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CHAPTER I

INTRODUCTION

Only a foolish man is not afraid. The wise 
man realises that the emotion of fear serves a very 
important part in the pattern of his life. It will 
always be present, thus, it is to his advantage to 
learn to adjust to it. Pear is neither all desirable 
nor all undesirable. Father McCarthy says,

No other single factor in man’s experience 
is responsible for so much misery and Inefficiency 
as is fear and its derivatives— worry, anxiety, 
doubt, and the persuasion of one’s own incompetency. 
No other cause produces so many abnormalities.

Since we are born with the emotion of fear 
according to most psychologists, and since the early 
years of a child’s life form a background for possible 
neurosis in adult life, it is very important that one 
understands the fears of children and their relation 
to personality development.

Parents and teachers must realize that the child 
often manifests a fear which, if handled correctly, will 
leave no ill effects but if handled injudicially by rid
icule or indifference it will sink deep into the child’s 
consciousness to crop out in later life. By that time

„ . . TTlRfihae} G* McCarthy, S. J., Safeguarding
'̂p^ th-f (New York: Bruce Publishing Co., 1937)
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he has lost any remembrance of the original cause of the 
fear. It now takes the form of a phobia or perhaps a 
neurosis.

Today, more than ever before, the emphasis is 
on the prophylactic measure which may be used to pre
vent nervous disorders in adults and it seems to the
writer that one of the most important of these methods 
is the correct guidance in helping children understand 
and overcome their fears. It is far easier to prevent 
morbid fears from becoming firmly entrenched in the 
child's mind than to extirpate tnem after they have be
come fixed.

Doctor G. Stanley Hall, one of the early students 
of child life in America, points out that not only 
almost all common nervous and mental diseases, but 
the very constitution of the child have their found
ation in the first years of life. Doctor Hall remarks 
that although the events during these tender years will, for the most part, be lost to memory, they 
dominate all the future life of the child and deter
mine his character, disposition, and even his ability for success or possibilities for failure. As 
parents and teachers we ought to learn these vital 
truths and so train and safeguard the sensitive 
child that he may be spared not only most of the 
sorrows of childhood, but also most of the nervous 
maladies of adult life.

It would be wrong to think of fear only in its
more harmful aspects. When it is controlled and well

Edward Huntington Williams and Ernest Bryant 
Hoag, Our Pear Complexes, (Indianapolis: Bobbs-Merrill 
Co., lW 3 )T ~ F p - 21Ü.
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organized it serves as one of the most constructive 
forces of life. A healthy fear prompts caution and 
guards us against many of the dangers which are con
stantly threatening our life or imperiling our safety.
It also serves as an impetus to better things. We fear 
poverty, therefore we are industrious and practice thrift 
so that we may not want for the necessities of life. Be
cause we fear danger and physical harm, we approach a 
busy intersection with caution. 'We hear t he warning of 
an approaching train or car and do not enter its path.

ing or causative factor of many serious emotional up
sets in both children and adults. Some children are 
dominated by fear at home, at school, and at play.
They are the ones who need help and their parents and 
teachers should be ready^to give them help; to put them 
on the right road so that their future life may be one 
of confidence in their own ability £o face coming prob
lems. Dr. Herman M. Jahr stresses the importance of 
fear in its relationship to the development of the child.

There is no other emotion which is more capable 
of undermining the self respect and security of the 
child. A youngster harboring fears is incapable of 
participating whole-heartedly in the usual activities 
in which children indulge as a means to physical, 
mental, and social development. Failure, and the fear thereof become an obsession.3

^Herman M. Jahr, "Childhood Fears, Hygeia, (December, 1939), Pp. 1091. ---

Fear, on the other hand, may be the accompany—
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This is particularly true in a school room 
situation. Too often a teacher uses one of the aspects 
of fear as a means of controlling the individual. A 
child is afraid to answer a question because at a pre
vious time he has been rebuked or ridiculed. His fail
ure becomes an obsession and he is afraid to open his 
mouth for fear he will make a mistake and be laughed at 
by the members of his class. An understanding teacher 
will be able to see that the timid child needs encour
agement and a feeling of security.

The feeling of insecurity is perhaps the primary 
basis of fear. For a child, this is especially true be
cause of his natural position. He lacks self-assertion, 
his stature is small, his intellect undeveloped, and 
he is constantly dominated by adults; first by parents, 
then his teachers. Unless he is of strong character 
and is able to throw off adult domination, his feeling 
of insecurity will continue until his mental and phys
ical health may be endangered.

Before we can help a child understand and master
/his fears we must first be able to control our own fear 

and face the problems of life with confidence. A child 
readily senses any feeling of insecurity or instability 
and, because of his imitative character, his attitude 
becomes much the same as ours. Thus, it is necessary
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for the teacher and the parent to make the correct ad
justment to their fears so that in training the child 
for a wholesome, well-rounded life, they will not in
still in him undesirable fears, doubts, phobias, and 
anxieties which may cause serious mental and physical 
conditions.

THE PROBLEM

In past years the writer had become increas
ingly interested in the importance of fear in the devel
opment of personality because of the difficulties whi<h 
a sensitive, physically-handicapped student had in con
quering her fear of not being accepted by the group.
The interest in this case carried over into the problems 
of other seventh grade children where fears were in
fluencing their lives. .This, in turn, started a trend 
of thought that developed into the problem of this thesis. 
Thus, the major purpose of the writer in undertaking this 
study was to determine the fears most common to children 
within the ages of 11 and 15> years. A second purpose 
of this study is to suggest means of preventing and over
coming the fears common to the ages studied.
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THE MATERIALS

The information was secured by means of a 
questionnare, which was set up after interviewing 78 

students of the seventh and eighth grades of Clifton 
Hill School. In addition to the questions formulated 
from the student interviews, an outline on fears by 
Jersild and Holmes^was used to help classify the types 
of fears given by the children. A careful analysis of 
the questions was also made by the principal of the 
school, Miss Grace Griffith. The questionnaire, which 
may be found in the appendix, consisted of 1+2 fear stim
ulus items.

THE SUBJECTS

The questionnaire was given to 190 pupils from 
all sections of Omaha between the ages of 11 and 15 years 
and the fifth through eighth grades. This group was 
composed of eighty-two white boys, fifty-seven white girls, 
eighteen colored boys and thirty-three colored girls.

^Arthur T. Jersild and Prances B. Holmes, 
Children*s Fears, (New York: Bureau of Publications, 
Teacher's College, Columbia University, 1935)» Pp. 356.
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THE PROCEDURE

The questionnaire was administered in July, 191+7> 
to the subjects on the basis of their normal classroom 
distribution by their regular classroom teacher. Each 
subject was given a copy of the questionnaire and scored 
his responses by encircling the "Yes” or "No" responses, 
depending on whether or not he had experienced, the feel
ing of fear concerning the stimulus item. The child 
was not asked to sign his name, only to designate his 
age, color, and sex. The questionnaires were distributed 
at approximately the same time and each child experienced 
somewhat the same conditions as every other child.

In order to assure a common background in the
administration of the questionnaire to the various group,
the writer met with the teachers who were to administer

»

the tests on the day preceeding the presentation of the 
questionnaire. Inasmuch as the questionnaire was essen
tially self-administering it was not thought necessary 
that the teachers be given any written directions. They 
were asked to go over the printed instruction, which pre- 
ceeded the questions with the members of the class making 
certain that each child fully understood what he was to 
do. The sample question was to be marked by the child. 
When the questionnaire was begun by the class, under no 
circumstances, was the administrator to interpret any
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When all questionnaires had been completed they were 
given to the writer for scoring and tabulating.

Prom the data secured analyses were made on the 
basis of sex, age, and race differences. In addition, 
analyses were made on the basis of the percentage frequen
cies of the responses to the various fear stimuli. The 
results were also tabulated on the basis of rank.

The writer has endeavored to interpret the fears 
common to children as shown by the results of this ques
tionnaire in relation to personality development. In 
doing this, various ways have been indicated by which 
the teacher and parent may help the child fit himself 
for a well-rounded, happy life as a child and a well- 
adjusted emotional life as an adult.

questions or help the children in any way. Each child
was given as much time as he needed to complete his ques
tionnaire. He then placed it on the teacher's desk.



CHAPTER II

THEORIES OP PEAR

Pear is basically a biological mechanism that 
has been given us for the preservation of life. It is 
the most universal of human experiences. In the time 
of primitive man it was just as necessary for him to be 
afraid as it was for him to see, walk, or eat.,) Enemies 
and dangers of all kinds were ready to annihilate him 
at the very moment that he relaxed his vigilance. This 
constant vigilance down through the ages taught him what 
he should fear in order to prolong his life.

We know comparatively little about primitive man. 
We are not sure about the way he looked, what he ate, or 
how he spent his time. But we do know that if he had 
not been afraid there would have been no human race to
day as we know it. As time went on we find the primi
tive race using gods, idols, magicians, and sorcerers 
to ward off evil influences. These people were in the
midst of a jungle of superstition and fear and in des-

/peration sought the only hope of escape from these fears. 
At that time, this was probably the only method of rid
ding primitive man of his fears but it cannot always be 
depended upon to drive away all fears because of the 
complex form many fears take.
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Man learned through empirical and experimental 
ways, slowly and painfully, not "not to fear" but "what 
to fear". There are fears that can be avoided, others 
which must be accepted, and those which must be faced 
and controlled. Men have now learned "what to fear" 
and to some degree how to evade it. In the primitive 
era man fled from unaccountable disaster. Deaths, for 
which there was no obvious reason, caused them to aban
don their settlements; to seek safety in another regiao. 
Finally, after much running away from fear, they real
ized that instead of running away, it would be better 
for them to face it and consequently do something about it. 
The constant dashing up and down blind alleys in an ef
fort to escape fear has taught man one great truth; "that 
you have to first learn where it isn’t before you find 
out where it is".'*'

This emotion has played an important role in 
the drama of life. Our civilization would not be as far 
advanced if man had not learned how to conquer or make 
an adjustment to his fear. There would not have been 
the definite strides in science if the leaders in this 
field had been afraid to experiment, to go over and above 
the confines of fear.

^A. G. Keller, "The Place of Fear in the Scheme 
of Things", Scientific Monthly, (July, 19I4.6 ), Pp. 53*
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One important reason why some individuals are 
not adequately prepared to meet the complexities of life 
is because they have not learned to treat fear as an in
nate basis on which many of our behavior patterns are 
founded. Thus, it is expremely important that parents, 
teachers, and all adults, who come in contact with chil
dren, fully appreciate the significance of fear in the 
child's life; because it is during the very early part 
of a child's life that he first shows any reaction to 
fear, and it is at this time that the foundation for fut
ure fears is laid.

pWatson, in his experimental work with infants, 
observed two main types of fear at birth; the fear of 
loss of support and the fear of loud noises. These two 
fear producing stimuli were invariably disturbing to the 
infant. Other fear stimuli selected by Watson were furry 
animals, pigeon, bonfires, animals of the zoo, darkness, 
loud sound and loss of balance. Every child responded 
to each of the various stimuli with an assortment of re
sponses depending upon the object and the age of the child. 
The loss of support and the fear of loud noises caused 
the child to react more violently. Prom this experiment, 
Watson concluded that these are, in reality, the only two

2John B. Watson, Behaviorism, (New York: W. W. 
Norton and Company, Inc., 192 Lp), PpY 8.
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stimuli which originally produce fear reactions.
Jones^discredits some of Watson's theories con

cerning child behavior. She shows in later experiments 
that the behavioristic theory of " y ° u provide this stim
ulus, and the baby will show this response” does not al
ways satisfactorily fit the evidence. She made experi
ments similar to Watson's but used a wider age range and 
a variety of fear producing stimuli. It was noted that 
there was a striking aspect of uniformity in children's 
behavior and among the very complex responses observed 
there was always the element of the unexpected connected 
with the response. As the child touched it, the frog 
jumped or a snake glided from the familiar place where 
the child's play blocks were stored. The child's re
sponses to an unaccustomed situation depended upon how
well he was able to adjust himself to the situation and

*

how rapidly he was able to respond to the stimulus at 
the time it was presented. Prom the results of this 
study, Jones concluded that fear is not always attached 
to a definite stimulus but that the way in which a stim- 

. ulus is presented is also important in determining the 
response.

-̂ Mary Cover Jones, "What Experiment Shows",
Child Study, (April, 1931), Pp. 22^.
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There have been many theories of emotions pro
pounded by psychologists and it is necessary that one 
be familiar with them in order to understand more clearly 
how they have influenced modern trends. Miller^states:

Any consideration of fear must take into account its origin, development, manifestation, and effects.
The emphasis and relative importance of these factors 
differ naturally in relation to each specific school 
of psychology, quite apart from and in addition to the ever important controversy of the relative weight 
of heredity and environment.

The introspectionists, of whom James and Wundt 
were the leaders, did not hesitate to speak of fear as 
an instinct. They claimed it was present at birth. James, 
in particular, thought that the fear state was a composite 
of bodily changes which were brought about by the percep
tion of a fear object. This resulted in physical changes 
upon the psyche of the individual experiencing them.

Titchener also accepted fear as an instinctive 
emotional reaction depending on bodily change for its 
character. He exponded the theory that fear is always 
a projection into the future, the resultant action vary
ing according to whether the fear has been fulfilled or 
not. There is a tension present in the fear state which 
is past or is changed into flight when fear is fulfilled.

^-Marion M. Miller, "Fear and Fears”, Child Study, 
(April, 1931), Pp. 220.
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Watson’s theory has already been discussed. He 
found that there are two basic fears which can be recog
nized at birth, namely that which is accompanied by falling 
or loss of physical support and that fear which is occas- 
sioned by loud noises. In direct opposition to the theories 
of James, Wundt, and Tichener, he does not admit the term 
"instinct" but instead relates fears directly to the ana
tomical structure of the child. These two fears are pre
sumably the safety valves which warned primitive man against 
an approaching enemy. They called forth various defense 
responses which helped protect the individual or the tribe 
from injury or extermination. All other fears that people 
possess are assumed to be acquired fears which we gain 
through environmental circumstances. Among these acquired 
fears we must list darkness, animals, the policeman, the 
doctor, the teacher, the bogeyman, ghosts, and a host of 
others.

Pavlov, an emminent Russian physiologist, is in
directly responsible for our knowledge of conditioned 
fear. His experiment concerning the salivation of dogs 
was the beginning of the conditioned reflex. In America, 
Watson took over and sought to determine what actions 
of human behavior might be called instinctive. This he 
did by studying new-born infants and determining what 
reactions appeared before learning took place. From this



study he found that there were only three types of be
havior patterns which might be called instinctive or un
learned: fear, rage, and love."’

Continuing his study, Watson found that a great 
many adult fears which had been thought inborn were in 
reality a result of conditioning. He was able to show 
that from the two fears of infants, loud noise, and 
falling, a great many fears could be acquired through 
the process of conditioning. 0

During infancy the immediate environment of the 
child influences the acquisition of fears. One method
by which fears may be acquired has been demonstrated by 

7Jones.
An eleven month old child who was afraid of 

nothing except a loud sound and loss of support 
was put through the following experiment. A rab
bit was shown to him and just as he touched it, 
the experimenter made a loud noise by striking a 
bar with a hammer. The child showed the actual 
reaction to the sound. Again the rabbit was pre
sented. This time the child reached for it with 
some hesitation. The loud sound was repeated.
The child started as usual. When the rabbit was 
shown for the third time, the child had no desire 
to touch it. Instead he showed the same sort of 
fear response he had formerly exhibited toward 
the sound. This method of modifying behavior is 
called the conditioned response method, and fears 
acquired in this way are called conditioned fears.

^Watson, op. cit., Pp. 12 0.
6Ibid., Pp. 1 2 5.
71 Jones, op. cit., Pp. 226.
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Another case of conditioned fear was cited by
Q

Levy. A girl of twelve was sent to the clinic because 
of a series of minor thefts at school. After being ex
amined it wasfound that she had fairly marked fears 
of the dark, of kidnappers, and of fires, even of the 
most insignificant kind. The mere flame of a match 
caused her to exhibit terror. Levy was particularly in
terested in the fear of fire which when traced back 
seemed to be a result of terrifying experiences in her 
early childhood. When whe was a very young child she 
lived in the war areas of Russia and had witnessed 
people being burned and massacred. He found that her 
exaggerated fear of fire was conditioned upon the fear 
she experienced at these horrible events in which fire 
played an important part.

Pears may be reconditioned in much the same 
way as they are acquired. Unpleasant conditions can 
be removed by associating a pleasant experience, such 
as eating food, with one that causes a fear response.
In the study of fears made by Jones, she cites the case 
of a small boy who showed a marked fear of white rats 
and a number of other furry animals. As a result of 
laboratory training these fears were lost. The procedure

John Levy, "Psychology Interprets", Child 
Study, (April, 1939), P. 227.
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used was this:
Peter was placed in a high chair and given food. 

When he was happily eating, a rabbit was brought in in a cage and put down near the door. The child 
looked at it a bit apprehensively but went on eat
ing. The next day the same procedure was repeated 
and the rabbit was taken out of the cage and allowed 
to hop about the room while Peter ate his meal. 
Finally Peter was able to eat tranquilly while hold
ing the rabbit in his latp. When fear of the rab
bit had been removed Peter was again tested with 
cotton, fur, rat, and guinea pig. He was now able 
to accept all of these things without hesitation.
A confidence acquired in the presence of the rab
bit had enabled him to meet simular situations with 
equanimity.

9Jones, op. c i t . ,  Pp. 226-227.



CHAPTER III

PEARS AND PHOBIAS

The largest group of fears are those which may 
be '’caught" much the same as one catches a contagious 
disease. Parents, older brothers and sisters, other 
adults are often the source of contagion, with radio 
programs, stories, and movies running a close second. 
Parents unthinkingly pass on their fears to their 
children. Is it any wonder that when a child constant
ly hears how traffic frightens the mother that he be
comes terrified of it? The parent, in this case, is 
fostering a fear in the child which will affect his 
daily life. It is easily seen that the child needs 
to be protected from dangerous situations with which 
he cannot cope, but, he.must be educated gradually to 
the fact that there is a difference between caution 
and fear and he should realize that there will be haz
ards in his life which he must meet with understanding 
and responsibility for his own safety.

He must also learn to differentiate between 
real and imaginary fears. The majority of the children 
today are acquainted with unwholesome characters intro
duced through the media of the motion picture, radio, 
and books. After a particularly ghorry movie or radio
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program the child may "re-live" the characters to the 
extent that the imagination takes precedence over reality. 
Often it is difficult for a child to go to sleep after 
listening to a murder story on the radio. Jersild, from 
his extensive study of children’s fears, makes this con
clusion.

Many children from relatively uncultured homes
carry a large burden of unnecessary fear........
The effects of moving pictures, of deliberate attempts 
by older persons to frighten the child, the effects 
of radio stories, of sensational newspaper accounts 
and of tales that pass from hand to mouth, appear to be the chief factors in determining the content 
of the fears of the public school children.

One of the commonest childhood fears is that of 
the dark. Perhaps it is not so much the darkness it
self which causes the child to fear it but the isolation 
into which darkness plunges him. He has lost contact 
with familiar objects in the room and feels himself to 
be in a situation where' he imagines objects and dangers 
in greater proportion than common sense warrants.

Parents and adults may unconsciously instill in 
the child the fear of the dark by using it as a means
of punishment. A child, if he is told that he will be/
"shut-up" in a dark room, a closet, or cellar, often 
enough, will soon have such an abnormal dread of the

Jersild and Holmes, Children’s Fears, as quoted 
in Ruth Bricker and Josette Frank, "Being Afraid", Child Study, (April, 1936), Pp. 201.
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Often a child is afraid to go to sleep in the 
dark because he imagines that as soon as the light is 
turned off and his parents leave him, he is alone and at 
the mercy of all sorts of imagined dangers which are 
ready to pounce upon him. This may be overcome by leav
ing the door open so that he knows that people are near, 
and he can hear the normal activity of the household.
A small light left burning in the hallway also may take 
away the feeling of a black void. One mother tells of 
overcoming the fear of darkness in her young daughter by 
choosing, together, a concert of familiar records to be 
played on the record player as the child prepared for 
sleep. At first the mother remained in the room while 
listening to the music. Soon, however, it was no longer 
necessary for her to remain in the room because all the 
child really needed was the assurance of someone near 
and the familiarity of known sounds.

The fear of death is present in everyone. The 
attitudes and behavior of an adult, to a large extent, 
determine the attitude of the child. The emotional ad
justment, confusion, insecurity surrounding death makes 
it a mystifying experience for the child. Death is

dark that he will refuse to enter a darkened room with
out the familiar contact of an adult's hand to give him
confidence.
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Inevitable-- it comes to all alike, therefore the child
should share the grief with the adult but at the same 
time the adult should help the child to adjust by giving 
him new interests and new ties of affection. He must be 
taught to accept tragedy and sorrow as inescapable and 
to seek solace in cherished memories and satisfying in
terests .

The schools, in some cases, are instrumental in
2creating fears. According to Cole and Morgan, many children 

develop one or more of three definite fears, all associ
ated with school work; fear of teachers, fear of examin
ations, and fear of reciting. None of the above fears 
are necessary to the well being of the child, all of 
them are detrimental to his progress in school and his 
personality development, and all of them are largely 
learned and developed in a schoolroom situation or ex- 
perience. In addition to these three common fears of 
teachers, examinations, and reciting, the use of fear 
as a disciplinary measure has an inhibiting influence 
upon learning. Any technique which makes the child con
stantly afraid is bad. When a child seems needles'sly 
afraid of failure in school, it may be that he is afraid 
because he realizes that he deserves to fail in view of

Luella Cole and John J. B. Morgan, Psychology 
of Childhood and Adolescence, (New York, Rinehart and 
“Company, Inc., 1^7), Pp. 95-95.

2
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the fact that he has not worked as hard as he might. 
Father McCarthy also stresses the importance of fear 
in the forming of attitudes in the lives of school chil
dren today.

Probably fear does not loom so large in the 
lives of present-day school children, as it did 
in the case of those who were reared at a time when the birch rod was considered a more essential 
part of a teacher’s equipment than were courses 
in education. Yet today there are some schools 
that are permeated by an atmosphere of fear. The children are in terror of the teacher, the teachers 
fear the principal, he in turn is worried about 
his standing with the school board. Everyone re
acts on everyone else, but it is usually the chil
dren who are influenced most harmfully. Some 
teachers are tyrannical because they are afraid of 
themselves. Their anxiety lest the student get 
beyond control causes such teachers to brow-beat 
the pupils, on the principle that an ounce of pre
vention is worth a pound of cure. Fear is often 
the cause of children’s hatred of school, and of their desire to discontinue their education at the 
earliest possible opportunity. This in itself is 
an argument against drafting unhealthy fears as 
aids to discipline, even if there were no serious 
emotional disturbances as a result of the method.^

The fear of the doctor or dentist is relatively 
familiar t o most children. Never should a visit for 

medical treatment be used as a means of punishment. The 
first visit to a doctor’s of dentist's office may have 
a lasting influence. It isn’t the amount of the bill 
or how his office is furnished that determines his value 
as far as the child is concerned but he must have that

McCarthy, o£. cit., Pp. 197-198
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quality which puts him on an understanding and sympa
thetic basis with the child. The doctor must be able 
to put the child at ease and give him a feeling of 
assurance. For young children Reynolds^suggests that 
mother and child go downtown to shop and, sometime dur
ing the shopping period, casually stop in to keep an 
appointment which has been previously arranged.

Another important group of fears are those con
cerning the individual's inability to become an accepted 
member of his social group. This feeling of social in
adequacy is not often found in the very young child but 
usually shows itself dominately in preadolescence. In 
this group we may include worries over personal appear
ance, inability to talk before strangers, any social sit
uation in which the adolescent will appear to disadvan
tage, and concern over what other people may think or say 
about him. Allers states:

The secret fear that to give expression to the 
inmost self may discover a total worthlessness keeps 
a man's mouth closed. Aloofness and reserve are not 
always signs of contempt for another who is not deemed 
worthy of the precious gift of confidence; they are 
frequently signs, especially in the case of children 
and adolescents, of a constant, gnawing doubt, which resists every fresh attempt to save the threatened 
self-esteem. The more frequently a man, who, like 
the child, cannot measure himself by the test of 
achievement, meets with misunderstanding, scorn and 
lack of appreciation of his attempts at self-expres
sion, the more readily does he fall into such a"state.^

Marjorie Kämmerling Reynolds, "Is He Afraid of 
the Doctor?", Hygeia, (April, 191+7), Pp. 283.
# ' Rudolph Allers, The Psychology of Character,(New York, Sheed and Ward, 19,13), Po. l£p7 ’

5
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Pear of oneself plays havoc with a great many 
lives. It is the one fear that an individual has a con
siderable amount of difficulty in overcoming. A very 
common way in which fear of oneself manifests itself is 
timidity. In reality a bashful person does not so much 
fear others as he fears himself. His mind dwells on 
all the things he might do to put himself in an unfav
orable light to the extent that he is unable to adapt 
himself socially. Too often the person who is suffer
ing from a feeling of insecurity or a sense of inade
quacy is robbed of success because he has no confidence 
in his own ability. Father McCarthy says,

Confidence in oneself, and in one’s ability to 
accomplish, is a necessary condition of success.
The absence of such assurance is one of the best guarantees of failure.

A young man, principal of an elementary school,
*when interviewed by Wallin gave as the most dominant 

fears in his childhood the fear of meeting people, and 
the fear of reciting in class.

I was always extremely bashful and timid. Re
citing in class was always a difficult task. Meet
ing people also was a hardship. This stayed with 
me for a long time. It was not until I was actually 
compelled to meet people that I began to enjoy it.
My timidity was so great during my youth that when I visited with other people I found it difficult to 
eat. Sating was a burden. The food simply would

^McCarthy, on. bit., Pp. 195.
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not go down. This timidity was especially pro
nounced in school. I never dared to raise my hand 
to ask the teacher for any help or information.

Here, again, training has undoubtedly served 
as an important influence. My parents very seldom 
went out, and they always taught us to stand back.
When we did visit we were warned beforehand not to 
be too bold. My mother always resented meeting 
people. She does not enjoy the company of strangers. It is possible that this timidity was inherited, 
that my mother’s fears were passed on to us. Now 
that I have become older and have become accustomed 
to meeting people, I have learned to enjoy it. I 
have not yet entirely overcome my timidity in class. 
Reciting in class still makes me feel like wanting to hide my face. It may be that enough experience 
will help me overcome this difficulty.?

Many teachers foster the fear of reciting when 
they use ridicule to control behavior. A healthy, nor
mal child of an inquisitive nature often asks many ques
tions and wishes to volunteer much information. If, in 
the child's formative years, a short-tempered, Impatient
teacher inhibits the pupil's spontaneity by sarcasm and

*ridicule, the child may frequently in later years be 
reticent about reciting. He may remember the feeling 
of insecurity brought about by the lack of understand
ing on the part of the teacher.

On the other hand, the fear of reciting cited 
above by the young principal was not caused by the teacher 
but by parental influence. Many parents teach their

?J. E. Wallace Wallin, Personality Maladjustments and Mental Hygiene, (New York: McGraw-Hill Book Company, 
m 5 ) ,  Pp. l l+ Ò - lq 7 .

> * ija  
* <3

} * -



26

children that they should be seen and not heard, and, 
as a result, instill in them fear of vocal expression. 
The mere asking of a simple question will cause the 
child to become speechless and the possibility of being 
called upon in class may in some cases, result in actual 
physical illness. The teacher may help in cases where 
the child is too frightened to speak by gradually estab
lishing a feeling of confidence. A child of this sort 
should never be subjected to the possibility of ridicule 
or laughter but instead should be made to feel securq 
within the limits of a small group which gradually will 
widen to encompass the entire class. This cannot take 
place in the matter of a few days or even months, but 
often requires a much longer period for satisfactory re
sults. It is a process which depends upon the sincerity 
of the teacher and her desire to help the child make an 
adequate social adjustment to his fear of people. Any 
good done during the time the child is in school may 
be rapidly wiped out if the treatment started in the
schoolroom is not carried over into his life at home.

/

Therefore, It is necessary that the parents understand 
what Is being done to help the child at school and that 
they cooperate in every way to help the child overcome 
his timidity.

Wallin gives us another case in which the fear
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of meeting people has had a lasting effect on the life 
of a college teacher.

As I think back over my childhood, the thing that stands out most prominently— not only then, 
but still— is that I have always had a very com
plicated inferiority complex which has colored 
my whole life and is still a very great handicap.
I think that any other peculiarity that I have 
can be traced back to this dominant thing in my 
life— fear of people. For Instance, I dread to 
have to meet people even on the streets; for I 
am thinking constantly of my appearance--I con
sider myself awkward and unattractive, not only in 
appearance, but in conversation, and that fact makes 
me so self-conscious that I am very rarely free from 
thoughts of self and what kind of impression I am 
making on other people. It is a curse, and I often 
think when I am alone how different my life would 
have been if I had not had my thoughts so constantly 
preempted by this feeling of sensitiveness and in
feriority. My very expression would have been dif
ferent; for I do not dare to let myself go except 
in the presence of people who know me and like me because, I feel, they know me as I really am. Be
cause of this fear, I have grown very intuitive—  
have my tentacles out, so to speak, feeling the 
least change in the atmosphere against me, and I 
close up or blossom out--to mix metaphors— accord
ing to which way the wind blows, toward me or against me.°

A large preponderance of feelings of insufficiency 
may be traced back to episodes in the individual's past 
experiences and the attitudes which were at that time 
assumed. A great variety of circumstances form the ground
work for the inferiority complex. The infant enters this

8Ibid., Pp. 212.
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world utterly dependent on others for all of his physi
cal needs. As he grows older he meets obstacles which 
further develop his feeling of insecurity. Very early 
in his life he is cautioned, reproved, forbidden, re
strained and punished. Often he does not understand 
the need for this sort of conditioning and he is made 
acutely conscious of his limitations and handicaps to 
the extent that he may become the victim of timidities 
and inhibitions of all sorts. Unless the child receives 
careful guidance, all this may implant in his mind a 
sense of insecurity and make him distrustful of his abil
ity to cope with normal, everyday problems in life. In 
later childhood, this feeling of incompetency may deepen 
to the extent that it is difficult for the youth to live 
a normal, well-adjusted, social life.

In view of the fact that it is normal for a 
child to feel insecure because of his natural position 
in life, education must strive to convince him of his 
ability to face difficult problems of adjustment. Allers 
states:

The child, then, is, strictly speaking, justi
fied in feeling afraid. To rebuke him or scoff at 
him for his timidity is wholly perverse. It is 
still more perverse to strengthen his natural tim
idity either by the narration of tales of horror or by making him the victim of one of those entirely 
stupid, unscrupulous "jokes" whose only object is 
to arouse fear; yet there are actually people who
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believe that one can "harden" or "ginger up" a 
child by frightening him. If a child is afraid, 
it is because he feels he is not equal to the worE 
One will never be able to convince him that he is as well qualified as others for t he struggle of 
life by chiding him for being a coward or weakling 9

To laugh or scoff at a child because of his timidity 
shows a complete misunderstanding of the whole matter.
It can happen that a child is forced to overcome shy
ness or fear of meeting people because of something 
greater than the original fear; but this type of adap
tation is apt to manifest itself at a later date in a 
still more hazardous form of fear which may take the 
form of a neurosis in adult life. It is not punishment 
a shy and timid child needs, but encouragement.

A high school supervisor related an experience 
she was familiar with in which the teacher showed com
plete understanding and was able to help a thirteen 
year old girl successfully overcome her fear of talking 
in class.

Catherine, age thirteen, was a member of the 
second-year high-school English class. She sat 
In class with eyes alive to all that went on, she 
smiled at the funny things, she was neither day
dreaming nor listless. But she either could not 
or would not talk in class, either in reply to' a 
direct question or to present topics that she had 
chosen, prepared in outline, and written out in full. In conference she insisted that she had 
never been able to speak in any of her classe, al
though she knew the material well and could write

^Allers, o p . cit., Pp. 157
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anything required. This last statement was true.
The teacher decided to develop the ability to 

speak in this class, thinking she could in some way 
appeal to Catherine. There were jokes, humorous 
experiences, Negro readings, etc., given besides the discussions of the lessons. The teacher joined 
in this work by frequently giving short readings. 
Comments were made as to the work of each student.
Soon Catherine was drawn into the spirit of this 
work and before the first month was over she was 
giving some of the best talks. She soon learned 
that she was gifted in expression and now her 
greatest pride is to entertain her friends by some 
dramatic presentation.

This type of incident is familiar to all teachers. 
It is quoted here to emphasize the importance of sympa
thetic understanding between the pupil and the teacher. 
When this relationship has been formed, it is often a 
comparatively simple matter to correct a defect in per
sonality before it has too strong a hold on the indivihal.

Contrary to the above example the teacher in the 
following instance was the means of implanting a fear in 
the individual rather than helping him overcome it.

As a child in the public school I developed a 
most pronounced fear of examinations and tests.
I am sure this fear was instilled into me by a teacher 
who always threatened her pupils with the hard exam
ination she was going to give, and with the fact that 
if we did not pass we would not be promoted. During 
all my four years at normal school my mother was con
tinually telling me I must work hard, for it would be very disgraceful if I should fail in examination.

I must confess I have never been able to overcome 
the fear of tests. To this day examinations and tests 
almost make me ill. 1

■^Wallin, oo. cit., Pp. 
1 1 Ibid., Pp. 85.
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It is apparent from the foregoing illustration 
that there is a definite need for satisfactory mental 
adjustment to be made concerning the attitude of the 
teacher as well as that of the pupil. Perhaps in this 
case, the teacher is conditioning a dread and fear of 
examinations as far as the pupil is concerned because 
she is afraid that she has been unsuccessful as a teacher 
and is using this means as a last resort to stimulate 
acceptable results. In not being able to make an ade
quate adjustment to her own deficiency, she endangers 
the future lives of many of her pupils.

As has been said before, the feeling of inferior
ity is a dominant cause of many fears. It is responsible 
for countless numbers of personality difficulties among 
the intelligent as well as among the dull; among the young 
as well as among the old. Because the feeling of inferior
ity often constitutes the hidden core from which many seem
ingly unrelated maladjustments may later develop, it is 
necessary for parents and teachers to understand the dif
ficulties a handicap such as this presents to the child.

tThe victim of an inferiority complex Is afraid of failure, 
especially in a competitive situation, because he is ab
normally distrustful of his ability to succeed.

Children with sensitive natures have an inherent 
feeling of Inferiority and the school does little to al
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leviate that fear. The very competitive set-up of the 
schools start many children on a path which will, year 
after year, lead him to the place where he has lost all 
confidence in himself as a social being. As long as a 
child remains in school there will be a constant strug
gle for grades, awards, honors, and promotions. If the 
child is allowed to fail continually, to never experience 
success in any undertaking, it may produce a lasting 
effect upon the personality of the child. This difficulty 
could very easily be controlled by careful guidance be
fore it reaches the stage where treatment by an expert 
is required to eradicate it. All children cannot achieve 
recognition in the scholastic field but there are relativ- 
ly few children who could not be made to feel successful 
in something. If the teacher is able to give the child 
the feeling of confidence in little things and gradually 
build up this confidence to include more important mat
ters, many maladjustments which are a direct result of 
timidity and inferiority may be avoided.

Children who are timid and have a fear of failure 
need encouragement. Without this, they may fail to ex
ert any constructive energy to overcome the difficulty.
If they fail to receive this much needed assurance, they 
may resort to several defense mechanisms to compensate 
for the feeling of failure and inferiority. It has been
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mentioned previously that an individual may become intro
vert ive and shun all social contacts. His tendency is to 
become seclusive and retiring. In a very young child 
this may take the form of hanging back or never entering 
into normal everyday activities, but as the child grows 
older, the reticence takes on more dominant characteristics 
and when he finally reaches adulthood, he is unable to 
face the important issues of life and has become a moral 
and a social coward.

One method of escaping from this dreaded world
I Oof difficulties is to resort to the world of fantasy.

In the realm of the imagination the greatest weakling and 
coward can achieve success without effort or fear of fail
ure. It is comparatively simple to set oneself up as a 
"conquering hero"; a person of great popularity and es
teem; but it is one of .the most difficult things in an 
individual^ life to accept the fear of failure and do 
something about it. It takes much courage for a timid» 
insecure person to face and overcome this problem.

There are fears which spread their roots farther 
and deeper and are more difficult to remove because often 
the object which the individual thinks he fears is, in 
reality, only a symbol for a situation really feared. '1' '5

■^McCarthy, o£. cit., Pp. li|_6 .
1 3Ibid., Pp. 171+.



These fears, which are symbolic in nature, are called 
pathological fears, or phobias, which is the Greek word 
for our term fear. They are not as common in children 
as in adults, but an ordinary child’s fear may develop 
into a phobia and because of this, children's fears should 
be given much consideration.

Phobias are ungrounded terrors and magnified dreads 
exaggerated, persistent fears that are out of all propor
tion to their cause. They differ from anxieties in that 
they are definitely attached to some specific object or 
situation and are groundless and greatly exaggerated. An- 

' other distinctive characteristic of a phobia is that it 
is always learned; it is never inherited. A child may 
be born with a weakened physical condition which might 
make him more susceptible to abnormal fear but the partic
ular fears he develops are directly a result of his ex-

*

periences.
Because of the ease with which children accept 

imagined fears, care should be taken that they are given 
experiences which will help them interpret and understand 
these fears. Parents and teachers must constantly be on 
guard to help them differentiate between real fears and 
those which are a product of the imagination. A great 
majority of phobias, even though they may not appear until 
adulthood, trace their origin to the weaknesses and ignor
ances of childhood
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Ridicule is a most unsatisfactory way of remedy
ing phobias. Shame causes an individual to "bottle up" 
his fears within himself so that others will not be aware 
of his weaknesses. Keeping an intense emotion internal
ized is extremely destructive in that it gains importance 
by constant introspection. The attention of the individ
ual becomes focused on the phobia against which he strug
gles and he becomes acutely conscious of it; so conscious 
of it that he is never free of the fear.

Many phobias vanish automatically as soon as the 
individual realizes that his fear is just the echo of a 
previous terror which has caused him much unhappiness in 
the past but which, now, has ceased to be a danger.
Father McCarthy was consulted by a young man who had a 
curious phobia concerning smokestacks. When the young 
man realized what had caused his phobia, and that it no 
longer was a threat to his safety, he was able to over
come the fear.

He could stand without uneasiness near tremendous 
dynamos or turbines, but whenever he found himself 
in the proximity of an engine with a smokestack he 
was overwhelmed with a vague, oppressive dread. He 
was nauseated, his vision became obscured, his breath
ing impeded, and he was bathed in a cold sweat. He 
could not recall the occasion when this fear origin
ated, he only knew that he had suffered from it as 
far back as he could remember. By means of free association the young man revived the memory of many 
incidents that he had forgotten. He remembered that 
when he was between two and three years of age, a 
farm hand had picked him up and carried him toward 
a threshing machine remarking, with crude bucolic
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humor, that he was going to drop the terrified lad 
into the belching smokestack. The connection be
tween this experience and the persistent fear that 
had attached to it was explained to the young man 
who was instructed deliberately to seek out an en
gine of the kind he dreaded. He was warned not to 
be surprised if he should perceive the same feelings 
of terror that he had learned to associate with a 
smokestack, they would subside when he reminded him
self of their real explanation. His cure was immed
iate and has lasted through several years. It will 
probably be permanent.-^

The above example s hows one way of curing phobias
but this method is not always successful. Many times the
present phobia has been so modified that it is practically 
impossible to trace it t o an original fear or terror.
The element of time is also important because the origin
al fear may take on a great variety of disguises in a 
number of years all of which make it difficult to trace. 
Phobias that are rooted in long forgotten incidents often
require the treatment of a specialist.

*The present day advertising world has had consid
erable influence in helping to form phobias. Children 
are intensely aware of infantile paralysis, tuberculosis,
and cancer because of the high powered drives waged all 
over the country. These drives have been invaluable fromt

the standpoint of physical health because they have given 
valuable instruction on prevention and detection of these 
dread diseases; but, on the other hand, they may be detri
mental as far as mental health is concerned. After such

Ik Ibid., Pp. 172-173
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a campaign, many people imagine that they have fallen 
victims to all sorts of deadly diseases and become ex
cessively concerned about their health. Too much con
cern will turn an average person into a hypochondriac 
whose only interest in life is his symptoms of ill health. 
Children can become hypochondriacs just as easily as ad
ults and, perhaps, it is even more serious in childhood 
because it is a way to demand attention and gain sympathy. 
This, in turn, may cause him to be introspective and give 
an unwholesome amount of thought to his own physical con
dition. "It is better to preach health to children than
to breed unwholesome attitudes in them by emphasizing

15the dangers of disease."

1^Ibld., Pp. 181



CHAPTER IV

INTERPRETATION OP RESULTS OP QUESTIONNAIRE

This survey of fears was undertaken to ascertain 
the most common fears of children. In doing this, sever
al things have been discovered concerning the type of 
fear stimulus most frequent; the differences, if any, 
in the fears of white children and colored children; and 
the differences between the fears of boys and girls.

The questionnaire was given to 190 Omaha school 
children between the ages of 11 and liq years. Of this 
group 100 were boys (82 white and l8 colored) and 90 

were girls (£7 white and 33 colored). The responses 
made by these boys and girls are portrayed in the form 
of tables and charts. In this discussion only those
fears which have the highest and the lowest frequencies 
will be used.

The data for t he following analysis was taken 
from Tables I, II, and V. The most predominant fear 
designated by the children was the fear of school work. 
Seventy-four per cent of all the children or l'l+Q des
ignated this as one of their fears. Of this group, 77 
per cent were girls and 71 per* cent were boys showing 
that generally girls are more prone to worry about 
school work than are boys. The second item related to



TABLE 1 39
RANK, FREQUENCY, AND PER CENT OF ¿4.2: COMMON FEARS AS

DESIGNATED BY 190 CHILDREN, AGES 11-llj., IN THE
OMAHA SCHOOLS

FEAR FREQUENCY PER CENT
School Work IÌ4.O 74
Failure in School 134 71Appearance 125 66
Health 123 65
Losing Something 113 59Deep Water 110 58
Drowning 106 57
Unexpected Noises 103 54
War 89 47Accidents 86 46
Fire 86 46
Strange Noises 'When Alone 86 46
Cemetery, Alone, at Night 814- 44Death in Family 83 43
Ridicule 76 40
Falling 74 39Dark Cellar 72 38
Dentist or Doctor 72 38
Being Called On in Class 66 35Sleepless, Mystery Program 66 35High Places 62 33Speeding Car 61 32
Being Followed 59 31Being Hurt 59 31Death 55 29
Shadows 53 28
Bad Dreams 52 27Rats and Mice 52 27People's Opinion ?2 27Alone in the Dark 47 25
Barkihg Dogs 47 25
Storms and Lightning 45 24Murders and Kidnappings (4 22
Strange People 4i 22
Guns 40 '21
Being 111 in Public 40 21
Knives 40 21
’'Scary" Picture Shows 32 17
Traffic 29 15Being Lost 23 12
Ghosts 20 11
Bad Luck Signs 19 10
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CHART 1
RANK AND PER CENT OF i+,2 COMMON FEARS AS DESIGNATED

BY 190 OMAHA SCHOOL CHILDREN, AGES 11-1 1*.

FEAR PER CENT____________ 0 10 20 30 lj-0 50 60 70 80
School Work................ *
Failure in School..........-
Losing Something...........
Deep Water................  .
Appearance................ .
Health.....................»
Drowning....................
Unexpected Noises..........War........................*
Accidents................. .
Fire.......................»Strange Noises, Alone......*
Cemetery, Alone, at Night..»
Death in Family........... .
Ridicule.................. .
Dark Cellar............... .
Falling................... .
Dentist or Doctor......... .
Called On in Class........ .
Sleepless, Mystery Program..
High Places............... .
Speeding Car............Being Followed........
Being Hurt................ .
Death..................... .
Shadows................... .
Bad Dreams................ .
Rats and Mice............. .
People's Opinion.......... .
Alone in the Dark......... .
Barking Dogs.................
Storms and Lightning.........
Strange People.............»Guns...................... .
111 in Public................
Knives.......................
”Scary” Picture Show...... .
Traffic................... .
Being Lost................ .Ghosts.................... .
Bad Luck Signs............ .
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COMPARISON OP RESPONSES TO FEA.R STIMULI MADE 
BY 100 BOYS AND 90 GIRLS IN THE OMAHA SCHOOLS

CHART 2

PEAR PER CENT
_________________  0 10 20 30 LlQ 50 60 70 80

School Work...............
Appearance................Losing Something..........
Health....................Failure in School.........
Deep Water................
Unexpected Noises.........
Drowning................. .
Dentist or Doctor.........Death in Family...........
War............ ...........
Sleepless, Mystery Program. 
Strange Noises When Alone..Falling...................
Cemetery, Alone, at Night..Accidents.................
Death.....................
High Places...............
Called on in Class........Fire......................
Ridicule..................
People's Opinions..... . ...
Being Hurt................
Dark Cellar...............
Being Followed............
Bad Dreams.............. . .
Storms and Lightning......
Barking Dogs..............Shadows...................
Speeding Car..............
Strange People............
Ill in Public.............
"Scary" Picture Shows.....
Alone in the Dark.........
Murder and Kidnapping.....
Traffic...................Being Lost................
Bad Luck Signs............
Rats and Mice.............Ghosts....................
Knives..... ...............
Guns......................

Girls.Boys.



the schools Is that of failing in school. One hundred 
thirty-four or 71 per cent cnecked this fear. Again 
the girls show that they are more conscious of failure 
in school; 63 per cent of the girls as contrasted to 56 

per cent of the boys. Perhaps the high per cent given 
here can be accounted for somewhat by the fact that the 
questionnaire was given to the children during a summer 
school session and a great many of these children were 
attending the session because they had been unsatisfac
tory students in the regular term. They had probably 
been told several times that they were poor students 
and that they needed to make satisfactory progress in or
der to continue with the class. This would make them 
very conscious of all things having to do with schools. 
Perhaps, too, the children realized that they had not 
been doing the best that they could and had a guilty feel
ing which in turn produced the fear of all school work 
in general. This, of course, cannot account for all the 
responses to this fear because many children who are 
good students and who in reality should not fear school 
work, actually do.

In a study by Jersild, Markey, and Jersild,~in

-*-A. T. Jersild, P. V. Markey, and C. L. Jersild, 
"Children's fears, dreams, wishes, daydreams, likes, dis
likes, pleasant and unpleasant memories", Child Development Monograph, No. 12, Pp. 172.
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1933» it was found that 53 per cent of H 2I4. children who 
were the subjects, responded on a check list that they 
sometimes or often worried or feared being left back in 
school, whereas a relatively small per cent of the group, 
often less than 1 per cent according to most progressive 
promotion policies are not promoted.

The third fear relating to the schools was the 
fear of being called on in class. It was found that 35 
per cent of all students questioned checked this item.
The girls were definitely more concerned about this item, 
1+1+ P©r cent checking it while only 26 per cent of the 
'boys made the same response.

The study made by Pintner and Lev showed that 
the item which children worried most about was failing 
a test.

The excessive worry of these children about school 
items would seem to indicate that our school system 
lays too much emphasis upon "failing a test", "having 
a poor report card", "being late to school", and "be
ing left back in school". We cannot very easily re
duce children's worries about family matters, but we might very well do so in regard to school matters 
that are not very significant for the child’s future 
growth and development.

The importance of school work found in the fore
going statements is confirmed by Cole and Morgan^who have

r\■^Rudolph Pintner and Joseph Lev, "Worries of 
School Children", Journal of Genetic Psychology, (191x0),
Pp. 75. --------------------- ------

3cole and Morgan, o£. cit., Pp. 91
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combined several recent studies on the anxieties and emo
tional attitudes of normal children. The ages of the 
children were from 10 to 13 and all were members of the 
fifth and sixth grades. The things which gave them the 
most concern and about which they were afraid of or wor
ried about were:

Failing in a test at school Father or mother being sick 
Father or mother working too hard 
Getting a bad report card 
Father losing his grade 
Being late to schoolBeing hurt by knive, guns, poison, fire, floods, 

or being in an accident, hold-up, or fight 
Being sick, suffering, choking, or dying 
Losing money during an errand 
Losing one’s fountain pen 
Losing one’s friends
The authors continued the investigation of fears 

into the adolescent years. They compiled the results Of 
the investigation and found that high school pupils con
tinued to show several of the typical childhood fears but 
that new sources had appeared. The following were listed:

Fear of school examinations, automobile accidents, and disease
Worry over inadequate funds, gettin a job, loss of 

work by parents, or appearance of the home 
Fear of being sinful, of being led astray by bad 

companions, or being tempted to cheat '
Worry over being unsuccessful, over hurting other 

people’s feelings, over making a bad impres
sion upon others

Fear of growing up, of social incompetence, of 
sexual experiences, of disappointing one’s parents

Continuing the investigation, Cole and Morgan



TABLE 2
RANK, FREQUENCY, AND PER CENT OF J+2 COMMON FEARS AS 
DESIGNATED BY 100 BOYS, WHITE AND COLORED, IN THE

OMAHA SCHOOLS
Fear
School Work
Health
Appearance
Losing Something
Failure in School
Unexpected NoisesDeep Water
Drowning
Death in Family
Cemetery, Alone, at NightWar
Dentist or Doctor
AccidentsStrange Noises
Sleepless, Mystery ProgramDeathFalling
High Places
Being Called on in Class
RidiculeFire
Dark CellarBeing Hurt
People's Opinion
Being Followed
Bad Dreams
Speeding Car
Storms and LightningShadows
Barking Dogs
Strange People
111 in Public
Alone in the Dark
"Scary" Picture ShowsBeing Lost
Traffic
Murder and Kidnapping
Gho s t s
Guns
Knives
Bad Luck Signs Rats and Mice

quency Per Gent
71 71
62 62
6i 6l
57 5756 56
49 49j+9 k 947 4738 38
35 3534 3433 3332 3232 32
31 3130 3029 29
28 28
26 26
25 25
2 4 2423 2323 23
22 22
19 19
18 18
17 17
16 16
15 1513 1313 1313 13
12 12
11 11
10 10

8 8
8 8
7 7
6 6
5 54 k4 4
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CHART 3

RANK AND PER CENT OP 1+2 PEAR STIMULUS RESPONSES MADE
BY 100 BOYS, COLORED AND WHITE, AGES ll-li+, IN THE

OMAHA SCHOOLS

PEAR PER CENT
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Being Called On in Class....___________
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Being Lost................. .....
Traffic.................... ....
Murder and Kidnapping..........
Ghosts......  ....Guns....................... ...
Knives..................... ...
Bad Luck Signs............  .__
Rats and Mice............. ...
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found that the adult fears centered around:
Loss of one's job
Inadequate money
Illness in the familyInability to provide for one's old age
This investigation agrees with the results found 

in the responses of the Omaha school children to fears
pertaining to school situations. Jersild, Goldman, and

iqLoftus also ranked school fears as one of the five most 
important and prominent fears in their investigation.

The following interpretations are based on Tables 
III, IV, VI, and VII which provide the statistical infor
mation needed concerning sex and race as well as frequencies 
and per cents. Worries about appearances were next in num
ber of frequencies with 60 per cent or 125 responses giv
en by both boys and girls. In rank, it was second to 
school work for all of the girls and third for all of the 
boys. It was ranked second by white boys and girls while 
colored boys ranked it third and colored girls ranked it 
fifth. It was interesting to note that with both colored 
and white boys the frequencies increased as the ages in
creased. This was not found to be true of the girls as 
uhey seemed to be concerned about their appearances at

^Arthur T. Jersild, Bernard Goldman, and John J.
Loftus, "A Comparative Study of the Worries of Children in Two School Situations”, Journal of Experimental Education, (June, 194-1), Pp. 323-326. ' ----
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RANK, FREQUENCY, AND PER GENT OF 1+2 COMMON FEARS AS 
DESIGNATED BY 82 WHITE BOYS, AGES ll-llj., IN THE

OMAHA SCHOOLS

TABLE 3

Fear Frequency Per C
School Work 55 67Appearance k-7 57Losing Something 1+7 57Health 1+7 57Failure in School 1+5 55Deep Water 36 1+1+Unexpected Noises 35 1+3Drowning 33 1+0Dentist or Doctor 31 38Death in Family 30 37War 26 32Sleepless, Mystery Program 25 30Strange Noises ’When Alone 25 30Falling 21+ 29Cemetery, Alone, at Night 21+ 29Accidents 23 28Death 22 27High Places 22 27Being Called On in Class 20 21+Fire 18 22Ridicule 18 22People's Opinion 18 22Being Hurt 17 21Dark Cellar 17 21Being Followed 15 18Bad Dreams 13 16Storms and Lightning 10 12Barking Dogs 10 12Shadows 10 12Speeding Car 9 11Strange People 9 11111 in Public 8 10"Scary” Picture Show 8 10Alone in the Dark 7 ' 9Murder and Kidnapping 7 9Traffic 6 7Being Lost 6 7Bad Luck Signs 3 2Rats and Mice 3 2Ghosts 1 1Knives 1 1Guns 0 0
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CHART Ij.

RANK AND PER CENT OP lj.2 PEAR STIMULUS RESPONSES MADE
BY 82 WHITE BOYS, AGES ll-lij., IN THE

OMAHA SCHOOLS
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TABLE
RANK, FREQUENCY, AND PER CENT OF i|2 COMMON FEARS AS 
DESIGNATED BY l8 COLORED BOYS, AGES 11-llj., IN THEOMAHA SCHOOLS

Fear Frequency Per Cent
School Work 16 89Health 15 83Appearance I k 78Unexpected Noises I k 78Drowning I k 78Cemetery, Alone, at Night 1 1 6iFailure in School 1 1 6l
Deep Water 1 1 6iLosing Something 10 56Accidents 9 50Speeding Car 8 b kWar 8 ¥(-Death 8 1+1+Death in Family 8 U4Fire 7 39Strange Noises When Alone 7 39Ridicule 7 39Dark Cellar 7 39Being Called On in Class 6 33Being Hurt 6 33Ghosts 6 33Guns 6 33Storms and Lightning 6 33High Places 6 33Sleepless, Mystery Program 6 33111 in Public 5 28
Bad Dreams 5 28Alone in the Dark 5 28
Falling b 28
Shadows 5 28Being Lost k 22
Strange People A- 22People’s Opinions A- 22
Knives k 22
Being Followed k 22
"Scary11 Picture Shows 3 17Barking Dogs 3 17Traffic 2 11Dentist or Doctor 2 11
Rats and Mice 2 11Bad Luck Signs 1 5Murder and Kidnapping 1 5



CHART 5
RANK AND PER CENT OP 1+2 PEAR STIMULUS RESPONSES
MADE BY l8 COLORED BOYS, AGES ll-ll+, IN THE

OMAHA SCHOOLS
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COMPARISON OF RESPONSES TO FEAR STIMULI MADE BY 
i/VHITE BOYS AND COLORED BOYS

5 2

CHART 6
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Guns................. .......

White Boys. Colored Boys.
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all times. Zeligs^found a considerably smaller per cent 
of children worrying about their appearance. In her study 
of 133 sixth grade pupils, she found that 2 1.8 per cent 
of the children responded to the item relating to appear
ance while 50 per cent of the children in the Omaha survey 
responded to the same item, There is an appreciable dif
ference when the results of the entire group are taken in
to consideration. This may be due, in part, to the wider 
age range and also the higher level used in the Omaha survey.

Regarding t he item of health in the questionnaire 
given to the Omaha children, we find that 68 per cent of 
the girls and 57 per cent of the boys were concerned about 
their health or feared some aspect of health. Zeligs^ 
found 55 per cent for girls and I4J4- per cent for boys. In 
both cases there was a substantial difference between the 
two sexes. She also inqluded in her questionnaire an item 
regarding the health of the individual's family. There 
was a decided increase in the per cent of worries and also 
a complete reversal as to the sex that rated family health 
highest. Of 57 boys, 82.6 per cent designated it as one 
of the most important fears while a drop of 10 .2 per cent

qRose Zeligs, "Children's Worries", Sociology and Social Research, XXIV (1939), Pp. 22-23.------
6Ibid., Pp. 2l̂ .



TABLE 5
RANK, FREQUENCY, AND PER CENT OF i\2 COMMON FEARS AS 
DESIGNATED BY 90 GIRLS, WHITE AND COLORED, IN THE

OMAHA SCHOOL
Fear Frequency Per Cent
School Work 69 77Appearance 62 69Deep Water 6i 68Health 6i 68Fire 6i 68Drowning 59 66Failure in School 58 6kLosing Something 56 62Accidents 55 6i
War 55 6iUnexpected Noises 5k 60
Strange Noises When Alone 5k 60Cemetery, Alone, at Night 52 58Ridicule 5i 57Dark Cellar |+8 53Rats and Mice kl 52Death in Family k5 50Falling k5 5oSpeeding Car bk k9Being Followed ko bkBeing Called On in Class ko bkDentist or Doctor 39 k3Shadows 38 1+2Knives 36 koSleepless, Mystery Program 36 koAlone in the Dark 35 39Being Hurt 35 39Guns 3k 38High Places 3k 38Barking Dogs 3k 38Murders and Kidnappings 33 37People’s Opinions 30 33Storms and Lightning 29 32Strange People 29 32Bad Dreams 28 31111 in Public 27 30Death 25 28Traffic 21 23"Scary” Picture Shows 21 23Bad Luck Signs 15 17Being Lost 13 IkGhosts 13 Ik
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CHART 7

RANK AND PER CENT OP l\2 PEAR STIMULUS RESPONSES MADE
BY 90 GIRLS, WHITE AND COLORED, IN THE

OMAHA SCHOOLS
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Being Lost................ ........
Ghosts.................... .......
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RANK, FREQUENCY, AND PER GENT OP 1+2 COMMON PEARS AS 
DESIGNATED BY 57 WHITE GIRLS, AGES ll-llj., IN THE

OMAHA SCHOOLS

TABLE 6

Pear Frequency Per Cent
School Work 1+2 7 k
Appearance k 2 7 kFire 39 68
Drowning 39 68
War 38 67Deep Water 37 65Health 37 65
Losing Something 36 63Failure in School 36 §3Ridicule 31 5+Accident 31 51+.Strange Noises When Alone 29 5i
Death in Family 28 1+9Unexpected Noises 28 k 9
Falling 28 k9Dark Cellar 27 k 7Cemetery, Alone, at Night 27 |+7Being Called On in Class 26 j+6Speeding Car 26
Being Followed 25 5+Dentist or Doctor 23 1+0Rats and Mice 23 1+0Sleepless, Mystery Program 21 37Knives 21 37Shadows 20 35Barking Dogs 18 32High Places 18 32People’s Opinions 18 32Being Hurt 17 30
Guns 17 30Alone in the Dark 15 26
Strange People l£ 25Murders and Kidnapping 34 25Death 34 25Storms and Lightning 13 23Bad Dreams 11 19Traffic 10 1.8
111 in Public 10 18
"Scary" Picture Shows 8 11+Bad Luck Signs 8 11+Being Lost 6 11Ghosts 5 9
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/ CHART 8

RANK AND PER CENT OE 1+2 FEAR STIMULUS RESPONSES MADE
BY 57 WHITE GIRLS, AGES IN THE

OMAHA SCHOOLS
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RANK, FREQUENCY, AND PER CENT OF 1+2 COMMON FEARS AS 
DESIGNATED BY 33 COLORED GIRLS, AGES 11-11+, IN THE

OMAHA SCHOOLS

Fear Frequency Per Cent
School Work 27 82
Unexpected Noises 26 79Cemetery, Alone, at Night 25 76
Strange Noises, Alone 25 76
Rats and Mice 2 1+ 73Accidents 21+ 73Deep Water 21+ 73Health 21+ 73Fire 22 67Failure in School 22 67Appearance 22 67Dark Cellar 21 61+
Drowning 20 61
Ridicule 20 61
Alone in the Dark 20 61
Losing Something 20 61
Murder and Kidnapping 19 58
Being Hurt 18 55Shadows 18 55Speeding Car 18 55Falling 17 52War 17 52
Guns 17 52
Bad Dreams 17 52111 in Public 17 52Death in Family 17 52Storms and Lightning 16 k s
High Places 16 1+8
Barking Dogs 16 1+8
Dentist or Doctor l6 1+8
Strange People 15 kSKnives 15 U5Being Followed 15 * 1+5Sleepless, Mystery Program 15 j+5Being Called On in Class i k ^2
"Scary" Picture Shows 13 39People’s Opinion 12 36
Death 11 33Traffic 11 33Ghosts 8 21+Being Lost 7 21
Bad Luck Signs 7 21
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CHART 9

RANK AND PER CENT OP I4.2 PEAR STIMULUS RESPONSES MADE
BY 33 COLORED GIRLS, AGES 11-llj., IN THE

OMAHA SCHOOLS
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CHART 10

COMPARISON OP RESPONSES TO PEAR STIMULI MADE 
BY 57 WHITE GIRLS AND 33 COLORED GIRLS IN THE

OMAHA SCHOOLS
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or 7 2.ii. per cent of the girls gave it the same rating.
The girls showed greater concern for their own health 
in both of the studies made by Zeligs and the writer but 
the boys are more anxious about t he health of members 
of the family.

The fear of losing something was checked by 113 
children or 59 per cent of all the students. When asked 
later just what they were most afraid of losing, money 
was first, with billfolds and pocketbooks second, and 
other people's property third. The girls showed a great
er fear of losing something in that 62 per cent or 56 

\ girls responded to the item and 57 or 57 per cent of the 
boys responded to the same item. Age and sex were impor
tant contributing factors. White boys between the ages 
of 13 and I4- years have more fears of losing something 
than do white girls of the same age. It is just the op- 
posite as far as age and sex are concerned in the number 
of responses for colored children. They show the great
est number between the ages of 11 and 12 years with the 
colored girls making more responses than the boys.

The five most important fears, "school work", 
"failure", "appearance", "health", and "losing something" 
emphasize the personal and social aspect of children's 
fears. Cole and Morgan^found that with the exception of

Cole and Morgan, op. cit., Pp. 91.7
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"losing something", these same fears carry over from 
childhood into the period of adolescence. This shows 
conclusively that people worry about, or fear situations 
which will endanger their own personal and social life 
and that they continue to fear many of the same things 
in their adult lives which had caused them worry when 
they were children. The degree to which they fear the 
situation may vary but it often remains, in one form or 
another, to cause the individual worry or concern.

The five fears over wnich the least amount of 
concern was exhibited by both boys and girls were "scary 
oicture shows", "traffic", "being lost", "ghosts", and 
"bad luck signs". The same group was listed for the girls 
alone but not in the same order. The boys listed their 
five least feared items as ghosts, guns, knives, bad 
luck signs, and rats. JThe fear of rats and mice was 
considerably higher in rank for the girls. Forty per cent 
of the white girls expressed a fear of rats and mice while 
73 per cent of the colored girls expressed the same fear.

Drowning and deep water were designated by 37 and 
56 per cent respectively by the entire group. Seventy- 
eight per cent of the colored boys, 6b per cent of the 
white girls, 6l per cent of the colored girls, and i+O per 
cent of the white boys expressed a fear of drowning. The 
fear of deep water was checked by 73 per cent of all of the
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colored girls, per cent of the white girls, 6l per 
cent of the colored boys, and Ijij. per cent of the white 
boys. Prom this information we can see that white boys 
exhibit fewer fears of drowning and deep water as com
pared to colored boys, but that white girls have more 
fear of drowning and deep water than do colored girls. 
Perhaps the high percentage given in this survey can be 
accounted for by the fact that opportunities for swim
ming and being in deep water are relatively few for 
children who live in this part of the United States.

Prom the information secured in this survey,
' these general conclusions may be formed:
1. Girls have more fears and worry about more things 

than do boys.
2. The fear stimuli given the highest rating by all

students were school work and failure in school.
»

This denotes that something should be done in our 
education system to alleviate this fear./ The 
prominence of this particular fear was not only 
found in the Omaha survey but also in a New York 
investigation. '

3. Pears of a social and personal nature were listed 
as the first five in rank taking precedence over 
fears of the supernatural, and fears of natural 
phenomena.



1+. The element of unexpectancy figures In fears as
shown by the report of 51+ per cent of all the sub- 

, jects to the Item ’’unexpected noises".
5. The results of the survey were influenced by color 

and age In both boys and girls. In a large per
centage of cases the colored boys and girls reported 
a substantial Increase In the number of fears they 
checked as contrasted to the white children.

6. Some fears including shadows, falling, ghosts, strange 
noises at night, being followed, ill in public, and 
strange people, tend to decrease in importance as the 
child grows older while others such as ridicule, fail
ure In school, drowning, health, appearance, and war 
tend to become more important as the child grows older.

7. The fear of drowning and deep water remains relatively 
consistent throughout the years included in this sur
vey and there seems to be little or- no difference as 
far as sex and color are concerned.

8. Health and appearance rank high for all children.
9. The least amount of fear was reported for superstitions 

and ghosts.
10. There is a definite need for careful, sympathetic, 

and understanding guidance on the part of the teacher 
and the parents especially regarding fears pertaining 
to school work.
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COMPLETE TABULATION OP PEARS COMMON TO BOYS AND GIRLS
COLORED AND WHITE

TABLE 8

PEAR
Soy's

white
BOYS
COLORED " GIrlsWHITE ClRLS ' 

COLORED

Traffic 6 2 10 11Accident 23 9 31 21+Pire 18 7 39 22Drowning 33 ll+ 39 20Dentist or Doctor 31 2 23 16Death in Family 30 8 28 17Death 22 8 l!+ 11111 in Public 8 5 10 17"Scary" Picture Shows 8 3 8 13Sleepless, Mystery Program 25 6 21 15Being Followed 15 1+ 25 3.5Rats and Mice 2 2 23 2llBarking Dogs 10 3 18 16School Work 55 16 1+2 27Murders and Kidnapping 7 1 111- 19Cemetery, Alone, at Night 2l+ 8 27 25Strange Noises When Alone 25 7 29 25Ridicule 18 7 31 20Bad Dreams 13 5 11 17High Places 22 6 18 16Failure in School 1*5 11 36 22People's Opinion 18 k 18 12Storms and Lightning 10 6 13 l6Guns 0 6 17 17Knives 1 1+ 21 15Alone in the Dark 7 5 15 20Dark Cellar 17 7 27 21War 26 8 38 17Ghosts 1 6 5 8Unexpected Noises 35 11+ 28 26Being Hurt 17 6 17 18Losing Something 1+7 10 36 20Strange People 9 1+ 1 k 15Speeding Car 9 8 26 18Palling 2 k 5 28 17Being Called On in Class 20 6 26 ll+Being Lost 6 1+ 6 7Shadows 10 5 20 18Appearance 1+7 D-+ 1+2 22Bad Luck Signs 3 i 8 7Deep Water 36 13 37 21+Health 1+7 15 37 21+

TOTAL NUMBER OP CASES 82 18 57 33
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TABLE 9

FREQUENCY TABULATION OF THE FEARS OF WHITE BOYS
ACCORDING TO AGE

FEAR 11 12 13 li+Years Years Years iears
Traffic
Accident
Fire
Drowning
Dentist or Doctor 
Death in Family 
Death
111 in Public"Scary" Picture Shows
Sleepless, Mystery Program
Being FollowedRats and Mice
Barking Dogs
School WorkMurders and Kidnapping 
Cemetery, Alone, at Night 
Strange Noises When Alone 
Bad Dreams High Places 
Ridicule
Failure in School 
People’s Opinion 
Storms and Lightning Guns 
KnivesAlone in the Dark 
Dark Cellar 
War 
GhostsUnexpected Noises 
Being Hurt 
Losing Something 
Strange People 
Speeding Car 
Falling
Being Called On in Class
Being Lost
Shadows
Appearance
Bad Luck Signs
Deep Water
Health

0 1 1 k
1 7 9 6
5 k 5 k
k 9 10 10
3 10 8 10
5 9 8 8
3 7 6 6
1 2 2 3
1 2 2 3
1 8 10 6
3 5 2 5
0 1 0 1
0 2 5 3
6 13 18 18
2 1 2 2
1+ 8 7 5
3 8 6 8
2 3 7 1
2 6 5 9
0 6 6 6
k 11 13 17
1 8 ¿4- 5
2 3 3 2
0 0 0 0
0 1 0 0
0 h- 3 0
2 6 3 6
2 7 8 9
1 0 0 0
k 10 11 10
1 3 7 6
6 12 l6 13
1 1 3 k
1 k 3 1
2 5 6 11
1 6 5 8
2 2 1 1
1 3 3 3
3 12 13 19
0 0 1 2
7 12 10 7
k 12 16 15

TOTAL NUMBER OF CASES 10 22 26 2k
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TABLE 10

FREQUENCY TABULATION OF THE FEARS OF COLORED BOYS
ACCORDING TO AGE

FEAR 11Years 12Years 13Years I kYears
Traffic 2 0 0 0Accident 2 2 1 kFire 1 3 1 2Drowning 3 5 2 kDentist or Doctor 0 l 1 0Death in Family 2 k 1 1Death 3 3 1 1111 in Public 2 1 1 1"Scary” Picture Shows 2 1 0 0Sleepless, Mystery Program 3 3 0 0Being Followed 2 1 0 1Rats and Mice 2 0 0 0Barking Dogs 1 1 0 1School Work 6 5 2 3Murders and Kidnapping 1 0 0 0Cemetery, Alone, at Night 3 3 1 1Strange Noises When Alone 3 3 1 1Ridicule 3 2 0 2Bad Dreams 1 1 1 2High Places 2 3 1 0Failure in School 6 2 1 2People’s Opinion 2 1 0 1Storms and Lightning 3 0 0 3Guns 2 3 1 0Knives 2 2 0 0Alone in the Dark 2 3 0 0
Dark Cellar 2 3 1 1War 1 0 2Ghosts 3 2 1 0
Unexpected Noises 5 5 2 2
Being Hurt 2 2 0 2
Losing Something k 3 1 2
Strange People 1 3 0 0
Speeding Cars 3 3 1 1Falling 2 1 0 2Being Called On in Class 2 0 1 3Being Lost 2 1 1 0Shadows 2 2 0 1
Appearance 6 6 1 1Bad Luck Signs 0 0 1 0Deep Water 3 5 2 3Health 5 6 1 3

TOTAL NUMBER OF CASES 6 6 2 4
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TABLE 11

FREQUENCY TABULATION OF THE FEARS OF WHITE GIRLS
ACCORDING TO AGE

FEARS 11
Years

12
Years 13Years 11+Years

Traffic 1 1+ 3 2Accident 2 11 10 8Fires 2 11+ 13 10Drowning 3 12 ll+ 10Dentist or Doctor 1 8 8 6Death in Family 1 8 1 1 8Death 0 1+ 7 3111 in Public 1 3 1+ 2’’Scary" Picture Shows 1 3 1 3Sleepless, Mystery Program 2 9 9 5Being Followed 1 8 9 7Rats and Mice 1 8 8 6Barking Dogs 1 6 6 5School Work 1 15 15 llMurders and Kidnapping 3 1+ 1+ 3Cemetery, Alone, at Night 3 8 8 8Strange Noises When Alone 3 11 7 8Ridicule 1 10 8 15Bad Dreams 1 7 2 1High Places 0 9 5 1+Failure in School 1 11 il+ 10People's Opinion 2 k 5 7Storms and Lightning 0 6 1+ 3Guns 1 7 5 kKnives 1 8 8Alone in the Dark 0 6 7 2Dark Cellar 2 11 8 6'War 3 13 11 11Ghosts 3 2 0 0Unexpected Noises 0 13 8 7Being Hurt 3 6 1+ 1+Losing Something 2 13 11+ 7Strange People 3 3 5 3Speeding Car 2 11 8 1+Falling 2 6 5 5Being Called On in Class 0 6 9 llBeing Lost 2 2 1 1Shadows 1 8 8 3Appearance 1 17 ll+ 10Bad Luck Signs 0 2 3 3Deep Water 3 13 13 8Health 2 11+ 12 9

total NUMBER OF CASES 1+ 20 18 15
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TABLE 12

FREQUENCY TABULATION OF THE FEARS OF COLORED GIRLS
ACCORDING TO AGE

FEAR 11
Years

12
Years 13Years 18-Years

Traffic 6 2 1 2Accident 12 7 1 8-Fire 10 8 1 3Drowning 7 8 2 3Dentist or Doctor 8 6 1 1Death in Family 8 8 0 1Death 8- 5 2 0
111 in Public 8 6 2 1"Scary" Picture Shows 6 k 2 1Sleepless, Mystery Program 10 2 1 2
Being Followed 8 k 1 2
Rats and Mice 9 9 3 2Barking Dogs 10 2 2 2School Work 12 10 2 3Murders and Kidnapping 9 6 1 3Cemetery, Alone, at Night 11 7 8- 3Strange Noises When Alone 13 9 2 1Bad Dreams 9 8- 2 2
Failure in School 10 7 3 2People's Opinion 5 3 3 1Ridicule 9 6 2 3Storms and Lightning 7 7 1 1Guns 7 5 2 3Knives 8 k 1 2Alone in the Dark 11 6 1 2Dark Cellar 12 7 2 0War 7 8 1 1Ghosts 8- 3 1 0Unexpected Noises 12 9 3 2Being Hurt 8 7 2 1Losing Something 10 6 3 1Strange People 8 k 0 3Speeding Car 8 5 3 2Falling 9 6 2 0Being Called On in Class 6 k 2 2Being Lost 1+ 1 0 2Shadows 8 6 2 2Appearance 9 8 1 8-Bad Luck Signs 3 1 2 iDeep Water 8 9 8- 3Health 10 9 2 3

TOTAL NUMBER OF CASES lit 11 1+ 8-



CHAPTER V

RECOMMENDATIONS

The results of this study, in addition to sev
eral other investigations made by emminent psychologists 
and educators, show a very definite need for careful 
study of children's fears. This is particularly true 
as it pertains to education because in every study ex
amined, the fear of school work was either first or among 
the first five most important fears. This is a definite 
challenge to the teachers of today.

The field of mental health has become increasingly 
popular and more people are interested in it, but, instruc
tion in the emotional difficulties of normal people and 
children has not been made available to all who need it.
It should be required o»f all teachers, at least all begin
ning teachers, that they register for a course in mental 
hygiene. Many of the blunders made by teachers are often 
due to ignorance of the problems and objectives of the men
tal health program. A teacher needs to know not only about

1children's emotional difficulties but also about the dif
ficulties of adults. To be able to help children overcome 
their fears she must first be well-adjusted emotionally 
herself. It is practically impossible to give a child 
confidence in himself if the teacher is constantly a slave
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to fears, worries, anxieties, and neurotic tendencies.
There will always be some children who have a fear 

of school work, but there need not be the large number in
dicated by these studies. Teachers are influential in 
fostering fears of school work in that they emphasize the 
great importance of doing well in an examination rather 
than doing the very best one can do. Not all children are 
mentally equipped to meet that standard.

Many teachers are also guilty of neglect because 
often the quiet, shy, little "mouse" whom the teacher class
ifies as a model student needs more help than the child who 

■ is always in the midst of everything. The child who is 
pathetically anxious to please, who conforms in every way 
to all rules and regulations, and who is always over-con
scientious and correct may be laying for himself the foun
dations which may develop into serious social and personal

»

difficulties. A wise teacher will not let such a child 
remain in her classroom without attempting to help him be 
an accepted member of his group. Too often children of 
this type are left alone by other pupils until they become 
unhappy, shut-in, and repressed individuals. Although not 
all of the children who are unable to adapt themselves 
socially and emotionally become serious mental cases, it 
is from this type of background that a chronic mental dis
ease known as schizophrenia often develops. More common
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symptoms would be the inability to make friends and have 
a good time, the feeling of inferiority, and the constant 
emotional tension which relates to fear and worry.

Everything in the child’s life which emphasizes 
fear, flight, and absorption in fantasy should be eliminated so far as possible and emphasis placed 
on every little element which cultivates self- 
confidence, seir-expression, independence, spon
taneity, joy, and social feeling. The child should 
be patiently and lovingly taught how to find his place in the group and his function in it, for only 
there will he find the satisfaction of work, friendship, love, and service. The way of solitude leads 
to tragedy, isolation, and perhaps a serious mental 
disease.

Up to this point the discussion has been concerned
with the teacher's part in helping children overcome their

\ _

fears. Their part is important but, without the cooper
ation of the parents and the child the results will prob
ably not be as satisfactory as one would wish. Many fears 
are encouraged through the schools but large numbers are 
also the product of the* home.

Parents should strive to control their fears and 
worries because of the effect their emotional tensions 
have on the lives of their children. A young child is 
not equipped to understand an adult's anxiety and should

f
not be burdened with an adult's fears. Too often fears 
of an economic nature and of health are discussed with,

-*-Clara Bassett, "Fear, A Mental Health Hazard," Journal of National Education Association, February, 1931, 
Pp. £0.
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or in front of, the child. There is nothing that he can 
do about it but join in.

hoping to drive it away. Just the opposite happens. In
stead of driving it away, they drive it deeper into his 
consciousness. All sorts of behavior problems may result 
from concealing fear; each more important than the original 
fear. The extent to which cnildren conceal their fears 
depends largely upon the attitudes of the adults with whom 
they live, work, and play. In trying to help a child over
come his fear it is imperative that the adult be understand 
ing and sympathetic.

fear, the child must cooperate For an older child who
realizes that he must do something about it himself, Grow 
and Grow make the following suggestions:

1. Deliberately plan to meet the problem with a workable solution.
2. Inform yourself as completely as possible con

cerning the factors involved in the problem and 
do not hesitate to ask others for information 
which you may need.

3. Face the worry or fear squarely and try to evaluate the cause of it.
Iq. If you discover that t he cause is within your

control, do what ever is necessary to remove it.
5>. Seek the cooperation of others for the elimination of those worries and fears which you seem 

unable to handle alone.

School and Home Life (New York, McGraw-Hill Book Co*. 
19*4-2 ), Pp. 5Ï7"

Adults must never ridicule a child for his fear

Lastly, if a genuine attempt is made to overcome

ÔLester D. Grow, and Alice Grow, Mental Life in



CHAPTER VI

RELATED LITERATURE

An attempt has been made to become familiar 
with much of the recent literature on this subject in 
order to evaluate and Interpret the various methods 
used by educators, physicians, parents, and psychiatrists 
in studying the fears of children. The following discus
sion will give a resume of some of the available studies 
made by prominent people in the fields of psychology and 
education.

A survey of rural children’s fears was made by 
Pratt^in Central Michigan. His subjects, boys 2Ô7 and 
girls 303, ranging from kindergarten through the eighth 
grade, were given a questionnaire containing twenty "non- 
animal” fear items which they were to check if any fear 
concerning the item had been experienced. The purpose 
of the study was to determine the age and sex differences: 
(a) in the number of things feared, (b) in the variety 
of things feared, and (c) in the fears having the most 
frequency. Prom the results obtained he was able'to form 
these conclusions about the fears of rural children:

1. Grades f?-8 have a significantly greater per
centage of fears of illness, disease, and

1Karl C. Pratt, "A Study of Rural Children's Pears, 
Journal of Genetic Psychology, 19J4.5 , pp. 17 9-19I4..
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school work than have grades K-lf.
2. Grades K-I4. are reliably more afraid of ghosts, 

storms, lightning, the dark, and the upper 
grades are more fearful of deep water and 
drowning.

3. The chances are about 99.8 in 100 that girls 
have more fear of illness and disease and 98.6 

in 100 of the dark and night than have boys.
I f .  Girls have more fears than boys but in relation 

to their total, boys have more different fears.
5. The war had had relatively little effect upon 

the fears of rural children.
Pratt contrasted urban children and rural children

on two items. He used the data found by Jersild, Markey,
2and Jersild.

TABLE 13 *

PEAR RURAL URBANCHILDREN CHILDREN
1. Pear of the occult, super- 12# 19.2#natural, death, and deadpeople
2. Criminals and bad people 9% 1 5 .0#

2Jersild, in Karl C. Pratt, Markey, and Jersild, Op. cit., Pp. 18 9. ££. cit., as quoted
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The predominance of fears pertaining to some 
aspect of school work was shown by Jersild, Goldman, and 
Loftus.^ They used as their subjects 569 boys and girls 
in activity classes and 555 who were members of the more 
traditional type of classes. All pupils were enrolled 
in the New ïork City Elementary Schools and were members 
of the fifth and sixth grades. The instrument used was 
a mimeographed paper and pencil test that included 19 

items each representing a situation or a condition which 
might possibly be a souree of worry or fear. The children 
were asked to designate the degree to which they were 
affected by the item underlining, often, sometimes, or 
never, as the case may be. The list of worries was con
structed so as to include items pertaining to school sit
uations and items relating primarily to life out of school. 
The following chart adapted from Jersild, Goldman, and 
Loftus^'shows at a glance the importance of school work 
in the child's mind and the e xtent which school work causes 
fear and worry.

Jersild, Goldman, and Loftus, op. cit., Pp. 
^Ibid., Pp. 321+

3
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TABLE li+
WORRIES OP FIFTH AND SIXTH GRADE CHILDREN IN CONTROL
SCHOOLS AS REVEALED BY THEIR RESPONSES TO THE ITEMS OF

A "WHAT DO YOU WORRY ABOUT TEST?"

FEAR Boy:s 307 Girls 21+8a 0 ---------

Items Relating to School Per Cent
Failing in a test 13 71 17 111- 72 11+Being left back in school 22 27 51 15 38 1+7Being called on to recite 15 i|l+ k l 9 1+3 1+8Having a poor report card l6 1+8 36 13 52 35Not doing as well as others 8 51 in 8 5o J+2Giving a report in class 7 i+o 53 3 m 56

Non*School Items Per Cent
The dreams you have 10 37 53 6 31 63Falling ll 1+2 1+7 6 1+3 5iDying or being killed ll 21+ 65 8 15 77Ridicule 9 31 6o 5 26 69Ghosts or Spooks 5 18 77 5 11+ 81Being kidnapped 7 11 82 5 22 73Strange people following you 10 32 58 9 36 55Being alone in the dark

»

10 36 51+ 11 32 57

0 Often S— Sometimes N— Never
From the above results, Jersild,Goldman, and Loftus 

drew these conclusions.
1. Girls worry more than boys
2. Having a poor report card, failing a test, 

rank in the five most prominent worries
3. No substantial differences reported by activity and control groups
!+• The situation which the largest percentage of 

children in both groups reported that they worried about was failing a test. Over 80% 
reported that tney often or sometimes worried about this.

5. Having a poor report card was reported by of the children.
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6. Many of the items relating primarily to life 
outside of school (such as ghosts, dying, 
dreams, kidnapped, strange people) were 
reported as less frequent topics of worry 
than items related to failure in the work at school.

Zeligs^made a study which also emphasizes the 
degree to which normal children fear school work. She 
used as her subjects 133 boys and girls of the Avondale 
Public School, Cincinnati, Ohio. The average chronological 
age was 12 years and their average mental age according 
to the Otis Group Intelligence Scale was llq. years. She 
asked her sixth grade pupils, in 1935, to list the three 
things which worried them most. Prom this information 
she set up the questionnaire consisting of JO items which 
was given to the above subjects in 1938. The children 
were to check whether or not they had experienced any 
fear concerning each item. The results of the question
naire have been partially included here to show the rank 
and per cent of items causing the most worry or fear.

Prom the data presented, Zeligs made the follow
ing conclusions:

1. Twelve-year-old children worry about school, 
health, safety, social relationships, personal appearance, and personal conduct.

2. The children’s most common worry concerned 
their school reports. They also worried 
about their health and the health of members of their families.

3. Girls worry more than boys.6

^Zeligs, o£. cit., Pp. 22. 
^Ibid., Pp. 28.
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TABLE l5

CHILDREN'S WORRIES ARRANGED ACCORDING TO THE THINGS MOST
WORRIED ABOUT

PEAR
Boys(57)

PER CENT 
Girls(76) Total

I worry
82.6 72.14- 76.01 . About my family's health

2. About school marks and report60.5 75.1 68.8
3. When people are hurt 71.1 66.5 58.8
k - About my school work 53.5 59.2 56.8
§. About tests in school 53.5 59.2 56.8
6. That there might be a war 5 6 .1 55.3 55.6
7. That people might die 5 0 .1 59.2 55.3
8. About passing to the next grade 14-9.1 56.0 53.0
9. About my own health i44.7 55.3 50.8

1 0 . That I might get hurt in 
an automobile accident

39.8 36.8 33.8
1 1 . That I may lose something 35.1 3 1 .6 33.1
1 2 . When I have to give a talk 22.8 3I4-.2 29.3
13. That robbers might come 

into my home
2 1 .1 32.2 2 7 4

ll+. That our home might burn 16.7 28.9 23.7
15. About clothes and appearance 1 1 .I4. 29.6 2 1.8
1 6 . Because I think other people talk about me 17.5 15.8 16.5
17. That I might fall off of a 

bridge or out of a building
7.0 13 .2 10 .5

7

7Ibid., Pp. 29-31
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Many studies have been made concerning the fre
quencies of fears in a child’s life but knowing what the 
fears are, is not enough. A few studies of methods of 
eliminating fears have been made. Of these, perhaps, the

Qone made by Jones is the best known. Her subjects were 
70 children, 3 months to 7 years, living in a home for 
the temporary care of children. They were tested for 
the existence of fears of the dark, of being alone, noises, 
etc. The author then used llq of the children who showed 
a marked fear of the situations as subjects for the second 
part of her study. The methods of elimination of fears 
used are briefly summarized below.

1 . Disuse
2. Verbal Appeal
3. Negative Adaptation
k- Repression
5. Distraction
6. Direct Conditioning
7. Social Imitation

Only the methods of direct conditioning and social imita
tion proved to be very successful. Other methods were 
satisfactory at times but could not be relied upon unless 
used in combination with some other method.

0
Mary Cover Jones, "Elimination of Children's Pear," 

Journal of Experimental Psychology, VII, Pp. 382-390.
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Jersild and Holmes9privately interviewed 398 
children from 5-12 years of age. Prom the responses made 
to the questions of the authors, twenty-five major fear 
groups were formulated and the results of the interview 
tabulated. This data was then compared with information 
obtained by asking 303 adults to record their childhood 
fears. It was found that the best way of overcoming fear 
is by the activities which the child undertakes on his 
own account or through changes that come with added growth 
and experience. This method of overcoming fear is much 
preferred to the aid of adults. Jersild and Holmes, how
ever, stipulate that there are times when the help of an 
adult is definitely needed. It was also found that some 
fears normally wane as the child grows older. During the 
course of the child’s own normal growth and experience he 
seems to outgrow some fears and acquire others.

In another study by Jones,10isolated cases were 
used m  which fear had been shown and through laboratory 
training the child was helped to overcome his fear. The 
following procedure was used to free Peter of his marked 
1 ear of a white rat, and a number of furry animals and 
objects such as cotton and a fur coat.

9Jersild and Holmes, op. cit., pp. 1 Ql±.

Study. AprSI £931! &Perlment Shows>"
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Peter was placed In a high chair and given food. 
When he was happily eating, a rabbit was brought in 
in a cage and put down near the door. The child 
looked at it a bit apprehensively but went on eat
ing. The next day the same procedure was repeated 
and the rabbit was taken out of the cage and allowed 
to hop about the room while Peter ate his meal.
Finally Peter was able to eat tranquilly while hold
ing the rabbit in his lap. When fear of the rabbit 
had been removed, Peter was again tested with the 
cotton, fur, rat, and guinea pig. He was now able 
to accept all of these things without hesitation.
A confidence acquired in the presence of the rabbit 
had enabled him to met similar situations with equanimity.

The preceding extract is an excellent example of uncon
ditioning fear by associating a pleasant experience, such 
as eating food, with the object causing the fear.

The dominance of the realistic over the super
natural was demonstrated in a study made of 51+0 New York 
City school children in the fifth and sixth grades. The 
method used was that of the inventory. There were 53 items 
in the inventory calling for a response of never, some
times, or often depending upon what extent the child 
worried about the item. This investigation by Pintner and 
Lev11also showed that the item most worried about was fail
ing in school and in tests. For both sexes the immediate/
problems of school, health, family, and relations to society 
were most important. It was interesting to note that boys 
were more concerned with economic security. This fact may

11Pintner and Lev, op. cit., Pp. 72.
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be attributed to the feeling of responsibility which boys 
have in realizing that they may soon be the head of a fam
ily and that t he economic security will depend upon them.

12Wallin secured the information for his study in 
the form of written case histories on "early difficulties 
of adjustment" from his graduate and undergraduate students 
in the universities where he had offered instruction. The 
students were asked to describe their early difficulties 
as accurately as possible and without exaggeration, and 
to try to trace them to their origin. The majority of the 
participants were found to be connected with the teaching 
profession. About 600 autobiographical case histories were 
obtained. Wallin's main purpose in this investigation was 
to compile and make available a collection of first hand 
data of the maladjustment difficulties of normal people.
He states:

»

Examination of the case histories in this volume 
discloses the fact that persons at large in society, 
functioning as normal individuals and filling im
portant positions in life, are subject to the amaz
ing variety of transient or lasting mental distur
bances or idiosyncrasies, and that mental maladjust
ments may be produced by all sorts of processes of 
conditioning, even the most trivial ones. They offer 
convincing proof that the most fruitful field'of 
application of mental hygiene principles is prevent
ive and constructive mental health work with the vast 
army of potentially normal children.

J. E. Wallace Wallin, Minor Mental Maiadjustments 
in Normal People, Durham, North Carolina, Duke University 
Press, 1939, Pp. 2-3.

1 2
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Boy______ Girl______ Age______ Grade
Home School______________________________________
R e v i e w ____ Advanced Race

Read the following questions very carefully and 
then draw a circle around the word which answers the 
question for you. Example:
Yes No 1. Are you afraid of horses?
If you are afraid of horses you would put a circle around 
"Yes". If you are not afraid of horses you would put a 
circle around "No".

Yes No 1. Does traffic frighten you?
Yes No 2. Are you afraid of being in an accident?
Yes No 3. Are you afraid of fires?
Yes No k - Are you afraid of drowning?
Yes No 5. Do you become upset when you have to go to 

the dentist or doctor?
Yes No 6. Are you afraid that members of your family 

might die?
Yes No 7. Are you afraid of death?
Yes No 8. Are you afraid that you might become ill 

in public?
Yes No 9. Do "scary" picture shows frighten you?
Yes No 10. Can you go right to sleep after hearing a

mystery program on the radio?
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Yes No 11. Yihen you are walking by yourself at night, 
are you afraid that someone is following you?

Yes No 12. Are you afraid of dogs that bark at you?
Yes No 13. Are you afraid of rats and mice?
Yes No lij-. Do you worry about your school work?
Yes No 15. Do stories about murders and kidnappers 

frighten you?
Yes No l6. Does it frighten you to go past a cemetery 

alone at night?
Yes No 17. Are you afraid that people will laugh at 

your mistakes?
Yes No 1 8 . If you have had a bad dream, are you afraid 

when you wake up?
Yes No 19. Are you afraid of high places?
Yes No 20. Are you afraid that you might fail in school?
Yes No 21. Are you Afraid of what other people think 

of you?
Yes No 22. Are you afraid of noises when you are alone 

home at night?
Yes No 23. Are you afraid of thunder storms and lightning?
Yes No •

-d*CM Do guns frighten you?
Yes No 25. Are you afraid of knives?
Yes No 26. Are you frightened when you are alone in 

the dark?
Yes No 27. Are you afraid to go into the cellar if it 

is dark?
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Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
ies
Yes

Yes
Yes
Yes
Yes
Yes

No 28,
No 29.
No 30.
No 31.
No •C\Jf'O

No 33.
No 3k»

No 35.
wo 36.
No 37.

No 38.
No 39.
No 1+0.
No h i -

No 1+2.

Does war frighten you?
Are you afraid of ghosts?
Are you afraid of unexpected noises?
Are you afraid of being hurt?
Have you ever been afraid of losing something? 
Do strange people frighten you?
Are you afraid of deep water?
Are you afraid to ride in a speeding car?
Are you afraid of falling?
Do you become frightened when you are called 
upon in class?
Are you afraid of being lost?
Do shadows frighten you?
Do you worry about your appearance?
Are you afraid of "bad luck" signs?

*Do you worry about your health?
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