Southwest Educational Development Laboratory (SEDL) in affiliation 

with the American Institutes of Research. The SEDL permits public use of the PLCA-R 

for a per use fee to interested schools (sedl.org, 2015).   

As the phrase “It takes a village to raise a child” (African prov.) suggests 

formulating and implementing policies in a manner that is conducive to the success of 

children within the K-12 public educational school system literally takes tens of 

thousands of government officials, parents or caregivers, community leaders, non-profit 
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organizers, unions, auxiliary or support personnel, vendors, law enforcement personnel, 

fire code inspection personnel, mental health professionals, curricula designers, education 

consultants, attorneys and budget analysts (and others)  to assist in the academic success 

of a child. A number of policies have been implemented by various stakeholder groups 

including the most recent Common Core Standards Initiative which was established by 

the Council of Chief State School Officers (CCSSO) (Gibbs & Howley, 2000).  However, 

the alliance of educators’ committed to the academic achievement of students should not 

be understated. Many K-12 educators, while not provided with the power to influence 

curricula and/or policy provide a uniquely shared vision ensuring that students possess 

the resources in the classroom to perform to standard and beyond. Both private and 

public school educators do have a responsibility to their students to increase the 

awareness of the problems that exist within their schools and demand the resources 

needed for school improvement purposes. 

 

Background of the Problem 

Interest in what distinguishes inferior K-12 teachers from superior ones began to 

flourish in the early 20th century as school administrators began to closely examine the 

role of teachers. In 1916 the AERA (American Educational Research Association) was 

formulated and the Committee on Criteria of Teacher Effectiveness (Mt Healthy v. 

Doyle, 1977). The AERA panel consisted of scholars charged with the analysis of 

empirical evidence relevant to procedures and systems involved in teacher education in 

the United States.  
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Evaluating and implementing procedures and strategies to increase teacher 

effectiveness did not occur until much later. As educators began to notice the continual 

slide in academic performance among elementary school students throughout the U.S., 

the focus naturally shifted toward those individuals spending the majority of the school 

day with students, their teachers. “Children typically spend from six to seven hours each 

day in school for nearly 10 months each year. During the school year, children generally 

spend more time interacting with their teachers than with their parents. What happens 

inside schools has a deep and lasting effect on the mind-sets that children develop toward 

lifelong learning” (Wolk, 2008). 

In 2002, No Child Left Behind (NCLB) Act (U.S. Congress, 2001) was 

introduced. The NCLB Act mandates that schools employ “highly qualified” teachers. 

Much can be inferred or extracted from the phrase ‘highly qualified’ however one thing is 

certain, highly qualified teachers and effective teachers are not mutually exclusive. 

Teacher effectiveness is defined the ability to ascertain measurable gains in student’s 

performance utilizing standardized assessments (Goe et al. 2009).  

Several concerns arise when attempting to measure teacher effectiveness. 

Teachers are not the only influencers in the life of a child and therefore cannot be held 

entirely responsible for their academic gains. Students bring with them to school every 

day a myriad of problems (i.e. teen pregnancy, parental abuse, bullying, bullied, neglect, 

gangs, drugs, peer pressure, inappropriate sexual behavior, sexuality, violence and dating, 

etc.). To hold a teacher responsible for academic gains when pupils have countless other 

outside issues is difficult to determine and many argue is unreasonable. However, 

teachers are also the foremost individual in the classroom every day and the influence 
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teachers have over their students is immeasurable far beyond what any standardized test 

could assess. Learning encompasses social development as well as academic 

achievement. Teachers perform a fundamental role in the social and academic growth of 

their students.  Indeed, several researchers have argued that teacher performance should 

be assessed on academic gains as well as social development (Brophy & Good 1986: 

Campbell Kyriakides, Muijs & Robinson, 2004).   

Transforming the classroom, however, through professional learning communities 

(PLCs) has rendered impressive findings. DuFour (2004) affirmed the necessity of 

professional learning communities suggesting that an educator’s capacity to foster a 

mentally stimulating environment for their students is rooted in the shared experiences of 

PLCs with colleagues. This research document will further support the value of PLCs in 

Chapter Two. 

 

Statement of the Problem 

Significant research has been devoted to Professional Learning Communities in 

the public school system, however minimal research has been dedicated solely to PLCs 

integrated into K-12 private schools exist. Moreover, K-12 teacher’s perceptions of the 

effectiveness of professional learning communities in private schools is virtually non-

existent. The current research examines PLCs and supposed benefit to teachers in K-12 

public school settings. This research seeks to gain insight into private school teacher’s 

perceptions of the overarching benefit of PLCs in terms of academic performance of 

students and whether it translates into professional growth to teachers.  Stakeholders 

contend Professional Learning Communities as a reform model would significantly 
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benefit both educators and students in both private and public schools. However, to date 

there are problems that further exacerbate the criticism of both opponents and proponents 

of PLCs:  

• Data regarding implementation of Professional Learning Communities in private 

schools is limited. To date, the vast majority of either qualitative or quantitative 

data available relating to PLCs is directed to public elementary schools while 

information relating to private school communities is virtually non-existent.  

• Private school administrators and teachers lack conclusive data that supports the 

benefit of PLCs to teachers and students alike across multiple schools in a given 

region.  

• PLCs require more research to determine the actual benefits of the model both as 

a training and reform tool. PLCs provide an intrinsic value to educators although 

the all-encompassing benefit to students must be assessed to determine viability. 

Educators require a valid measure of accountability by administrators. PLCs 

could provide a viable option for teachers to increase accountability by utilizing 

PLCs as a reform tool and professional development resource.  

 

Purpose of the Study 

  This study’s purpose is to determine the overarching impact of professional 

learning communities (PLCs) from the perspective of private school educators in Central 

California in the six specified categories: shared and supportive leadership, shared values 

and vision, shared personal practice, collective learning and application, supportive 

conditions-relationships and supportive conditions-structures reporting from the 
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Professional Learning Communities Assessment-Revised (PLCA-R). The SEDL 

grouping is a framework for this study. It is hoped that more private educational 

institutions will benefit from PLCs as other public schools have witnessed academic 

gains after implementing such models.  There are an estimated 18 private schools in the 

predetermined area of Central California. The schools included in the study range from 

elementary, middle and high school.  Budgetary constraints due in part to student 

attrition, compel many school administrators to forego costly off campus training 

sessions in favor of implementing on campus PLCs. The perceived impact an alternative 

locale for the PLCs have on educators will also be reported.  

  The premise of the mixed methods research could provide some credence to the 

utilization of PLCs by the private school community which could prove beneficial in 

terms increasing educator accountability as well as enhancing teacher professional 

development. The study’s purpose is not to compare and contrast public and private 

education but to evaluate the affect PLCs have as purported by private school educators 

in the areas of shared and supportive leadership, shared values and vision, shared 

personal practice, collective learning and application, supportive conditions-relationships 

and supportive conditions-structures which could also help school administrators 

determine if previously utilized models have been as beneficial as once perceived.  

 

Research Questions and Hypotheses 

Research Question One:  

Is there a significant difference in terms of the importance of shared and 

supportive leadership of professional learning communities by educators based on 
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teacher experience in the field in Central California private schools? H1-A0: There is no 

significant difference in the importance of shared and supportive leadership of 

professional learning communities by educators based on teacher experience in the field 

in Central California private schools.  

Research Question Two:   

Is there a significant difference in terms of the importance of collective learning 

and application of professional learning communities by educators based on teacher 

experience in the field in Central California private schools? H2-A0: There is no 

significant difference in the importance of collective learning and application of 

professional learning communities by educators based on teacher experience in the field 

in Central California private schools.  

Research Question Three:  

Is there a significant difference in terms of the importance of shared values and 

visions of professional learning communities by educators based on teacher experience in 

the field in Central California private schools? H3-A0: There is no significant difference 

in the importance of shared personal practice of professional learning communities by 

educators based on teacher experience in the field in Central California private schools.  

 Research Question Four:  

Is there a significant difference in terms of the importance of shared personal 

practice of professional learning communities by educators based on teacher experience 

in the field in Central California private schools? H3-A0: There is no significant 

difference in the importance of shared personal practice of professional learning 
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communities by educators based on teacher experience in the field in Central California 

private schools.  

Research Question Five:  

 Is there a significant difference in terms of the importance of supportive 

conditions-relationships of professional learning communities by educators based on 

teacher experience in the field in Central California private schools? H3-A0: There is no 

significant difference in the importance of supportive conditions-relationships of 

professional learning communities by educators based on teacher experience in the field 

in Central California private schools. 

Research Question Six:  

 Is there a significant difference in terms of the importance of supportive 

conditions-structures of professional learning communities by educators based on teacher 

experience in the field in Central California private schools? H3-A0: There is no 

significant difference in the importance of supportive conditions-structures of 

professional learning communities by educators based on teacher experience in the field 

in Central California private schools. 

 

Method 

 To analyze the research questions presented herein, the researcher  initiated a 

study utilizing the Professional Learning Communities Assessment-Revised (PLCA-R) as 

a tool.  The PLCA-R is a tool that was developed and validated by the Southwest 

Educational Development Laboratory (SEDL), an organization which assists public 

schools in adequately measuring the quality of educator professional development 
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methodologies. After extensive inquiry into various tools, the researcher found no 

pertinent study and/or standard assessment survey tool available to adequately measure 

private schools as of the date of this research. Chapter Three will illustrate the 

procedures, research design, instruments, framework, data collection, research questions 

and methods implemented as part of this mixed methods study. 

 

Definition of Terms 

Elementary and Secondary Education Act (ESEA)-  “The Elementary and Secondary 

Education Act was passed as a part of President Lyndon B. Johnson’s War on Poverty 

and has been the most far-reaching federal legislation affecting education ever passed by 

Congress. The act is an extensive statute that funds primary and secondary education. It 

also emphasizes equal access to education and establishes high standards and 

accountability” (ESEA, Reauthorization, 2012).  

Professional development- “Encompasses all types of facilitated learning opportunities 

including credentials such academic degrees to formal coursework, conferences 

and informal learning opportunities situated in practice. It has been described as intensive 

and collaborative, ideally incorporating an evaluative stage” (edglossary.org, 2014). 

Professional learning community- An ongoing process through which teachers and 

administrators work collaboratively to seek and share learning and to act on their 

learning, their goal being to enhance their effectiveness as professionals for students’ 

benefit (Hord, 1997). 

http://en.wikipedia.org/wiki/Credentials
http://en.wikipedia.org/wiki/Informal_learning
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Professional Learning Communities Assessment-Revised (PLCA-R) – “a 

questionnaire that measures staff perceptions of school practices related to six 

dimensions of a professional learning community (PLC) and its related attributes. 

The questionnaire consists of statements about practices that can occur in schools. 

Respondents use a 4-point scale to indicate the degree to which they agree or 

disagree with each statement.” (sedl.org, 2015).  

Stakeholders- “Anyone who is invested in the welfare and success of a school and its 

students, including administrators, teachers, staff members, students, parents, families, 

community members, local business leaders, and elected officials such as school board 

members, city councilors, and state representatives” (edglossary.org, 2014). 

 

Limitations 

 The intent of the mixed methods research study is to evaluate the effectiveness of 

PLCs as perceived by teachers with focus on years of experience of each teacher as a 

determinate of the degree to which opinions of PLCs differ. It is the hope that a clear 

analysis of teachers’ perceptions of PLCs will provide enhanced training opportunities, 

long term benefits to teacher professional development and enhanced student learning 

and achievement. There are limitations to the research study however: 

a. Experience and education level of teachers and perceived need and or benefit of 

PLCs.  
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b. Teacher honesty in their responses. Educator’s answers could be dependent on 

perceived confidentiality of responses, pay, morale, job satisfaction and/or 

perceptions of administrative leadership and management style.  

c. Inability of teachers to elaborate based on the tool used (PLCA-R). 

d. Availability of teachers to complete the study.  

e. Lack of longevity. The study was conducted as self-report from teachers’ 

throughout the course of a school year. Perceptions of the PLC’s effectiveness or 

benefit may regress or otherwise degenerate throughout the school year.  

Delimitations  

 The limitations of the study exist and are beyond the control of the research. 

However, the researcher levied several delimitations of the study:  

a. 18 private schools will be invited to participate in the study to provide an accurate 

narrative of teacher perceptions of PLCs.  

b. The study focuses on shared and supportive leadership, shared values and vision, 

shared personal practice, collective learning and application, supportive 

conditions-relationships and supportive conditions-structures as they pertain to 

teacher perceptions of PLCs.  

c. The study is self-reported and address attitudes toward PLCs and is not a 

reflection of school leadership, salary, funding and resources outside of 

professional development.  

d. 60 days will be allotted to complete the survey allowing all teachers ample time to 

complete the study.  
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e. The inability for teachers to contribute extensively as to the reasons particular 

answers were given by them was intentional and designed specifically to avoid 

scope creep and remain focused on the purpose of the study.  

Significance of the Study 

 The research available as it pertains to Professional Learning Communities is vast 

with regard to public K-12 education (Hord, S.M., 1997). The data as it pertains to 

private and faith based elementary education however is virtually non-existent as will be 

documented in the next chapter. The views of educators and their perceptions of PLCs 

being offered to them is essential not only to the professional development and longevity 

of educators in private schools but to the educational institutions that provide these 

services. The study also seeks to enhance the role of accountability in the classroom and 

administration and foster a cohesive environment that teachers perceive as beneficial and 

necessary. In addition, there is increased interest in professional learning communities in 

public schools nationally and the study provides insight into institutions considering a 

model that permeates throughout the institution and the community. Finally, how those 

attitudes and perceptions of professional development or reform models shift once the 

educators experience level is considered?  

Scope of the Study 

The scope of the study is to analyze the effectiveness of professional learning 

communities from the perspective of private K-12 educators based on their years of 

experience teaching. Private school teachers will be the focus of the research with the 

hope the data presented will provide insight into their perceptions as well as their belief 
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in the overall effectiveness of PLCs as benefit to the academic performance of teachers 

and as a resource of professional development to them.  

Within the U.S. public school system there are a myriad of entities that serve to both 

strengthen the academic performance of students and help teachers provide the best 

education possible. However, the sheer volume and complexity of the organizations also 

contribute greatly to the bureaucracy that slows down progress. Parents, teachers, 

students and administrators all have a vested interested in the success of elementary 

school children. However, the implementation of new policies must first go through a 

battery of tests to determine its viability by the state government with oversight by the 

Department of Education and depending on the scope of the change, federal politicians 

(including the President of the United States) will often take notice and jump on the 

bandwagon. Some may argue that the President’s motives my either be political or a 

genuine attempt to enact positive change amongst schools. Not since the Elementary and 

Secondary Education Act (ESEA) was enacted in 1965 by President Lyndon B. Johnson 

has any change netted any substantial gains in education reform. Also note, the 10th 

amendment of the U.S. Constitution imposes restrictions prohibiting the involvement of 

the federal government to impose regulations executed by the states (ESEA, 

Reauthorization, 2012). During the 1960s, dialogue of PLCs was first introduced with the 

focus being on enhancing educator professional development. However, it was not until 

the 1980s did that attention of PLCs expand to include implementation of smaller 

intensives focused on educators as a central component to positively affect specific area 

schools for the purpose of reform were introduced (Rosenholtz, 1989). 
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Summary of Chapter One 

 The importance of accountability in public and private schools nationally has 

become increasingly centered on the effectiveness of K-12 educators in the 

classroom. Professional Learning Communities provide teachers with a collaborative 

learning opportunities with the goal of enhancing student academic development. 

Chapter one provided background and significance of the study including the 

purpose and information on the Professional Learning Communities Assessment-

Revised as it will be applied to the research. Chapter one also presented limitations 

as well delimitations of the study which will be emphasized as part of the literature 

review in Chapter two.  
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CHAPTER TWO: Literature Review 

 “The Professional Learning Community model flows from the assumption that 

the core mission of formal education is not simply to ensure that students are taught but 

to ensure that they learn. This simple shift—from a focus on teaching to a focus on 

learning—has profound implications for schools” (Dufour, 2008, p. 8). The popularity of 

professional learning communities has approached a critical juncture for private and 

public schools. The variances in adequately determining the long-term effectiveness of 

PLCs is under scrutiny in part due to lack of more deliberate examination of the benefits 

from the perspective of teachers. 

 Without synchronous and thorough analysis of the effectiveness from the view of 

teachers, according to DuFour, there will be a systemic “abandonment of the reform, and 

the launch of a new search for the next promising initiative. Another reform movement 

will have come and gone, reinforcing the conventional education wisdom that promises, 

this too shall pass” (2004, p. 6). 

 Central California private schools are actively utilizing varying forms of PLCs as 

both a teacher professional development and reform tool. The reformist tool; is to polish 

preexisting educational curricula while also implementing new ideas and collaborative 

practices aimed at shrinking the achievement gap amongst area K-12 students. Instituting 

a culture of collaboration between teachers and students is essential to fostering an 

educational environment where increased learning is the shared outcome. The mission of 

the California State Board of Education’s Professional Support Division’s 

Superintendent’s Quality Professional Learning Standards coincides with the standards, 
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values and mission of the Southwest Educational Development Laboratory (SEDL) 

(Torlakson, 2013). Although private schools are not regulated by the State of California, 

California law (California Education Code Section 33190) states: “Private schools 

offering or conducting a full-time elementary or secondary level day school for students 

between the ages of 6 to 18 to file an affidavit with the California Department of 

Education (CDE). Filing an affidavit with the CDE does not however constitute 

certification of status as a private school. State law also requires California private 

schools serving elementary or high school students to file an affidavit or statement each 

year with the State Superintendent of Public Instruction.” (California Department of 

Education, 2008). 

Purpose of the Literature Review 

 There is a veritable plethora of articles and texts on the implications and benefits 

of Professional Learning Communities as a reformist or training model in the public 

elementary sector. There is no sound unilateral evidence that exists within Central 

California private K-12 institutions illustrating that teachers’ perceptions of Professional 

Learning Communities as a training model or reformist tool stands as a viable method. 

Internal and external stakeholders committed to K-12 education and expansion of PLCs 

as a tool for reformists could benefit for from research in this area.   

The purpose of the review for this research are: 

1). to gain a historical narrative of Professional Learning Communities.  

2). to determine the significance of implementing PLC’s in Central California private 
elementary schools.  
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The principal theme in the research were directed using the following questions: 

(A) What, if any, inferences can be made relating to the shared and supportive leadership, 

of a Professional Learning Community following the PLC process? (B) What, if any, 

inferences can be made as they pertain to educator perceptions involving shared values 

and vision in a PLC following the PLC process? (C) What, if any, inferences can be made 

as they pertain to educator perceptions of collective learning and application of the PLCs 

following the PLC process? (D) What, if any, inferences can be made as they pertain to 

educator perceptions of shared personal practice of the PLCs following the PLC process? 

(E) What, if any, inferences can be made as they pertain to educator perceptions of 

supportive conditions-relationships of the PLCs following the PLC process? (F) What, if 

any, inferences can be made as they pertain to educator perceptions of supportive 

conditions-structures of the PLCs following the PLC process? 

The hope of the researcher is that the study provides a framework that private 

school educators in Central California (and beyond) could utilize as a tool that would 

provide some clarity regarding the benefits of PLCs as perceived by teachers. The 

outcome of the research provides key evidence that a shift is necessary from a 

professional development tool to educational reform tool or reevaluated entirely could 

prove extremely helpful to educators and could also support administrators when 

determining a year end cost analysis and ROI for schools (many of whom are consistently 

underfunded). Smylie and Hart (1999) highlight, “increased student learning is 

inextricably tied to teacher learning and collaboration, stating: “It has become 

increasingly clear that if we want to improve schools for student learning, we must also 

improve schools for the adults who work within them. 
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Learning Communities: 
 

“Professional learning that increases educator effectiveness and results for all 

students occurs within learning communities committed to continuous improvement, 

collective responsibility, and goal alignment. 

Professional learning within communities requires continuous improvement, promotes 

collective responsibility, and supports alignment of individual, team, school, and school 

system goals. Learning communities convene regularly and frequently during the 

workday to engage in collaborative professional learning to strengthen their practice and 

increase student results. Learning community members are accountable to one another to 

achieve the shared goals of the school and school system and work in transparent, 

authentic settings that support their improvement” (Learning Forward.org, 2014). 

• Engage in Continuous Improvement:  

“Learning communities apply a cycle of continuous improvement to engage in 

inquiry, action research, data analysis, planning, implementation, reflection, and 

evaluation. Characteristics of each application of the cycle of continuous 

improvement are: 

• Develop Collective Responsibility:  

Learning communities share collective responsibility for the learning of all pupils 

within the school or school system. Collective responsibility brings together the 

entire education community, including members of the education workforce -- 

teachers, support staff, school system staff, and administrators -- as well as 

families, policy makers, and other stakeholders, to increase effective teaching in 

every classroom” (Learning Forward.org, 2014).  
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• Create Alignment and Accountability:  

“Professional learning that occurs within learning communities provides an 

ongoing system of support for continuous improvement and implementation of 

school and system wide initiatives. To avoid fragmentation among learning 

communities and to strengthen their contribution to school and system goals, 

public officials and school system leaders create policies that establish formal 

accountability for results along with the support needed to achieve results. To be 

effective, these policies and supports align with an explicit vision and goals for 

successful learning communities. Learning communities align their goals with 

those of the school and school system, engage in continuous professional 

learning, and hold all members collectively accountable for results” (Learning 

Forward.org, 2014).  

Leadership: 

  “Professional learning that increases educator effectiveness and results for all 

students requires skillful leaders who develop capacity, advocate, and create support 

systems for professional learning” (Learning Forward.org, 2014).  

         “Leaders throughout the pre-K-12 education community recognize effective 

professional learning as a key strategy for supporting significant school and school 

system improvements to increase results for all students” (Learning Forward.org, 2014).  

• Develop Capacity For Learning And Leading:  

“Leaders hold learning among their top priorities for students, staff, and 

themselves. Leaders recognize that universal high expectations for all students 
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require ambitious improvements in curriculum, instruction, assessment, leadership 

practices, and support systems” (Learning Forward.org, 2014).  

• Advocate for Professional Learning:  

“Leaders clearly articulate the critical link between increased student learning and 

educator professional learning. As supporters of professional learning, they apply 

understanding of organizational and human changes to design needed conditions, 

resources, and other supports for learning and change” (Learning Forward.org, 

2014).  

• Create Support Systems And Structures:  

“Skillful leaders establish organizational systems and structures that support 

effective professional learning and ongoing continuous improvement. They 

equitably distribute resources to accomplish individual, team, school, and school 

system goals” (Learning Forward.org, 2014).  

Resources:  
 

• “Professional learning that increases educator effectiveness and results for all 

students requires prioritizing, monitoring, and coordinating resources for educator 

learning.  Effective professional learning requires human, fiscal, material, 

technology, and time resources to achieve student learning goals. How resources 

are allocated for professional learning can overcome inequities and achieve results 

for educators and students. The availability and allocation of resources for 

professional learning affect its quality and results. Understanding the resources 

associated with professional learning and actively and accurately tracking them 
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facilitates better decisions about and increased quality and results of professional 

learning” (Learning Forward.org, 2014). 

• Prioritize Human, Fiscal, Material, Technology, And Time Resources:  

“Resources for professional learning include staff, materials, technology, and 

time, all dependent on available funding. How these resources are prioritized to 

align with identified professional learning needs affects access to, quality of, and 

effectiveness of educator learning experiences” (Learning Forward.org, 2014).  

“Staff costs are a significant portion of the resource investment in 

professional learning. Costs in this category include school and school system 

leaders and other specialized staff who facilitate or support school- or school 

system-based professional learning, such as instructional coaches, facilitators, 

and mentors, as well as salary costs for educators when professional learning 

occurs within their workday. The time leaders commit to professional learning, 

either their own or for those they supervise, is a cost factor because it is time 

these leaders are investing in professional learning; managing this time is another 

area of responsibility for leaders” (Learning Forward.org, 2014).  

           “Technology and material resources for professional learning create 

opportunities to access information that enriches practice. Use of high-speed 

broadband, web-based and other technologies, professional journals and books, 

software, and a comprehensive learning management system is essential to 

support individual and collaborative professional learning” (Learning 

Forward.org, 2014).  
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“When economic challenges emerge, schools and school systems often 

reduce investments in professional learning. In high-performing countries, 

professional learning is valued highly as a key intervention to improve schools 

that reducing it is not an option. Top-performing businesses frequently increase 

training and development in challenging times” (Learning Forward.org, 2014). 

• Monitor Resources: 

“Resources for professional learning come from many sources, including 

government allocations, public and private agencies, and educators themselves. 

Tracking and monitoring these resources is challenging, yet essential. Some 

costs, such as those for staff, registrations, consultants, materials, stipends for 

mentor teachers, and relief teachers, are relatively easy to track. Others, such as 

the portion of time educators are engaged in job-embedded professional learning 

and technology used for professional learning, are more difficult to monitor. Yet 

without a consistent and comprehensive process to track and monitor resources, it 

is difficult to evaluate the appropriateness or effectiveness of their allocation and 

use” (Learning Forward.org, 2014).  

            “The level of funding for professional learning in schools varies 

tremendously. Some studies on professional learning in public schools have 

suggested that the investments range from less than 1% of total operating 

expenses to as high as 12%. In the highest-performing countries, investments in 

professional learning for educators, particularly teachers and principals, are much 

higher. Decisions about funding must specifically address inequities in learning 

needs and opportunities to learn and be given highest priority so that that all 
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students and the educators who serve them have the resources to achieve at the 

highest levels” (Learning Forward.org, 2014).  

• Coordinate Resources: 

“The coordination of resources for professional learning is essential to 

their appropriate    and effective use. With funding for professional learning, 

school improvement, and other reform initiatives coming from multiple sources 

and for multiple purposes, ensuring alignment and effectiveness in resource use 

is paramount to ensuring success” (Learning Forward.org, 2014).  

• Data:  

“Professional learning that increases educator effectiveness and results for 

all students uses a variety of sources and types of student, educator, and system 

data to plan, assess, and evaluate professional learning. Data from multiple 

sources enrich decisions about professional learning that leads to increased 

results for every student. Multiple sources include both quantitative and mixed 

methods data, such as common formative and summative assessments, 

performance assessments, observations, work samples, performance metrics, 

portfolios, and self-reports.” (Learning Forward.org, 2014).  

The following material (to include sections: Learning Designs through 

Relationships) was extracted from the Office of Educational Research & 

Improvement, U.S. Department of Education, under Contract Number 

RJ96006801. As such, the publication has authorized reproduction, copies or 

distribution to others. SEDL/LearningForward.org has receive acknowledgement 

as the source.  
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• Learning Designs: 

“Professional learning that increases educator effectiveness and results for 

all students integrates theories, research, and models of human learning to 

achieve its intended outcomes. Integrating theories, research, and models of 

human learning into the planning and design of professional learning contributes 

to its effectiveness. Several factors influence decisions about learning designs, 

including the goals of the learning, characteristics of the learners, their comfort 

with the learning process and one another, their familiarity with the content, the 

magnitude of the expected change, educators' work environment, and resources 

available to support learning. The design of professional learning affects its 

quality and effectiveness” (Learning Forward.org, 2014). 

• Implementation:  

“Professional learning that increases educator effectiveness and results for 

all students applies research on change and sustains support for implementation 

of professional learning for long-term change. The primary goals for professional 

learning are changes in educator practice and increases in student learning. This 

is a process that occurs over time and requires support for implementation to 

embed the new learning into practices. Those responsible for professional 

learning apply findings from change process research to support long-term 

change in practice by extending learning over time. They integrate a variety of 

supports for individuals, teams, and schools. Finally, they integrate constructive 

feedback and reflection to support continuous improvement in practice that 
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allows educators to move along a continuum from novice to expert through 

application of their professional learning” (Learning Forward.org, 2014).   

• Outcomes: 

“Professional learning that increases educator effectiveness and results for 

all students      aligns its outcomes with educator performance and student 

curriculum standards. For all students to learn, educators and professional 

learning must be held to high standards. When the content of professional 

learning integrates student curriculum and educator performance standards, the 

link between educator learning and student learning becomes explicit, increasing 

the likelihood that professional learning contributes to increased student 

learning.” (Learning Forward.org, 2014).   

Shared and Supportive Leadership  

The school and educational leadership literatures clearly recognize the role and 

influence of the campus administrator (principal, and sometimes assistant principal) on 

whether change will occur in the school. It seems clear that transforming a school 

organization into a learning community can be done only with the sanction of the leaders 

and the active nurturing of the entire staff's development as a community. Thus, a look at 

the principal of a school whose staff is a professional learning community seems a good 

starting point for describing what these learning communities look like and how the 

principal "accepts a collegial relationship with teachers" (D. Rainey, personal 

communication, March 13, 1997) to share leadership, power, and decision making” 

(sedl.org, 2015).  
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Shared Values and Vision  

 Sharing vision is not just agreeing with a good idea; it is a particular mental image 

of what is important to an individual and to an organization. Staff are encouraged not 

only to be involved in the process of developing a shared vision but to use that vision as a 

guidepost in making decisions about teaching and learning in the school” (sedl.org, 

2015).  

A core characteristic of the vision is an undeviating focus on student learning, maintains 

Louis and Kruse (1995), in which each student's potential achievement is carefully 

considered. These shared values and vision lead to binding norms of behavior that the 

staff supports” (sedl.org, 2015). 

In such a community, the individual staff member is responsible for his/her 

actions, but the common good is placed on a par with personal ambition. The 

relationships between individuals are described as caring. Such caring is supported by 

open communication, made possible by trust (Fawcett, 1996). 

Collective Learning and Application 

 The idea of a learning organization "where people continually expand their 

capacity to create the results they truly desire, where new and expansive patterns of 

thinking are nurtured, where collective aspiration is set free, and where people are 

continually learning how to learn together" (p. 3) caught the attention of educators who 

were struggling to plan and implement reform in the nation's schools. As Senge's 

paradigm shift was explored by educators and shared in educational journals, the label 

became learning communities” (sedl.org, 2015).  
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Shared Personal Practice  

This practice is not evaluative but is part of the "peers helping peers" process. 

Such review is conducted regularly by teachers, who visit each other's classrooms to 

observe, script notes, and discuss their observations with the visited peer. The process is 

based on the desire for individual and community improvement and is enabled by the 

mutual respect and trustworthiness of staff members. Wignall, (1992, pg.18) states, 

“Mutual respect and understanding are the fundamental requirements for this kind of 

workplace culture. Teachers find help, support, and trust as a result of developing warm 

relationships with each other. Teachers tolerate (even encourage) debate, discussion and 

disagreement. They are comfortable sharing both their successes and their failures. They 

praise and recognize one another's triumphs, and offer empathy and support for each 

other's troubles.” One of the conditions that supports such a culture is the involvement of 

the teachers in interviewing, selecting, and hiring new teachers. “They feel a commitment 

to their selections and to ensuring the effectiveness of the entire staff” (sedl.org, 2015).  

Supportive Conditions  

 Several kinds of factors determine when, where, and how the staff can regularly 

come together as a unit to do the learning, decision making, problem solving, and 

creative work that characterize a Professional Learning Community. In order for learning 

communities to function productively, the physical or structural conditions and the 

human qualities and capacities of the people involved must be optimal (Boyd, 1992; 

Louis & Kruse, 1995)” (sedl.org, 2015). Supportive conditions are separated further into 

two subcategories: Structures (physical conditions) and Relationships  
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• Structures: 

The following physical factors support learning communities: time to meet and 

talk, small school size and physical proximity of the staff to one another, 

interdependent teaching roles, well-developed communication structures, school 

autonomy, and teacher empowerment. An additional factor is the staff's input in 

selecting teachers and administrators for the school, and even encouraging staff 

who are not in tune with the program to find work elsewhere” (sedl.org, 2015).  

SEDL also presents a similar list of physical factors that result in an 

environment conducive to school change and improvement: the availability of 

resources; schedules and structures that reduce isolation; policies that encourage 

greater autonomy, foster collaboration, enhance effective communication, and 

provide for staff development. Time is certainly a valuable and limited resource: 

"Time, or more properly lack of it, is one of the most difficult problems faced by 

schools and districts." (Watts & Castle, 1993, p. 306). 

• Relationships:  

One of the first characteristics cited by Louis and Kruse (1995) of individuals in a 

productive learning community is a willingness to accept feedback and to work 

toward improvement. In addition, the following qualities are needed: respect and 

trust among colleagues at the school and district level, possession of an 

appropriate cognitive and skill base that enables effective teaching and learning, 

supportive leadership from administrators and others in key roles, and relatively 

intensive socialization processes. 
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“Note the strong parallel with the people or human factors identified by Boyd 

(1992): positive teacher attitudes toward schooling, students, and change; 

students' heightened interest and engagement with learning (which could be 

construed as both an outcome and an input, it seems); norms of continuous critical 

inquiry and continuous improvement; a widely shared vision or sense of purpose; 

a norm of involvement in decision making; collegial relationships among 

teachers; positive, caring student-teacher-administrator relationships; a sense of 

community in the school; and two factors beyond the school staff - supportive 

community attitudes and parents and community members as partners and allies” 

(sedl.org, 2015). 

Procedures 

 The study seeks to more deliberately evaluate the perceptions of K-12 teachers in 

private elementary schools in Central California. The schools randomly selected with 

populations of varying socioeconomic levels, ethnicities and without regard to gender. 

There are 18 private schools in Central California, CA, serving 6,372 students with most 

of which maintaining affiliations to non-federal and non-state mandated accrediting 

governing bodies.  

Professional Learning Community trainings are provided by outside entities either 

on campus or in various locations throughout the state of California. The 3 participating 

private schools will voluntarily provide all data collected during the study. 

Administrators were notified directly by the researcher and all research findings were 
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confidential and would not identify participants or individual schools involved in the 

study.   

 The procedures offer a methodology for adequately evaluating teachers’ views of 

the Professional Learning Communities utilizing the SEDL’s shared and supportive 

leadership, shared values and vision, shared personal practice, collective learning and 

application, supportive conditions-relationships and supportive conditions-structures. The 

study’s framework was to analyze the mixed methods data offering an assessment of the 

PLC through those most affected by the training, educators working collaboratively 

within the communities.  

 All schools examined attended a Professional Learning Community within the 

recent school year as it was important to adequately evaluate teachers’ perspectives based 

on the PLC experiences that are most vivid. The materials presented to the teachers 

through the professional learning experience had to have a level of consistency in order to 

be effectively analyzed. The conditions in which the PLC were presented were ideal to 

test effectiveness as viewed by K-12 educators. 

Methodological Concerns in the Research Pertaining to Professional Learning 
Communities for Private Schools 
  

The literature as it relates to the mixed methods research has been retrieved from 

various resources, peer-reviewed journal articles, online databases, websites and other 

relevant scholarly works. But such information has not come without its limitations as 

research specific to private school Professional Learning Communities are scarce. Below 

in Table 1 is a list of peer reviewed primary education journal articles written within the 
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last 20 years proving scarcity on this subject matter. Research was gathered using the 

journal article database ERIC and St. Mary’s University of Minnesota compilation of 816 

peer-reviewed primary education journals. The list of primary education focused journals 

were vast. There were 231 articles retrieved pertaining to Professional Learning 

Communities and public schools both domestically and abroad. However, this researcher 

was unable to uncover any articles regarding PLCs as they relate to private schools within 

the United States and only one article globally (see below).  

Table 1: 

K-12 Peer Reviewed Articles Pertaining to Private School Professional Learning Communities: 
A 20 Year Review 

Developing Teachers' Reflective Practice: An Explorative Study of Teachers' Professional Learning 
Experience in a Private Lebanese School 

 

The lack of evidence supporting or opposing the benefits of Professional Learning 

Communities to primary school educators indicates the need develop more research on 

this topic.  

 

Professional Learning Communities: A Historical Narrative 

Professional Learning Communities as tools to enhance professional development 

among teachers have been deliberated and implemented since the 1960s. While, the 

National Education Association has been asking educators to be cognizant of the varying 

aptitude and the capacity to develop academically since the turn of the 20th century. 

However, it has only been the past twenty-five years since the literature has dedicated 

significant consideration to the topic of PLCs. In 1983, the National Commission on 

Educational Excellence’s published, A Nation at Risk, which spurned the preoccupation 
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with the belief that education was a model of mediocrity in need of reform (A Nation At 

Risk, 1983).  

The criticisms of America’s faltering education system as vividly illustrated in the 

Nation At Risk publication only further fueled reform efforts and the implementation of 

additional outcome based initiatives (measurable through test scores) during the 1980s-

90s. As the United States school system continued to slip in terms of its international 

ranking compared to its global counterparts, outcome based educational reform strategies 

evolved into standards based educational initiatives which measures academic 

achievement based on academic standards as oppose to the performance of other 

students. The additional benefit being that standards also function as a comparative guide 

for developing and implementing future curricula.  

The first presidential reauthorization of Lyndon B. Johnson’s Elementary and 

Secondary Education Act (ESEA) of 1965 since Reagan’s A Nation at Risk authorized 

publication was in 1994 under the Bill Clinton Administration. The Improving America’s 

School Act (IASA), contained the additional provision that states schools must also have 

rigorous standards in all subject areas for every grade level. The provision also provided 

opportunities to help students from disadvantaged areas and charter or private schools. 

With the focus on disadvantaged youth the reauthorization also focused efforts on 

enhancing funding education on bilingual and immigrant students (Riley, 1995). Another 

reauthorization to the ESEA came in 2001 with the No Child Left Behind Act of 2001 by 

the George W. Bush Administration which has been called both well intentioned, 

controversial and ineffective largely depending on political party affiliation or 

stakeholder position.  
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The popularity of charter schools gained prominence in the 1970s as innovative 

schools were established in larger metropolitan areas such as New York, Chicago, 

Philadelphia and Minneapolis. Charter schools rejected the idea that schools and students 

were ‘one size fits all’ and that such approach were problematic for the sustainability of 

our current U.S. educational system and that parents of varying socio-economic 

backgrounds deserve options (Hart, 2000). After over four decades since the 

establishment and growth of charter schools in the U.S., the results have been mixed. 

Advocates praise charter schools as being sustained largely by their merits and academic 

outcomes. If charter schools fail to provide students with test scores that indicate 

measured growth, their charter (which is heavily scrutinized) will simply not be renewed. 

Others contend charter schools provide competition, to the broader public school system 

and compels the public education to enhance education, academic achievement, and 

increase accountability. Opponents of charter schools criticize the comparison of charter 

to public education. Charter schools are typically considerably smaller in class size, fewer 

regulations and they often have access to many of the financial resources unavailable to 

public entities (educationevolving.org, 2014).  

Elementary education institutions both public, private and charter have produced 

high achieving, hugely successful programs nationally. However, the international rank 

of U.S. public schools (especially in the areas of science and mathematics) is either 

stagnate or continues to fall. All stakeholders, both internal and external agree that K-12 

education in the United States is faltering and while something actionable must be done 

yet, progress continues to be slow.  
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The initial excitement over the popularity of President Obama’s Race to the Top 

program has waned considerably, in large part due to proponents arguing any additional 

reauthorizations, inclusions or reassessments of ESEA is only the next big thing that will 

go by the waste side if no viable results from these reform efforts are not realized soon.  

Advocates and opponents have simultaneously shifted their focus to providing 

educators with the resources necessary to be effective in the classroom. A teachers’ 

success is also dependent on a student’s willingness to learn. Many tests measure core 

competencies in courses such as math, reading and writing. However, many subjects are 

not often tested in some standardized assessments such as science, economics, political 

science and history which are areas most educators would deem essential topics. 

Generally, testing procedures also fail to credit teachers who engage and enrich the lives 

of students which also aids the reduction of student attrition. Consensus amongst testing 

procedures must remain a central focus of schools and not the desire to utilize the latest 

testing technology. Far too often researchers, educators, political forces and parents 

believe the latest and greatest measurement tool will magically solve all of the problems 

facing K-12 academia. However, in some cases it only creates more trepidation amongst 

school districts to implement the model which only exacerbates the problem (Drury & 

Duran, 2003; Hershberg, Simon and Lea-Kruger, 2004; National Comprehensive Center 

for Teacher Quality (2009).  

 In order to adequately develop a structured system that monitors and gauges 

educator effectiveness we must first appreciate what it means to be an effective teacher. 

The National Comprehensive Study for Teacher Quality provides the following 

recommendations:  
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• “Effective teachers have high expectations for all students and help students learn, 
as measured by value-added or other test-based growth measures.  

• Effective teachers contribute to positive academic, attitudinal, and social 
outcomes for students such as regular attendance, on-time promotion to the next 
grade, on-time graduation, self-efficacy, and cooperative behavior.  

• Effective teachers use diverse resources to plan and structure engaging learning 
opportunities; monitor student progress formatively, adapting instruction as 
needed; and evaluate learning using multiple sources of evidence.  

• Effective teachers contribute to the development of classrooms and schools that 
value diversity and civic-mindedness.  

• Effective teachers collaborate with other teachers, administrators, parents, and 
education professionals to ensure student success, particularly the success of 
students with special needs and those at high risk for failure” (Goe et al., p.8). 

The U.S. public school system is likely one of the most complex educational 

structures ever comprised in the world. To create a system that demonstrates positive 

academic gains amidst increasing budgetary constraints literally requires an act of 

Congress. However, the role of the federal government is supposed to be minimal, 

unfortunately as the cliché often goes; ‘who holds the money also holds the power’ 

certainly applies to public education. With various government officials interested in 

making substantive gains, little is done to actually move the wheels of change forward. 

Furthermore, teachers unions are primarily interested in maintaining the status quo or 

making changes that have minimal impact on teacher employment status which further 

slows down progress. By the time policies that are meant to increase teacher effectiveness 

are considered by schools or districts its intended affect has been diluted so much so it is 

all but ineffective. Therefore, alternative measures must be taken as a means of both 

bypassing the aforementioned channels and implementing policy changes that have not 

been stripped of substance. Evidence has demonstrated that such change cannot come 

from the government, it must come from nonprofit entities and superintendents of 
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districts willing to impose policies that improve teacher performance while also meeting 

union guidelines. (Loveless, T. & Diperna, P., 2000). 

Understanding why elementary school aged children in many places around the 

country and world are struggling considerably to performance in class is critically 

important and should not be negated. However, the role of a well prepared and supported 

educator has in the classroom is central to classroom’s success. New teachers seek 

fundamental rewards and are optimistic about their impact in the classroom, but 

workplace conditions can be quite cumbersome. Teachers also encounter difficult and 

unforeseen challenges: classroom management (or lack thereof) and in some cases harsh 

discipline and adjustment to the physical and emotional demands of the occupation while 

also, handling instructional tasks, and surrendering leisure time (Frase, 1992). Without 

suitable support, a new educators’ problems can grow significantly. 

New and experienced teachers can learn and support one another while, 

experienced teachers can transmit instructional, planning, and/or management skills the 

novices lack that can help them grow professionally as they adjust to the realities of 

teaching (Frase 1992). In addition, new educators should be provided with professional 

development opportunities that help them to circumvent the problems they could 

potentially face in the classroom.  

   According to Senator Harkin, “I think it is a dismal fact that nearly 50% of our 

teachers leave [the profession of elementary school teaching] within the first five years 

(GPO, 2010). While many have pondered the motive for the exodus, one cannot deny the 

cataclysmic long term effect that such attrition has is detrimental to the academic success 
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of elementary school students nationwide. Senator Harkins continues, “We need to 

identify and help those teachers that are increasing the academic achievement of their 

students.” Educating educators is a central component to increasing academic 

achievement in elementary school aged children. Developing schemas by which 

elementary school teachers can best access professional development resources that 

enhance classroom efficacy and increase student achievement is essential to education 

reform.  

 

Theoretical Characteristics of Professional Learning Communities 

The Center for Comprehensive Reform and Improvement lists six theoretical 

characteristics that are essential to the development, execution and sustainability of any 

Professional Learning Community:  

• Shared values and vision (Bolam et al., 2005; DuFour, 2004; Feger & Arruda, 

2008; Hord, 1997; Kruse, Louis, & Bryk, 1994). Teachers and administrators 

share a vision focused on student learning and a commitment to improvement 

(Reichstetter, 2006).  

• Collaborative culture (Bolam et al., 2005; Feger & Arruda, 2008; Kruse, Louis, 

& Bryk, 1994). PLCs are based on the premise that through collaboration, 

professionals achieve more than they could alone (DuFour & Eaker, 1998). 

Teachers benefit from the resources that each brings to the PLC (Newman, 1994).  

• Focus on examining outcomes to improve student learning (DuFour, 2004; 

Feger & Arruda, 2008; Kruse, Louis, & Bryk, 1994; Louis, 2006). PLCs promote 

results-oriented thinking that is focused on continuous improvement and student 
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learning (Reichstetter, 2006). The focus goes beyond a team getting together to 

look at data.  

• Supportive and shared leadership (Feger & Arruda, 2008; Hord, 1997; Kruse, 

Louis, & Bryk, 1994; Louis & Kruse, 1995; Mitchell & Sackney, 2006). PLCs 

often are viewed as a foundation for developing teacher leaders (Caine & Caine, 

2000). Administrators are committed to sharing decision making with teachers 

and providing opportunities for them to serve as leaders (Hargreaves & Fink, 

2006) (Waters, JT, etal, 2003). Leadership is shared and distributed among formal 

and informal leaders (Phillips, 2003; Reichstetter, 2006). The purposes and goals 

of a PLC grow from among the participants, based on their values, beliefs, and 

individual and shared experiences (Thompson, Gregg, & Niska, 2004).  

• Shared personal practice (Hord, 1997; Kruse, Louis, & Bryk, 1994; Thompson, 

Gregg, & Niska, 2004). A major focus of PLCs is on professional learning in 

which teachers work and learn together as they continually evaluate the 

effectiveness of their practices and the needs, interests, and skills of their students 

(Waters, JT, etal, 2003). “Teachers share experiences, observe each other, and 

discuss teaching” (sedl.org, 2014).  

 

Professional Learning Communities as a Reform Model 

 A five year study conducted by the Center on Organization and Restructuring of 

Schools utilizing 1500 elementary, middle and high schools throughout the U.S. which 

also included field research of 44 schools in 16 states was successfully able to determine 

marked improvement in student learning as a direct result of improvement initiatives (i.e. 
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Professional Learning Communities) (Newmann & Wehlage, 1995). The study concluded 

that schools fared better when teachers; possessed a unified vision for learning, 

developed collaborative learning models between student and teacher, felt a sense of 

collective responsibility, possessed increased autonomy, provided real world scenarios 

that required students to think and develop pragmatic solutions (WestEd, 2000).  

 The data retrieved by the Center on Organization and Restructuring of Schools 

contend the development and implementation of a PLC was essential to refining schools. 

Kruse, Seashore Louis, and Bryck (1994) believed that during the course of a successful 

professional learning community training, educators must commit to; collaboration 

between teachers and students that go beyond dialogue, mutual focus on student learning, 

reflective dialogue focused on shared beliefs and values, de-privatization of practice that 

requires teachers to share, observe and discuss peer methods and philosophies in teaching 

(WestEd, 2000). 

 

Best Practices for Successful Professional Learning Communities 

 Professional Learning Communities are currently in vogue and there is no 

shortage of information available regarding them both in theory and in practice. As 

iterated previously, PLCs for private and charter schools however is scarce. The premise 

of PLCs as a job-embedded system of continuous reflection and recalibration for the 

unique learning styles of students is central regardless of type of learning environment. 

Several best practices exist that are necessary to ensure the professional development and 

reform model permeates throughout the school.  
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 Professional Learning Communities emphasize accountability, teacher leadership 

with an obligation to improve schools. PLCs are designed to benefit educators as much as 

the pupils. Teachers are able to maximize their learning outcomes during the course of 

PLCs and after by studying, selecting information that is most beneficial, planning, 

implementation, analyzing and adjusting when necessary.  

 Prior to beginning the process, teachers review student achievement data to identify a 

specific standard or standards on which many students are not meeting goal (Hord, 1997). 

 Once the process has begun, teachers are required to work in concerted groups 

analytically examining and discussing standards-based learning outcomes of students. 

These collaborative teams select evidence-based instructional strategies for meeting the 

standards. Teams develop a common lesson plan incorporating the selected strategies and 

identify the type of student work each teacher will use to demonstrate learning (Hord, 

1997). Hord continues, Teachers implement the planned lesson, record successes and 

challenges, and gather evidence of student learning. Teams review student work and 

discuss student understanding of the standards. Teams reflect on the implications of the 

analysis of student work and discuss potential modifications to instructional strategies 

(Hord, 1997). 

Schools often want and need to see change overnight. This is both a mistake and 

an unrealistic expectation. The implementation of Professional Learning Communities as 

a learning and reform model takes 3 to 6 years to be effective. During the initial year of 

enactment, staff groups usually need to repeat the best practices in order for it to 

permeate throughout the school’s culture. To ensure a sizable outcome after the first few 
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years following implementation, most schools elect to employ the services of external 

facilitators for additional support. (Hord, 1997). 

 

Summary of Chapter Two 

For several decades educators, parents and other stakeholders alike have 

witnessed a sharp drop in the performance of pupils in schools and consequently the 

attrition rate has increased dramatically. Determining how to remedy the myriad of 

problems with the K-12 educational system in America has been deliberated by everyone 

from presidents to theologians. Addressing such concerns has never been more pressing 

than now. The formulation of the Department of Education has created multiple 

provisions aiding states in the enforcement of regulatory standards centered on helping 

teachers better educate students. While opponents of government meddling argue the 

U.S. Dept. of Education has only added to the bureaucracy and has not done much to 

enhance academic performance amongst students.  

 Researchers suggest that teachers (who spend more time with children per day 

than any other adult) are likely to have the largest impact on pupil educational success. 

Consequently, educators are also held to account for the failure of schoolchildren. With 

the focus from stakeholders shifting toward measuring teacher efficacy Professional 

Learning Community interest has increased dramatically. PLCs serve a dual purpose as 

center for professional development and a model to reform primary and secondary 

education. Mixed methods outcomes, while encouraging for public educational 

institutions is limited for private, charter and faith based schools. Educators’ are posed 

with ever increasing scrutiny to provide learning experiences that enhance academic 
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achievement and empower them to be successful while also remaining committed to 

improve their own knowledge and develop and strengthen their skill set. The study’s 

purpose is to determine the overarching impact of PLCs from the perception of private 

school educators in Central California in six areas; shared and supportive leadership, 

shared values and vision, shared personal practice, collective learning and application, 

supportive conditions-relationships and supportive conditions-structures. 
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CHAPTER THREE: Methodology 

The mixed method study’s purpose is to analyze the effectiveness of K-12 private 

school teachers’ perceptions of Professional Learning Communities in Central 

California’s private schools as both a reform model and as a professional development 

tool. This chapter will illustrate the procedures, research design, instruments, framework, 

data collection, research questions and methods implemented as part of the study.  

Restatement of Research Questions and Hypotheses 

Research Question One:  

Is there a significant difference in terms of the importance of shared and 

supportive leadership of Professional Learning Communities by educators based on 

teacher experience in the field in Central California private schools? H1-A0: There is no 

significant difference in the importance of shared and supportive leadership of 

Professional Learning Communities by educators based on teacher experience in the field 

in Central California private schools.  

Research Question Two:   

Is there a significant difference in terms of the importance of collective learning 

and application of Professional Learning Communities by educators based on teacher 

experience in the field in Central California private schools? H2-A0: There is no 

significant difference in the importance of collective learning and application of 

Professional Learning Communities by educators based on teacher experience in the field 

in Central California private schools.  

Research Question Three:  
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Is there a significant difference in terms of the importance of shared values and 

visions of Professional Learning Communities by educators based on teacher experience 

in the field in Central California private schools? H3-A0: There is no significant 

difference in the importance of shared personal practice of Professional Learning 

Communities by educators based on teacher experience in the field in Central California 

private schools.  

 Research Question Four:  

Is there a significant difference in terms of the importance of shared personal 

practice of Professional Learning Communities by educators based on teacher experience 

in the field in Central California private schools? H4-A0: There is no significant 

difference in the importance of shared personal practice of Professional Learning 

Communities by educators based on teacher experience in the field in Central California 

private schools.  

Research Question Five:  

 Is there a significant difference in terms of the importance of supportive 

conditions-relationships of Professional Learning Communities by educators based on 

teacher experience in the field in Central California private schools? H5-A0: There is no 

significant difference in the importance of supportive conditions-relationships of 

Professional Learning Communities by educators based on teacher experience in the field 

in Central California private schools. 

Research Question Six:  

 Is there a significant difference in terms of the importance of supportive 

conditions-structures of Professional Learning Communities by educators based on 
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teacher experience in the field in Central California private schools? H6-A0: There is no 

significant difference in the importance of supportive conditions-structures of 

Professional Learning Communities by educators based on teacher experience in the field 

in Central California private schools. 

The research questions will be collected utilizing the Professional Learning 

Communities Assessment-Revised (PLCA-R) from three Central California private 

schools. With the collection of the quantitative data the research will provide analysis of 

teachers’ perceptions of Professional Learning Communities with emphasis on educator 

experience in the field of teaching in Central California private schools. The benefits of 

utilizing a standardized survey instrument to collect quantitative data:  

Costs-Surveys are considerably less expensive than other methods of retrieving 

data from participants (i.e. paper survey or phone survey).  

Flexible- Surveys can be administered in numerous modes (i.e. email, online, via 

social media, paper, via telephone, mobile and in person.  

 Extensive- Surveys can provide significant information relating to characteristics 

over a large populous. The survey method provides a more accurate yet broad sample of a 

given population to obtain targeted results and draw conclusions.  

 Dependable- The anonymity of surveys provides an opportunity for respondents 

to be as honest as possible. The confidential nature of surveys allows participants to be 

more forthcoming and truthful which provides the researcher with the most accurate 

information possible (Wyse, 2012).  
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Research Design 

Mixed methods Research will be gathered using a Likert-scale survey design as 

outlined by the Southwest Educational Development Laboratory (SEDL). The Likert 

scale- is a psychometric scale involved in research that utilizes questionnaires and is the 

most widely used and most reliable approach to scaling responses in survey research 

(Wuensch, 2009). The survey asks 52 questions which provide an assessment through six 

categories: shared and supportive leadership, shared values and vision, shared personal 

practice, collective learning and application, supportive conditions-relationships and 

supportive conditions-structures.  

 

Mixed Methods Research Approach 

 The plausibility of employing a Mixed Methods approach to the research was 

established with the intent of addressing the quantitative findings via the PLCA-R survey 

and providing a platform by which qualitative commentary could provide further 

inference conducted by the same survey instrument tool. The hope is by utilizing both the 

qualitative and quantitative correlative information, the research could extrapolate a more 

comprehensive determination of teachers’ perceptions of Professional Learning 

Communities. The Mixed Methods approach provides further credence to the qualitative 

research findings. ‘Mixed methods research is “practical” in the sense that the researcher 

is free to use all methods possible to address a research problem. It is also “practical” 

because individuals tend to solve problems using both numbers and words combing 

inductive and deductive thinking’ Creswell, J. (2014).  
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Validity of the Professional Learning Community Assessment  

The validity of the original PLCA and subsequent PLCA-R was established after 

rigorous improvements and subsequent approval by a panel of 76 education experts 

including teachers, principals, assistant principals, district and regional administrators, 

university faculty members, and educational researchers’ in collaboration with the SEDL 

(sedl.org). This instrument has been validated as a result of the contributions from 

researchers with extensive experience and expertise in the area of Professional Learning 

Communities. Each expert was asked to rate (High, Medium and Low) the importance of 

each practice as an item to ‘include an assessment about perceptions of a school as a 

professional learning community. Ninety-eight percent of the items were rated as High in 

importance with only one item receiving a rating of Medium in terms of relevance. All 51 

items were retained for the initial field test; additionally, one item was divided into two 

statements for a total of 52. The next phase of the study included a field test of the PLCA 

instrument in schools based on the four point, forced choice Likert scale ranging from 1-

Strongly Disagree to 4 Strongly Agree.’ (sedl.org, 2015).  

Researchers were able to retrieve 247 completed viable surveys. “Descriptive 

statistics included minimum and maximum values (1 and 4), item means, and standard 

deviations (2003, p. 73). Factor analyses was the method selected to provide evidence of 

construct validity. The analyses utilized a series of statistical procedures for the total 

sample of respondents (n = 247). Factor identification consisted of the items best 

reflective of the Professional Learning Communities. The choice to select the items 

resulted from the statistical procedures, a critical choice incorporating the best conceptual 

and theoretical fit” (2003, p. 73).   
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“Cronbach’s Alpha internal consistency reliability coefficients were computed for 

the factored subscales of the measure. For the five factored subscales, the Alpha 

coefficients ranged from a low of .83 (collective learning application and supportive 

conditions-relationships and structures) to a high of .93 (shared values and vision). 

Therefore, the instrument yielded satisfactory internal consistency (Alpha coefficient) 

reliability for the factored subscales” (2003, p.74).  

The experts responsible for the implementation of the PLCA and subsequent 

PLCA-Revised have authorized consent to future scholars to utilize the PLCA-R in their 

text, Re-culturing Schools as Professional Learning Communities (2003, p. 74) which 

writes, “The Professional Learning Community Assessment instrument is available for 

dissemination and use by educators and others as an assessment tool that measures 

practices observed at the school level relating to the six dimensions of a Professional 

Learning Community and their critical attributes.” 

Context of the Study 

The research was completed with the assistance of three Central California private 

schools all of which are required by the State of California Department of Education 

(CDE) to submit an affidavit as an institution providing “full-time elementary or 

secondary level day school for students between the ages of 6 to 18” (Riley, 1995) 

(cde.ca.gov, 2015). Central California consists of rural, urban and suburban areas. The 

students that inhabit this demographic are diverse. Random sampling was applied to 

ensure proportional representation of the populous.  
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The PLCA-R will be submitted once during the course of the research period. All 

participants are educators employed by various private schools in Central California. PLC 

trainings are provided by multiple organizations, dependent on the preference or in some 

circumstances the religious affiliations of the school. Most private schools in the region 

provide individual school level training sessions; however, some schools attend trainings 

in connection with other area schools as part of faith based education initiatives (i.e. 

ACSI-Association of Christian Schools International).  

 

Participants 

18 Central California schools were asked to participate in the study. Of those, 

three schools participated in the research. Prior to initiating the research each 

participating school was provided with a Letter of Agreement (see Appendix B). Of the 3 

participating private schools 35 private school teachers volunteered to partake in the 

study. Each respondent was provided a Bill of Rights for Research Participants both in 

accordance with Creighton University’s Institutional Review Board (IRB) to ensure, the 

safety, confidentiality and integrity of the research and minimal risk to participants.  

Each participant logged in to the SEDL website and completed the PLCA-R 

survey assessment tool utilizing a passcode that ensured confidentiality and anonymity. 

The participating school administrators played an active role in encouraging teacher 

participation in the survey. Five classes of experience were collected (1-2, 3-4, 5-10, 11-

20, 21+) and the 35 participating teachers were represented in every category. The 

majority of respondents (44.5%) have 1-10 years of experience while on the other end of 
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the spectrum, (42.8%) have 11-21+ years’ experience. The small group of 4 teachers 

(11.4%) of the 35 representing 5-10 years of experience represent the lowest median 

number of participants. 

 

Instrumentation 

 The Professional Learning Community Assessment (PLCA) was developed by 

Huffman and Hipp (Olivier, 2003) and later revised (PLCA-R) in 2009 also by Huffman 

and Hipp.  The mixed methods survey consisted of 52 multiple choice questions as 

hosted by the Southwest Educational Development Laboratory (SEDL) and the Standards 

for Professional Learning.  The 52 questions focused on the areas of shared and 

supportive leadership, shared values and vision, shared personal practice, collective 

learning and application, supportive conditions-relationships and supportive conditions-

structures. The remaining three questions were in relation to educator demographics. The 

Likert-scale survey utilized the following the familiar four point gauge:       1= Strongly 

Disagree, 2=Disagree, 3=Agree and 4=Strongly Agree. Interschool variability is 

expected and desired. Different schools may in fact vary considerably in terms of their 

approach and execution of professional learning trainings. Inter-item variability is 

desirable in order to acquire a dependable measurement of professional learning standard 

across a variant of scores within the region (sedl.org, 2015). 

Data Collection 

The quantitative data for the research study was retrieved utilizing the 

Professional Learning Communities Assessment-Revised. The survey asks 52 questions 
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which provide an assessment through six categories: shared and supportive leadership, 

shared values and vision, shared personal practice, collective learning and application, 

supportive conditions-relationships and supportive conditions-structures (sedl.org). The 

survey will be administered once and should take each respondent approximately 20 

minutes to complete (assuming no problems exist with respect to connectivity or login to 

the assessment tool). All answers will be kept confidential and all respondents will 

remain anonymous utilizing the PLCA-R online confidential assessment instrument. The 

data is stored on the SEDL website and rather than a name, email address, phone number 

or other identifier, each respondent is provided with a five digit number. Participants are 

kept confidential to the researcher, SEDL and other respondents.  Once the survey is 

complete and all results have been collected by the SEDL the research will then be 

provided with data from the survey. 

The qualitative information extrapolated from the research is a summation of the 

commentary provided by various teachers which more broadly characterizes their 

perception of Professional Learning Communities in Central California private schools.  

 

Data Analysis 

 The culmination of qualitative inferences and quantitative data should uncover the 

perception of elementary school teachers with respect to the shared and supportive 

leadership, shared values and vision, shared personal practice, collective learning and 

application, supportive conditions-relationships and supportive conditions-structures of 

PLCs as it relates teacher experience. After collecting the data, the results will be 
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segregated into the three headings encompassing the descriptive statistical mean score, 

frequency distribution and standard deviation for each questions listed.  

 

Summary of Chapter Three 

This chapter defined the methodologies to be implemented which should provide 

a more complete understanding into the perceptions of Professional Learning 

Communities by teachers within private schools in Central California. Prior to initiating 

the stud, permission was granted by every school in accordance with the Creighton 

University’s Institution Review Board. Each participating school was asked to sign and 

return a Participant Agreement and every respondent was issued a participants Bill of 

Rights which outlines their specific rights to participate in the research. As part of the 

research design the research was collected utilizing a 52 question Likert-scale survey 

design as outlined by the Southwest Educational Development Laboratory (SEDL). The 

survey focused on the areas of shared and supportive leadership, shared values and 

vision, shared personal practice, collective learning and application, supportive 

conditions-relationships and supportive conditions-structures. The remaining three 

questions were in relation to educator demographics. The Likert-scale survey utilized the 

following the familiar four point gauge: 1= Strongly Disagree, 2=Disagree, 3=Agree and 

4=Strongly Agree. The PLCA-R was validated only after rigorous improvements of the 

original PLCA were made and subsequent approval was given by a panel of 76 experts in 

the field of education.  

The research was completed with the assistance of three Central California private 

schools all of which meet requirements to operate within the state if California in 
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accordance with the regulatory standards outlined by the State of California Department 

of Education. Random sampling was applied to ensure proportional representation of the 

populous.  

Three schools participated in the research and 35 private school teachers 

volunteered to partake in the study. Each participant logged in to the SEDL website and 

completed the PLCA-R survey assessment tool utilizing a passcode that ensured 

confidentiality and anonymity. After collecting the data, the results will be segregated 

into the three headings encompassing the descriptive statistical mean score, frequency 

distribution and standard deviation for each questions listed.    

 Chapter Four, will present the data collected using the methodology outlined in 

this chapter in response to the three aforementioned research questions. In addition, the 

chapter will also discuss the findings, recommendations for practice and implications 

based on the research.  
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CHAPTER FOUR: Findings 

 The study sought to contribute to the profusion of research currently available to 

the public elementary and secondary education sector. While the purpose of the study by 

no means was designed to compare and contrast public and private educator perceptions 

of Professional Learning Communities, the evidence does provide opportunities to more 

deliberately analyze private education and how the implementation of PLCs could have 

an indelible impact on both teachers and students.  

 

Purpose Statement 

The mixed method’s study’s purpose was to determine the overarching impact of 

Professional Learning Communities (PLCs) from the perspective of private school 

educators in Central California in the six specified categories: shared and supportive 

leadership, shared values and vision, shared personal practice, collective learning and 

application, supportive conditions-relationships and supportive conditions-structures 

reporting from the Professional Learning Communities Assessment-Revised (PLCA-R). 

The utilized a mixed methods approach with years of teacher experience as the variable. 

 

Demographic Data 

The demographic data retrieved from the educators included specific school and 

number of years of experience. The survey instrument utilized was the Professional 

Learning Community Assessment-Revised (PLCA-R). The PLCA-R a 52 question 

instrument was developed by Oliver, Hipp and Huffman and facilitated by hosting 

website SEDL.org and affiliate of American Institutes of Research.  Six dimensions 
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outlining the PLCA-R for the 18 Central California schools were invited to contribute in 

the study. Three participating schools which represented 35 teachers agreed to 

participate. Five classes of experience were collected (1-2, 3-4, 5-10, 11-20, 21+) and the 

35 participating teachers were represented in every category and presented in Table 2. Of 

those participating educators, the majority of respondents (44.5%) have 1-10 years of 

experience while on the other end of the spectrum, (42.8%) have 11-21+ years’ 

experience. The small group of 4 teachers (11.4%) of the 35 representing 5-10 years of 

experience represent the lowest median number of participants. 

 

Descriptive Statistics 

 Descriptive statistics were prepared as part of this study to illustrate patterns of 

the participating schools. Of the 18 Central California private schools invited to 

participate in the research study, (N=18), 3 private schools agreed to participate.  Of the 

40 teachers from the three remaining private schools agreeing to participate 87% (n= 35) 

teachers participated in the research. The response rates were high across all 3 schools. 

With the exception of outliers, the responses were relatively unvaried over all categories.  

 In this chapter, the descriptive statistical analysis and results were ascertained 

based upon the data collected utilizing the Professional Learning Community Assessment 

Revised (PLCA-R). 
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Quantitative Findings of the Study 

Table 2: 

Frequency of Participants based on Educator Experience 

Years of Teacher Experience   Number of Participants  Percentage of 

Total        (N=35)                                 

Respondents 

1-2 years          8    22.8 

3-4 years          8    22.8 

5-10 years          4    11.4 

11-20 years          7    20.0 

21+ years          8    22.8 

 

Analysis of the PLCA-R Data for Total Sample 

 

Research Question One presented: Is there a significant difference in terms of the 

importance of Shared and Supportive Leadership of Professional Learning Communities 

by educators based on teacher experience in the field in Central California private 

schools? H1-A0: There is no significant difference in the importance of Shared and 

Supportive Leadership of Professional Learning Communities by educators based on 

teacher experience in the field in Central California private schools. 

Central California private school teacher’s perceptions of PLCs was assessed and 

provided empirical data utilizing the Professional Learning Community Assessment-

Revised (PLC-R). The results offered an array of responses in mean values, percentages 

and standard deviations ranging from strongly agree to strongly disagree for every item 

in every dimension in the study.  Respondent’s perceptions of the items in the Shared and 
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Supportive Leadership dimension report a range of 37.1% to 97.2% optimistic or positive 

agreement of their students, coworkers and their work. The mean of the dimension 

reported 3.04 which was among the lowest report for the study (second only to the 

Supportive Conditions- Structures dimension). Most notably the lowest numbers on the 

range were reported by teachers when dimension items referenced stakeholder’s 

involvement (31.4%). Additional findings of the study offer more understanding of the 

teacher’s perception of Professional Learning Communities as it directly impacts work 

outcomes. The dimension mean illustrates the positive perception by teachers for all 

items in the dimension collectively:  

(A). Shared and Supportive Leadership (M=3.04) 

(B). Shared Values and Visions (M=3.10) 

(C). Collective Learning and Application (M=3.11) 

(D). Shared Personal Practice (M=3.09) 

(E). Supportive Conditions-Relationships (M=3.23) 

(F). Supportive Conditions-Structures (M=3.03) 

 While perspectives naturally vary, collectively all participating teachers in the 

research reported a general positive attitude towards peers, students and belief of the 

impact their work has had on those in their classroom. Teachers recorded positive 

agreeance of the benefit of PLCs as a means of working together with peers to seek 

knowledge, skills and strategies to be applied to their work as a method of professional 

development (100% positive agreement M=3.26). Finch, Schmidt & Faulkner (1992) 

provide further support of teacher’s perceptions of the benefit of relying on peers; 

“teachers who have worked together see substantial improvements in student 
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achievement, behavior, and attitude.” The Shared and Supportive Leadership dimension 

supports Schmidt and Faulkner’s assertion, “staff members are consistently involved in 

discussing and making decisions about most school issues” reported the highest mean in 

the dimension (M=3.26).   

Research Question Two presented: Is there a significant difference in terms of the 

importance of Shared Values and Visions of Professional Learning Communities by 

educators based on teacher experience in the field in Central California private schools? 

H1-A0: There is no significant difference in the importance of Shared Values and Visions 

of Professional Learning Communities by educators based on teacher experience in the 

field in Central California private schools. 

Teachers uniformly agree that their work is for the benefit of children. In 

dimension Shared Values and Vision, 100% of respondents reported either agree 65.7% 

or strongly agree 34.3% “school goals focus on student learning beyond test scores and 

grades.” 

 Teachers understand communication is critical to the success of students, peers 

and the school. Literature consistently illustrates that teacher’s benefit from learning from 

their colleagues. “Although teaching is often done in the isolation of a classroom without 

the presence of other adults, good teaching involves consultation with colleagues. 

Schools that see themselves as Professional Learning Communities encourage teachers to 

plan lessons together and learn from one another” (Freddie Silver, 2016).  

 Notable findings in the dimension illustrate the value of education and learning 

beyond test scores and grades (M=3.34). Reeves, 1998 attest “accountability is an 

imperative facing every school administrator and board member. Unfortunately, what 
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passes for accountability is frequently no more than a recitation of test scores.” Reeves 

continues, “Such test scores may or may not reflect the accomplishments of students, 

teachers and leaders in a school system” (aasa.org, 2015). The focus should be on key 

principles that espouse a culmination of characteristics that together provide a realistic 

aptitude of student achievement and teacher success. Such principles include; 

‘Congruence, Specificity, Relevance, Respect for Diversity and Continuous 

Improvement’ (Reeves, 1998). That said, the lowest rated item report in the dimension, 

“Stakeholders assume shared and responsibility and accountability for student learning 

without evidence of imposed power and authority (M=2.43) indicates a disconnect 

between perceptions of teachers and colleagues and their superiors, board members or 

possibly even parents. “Teachers and school leaders must be active change agents and 

team builders in order to guide their institutions in the preparation of future educators that 

will conduct effective family and community involvement programs and practices 

(Phtiaka, 1999; Allexsaht-Snider & Schwartz, 2001; Hiatt-Michael, 2003; Epstein & 

Sanders, 2006; Symeou, 2006) (international journal about parents in education, 2007). 

But teachers are often at odds with administrators are often perceived as stakeholders 

who are support accountability but not as a means of increasing student achievement as 

purported in the dimension with a mean of 2.57.  

Research Question Three presented: Is there a significant difference in terms of 

the importance of Collective Learning and Application of Professional Learning 

Communities by educators based on teacher experience in the field in Central California 

private schools? H1-A0: There is no significant difference in the importance of Collective 
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Learning and Application of Professional Learning Communities by educators based on 

teacher experience in the field in Central California private schools. 

Teachers universally support each other. The highest reported mean within the 

Collective Learning and Application dimension (M=3.26) “Staff members work together 

to seek knowledge, skills and strategies and apply this new learning to their work” is 

consistent with the assertion that teachers understand that their ability to perform well, 

grow professionally and serve the best interests of students is in part dependent on peer 

support and group learning processes. The second highest reported mean in the dimension 

(M=3.23), “Staff members plan and work together to search for solutions to address 

diverse student needs” is further confirmation that educators perceive working 

collaboratively for the greater good of students as a positive and necessary step to address 

the myriad of concerns students who learn, retrieve and retain information differently.  

Notably, the lowest rated item in this section, “School staff members and 

stakeholders learn together and apply new knowledge to solve problems” (M=2.86) 

illustrates (consistently compared to other circumstances in which stakeholder 

involvement is introduced in the survey) that teachers perceive stakeholders in ways that 

appear counterintuitive to their own perspective of group learning, Professional Learning 

Communities and problem solving for the benefit of the institution.  

Research Question Four presented: Is there a significant difference in terms of the 

importance of Shared Personal Practice of Professional Learning Communities by 

educators based on teacher experience in the field in Central California private schools? 

H1-A0: There is no significant difference in the importance of Shared Personal Practice 
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of Professional Learning Communities by educators based on teacher experience in the 

field in Central California private schools.  

 Shared personal practice is a constant for most teachers in primary education.  

According to Louis and Kruse (1995), “Review of a teacher's behavior by colleagues is 

the norm in the professional learning community” (allthings.org, 2015).  It is also said 

that, Teachers who collaborate with their colleagues tend to enjoy a high level of 

contentment in their profession then those who do not. Mutual respect and understanding 

the fundamental constructs for teachers. (Wignall, 1992). As stakeholders demand reform 

to schools for the benefit of students, teachers must also be provided with the adequate 

resources required to succeed. “Teachers also need "an environment that values and 

supports hard work, the acceptance of challenging tasks, risk taking, and the promotion of 

growth" (Midgley & Wood, 1993, p. 252).  

Research Question Five presented: Is there a significant difference in terms of the 

importance of Supportive Conditions-Relationships of Professional Learning 

Communities by educators based on teacher experience in the field in Central California 

private schools? H1-A0: There is no significant difference in the importance of Shared 

Personal Practice of Professional Learning Communities by educators based on teacher 

experience in the field in Central California private schools. Evidence exists that 

relationship building amongst teachers and students is amongst the most important 

elements of teachers According to the dimension, participants report, “Caring 

relationships exist among staff and students that are built on trust and respect” with a 

high mean (M=3.43). As part of their desire to work uniformly with their peers to benefit 

themselves professionally as well as increasing student achievement, teachers also report 
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“a culture of trust and respect exists for taking risks” (M=3.34). While empirical data is 

consistent with regard to work in a respectful and trustworthy environment, what is also 

consistent is teachers feel though “School staff and stakeholders exhibit a sustained and 

unified effort to embed change into the culture of the school” with a low mean of 

(M=2.77). There is no difference in teacher’s perceptions of their peers or administrators 

based on age.  

 Research Question Six presented: Is there a significant difference in terms of the 

importance of Supportive Conditions-Structures of Professional Learning Communities 

by educators based on teacher experience in the field in Central California private 

schools? H1-A0: There is no significant difference in the importance of Supportive 

Conditions-Structures of Professional Learning Communities by educators based on 

teacher experience in the field in Central California private schools. 

Contrary to other dimensions in the study, Supportive Conditions-Structures rated 

the lowest of any dimension (M= 3.03). Teacher perceptions of the administrator(s) role 

in promoting collective learning and professional development. A teacher’s negative 

perception of the administrator or the belief the administrator or a stakeholder as a 

negative force greatly diminishes the effectiveness of the Professional Learning 

Community and impacts efficiency. Luo & Najjar, 2007 suggest, Teachers’ perceptions 

of their principal leadership are one of the key variables that affect the productivity of a 

school as a social organization. Edgerson and Kritsonis, (2006) contend, a teacher’s 

success in the classroom is a direct consequence of their relationship with their principal. 

 Teacher’s also report the lack of availability of fiscal resources as being a 

significant barrier for improving professional development amongst the participating 
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private school campuses (25.7%). Private schools garner the vast majority of finances 

through enrollment. As funding decreases, so do opportunities to purchase new text, 

technology and provide teachers with professional development opportunities.  

 The data indicate teachers’ of the all participating schools understand and value 

the relevance of Professional Learning Communities in Central California private 

schools. 100% of teachers who started the PLCA-R completed it and provided additional 

commentary for dimensions’ Shared Personal Practice, Supportive Conditions-Structures, 

Shared and Supportive Leadership, Shared Values and Vision and Collective Learning 

and Application.  

 The chief concerns of teachers based on research presented in this dimension 

include; “schedule in the day to promote collective learning and shared practice” 

(M=2.97), “the availability of fiscal resources for professional development” (M=2.86), 

“the available of appropriate technology and instructional materials for staff” (M=2.91) 

and “resource people to provide expertise and support for continuous learning” 

(M=2.94). The reduction in the overall mean in the dimension indicates teacher’s 

dissatisfaction with their administrators, stakeholders both internal and external.  

 

Qualitative Findings of the Study 

The research and findings, while originally sought to determine the quantitative 

data to determine the overarching impact of professional learning communities of 

teachers based on years of experience, determined that a mixed methods approach 

provided a more thorough analysis of the research. The mixed methods study soundly 

affirms teacher’s perspectives of the values and importance of the six dimensions as 
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means of providing the best educational opportunities for students. PLCA-R item, “Staff 

members informally share ideas and suggestions for improving student learning” was 

rated the highest at (M=3.31). As part of the quantitative evaluation of the study, teachers 

were more than willing to provide commentary (while anonymous) on the state of their 

respect schools.  

Taking into consideration many teachers demonstrated uniformity in their 

responses generally several teachers were willing to provide additional information in the 

comments section of their respective surveys.  

In the Shared and Supportive Leadership dimension two different teachers 

communicated openly regarding their concerns in this dimension.  

Comment 1: I wish there was a “sometimes” button. We are asked for input a lot of 

times but then decisions are made without our input. We are in leadership positions (I 

believe) so administration doesn’t have to be involved.  

Comment 2: If I were to describe our principal’s decision making in one word, it would 

be reactive. She reacts to whatever is brought to her by parents or staff. We are involved 

in decision making mostly as emotional motivators.  

In the Shared Values and Vision dimension three participants entered additional 

commentary expressing concerns with respect to areas involving finances, academia and 

the role of stakeholders.  

Comment 1: Our school staff have the same focus of guiding students academically and 

spiritually, but our teaching styles are very different. Parents have say in where 

fundraising money goes, but not many decisions about classroom procedures.  
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Comment 2: I believe that, on the whole, we have a staff that is committed to academic 

excellence in our students, and that we share common values in the type of behavior and 

classroom management styles that support this. I have not, for several years however, felt 

that this well supported administratively. Academic success seems to be a secondary 

concern outside of the classroom.  

Comment 3: Our stakeholders are involved in financially supporting school efforts, such 

as in fundraisers or special activities. As a whole they are not directly involved in the 

academics of the school.  

In the Collective Learning and Application dimension one participant entered additional 

commentary expressing their perspective in this dimension. The comment implies a level 

of dissatisfaction with the current school leadership.  

Comment 1: Our staff has collaboratively analyzed student work in the past, which led 

to great feedback and discussion towards growth. That was under a different 

administration, however. 

In the Shared Personal Practice dimension two teachers express their perspective of this 

dimension by adding additional commentary. Of particular note, teacher’s perceptions 

remain constant in their desire to improve teacher effectiveness and student success, 

however the indication of lack of support by school administrators is apparent.  

Comment 1: Staff members continue to work together to improve their own classroom 

effectiveness and student success, but few officially supported tools remain for us to do 

this. 

Comment 2: I have chosen to use "disagree", instead of the "strongly disagree" option 

because there have been times in which staff members have created opportunities on 
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their own to partake in some of the above. They are not led by the administration, 

however. Our team recognizes the importance of sharing, learning, and growing 

together, it is just not usually administratively led. We tend to create opportunities of this 

kind among ourselves. 

While there were no comments provided in the Supportive Conditions-

Relationships dimension of the survey educators did provide additional comments in the 

Supportive Conditions-Structures dimension. One respondent commented on the 

progressing level of communication (presumably) from teacher to 

principal/administrator.  

Additional commentary by teachers is indicative that some teachers feel less 

cohesion with administrators and a lack of unilateral focus to implement much needed 

changes to the school. 

Comment 1: Communication is much better than it was. Still room for improvement but 

I chose "agree" since it is better.  

Comment 2: Students have to share the computers at our school. The portable 

classroom I am in is falling apart in some spots. My room needs new carpet soon.  

Comment 3: Currently, I feel that as a whole school we are putting appearance before 

substance. Money that could be spent on financing teaching positions that remain 

unfilled, is spent on cosmetic facilities improvement.  

 The qualitative segment of the research finds consistency amongst data reported. 

There is a level of discontent with teachers and administrators at all 3 participating 

private schools. While teachers consistently report in the Shard Personal Practice 

dimension “Staff members regularly share student work to guide overall school 
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improvement” (M=3.00) they do not necessary perceive administrators’ values are 

synchronous with their own.   

 

Coding Process 

The qualitative research findings were deduced from eleven comments made by 

teachers and separated into following themes as they correlate with specific dimensions. 

Connectors or causal relationships of various terms provided the basis for the grouping of 

themes. Teachers made positive references to each other and negative connotations 

toward administrators.  

Themes Discovered 

Themes referenced by teachers included: Sharing, learning, growing, improving, guiding 

and spirituality. The themes were positive attributes of both teachers and students. 

Negative characteristics often preceded the ineffectiveness of administrators; finances, 

not necessarily tied, yet, lack (of support or collaborative), few, secondary and not led. 

Themes were derived from sub-grouping below; 

 

Code 1: Teacher collaboration- 

Dimensions: Shared Personal Practice and Shared Values and Visions 

 Shared common values & classroom management styles 

 Analyzing student work to improve classroom effectiveness 

 Group sharing, learning and growing opportunities  

Code 2: Student Academic Success 

Dimensions: Shared Values and Vison and Shared and Supportive Leadership 
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 Committed to academic excellence 

 Focus on guiding students academically and spiritually 

Code 3: Financial control  

Dimensions: Shared and Supportive Leadership, Shared Values and Vision and 

Supportive Conditions-Structures 

 Parents have say where fundraising money goes 

 Stakeholders involved in financially supporting efforts (i.e. fundraising activities) 

 Fundraising efforts are not necessarily tied to academic success. 

 Money could finance teaching positions, yet remain unfilled 

 Funds spent on cosmetic facility improvements.  

Code 4: Discontent toward leadership 

Dimensions: Shared and Supportive Leadership and Shared Values and Vision, 

Supportive Conditions-Structures 

 Decisions are made without input 

 Administration doesn’t have to be involved 

 Principals’ tend to be reactive 

 Lack of support administratively 

 Academic success is secondary concern for administrators 

 Lack of collaborative effort and discussions from administrators aimed at gains 

cohesively to benefit academic growth of students 

 Few supportive tools remain to help teachers enhance student learning.  

 Opportunities for growth not led by administrators.  

 Communication is improving, yet room for growth continues.  
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 The first research question recognized as part of the study offers a means of 

defining the degree to which the extent of the PLCs are supported in Central California 

elementary schools.  

 The Professional Learning Community Assessment Revised (PLCA-R) survey 

instrument contains 52 questions relative to Hord’s the six core dimensions; Shared and 

Supportive Leadership, Shared Values and Vision, Collective Learning and Application, 

Supportive Conditions and Shared Personal Practice. (Hord, 1997). Supportive 

Conditions contains sub-sections; Supportive Conditions-Structures and Supportive 

Conditions-Relationships.   

Shared and Supportive Leadership.  

 Table 3 illustrates educator perceptions of dimension Shared and Supportive 

Leadership from 35 Central California private school educators. Respondents reported  

“staff members are consistently involved in discussing and making decisions about most 

school issues.” The mean value for this particular dimension was the highest (M=3.26). 

Of the 35 participating educators, 33.4 % selected agree to this particular item, providing 

a result that 94% of respondents expressed positive agreement in this area. Survey 

question, “The principal incorporates advice from staff members to make decisions” was 

the second highest rated item mean scored in the Shared and Supportive Leadership 

dimension (M=3.20). “Staff members use multiple sources of data to make decisions 

about teaching and learning” was the third highest item reported by teachers in the same 

dimension. The top three scores in the Shared and Supportive Leadership indicate 

respondents are confident that fellow staff members are consistently involved in 

discussing and making decisions about most school issues.  
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Table 3 
 
Shared and Supportive Leadership  
Shared and Supportive Leadership   Strongly   Disagree   Agree   Strongly       
items       disagree   agree 
      
Staff members are consistently involved in          0%      2.9%          68.6%     28.6%        
discussing and making decisions about most  
school issues. 
 
The principal incorporates advice from staff        0%     2.9%          74.3%     22.9%          
members to make decisions. 
 
The principal is proactive and addresses            2.9%     14.3%       57.1%     25.7% 
areas where support is needed.  
 
Opportunities are provided for staff          0%     8.6%         71.4%     20.0% 
members to initiate change. 
 
The principal shares responsibility and                 0%     17.1%       65.7%     17.1% 
rewards for innovative actions.  
 
The principal participates democratically         0%     17.1%       65.7%     17.1% 
with staff sharing power and authority. 
  
Leadership is promoted and nurtured among        0%     20.0%       62.9%     17.1% 
staff members.  
 
Decision-making takes place through         0%       5.7%       77.1%      17.1% 
committees and communication across  
grade and subject area.  
 
Stakeholders assumer shared responsibility         0%      62.9%      31.4%        5.7% 
and accountability for student learning  
without evidence of imposed power and authority.  
 
Staff members use multiple sources of data        0%        8.6%      68.6%      22.9% 
to make decisions about teaching and learning.  

Std.      
Mean             
Dev. 

             .60        
3.04 
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 In contrast, the lowest reported item in the Shared and Supportive Leadership 

dimension, “Stakeholders assume shared responsibility and accountability for student 

learning without evidence of imposed power and authority.” The item received a mean of 

2.43 with 62.9% of participants who disagreed and only 5.7% or 2 participants who 

strongly agreed with the remaining 31.4% of participates. This dimension also represents 

the largest distinction between teachers in agreement and those that disagree with shared 

responsibility and accountability of stakeholders. The evidence supports the conclusion 

that teachers differ significant in their perception of the involvement of stakeholders with 

many taking the position that stakeholders are not necessarily interested in sharing 

responsibility and accountability for student learning without evidence of imposed power 

or authority  

 The stand deviation (SD) for research question number one (.60) as it pertains to 

dimensions of Shared and Supportive leadership indicate a low variance amongst 

respondents. A mean of 3.0 or higher indicates general agreement within the attribute 

(M=3.04). The low variance amongst participants is irrespective of years of experience 

which is consistent with the hypothesis and the corresponding research. The null was 

accepted as there is no significant difference in the importance of shared personal 

practice of Professional Learning Communities by educators based on teacher experience 

in the field in Central California private schools.  

Shared Value and Vision 

 Table 4 represents teacher responses to the dimension of Shared Value and 

Vision. From all 35 Central California private school educators. Participants reported 

“school goals focus on student learning beyond test scores and grades” the mean for this 
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item (M=3.34) was the highest reported for this dimension. All participants surveyed 

stated they either agreed or strongly agreed with this item. 65.7% or (23) participants 

agreed or 34.3% (12) strongly agreed with the item with no respondent entering disagree 

or strongly disagree. The universal consensus that, “school goals focus on student 

learning beyond test scores and grades” offers promising insight into the perceptions of 

what teacher consider their focused goals to be. 
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Table 4 
Shared Value and Vision 
Shared Values and Vision              Strongly      Disagree    Agree        Strongly  
      disagree                                           agree 
A collaborative process exists for        0%   2.9%     71.4%       25.7%    
developing a shared sense of values  
among staff.  
 
Shared values support norms of        0%             8.6%     65.7%       25.7% 
behavior that guide decisions about  
teaching and learning.  
 
Staff members share visions for        0%  5.7%      77.1%       17.1%
  
school improvement that have  
an undeviating focus on student  
learning. 
 
Decisions are made in alignment        0%  11.4%      65.7%       22.9% 
with the school’s values and vision.  
 
A collaborative process exists for                        0%  5.7%      74.3%       20% 
developing a shared vision among staff.  
 
School goals focus on student learning       0%    0%      65.7%       34.3% 
beyond test scores and grades.  
 
Policies and programs are         0%    1%      74.3%       22.9% 
aligned to the school’s vision.  
 
Stakeholders are actively involved in       0%  51.4%      40%          8.6% 
creating high expectations that serve  
to increase student achievement.  
 
Data are used to prioritize actions                       0%  11.4%      74.3%       14.3% 
to reach a shared vision.  
           Std
 Mean 
           Dev. 
           .56       
3.34 
  

Educators overwhelmingly supported their peers and believe their visions 

unilaterally align with the overarching goals of the school. Teachers further contend they 
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collaborate well and are engaged in learning whether it be via professional development 

or by each other. A disparity exists however in teacher’s perceptions of stakeholder’s. Of 

the three participating schools, educators consistently perceived stakeholders as less 

actively involved in creating high expectations that function to enhance student 

achievement. Teachers also reported in the Shared and Supportive Leadership dimension 

that stakeholders do not necessarily assume shared responsibility for pupil learning 

without confirmation of imposed power. The mixed methods research indicates a lack of 

cohesiveness between teachers and stakeholders both internal and external.  

The SD for research question number two (.56) as it pertains to dimensions of 

Shared Value and Vision indicate a low variance among respondents. The mean 

(M=3.34) further indicates general agreement with the attribute. The low variance 

amongst respondents is irrespective of years of experience which is consistent with the 

hypothesis and the corresponding research. The null was accepted as there is no 

significant difference in the importance of Shared Value and Vision of Professional 

Learning Communities by educators based on teacher experience in the field in Central 

California private schools.  

Collective Learning and Applications 

 Table 5 illustrates respondent’s perceptions from the Collective Learning and 

Applications dimension. Participants reported ‘Staff members work together to seek 

knowledge, skills and strategies and apply this new learning to their work.’ The mean for 

this item (M=3.26) was the highest reported for this dimension. All 35 participants 

answered either strongly agree (25.7%) or agree (74.3%). Respondents also reported 

highly to item, ‘Staff members plan and work together to search for solutions to address 
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diverse student needs.’ Again, all respondents reported either strongly agree (22.9%) and 

(77.1%) selected agree to this item. Based on the data presented, educators perceive a 

collegial and cohesive working environment with peers. One in which working together 

for the academic benefit of students is paramount to their work. Conversely, the lowest 

ranked item in this dimension (M=2.86) and 80% positive perspective, ‘School staff and 

stakeholders learn together and apply new knowledge to solve problems’ is somewhat 

indicative of a perceived departure of principles between stakeholders and teachers.  
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Table 5 

Collective Learning and Applications  

Collective Learning and Applications Strongly     Disagree      Agree         Strongly 
      disagree    agree 
Staff members work together to seek       0%           2.9%    71.4%           25.7% 
knowledge, skills and strategies and  
apply this new learning to their work.        

Collegial Relationships exists among       0%           0%    80%  20% 
staff members that reflect commitment to  
school improvement efforts.  
Staff members plan and work together to      0%           0%            77.1%           22.9% 
search for solutions to address diverse  
student needs.  
A variety of opportunities and structures       0%           8.6%     77.1%  14.3% 
exist for collective learning through  
open dialogue.  
Staff members engage in dialogue that      0%           2.9%     80%              17.1% 
reflects a respect for diverse ideas that  
lead to continued inquiry.  
Professional development focuses on       2%          14.3%     68.6% 11.4% 
teaching and learning. 
School staff members and stakeholders      2.9%        17.1%        71.4%  8.6% 
learn together and apply new knowledge 
to solve problems. 
School staff members are committed to       0%           2.9%     80%             17.1% 
programs that enhance learning.     

Staff members collaboratively analyze      0%           8.6%     71.4% 20% 
multiple sources of data to assess the  
effectiveness of instructional practices. 
Staff members collaboratively analyze       0%           2.9%          74.3%         22.9% 
student work to improve teaching and  
learning.  
           Std
 Mean 
           Dev. 
           .51
 3.11 

 

As evidenced in the aforementioned dimensions, teacher’s do not perceive 

stakeholder’s (external and internal) necessarily share their same vision of success 
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whether it be for student achievement or professional development. While the numbers 

lean to a positive perception of stakeholders generally, the heightened percentages of 

survey answers ‘disagree’ (31.4%) or ‘strongly disagree’ (4.9%) is certainly noteworthy.  

The standard deviation (SD) for research question number three (.51) as it 

pertains to dimensions of Collective Learning and Applications indicate a low variance 

among respondents. The mean (M=3.11) further indicates general agreement with the 

attribute. The low variance amongst respondents is irrespective of years of experience 

which is consistent with the hypothesis and the corresponding research. The null was 

accepted as there is no significant difference in the importance of Shared Value and 

Vision of Professional Learning Communities by educators based on teacher experience 

in the field in Central California private schools.  

Shared Personal Practice:  
 
 As illustrated in Table 6, participants perceive their peers as valuable resources 

for improved student learning. Item 33 in the survey, “staff members informally share 

ideas and suggestions for improving student learning” reported the highest level of 

agreement amongst teachers (M=3.31). To support this contention, teachers also reported 

highly on item, ‘staff members collaboratively review student work to share and improve 

instructional practices’ (M=3.20). Notably, in the comments section of the survey for this 

dimension two different teachers provide statements that further support the analysis:  

Comment 1: Staff members continue to work together to improve their own classroom 

effectiveness and student success, but few officially supported tools remain for us to do 

this.  
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Comment 2: I have chosen to use “disagree”, instead of the “strongly disagree” option 

because there have been times in which staff members have created opportunities on 

their own to partake in some of the above. They are not led by administration, however. 

Our team recognizes the importance of sharing, learning, and growing together, it is just 

not usually administratively led. We tend to create opportunities of this kind among 

ourselves.  

Table 6 
 
Shared and Personal Practice 
Shared Personal Practice                 Strongly    Disagree     Agree        Strongly 
        disagree     agree 
 
Opportunities exist for staff members        0%          17.1%     74.3%          8.6% 
to observe peers and offer encouragement.   
Staff members provide feedback to peers         0%          8.6%          85.7%          5.7%        
related to instructional practices.  
Staff members informally share ideas 
and suggestions for improvement student             0%          0%             68.6%          31.4% 
learning.  
Staff members collaboratively review                   0%         2.9%          74.3%          22.9% 
student work to share and improve 
instructional practices.  
 
Opportunities exist for coaching and                     2.9%       0%            77.1%          20%          
mentoring. 
Individuals and teams have the opportunity          0%          8.6%         74.3%          17.1% 
to apply learning and share the results  
of their practices.  
Staff members regularly share student work         0%          14.3%       71.4%          14.3% 
to guide overall school improvement.  
           Std         
Mean 
                 Dev. 
           .50          
3.09 
 

Of the 35 participants represented in the Shared and Personal Practice 

dimension, there is a clear positive perception of the intrinsic value of developing a 
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supportive, shared learning environment with peers.  91.4% percent of respondents either 

entered agree or strongly agree for the “staff members provide feedback to peers related 

to instructional practices” item in the dimension. All teachers reported agree or strongly 

agree for item “Staff members informally share ideas for improvement in student 

learning.” The collegial bond formed by educators as represented here illustrates their 

desire to reach out to peers for help when needed.  

The stand deviation (SD) for research question number four (.50) as it pertains to 

dimensions of Shared and Personal Practice indicate a low variance among respondents. 

A mean of 3.0 or higher indicates general agreement with the attribute (m=3.09). The low 

variance amongst respondents is irrespective of years of experience which is consistent 

with the hypothesis and the corresponding research. The null was accepted as there is no 

significant difference in the importance of shared personal practice of Professional 

Learning Communities by educators based on teacher experience in the field in Central 

California private schools. Noteworthy, is the standard deviation in the Shared and 

Personal Practice has the lowest variance of all dimensions which is indicative of 

teacher’s desire to be an encouraging, engaging and collaborative presence in the 

professional development of fellow teachers and their desire to unilaterally increase the 

academic achievement of students.   

Supportive Conditions-Relationships 

In Table 7, All 35 participants responding to the survey statement, ‘Outstanding 

achievement is recognized and celebrated regularly in our school selected agree 54.3% 

or strongly agree 45.7%. The mean (M=3.23) is the highest of any dimension in the 

survey. Consistent with other dimensions however, are teacher’s perception of 
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stakeholder involvement in education. Respondents for the item ‘School staff and 

stakeholders exhibit a sustained and unified effort to embed change into the culture of the 

school’ reported either disagree (31.4%) or strongly disagree (2.9%).   

Table 7 

Supportive Conditions-Relationships  
Supportive Conditions-Relationships  Strongly    Disagree     Agree        Strongly 
      disagree              agree 
Caring relationships exist among      0%           2.9%           51.4%          45.7% 
staff and students that are built on 
trust and respect.  
A culture of trust and respect exists      0%           2.9%           60%            37.1% 
for taking risks.  
Outstanding achievement is recognized     0%          0%             54.3%         45.7% 
and celebrated regularly in our school.  
School staff and stakeholders exhibit a     2.9%         31.4%         51.4%         14.3% 
sustained and unified effort to embed  
change into a culture of the school.  
Relationships among staff members       0%          2.9%     80%            17.1% 
support honest and respectful  
examination of data to enhance teaching  
and learning.  
           Std         
Mean 
           Dev. 
           .61          
3.23         
 

The stand deviation (SD) for research question number five (.61) as it pertains to 

dimensions of Supportive Conditions-Relationship indicate a low variance among 

respondents. The mean (M=3.23) indicate high agreeance amongst the respondents. The 

low variance amongst participants is irrespective of years of experience which is 

consistent with the hypothesis and the corresponding research. The null was accepted as 

there is no significant difference in the importance of shared personal practice of 
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Professional Learning Communities by educators based on teacher experience in the field 

in Central California private schools.  

Supportive Conditions –Structures  
 

Examination of previous dimensions illustrated the perception that teachers 

overwhelming support their peers academically in the classroom for both professional 

development and academic growth amongst children. However, by contrast teachers 

perceive stakeholders differently which is represented in the Supportive Conditions-

Structures dimension.  The survey mean for this dimension (as illustrated in Table 8) was 

the lowest for the survey (M=3.03). Teachers reported, “Fiscal resources are available 

for professional development” as the lowest item in the dimension (M=2.86). The second 

lowest item in the dimension, “Appropriate technology and instructional materials are 

available for staff” (M=2.91). Additional comments by 3 different participants reaffirm 

the position of teacher’s perception of supportive structures within their institution(s).  

Comment 1: Communication is much better than it was. Still room for improvement but I 

chose “agree” since it is better.  

Comment 2: Students have to share the computers at our school. The portable classroom 

I am in is falling apart in some spots. My room needs new carpet soon.  

Comment 3: Currently I feel that as a whole school we are putting appearance before 

substance. Money that could be spent on financing teaching positions that remain 

unfilled, is spent on cosmetic facilities improvement. 
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Table 8 

Supportive Conditions- Structures 
Supportive Conditions –Structures   Strongly     Disagree       Agree      Strongly    
      disagree             agree  
Time is provided to facilitate         0%            17.1%     65.7%        17.1% 
collaborative work.  
The school schedule promotes       0%            20.0%       62.9%        17.1% 
collective learning and shared 
practice.  
Fiscal resources are available for       5.7%          20.0%      57.1%         17.1% 
professional development.  
Appropriate technology and       5.7%          14.3%    62.9%         17.1% 
instructional materials are available  
to staff.  
Resource people provide expertise      8.6%           8.6%       62.9%         20.0%         
and support for continuous learning. 
The school facility is clean attractive         0%           14.3%      68.6%         17.1% 
and inviting.  
The proximity of grade level and        0%            8.6%       74.3%         17.1% 
department personnel allows for ease in 
collaborating with colleagues.  
Communication systems promote a flow        0%            5.7%       68.6%         25.7% 
of information among staff members.  
 
Communication systems promote a flow       0%           2.9%       62.9%         31.4%        
of information across the entire school  
community including: central office  
personnel, parents, and community  
members.  
Data are organized and made available       0%          11.4%      68.6%          20.0% 
to provide easy access to staff members.  
           Std.       
Mean 
           Dev.  
           .64          
3.03 

 

The stand deviation (SD) for research question number six (.64) as it pertains to 

dimensions of Supportive Conditions-Structures indicate a low variance among 

respondents. Although the standard deviation is low with respect to this dimension, the is 

slightly less agreeance or higher variance amongst participants in this category. While a 
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3.0 or higher indicates general agreement with the particular dimension, the mean 

(M=3.03) indicate a slightly lower level of agreeance in the dimension that other areas. 

The variance is largely evident in areas of fiscal resources being utilized for professional 

development and the availability of technology and instructional resources. The low 

variance amongst respondents is irrespective of years of experience which is consistent 

with the hypothesis and the corresponding research. The null was accepted as there is no 

significant difference in the importance of shared personal practice of Professional 

Learning Communities by educators based on teacher experience in the field in Central 

California private schools.  

 

Summary of Chapter Four 

 Chapter Four provided information relative to the collective mixed methods data 

reported by the participants in support of the research hypothesis and purpose statement 

which were also presented in the chapter. There were 35 respondents who participated in 

the research from three private schools in Central California. The variation of particular 

interest in this study was the years of experience of each teacher.  The empirical data 

illustrated by tables as well as participant qualitative commentary coincide with mean 

values as they pertain to Professional Learning Community Assessment-Revised 

dimensions. Based on the evidence presented, teachers regardless of age, have similar 

perceptions of Professional Learning Communities. Teachers report PLCs, provide 

collaboration and engagement opportunities that benefit both teachers and students alike. 

Teachers also purport their vision of providing a sound education is not necessarily 

aligned with those of school administrators and other stakeholders. Financial 
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responsibility is also a concern for teachers. They report administrators often focus on 

aesthetics rather than academic rigor.  The themes illustrated in this chapter coincide with 

teachers most noted areas of concern which centered around; teacher collaboration, 

student academic success, fiscal control and discontent with school leadership. The 

Chapter Five will provide suggestions for further research and implications of this 

research.  
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CHAPTER FIVE: Discussions and Recommendations 

Organizationally, Professional Learning Communities are perceived as unique 

collaborative learning environments where teachers could more succinctly cultivate and 

define a more potent strategy for academic improvement and professional development.  

McLaughlin and Talbert (1993), suggest “when teachers had opportunities for 

collaborative inquiry and the learning related to it, they were able to develop and share a 

body of wisdom gleaned from their experience” (SEDL, 2016).  

 The definition of a Professional Learning Community according to prominent 

recognized expert Richard Dufour is designed to focus on learning rather than teaching, 

work collaboratively, and themselves accountable for results (Hord, 1997). The Ontario 

Ministry of Education defines Professional Learning Communities as, “a shared vision 

for running a school in which everyone can make a contribution, and staff are encouraged 

to collectively undertake activities and reflection in order to constantly improve their 

students’ performance” (2005, p.53).   The study utilized SEDL authorized the 

Professional Learning Community Revised Likert scale  

Chapter 5 will provide a summarization of the purpose statement and finding in 

response to the research questions based on the empirical data presented.  The chapter 

will also provide conclusions of the research as well as suggestions for supplementary 

research.  
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Purpose Statement 

The study’s purpose was to determine the overarching impact of Professional 

Learning Communities (PLCs) from the perspective of private school educators in 

Central California in the six specified categories: shared and supportive leadership, 

shared values and vision, shared personal practice, collective learning and application, 

supportive conditions-relationships and supportive conditions-structures reporting from 

the Professional Learning Communities Assessment-Revised (PLCA-R). 

 

Conclusions Based on Findings 

This study’s purpose was to determine the overarching impact of Professional 

Learning Communities (PLCs) from the perspective of private school educators based on 

years of experience in Central California in the six specified categories: shared and 

supportive leadership, shared values and vision, shared personal practice, collective 

learning and application, supportive conditions-relationships and supportive conditions-

structures  reporting from the Professional Learning Communities Assessment-Revised 

(PLCA-R). The SEDL grouping is a framework for this study.  

Of the 18 schools in the region that were invited to participate in the study, 3 

schools and 35 participants agreed. The researcher was able to interpret several different 

outcomes.  

The findings of the study suggest that participants are receptive to Professional 

Learning Communities and believe they greatly serve to benefit the teachers, students and 

the schools in which they serve. While private school education is not bound to the same 

level of accountability and scrutiny from a myriad of stakeholders as public schools 
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throughout the state and federal government, the demand from administrators toward 

teachers to perform well is palpable. The pressure has initiated some to react with 

dissention as many teachers report administrators’ directives do not align with their 

beliefs on how to best support students or their professional development. The research 

also suggests age had no bearing on the perceptions of teachers as they relate to the 

dimensions outlined within the Professional Learning Communities. 

Research questions 1-6 queries; Is there a significant difference in terms of the 

importance of PLCA-R dimensions of Professional Learning Communities by educators 

based on teacher experience in the field in Central California private schools? The lack of 

variance in every dimensions and the high mean of all dimensions is substantial indicator 

in favor of the hypotheses null as that there is no significant variance in the importance of 

any of the dimensions categories of Professional Learning Communities by educators 

based on teacher experience in the field in Central California private schools.  

 With interest from stakeholders of enacting a better means to reach academic 

goals, private schools continue to strive for superior methods of improving school 

performance. The research indicates teachers do not uniformly agree with the direction 

taken by school leadership to achieve such goals. How the two sides may work to become 

more harmonized is worthy of additional inquiry.  

Further, the mixed methods research indicates there was no variance in responses 

to each dimension based on years of experience of participants who presented a wide 

range of experience. The range in experience of personnel provides further credence to 

the results and perception of teachers. Professional Learning Communities as reported by 

teachers in the study provide opportunities for addressing the myriad of concerns they 
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must solve in their respective schools. The sample of participants was much smaller than 

anticipated. A number of schools (5) invited to participate in the study and declined, did 

offer a reason. Many administrators suggested teachers (including their own) quite 

possibly had no concept of what Professional Learning Communities were and the 

school(s) were not in position (financially) to implement them. Other administrators 

stated they offered their teachers different but similar models (although they did not 

elaborate as to what their different models were).  

The lack of understanding of PLCs, their benefit, or the capacity to offer such 

support on a school campus is troubling. The benefits to teacher professional 

development through the implementation of Professional Learning Communities and its 

potential to improve learning is crucial to the growth of teachers and students of their 

respective schools. Such schools implement a culture of learning find that learning 

becomes collaborative. The data indicates teachers who work collaboratively are more 

apt to integrate themselves with their peers and find daily rewards and contentment.  

Lower performing schools also see benefits of PLCs.  In schools once regarded as lower 

performing, the creation of learning communities assisted staff in overcoming the 

implementation problems that had accompanied past reform efforts and also increased 

student achievement. School staff learned to develop their own capacities in order to 

produce improved student outcomes from year to year, despite increasing changes in their 

school and surrounding communities that made teaching and learning more challenging 

(Scribner & Scribner, 1999).  

All three schools and teachers universally had a positive perception of 

Professional Learning Communities. Such communities as reported provide for 
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collaborative opportunities to uniquely share concerns, provide contentment, enjoy 

satisfaction and increase effectiveness on the job. Teachers also reported PLCs allow 

them to more deliberately focus on the needs of students and develop strategies to better 

serve them in the classroom. Teacher’s consistently report an increased focus on 

improvement of school structures, empowerment and relationship building with students 

and teachers.  

Teachers report being a catalyst for change on behalf of their students even 

though that sometimes meant less inclusion and harmony with administrators. While data 

revealed teachers perceived administrators and stakeholders as a generally positive entity, 

those beliefs were not shared universally and at times depicted an imbalance of vision 

and mission. The discord was evident in teacher comments that were supplemental to the 

survey. The lack of harmony was independent of the schools surveyed which offers 

implications for further research. 

 

Implications for Practice 

 The study was initiated with 3 out of 18 high school central California private 

schools participating in the study. The results while intriguing and provide a sound basis 

for additional inquiry cannot be generalized to include every school in the region. 

Currently, there are 15 private high schools in Central California that did not agree to 

participate. One of the three high school administrators was doubtful teachers were 

knowledgeable of PLCs much less had actually implemented them. Such questions raise 

additional questions and could give credence to the limited number of participating 

schools. There remains an abundance of literature that expresses the necessity of creating 
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a more harmonious, collaborative learning environment in which public school teachers 

and students benefit from professional and academic growth respectively. However, 

research to date fails to extend to private school educators.  

Private schools desperately need to expand upon this research with respect to 

PLCs even if the research asks the fundamental question, why not PLCs? Teachers and 

administrators could benefit from understanding the purpose, benefit and how to 

implement Professional Learning Communities in their schools and classrooms. Stressing 

to schools there is a need for such PLCs for schools and more singularly, teachers.  

Principals and other school leadership could work to more deliberately invite teachers to 

learn more about it may enrich the academic achievement of students and professional 

development of teachers.  

Many private schools are constantly addressing shortfalls of enrollment and as a 

consequence may be too focused on financial constraints that encumber academic success 

and professional growth. The imbalance of priorities can be counterintuitive to school 

sustainability when teacher satisfaction is not an essential construct of such sustainability. 

Teachers must be provided with opportunities for professional collaboration and 

development, to ensure shared perspectives to benefit the school and consistently enhance 

student academic achievement year over year.   

The data and several of the comments offered during the survey provided insight 

into teacher perspectives of their environments and the lack of inclusion they feel toward 

stakeholders and administrators. Granted, the research was limited in scope however, the 

lack of harmony between teachers and students should not be underscored. When 

teachers and administrators work together they improve education in their respective 
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schools and strengthen core partnerships that facilitate a culture where learning in a 

student centered environment is preeminent and substantive problem-solving and willing 

to address critical issues is perceived as a vehicle for institutional improvement.   

 

Recommendations for Further Research 

 The presence of professional learning communities in private schools nationwide 

are further hindered by the nonexistence of empirical research demonstrating that PLCs 

represent a definite academic and professional advantage for private learning institutions. 

In fact, little research exists that PLCs could actually be sustainable in private schools. 

The research that exists in the public school sector indicates there is evidence that public 

schools benefit considerably when implementing professional learning communities, both 

for student academic achievement and as a teacher development model (Hall, G. & Hord, 

S. 2011).  

Further research opportunities are worthy of consideration and could prove significant 

benefits to both teachers, students and administrators;  

1. Acquire a deeper analysis of the role of teachers and principals and their 

perception of PLCs comparatively.  

 A more thorough analysis into the perceptions of Professional Learning 

Communities from the prospective of teachers and principals would be beneficial as a 

comparative study. One of the most insightful elements of the research uncovered 

how some teachers feel quite differently than their superiors (administrators, 

principals, board members, district leaders etc.) with regard to the direction of the 

school, the use of financial resources, the desire or lack thereof to implement more 
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technologically based products and services into the curriculum. A mixed methods 

analysis, one in which teachers and principals are allowed to communicate openly 

(via interview) and via survey could help both find common ground for the purposes 

of increased student achievement and professional development.  

2. Determine if financial solvency is a variable in determining implementation of 

PLCs; 

 Prior to initiating my study, I learned a great deal about the financial solvency of 

secular private schools as well as faith-based private institutions. I learned many schools 

obtain the vast majority of their financial resources from parents via tuition, donation and 

grants. Therefore, if enrollment is low due to economic constraints, schools must make 

cuts to services they are able to provide. In my communication with many school 

administrators (some of which elected not to participate in the study) state the first areas 

to get cut are professional development or Professional Learning Communities. Research 

into whether this is the case could be advantageous in determining how schools work to 

reduce other services (non-essential) while ensuring the essentiality of professional 

development.  

3. Determine whether economic stability of the school and to a larger extent 

impoverished communities have an impact on participation rates of Professional 

Learning Communities. Are impoverished schools providing PLCs to teachers? 

As a consequence of limited resources, do teachers feel as though the skills or 

services being offered apply or are adequate to growing needs of students in their 

classrooms? 
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Conclusion 

There are no shortages of methodologies being implemented to enhance the 

learning of students and the professional development of teachers. With the enactment of 

the No Child Left Behind Act (2001) and Race to the Top (2009), schools were urged to 

shift their focus to academic success and accountability and their effectiveness was 

determined in part on performance. One criteria specific to Race to the Top sought to 

improve teacher effectiveness programs as well as programs designed to enhance the 

effectiveness of school administrators. Professional Learning Communities in both 

private and public schools were designed to meet such criteria.  

 Professional Learning Communities are ‘seen as a powerful staff development 

approach and a potent strategy for school change and improvement’ (Hord, 1997). PLCs 

are an ongoing process in which educators work collaboratively in recurring cycles of 

collective inquiry and action research to achieve better results for the students they serve. 

Professional learning communities operate under the assumption that the key to improved 

learning for students is continuous job-embedded learning for educators (DuFour, R., 

2006).  

 A considerable amount of research exists regarding the effectiveness of PLCs in 

the public school sector, which speaks to the benefits of Professional Learning 

Communities as a tool to enhance learning for students and professional development for 

teachers. That said, research is scarce when it comes to private elementary and secondary 

schools. With the increasing popularity of PLCs and known benefits in the public school 

system, this research attempts to shed light on the shared benefits of professional learning 

communities in private schools. The dimensions reflected in the study consist of; shared 
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and supportive leadership, shared values and vision, shared personal practice, collective 

learning and application, supportive conditions-relationships and supportive conditions-

structures. Furthermore, years of teacher experience is the variant in the study.  

 The findings conclude that none of the six dimensions represented in the study 

had any statistical significance to teacher perceptions based on years of experience from 

the 35 teachers participating in the mixed methods research. The possibility does exist 

that more participants could provide more variation in the results. Furthermore, a 

comparative analysis of teachers and administrations, financial solvency and schools in 

impoverished communities or serving underprivileged populations would be greatly 

beneficial. Therefore, additional research focused on such areas should be considered.   

The research provides insight into the perception of teachers and how they work 

collaboratively to address their interpersonal needs as well as the needs of students after 

implementation of professional learning communities in their respective schools. The 

mixed methods research offers a more succinct understanding of the essential needs of 

teachers as well as opportunities for administrators, trainers and others to improve 

workshops with data proven models that focuses on areas specific to private school 

educators.  
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Participant Letter of Agreement 

 
DATE:  
 
To the Creighton University’s IRB: 
 
 We are familiar with Aubrey Priest’s research project entitled, Private School K-12 Educator 
Perceptions of Professional Learning Communities and Professional Development. I understand 
(name of school) involvement will only consist of teachers completing an online survey at 
www.sedl.org. An additional email will be sent to our school administrator/principal which will 
include online survey log in information, participant Bill of Rights and the link to the survey which is 
to be disseminated to respective faculty. The data once collected, will provide useful information 
regarding the overarching impact of professional learning communities (PLCs) and or professional 
development from the prospective of private school educators in Central California.  
 
 We understand that this research will be carried out following sound ethical principles, that 
participant involvement in this research study is strictly voluntary, and that confidentiality of 
participants’ research data is ensured, as described in the protocol. 
 
 Therefore, as a representative of (name of school), I agree that Aubrey Priest’s research 
project may be conducted online by our teachers with the approval of our school. 
 
**The Protection of Pupil Rights Amendment (PPRA) (20 U.S.C. § 1232h; 34 CFR Part 98) applies to 
programs that receive funding from the U.S. Department of Education (ED). PPRA is intended to 
protect the rights of parents and students. Fresno Christian Schools is a school that is supported by the 
Department of Education and is compliant with the Pupil Rights Amendment. 
 

Each participating Central California private school will be provided with a copy of the 
research findings following committee review. 

  Please complete, sign and return this Letter of Agreement which indicates your willingness 
to participate in this study to Aubrey Priest’s email address provided below. If you require additional 
information or have questions, please contact me using the number also provided below.  

______________________________ 
 
Signature of School Administrator/Principal 
 
______________________________ 
 
Title of School Administrator/Principal 
 
Sincerely,  

Researcher: Aubrey S. Priest                                                            

559-906-8838 or AubreyPriest@creighton.edu 

Dissertation Chairperson: William W. Young PhD 

http://www.sedl.org/
mailto:AubreyPriest@creighton.edu
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Key Terms: 
 Principal = Principal, not Associate or Assistant Principal 
 Staff/Staff Members = All adult staff directly associated with curriculum, instruction, and 

assessment of students 
 Stakeholders = Parents and community members 

 
Scale:    1 = Strongly Disagree (SD)  

2 = Disagree (D)  
3 = Agree (A)  
4 = Strongly Agree (SA) 
 

 
STATEMENTS 

 
SCALE 

 
 

 
Shared and Supportive Leadership 

 
SD 

 
 D 

 
 A 

 
SA 

 
1. 

 
Staff members are consistently involved in discussing and making decisions about most 
school issues. 

 
0 

 
 0 

 
 0 

 
 0 

 
2. 

 
The principal incorporates advice from staff members to make decisions. 

 
0 

 
 0 

 
 0 

 
 0 

 
3. 

 
Staff members have accessibility to key information. 

 
0 

 
 0 

 
 0 

 
 0 

 
4. 

 
The principal is proactive and addresses areas where support is needed. 

 
0 

 
 0 

 
 0 

 
 0 

 
5. 

 
Opportunities are provided for staff members to initiate change. 

 
0 

 
 0 

 
 0 

 
 0 

 
6. 

 
The principal shares responsibility and rewards for innovative actions. 

 
0 

 
 0 

 
 0 

 
 0 

 
7. 

 
The principal participates democratically with staff sharing power and authority. 

 
0 

 
 0 

 
 0 

 
 0 

 
8. 

 
Leadership is promoted and nurtured among staff members. 

 
0 

 
 0 

 
 0 

 
 0 

 
9. 

 
Decision-making takes place through committees and communication across grade and 
subject areas. 

 
0 

 
 0 

 
 0 

 
 0 

 
10. 

 
Stakeholders assume shared responsibility and accountability for student learning without 
evidence of imposed power and authority. 

 
0 

 
 0 

 
 0 

 
 0 

 
11. 

 
Staff members use multiple sources of data to make decisions about teaching and learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
COMMENTS:  
 
 
 
 

 
 

STATEMENTS 

 
 

SCALE 
 
 

 
Shared Values and Vision 

 
SD 

 
 D 

 
 A 

 
SA 

 
12. 

 
A collaborative process exists for developing a shared sense of values among staff. 

 
0 

 
 0 

 
 0 

 
 0 

 
13. 

 
Shared values support norms of behavior that guide decisions about teaching and learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
14. 

  
0 

 
 0 

 
 0 

 
 0 
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Staff members share visions for school improvement that have an undeviating focus on 
student learning. 

 
15. 

 
Decisions are made in alignment with the school’s values and vision. 

 
0 

 
 0 

 
 0 

 
 0 

 
16. 

 
A collaborative process exists for developing a shared vision among staff. 

 
0 

 
 0 

 
 0 

 
 0 

 
17. 

 
School goals focus on student learning beyond test scores and grades. 

 
0 

 
 0 

 
 0 

 
 0 

 
18. 

 
Policies and programs are aligned to the school’s vision. 

 
0 

 
 0 

 
 0 

 
 0 

 
19. 

 
Stakeholders are actively involved in creating high expectations that serve to increase 
student achievement. 

 
0 

 
 0 

 
 0 

 
 0 

 
20. 

 
Data are used to prioritize actions to reach a shared vision. 

 
0 

 
 0 

 
 0 

 
 0 

 
COMMENTS: 
 
 
 
 

 
Collective Learning and Application  

 
SD 

 
 D 

 
 A 

 
SA 

 
21. 

 
Staff members work together to seek knowledge, skills and strategies and apply this new 
learning to their work. 

 
0 

  
 0 

 
 0 

 
 0 

 
22. 

 
Collegial relationships exist among staff members that reflect commitment to school 
improvement efforts. 

 
0 

  
 0 

 
 0 

 
 0 

 
23. 

 
Staff members plan and work together to search for solutions to address diverse student 
needs. 

 
0 

 
 0 

 
 0 

 
 0 

 
24. 

 
A variety of opportunities and structures exist for collective learning through open 
dialogue. 

 
0 

 
 0 

 
 0 

 
 0 

 
25. 

 
Staff members engage in dialogue that reflects a respect for diverse ideas that lead to 
continued inquiry. 

 
0 

 
 0 

 
 0 

 
 0 

 
26. 

 
Professional development focuses on teaching and learning. 

 
0 

 
 0 

 
 0 

 
0 

 
27. 

 
School staff members and stakeholders learn together and apply new knowledge to solve 
problems.  

 
0 

 
 0 

 
 0 

  
0 

 
28. 

 
School staff members are committed to programs that enhance learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
29. 

 
Staff members collaboratively analyze multiple sources of data to assess the effectiveness 
of instructional practices. 

 
0 

 
 0 

 
 0 

 
 0 

 
30. 

 
Staff members collaboratively analyze student work to improve teaching and learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
COMMENTS: 
 
 
  

STATEMENTS 
 

SCALE 
 
 

 
Shared Personal Practice 

 
SD 

 
 D 

 
 A 

 
SA 

 
31. 

 
Opportunities exist for staff members to observe peers and offer encouragement. 

 
0 

 
 0 

 
 0 

 
 0 
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32. 

 
Staff members provide feedback to peers related to instructional practices. 

 
0 

 
 0 

 
 0 

 
 0 

 
33. 

 
Staff members informally share ideas and suggestions for improving student learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
34.  

 
Staff members collaboratively review student work to share and improve instructional 
practices. 

 
0 

 
 0 

 
 0 

 
 0 

 
35. 

 
Opportunities exist for coaching and mentoring. 

 
0 

 
 0 

 
 0 

 
 0 

 
36. 

 
Individuals and teams have the opportunity to apply learning and share the results of their 
practices. 

 
0 

 
 0 

 
 0 

 
 0 

 
37. 

 
Staff members regularly share student work to guide overall school improvement.  

 
0 

 
 0 

 
 0 

 
 0 

 
COMMENTS: 
 
 
 
 

 
Supportive Conditions - Relationships 

 
SD 

 
 D 

 
 A 

 
SA 

 
38. 

 
Caring relationships exist among staff and students that are built on trust and respect. 

 
0 

 
 0 

 
 0 

 
 0 

 
39. 

 
A culture of trust and respect exists for taking risks. 

 
0 

 
 0 

 
 0 

 
 0 

 
40. 

 
Outstanding achievement is recognized and celebrated regularly in our school. 

 
0 

 
 0 

 
 0 

 
 0 

 
41. 

 
School staff and stakeholders exhibit a sustained and unified effort to embed change into 
the culture of the school. 

 
0 

 
 0 

 
 0 

 
 0 

 
42. 

 
Relationships among staff members support honest and respectful examination of data to 
enhance teaching and learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
COMMENTS: 
 
 
 
 

 
Supportive Conditions - Structures 

 
SD 

 
 D 

 
 A 

 
SA 

 
43. 

 
Time is provided to facilitate collaborative work. 

 
0 

 
 0 

 
 0 

 
 0 

 
44. 

 
The school schedule promotes collective learning and shared practice. 

 
0 

 
 0 

 
 0 

 
 0 

 
45. 

 
Fiscal resources are available for professional development. 

 
0 

 
 0 

 
 0 

 
 0 

 
46. 

 
Appropriate technology and instructional materials are available to staff. 

 
0 

 
 0 

 
 0 

 
 0 

  
STATEMENTS 

 
SCALE 

 
SD 

 
 D 

 
 A 

 
SA 

 
47. 

 
Resource people provide expertise and support for continuous learning. 

 
0 

 
 0 

 
 0 

 
 0 

 
48. 

 
The school facility is clean, attractive and inviting.  

 
0 

 
 0 

 
 0 

 
 0 

 
49. 

 
The proximity of grade level and department personnel allows for ease in collaborating 
with colleagues. 

 
0 

 
 0 

 
 0 

 
 0 

 
50. 

 
Communication systems promote a flow of information among staff members. 

 
0 

 
 0 

 
 0 

 
 0 
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51. 

 
Communication systems promote a flow of information across the entire school 
community including: central office personnel, parents, and community members. 

 
0 

 
 0 

 
 0 

 
 0 

 
52. 

 
Data are organized and made available to provide easy access to staff members. 

 
0 

 
 0 

 
 0 

 
 0 

 
COMMENTS: 
 
 

© Copyright 2010 
 
Source:  Olivier, D. F., Hipp, K. K., & Huffman, J. B. (2010). Assessing and analyzing schools. In K. K.  

Hipp & J. B. Huffman (Eds.). Demystifying professional learning communities: School               
leadership at its Best.  Lanham, MD:  Rowman & Littlefield.  
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Informational Letter to Participate in Research 

DATE:  
 
Dear,  
 
My name is Aubrey S. Priest and I am a graduate student in the Interdisciplinary Doctorate of 

Education in Leadership program at Creighton University. For my dissertation, I am examining 

private school K-12 educator perceptions of professional learning communities. Because you are 

private school teacher in Central California working for a K-12 school, I am inviting you to participate 

in this research study by completing one online survey. The following questionnaire will require 

approximately fifteen minutes to complete. There is no compensation for responding nor is there any 

known risk. In order to ensure that all information will remain confidential, please do not include your 

name. Survey will be available online https://www.sedl.org/plc/survey/ and the password is school1. 

Copies of the project will be provided to my dissertation chairperson and other pertinent university 

personnel for review.   

Only teachers are being asked to participate in this research. If you choose to participate, please 

answer all questions as honestly as possible and ensure you have submitted the questionnaire after 

completion. Participation is strictly voluntary and you may refuse to participate at any time. 

Thank you for taking the time to assist me in my educational endeavors. The data will provide useful 

information regarding the overarching impact of professional learning communities (PLCs) from the 

prospective of private school educators in Central California. The premise of the research could 

provide some credence to the utilization of PLCs by the private school community which could prove 

beneficial in enhancing teacher professional development.  

Each participating Central California private school will be provided with a copy of the research 

findings following committee review.  Completion and return of the attached Letter of Agreement will 

indicate your willingness to participate in this study. If you require additional information or have 

questions, please contact me at the number listed below. If you, the participant has questions about 

research subjects’ rights, please contact Creighton University’s Institutional Review Board at 402-

280-2126.  

Sincerely,  

Aubrey S. Priest 

559-906-8838 or AubreyPriest@creighton.edu 

mailto:AubreyPriest@creighton.edu
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Dissertation Chairperson: William W. Young PhD 

402-280-2775 or WilliamYoung2@creighton.edu 
 

Bill of Rights for Research Participants 
 
As a participant in a research study, you have the right: 

1. To have enough time to decide whether or not to be in the research study, and to 
make that decision without any pressure from the people who are conducting the 
research.  

2. To refuse to be in the study at all, or to stop participating at any time after you 
begin the study. 

3. To be told what the study is trying to find out, what will happen to you, and what 
you will be asked to do if you are in the study. 

4. To be told about the reasonably foreseeable risks of being in the study. 

5. To be told about the possible benefits of being in the study. 

6. To be told whether there are any costs associated with being in the study and 
whether you will be compensated for participating in the study. 

7. To be told who will have access to information collected about you and how your 
confidentiality will be protected. 

8. To be told whom to contact with questions about the research, about research-
related injury, and about your rights as a research subject. 

9. If the study involves treatment or therapy: 

a. To be told about the other non-research treatment choices you have. 

b. To be told where treatment is available should you have a research-related 
injury, and who will pay for research-related treatment.  

 
 
 
 
 
 


	Professional Learning Communities Assessment-Revised (PLCA-R) – “a questionnaire that measures staff perceptions of school practices related to six dimensions of a professional learning community (PLC) and its related attributes. The questionnaire con...
	The importance of accountability in public and private schools nationally has become increasingly centered on the effectiveness of K-12 educators in the classroom. Professional Learning Communities provide teachers with a collaborative learning oppor...
	Frase, L. (1992). Maximizing People Power in Schools: Motivating and Managing Teachers and Staff. Corwin Press, Inc.; 5th ed. Newbury Park. CA.
	Gillard, Julia (July, 2014). Africa: High-Profile Conference On Future of Global Education in Poor Nations. All Africa. Retrieved September 2, 2014 from: http://allafrica.com/stories/201406240823.html
	Bill of Rights for Research Participants

	Blank Page

