


SAINT AUGUSTINE, THE TEACHER

BY
SISTER MARY BENEDICTA EVERS, O.S.M.

A THESIS

Submitted to the Faculty of The Creighton University 
in Partial Fulfillment of the Requirements 

for the Degree of Master of Arts 
in the Department of 

Education

OMAHA, 1948





ACKNOWLEDGMENT

The writer wishes to acknowledge her 
gratitude to Mother Mary Liguori, 0. S. M. 
and to the Sisters of the Order of Servants of 
Mary through whom the completion of graduate 
study has been made possible. She also wishes 
to express sincere appreciation to her major 
advisor, Dr. L. R. Kennedy, and to Miss Mary Hunt, 
Creighton University librarian, for her valuable 
assistance.



TABLE OP CONTENTS

Page

INTRODUCTION ................................  vi

Chapter

I. SAINT AUGUSTINE'S EDUCATIONAL TREATISE 1

II. SAINT AUGUSTINE'S LIFE AND EDUCATION 18

III. THE PHILOSOPHY OP EDUCATION OP SAINT
AUGUSTINE..........................  39

IV. THE PHILOSOPHY OP TEACHING OP SAINT
AUGUSTINE..........................  62

v . saint a u g u s t i n e; the teacher . . . .  97

VI. RELATED LITERATURE ................  104

BIBLIOGRAPHY.................................117



INTRODUCTION

In a progressive world such as ours Is, every 
successful endeavor is carried on in the light of some 
guiding theory or philosophy. Each organization is 
found to have an outline of its purposes and to set its 
goals. It has a decided sphere of action and determines 
the methods and processes that are to he employed to 
bring about, directly and efficiently, the success which 
is the ultimate purpose of its existence.

This is true of the individual no less than of 
the organization. Every person has some kind of phil
osophy of life. Since personalities are so different, 
the variations in their philosophies can be so marked 
and purposeful concerning salient points, that there is 
then a great need for a guiding principle by which all 
these differences may be evaluated.

From time to time educational systems have been 
used as stabilizers, and philosophies of education have 
been causal Instruments in offering valid criteria by 
which anyone might become competent in interpreting and 
appreciating the true values of life.

From the beginning of Christianity, God, in His 
Divine Providence, has at Intervals raised certain out
standing individuals to assist Him in keeping Intact His
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truths. Great churchmen have played an important role 
in the development of educational philosophy. Since 
some have been gifted with unusual intellectual ability, 
they stand out like skyscrapers in a city in the 
history of philosophical progress.

Saint Augustine, Bishop of Hippo and Great 
Doctor of the Church, was one of these very personages.
He met and grappled with philosophies similar to those 
of our day and age. Religious Orders of teachers who 
follow his Rule attest to the fact that he not only met 
these problems, but that he solved them with a definite 
evaluation of education; that he built better than he 
knew, and that we of the present age are reaping the 
fruits of his vast labors. This is so stated by Father 
Tourschert

The man, his work and his surroundings hold the 
attention just now because something has survived; 
something more than a name or mere memories of the 
past. There is a living influence in Augustine’s 
thought in his genius to think right, which is ex
pressed in the tomes of his written works. But 
that power of thought which made the written tomes, 
is a factor too of living influence that is traced 
through fifteen centuries of Christian culture. It 
lives in the Catholic tradition of the Church, and 
standard text books in Christian schools and semin
aries are still an index to the mind of Augustine 
on many points and problems of philosophy of religion 
and life.*

■̂ F. E. Tourscher, O.S.A. "Fifteenth Centenary 
of Saint Augustine. Augustine’s First Studies in Phil
osophy, His Influence on Catholic Culture.” The 
Ecclesiastical Review, LXXXIII. (Jhly-December 1950),115.
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Modern educators, in many cases, are using 
methods which are parallel to those used by Saint 
Augustine, the great educator. Our modern age still 
evidences great interest and respect for him, and his 
works are examined and interpreted in fields of learn
ing such as debating, public address, semantics, and 
religion.

The writer of this thesis feels that in the 
light of past and present researches there is much that 
can still be said about the heritage the educational
fields have received from this great Doctor of the
\

Church. Therefore, the major purpose of this thesis 
is to show Saint Augustine as a great teacher. The 
numerous Orders of teaching religious who follow the 
Rule of Saint Augustine, it is hoped, will be interested 
and will find ideals, inspirations, guides, and safe
guards in their work through the perusal of the materials 
collected herein. Those in the educational fields who 
have used Saint Augustine’s writings, for the particular 
interest they had in view, may be helped to realize /
that the very works they used are jewels with many 
facets and these same treatises may be propounded with 
many more interpretations than the students have re
vealed in their special products of investigation.
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Though much research has been done on the 
philosophy of St* Augustine, the writer has found 
little that might be considered connected with the 
educational implications of his philosophical and 
religious works.

As a safeguard this thesis purports to define 
all necessarily used educational terns from reliable 
sources so that the reader may, without hesitation, 
accept the findings extended herein*

The sources of this research will be princi
pally those of translations* The writer will examine \
five of the various writings of Saint Augustine which 
are basically educational in character and from them 
will be taken the great Doctor’s philosophy of education 
and teaching.

The investigation will proceed in the following 
order. The works of Saint Augustine, which have been 
of great note in every sphere of life, will be con
sidered, to show the effect each has had in relation to 
education. The life of the great Saint, with its bear- 
ing on the preparation of Saint Augustine as an educand 
and as a teacher, will be briefly recounted* His 
philosophy of education and of teaching as found in the 
Confessions, De Magistro, De Cateohizandis Rudibus,
De Doctrina Christiana, and Faith, Hope and Charity 
will be analyzed.



Finally, certain definite conclusions will be 
drawn and facts will be stated which will show that 
present-day educational standards of high value have 
been projected by this great teacher over a span of 
fifteen hundred years, and that in our present search 
for educational stabilizers we can do no more worthy 
work than to gather up this heritage and conserve the 
ideals and cultures of this great educator.

x



CHAPTER I

SAINT AUGUSTINE’S EDUCATIONAL TREATISES

How often when touring the scenic highways of 
a great range of majestic mountains, ones attention is 
focused on a towering pinnacle— standing out in solitary 
grandeur— seeming to overawe and yet protect the points 
of lesser height and prominence. This imposing peak 
may have borne the ice and snow of countless years, 
weathered numberless storms which wrought havoc all
around, yet none of these exigencies could take from

\

it one tittle of its marvelous size. Instead, this
mighty prominence, with its burdens of ice and snow,
has been the bedrock of countless streams which have
carried moisture to distant parts of the world, and
thus has begun an endless issue from a venerable source.
This, indeed, may be called an image, though a feeble
one, of our Holy Mother Church. Prom its one humble
beginning the Gigantic Structure has spread to the
uttermost parts of the earth. Though buffeted by

. / 
fierce winds of persecution, and at times weathering
false philosophies of life, she still towers over all
as the ever prevailing source of truth, beauty and
goodness.
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As from the side of a mighty mountain, so too, 
from the very heart of the Church has come this world’s 
most inexaustible fountains of wisdom and knowledge.
The Fathers and Doctors of the Church, prolific torrents 
of doctrine and religion, have caused to fiow down the 
precipitous mountain of time into the valley of today, 
streams of a true philosophy of right living and real 
education.

No less a personage of the Church than Saint 
Augustine, Bishop of Hippo and Doctor of the church,
has been one of these great veins of learning and

\

erudition. In fact, he is attested as being one of
the most powerful of streams from which has Issued
much of Christian knowledge and teaching. Of him
Father Tahon has said:

No teacher has given better rules, program 
and method of teaching than he; no one has pointed 
out more exactly the secret of success for a 
teacher; and Saint Augustine appears in history _ 
as one of the finest teachers the world has known.

From this reservoir of intellectual greatness
writings have gushed forth in unfailing plenitude, and

t
they have come down through fifteen hundred years of 
time to join with the tributaries of Saint Ambrose and

James V* Tahan, The First Instruction of 
Children and Beginners, P. 41. London: Sheed and Ward, 1930.



Saint Jerome to feed and water the parched earth with 
their philosophy of Christian living.

3

Without doubt, Saint Augustine stands on a 
very high plane as a great Christian educator. Bishop 
Shahan in one of his treatises relates that, "Many 
centuries ago, Saint Augustine was called by a com
petent judge, »the greatest teacher of Catholic Europe 
since Apostolic times.’"2

He was a contemporary of Saint Jerome and Saint 
Ambrose. Though he was not the scholar and master of 
style that Saint Jerome was, he was considered a greater\
thinker. In fact, he is styled one of the deepest and 
most original thinkers of all times. It Is evident 
from various biographies and from his own works that 
Saint Augustine’s Influence as one of the world’s great 
contemplators dates from' the time of his conversion to 
the Catholic Faith. His work as a writer begins with 
the studies he made as a catechumen preparing to receive 
the Sacrament of Baptism.

Twelve years before he came into the Church, 
Augustine had been active in the circles of higher 
education. In his Confessions he tells of his

^Bishop Shahan, "St. Augustine of Hippo, Educator 
of Christian Europe," Catholic World. CXXXI (April- 
September), 580.
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activities as a private tutor, and as a salaried pro
fessor in the schools of Carthage, Rome, and Milan.
There are also a few scattered clues in his own writings 
that give tangible evidence of his personal influence 
in forming thought and character among his educands. To 
an analyst of his life, the first twelve years of his 
educational activities leave him, more or less in the 
light of a pagan, both as a student and as a professor. 
There is no visible link to connect him and his work 
at this time with the thought and culture that have 
come to us in the work of the Christian teacher. While 
he was teaching at Carthage he wrote two books or 
essays, De Pulchro et Apto, which all biographers agree 
were lost before the Confessions was written. This may 
account for the lack of connection between these two 
great divisions of his life.

Saint Augustine was the author of many philo
sophical, sociological, and theological works which are 
important even today. Charles Norris Cochrane verifies 
this statement:

The year of Augustine1s conversion marks the 
beginning of an immense literary productivity 
which continued without interruption as long as 
he lived.3

^Charles N. Cochrane, 
Culture, P. 382. New York: TÜiTT“

Christianity and Classical 
Oxford University Press,



5

This statement corresponds with that made hy 
Father Tonrscher who gives an account of some of the 
literary works of Saint Augustine, and who also gives 
an idea of the educational import of these writings. 
Father Tourscher sayss

In the Retractations, . . . .  a complete 
Readers Guide to all his written works made by 
Augustine during the last three years of his life, 
he marks carefully the chronological order and 
sequence of studies which belong to the four years 
of his life as a convert and Catholic layman.
Out of the complete list, in which Augustine counts 
ninety-three (opera) or titles, contained in two 
hundred and thirty-two books, thirty-one books 
were finished before Augustine was ordained priest 
in the spring of 391........

Fourteen of these thirty-one books will come 
under the general head of philosophy. . . . .  If 
we add to these fourteen the Sex Dlsciplinarum 
Llbros, text books for grade arid grammar school 
courses, now lost, we shall have a list of twenty 
books written on school topics, education and 
subjects of information between September 386 
and the early spring of 389.4

Though the mind of Saint Augustine sought 
principally the wellsprings of truth and peace in God, 
after his conversion he still pursued his activities 
in behalf of education. Father Tourscher describes 
the saint’s influence on the quality of culture in 
modern school texts in these words:

From the first days of his life as a convert 
we follow Augustine’s interest in education. His 
work for schools now is not changed, but extended.

■̂ Tourscher, 0£. clt., p. 113.



6

His attention is turned to the subjects that are 
taught in the schools* The quality of culture 
in hooks meant for school use is the first and the 
last result of studies that were begun during the 
months of retreat and leisure, while he was pre
paring for baptism. This quality in these first 
studies of the Christian convert. • • • remains 
now, not the dead type of the re-mote past but a 
standard which lives in the thought of some of 
our best text books of Epistemology, metaphysics, 
and Psychology.5

Thus is evident the fact that the writings of 
this great Doctor of the Church extend into various 
fields. He covers the areas of the theologian, the 
philosopher, the priest, the poet, and the teacher.
Each work stands for some particular interest of
\

Saint Augustine or of the Church, all of which may be 
said to have an educational character.

De Trinitate. a work consisting of fifteen books, 
sets forth Saint Augustine’s acceptance by mature faith 
of this great fundamental Christian truth, the Blessed 
Trinity. The philosophy of reasoning in this great 
writing is often used correlatively with special phases 
of the teaching of geometry or a science of numbers.

De Civitate Dei, a treatise consisting of
/

twenty-one books, has been used in an educational sense 
as a synthesis of the Christian philosophy of history.

5ibid., P. 116.
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It and the Confessions are considered to he the greatest 
of Saint Augustine’s works. Christopher Dawson presents 
some propitious evidence to this effect:

It was like all his hooks, a llvre de cireon- 
stance, written with a definiteTy controversial 
aim in response to a particular need. But during 
the fourteen years— from 412 to 426— during which 
he was engaged upon it, the work developed from a 
controversial pamphlet Into a vast synthesis which 
embraces the history of the whole human race and 
its destinies in time and eternity, it Is the one 
great work of Christian antiquity which professedly 
deals with the relation of the state and of human 
society In general to Christian principles; and 
consequently it has had an Incalculable influence 
on the development of European thought. . . .  and 
in modern times it has not lost Its importance. It 
is the only one among the writings of the Fathers 
which the secular historian never altogether neglects, 
and throughout the nineteenth century it was gener
ally regarded as justifying the right of Saint 
Augustine to he treated as the founder of the 
philosophy of history.6

Although the works cited above have a definite
relationship to education which may have been made In

*
some cases to appear negligible, there are also others 
which have a closer and clearer connection with the 
discipline of the mind. The Confessions, De Doctrlna 
Christiana, De Catechiaandis Rudibus and De Magistro 
approach the realm more decidedly.

After Saint Augustine had been ordained a 
priest he still felt anything but qualified to come

Christopher Dawson, "The City of God,”
A Monument to St. Augustine, p. 43. London: Sheed 
and Ward, 1334.
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forward as a Christian teacher. Therefore, he begged 
his bishop to give him time and a quiet life that he 
might perfect himself in the study of the Scripture.
He was granted his request and the result is evident 
in his later writings. It was during this time that
he produced his important exegetical work, De Doctrina

7Christiana. The Dominican scholar, John-Baptist 
Reeves, explains that in this book St. Augustine 
identifies his own aim and method of studying.8 Con
cerning the far-reaching importance of this work, 
Father Reeves makes this statement;

This book instructed Christian scholasticism 
what its method and aim in education was to be, 
and was most faithfully followed. No book on 
education has ever been studied more attentively 
or profitably than this was in the twelfth century 
by the great men, humanists and philosophers, who 
laid the first complete foundation of European 
universities.^

The fourth book or second part of this treatise 
outlines the training of the Christian teacher. It is 
also a handbook of rhetoric and it further proposes a 
curriculum which may be used on the secondary and higher * 9

^Frank P. Cassidy, Rev., Holders of the Medieval 
Mind, p. 142. St. Louist B. Herder Book Company, 1944.

John-Baptist Reeves, Rev., "St. Augustine and 
Humanism," A Monument to St. Augustine, op. clt., p. 146.

9Ibid.
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levels of education. De Doctrina Christiana offers 
methods of using the natural sciences to express great 
truths. Saint Augustine's progressive tendencies are 
marked in this work, in it he foretells the doom of 
pagan culture and the necessity of the forthcoming of 
Christian culture. In this hook the explanation of 
the use of the liberal arts and the tradition of the 
Apostles, for the purpose of rightly understanding 
Scriptures, is emphasized. The depth of knowledge it 
contains makes this treatise difficult to read."'*0

A classic volume of Saint Augustine's which 
has become very popular and which evidences an unusual 
amount of recent analysis is De Catechizandis Rudibus. 
It seems almost to have acquired its popularity over 
night. The chief value of the little work is not 
confined merely to the fact that it is a manual for the 
catechist and his pupil, but it is also a treaaury of 
pedagogical philosophy and principles of teaching. It 
is becoming more and more a measuring rod for present 
methods of teaching Christian doctrine. Father Cassidy

1

gives a very concise evaluation of Saint Augustine's 10

10Cassidy, _0£. cit., p. 146.
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manual for the catechist which he has derived from an 
unpublished master’s thesis of Father Louis Rongione."^ 
Father Cassidy states that;

In this work Augustine utilizes for religious 
instruction some of the best principles of sound 
pedagogy and psychology* It contains many valuable 
suggestions in regard to the teacher, the contents 
of instruction and the methods most effective in 
teaching religion.* 12

The possibilities of De Catechizandis Rudibua 
are the inspiration of Christian religion teachers 
today.

The son of Saint Augustine, Adeodatus, is, to 
all appearances, the recipient of the most devoted 
care and intellectual instruction from his father. In 
the Confessions, the parental teacher speaks of the 
boy and his excellent qualities in no uncertain terms. 
’’Excellently has Thou made him. He was not quite 
fifteen, and in wit surpassed many grave and learned 
men.”13 Adeodatus is the educand in the treatise,
De Magistro, written by his father shortly before the 
boy’s death.14

•^Louis A. Rongione, "Saint Augustine’s Principles 
on the Teaching of Religion as Presented in His De 
Catechizandis Rudibus," Unpublished master’s thesis, 
Catholic University of America, 1940.

12Cassidy, 0£. oit., p. 151.
13Saint Augustine, Confessions, p. 267. Dublin: 

James Duffy and Co., Ltd., n. d.
14Ibid.
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In this small book the educational ideas which underlie 
the teaching-learning process are projected. It may, 
first, be said to deal with language as an expression of 
concepts. After an interesting portrayal of the 
symbolism of language, Saint Augustine teaches his son, 
and likewise his readers, that human teachers are not 
the real teachers at all, Christ is the True Teacher 
since He is the interior Master of the human intellect.
In this treatise the real psychology of learning is 
locked as in a strong vault. Since this thesis deals 
with this particular work more specifically in a later 
chapter it is sufficient for the present to say that 
De Maglstro is a jewel of rare value in the educational 
world.

A research which leaves, untouched, the Confessions, 
as one of the principal pedagogical works of Saint 
Augustine, would omit a very specific point. This work 
is -usually viewed in the light of a great autobiography. 
Nevertheless, there are other things of major value in 
the volume. Father Cassidy supports this statement thus;

The chief pedagogical ideas of Saint Augustine 
are found in the Confessions. While in the mind of 
the author they are a hymn of praise and thanksgiving 
to God, they set forth at the same time a complete 
psychology of the human soul. The whole development 
of Augustine’s mind may be traced in them. They 
show step by step his progress from childhood to 
mature manhood and from his own life and experiences,



12

portray the whole nature of man. In this work 
Augustine indicates how a word or a look may lead 
to evil inclination or stimulate to noble deed; 
emphasizes the importance of the senses in the 
acquisition of knowledge; analyzes the nature and 
power of the memory; treats of learning and think
ing and maintains that all teaching is based on 
faith and authority*15

The writings of Saint Augustine carry with 
them the imprint of a great educator. They possess 
marks which show that he was sensitive to beauty; that 
he was a strong observer of nature and man. No one 
will deny his originality in his Confessions. He also 
made very Incisive contrasts, meditated tranquilly, 
followed a logical sequence In most instances, employed 
moving tones, vigorous speech, and glowing Imagery, and 
he exhibited a splendor of spiritual vision. In all of 
his treatises he speaks frequently of or with God. His
prose Is very compact and it includes a logic that at

*

times is baffling. Though his works are not always 
systematized they can In all justice be called 
systematic.

There Is timeliness in the great Doctor*s 
writings which Is evidenced in recent utilization of 
his works. These investigations have been made manifest 
in essays and editorials concerning Saint Augustine's

^5gassidy, 0£. cit., pp. 143-44.
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doctrine of sanctions against aggressor nations.
Although the eminent writer did not take a position of 
authority on the matter of sanctions in his De Clvitate 
Del, he did include the theory that there are legitimate 
reasons for war. These reasons he elucidates by 
numerous quotations from scripture.-1-6

A modern research which has both interest and 
value makes a study of De Dootrina Christiana as a 
truly great handbook of public oratory. The revelation 
contained in this work emphasizes principally the 
manner of delivery, and the importance of subject matter 
in public speaking. However, the embedded philosophy 
in De Doctrlna Christiana is not revealed in this 
research nor are the points concerning the training of 
a teacher included.1^

A timely study of the thought provoking De 
Magistro places this little work in the field of 
semantics, but no mention is made of the philosophy of 
teaching in this article.^-8 16 17 18

16Denis J. Kavanagh, "St. Augustine and Educa
tion," Catholic Educational Review, XXXIV (June 1936),
330.

17Ployd K. Riley, "St. Augustine, Public Speaker 
and Rhetorician,” Quarterly Journal of Speech, XXII 
(Mar. 1936), 574.

18Irwin Lee Glatstein, “Semantics, too, Has a 
Past," Quarterly Journal of Speech, XXXII (Peb. 1946), 48.
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Teachers of religion are finding solutions for 
their problems in methods of catechizing by research 
related to De Gateohizandls Rudlbus« The wealth of 
material is sufficient in this small volume to satisfy 
the various angles taken by expository workers in the 
religion teaching activities.-1-9

The pedagogical principles of Saint Augustine 
as he has stated them in De Magistro are being explained 
more and more by our modern educators. Present day 
systems are breaking away from the gloss of educational 
theories and are changing to fabric of priceless value.19 20 21

It is the noble ambition of students of Catholic 
tradition to bring into prominence the tremendous 
achievements of this Doctor of the Church. He is pro
nounced as unsurpassed among the Latin Fathers for the 
number of his works and the variety of the subjects 
he treats .2 -̂

19Louis A. Rongione, "Saint Augustine and Methods 
of Teaching Religion," The Catholic Educational Review,
XL (December 1942), 594. /

20Patrick A. Sullivan, S.J. "Pedagogical 
Principles From St. Augustine," Catholic School Journal. 
XLIV-XLV (1944-1945), 2 9 1 . ------------- --------

21Cassidy, 0£. cit., p. 140.
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Eminent scholars have established relations of 
Saint Augustine’s works with history, poetry, classical 
literature, oratory, rhetoric, grammar, music, semantics, 
philosophy, psychology, didactics and theology. Perhaps 
there are also other channels through which his erudition 
has flowed. Though the products of his intelligence 
seem to enfold the universal needs, they appear also 
very pronounced in the nature of philosophy and education. 
Father Kavanagh emphasizes the extent to which Saint 
Augustine expended his intellectual powers to enrich 
didactics. He says:

Most astonishing of all, perhaps, was the vast 
profusion of precious pedagogical principles and 
precepts found, neatly arranged in orderly sequence 
or promiscuously scattered with other material, 
in nearly all his writings. At times, the maxims 
of pedagogy are enumerated with the utmost pre
cision, and urged with the finest art of per
suasion. At all times, however, Augustine is the 
introspective psychologist who understands the 
workings of the human mind, and also knows how to 
explore its inmost recesses— to analyze the pro
cesses of learning, remembering, forgetting, and 
recognizing. His pedagogical method formulated 
and employed in the ’’fifth century," is at once 
ancient and modern— ancient in its discovery, in 
its rediscovery, modern.22

Not only in the capacity of Christian teacher, 
but likewise as a Christian philosopher, Augustine was 
an educator with lasting influence. This great teacher 
reveals in the very content of his works that he fought

22Kavanagh, 0£. clt., p. 530
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constantly in later life against the false philosophies 
of his time in order to establish the truths of the 
Church. That he was the founder of one of the earliest 
schools of philosophy is a noted fact. Of this Father 
D ’Arcy says:

St. Augustine had so many diverse interests, 
and in his writings he passes so swiftly from one 
subject to another, that his philosophy has not 
received the attention it deserves. He is too 
big to be classified as a philosopher, but, never
theless, he made a distinct contribution to 
philosophy. A school was formed under his name 
and recent historical investigation has confirmed 
the tradition of the paramount influence of that 
school in the West from his death to the thirteenth 
century.23

Considering the fact that Christian education 
holds that man is a creature of God, made to His Own 
Image and Likeness, made to know God, to love Him and 
serve Him, and thence to return to Him for his reward 
in the world to come, these great principles must be 
found in the works of St. Augustine before he can be 
pronounced a true educator. He must be one who builds 
character based on morality and religion. These prin
ciples St. Augustine does have and he proposes them In

t

his famous works De Catechizandis Rudibus, and De 
Doctrina Christiana. He Imparts the proper viewpoint

23M. C. D ’Arcy, "The Philosophy of St. Augustine," 
A Montarnent to Saint Augustine, op. cit., p. 155.
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In life and at the same time he insists that the 
necessary subject matter be offered which is demanded 
by the social group in which the educand is living. 
Saint Augustine aims to develop in his pupils all the 
powers of the person so that each may live rightly in 
this world and attain the end for which he was created. 
To do this he places foremost in importance a correct 
knowledge of God. This Idea may be best transcribed 
from De Magistro where he says:

For the present I have brought to your notice 
that we must not give to words more than belongs 
to them. So that we may not only believe, but we 
may begin to understand also how truly the word 
is written on Divine Authority that we claim no 
one as our master on earth, because one is the 
Master of all In heaven. But what the meaning is 
of this "in heaven,” he will teach us, by whom we 
are reminded through the instrumentality of men, 
by means of word symbols and from without, so that 
turned to Him within we may become learned In the 
inner life of the soul.24

Signifying by these words that man is to be 
the instrument in our learning Saint Augustine points 
clearly to the wholesome truth that the aim of the 
educator is the salvation of the soul of the educand. 
The following chapters of this thesis will endeavor .to 
portray the pattern used by the Great Doctor of the 
Church in accomplishing his task.

24Francis E. Tourscher, O.S.A. The Philosophy 
of Teaching, A Translation of Saint Augustine'*« De 
Magistro. p. 1?1~ Lancaster: ihe Wicker sham Printing 
Co.,19è4.



CHAPTER II

ST. AUGUSTINE’S LIFE AND EDUCATION

A very ordinary and commonplace childhood began 
over fifteen hundred years ago in the little north 
African village of Tagaste^ now Sauk-Ahras about sixty 
miles from Bona. At that time the little town was a 
small free city of pro-consular Numidia. This was the 
birthplace of Aurelius Augustinus, the later great 
Bishop of Hippo and renowned saint of the Catholic 
church. His parents, Patricius and Monica, though 
eminently respectable were not rich. Patricius, who 
held the office of Curiales of the city, was a hot
headed Numidian. At the birth of his illustrious son, 
he was still a confirmed pagan. Monica, although a 
devout Christian woman, was hampered in her own decisions 
by custom and a great deference to her strong willed 
and impetuous husband. While her admirable virtues 
made her the ideal Catholic mother of her time, and at 
length brought Patricius the grace of baptism and a

/
happy death, they were long to be weighed in the 
balance before they accomplished the winning of the 
same graces for her fractious Aurelius.

i
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In the young wanderer’s early life his mother 
and father were definitely concerned about his intellec
tual advancement. However, as time went on, a career 
based on intellectual knowledge, so it was found, would 
not suffice for Augustine. It needed a complement and 
through many years of his life he sought this complement 
which eventually terminated in sainthood, the greatest 
of all careers.

Aurelius Augustinus was born November 13, 354.^ 
His life is revealed to the modern mind in volumes of 
unrivaled richness. The extraordinary part played by 
the great Bishop of Hippo, as a bishop, is depicted by 
his own personal friend Possidius, and he himself lays 
bare, to the scrutiny of any human intellect, the 
touching story of his soul in the Confessions; the 
history of his mind, in the Retractions; and his zeal 
for truth and education In any of his other works.

Prom the first moment of his life he was the 
object of most loving and tender care. This circum
stance though unpremeditated and due to intuitive /
knowledge was of paramount importance in the first 
days and months of his life. His good mother created 
an "emotional climate" of which Augustine speaks

1Prank p. Cassidy, Holders of the Medieval 
Mind, p. 135. Saint Louis: B. Herder Book Co., 1944.
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reverently in later days, thus: ”For they by an 
affection regulated by Thy providence, were delighted

ftto impart to me what they abounded with from Thee.”
While he was yet an infant his parents made 

ample provision for the growth and development of his 
body and mind* There was a progressive unfolding of 
physical and mental powers and a gradual increase of 
movements for the infant’s well being, such as would 
seem to be characteristic for a perfect normal child. 
These things Augustine recounts in his Confessions 
as the most important steps of the unfolding of his 
'’stillness” into actual and audible personality.2 3

Augustine early evidenced a strong will and a 
temperamental disposition.^ A fractious father and a 
gentle mother always affect a child, and the Confessions 
leaves room for doubt that his mother and nurses prac
ticed the modern theory of subordination, but not 
elimination, of infantine instincts through education.
In later life he himself made an analysis of his conduct 
in these words:

2Saint Augustine, Confessions, p. 20. Dublin: 
James Duffy and Co., n.d.

3Ibid., p. 7.
^Ibid., pp. 8, 11.
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Therefore, at that time I did what deserved 
reprehension hut because I could not understand 
reproof neither custom nor reason suffered me to 
be reproved.®

Passing from infancy to childhood seemed to be 
no different for this little African boy than for any 
other child. Progression for him, however, had one 
outstanding characteristic which he noted specifically 
in the Confessions. He ceased to be a Speechless 
infant” and became a "prattling child."5 6 These days 
then proved a most favorable time for the acquiring 
of skill in the use of language. He was not taught 
words by a certain order of learning as he was later 
taught his letters; but when he was no longer satis
fied to persuade his elders to comply with his wishes 
by crying, he began to remember when he heard a thing
called by name, and he then wisely attached a meaning

»
to the word after his attention had been drawn to the 
object by a motion of the hand or body.7 Thus his 
speechlessness was conquered. Latin was the language 
of his infant education though he learned also in early 
childhood to read Greek.

5Ibid., p. 11.
6Ibid., p. 14.
7Ibid.
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Although he did not attend a Christian school, 
Augustine received the initial strokes at least, of 
a Christian education which, in corroboration with his 
mother's prayers, brought him the grace of conversion. 
Of this early knowledge of Christianity he says:

For I had heard, when yet a child, of life 
eternal being promised us by the humility of Thy 
Son our Lord God descending to cure our pride; 
and I was already marked with the sign of the 
cross, and seasoned with his salt, even from the 
womb of my mother, who had much hope in thee.8 *

Little Augustine, at the age of six,® was sent 
to the grammar school at Tagaste. His readiness for 
learning was seriously impaired by the harshness of his 
teachers who seemed to exercise an excessive severity 
toward the pupils. Thus he began his educational 
career by hating books and school.10 He resented, most 
of all, the punishments meted out by his hard cold 
masters principally because such punishment appeared 
traditional and unjust.11 Though he failed to mention 
the use of prayer at any other time, he does explain

8Ibid., p. 17. ,
QGiovani Papini, Saint Augustine, p. 34. New 

York: Hareourt, Brace and Company, 1930.
10Saint Augustine, 0£. clt., p. 20.
11Ibid., p. 16.
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how he was wont to rely upon its efficacy when there 
was danger of a whipping. His little heart was in his 
prayers. He says, "I begged thee when a little one, 
with no little affection that thou woulds't save me 
from a whipping at school."12 These punishments steeped 
his mind in as much or even more dread, he thought, 
than should fill the souls of the martyrs.13 Often his 
prayer was not heard and he was inflicted with punish
ment which he said was not to his harm. The sting of 
the castigation was not as cruel as the lack of sym
pathy of his parents and his elders who, "then laughed 
at these torments which we children suffered from our 
masters."14 With the judgment of maturity he acknow
ledged in later life that this very severity was the 
instrument which engendered in him the ability to read, 
understand, and write in*the artistic manner that has 
been admired in him through the ages.15

Though learning had little attraction for him 
because of the monotony of routine and the pressure of

12Ibid.
15Ibid.
14Ibld.
15Ibid., p. 22.



24

compulsion he evidenced much ability in the assembling 
of worldly wisdom and he "wanted not memory or wit, . , 
in proportion to age."16

Augustine's teachers were semi-Dona tists,17 who 
though they prayed to God, made Him a misty impersonal 
abstraction Who, without being seen, could hear and 
help.18 They were content to do little about the soul 
and concerned themselves rather with teaching, "to read 
and write and cast up an account."19 Their psychology 
of training character by example seemed to be the great 
and vulnerable spot in the educational career of him 
who styled himself "such a little boy and yet so great 
a sinner,"20 for he says:

But we were fond of play and we were punished 
for it by those who were doing no better; but the 
day's play of those who are grown up is named 
business, whilst the equal toys of children are 
punished by them: and no one pities the children, 
or them, or both. For who is he who, weighing 
things well, will justify my being beaten when I 
was a boy for playing at ball, because by that

16Ibld., p. 17.
T7C. 0. Martindale, S.J. "The Life and Char

acter of St. Augustine," A Monument to St. Augustine, 
p. 86. London: Sheed andTWard, 1934.

1 ftSt. Augustine, 0£. cit., p. 16.

20Ibid.
19Ibid., p. 21.
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play I was hindered from learning so quickly those 
arts, with which when grown up, I should play far 
worse; as he was in the meanwhile doing by whom I 
was corrected, who, if overcome in some petty 
dispute by his fellow-teacher, was more racked with 
choler and envy, than I was when outdone by my 
playfellow in a game of ball.21

Nevertheless, his association with these men 
of prayer left three great ideas deeply embedded in his 
soul— an instinct of God's presence; future life with 
the decree, Mthat every disordered soul shall be its 
own punishmentand a belief in Jesus Christ.22 Tills 
tender love for the name of Jesus, Augustine insists 
he had imbibed with his mother’s milk, and the affection 
was so deep that ever afterwards even in the midst of 
error, he would not accept, as complete, a literature 
that did not contain it.23

Early in childhood Augustine admits such char
acter faults as disobedience, an exceptionally great 
fondness for play, pride in overcoming his playfellows, 
love of vain praise, curiosity for shows and plays of 
adult life, thieving from his parents, and deceiving 
his teachers.24 This is a possibility not only with

2^lbld., p. 17. 
22Ibld., p. 21. 
25Ibid., p. 60. 
24Ibid., p. 18.

7884.*'»
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children of the present age and world but even more 
so with children who possess African or Latin ancestry.25 
These traits seem to have caused little concern in his 
childhood but they increased in magnitude in his youth.

Patricius, realizing that the little town of 
Tagaste had only the elements of education to offer his 
gifted son and that the masters were not suited to the 
boy’s temperament, yielding to ambition rather than 
economy, sent him, before the age of fifteen, to 
Madaura to take up advanced studies in grammar, poetry 
and rhetoric.26 * This town was noted for its particular 
school of learning and for being the birthplace of 
Lucius Apuleius, the author of ‘’Metamorphoses'* and other 
illustrious works.2*7 Although Madaura was not far from 
Tagaste, it offered many thrills of adventure to the 
young Humidian. To be atfay from paternal vigilence had 
its own appeal. Here Augustine began to exhibit the 
unstable temper of the African. His little world was 
still one of the imagination; he was fiercely keen in 
his games; he fairly threw himself into the arms of

26John-Baptist Reeves, O.P., ”St. Augustine and 
Humanism,” A Monument to St. Augustine, op. cit., p. 140.

27papini, 0£. cit., p. 39.

25Martindale, 0£. cit., p. 89.
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pagan literature; and from his transfer to Madaura dates 
the change in the attitude of the impetuous youth toward 
his masters, and toward formal training. Contrariwise 
these seemed to he to those in the little town of 
Tagaste. The masters demanded the study of Ovid,
Terrance and Plautus in all their lewdness.28 In por
traying this lascivity in writing and acting, Augustine 
excelled.

Drawn by his temperamental kinship with Apulius, 
thrilling with sensitivity to all eloquent Latin phrases, 
and in no small sense being forced by his teachers, 
Augustine studied Vergil's selections, and contrary to 
his better judgment, he came to love them and was dis
turbed if he were not permitted to pursue them beyond 
his text.29 In spite of a great intellectual triumph, 
at this time, a loss of good moral perception seized 
Augustine. Nevertheless, though he was in the midst of 
teachers, who feared lest they be guilty of a breach in 
grammar more than they feared breaking the laws of God, 
Augustine could at this age say of himself:

/
I watched over the integrity of my senses with 

an interior sense: and in little things and in the 
thought of little things, I was delighted with

28Reeves, 0£. cit., p. 141.
29Confessions, p. 28.
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truth, and was unwilling to he deceived; I had 
strength of memory, a facility of speech and a 
pleasure in friendship; I fled from pain and 
abjection and ignorance.’0

The susceptibility to use his wit in vain exer
cises Augustine deplores in later life.

An illness interrupted his studies at Madaura, 
but it was of short duration and he soon resumed them. 
During this brief sickness he requested the Sacrament 
of Baptism, but his recovery caused his parents to 
revert to custom, and he continued through adolescence 
and young manhood without this great grace.3-L

Augustine finished his school work at Madaura 
at the age of fifteen but because of a lack of finances 
his studies were intermitted for a year.* 32 During this 
unfortunate and forced idleness, the young Numidian 
threw off all restraint and suffered a great moral 
decline. He says, ”The briars of lust grew over my 
head and there was no one to root them up.”33

His success in his studies at Madaura so en
kindled and excited the ambition of his father and mother 
that there was no other thought for him than that he

5QIbld., p. 34.
51Ibid., p. 18.
32Ibid., p. 38.
33'Ibid., p. 39
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should continue his education and prepare for the Ba r . 34 

At the close of his unprofitable year a sufficient amount 

of money had b e e n  subscribed, through Patricius and a 

generous friend, to send the young Numidian to Carthage, 

a university town. Father Martindale graphically ex

plains the pagan atmosphere of the city and the de p t h 

of moral degradation to w h i c h  Augustine sank, in these 

w o r d s :

In that tumultuous ci t y — city of study and of 
favourite jockeys, of ecstatic yet obscene religion 
and of dance girls, captured gorillas whom they took 
for savage women, sea monsters exhibited as m e r 
maids, and philosophy— Augustine held himself 
"ridiculous if innocent; despicable if pure— the 
greatest shame of all was to feel ashamed.” He 
belonged to a ga n g — the Eversores— "Upset the lot 
of emJ"— till in the midst of this an infatuation 
captured h i m  which became a true devotion, and for 
fifteen years he remained loyal to the girl who 
was the mother of his son— to him, so naturally; 
to us, so unexpectedly— named Adeodatus--God-given.* 33

This is the picture of Augustine, who in his 

seventeenth year, had departed for Carthage.

In the following year his father, w h o m  Monica 

had converted, died, while Monica lived on for some time 

in blissful ignorance of the evil in which her son had 

steeped his life.®3

Martindale, o£. cit., p. 90.
33The "Notre Dame" Series of Lives of the Saints, 

Saint Augustine Bishop of Hippo, p. 25. St. Louis:
B. Border, 1912.

54Ibid., p. 41.
35
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In the Carthaginian school of Rhetoric, the 
avid intellectual read again, more widely and deeply 
than at Madaura all the great models of Latin litera
ture, but this time his attention was given to style more 
than to matter. His chief author seems to have been 
Cicero. The Hortensius of this author greatly excited 
him, enkindled him and inflamed him "to love, seek, 
pursue and lay hold on and embrace wisdom itself, 
whatever it was."3? Thenceforward Augustine looked 
upon rhetoric merely as a profession; his heart was in
philosophy. He later condemns as pride the interest
\

he took in these works of eloquence which he mastered.
He says, "By this time I had become a head scholar in 
the school of rhetoric and I was pleased with pride and 
swelled with self conceit."37 38 39 Whether or not his motive 
was self, the reading of‘this book changed his disposi
tion and finally led him back to his God.3^

In an effort to free himself from the mental 
maze in which he wandered, he exposed himself to the
reading of the Scriptures, but the glamor of rhetoric

/

37

38Ibid., p. 58.
39

Confessions, op. clt., p. 60.

Ibid., p. 59
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being woefully wanting on these simple pages, the 
proud young man threw the Sacred Book aside in utter 
disgust.

Augustine was now nineteen years old. He 
still frequented the theatre and other public shows, 
including pagan sacrifices, and in a short time his 
faith and morals passed through a terrible crisis.40 41 
He also "fell amongst men proudly doating, exceedingly 
carnal and great talkers (the Manicheans) ."41 rpii0 
young Numidian asserts that he was enticed by the 
promises of a free philosophy unhampered by faith*
This perfidious sect claimed to have found contra
dictions in Scripture and a system by which they could 
scientifically explain nature and its mysteries. Prom 
the nineteenth to the twenty-eighth year of his age he 
continued addicted to the Manichaeans.42

Gradually, from the capacity of student, 
Augustine advanced to that of professor. Not wishing 
to practice law and preferring a career of letters, he 
returned to Tagaste to teach grammar. These years were

s
fruitful and spent with freedom of choice.43 Grouping

40Xbid., p. 79.
41Ibid., p. 61.
4P Ibid., p. 78.
43Ibid., p. 82
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around him a number of young Numidians to whom he 
taught grammar and rhetoric, he realized his grasp 
on human minds by captivating Alypius who followed him 
from error to truth and was afterwards baptized with 
him at Milan. Augustine had also influenced this young 
disciple to renounce an iniquity to which he (Alypius) 
was addicted, the Circus. Never had the young professor 
dreamed of such power and influence.44 However, the 
grief he felt at the death of one of his very dear 
friends drove him away from his native town, and still 
hopeful of climbing higher on the ladder of fame he 
returned to Carthage.45

Having located there, Augustine conducted a 
school of rhetoric. He also passed his time with many 
friends, and he tells that they ”read honied books 
together, dissented at times without discontent, some
times to teach and sometimes to learn.”45 His great wit 
acquired all the liberal sciences without a teacher 
while he was still scarcely twenty years old, yet he 
grossly erred in religion.4^

44Martlndale, 0£. cit., p. 92.
45Confessions,, 0£. cit., p. 90.

46Ibid., p. 91.
47Ibid., p. 106
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It was during this sojourn in Carthage that he 
wrote his first work on aesthetics, De Pulohro et Apto, 
and began to discern the great shortcomings of the 
Manichaean sect.48 Even when Augustine was in his 
first fervor, the teachings of Mani were far from 
satisfactory to his restless nature and finally having 
analyzed the depravity of their philosophy; their 
immorality in contrast to their affectation for virtue; 
their inability to sustain their positions in contro
versy; their absolute failure in presenting scientific 
explanations of natural phenomena; and having discovered 
the crudity and ignorance of their leader, Faustus, 
Augustine was chilled and left himself clinging to them 
merely because he could find nothing that pleased him 
better.49

Being offended by the shameful and intolerable 
conduct of the students at Carthage, who practiced on 
him the customs of the "Eversores," and likewise being 
influenced by the persuasion of friends and enticed by 
prospects of greater profits and more extensive honors, 
Augustine decided to close his school of eloquence and

48Ibid., p. 99.
49rbid., pp. 112-124.
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go to Rom©. He had been told that the pupils there 
"studied more quietly and were kept under a more orderly 
discipline"50 than were those of Carthage. At the age 
of twenty-nine, against the wish of his mother, he 
departed.51 For some time after his arrival in the 
Eternal City, he was seriously ill. Upon recovering, 
he opened a school of rhetoric and then was Informed of 
the fraudulent practices of the students who, "to avoid 
paying their master are used on a sudden to conspire 
together and to depart to another school."52 *

Disgusted by the tricks of these pupils who 
defrauded him of their tuition and being in need of 
money for his subsistence, he applied for a vacant 
professorship at Milan, obtained it, and was accepted 
by the prefect, Symmacus. Augustine now embarked on 
the career of teaching young Italians how to make 
speeches, and he began to make them himself in praise 
of the emperor. Because he was forced in these 
panegyrics to tell many lies and be applauded for these
lies, he turned against the falsity of happiness purchased

/
at such a price.5^

5QIbid., p. 125.
51Ibid*
52Ibid., p. 135.
55Ibld., p. 153.
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To complete his insatiable desire for knowledge, 

he took up the study of Greek philosophy in the works 

of Plato and Platinus which had b e e n  translated by the 

R o m a n  rhetorician, Victorinus. Gradually the Manichean 

errors which had clouded his spiritual vision were d i s 

pelled and the illusion, wh i c h  had lasted nine years, 

was cast aside. He already knew something of the p h i l 

osophy of Christianity, and a g a i n  he turned to the 

Scriptures w h i c h  were to supplement and complete the 

work be g u n  b y  the philosophers.

It was in Milan, too, that Augustine met the
\

great Saint Ambrose who received this teacher kindly 

and, b y  his preaching, fertilized the seed of Christian 

belief implanted and watered by  the prayers of faithful 

Monica, his mother.

Finally after serious mental conflicts, during 

one of which Augustine seemed to hear the voice of a 

boy or girl repeating, "Tolle lege, tolle lege," he 

seized the book of the Gospel, w h i c h  opened to the

words found in the Epistle of St. Paul to the Romans,
/

" »Hot in revellings and drunkenness, not in chamberings 

and Impurities, not in strifes and envies; but put ye 

on the Lord Jesus Christ, and make not provision for 

the flesh in its concupiscences.1"55

55Ibid., p. 250.
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The great professor then gave up his teaching 
because of ill health and that he might begin to pre
pare for Baptism* He retired to Cassiciacum to the 
villa of Verecundus, with his mother, his son and a 
few friends and pupils.56 In this lovely retreat he 
lead the group in many philosophic discussions which 
later appeared in his eminent works. It was here he 
wrote De Beata Vita, Contra Académicos, De Ordine, 
Soliloquia and many of his letters.57

In the spring of 387, Augustine returned to 
Milan and he was baptized by the great Bishop Ambrose.68 
Not long after his baptism the recent convert decided 
to return to his native land. At the port of Ostia, 
his mother died, and the broken hearted son went to 
Rome and Carthage to visit the scenes of his former 
educational activity and to forget his grief.59

Augustine finally drifted back to his native 
town of Tagaste. He sold his patrimony and with part 
of the proceeds built a monastery. Here he, with a few 
friends, lived a very austere life and wrote many of 
his illustrious works.60

57lbid.
58Notre Dame Series, op. cit., p. 185.
59Confessions, op. cit., p. 270.
60Notre Dame Series, 0£. cit., p. 216.
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Having gone to Hippo to visit a friend who was 
seriously ill, he was literally seized and ordained a 
priest hy the venerable Bishop of that city.61 His 
religious brethren then joined him, and his monastery 
became the most noted training school for priests in 
that country. During this time Augustine preached con
stantly. Pour hundred sermons and discourses are 
included among his works.6^ His writings and teachings
lost their Platonic character and became more Christian.

63Augustine was made coadjutor bishop in 395.
The holy Bishop Valerius died soon after and the young
\

coadjutor became sole ruler of the diocese. He con
tinued his monastical method of living and shortly 
after he was consecrated bishop he published the 
Confessions.64

During the thirty-five years that he governed 
the Church he continued his great fight against schism 
and heresy and his treatises won for him the approbation 
of the Church and the great title of Doctor of Grace.
Of the place he holds as an eduoator Father O’Meara says:

61Ibld., p. 224.
62 Ibld.

63Ibid.
64Ibid., p. 239
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The errors of his time went down to defeat 
before his remarkable powers of confutation. Not 
only the errors of his own time but all the sub
sequent errors from Arius to Luther, from Luther 
to Sacius, from Sacius to the impious babblers of 
the present time, every profane novelty must 
tremble and sink before the genius of the indom
itable conqueror of infidelity. Every truth of 
faith is sustained in such a manner as to entitle 
St. Augustine to the highest place among the 
Church’s defenders. Prom that place he will ever 
continue to exercise an educational influence on 
the whole structure of Christian learning and 
piety.®®

In the last years of his life the state of the 
world was becoming desperate. The Vandals laid siege 
to Hippo in May 430, and Saint Augustine met his God 
before the siege ended. With his eyes fixed on the 
Penitential Psalms he died on August 28, 430 at the 
age of seventy-six.®®

65Daniel C. O’Meara, "Educational Aspects of 
St. Augustine’s Life and Works," p. 11. Unpublished 
Master’s thesis, Catholic University of America, 
1921.

66Martindale, oj>. cit., p. 98



CHAPTER III

THE PHILOSOPHY OP EDUCATION 
OP ST. AUGUSTINE

The purpose of this chapter Is to collect, 
as far as possible, the points in which Saint Augustine 
of Hippo presents a philosophy of education which is 
akin to that of our present day educators.

Evidences of this philosophy are gathered from 
the Confessions of Saint Augustine,^ De Catechlzandis 
Rudibus* 2 3 * and Saint Augustine’s Faith Hope and Charity.5 
These are the principal subjects of this study although 
others may be used incidentally.

The Confessions has been chosen because it 
presents a survey of every aspect of moral development 
from the most evil inclination to the most noble deed. 
It portrays the whole nature of man and his search for 
truth, and it maintains that all teaching is based on 
faith and authority.

■̂ Saint Augustine, St. Augustine’s Confessions, 
or Praises of God. Dublin: James Duffyand Co.,Ltd., 
n. <n

2Saint Augustine, The First Catechetical In
struction (De Catechlzandis Rudlbus) translated and 
annotated by Rev. Joseph P. Christopher, Ph. D. 
Maryland: The Hewman Bookshop, 1946.

3Saint Augustine, Faith Hope and Charity,
translated and annotated by Rev. Louis A. Arand, S.S.,
S.T.D., Maryland: The Newman Bookshop, 1947.
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De Cateohizandis Rudibus Is the second work to 
be used because It presents the aim of Christian edu
cation as that of education of the soul as well as of 
the mind and it makes the keynote of that education, 
love of God.

Saint Augustine’s Faith Hope and Charity is 
considered because it is the Great Doctor's own hand
book on the principal parts of the Christian faith, a 
compendium of Christian doctrine, and it used the 
Lord’s Prayer and the Apostle’s Creed as the media for 
Imparting explanations of the principal teachings of 
the Church.

While presenting an analysis of the educational 
philosophy of the Saint’s works, it seems plausible, 
at the same time, to make a cursory review of the 
essentials and accidentals of a present-day philosophy 
of Catholic education and, where it is possible, to 
parallel the two philosophies for the sake of clarity.

First, Catholic educators assert that God Is the 
core of Catholic life, thought, and education. This

t

Divine Being Is a personal God Who has created man.^

^William G. McGucken, S.J. The Philosophy of 
Catholic Education, A Summary of the Fundamentals ancT 
Objectives, p. S'. New York: TEe American Press, n.'d.
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Upon Him man is dependent, therefore, toward Him he has 
certain duties and obligations. He is the Ultimate 
Purpose of man’s life and consequently of his education. 
Since man is a contingent being created to know, love, 
and serve God on earth and ultimately to attain the 
Beatific Vision, he has a special conscious tendency 
toward the highest manifestation of his Origin. This 
Saint Augustine uses as the key note of his philosophy 
of life, hence of his philosophy of education for he 
says so beautifully:

And yet man has a mind to praise Thee, 0 Lord,
who is one part of Thy creation........ Thou
makest it delightful to him to praise Thee; because 
Thou hast made us for Thyself, and our hearts are 
not at rest till they rest in Thee. Give me, 0 
Lord, to know and understand which is first to 
call upon Thee or to praise Thee; and whether it 
be first to know Thee or to call upon Thee.5

This reflection of the Saint makes it clear»

that he takes God as the basis of life and he shows 
that for him, and likewise for everyone, the final 
purpose of all learning becomes the acquisition of 
happiness in God, the Sternal Truth. The procedure 
for attaining this happiness Saint Augustine explains 
in his handbook of Christian doctrine where he has 
written:

5St. Augustine, Confessions, op. clt., p. 1.
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Now, since the mind has been endowed with the 
beginning of faith which works through right living 
to attain to sight where dwells for the holy and 
perfect of heart that ineffable beauty, the full 
vision of which constitutes supreme happiness. 
Surely, this is the answer to your question: What 
is the beginning and what is the end of human 
endeavor? We begin in faith and are made perfect 
by sight. This is at the same time the sum total 
of teaching: the sure and true foundation of the 
Catholic faith is Christ.6

A similarity of thought is found in Saint 
Augustine and modern educators concerning God as the 
First Cause of everything, hence also of man. This 
fact supposes the ultimate return of man to God. The 
Catholic educator, therefore, insists that as without 
God there can be no ultimate purpose in life; corres
pondingly, without Him there can be no ultimate purpose 
in education. This Christian theory is clarified in 
the following definition:

Education is the deliberate and systematic 
influence exerted by the mature person upon the 
immature through instruction, discipline, and the 
harmonious development of all the powers of the 
human being, physical, social, intellectual, 
aesthetic, and spiritual according to their 
essential hierarchy, by and for their individual 
and social uses, and directed toward the union of 
the educand and his Creator as the final end.* 7

Saint Augustine, Faith Hope and Charity, 
op. cit., p. 13.

7John D. Redden and Francis A. Ryan,
The Catholic Philosophy of Education, p. 23. Milwaukee: 
The Bruce Publishing Company, 1942.



43

Likewise, the attaining of this ultimate end, 
Saint Augustine in his philosophy teaches, is the result 
of successful religious instruction, a step by step 
process in character training which terminates, in the 
final analysis, in a true Christian. Consequently one 
finds in his writings the lines directing this con
clusion;

He who wishes to become a Christian for the 
sake of that everlasting blessedness and perpetual 
rest. . . .  is a Christian in very deed; wary in 
every temptation, that he is not corrupted by 
prosperity or broken in spirit by adversity, at 
once moderate and frugal amidst the abundance of 
worldly goods, and in tribulations courageous and 
patient. And he, moreover, as he advances will 
attain to such a mind that he loves God more than 
he fears hell; so that even were God to say to him, 
’Enjoy carnal delights forever, and sin as much 
as you are able, yet you shall neither die nor be 
cast into hell, but this only, you shall not be 
with me,’ he would shudder at it, and would not 
sin at all, yet no longer to avoid falling into 
that which once he dreaded, but that he might not 
offend Him Whom he so’loves; in Whom alone is that 
rest which ’eye hath not seen, nor ear heard, nor 
hath it entered into the heart of man'— that rest 
which God has prepared for them that love Him.8

Prom this statement it is very easily seen that 
the Bishop of Hippo is of the same opinion as other 
Catholic educators in his belief that the work of 
character development has a moral and religious basis 8

8Saint Augustine, De Çatechizandis Rudibus, 
op. cit., p. 56.
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since its ultimate purpose is to biding the educand 
into a more intimate relationship with his Creator.
The above quotation makes it evident that the Bishop 
teaches the individual that he must use every favor
able influence to discipline his will, to systematically 
train it and direct it toward the complete destruction 
of all undesirable influences that would cause it to 
abandon the moral principles that regulate desirable 
conduct. In his theory, Saint Augustine seems to run 
parallel with present day philosophy which states that, 
"Character formation must develop in man an ever in
creasing capacity for moral excellence."^

A sound philosophical system of education must,
therefore, take into consideration not only the end and
aim of education but also the nature of man who makes

»
this great struggle for perfection.

For this reason it is found that the essentials 
of a Catholic philosophy of education necessarily in
clude a consideration of the nature of the educand and 
what that nature implies. Saint Augustine emphasizes 
the supremacy and nature of man in creation and he 
explains it thus:

QWilliam A. Kelly, Educational Psychology, 
p. 280. Milwaukee: The Bruce Publishing Company, 1935.
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In as much as God Is almighty and good and 
just and merciful, fie made all things good, both 
great and small. . . . .  He made man too In His 
own image, in order that, as He Himself by His 
omnipotence holds sway over the whole of creation, 
so man by his understanding, by which also he comes 
to know and worship his Creator, might hold sway 
over all the living things of the earth.10

As a creature of God, a human being possesses 
within himself both a spiritual and a material nature, 
a soul and a body. In his spiritual soul, his intellect 
and will, he is like the angels though very much less 
perfect. In his body with its feelings and passions, its 
vital processes, Its chemical and physical composition, 
man is like the animals, plants, and inanimate things 
of the material world. This idea Father Brennan testi
fies is also the philosophy of Saint Augustine.11 
Furthermore, man’s sense faculties are like those of 
the animals, since he becomes aware of sensible objects, 
he is attracted toward them by a sensitive appetite, and 
he moves spontaneously from within.12 These features 
of man’s nature, the Saint of Hippo maintains must be 
controlled and educated. This thesis will treat of 
his plans and methods in th±3 regard in the succeeding 
chapter.

p. 159. New York: The Macmillan Company, 

1 2 Ibid., p. 139.

10 Ib l d ., p. 58.

^ R o b e r t  Edward Brennan, Thomi3tlc
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It is also part of the nature of man to possess 
an intelligence to know suprasensible being and truth 
and by his will to be inclined toward rational good.xu 
It Is this last quality which distinguishes him as a 
rational being. Through the exercising of his in
telligence and free will, man learns the facts of the 
universe and he capitalizes on these data In fulfilling 
his natural destiny.* 14 15 Since the action of the intellect 
becomes that of knowing; its object is universal 
t r u t h . T h e r e  are, however, difficulties encountered 
in attaining some natural truths, which reason Is in
capable of transcending, without the aid of an educator 
and formal educational training. There are, besides, 
truths of the supernatural order which the mind can 
never grasp unaided.16 These verities and their impli
cations for the educand caused St. Augustine to explain 
his views concerning them thus:

The things which originate In the senses or 
are discovered by the mind's faculty of under
standing are to be defended by reason. Those 
things, however, which transcend our sense ex
perience or which we have not grasped and cannot

/

l5Ibid., p. 217.
14St. Augustine, Qonfessions, op. cit., p. 362.
15Ibld., p. 1.
16'McGucken, 0£. cit., p. 42
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grasp by our own intellect, we must indubitably 
believe on the testimony of those witnesses by 
whom the Scriptures, rightfully called divine, were 
written— witnesses who by divine assistance were 
enabled either by means of the senses or the mind 
to see or even to foresee these things.-*-'

In just these words the Great Doctor of the 
Church teaches that Tradition must be used in education, 
and revelation must be its security.

The great teacher of Tagaste was not concerned 
with the intellect alone; he also recognised the poten
tialities of the will. Like the Christian educator, 
he taught that the action of the will is loving, and 
its object is universal good; that God is Supreme 
Truth and Good, therefore, it is clear that the first 
obligation of man is to his Creator, his God; and the 
two powers, intellect and will, must be used as natural 
gifts through which man cooperates with the super
natural to raise his fallen nature.13

One Is not permitted to believe that the two 
natures of man, physical and spiritual, are merely 
superimposed upon each other. They are blended and * 18

17st. Augustine, Faith Hope and Charity, op. cit.,
p. 13.

18Louis A. Rongione, O.S.A. nSaint Augustine’s 
Pedagogical Principles of Teaching Religion as Presented 
in his De Catechizandis Rudibus," p. 28, an unpublished 
Master’s thesis, Catholic Ifni vers ity of America, 1940.
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united to form "but one person and one nature. As 
Father Brennan states, "Body and soul together in a 
bond of mutual complementation make one complete sub
stance which is man.”19 The powers with which man is 
endowed to achieve God’s design for him are both natural 
and supernatural. This is also St. Augustine’s con
ception of the nature of man. This opinion Is developed 
in his manual of instruction De Catechizandis Rudibus. 
Furthermore, from his concept of man he is in perfect 
accord with modern educators and with them he also 
agrees to the theory of a hierarchy of values in the 
powers of man.20 He teaches that the soul is superior 
to the body, and that the intellect and will rise 
above the sensitive or lower faculties. The super
natural powers, of which sanctifying grace is the vital 
principle, elevate and perfect, supernaturalize and 
deify man’s natural powers.

Saint Augustine makes it evident that man’s 
craving for God, which he expresses as the keynote of 
his philosophy of education, is a love which overcomes

1

•^Brennan, o£. clt., p. 68.
20Sister Mary Patricia Garvey, R.S.M. "Saint 

Augustine: Christian or Neo-Flatonist?" p. 196. 
Published Doctor’s thesis, Marquette University, 1939.
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all other loves In an endeavor to grasp and hold trans
cendent beauty and happiness. When no forces impede 
its progress, it unites, integrates and directs to one 
goal all other drives in human action. When it is 
thwarted the result is as Saint Augustine analyzes it 
in himself:

A . . . . dispersion in which I was rent, as 
it were piecemeal, whilst departing from one 
(l.e. from the one sovereign good) I was lost in 
the pursuit of many (i.e. of a multiplicity of 
creatures)•

For there was a time when I was all on fire 
in ray youth to be satieted with the things below, 
and I ventured to spread and branch out into 
various and shady loves; and the beauty of my soul 
was consumed away, and I was quite putrefied in 
thy sight, whilst I was pleasing myself, and 
desiring to please the eyes of men.21

A lesson for teachers in this citation is that 
the preservation and development of man depends on the 
harmony and unity of the elements; the lower being sub
jected to and controlled by the higher.22 The philosophy 
of the Bishop Augustine, on this point, shapes itself 
into these words:

And should the corruption consume the being 
utterly and entirely, then no good will remain in 
it, because there will be no being left at alii

21St. Augustine, Confessions, op. cit., p. 55.
22McGucken, 0£. cit., p. 9.
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Wherefore, corruption cannot destroy the good 
without destroying the being itself.23

Only on condition that the lower elements are
controlled can they give aid to the h i g h e r . ^he
lower faculties are Inclined toward pleasure, while
the higher seek moral good. For this reason, the
lower powers when not subordinated to the higher may
result in conflict between themselves or between the
soul and its Maker.^5 Therefore, no difficulty presents
itself in understanding the necessity for Inclining the
will of the educand toward the higher good. Saint
Augustine states this need in a distinct way:

For as amongst the powers of society, the 
higher power in point of obedience is to be gre- 
ferred to the lower, so must God before all.“6

Man, however, was not destined for a merely
natural relationship with God. He was also made heir*

to the Kingdom of Heaven. Consequently, in addition to 
his natural gifts, God gave him other treasures called 
preternatural gifts and finally He endowed him with

O '*St. Augustine, Faith Hope and Charity, op  ̂cit.,
p. 20.

paA. Tanquerey, The Spiritual Life, p. 31. 
Philadelphia: The Peter Reilly Company, 1938.

OĈMcGucken, op. cit., p. 6.
pg

St. Augustine, Confessions, op. cit., p. 70.
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supernatural blessings. The last were far above the 
others In value since they enabled man to share directly 
in the Divine Life.27 This supernatural life of grace 
was given conditionally, that is, in order that man 
might be proved faithful, or as Saint Augustine puts 
it, "The commandment, . . . .  He gave them especially 
that they might be without excuse when He should begin 
to take vengeance upon them."2®

The prerogatives of the original state of 
justice were to be the Christian heritage of all who 
would live upon earth. But, God’s subjects abused their

\

freedom and rebelled against Him. Consequently, man 
lost his preternatural and supernatural gifts. However, 
his nature was not mutilated; neither was his soul or 
his body deprived of its faculties, but man lost the 
primitive harmony in which God had created him.29 With 
his fall came many evils.

Though in his early years Saint Augustine seemed 
in a dilemma concerning the nature and cause of evil and 
he sought the solution in various false philosophies,

27McGucken, 0£. cit., p. 11.
28St. Augustine, De Catechizandis Rudibus, 

op. cit., p. 34.
29Tanquerey, _0£. cit., p. 31.
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as soon as he became convinced of the true nature of 
God he began to take note of the fall of man and the 
source of evil, and he spoke of its consequences in 
the following manner:

Because of this sin they were drawn through a
variety of aberrations and sufferings........ 50
The whole mass of condemned human nature lay prone 
in evil, indeed, wallowed in it, and precipitated 
itself from one evil into another.30 31

In comparison with man’s first state, the great 
educator points out in this manner, that after the fall, 
human nature was deprived; man’s faculties were un
balanced; he was dropped to a low grade of natural 
life.

Father McGucken and other Catholic educators 
place much emphasis on the dogna of original sin and 
its implications on all theories of education. Father 
McGucken says:

All theories of education are dependent on the 
views taken of the dogma of original sin. For 
every theory hinges on the precise nature of the
educand32........ Not only does Christianity
base its doctrine and practice on that fact,
(the fall) but our whole civilization and, con
sequently, education depend upon it.33

30St. Augustine, De Catechizandis Rudibus, 
op. cit., p. 34.

51Ibid., p. 35.
32McGucken, 0£. cit., p. 15.
33lbid., p. 14.
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Since, through original sin man has an in
tellect less able to attain truth, a will less able to 
pursue the good, and a nature inclined to evil,
Pope Pius XI teaches:

Disorderly inclinations then must be corrected, 
good tendencies encouraged and regulated from 
tender childhood, and above all the mind must be 
enlightened and the will strengthened by super
natural truth and by the means of grace.34

This explanation of the burden of education, 
which Saint Augustine thinks of as one would consider 
a rehabilitation program, is Implied In the contents 
of his works— De Catechizandls Rudibus, De Doctrina 
Christiana, and Faith Hope and Charity. In these works 
his entire theory is Theo-centric. The main result, 
therefore, is culture. This means that the heart must 
be detached from the pleasures of the senses and the 
mind must be made to appreciate material, intellectual, 
aesthetic, and spiritual excellence. The end and aim of 
instruction, to the Bishop of Hippo, meant love of God. 
This was the goal to be attained through the movement of
the will. The aims which are to Impress upon the heart

/
the love of God and also to move the will toward that 
end are stated in these passages:

^Pope Pius XI, ’’Christian Education of Youth,” 
in Five Great Encyclicals. p. 54. Hew York: The 
Paulist Press, n. d.
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In all things, Indeed, it not only behoves us 
to keep in view the goal of the precept, which is 
charity from a pure heart, and a good conscience, 
and an unfeigned faith— a standard to which we 
should make all that we say refer; but toward it 
we should also move and direct the attention of 
him for whose instruction we are speaking35........

With this love then set before you as an end to 
which you may refer all that you say, so give all 
your instrtictions that he to whom you speak by 
hearing may believe, and by believing may hope, and 
by hoping may love.36

In order that the Redemption may operate in the 
soul of man, he must be made to realize that its fruits 
must be felt in every action of his life.

To realize this important matter it is impera
tive that he conceives of a complete pattern of living. 
St. Augustine teaches that man must believe that he is 
part of three societies, the family, the Church, and 
the state. The family has priority of rights in educa
tion with the obligation of keeping that education»

Christian. The Bishop of Hippo had cause to complain 
of his parents in that regard. He says:

. . .  for they that pressed me to learn had no 
other end in view, to which I should refer this 
learning than to satisfy the insatiable desires of 
penurious riches and ignominious glory.37

33St. Augustine, De Catechizandis Rudibus, 
op. cit., p. 19.

36Ibld., p. 24.
37st. Augustine, Confessions, op. cit., p. 21.
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He deeply regrets that his parents in having 
him educated did not have in view, "that hope of the 
world to come," but rather that they were too intent 
on, "the hope of my proficiency in learning."^8

It is the divinely ordained office of the 
Church to restore to man his rightful heritage as a 
child of God. Only in this great Institution can man 
be raised to his full supernatural stature. To this 
opinion Father McGucken subscribes:

The whole business of the Church is for this 
purpose, to give this new life to all the sons of 
men, to keep it alive and growing, bringing forth 
fruits. So, too, the educational work of the 
Church is precisely for that purpose. Her whole 
educational aim is to restore the sons of Adam to 
their high position as children of God, citizens of 
the kingdom of God.39

In like terms the Bishop of Hippo presents his
views when writing to Deo Gratias concerning the in-»
struction of the candidate for the catechuminate. He 
says:

For my part I am constrained not only by the 
love and service which I owe you as a friend, but 
also by that which I owe Mother Church as one of 
her children (if through my assistance, which by 
the bounty of Our Lord I am able to render, the 
Lord likewise bids me help in any way those whom 
he has made my brethren), in no wise to refuse

58Ibid., p. 41.
59McGucken, op. cit., p. 16.
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but rather to undertake the task with a ready and 
earnest will. For the more widely I desire the 
Lord’s treasure to be distributed, the more am I 
bound when I perceive that the stewards, my fellow 
servants, find any difficulty in dispensing it, to 
do all that I can that they may be able to compass 
easily and readily what they diligently and 
earnestly desire.*0

Though not precisely mentioning education and 
the state, Saint Augustine has great regard for man’s 
position in the state and society. The relation of 
the state and the Church to each other the Bishop very 
decidedly outlines thus:

Those things that are only crimes against the 
civil society of men are according to the diversity 
of their several customs and practices to be avoided; 
so that a mutual covenant in any city, or nation, 
ratified by custom or law, ouĝ it not to be violated 
by the pleasure of anyone, whether native or stranger; 
for that part is deemed shameful and deformed, 
which does not agree with its whole. But when God 
at any time commanded a thing contrary to any such 
custom or covenant, though it was never done before
it must now be done.^l»

A complete Christian education must include a 
training and development program for the physical nature 
of man as well as for the spiritual, since man is a 
composite being. Thus far, the philosophy of this great 
educator has been explained from the angle of the spiri
tual part of man. Nevertheless, his philosophy does not
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overlook man’s bodily needs. In Saint Augustine’s 
activities as teacher, he and his pupils interrupt their 
lessons from time to time for the sake of physical 
exercise. This was especially true of the school at 
Cassiacum. In the course of a long discourse which 
entailed mental strain the great teacher spoke of dis
continuing the lecture to *’go for a walk."42 * On 
another occasion he says:

Afterwards when it was already twilight, they 
resumed the conflict; but I put an end to it, and 
persuaded them to allow it to be postponed to 
another day. Then to the bathing halls.45

Saint Augustine did not discountenance physical 
activity as a part of a necessary routine. He himself 
seems to have taken his turn in the work. He says:

Indeed, it had been well towards sunset when 
we began our discussion, because almost the whole 
day had been spent in attending the chores at the 
villa and in reviewing the first book of Vergil.44

Prom the instances cited one might conjecture 
that physical education was a mere happenstance were it 
not for the words of the educe.tor on another occasion.
He says in speaking of man and his love for his body,

1

A O St. Augustine, Contra Académicos, p. 29.
45Ibid.
44Ibid., p. 39.
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”Yet h© must be Instructed how to love his body, in 
order that he may take care of it reasonably and 
wisely."^

Another phase of education which the professor 
of Cassiacum did not neglect was the theory of indoc
trination. He did not hesitate to teach the rules of 
grammar, the rudiments of numbers, or the intricacies 
of the classics. As to what should be used and how to 
use it Saint Augustine discriminates thus:

. . .  may every useful thing I learned when a child 
be referred to thy service: may it be for thy 
service that I speak, and write, and read, and cast 
accounts; because when I was learning vain things 
thou didst Instruct me; and the sins that I 
committed by taking delight in them thou hast for
given me; for I learned In them many useful words; 
but these also may be as well learned in things 
not vain, and that would be a safer way for 
children to walk In.-6

Thus far, from the works of Saint Augustine does»
one learn the essentials of a Christian philosophy of 
education. The accidentals— teachers, curriculum, 
methods, and discipline— which were also matters of 
great concern to the great pedagogue, are clarified In 
the discussions in the following chapter of this thesis. * 46

4^St. Augustine, Christian Instruction, translated 
by John J. Gavin, O.S.A. in The Fathers of the Church,
IV New York: Cerna Publishing Co., Inc. TT9T7J ¿7.

46St. Augustine, Confessions, op. eft., p. 26.
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Reviewing the works of Saint Augustine in their 
educational aspects, the philosophy they include must 
cause one to admit:

1. saint Augustine was concerned with the 
fundamental causes of human behavior. He defined them 
at their best in terms of a tendency toward the love of 
God. When this inclination was not inhibited, it uni
fied and directed all actions toward a common good; if 
thwarted man sought happiness in material things.

2. With regard to the aims of education, Saint 
Augustine taught that the ultimate aim is coincident

\

with the ultimate end of man. Overemphasis of knowledge, 
erudition, and skill may hinder the student in or even 
deprive him of his purpose in life.

3. The great educator was concerned about the 
principles of Christian tioral living. Religious im
pressions made in Augustine’s early childhood persisted 
and developed as a directing force in his adult life, 
hence he considered them as efficacious in education.

4. Man’s nature Saint Augustine considered in
1

its entirety. His lower nature, sense faculties and 
appetites must be controlled and subjected to his higher 
powers, the intellect and will.
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5. In De gatechlzandls Rudlbus, Saint 
Augustine makes clear his philosophy concerning the re
quirements in a Christian life, namely, right intentions, 
sufficient effective knowledge, a motivated will, and 
God’s grace.

6. The great educator taught his catechists 
that the determining factor in man’s actions is the 
consent of his will. A united will is a strong will 
and its purpose is good when its object is good.

7. The chief guide of the will is the intellect. 
Man may use his intelligence in pursuing profane 
knowledge, only with discretion.

8. The core of Christian education is revealed
truth.

9. The family, the school and teacher, the 
Church and state, each have an obligation toward 
education.

10. Truth exists and the human mind can attain
it.

Teaching truth is a task that can never be, 
finished since each generation must be taught anew.
Each generation must be made to know that from the 
earliest days of Catholic education its philosophy has
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been the Catholic philosophy of life.47 Great minds 
have transmitted its benefits from one age to 
another and modern educators are the beneficiaries of 
this pioneer work. To this great truth Father 
McGucken subscribes in a very convincing manner:

The essentials of Christian philosophy are 
found in the New Testament and the early writings 
of the Fathers of the Church. Augustine of Hippo 
and the American Catholic of today differ not at 
all with regard to essentials. . . . .  Through 
all the centuries from Augustine to Aquinas to 
Suarez and Bellarmine to Newman and Chesterton and 
Pius XII there is seen a uniform pattern of 
Christian philosophy of life, startling by reason 
of its uniformity. From that philosophy of life 
is derived the philosophy of Catholic education.4^

Something more than a name or a mere memory has 
survived the Great Doctor of the Church. A living 
influence in his philosophical principles is still 
trickling through educational spheres causing modern 
scholars to proclaim him blessed among benefactors to 
Christian education and culture.

47McGucken, o£. clt., p. 1

48Ibid., p. 2



CHAPTER IV

THE PHILOSOPHY OP TEACHING 
OF ST. AUGUSTINE

There are many who, in the passing years, have 
acquitted themselves nobly In the teaching profession, 
but, perhaps, few have displayed the excellent qualities 
or have produced the outstanding effects on posterity 
that have been felt as coming from the great teacher of 
the fourth century, St. Augustine of Hippo. Of his 
abilities as a teacher it has been said:

Very few writers in history have had as much 
Influence on men as St. Augustine. Theologians, 
philosophers, preachers, literati can never exhaust 
the treasures in their particular fields that he 
offers them. Yet there is one field in which 
St. Augustine was a superb master, though not 
many seem to have known It. He was an outstanding 
pedagogue. Modern teachers can discover very much 
helpful material in his works. After all St. 
Augustine was a successful teacher and he owed 
this success to his life-long study of the best 
methods of presenting truth to his flock.1

This chapter of this thesis purports to treat 
of the methods and principles which the great teacher 
applied to the intellectual and spiritual training of 
the educand. The material found herein is gathered

•^Patrick A. Sullivan, S.J. "Pedagogical Prin
ciples of Saint Augustine," Catholic School Journal 
XLV (Dec. 1945) 291.
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from the Confessions, De M a g i s t r o , De Çateohlzandis 

R u d i b u s , and De Doctrina Christiana since in these 

works especially may be found Saint A u g u s t i n e ’s 

theory of the art of education.

In the Confessions, the entire development of 

A u g u s t i n e ’s teaching procedures may be traced f r o m  

childhood to manhood. Prom the analysis of his own 

life and experiences, he portrays the nature of man.

In this treatise, he emphasizes the importance of the 

senses in intellectual enlightenment• He treats at 

length with the power of the memory, and he strengthens
\

his viewpoint on learning b y  insisting that real e d u c a 

tion is ba s e d  on faith and revelation.

De Çatechlzandis Rudibus contains m u c h  of value 

concerning the teacher, the contents of religious i n 

struction, and methods of imparting religious instruction. 

Though the manual applies these methods purely for that 

purpose, they may be considered applicable to any 

subject in the curriculum. Points, which this little 

book emphasizes, are chiefly concerned wi t h  restricting
t

the amount of material; keeping the subject matter 

important and substantial; explaining subject matter 

clearly and thoroughly; adapting the material to the 

mental level of the educand; stimulating pupil activity
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and Interest, and avoiding mental fatigue. This treatise 
also includes cautions concerning the personal comfort 
of the pupil, and it advises one to teach with the ul
timate end of education as directed toward the training 
of the will as well as that of training the Intellect.
The importance of striving for the love of God, as the 
final aim of the educand, is placed foremost in this 
manual•

De Dootrina Christiana aims to guide the teacher 
In developing the pupils in a methodical pursuance of 
truth. The educator is considered as a very essential 
factor in aiding the educand to avoid error during the 
investigation of the sciences, in the search for 
truth, a Christian may use any science, according to 
this treatise, hut he must he careful not to slip into 
superstition, and he must use the science in conformity 
with Christian philosophy. The fourth hook of this 
manual explains St. Augustine's principles of the art 
of expression.

The ideas that underlie the teaching process 
in general are found in De Maglstro. The keynote of 
the little hook is that truth exists and the mind Is 
capable of grasping it. Again St. Augustine stresses 
pupil activity. He also emphasizes the part of the 
teacher and pupil both in study and recitation.
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In the Confessions, Saint Augustine first 
emphasizes the fact that the process of education can 
not begin too early in life. He discovers corrupt 
inclinations even in infancy and he advocates a mild 
and loving forbearance in ridding the infant of his 
inclinations to evil which he says, "lessen as age 
comes on."^ However, the great teacher insists that 
if the inclinations persist they may be dealt with in 
later years in a more pronounced manner.

The first instructions given the child are 
aided by the use of objects with which he becomes 
acquainted through the senses, and to which a meaning 
or name becomes attached by calling attention to the 
object through a motion of the body, a glance of the 
eye, or an expression of the countenance.* 2 Little by 
little the child also gathers knowledge by hearing 
words repeated in sentences in proper relation to each 
other.®

In matters of discipline, Saint Augustine 
supports the theory that In early childhood harsh and

t

very severe discipline is most harmful. He frowns upon 
the practice of ridiculing children, and he places a

■̂ St• Augustine, Confessions, or Praises of Cod, 
p. 12. Dublin: James Duffy and! Co., Ltd.“,' n.'d.

2Ibid., pp. 14, 12.

®Ibid., pp. 15, 25.
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fair estimate of folly in education which does not 
admit that even the smallest child is an excellent 
judge of personality and justice in the conduct of the 
teacher.^ Therefore, the teacher must be the ideal, as 
far as possible, especially in the eyes of small children.

The play instinct, St. Augustine admits, is 
dominant in childhood. With it comes the desire to 
excell. This, being a natural tendency, must be 
curbed to reasonable proportions. The little ones must 
be guarded also from vain praise and dangerous curiosity 
by diverting their thoughts into more useful channels 
of activity suitable to their age.* 6

Moral training is paramount in importance at 
this period. Vain and worldly motives must be guarded 
against at this age as well as in adolescent years. A 
child is best impressed with a reverence for God and 
religion in the first years of his life.6

Inhibitions must be judiciously and justly used 
in restricting the inclinations of childhood, yet 
Saint Augustine states that they have their proper place

t

4Ibid., pp. 16, 17.
6Ibid., p. 18.
6lbid., p. 60
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and value.7 He confesses the fault of the child who 
does not take kindly to useful subjects and he cen
sures the persons who compel the child to pursue these 
studies without proper motivation.® A natural readi
ness for learning should either precede the initial 
steps in education or be brought about through contact 
with the first lessons in the subject matter itself. 
Should this readiness be absent, the fruits of learning 
will be blighted. If penal constraint is lacking, 
there follows a natural urge, which St. Augustine says, 
"has a greater force to learn such things than timorous 
necessity."9

The material presented in the curriculum must 
necessarily be truthful and possible or both the 
development of good judgment and correct ideas are 
frustrated. Saint Augustine could never reconcile the 
opposite ideas once taught him in the statement that 
Jupiter could, "excite himself to lust as if taught from 
h e a v e n . H e  complained that his teachers were so mis
guided in their judgment that they were more ashamed of

1

a breach of grammar rules than of the law of God.

7Ibid., p. 21.
8lbid.
9Ibid., p. 25.

IQlbid., p. 27.
11Ibid « f p• 31
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The years of childhood training are of such 
far-reaching consequence that they carry much with 
them into adult life. False ideals and false heroes 
acquired at this age, the great pedagogue teaches, are 
very difficult to eradicate.12 In speaking of his own 
lies to his governors, of his thefts from his parents, 
and of his cheating his play-fellows, he says, "And 
when I was caught doing it and reprehended for it, I 
would rather quarrel than yield."13

Saint Augustine implies that the priority for 
moral training and sex instruction for the adolescent 
should be given to the parents. He complains of thi3 
duty being neglected by his father for he says, "this 
same father took no care of my growing up to thee, or my 
being chaste, provided I was but eloquent."14

A grave danger to adolescents, according to 
St. Augustine, comes through idleness, the passions, and 
improper companions. He warns teachers and parents to 
direct their charges away from emotional shows and 
literature of the type that brings uncleanness.15

12Ibid., p. 33.
13Ibid., p. 32.
14Ibid., p. 39.
15Ibid., p. 55
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A false philosophy in education is the most 
pernicious of evils. This is especially true, St. 
Augustine maintains, when it has some small resemblance 
to a true Christian philosophy. ̂ 6 Even the fables of 
the grammarians and the poets were not as misleading 
as this philosophy, he says, since they might be used 
to pursue truth in good subjects.^-7

Proceeding ever onward in his great search for 
God, Saint Augustine discovers to his readers much that 
modern psychologists now teach in regard to the intellect 
and its proper status in education. The great teacher 
knew definitely that his search for truth could not be 
satisfied by either the sensitive or vegetative faculty 
of the soul. This Augustine clarifies in these words:

I will pass by that power by which I adhere to 
this body, and give, life and motion to the whole 
fabric thereof. For it is not by this power I 
can find my God. . . . .  There is another power 
in me, which giveth not life alone, but sense to 
my flesh, . . . .  I will pass by this power also, 
for the horse and the mule have the same, which 
likewise are sensitive as well as I.^8

Leaving these two faculties to their own proper 
categories, Saint Augustine continues to lead on to 16 17

16Ibid., p. 62.
17Ibid., p. 63.
18Ibid., p. 304
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his philosophy of the soul being the "certain prin
ciple of our most incontestable, most original know
ledge. "I9 He says:

I will pass over, then, this faculty also of my 
nature, and I will ascend higher, as it were by 
steps, till I find him that made me. And behold I 
come next into the spacious fields and vast palaces 
of my memory where are treasured up numberless 
forms and images, conveyed in thither from such 
things as have been perceived by the senses; there 
also are reposited whatever thoughts we have formed, 
either by augmenting in our fancy, or diminishing, 
or any other way varying the things which our 
senses have discovered, and whatever other things 
have entered thither, which have not as yet been 
swallowed up and buried by oblivion.

In this analysis, as well as in subsequent ones, 
Saint Augustine clearly shows that the memory is the 
primary spiritual faculty in man, and the foundation of 
rational life. He also explains that the memory re
tains everything indiscriminately— rules of arts and 
sciences, images of sounds, things not discovered by the 
senses, mathematics, passions of the mind, good and evil, 
truth and falsehood, realities, phantasms and sensations. 
The tinderstanding analyzes them all, recognizing only 
goodness and truth as realities; discounting or discarding

t
evil, phantasms and sensations. * * * * 20

^-^îaurice Blondel, "The Latent Resources in St.
Augustine’s Thought," translated by Fr. Leonard, C.M.
in A Monument to St. Augustine, p. 331. London: Sheed
a nd—WarcT,* "T$Z4~.------------- -

20St. Augustine, Confessions, op. cit., p. 304.
21Ibid., p. 330.
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The implications, gathered directly and in
directly from St. Augustine’s treatment of the memory, 
compel the educator to see and realize its importance 
from earliest childhood to adult life, for the educand. 
The great teacher dwells upon its excellence in these 
words:

For neither have I found anything concerning 
thee, which is not in my memory since I first learned 
thee; for since I first learned thee I have not for
got thee.22

To complete this sketch of the educational impli
cations contained in the Oonfessions it is necessary 
to consider the views of Saint Augustine on the impor
tance of the will.

The practices in the life of this Numidian 
youth prove emphatically that knowledge and virtue are 
not synonymous. Through his own diagnosis of his 
failure to live up to the standard of which he was 
partially cognizant, he draws attention to the fact 
that his disorderly life was due to an deregulated or 
defective will.22 23 To overcome this disintegrating 
force Saint Augustine exemplified the fact that there

22Ibid., p. 332.
23Sr. M. Augustine Sheele, O.S.F.Educational 

Aspects of Spiritual Writings,” p. 70. An unpublished 
Doctor’s thesis, Marquette University, 1939.
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must be a unit of attraction which collects and co
ordinates the various forces in human nature, or these 
forces tend to lead the faculties of the soul into 
devious and destructive paths and produce chaos and 
confusion in the mind of the educand and hence in his 
life and actions. The tenth book of the Confessions 
deals with the results of these forces of disintegration

P4and their ultimate product, the enlivened passions. 
Likewise, in this book, the good Bishop, coming to know 
God and truth, proclaims his praises of the unification 
of the intellect and will in serving God.24 25 Happiness 
and peace are then his possessions. ,

The process of self-education in the direction 
of Christian life as set forth in the Confessions does 
not present a formal example of St. Augustine’s peda
gogical ideas but it does expose a procedure by which 
an intellect, imbued with the idea of attaining truth, 
will possibly surmount many obstacles, reason away many 
impending problems and, if aided by God’s grace, will
finally reach its goal. Just how Saint Augustine pro-/
poses to accomplish this aim in education he states 
more definitely in his other works.

24St. Augustine, 0£. cit., pp. 292-366.
25Ibld., pp. 362, 363.
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The De Magistro of Saint Augustine presents 
the great teacher instructing his most talented son, 
Adeodatus. The entire treatise is small in scope hut 
profound in depth. It is composed of fourteen chapters 
which gradually lead from the nature and structure of 
language to the philosophy of teaching and learning. 
Augustine’s method of teaching parallels in a remark
able manner the general psychological laws of effective 
teaching.26 Without using modern terminology or 
Herbartian language Saint Augustine follows a program
similar to the five formal steps in the inductive-

\

deductive method of disciplining the mind. The reason
for his procedure may be taken from the pages of a
fairly recent study of education which states:

It is a vital method for the teacher to learn 
to use though its use is limited to logically- 
organized subject matter,. . . While it is not, 
as was at first thought, a universal method, it 
is nevertheless the one that has proved most 
fruitful in the discovery of truth.2^

In this book, De Magistro, Saint Augustine has
used a logically organized method and the keynote of his
philosophy of education is that truth exists and the mind

Ellwood P. Cubberley, A,n Introduction to the 
Study of Education and to Teaching,~p. 259'. New YorETT 
Houghton Mifflin Company, 1§25.

26

27Ibid., p. 241.
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of the pupil is capable of grasping it. It is, there
fore, through the reasoning power of the mind that the 
educand attains truth and not through the teaching 
ability of the educator although his position is a 
necessary one in motivating the pupil and directing 
the process.

one who really does the teaching by rationally ab
stracting the truth and he expresses this fact to 
Adeodatus in these words:

But all these branches of learning, which 
teachers profess to teach, the doctrine of virtue 
even and of wisdom itself, when they have explained 
them by means of words; then they v/ho are called 
pupils, consider in the inner court of the mind 
whether what has been said is true, that is in the 
measure of their own mental power they see the 
agreement that is within. Then, therefore, they 
learn; and when they find within that true things 
have been spoken, they applaud, not knowing that 
their applause belongs rather to those who are 
taught than to their teachers; if indeed the 
teachers know what they are talking about .28

largely through the effort of the pupil, Saint 
Augustine capitalizes on pupil-activity. This is 
clearly seen by the form in which De Magistro is

of Teaching, pp. 90-91. A Translation by Pr. Franc 
XT Tourscher, O.S.A. Pennsylvania: The Y/ickersham 
Printing Company, 1924.

Saint Augustine asserts that the pupil is the

Since the learning process is successful
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written. It is a question and answer procedure showing 
the position of Adeodatus as the thinker and his father 
as the director, corrector, and stimulator of the 
activity.

The first step, the preparatory step, is that 
of ascertaining what the pupil already knows. This 
information St. Augustine acquires through purposeful 
questioning. The analysis of his method comes from 
statements of the teacher such as, ”1 see how you 
think”29. . . .  ’’but do you not see”* 50. . . . , and 
again, ”1 think that you are cognizant of the fact.”51 52

The great teacher then goes on to the new 
materials to be presented, in the first chapters of 
De Magistro. St. Augustine carries his pupil through 
the idea, using words as a method or means of teaching. 
He enlarges the thought that an excellent use of words 
may also be that of learning, praying, and singing.
In the succeeding chapters he furthers the theory that 
teaching, learning, praying and singing have an ultimate 
purpose, namely, the attaining of happiness of life, 
truth, and God.32

29Ibld., p. 10.
50Ibid.

31Ibid., p. 11.
52Ibid., p. 91.
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At short intervals during the instruction, 
the teacher, Augustine, turns the discussion over to 
the pupil and presses him to organize and clarify the 
facts learned in each step of the lesson. Then he 
continues:

But there is a fourth point which I would like 
to know from you briefly, i.e. whether you think 
that these points are so cleared up that now you 
can not doubt about them.33

Having secured the assurance that the matter 
has been mastered the object of the lesson is brought 
out by the teacher. The generalization of the truth in 
De Magiatro begins with this statement, MYou see, 
moreover, that this conclusion is reached by both of
u s , ........ 34 Prom the end of chapter ten to almost
the last page of the treatise Saint Augustine reviews 
the material which he holds should be the conclusion.
He then completes the last of the five steps and calls 
upon Adeodatus to state what he has learned. The pupil 
here makes the application in these words:

But I have learned that he alone can teach 
who dwells within, when words are spoken without. 
This same dweller within I shall now, by his own 
favor, love the more ardently as I advance in 
knowing him better.35 * 35

ggIbld., p. 68. 
54Ibid., p. 70.
35Ibid., p. 92
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This last step Is called the deductive part of 
the Inductive-deductive technique.36

Saint Augustine’s idea of teaching procedures 
by the solving of problems is paramount in De Maglstro 
as is evidenced in the inductive-deductive method he 
employs. The result is creative thinking. Hence the 
teacher must know how to stimulate the pupils both in 
study and recitation.37 In this the Saint was a past 
master.

The subject matter of De Magistro is the correct 
use of language as a means of correct thinking. The 
teacher presents the problem or the stimulus; the mind 
grasps the realities of the problem as signified in 
words. These words in the mind are conveyed outwardly 
as speech which ends in common thought between the 
teacher and pupil. Hence language is the making known 
of thought, common to the educator and the educand. It 
becomes the natural means of expressing truth. Prom 
this it followsthat the teacher must know rightly the 
realities of which words are the signs. He must present 
these realities so that the mind of the pupil will

36Cubberley, oj>. cit*, p. 241.
37John W. Tuohy, O.S.A. "The De Magistro of 

St. Augustine and the De Magistro of sTT7 Thomas Aquinas 
Compared,” p. 13. Catholic University of America, 1937.
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grasp them and react with proper ideas of the matter 
presented. Then his intellect will hold truth as its 
proper object which Saint Augustine considers the most 
excellent thing in knowledge for he says, "I want you 
to understand, therefore, that realities which are 
signified are to be rated at a higher value than their 
symbols."5®

Very succinctly Father Cassidy states Saint 
Augustine’s ideas on the function of the teacher as 
follows:

It is the function of the teacher, Augustine 
maintains, to bring into actuality by stimulation 
through the senses the potential capacities of 
learning which reside in the mind by nature.39

In a rather clever manner, the great school
master taught that there are two kinds of knowledge, 
sense knowledge and intellectual knowledge. The for
mer is derived from objective reality which one contacts 
through the senses. The latter is attained by the in
terior light of truth given to the human intellect by 
God. This is what St. Augustine substantially means 
when he says:

58St. Augustine, De Magistro, op. cit., p. 58.
5®Frank P. Cassidy, Rev. Ph.D. Holders of the 

Medieval Mind. p. 153. St. Louis: B. Herder Boole Co.. 
IMT.--------
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For it was proved quite clearly enough that 
words are so called from one cause, nouns from 
another. Indeed, that one of these is found to 
refer to the vibration of the ear, the other to 
noting down the thou^it of the soul.40 41

From the above statement one gathers the idea 
dominant in the last chapters of this small work that 
man is not the teacher, but the Divine Illuminator 
teaches. This is so stated in the following words:

But, referring now to all things that we under
stand, we consult, not the one speaking, whose 
words sound without, but truth within, presiding 
over the mind, . . . .  he teaches who is consulted, 
Christ, who is said to "dwell in the interior man": 
that is, the changeless power of God, and the ever
lasting wisdom, which truly every rational soul 
consults: but so far is it opened out to each one, 
as each one is capable to grasp by reason of a 
good or a bad habit of life.'*-*-

One of the principles of De Magistro is that of 
understanding the capacity of the student's mind. Its 
author stresses the importance of remembering that the 
pupil learns step by step. No good results from over
crowding the intellect or of over-estimating the mental 
ability of a child. Saint Augustine, who taught the 
educand and not the subject matter, recognized this fact 
and he offered this direction:

40St. Augustine, De Magistro, op. cit., p. 48.
41Ibid., p. 78.
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For it frequently happens, that being questioned, 
someone answers in the negative and then when he 
is urged by other questions, replies affirmatively. 
This is done by reason of the weakness of the one 
who seeing cannot consult this light on the entire 
problem. He is reminded to do this in particular 
points, when he is questioned upon them one by one.
The very same which he cannot do in the entire 
problem, he can discern in the parts of which the 
whole is made up, whereto, he is directed by the 
words of one who questions, . . . .  Just as, when I 
was asking this very question on which we are now 
engaged: whether or not nothing can be taught 
by means of words, and first it seemed to you un
reasonable, because you were unable to see clearly 
the whole problem. So, therefore, should I have 
placed my questions as to make them correspond to 
the powers of your mind to hear that master teach
ing within.42

De Magistro brings out the importance Saint
\

Augustine attached to short and frequent reviews. In 
the beginning sentence of chapter seven he says to 
Adeodatus, MI wish now to have you review what we in 
our reasoning have discovered."45 Having made the re
view and been praised for it, the pupil is next given 
a problem to be solved.42 * 44 Saint Augustine stimulates 
the mind of his pupil by jesting remarks made in a 
dignified manner.45 To obtain very active thinking he 
often raises objections and then carefully guides his 
pupil to the correct solution by a recapitulation process.

42Ibld., p. 82.
45Ibid., p. 44.
44Ibid., p. 49.
45Ibid., p. 54
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This great educator teaches in his Confessions 
that there are some things which cannot be known through 
reason. He again repeats this educational idea in 
De Magistro where he writes:

What I understand, that also I believe: but 
not everything that I believe do I also understand. 
Everything that I understand, however, I also 
know: I do not know all that I believe. And I do
not, therefore, not know how useful it is to take 
on trust also many things that I do not know.46

Thus the De Magistro presents its author as a 
pedagogue who deals with the practical side of teaching. 
However, Saint Augustine analyzes teaching as an 
entirely different process from that of learning. Of 
this great teacher’s idea an eminent writer explains:

Teaching, Augustine thinks, is one action and 
learning quite another. The learner is not a 
passive recipient of knowledge from his human teacher. 
Various attitudes are actively assumed by the 
student in regard to. the thoughts suggested by the 
words of the teacher; these may be attitudes of 
agreement, disagreement, or doubt. The student 
considers within himself whether what the teacher 
says is true. It is by consulting a truth which 
he finds within and above his own mind that the 
student learns. Sometimes he finds that the ex
planation of the teacher is true, and thus learn
ing may follow immediately after the speaking of 
certain words. In this case it may be thought that 
the operation of teaching is the same as that of 
learning, because there is little or no delay between 
the two actions. But it is a mistake to identify
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the two. There are many eases in which the 
teacher actually enables the student to learn 
something which the teacher does not know, or is 
not thinking of, himself.47 *

Prom what has been disclosed in De Magistro 
it is evident that Saint Augustine was a great Christian 
teacher and an educator of remarkable influence. His 
little handbook is still an inspiration to educators 
of our own times. ^

De Catechizandis Rudibus, a manual for the 
catechist and the catechuminate, has three specifically 
included purposes: an explanation of the theory of 
catechizing, a model lesson covering the main ideas of 
Christian teaching, and a recapitulation of the ideas 
of Christian teaching. It is the particular work of 
the Great Doctor of the Church which emphasizes his 
position as an outstanding Christian educator and 
philosopher.

Conceding the fact that De Magistro has yielded 
sufficient material concerning the restriction of 
material to be taught, keeping the subject matter im
portant and substantial, instructing on the mental ' 
level of the educand, stimulating self-activity, and

47Vernon J. Bourke, Ph.D. Augustine1s Quest For 
Wisdom, p. 115. Milwaukee: The Bruce Publishing Company,
1945."

48'Tuohy, op. cit., p. 6
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avoiding mental fatigue, this treatment of De 
Catechizandis Rudibus will be confined to Saint 
Augustine’s theory of the qualifications of the 
teacher.

The De Magistro calls God the real teacher but 
even in so doing it does not minimize the position of 
the human teacher.^ In De Catechizandis Rudibus, St. 
Augustine calls the teacher the instrumental cause, 
both natural and supernatural, in the process of learn
ing. He does so in the following manner:

When he who is listening to us, or rather 
listening to God through us, begins to make pro
gress in morality and knowledge and to enter upon 
the way of Christ with eagerness he will not ven
ture to ascribe the change either to us or to him
self, but will love both himself and us, and any 
other friends he loves, in Him and for His sake 
. . . .  But undoubtedly the mercy of God is often 
present through the ministry of the catechist, 
so that a man impressed by the discourse now 
wishes to become in reality what he had decided to 
feign.* 50

Since the ultimate aim of education is that of 
bringing a soul to God, it necessarily follows that a 
good teacher must love both God and the possessor of a

^Cassidy, 0£. cit., p. 155.
50St. Augustine, De Catechizandis Rudibus, The 

First Catechetical Instruction, p. 29. A translation 
'Ey “Joseph P. Ctiris't op'he'r, Maryland: The Hewman Book
shop, 1946.
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soul. The spirit of love must pervade his person and 
impress itself on the mind of the educand. That this 
love will be a motivating force in the work of the 
teacher is expressed by Saint Augustine in various 
passages in De Gatechizandis Rudibu3. One of these 
statements is, "The more we love those to whom we 
speak, the more we desire them to enjoy what is 
proffered them for their salvation."51 52 53

Not only will the motivation be increased and 
proper when the teacher loves the pupils, but the in
tention for which the work is done will render the 
act more meritorious "for then only is a work truly 
good, when the purpose of the doer is winged \vith love, 
and as if returning to its own place, rests again in 
love.52

The tendency to imitate is a natural instinct 
in man.53 This human urge may be used to great advan
tage by the teacher in correcting character faults, 
especially that of pride. A humble teacher, a Christ-
like teacher, was Saint Augustine’s ideal. "For," he*

51Ibid., p. 36.
52Ibid., p. 40.
53'Cubberley, 0£. cit'., p. 178
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says, ’’who shall put up with our pride when we do not 
make men. . . .  be seated In our presence, seeing that 
a woman listened while seated to Our Lord Himself, 
before Whom angels stand and wait?”54 55 Pupils imbibe a 
spirit of humility from a humble teacher.

A feeling of humility will cause the teacher to 
prepare the subject matter for more effective teaching. 
The great pedagogue, Augustine, remarks In himself a 
greater zeal in preparation, when as he expresses it:

I find that my powers of expression come short 
of my knowledge of the subject, I am sorely dis
appointed that my tongue was not able to answer the 
demands of my mind. For I desire my hearer to 
understand all that I ■understand; and I feel that 
I am not speaking In such a manner as to effect that.55

A good teacher, then, is one who must necessarily 
be well prepared in subject matter. But, Saint 
Augustine is not content with this prerogative alone.
He would have his teachers be patient, prudent, zealous 
and prayerful. With the slow-learning student, he ad
vises that the teacher should diminish the burden of the 
lesson content and, ”say much on his behalf to God.”56t

Finally, Saint Augustine admonishes his teachers 
to be cheerful. He says:

t

-54St. Augustine, De Catechizandis Rudibus. 
op. clt., pp. 44, 45.

55Ibid*., p. 15.
56Ibid., p. 43.
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Indeed, people listen.to us with mu c h  greater 
pleasure when we ourselves take pleasure in this 
same work of instruction, for the thread of our 
discourse is affected by  the Joy that we ourselves 
experience, and as a consequence is delivered more 
easily and received more gratefully.5 '

A very conscientious teacher is careful never 
to permit scandal to come to pupils throu^d anger or 
irritation at an inconvenience or interruption of 
other plans. This is also a tenet of Augustine.58 The 
qualities of good example and leadership must dominate 
the personality of the instructor and blend with the 
other characteristics mentioned to make for the 
necessary success in leading pupils to their final 
destiny and in helping them to accomplish the eternal 
plan of God for them on earth. To the teacher who 
would fulfill God’s mission In the lives of His little 
ones Saint Augustine says:

Imitate, then, the good, bear with the evil, 
love all; for you do not know what he shall be to
morrow who today is evil.58

The Bishop of Hippo never failed his teachers. 
Sven unc^er stress of trying circumstances he compiled 
handbooks to help them and assisted them in meeting 
their difficulties and problems.

57Ibid., p. 17.
58Ibid., p. 3o.
59Ibid., p. 87.



87

Though the works of Saint Augustine which have 
already been cited, have, without doubt, made a lasting 
impression on some phase of education, of no less im
portance has been his great work, De Poetrina Christiana. 
Of its special message Father Cassidy has written:

The views of Augustine on the right use of the 
various sciences, especially rhetoric, philosophy, 
and pagan literature may be found in De Doctrina 
Christiana. God is the author of all arts and 
sciences'* Therefore, no knowledge that may be of 
service in the study of the divine sciences is to 
be discredited, not even that derived from pagan 
sources. . . . .  In the expression of truth, the 
Christian is free to use the natural sciences but 
he must avoid the folly of the pagan who used these 
branches of learning as instruments of superstition.60

From this quotation one learns that this treatise 
of Augustine’s does not advocate the total disregard of 
secular writings if they increase the ability of the 
educand to grasp in a more fitting manner the truths 
of faith. Profane writers should not be rejected if 
they have said anything worth while.

To clarify his theories in these matters, Saint 
Augustine explains why De Doctrina Christiana is com
piled as four complete books. The purpose of these

1
books is to guide a student in the understanding of the 
Scriptures. The author says:

60Cassidy, op. cit., p. 148
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The entire treatment of the scriptures is based 
upon two factors; the method of discovering what 
we are to understand and the method of teaching 
what has been understood,51

This same theory may also be applied to subjects 
other than the Scriptures, St. Augustine begins De 
Doctrina Christiana by making this statement: "All

gpteaching is concerned with either things or signs." 
Therefore, a knowledge of these factors is necessary 
for the teacher. He must know where to find the matter 
he wishes to teach and he must be able to know and 
understand the realities expressed by the things or 
signs. Furthermore, he must be able to grasp the re
lationship between these signs and the subject matter 
he is endeavoring to teach.

Saint Augustine next places these ”things” in 
three categories and he explains the reasons for so 
doing. He says;

There are, then, some things which are to be 
enjoyed, others which are to be used, others which 
are enjoyed and used. Those which are to be en
joyed make us happy. Those which are to be used 
help us to strive for happiness and, in a certain 
sense, sustain us, so that we are able to arrivg at 
and cling to those things which make us happy * 62

51Saint Augustine, Christian Instruction, trans
lated by John J. Gavigan, O.S.A. in The Fa'thers 'of the 
Church, IV New York; Cerna Publishing ~Öo., ïric. TT947)" 
27.

62Ibid.
63Ibid., p. 29.



89

In the first book of this treatise, this edu
cator cautions his educand to be prudent while pursuing 
the real and true, not to be deceived by appearances 
of truth hidden in falsity which would result only in 
confusion and impede his progress toward the knowledge 
sought or else lead him entirely away from it. He con
firms his philosophy that the ultimate aim of education 
is the possession of God. This fact he states thus,
'»The proper object of our enjoyment, therefore, is the 
Father, Son, and Holy Ghost,". . . .64 Having made this 
point especially clear he continues to show what things 
are the object of love. Since the instruction is 
Christian it points not alone to the things that are 
the objects of our love as the ends thereof, but leads 
knowledge ever on to a higher plane which finally re
solves itself into the ability to love and serve God.

In the second book of De Doctrina Christiana,
St. Augustine deals with the meaning and nature of 
signs. He maintains that signs must be considered not 
for what they are in themselves, but they also must be

1

used in relation to what they signify.65 In the process

64Ibid., p. 30.
65Ibid., p* 61
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of teaching, signs must be used according to their 

function. In De Doctrina Christiana they are classi

fied as natural and conventional. Natural signs are 

those which cause something to be recognized and 

St. Augustine adds:

Conventional signs are those which living 
creatures give to one another. They thus indi
cate, as far as possible, either the operations 
of their minds or anything perceived by sense or 
intellect.66 *

Therefore, conventional signs become words. In 

order to make them lasting they must be expressed in 

writing. Since the same written words are not common 

to all people parts of Scripture and other types of 

written statements may be obscure. Saint Augustine 

believes this is part of the Divine Plan for man, and 

his analysis is:

I am convinced 'that this whole situation was 
ordained by God in order to overcome pride b y  
work and restrains from haughtiness our minds 
which usually disdain anything they have learned 
easily.6”

Prom this statement an educator mi^at be in

fluenced to think that the great Af r i c a n  tBacher is im-
t

pressing his co-workers with the fact that the pupil

6 6 Ibid., p. 62.
6VIbid., p. 65
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can be trained to appreciate serious and concentrated 
mental effort. He warns against the danger of per
mitting pupils to read indiscreetly so that they become 
thereby deceived by the obscure and vague meanings of 
what they read. This is especially true concerning 
matters related to Scripture and religious instruction.

In Christian education, Saint Augustine teaches 
that there are seven steps to wisdom: first, fear; 
second, piety; third, knowledge; fourth, fortitude; 
fifth, counsel; sixth, cleansing of the heart; seventh, 
wisdom.®®

Primarily, he says, the educand must be led by 
the fear of God in order to recognize His will, i.e. 
what must be sought and what avoided.®9 This causes a 
reflection on mortal nature to be made, which crucifies 
pride. Secondly, the educand must become gentle through 
piety. Gentleness here means acceptance of correction 
and direction. The third step, which is knowledge, leads 
away from temporal things toward God and creates in the 
heart humility and sorrow which tend to engender prayers 
of hope and to beget the consolation of Divine assistance. 
The fourth step, fortitude, brings to the educand a 68 69

68Ibld., pp. 66-69.
69Ibid.
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hunger and thirst for justice. He then turns away 
from deadly pleasure and toward the love of eternal 
things. This phase is followed by the counsel of 
mercy, the fifth step. The educand’s soul is cleansed 
from sordid desires, it practices love of its neighbor, 
and, as it approaches a perfect love of its enemies, is 
on the sixth step. In this position the holy man will 
not turn away from truth and he finally mounts to 

wisdom.
According to St. Augustine, a student predicates

his acquisition of knowledge by an adequate ability to
use a language. In his advance toward the goal he is
careful to avoid spending valuable time on useless or
unimportant details. He learns logically by definition,
division and partition, but he discriminates carefully
between the truth of a proposition and its logical 

71sequence. A good educator trains his pupil to over
look nothing which will aid him to understand the word 
of God, and he utilizes every opportunity to enrich his 
intellectual inheritance. i

But the functional status of knowledge is
t

blighted in the student if he is unable to impart what

71Ibid., p. 107.
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he knows to others. This is done in both spoken and 
written language. To accomplish this purpose the 
educand must be taught eloquence, rhetoric and 
dialectics.

The third book of De Doctrina Christiana points 
out a method of avoiding ambiguity which results from 
incorrect punctuation or mispronounced words.72 * An 
interpretation of Scripture, or any subject matter, must 
be chosen which agrees with authority and runs true to
the context of the text. Emphasis should always be

*

placed on proper phrasing and on important words in 
the sentence. This becomes very important in interro
gation.75 In case of perplexity over a phrase or sen
tence, the pupil must be taught to extract its truth 
either from the context of the sentence or by referring 
to the puzzling expression in an original linguistic 
setting which makes a perfect distinction in its 
meaning.74

The fourth book of De Doctrina Christiana is 
confined to the method of teaching the Scriptures. In

t

72Ibid., p. 117.
75Ibld., p. 121.
74Ibid., p. 122
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this hook St. Augustin© advocates that the teacher use
eloquence. He does so in these words:

The power of eloquence--so very effective in 
convincing us of either wrong or right— lies open 
to all. Why, then, do not the good zealously pro
cure it that it may serve truth, if the wicked, in 
order to gain unjustifiable and groundless cases, 
apply it to the advantages of injustice and error?'*3

After impressing the teacher with the importance 
of using eloquence to xiphoid truth, St. Augustine ex
plains the ends of eloquence as being those of instructing, 
pleasing and persuading.

Besides knowing the rules of eloquence the 
teacher must also observe and train the educand to be 
well versed in the rules of rhetoric. These need not 
be acquired by adhering to formulas but may be had by 
studying the best models. They may even grow upon those

netwho read and listen eagerly and attentively.This
fact is basically the reason, then, why the educand
must listen to an educator who uses the principles of

77speech intelligently, gracefully, and forcibly.'
However, grace, sublimity, and eloquence must 

be considered secondary to clarity and intelligibility 75 76 77

75Ibid., p. 169.
76Ibld., p. 170.
77Ibid., p. 173.
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of subject matter. This may mean that points must be 
repeated in various ways but once they have been made 
clear they should not be prolonged.78

Teaching must be done in a pleasing manner, 
otherwise it will not impart satisfaction to the 
educand and it will not carry with it the force of 
persuasion. St. Augustine says that the necessity of 
teaching depends upon what one saysj the pleasure and 
persuasion depend upon how one says it.'Consequently 
he adds:

A man who is endeavoring through speech to con
vince of what is good rejects none of these three 
aims, namely, to teach, to please, and to persuade, 
but he should also pray and strive,. . . . that his 
words may be intelligible, pleasing, and persuasive.yu

Following the theories of his much admired 
authors of Roman eloquence, Saint Augustine taught the 
three styles of eloquence he had learned from them, 
namely, the subdued, for trivial matters, the moderate, 
for more important matters, and the grand for noble 
subjects. As to when these styles should be employed 
he says:

t

Although our teacher should be one who speaks 
of noble subjects, he should not always express them 
in the grand style, but use the subdued style when 79 80

79Ibid., p. 193.
80

78Ibid., p. 192.

Ibid., p. 201
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he is teaching, and the moderate style v/hen he is 
condemning or praising. Yet, when something should 
be done and we are addressing those who should do 
it, but are unwilling, then important things must 
be expressed in the grand style as the one suitable 
for the persuasion of their wills.” •*-

In concluding the fourth book of De Doctrina 

Christiana, St. Augustine makes clear to the interested 

reader the purpose he has in mind in writing the four 

books of this, his great work. He says:

I thank God that, with whatever small ability 
I possess, I have discussed in these four books not 
the kind of ma n  I am, because I have many failings, 
but the kind of m a n  he should be who strives to 
labor in sound teaching, that is, in Christian 
teaching, not only for himself, but also for others.81 82

Thus one sees the materials presented in the 

Confessions, De M a g i s t r o , De Catechizandls R u d i b u s , and 

De Doctrina Christiana are basically didactic in character 

and content. They present many and diverse principles of 

teaching and learning w h i c h  have b e e n  applied by educa

tors under various forms and terms. These works also 

cover a range equal to, and in some cases, superior to 

the fields covered by writings of the present time. They 

also present a key to the philosophy of education employed 

before Augustine*s time and a knowledge of the basis on 

which later Christian education was established.83

81Ibld., pp. 204, 205.
8^Ibld., p. 235.
83Cassidy, 0£. oit., p. 158



CHAPTER V

ST. AUGUSTINE, THE TEACHER

There are many factors which stand out prominent
ly in the penned productions and life of the great 
Bishop of Hippo. Chief among them are the fundamental 
ideals underlying all true Christian education.

Through his works this great personage rendered 
a powerful service to the Church and mankind. Religiousi
teachers of renown such as Isidore of Seville, the 
Venerable Bede and Alcuin, Hrabanus Maurus, Petrarch, 
Erasmus, and Vives based their methods of instruction 
on that of St. Augustine. In the eighteenth and nine
teenth centuries, systems of instruction appeared bearing 
the imprint of the philosophy of the great Bishop of 
Hippo. Since the material arrangements of his works were 
in scholastic form it is evident that Augustine had 
designed and instituted them for teaching purposes.
The motive behind his endeavors was his constant search 
for truth, and his ardent desire to know, love and serve

1

his God.
He did not always disclose, through elaborate 

and formal presentations, his didactic principles* 
However, he did carry the message of education through 
the following centuries in the ideals he presented, In
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the view he held of man and his destiny, and in his 
understanding of his relations to God, his fellowman 
and the physical world; all of which he explained in 
his numerous writings.

The content of his hooks and treatises furnishes 
the modern world with principles in literature, social 
science, music, semantics, oratory, religion and didactics. 
The volumes in these fields hear the imprint of an 
educator of unusual quality. Like real literature, 
these writings remain permanent and timely and they 
radiate inspiration and culture. They are the tomes of 
a great educator.

The educational ideals of Saint Augustine, though 
at an early date, pagan and secular, caused him to 
purify his intellectual inheritance in hoth mental 
possessions and culture’, and finally, to expose a view
point entirely Christian and Theo-centric. This view
point the great teacher translated into a philosophy of 
education in which God became the supreme motive for 
learning. This he did hy building a system of valuest
and non-values. Among the values was the knowledge of 
God, and among the things he regarded as non-values were 
counted material things of life, and sin. These, like 
the true Christian Teacher, he rejected.
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St. Augustine, like other Christian teachers, 
distinguished the constant elements of education as 
man’s nature, his destiny, and his relations to God.
He considered the educand in both the natural and super
natural light. While educating he stressed the develop
ment of the physical, moral, intellectual, aesthetic 
and spiritual powers of man. He prepared his pupils 
for right living in this world and the ultimate aim of 
a Christian by inculcating that truths of an essential 
nature be implanted early in childhood. This was his 
most imperative injunction to teachers, that they might 
unify the powers of a spiritual soul.

The training of the will under favorable con
ditions which would result in attitudes, convictions, 
understandings and affections of a Christian nature, he 
held as one of the major features of a real education.
The imagination and the emotions he proposed should be 
kept in proper focus through religious education.

Saint Augustine maintained that inhibitions in
correctly used are disastrous in an educational program

1

resulting often in complexes, neuroses, defence mechanisms 
and attitudes of insecurity. Intellectual ability, 
erudition and skill he would not permit to absorb the 
student to such an extent that he lose the sense of 
direction toward his eternal destiny.
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The chief guide of the will, he taught, is the 
intellect and its choices and reactions are the deter
mining features of character. The will is to be under
stood as well or ill regulated. By nature man is deprived 
and his rehabilitation, according to the Bishop of Hippo, 
was brought about by the Redemption of mankind shared by 
all through the grace of God and each person’s cooper
ation. Therefore, religion must be an essential part 
of education. It must not be imparted merely as a 
routine instruction, but it must be made the core of 
other subjects, and it must supply the spirit with which 
these matters are permeated. The child must be taught 
desirable habits and must be imbued with the cardinal 
virtues of a Christian life, especially that of Charity.

Much of the content of education is within 
range of reason. What is not must be accepted on tradi
tion and revelation. Here the Church becomes the instru
ment of teaching.

The variable elements in education--the theory, 
practice, and organization that affect the actual con- 
duct of educational work--were also part of the concern 
of the pedagogue of Tagaste.

In his Confessions he recounts his preparation 
for his teaching career. His experiences in the schools 
in Carthage, Rome, and Milan show conclusively his
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preference for well organized and disciplined schools.
St. Augustine seems always to have had a leaning toward 
a didactic life.

He began to utilize teaching at an e arly age 
while at the same time he continued his upward climb 
in the education of his own intellect. Finally, at the 
turn of the tide, he became a truly great teacher.
Among the methods used in imparting knowledge were the 
narrative, historical, and philosophical. These are 
most clearly discernable in De Qatechizandis Rudlbus.

Saint Augustine’s method of teaching by pretest, 
preparation, presentation, explanation, summarization, 
and application are made known in De Magistro. His 
teaching was done with groups, usually small, and his 
instruction was always adapted to the ability of his 
pupils.

The dominant technique used by the great teacher 
was pupil activity. He aroused interest through free
dom of thought and pupil-response which he aided by 
purposeful questioning.

t

The aim or object of learning was reached through 
the senses and by inductive and deductive methods of 
reasoning. Great stress was laid on attention and fre
quent reviews through both the pupil and teacher and they 
were part of the educational procedures.

/
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Close association of pupil and teacher purported 
to bring about love and sympathy between the two which 
resulted in great influence for good.

A prepared environment was not exactly the term 
used by Saint Augustine as the surroundings and conditions 
in which he gave his instructions, but he was always 
careful to administer to the comfort of the body and to 
know the intellectual status of his student group before 
he began his teaching.

Indoctrination of matter was a subject of his 
wise counsel. He seemed to be of the opinion that the 
enlightened intellect knows and understands the nature 
of God better than the less instructed. However, the 
importance of sifting out valuable material was an in
cluded principle of this pedagogue.

Reviewing the points in his great writings, 
accepting the truth of his clear-cut philosophy of edu
cation, following attentively his preparation as a 
teacher, and concluding with his principles of teaching 
removes all doubt from the mind but that Saint Augustine 
was the ideal Christian teacher.

With Karl Adams the educator of today may say:
So Augustine*s is no figure that merely stands

out luminous in the dark and distant past........
He is a beacon enlightening the path that lies
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before us, Illuminating the future........ With a
new and sublime meaning may we say: Augustine is 
not dead, Augustine is living still.1

The educand too may claim his benefits in the 
schools which still cling to his theories and practices, 
and among the religious, who observe his Rule. These 
institutions and persons are numbered in significant 
figures and their influence in the educational world 
has lost none of the savor of Augustine. Both Catholic 
and non-Catholic educators still proclaim him the

pgreatest teacher of his age.*

•̂ Karl Adam, Saint Augustine, The Odyssey of His 
Soul, p. 57. New York: The Macmillan Co.,1932.

^Daniel C* O’Mara, "Educational Aspects of Saint 
Augustine’s Life and Works," p. 29. Unpublished Master’s 
thesis, Catholic University of America, 1921.



CHAPTER VI

RELATED LITERATURE

There are many things in the writings of Saint 
Augustine which have intrigued research students in 
the educational fields. Some have been curious about 
his theories merely to ferret out the possibilities of 
declaring him a great leader in a special field of 
knowledge. Others have examined and criticized his 
labors in order to clarify some point which was mysti
fying in his strange conversion and personal life.
Others have delved beneath the surface of his works 
for special help and guidance which would stabilize 
their theories and principles in didactic fields.
Still others have turned the works of the great Bishop 
to account for his own praise and honor. Whatever has 
been their purpose, the result is a praiseworthy 
collection of literature connected with his career as a 
great educator and teacher.

Many of these writings appeared in the year
1

1930, which commemorated the fifteenth centenary of the 
great saint. The continued manifestation of interest 
in him has seemed almost a modern Augustine renaissance.

Among the earliest subjects written of the great 
teacher, which throw valuable light on his productions
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Is a thesis entitled, "The Educational Aspects of 
Saint Augustine’s Life and W o r k s . T h e  author, Father 
Daniel 0. O’Meara, explains in particular the educational 
writings of Saint Augustine. He emphasizes his influ
ence on education in the Middle Ages, principally on the 
plane of the Christian teacher in the pulpit. The first 
book of De Doctrlna Christiana, this thesis shows, 
gives Augustine’s theory of teaching by '’signs'* and 
’’things.” "Things” are those to be used, those to be 
enjoyed, and those to be used and enjoyed. The second 
book of De Doctrlna Christiana develops Augustine’s 
theory of conventional and natural signs and their 
correct usage in avoiding ambiguity. In the final 
chapters of the thesis an explanation is given of the 
art of expression as taught by the illustrious pedagogue. 
The dissertation depicts the Bishop of Hippo as a great 
Churchman educating his flock.

Disclosing a true Augustinian desire for praising 
his leader, Rev. John W. Tuohy, O.S.A. produced a note
worthy dissertation in 1937, "The De Magistro of St. 
Augustine and the De Magistro of St. Thomas Aquinas

•^Daniel C. O’Meara, "The Educational Aspects of 
Saint Augustine’s Life and Works." Unpublished Master’s 
Thesis, Catholic University of America, 1921.
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Compared."2 The thesis puts these great Catholic 
philosophers into parallels of startling likeness. In 
its development the dissertation presents the special 
principles and didactic techniques of Saint Augustine.
It emphasizes his theories of the nature of teaching 
and his manner of presenting subject matter. It also 
explains that the principal instructor in the process 
of learning is God, and the object of the educand is the 
acquisition of truth. The use of words and symbols as 
an aid in teaching is the chief subject matter of 
Pe Maglstro. There is no logical procedure in the 
little book but the use of frequent reviews, as teaching 
devices, keeps the procedure clarified. The use of 
formalism is negligible and Augustine’s jests relax his 
pupil’s mind. The little book, De Magistro, is identi
fied by Father Tuohy as an excellent guide In peda
gogical principles.

While developing the idea of spiritual writings 
as being valuable but neglected tools in the field of 
education, Sister Mary Augustine Sheele, 0. S. F., in

s

2John W. Tuohy, Rev., O.S.A., "The De Magistro 
of St. Augustine and the De Magistro of St. Thomas 
Aquinas Compared." Unpublished Master’s thesis,
Catholic University of America, 1937.
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1939, produced a remarkable dissertation, "Educational 
Aspects of Spiritual Writings."3 Chapter three of this 
thesis presents the Confessions of Saint Augustine as a 
great treatise from which may be deduced much that is 
helpful in directing the educand to God. The intellect 
and the will, their nature and training, is the burden 
of the chapter. Much of the material in it analyzes 
the human drives and the disintegrated personality of 
the capricious Numidian which result in a maladjusted

4

youth. A hierarchy of values is presented to the 
educator and a system for discerning them is given to 
the educand, through the Confessions. In this disserta
tion, clues are also given of Saint Augustine’s philos
ophy of education.

In 1939, likewise, Sister Mary Patricia Garvey, 
R.S.M., published her dissertation, "Saint Augustine: 
Christian or Neo-Platonist?"4 Though the purpose of 
the thesis is that of clarifying theories concerning 
the neo-Flatonism of Saint Augustine, in so doing, it 
includes a clear and concise discussion of his major

f

works. Am o n g  these is an explanation of the De M a g i s t r o .

3Sister Mary Augustine Sheele. O.S.F., "Educa
tional Aspects of Spiritual Writings." Unpublished 
Doctor’s thesis, Marquette University, 1939.

^Sister Mary Patricia Garvey, R.S.M. "St. 
Augustine, Christian or Neo-Platonist?" Published 
Doctor’s theèis, Marquette University, 1939.
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From this small volume the thesis develops points 
concerning the real instruments of teaching, the kinds 
of knowledge, the methods of retaining knowledge, the 
rationality of faith, and the value of tradition. This 
thesis has a special value in analyzing the educational 
material of De Maglstro, De Catechlzandls Rudihus,
De Doctrina Christiana and other treatises of the author.

A more compact appreciation of Saint Augustine 
as a Christian educator could scarcely he found than 
that expressed in a thesis by Father Louis A. Rongione, 
C.S.A.5 Father Rongione presents the necessity and 
demand for better methods of giving religious instruction 
as the cause of this research. In analyzing Saint 
Augustine *s methods from De Catechlzandls Rudibus.
Father projects the author’s ideas of the qualities of 
the teacher, of the selection of essential and function
al material, of pupil interest and activity, of affective 
and effective teaching and of the content of the 
religion course. The fact that Saint Augustine used
excellent didactic psychology, which is still influencing

$
religion teachers and which is evidenced in methods of

^Louis A. Rongione, Rev., O.S.A. "Saint 
Augustine’s Pedagogical Principles on the Teaching of 
Religion as Presented in His De Catechlzandls Rudibus." 
Unpublished Master’s thesis, Catholic University of 
America, 1940.
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giving religious instruction, has lead this writer to 
make comparative studies which reveal the nature and 
extent of Augustine’s influence.

Further products of Father Rongione’s researches 
have appeared in periodicals on such topics as "Saint

g
Augustine and Modern Methods of Teaching Religion,"

"The Munich Method and Saint Augustine,”7 "The Content 
of the Religion Course According to Saint Augustine,"® 
and numerous other subjects. In their entirety these 
writings portray the Bishop of Hippo as a truly great 
educator.

Of more recent date than the research of Father 
Rongione is a comparative study, made by Sister Mary 
Celestine Mullin, O.S.M., of the actual influence of 
Saint Augustine on modern methods of teaching religion. 
This study was presented in a thesis written in 1946.9

gLouis A. Rongione, O.S.A. "Saint Augustine 
and Modern Methods of Teaching Religion." The Catholic 
Educational Review. XL (1942) 594-602.

7Rongione, "The Munich Method and Saint 
Augustine," Ecclesiastical Review. CXI (1945) 61-8.

ORongione, "The Content of the Religion Course 
According to Saint Augustine." Homolitic and Pastoral 
Review, LI (1937) 804-9.

9Sister Mary Celestine Mullin, O.S.M. "The 
Influence of De Catechizandis Rudibus on Modern Methods 
of Teaching Rollgion." Unpublisted Master's thesis, 
Department of Education, Creighton University, 1946.
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The dissertation compares The Sower Scheme, The Munich 
Method and the Montessor1 Method with the method used 
by Saint Augustine in De Catechizandis Rudlbus. In 
conclusion the author states that the object of in
struction, the aim to be kept in mind, the love to be 
engendered, the interest and pupil activity are found to 
be the same in the Sower Scheme and in De Qatechizandis 
Rudlbus. The Munich Method and St. Augustine are akin 
in matters of approach, emphasis and content. The 
Montessorl Method agrees with De Catechizandis Rudlbus 
in freedom of choice, training the senses, prepared 
environment, pupil activity, and provision for indivi
dual differences.

Not only theses, but articles in periodicals, 
carry many items from the messages of Saint Augustine 
as an educator.

Much has been said at various times of the 
Platonism in Saint Augustine’s writings. Anton C. Pegis 
takes special care to exhonorate the Bishop of Hippo 
in this regard. The author places Saint Augustine 
quite definitely on the Christian side of philosophy 
and learning. As a special feature he explains Augustine’s 
theory of the correct use of pagan literature in education.*-1

11Anton C. Pegis, “Experience and Truth In Saint 
Augustine.” Proceedings of the American Catholic Philo- 
sophical Association. I-VIITT925-1931) S6',lo5.
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Another great admirer of the Bishop of Hippo 
is Bishop Shahan.12 13 In his article, "St. Augustine 
of Hippo, Educator of Christian Europe," he calls 
Augustine a one-man university. In the saint*s hands, 
he says, that the principles of Plato "become 
Christian!zedj he fashions the hearts and minds of 
Catholic Europe and this influence is still plainly 
felt.

The fifteenth centenary of Saint Augustine 
brought forth the "best efforts of many great writers 
and students of true Augustinianism. On this occasion 
Father F. E. Tourscher, O.S.A. rendered him great praise 
for his advanced educational theories and philosophy.
The author notes the prominent points of Augustine's 
Interest in education and the Influence his educational 
works brought to bear dn the entire world. The quali
ties of clear thinking that fit him especially for the 
thorough mastery of Christian teaching are lauded by 
Father Tourscher.1®

12Bishop Shahan, "Saint Augustine of Hippo, 
Educator of Christian Europe." Catholic World. CXXXI 
(1930) 580-5.

13Rev. F. E. Rourscher, O.S.A. "Fifteenth 
Centenary of Saint Augustine. Augustine's First 
Studies in Philosophy, His Influence on Catholic Culture." 
The Ecclesiastical Review. LXXXIII (1930) 114-24.
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Especially admired is Saint Augustine, the 
educator, in the eyes of Father Denis J. Kavanagh, 
O.S.A.14 This writer carries the great pedagogue 
through the pagan schools and philosophies until he 
reaches his position of Christian lay-professor and 
cleric. He shows the eminence of the saint in his 
works and he reveals his life from his boyhood in 
Tagaste to his professorship in Milan and finally, as 
the Great Doctor of the Church. Father Kavanagh in
spires his readers with an esteem for Augustine as an 
instructor and he dismisses any doubt as to the 
feasibility of accepting the Bishop of Hippo as an 
outstanding educator.

Not only have Catholic writers found much of 
educational value in the writings of the ancient 
teacher, but non-Catholics, too, have been lavish in 
their praise of his works. A research student of the 
University of Minnesota uses Saint Augustine’s 
De Magistro in his study of s e m a n t i c s I n  his 
analysis he makes two particular points. First,

*
Augustine’s purpose in De Magistro seems to him to be

Rev. Denis J. Kavanagh, "Saint Augustine and 
Education.” Catholic Educational Review. XXXIV (1936) 
321-35.

14

Irwin Lee Glalstein, "Semantics, Too, Has a 
Past.” Quarterly Journal of Speech. XXXII (1946) 48-54.

15
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that of transforming the Graeco-Roman rhetoric into a 
work of panegyric and forensics that would clarify the 
new Christian metaphysics. Secondly, he states that 
had the description that St. Augustine gives in 
De Magistro, of the relation between knowledge and 
sign, been used in Medieval teaching, had the medieval 
school distinguished between verbal and actual know
ledge, and should contemporary education make the same 
distinction, history would take a different course.

Mr. Floyd K. Riley of Baker University cites 
Saint Augustine as a great authority on public speaking 
and r h e t o r i c . H e  describes the techniques of speech 
used by the saint and his threefold purpose of speaking. 
A brief account is given of the rhetorical activities 
of the great teacher.

Those who are actively engaged in education are 
careful to note the pedagogical principles of Saint 
Augustine. Father Patrick A. Sullivan, S.J. calls 
attention to the noted teacher and his didactic acti
vities.^7 Using De Magistro and De Catechizandis

1

Rudibus as the basis of his analysis, he draws out

16Floyd K. Riley, "St. Augustine, Public 
Speaker and Rhetorician." Quarterly Journal of Speech. 
XXII (1936) 572-578.

■^Patrick A. Sullivan, S.J. "Pedagogical 
Principles From St. Augustine." The Catholic School 
Journal. LIV-LV (1944-45) 291.
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salient points concerning the work of teachers, their 
particular qualities, their methods of guidance and 
their ultimate aim. These he presents to the modern 
teacher as a safeguard against didactic errors.

Late research has been done by Kate Gordon 
M o o r e . T h i s  student has analyzed Augustine’s idea 
of memory and imagination. She has found his theory 
to be that some mental images come through the senses. 
Others are made by additions to or subtractions from 
those already possessed. Still others are used as 
symbols in subjects that require abstract thinking.
There are also types of imageless thinking. In all 
cases images cannot be created ahead of sense exper
ience. Kate Gordon Moore praises the contributions of 
Saint Augustine to the body of psychological literature. 
She terms them brilliant and profound. Historians and 
psychologists she admits rank him as an expert in 
exposition. In particular does she say this of his 
discussions of memory, apprehension of time, and the 
nature of the will.

With the above mentioned writers others too have 
agreed that saint Augustine ranks foremost among 
ancient educators for his modern theories and principles

18Kate Gordon Moore, "Aurelius Augustine on 
Imagination." Journal of Psychology. XXIII (1947)
161-8.
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of teaching, his thoroughly Christian philosophy of 
education, and his keen sighted and clear-cut qualities 
of self-analysis. Catholics and non-Catholics alike 
continue to manifest interest in both the Saint and 
his works and periodically new angles are taken from 
his writings and these are translated into literature 
of a highly valued type.

1
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